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This study aimed to examine the relationship between resilience, empathic tendencies,
and self-efficacy of adolescent students exposed to violence and determine the level of
prediction of their resilience. The study is a descriptive study utilizing the relational
survey model. The study sample consisted of 405 high school students. Child and Youth
Resilience Scale, Empathic Tendency Scale, Self-Efficacy Scale for Children, and
demographic information form were used as measurement tools. The analysis of the
study was conducted using the SPSS 26.0 program. In the study, while resilience
indicated a significant difference according to parental union, prior year's end-of-year
GPA, and unexcused absenteeism, it did not have any significant difference with gender.
It can be thought that the reason why such a significant difference is not found is that
the role of gender differences has diminished today. According to the other findings of
the study, a meaningful positive relationship was found between adolescents' resilience
and their empathic tendencies and self-efficacy. According to the results of multiple
regression analysis, empathic tendency, and self-efficacy significantly predicted
resilience. In addition, empathic tendency and self-efficacy explain approximately 39%
of the total variance of resilience. These findings were discussed within the scope of the
related literature.
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Bu ¢alismada siddete maruz kalan ergen 6grencilerin psikolojik saglamlik, empatik egilim ve
0z yeterlilikleri arasindaki iliskinin incelenmesi ve psikolojik saglamliklarimin yordanma
diizeyinin belirlenmesi amaclanmaktadir. Arastirma iliskisel tarama modelinde yapilan
betimsel bir caligmadir. Aragtirmanin 6rneklemini 405 lise 6grencisi olugturmaktadir. Olgme
araglari olarak Gocuk ve Geng Psikolojik Saglamlik Olgegi, Empatik Egilim Olgegi, Cocuklar
I¢in Oz-yeterlik Olgegi ve demografik bilgi formu kullamlmstir. Aragtirmanin analizi SPSS
26.0 programi kullanilarak yapilmistir. Arastirmada psikolojik saglamlik; anne baba
birlikteligi, gecen seneki y1lsonu not ortalamasi ve mazeretsiz devamsizlik durumlarmna gore
anlamli farklilik gosterirken, cinsiyet ile anlamli bir farklilik gostermemektedir. Boyle bir
anlamli farklihigin goriilmemesinde giintimiizde cinsiyet farkliliklar: roliiniin azalmasinin
etkisinin oldugu diisiiniilebilir. Arastirmanin diger bulgulara gore ergenlerin psikolojik
saglamliklari ile empatik egilimleri ve 6z yeterlikleri arasinda pozitif yonlti anlaml bir iliski
bulunmustur. Yapilan ¢oklu regresyon analiz sonuglarina gore empatik egilim ve 6z yeterlik,
psikolojik saglamligi anlamli bir sekilde yordamaktadir. Ayrica empatik egilim ve 6z
yeterlik, psikolojik saglamliga iliskin toplam varyansin yaklasik % 39'unu agiklamaktadir.
Elde edilen bu bulgular ilgili literatiir kapsaminda tartisilmigtir.
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Giris

Siddet, tilkemizde ve diinyada insanlarin hayatlarin1 olumsuz yonde etkileyen bir sorundur.
Siddet davramisinin ortaya ¢ikmasinda bireysel, toplumsal ve kiiltiirel faktorlerin etkili oldugu
bilinmektedir. Siddet, bir kisinin fiziksel ya da herhangi nesne kullanarak karsidakine zarar vermesidir
(Olweus, Limber ve Mahalic, 1999). Diinya Saghk Orgiitiine (2002) gore siddet, fiziksel gii¢ kullanim1
ve kasith bir tehdidin baska birine uygulanmasi sonucu o kisinin yaralanmasi, 6lmesi ve psikolojik
zarara ugramasi olarak tanimlanmaktadir. Siddetten olumsuz olarak en fazla etkilenen gruplardan
birinin ergenler oldugu bilinmektedir (Toplu, 2017). Ciinkii ergenlik dénemi calkantili bir dénem
oldugu i¢in bir¢ok riskli durumlar goriilebilir. Bu riskli durumlardan biri de siddete maruz kalmadir.

Bu nedenle ergenlik doneminde siddete maruz kalan 6grencilerin incelenmesi énemlidir.

Siddete maruz kalan ergenler icin siddetin olumsuz sonuglariin etkilerini azaltabilecek bir
kisilik 6zelligi olarak psikolojik saglamlik kavrami karsimiza ¢ikmaktadir. Siddet gibi olumsuz yasam
olaylarindan etkilenen ergenlerin psikolojik olarak nasil saglam kaldiklarini anlamak ergenlere yonelik
onleyici ¢alismalar yapabilmek i¢in 6nemlidir (Karairmak, 2006). Ciinkii psikolojik saglamlik olumlu
diisinmeyi artiran, saglikli bir kisilik yapisinin olusmasin saglayan koruyucu bir faktordiir (Shastri,
2013). Psikolojik saglamlik, bireyin zorlu yasam olaylarma maruz kalmasma ragmen kendisini
toparlayabilmesi, eski haline gelebilmesi ve olumsuz yasantilardan wuzaklasmasi olarak
tanimlanmaktadir (Masten, 2001). Diger bir tanuma gore psikolojik saglamlik; siddet, deprem, savas,
bosanma, yakiun kaybetme gibi yasanan durumlardan sonra bireyin kendisini toparlayabilme
becerisidir (Weiten, Hammer ve Dunn, 2016). Psikolojik saglamlik kavraminin agiklanmasinda ii¢ ortak
nokta vardir. Bunlardan birincisi olan risk faktorii; kisilerin yeterliginin saglamlik olarak ifade edilmesi
igin riskli yasam kosullarinda ortaya gikmasi gerekir (Masten, 2001). Tkincisi; riskli bir durumun
etkisinin en aza indirilmeye ¢alisildig1 koruyucu faktorlerdir (Durlak, 1998). Uciinciisii olan olumlu
sonuglar ise risk faktorlerinin olumsuz etkisini azaltmasinin yani sira koruyucu faktorlerin de sonucuna
olumlu yonde katki saglamaktadir (Masten, 2001). Literatiir incelendiginde psikolojik saglamlik
kavrammin farkli sekillerde kullanildig1 goriilmektedir. Bu kavramin psikolojik saglamlik (Akar, 2018;
Gizir, 2007; Karairmak, 2006; Toplu, 2017); bireyin kendisini toparlama giicii (Terzi, 2007), dayarniklilik
(Akin ve digerleri, 2014; Connor ve Davidson, 2003; Eminagaoglu, 2006), direnglilik (Plotnik, 2009),
yilmazhik (Giirgan, 2006; Kaner ve Bayrakli, 2010; Ogiilmiis, 2001) gibi kavramalarla es anlaml olarak

kullanildig: goriilmektedir.

Bu arastirma kapsaminda ele alinan ve psikolojik saglamlikla iligkili oldugu diisiiniilen diger
bir kavram da empatidir. Empati, karsidaki bireyin duygu ve diisiincelerini dogru anlayabilme ve o
kisiye ifade edebilme becerisi olarak agiklanmaktadir (Eisenberg, 1983). Empati, bir olay karsisinda
bireyin, kendisini karsidakinin yerine koyarak olaya onun bakis agisina gore bakabilmesi, onun duygu

ve diistincelerini anlayabilmesi, hissedebilmesi ve bunu aktarabilmesidir (Rogers, 1983). Bireylerin
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yasam standartlarini artirmada ve gevrelerine uyum saglamada empatik becerilerin gelismis olmasi
onemlidir (Dékmen, 2011). Bundan dolay: siddete maruz kalan ergenlerde empati gevresel uyum
acgisindan 6nemlidir. Empati becerisi gelismis olan bireylerin siddet, savas, deprem, travma gibi
olumsuz yasam olaylar karsisinda daha kolay miicadele ettikleri goriilmektedir. Literatiirde bdyle
olumsuz durumlardan sonra psikolojik saglamlik ve empati kavramini ele alan gesitli calismalar yer
almaktadir. Bu ¢alismalarda psikolojik saglamlik ile empati arasinda anlamli diizeyde iliskinin oldugu
(Eminagaoglu, 2006; Grotberg, 2001; Mizrakgi, 2011; Okan, Yilmaztiirk ve Kiriim, 2020; Onat, 2010;

Sipahioglu, 2008; Toplu, 2017) tespit edilmistir.

Siddete maruz kalan ergenlerin, olumsuz durumla miicadele etmelerinde 6z yeterlik inancinin
Oonemli bir yeri vardir. Gliglii bir 6z yeterlik inancina sahip birey olumsuz yasam olaylari ile daha kolay
sekilde basa ¢ikmaktadir (Bandura, 1997). Oz yeterlik, kisinin degisik olaylarla miicadele etme becerisi,
herhangi bir seyi kazanma yetenegi ve kendisine yonelik algisi, inanci ve yargisidir (Senemoglu, 1997).
Oz yeterlik, ergenin duygu, diisiince ve davraniglarma olan etkisiyle problemli davranislara karsi
kendisini korumasidir (Arslan ve Balkis, 2016). Baz1 arastirmalarda bireylerin 6z-yeterlikleri ve siddet
olayina yonelik tutumlari ile siddete yonelik egilimleri arasinda negatif yonde bir iliski tespit edilmistir
(Orpinas, 1999; Perry, Perry ve Rasmussen, 1986). Oz yeterlik inanci giiglii olan bireyler olumsuz yasam
olaylar1 ile daha kolay miicadele edip aymi zamanda olumsuz davramnslarini da olumlu yonde
diizenlemektedirler (Caprara, Steca, Cervone ve Artistico, 2003; Bandura, 1997). Oz yeterlikle ilgili
yapilan calismalar incelendiginde; 6z yeterlik ile psikolojik saglamlik arasinda anlamli bir iliski (Arslan,
2015; Can ve Cantez, 2018; Terzi, 2007; Toplu, 2017) ve 0z yeterlik ile empati arasinda da anlamh bir
iliskinin oldugu (Karacolak, 2022; Kesicioglu ve Giiven, 2014; Yilmaz, 2011) tespit edilmistir. Dolayistyla
psikolojik saglamlig1 yiiksek olan kisilerin 6z yeterlikleri de yiiksektir (Iwaniec, 2006; Masten ve
Coatsworth, 1998). Bu durumun aym zamanda psikolojik saglamlig1 yiiksek olan Kkisilerin

ozelliklerinden biri oldugu goriilmektedir.

Siddete maruz kalan 6grenciler, psikolojik saglamlik a¢isindan hassas ve duyarh bir grupta yer
almaktadirlar (Murphy ve ark., 2006). Bu 6grencilerin zorluklarla ve tehditlerle bas etmekte oldukga
zorlandiklar1 goriilmektedir (Herrman ve Stewart, 2011). Bu durumlar gore siddete maruz kalmak
psikolojik saglamlik agisindan biiyiik bir risk faktoriidiir (Gizir, 2007). Literatiirden elde edilen
bulgulara gore siddete maruz kalmak 6grencilerin psikolojik saglamliklarini, empatik egilimlerini ve
0z yeterliklerini olumsuz yonde etkilemektedir (Hawkins, Graham, Williams ve Zahn, 2009; Gizir, 2007;
Orpinas, 1999; Perry, Perry ve Rasmussen, 1986). Yapilan bir calismada ise dgrencilerin 6z yeterlik
inanglari, onlarin psikolojik saglamligini olumlu yonde yordamaktadir (Arslan, 2015). Yine yapilan
bagka bir calismada empatik egilimleri yiiksek olan &grencilerin psikolojik saglamliklarmin da yiiksek
oldugu tespit edilmistir (Mizrakgi, 2011). Literatiir incelendiginde psikolojik saglamlik, empatik egilim
ve 0z yeterlik kavramlarinin ii¢liniin bir arada oldugu herhangi bir arastirmaya rastlanilmamistir. Bu

aragtirmada ise siddete maruz kalan ergen 6grencilerin psikolojik saglamlik, empatik egilimleri ve 6z
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yeterlikleri arasindaki iliskinin incelenmesi ve bu 6grencilerin psikolojik saglamliklarinin yordanmasi
arasgtirllmak istenmistir. Bu temel amag¢ kapsaminda bazi demografik faktorlerin de psikolojik
saglamlik, empatik egilim ve 0z yeterlik degiskenlerine olan etkileri degerlendirilmistir. Giintimtiizde
siddete maruz kalan ergenlerin sayisinin fazla oldugu diisiiniildiigiinde psikolojik saglamlik, empatik
egilim ve 6z yeterlik iliskisinin ortaya konmas: olduk¢a 6nemlidir. Bu kapsamda asagidaki sorulara

cevap aranmaktadir.

e Siddete maruz kalan ergen Ogrencilerin psikolojik saglamhik, empatik egilimleri ve 6z
yeterlikleri arasinda anlaml bir iligski var midir?

e Siddete maruz kalan ergen dgrencilerin psikolojik saglamliklarini, empatik egilimleri ve 6z
yeterlikleri anlamli bir sekilde yordamakta midir?

e Siddete maruz kalan ergen o6grencilerin psikolojik saglamlik, empatik egilimleri ve 6z

yeterlikleri demografik degiskenlere gore anlamli bir farklilik gostermekte midir?
Yontem

Bu arastirma siddete maruz kalan ergenlerin psikolojik saglamlik, empatik egilimleri ve 6z
yeterlikleri arasindaki iliskinin incelenmesi ve psikolojik saglamligin yordanmasina yonelik yapilan
iligkisel tarama yonteminde olan betimsel bir ¢alismadir. Betimsel ¢alismada, iki veya daha fazla
degisken arasindaki iliski diizeyi belirlenmektedir (Karasar, 2020). Degiskenlerin aralarindaki iligki

incelenirken genel olarak “karsilastirmali tiir” ve “korelasyonel tiir” kullanilmaktadir.
Aragtirmanin Evren ve Orneklemi

Bu arastirmanin evreni, 2016-2017 egitim-6gretim yilinda Kahramanmaras il merkezinde Milli
Egitim Bakanligina bagh farkl tiir liselerde egitim ve 6gretim goren 9, 10, 11 ve 12. Smufta okuyan
ogrencilerden olusmaktadir. Bu il merkezinde farkl tiir liselerde (Anadolu lisesi, Meslek lisesi ve
Anadolu imam hatip lisesi) egitim goéren yaklasik 40.450 6grenci yer almaktadir. Calisma igin 10.250
ogrenciye ulasilmistir. Bu 6grencilere ilk olarak siddet aciklanip daha sonra fiziksel, psikolojik, cinsel
ve ekonomik siddet cesitleri hakkinda hem yazili hem de sozlii bilgilendirme yapildiktan sonra, son 6
ay icinde en az bir defa herhangi bir siddet tiiriine maruz kalanlarin anketleri doldurmalar1 istenerek
anketler dagitilmistir. Daha sonra ogrencilere arastirmanin amact ve anketlerin cevaplanmasi
konusunda bilgi verilmistir. Katilimcilarin %4,1'i (420 6grenci) herhangi bir siddet tiirline maruz

kaldigini ifade etmistir.

Arastirmada amagsal Ornekleme yontemlerinden biri olan benzesik Ornekleme yoOntemi
kullanilmistir. Benzesik 6rnekleme yontemi, evrendeki aragtirmanin problemine yonelik benzesik alt
grubun, durumunun segilerek arastirmanin yapilmasidir (Biiyiikoztiirk, 2016). Arastirmada kullanilan
Olcekler icin gelistiren kisilerden izin alinmistir. Calismanin yiiriitiilmesi icin de etik kurul izni
almmugtir. Ayrica Kahramanmaras il milli egitim miidiirliigiinden gereken izinler alinmustir.

Arastirmanin 6rneklem grubunu 420 6grenci olusturmaktadir. Daha sonra anketler incelenirken 15 tane
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anketin hatali ve eksik verilerden olustugu goriilmiis ve bu veriler degerlendirmeden g¢ikarilarak,

orneklem grubu 405 6grenci ile olusturulmustur.

Katilimcilarin demografik degiskenlere gore dagilimlar: Tablo 1’de verilmistir. Katilimcilarin
176's1 kadin, 229'u erkektir. Ogrencilerden anne babasi birlikte olanlar (n=383) iken anne babasi ayr1
olanlar (n=22); mazeretsiz devamsizlik yapan (n=72) iken mazeretsiz devamsizlik yapmayan (n=333);
bir 6nceki senenin yil sonu not ortalamas: degiskenine gore geger (n=31), orta (n=119), iyi (n=180) ve

pekiyi (n=75) olarak belirlenmistir.

Tablo 1. Ogrencilerin demografik degiskenlere gore dagilimlar:

Cinsiyet N %
Kadin 176 43,46
Erkek 229 56,54
Toplam 405 100,0
Anne Baba Birlikteligi N %
Evet 383 94,6
Hayir 22 54
Toplam 405 100,0
Mazeretsiz Devamsizlik N %
Evet 72 17,6
Hayir 333 82,4
Toplam 405 100,0
Bir Onceki Sene Yil Sonu Notu N %
(50-59,9) Geger 31 7,6
(60-69,9) Orta 119 29,4
(70-84,9) Iyi 180 44,4
(85-100) Pekiyi 75 18,6
Toplam 405 100,0
Veri Toplama Araclar

Bu aragtirmanin verilerinin toplanmasinda, Cocuk ve Geng Psikolojik Saglamhik Olgegi
(CGPSO-12), Empatik Egilim Olgegi ve Cocuklar Igin Oz Yeterlik Olgegi ve demografik bilgi formu

kullanilmistur.

Demografik bilgi formu: Arastirmacinin gelistirdigi demografik bilgi formunda; anne baba birlikteligi,
cinsiyet, mazeretsiz devamsizlik, bir dnceki yil sonu not ortalamasi ve siddet gesitlerine yonelik sorular

yer almaktadir.

Cocuk ve geng psikolojik saglamlik 6l¢egi (CGPSO-12): Bu ¢calismada, siddete maruz kalan ergenlerin
psikolojik saglamligini 6lcmek amaciyla Cocuk ve Geng Psikolojik Saglamlik Olgegi kullanilmustir.
Olgegin orijinal formunda 28 madde, ii¢ alt 6l¢ek ve sekiz alt boyut bulunmaktadir. C)Igegin kisa form
calismasi Liebenberg, Ungar ve Vijver (2012) tarafindan yapilarak 12 maddeye diisiiriilmiistiir. Olgek
51i likert tipinde olup ters puan verilen maddesi bulunmamaktadir. Ayrica 6lgekten alinabilecek en

yiiksek puan 60 ve en diisiikk puan 12'dir. Olgek puanlanirken diisiik puan 6grencilerin psikolojik



Toplu, A. & Cakmalk, S.

saglamliginin diisiik oldugu, yiiksek puan alanlarin ise psikolojik saglamliginin yiiksek oldugu ifade
edilmektedir. Olgegin Tiirkce uyarlamasi Arslan (2015) tarafindan yapilmaistir. Olgegin gilivenirlik kat

sayist ise .91’dir. Bu aragtirmada ise 6lgegin giivenirligi .75 olarak hesaplanmigtir.

Cocuklar igin 6z-yeterlik 6lcegi (COYO): Bu o6lgek dgrencilerin 6z yeterligini belirlemek amaciyla
Muris (2001) tarafindan gelistirilmistir. Telef ve Karaca (2011) tarafindan Tiirkce’ye uyarlanmistir.
Ayrica Olgek tii¢ alt boyuttan olusmakta ve her boyutta yediser madde yer almaktadir. Bu alt boyutlar;
akademik 6z yeterlik, sosyal 6z yeterlik ve duygusal 6z-yeterlik boyutudur. Olgek 51i likert tipinde
olup 21 maddeden olusmaktadir. Olgekten alinacak en diisiik puan 21 ve en yiiksek puan ise 105'tir. Bu
olgekten almabilecek diisiik puan ergenin 6z yeterliginin diisiik, yliksek puan ise 6z yeterliginin yiiksek
oldugunu gostermektedir. Bu arastirmada 6lcegin giivenirlik katsayilar: 6lgegin geneli icin .82, sosyal

Oz-yeterlik i¢in .62, akademik 6z-yeterlik icin .81 ve duygusal 6z-yeterlik i¢in .74 olarak hesaplanmistir.

Empatik egilim olcegi (EEQ): Empatik Egilim Olcegi, grencilerin empati kurabilme potansiyelini
dlgmek igin Dokmen (1988) tarafindan gelistirilmistir. Olgek 20 maddeden olusup 5'1i likert tipindedir.
Olgekte her bir soruya 1 ile 5 puan arasinda puan verilmektedir. Olgekte yeralan 3, 6,7, 8,11, 12, 13, 15.
sorular tersten puanlanmaktadir. Olgekte en yiiksek 100, en diisiik 20 puan alinmaktadir. Toplam puan
katilimcilarm empatik egilimlerinden aldig1 puani ifade eder. Olgekten diisiik puan alanlarin empatik
egilimlerinin diisiik yiiksek puan alanlarin ise empatik egilimlerinin yiiksek oldugunu gostermektedir.

Olgegin giivenirlik katsayis1 ise .76 olarak hesaplanmustir.
Istatistiksel Analiz

Bu arastirmada verilerin analiz islemlerine ge¢meden once, verilerin analize hazir hale
getirilmesi saglanmistir. Bu kapsamda verilerdeki u¢ degerler, eksik ve hatali veriler belirlenerek
gereken diizenlemeler yapilmistir. Arastirmanin degerlendirilmesinde tanimlayicr istatistiki yontemler
olan yiizde, say1, standart sapma ve ortalama kullanilmistir. Daha sonra ise verilen normallik degerleri
i¢in Carpiklik (Skewness) ve Basiklik (Kurtosis) degerlerine bakilmistir. Skewness degerleri, -0.22 ile -
0.703 arasinda oldugu Kurtosis degerlerinin ise -0.195 ile -0.437 arasinda oldugu belirlenmistir. Bu iki
degerin de -1.5 ile +1.5 arasinda oldugunda normal dagilim gosterdigi kabul edilmektedir (Tabachnick
ve Fidell, 2013). Ayrica arastirmada SPSS 26.0 paket programi kullanilmistir. Arastirmada iki kategorik
degiskenlere yonelik One-Sample T-Testi, iki den fazla kategorik degiskenlerin karsilastirilmasinda ise
tek yonlii varyans (ANOVA) analiz yontemi kullanilmistir. Anova analizlerinde de anlaml farkliligin
hangi gruplardan kaynaklandigin1 bulmak icin Scheffe testi kullanilmistir. Bu test esnek bir test olup
karsilastirilacak olan grup sayilarinin ¢ok olmasi ve esit olmamasit durumunda hata payin kontrol
altinda tutabilen bir post hoc test tiirtidiir (Scheffe, 1953). Ayrica 6lgekler arasindaki iliskiyi tespit etmek

i¢in “Coklu Regresyon Analizi” ve “Pearson Momentler Carpimi Korelasyon Analizleri” yapilmustir.
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Arastirmanin Etik izinleri

Bu arastirmada “Yiiksekogretim Kurumlar: Bilimsel Arastirma ve Yayimn Etigi Yonergesi”
kapsaminda olan tiim kurallara uyulmus olup “Bilimsel Arastirma ve Yayin Etigine Aykir1 Eylemler”

iceren davraniglardan da uzak durulmustur.

Etik kurul izin bilgileri: Etik degerlendirmeyi yapan kurul adi = Kahramanmaras Siitgii Imam

Universitesi Sosyal Bilimler Bilimsel Arastirmalar Etik Kurulu.
Etik degerlendirme kararinin tarihi= 21.04.2017
Etik degerlendirme belgesi say1 numarasi= 2017/07

Bulgular

Bu kisimda ilk olarak siddete maruz kalan ergen 6grencilerin psikolojik saglamlik, empatik
egilim ve 0z yeterlikleri arasinda iliskiyi belirlemek i¢in Pearson Momentler Korelasyon Analizine yer
verilmistir. Ikinci olarak da Psikolojik saglamligin empatik egilim ve 6z yeterlik degiskenleri tarafindan

yordanmasina iliskin Coklu Regresyon Analizine yer verilmistir.

Arastirmada kullanilan 6lgeklerin birbirleriyle iliskisini belirlemek i¢in Pearson korelasyon
analizine yer verilmistir. Analiz sonuglarina gore Ogrencilerin psikolojik saglamlik ve empatik
egilimleri arasinda orta diizeyde, pozitif yonlii anlamhi bir iliski bulunmustur (r=.509, P<.05).
Ogrencilerin psikolojik saglamliklari puanlari artikca empatik egilim puanlari da artmaktadur.
Psikolojik saglamliklar: ve 6z yeterlik diizeyleri arasinda orta diizeyde, pozitif yonlii anlamh bir iligki
bulunmustur (r=.536, p<.05). Ogrencilerin psikolojik saglamlik puanlari arttikca 6z yeterlik puanlari da
artmaktadir. Empatik egilimleri ile 6z yeterlik arasinda orta diizeyde, pozitif yonlii anlamh bir iliski
bulunmustur (r=417, P<.05). Ogrencilerin empatik egilim puanlar1 arttikca 6z yeterlik puanlar1 da

artmaktadir.

Psikolojik saglamlik olgegi, empatik egilim Olgegi ve 0z yeterlik Olgeklerinin birbirleriyle

iliskisini belirlemek amaciyla yapilan Pearson korelasyon analizine asagidaki Tablo 2’de yer verilmistir.

Tablo 2. Psikolojik saglamlik, empatik egilim ve 0z yeterlik arasindaki iliskinin incelenmesine yonelik pearson
korelasyon analizi

Degiskenler Psikolojik Saglamlik Empatik Egilim Oz Yeterlik
Psikolojik Saglamlik 1
Empatik Egilim 509" 1
Oz-yeterlik 536" 417+ 1

Arastirmada bagimli degisken olarak kullanilan psikolojik saglamligin, bagimsiz degiskenler
olarak kullanilan empatik egilim ve 6z yeterlik tarafindan yordanmasina yonelik Coklu regresyon
analizi yapilmistir. Coklu regresyon analiz sonuglarina gore empatik egilim ve 6z yeterlik 6l¢ceklerinden
alman puanlar, psikolojik saglamlik Olceginden alman toplam puanini anlamli bir sekilde

yordamaktadir (R=.62, R=.39; F240=126.603, p<.05). Elde edilen bu bulguda empatik egilim ile 6z
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yeterlik birlikte psikolojik saglamlik toplam puanina iligkin varyansin yaklasik % 39'unu acikladiginm
gostermektedir. Standardize edilmis regresyon katsayisina ([3) gore yordayici degiskenlerin psikolojik
saglamlik iizerindeki 6nem siras1 6z yeterlik ($=.392; t=9.120, p<.05), empatik egilim ([=.346; t=8.051,
p<.05) seklindedir. Coklu baglantililik test sonuglar1 gore empatik egilim ve 6z yeterlik tolerans
degerlerinin .826 oldugu goriilmiistiir. Bu dlgeklerin VIF degerlerinin ise 1.210 oldugu goriilmiistiir.
Tolerans degerlerinin .10’dan biiyiik ve VIF degerlerinin de 10’dan kiiciik oldugu icin elde edilen
degerler bu sayiltilar1 karsilamaktadir. CI degerlerinin de 1,000; 12.05 ve 17.77 oldugu goriilmiis olup
bu degerlerin de 30"un altinda olmasi sebebiyle ¢oklu baglantililik sorununun olmadig tespit edilmistir.
Bu analizlerin sonucunda Durbin-Watson katsayisinin 1.934 oldugu ve bu degerin de 1.5-2.5 arasinda

oldugundan dolay1 deger normal olarak kabul edilmektedir.

Empatik egilim 6lgegi ve 6z yeterlik 6lceginden alinan puanlar psikolojik saglamlik dlgeginden
elde edilen puanlari yordayip yormadigini belirmek amaciyla yapilan Coklu regresyon analiz sonuglari

asagida Tablo 3'te verilmistir.

Tablo 3. Psikolojik saglamligin yordanmasina iliskin coklu regresyon analizi

.. Standart Tkili Kismi
Degiskenler B Hata B T P R .
Sabit 13.720 2.138 6.416 .000*
Empatik egilim 270 .033 346 8.051 .000* .509 373
Oz yeterlik 220 .024 392 9.120 .000* .536 414

(R=.62, R?=.39; F2.40=126.603, p<.05)
Arastirmada kullanilan degiskenlerle bu degiskenleri etkileyen demografik degiskenler

arasinda anlamli farklilik olup olmadigi belirlenmek istenmistir. Bu kapsamda t testi yapilmaistir.

Yapilan t testi analiz sonuglarina gore cinsiyet degiskenine gore katiimcilarin akademik 6z
yeterlik [#(405)=2.730, p<.05] ve duygusal 6z yeterlik puan ortalamalar1 [#(405)=-3.275, p<.05] arasinda
anlamli bir farklilik bulunmustur. Cinsiyet degiskenine gore kadinlarin akademik 6z yeterligi erkeklere
gore daha yiiksek bulunurken, erkeklerin duygusal 6z yeterlikleri kadinlarin duygusal 6z yeterliklerine
gore daha yiiksek bulunmustur. Cinsiyet demografik degiskeni ile diger Ol¢ek puanlari arasinda

anlamli bir fark bulunamamustir.

Anne baba birliktelik degiskenine gore 6grencilerin psikolojik saglamlik puan ortalamalar:
[£(405) = 2.254, p<.05] ve akademik 0z yeterlik puan ortalamalar: [#(405)=2.388, p<.05] arasinda anlaml
bir farklilik bulunmustur. Anne babasi birlikte olan 6grencilerin psikolojik saglamliklari ve akademik
0z yeterliklerinin anne babas1 ayr1 olan 6grencilere gore daha yiiksek oldugu tespit edilmistir. Anne

baba birlikte olma degiskeni ile diger Olcekler arasinda anlamli bir farklilik bulunamamustir.

Arastirmada kullanilan diger bir degisken olan mazeretsiz devamsizlik degiskenine gore
katilimailarin psikolojik saglamlik [#(405)=-3.3360, p<.05] ve akademik 6z yeterlik [¢(405)=-4.758, p<.05]

puan ortalamalar1 arasinda anlamli bir farklilik bulunmustur. Mazeretiz bir sekilde devamsizlik

834



KEFAD Cilt 25, Say1 2, Agustos, 2024

yapmayan Ogrencilerin mazeretsiz devamsizlik yapan Ogrencilere gore psikolojik saglamlik ve
akademik 6z yeterlik puanlar1 daha yiiksek bulunmustur. Mazeretsiz devamsizlik degiskeni ile diger

degiskenler arasinda anlamli bir farklilik bulunamamustir.

Arastirmada kullanilan olgeklerler ve alt Olgekler ile cinsiyet, anne baba birlikteligi ve
mazeretsiz devamsizlik gibi demografik degiskenlerle arasinda anlamli farkliik olup olmadigim

belirlemek igin t testi sonuglar: Tablo 4’te yer almaktadir.
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Tablo 4. Ogrencilerin cinsiyet, anne baba beraberlik durumu ve mazeretsiz devamsizliklarinin élcek puanlarina

gore t-test sonuglar

Boyutlar Cinsiyet N X SS t p
i i Kadin 176 46,79 6,87
COfuk ve G'engvl?sﬂ(olo]lk 2016 0,055
Saglamlik Olgegi Erkek 229 4535 7,35
. Kadin 176 66,29 8,81
Empatik Egilim Olgegi 0,092 0,927
Erkek 229 66,20 9,51
. . Kadin 176 65,07 12,71
Oz-yeterlik Olgegi -0,500 0,617
Erkek 229 65,70 12,84
.. Kadin 176 21,94 591
Akademik Oz-yeterlik 2,730 0,007
Erkek 229 20,40 5,44
. ) Kadin 176 23,96 5,16
Sosyal Oz-yeterlik -0,568 0,570
Erkek 229 2426 5,31
. Kadin 176 19,17 5,96
Duygusal Oz-yeterlik -3,275 0,001
Erkek 229 21,05 5,59
Boyutlar Anne Baba Birlikteligi N X Ss t p
i = Evet 383 46,17 6,99
COquk ve (ien(;vl?&kolo]lk 2254 0,025%
Saglamlik Olgegi Hayir 22 42,64 9,27
. Evet 383 66,29 9,24
Empatik Egilim Olgegi 0471 0,631
Hayir 22 65,32 8,57
. .. Evet 383 65,48 12,81
Oz-yeterlik Olgegi 0,308 0,759
Hayir 22 64,61 12,44
. Evet 383 21,23 5,69
Akademik Oz-yeterlik 2,388 0,017*
Hayir 22 18,26 5,22
. Evet 383 24,12 5,19
Sosyal Oz-yeterlik -0,077 0,938
Hayir 22 2421 6,15
. Evet 383 20,12 5,84
Duygusal Oz-yeterlik -1,580 0,115
Hayir 22 22,14 5,29
Boyutlar Mazeretsiz Devamsizlik N X Ss t P
i i Evet 72 43,43 7,52
COquk ve (.E.engvl?sﬂ(olo]lk 3,360 0,001
Saglamlik Olgegi Hayir 333 46,52 6,98
i o ) Evet 71 69,30 8,58
Empatik Egilim Olgegi -1,973 0,50
Hayir 333 66,66 9,29
.. o ) Evet 72 62,84 14,45
Oz-yeterlik Olgegi -1,978 0,077
Hayir 333 66,01 12,33
N Evet 72 18,25 5,71
Akademik Oz-yeterlik -4,758** 0,000
Hayir 333 21,68 5,51
.. Evet 72 24,82 6,35
Sosyal Oz-yeterlik 1,244 0,214
Hayir 333 23,98 4,97
.. Evet 72 19,67 6,32
Duygusal Oz-yeterlik -0,908 0,364
Hayir 333 20,36 5,71

<0.05 *p<0.01
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Arastirmada bir 6nceki yil sonu not ortalamasi ile 6grencilerin psikolojik saglamlik dl¢egi, 6z
yeterlik Olcegi, empatik egilim Olcegi ve Oz yeterlik alt Olcekleri arasinda anlamli farklilik olup
olmadigini belirlenmek icin ANOVA testi yapilmistir. Yapilan Anova sonuglarina gore 6grencilerin bir
Onceki yil sonu not ortalamasi degiskenine gore psikolojik saglamlik puan ortalamalar: [£(3-401)=3.25,
p<.05] arasinda anlamh bir farklihk bulunmustur. Bu analiz sonuglarina gore psikolojik saglamlik
dlceginden pekiyi alan grencilerin puan ortalamalari (X=47.12), gecer not ortalamasina sahip olan

ogrencilerin puan ortalamalarindan (X=42.45) anlamli sekilde daha yiiksek oldugu tespit edilmistir.

Ogrencilerin bir 6nceki y1l sonu not ortalamast ile 6z yeterlik puan ortalamalari [f(3-401)=5.72,
p<.05] arasinda anlaml bir farklilik bulunmustur. Bu analiz sonuglarina gore 6z yeterlik Slgeginden
pekiyi alan 6grencilerin puan ortalamalarmnin (X=69.51), orta not alan dgrencilerin puan ortalamalari
(X=63.17) ve gecer not alan dgrencilerin puan ortalamalarindan (X=60.28) anlamli bir sekilde yiiksek

oldugu tespit edilmistir.

Ogrencilerin bir dnceki y1l sonu not ortalamasi demografik degiskeni ile 6z yeterlik alt 6lcegi
olan akademik 0z yeterlik puan ortalamalar: [f(3-401)=7.62, p<.05] arasinda anlaml bir farklilik
bulunmustur. Bu analiz sonuglarina gore akademik 6z yeterlik 6lgeginden pekiyi alan 6grencilerin puan
ortalamalarmm (X=22.8), orta not alan O0grencilerin puan ortalamalari (X=20.08) ve gecer not alan
ogrencilerin puan ortalamalarindan (X=17.72) anlamli bir sekilde yiiksek oldugu tespit edilmistir.
Ayrica bir dnceki y1l sonu not ortalamast iyi olan 6grencilerin puan ortalamalarinin (X=21.54), geger not

alan &grencilerin puan ortalamalarindan (X=17.72) anlamli bir sekilde yiiksek oldugu tespit edilmistir.

Arastirmada kullanilan 6lgeklerler ve alt Olgekler ile 6grencilerin gegen seneki yil sonu not
ortalamasi arasindaki anlamli farklilik olup olmadigini belirlemek amaciyla asagida Tablo 5te Anova

sonuglarimna yer verilmistir.
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Tablo 5. Ogrencilerin gecen seneki yil sonu not ortalamas: degiskenine gore dagilimlarinin élgek puanlarina
gore ANOVA sonuglar

Boyutlar Not ortalamasi N X SS F p
Cocuk ve Geng (50-59,9) Geger 31 4:2,45 7,71
Ps1ukolo]1k (60-69,9) Qrta 119 45,62 7,00 3252 0,022*
s.aglamhk (70-84,9) lyi 180 46,30 6,91
Olgegi (85-100) Pekiyi 75 47,12 7,5
(50-59,9) Gecer 31 64,64 8,94
Erur.lpatllf - (60-69,9) .Ol"ta 119 65,60 8,65 0,801 0,49
Egilim Olgegi  (70-84,9) lyi 180 66,91 9,06
(85-100) Pekiyi 75 66,26 10,44
(50-59,9) Gecer 31 60,28 12,68
- . (60-69,9) Orta 119 63,17 11,10
- 1 . 72 1>(->(-
Ozyetertik 70.84,9) 1yi 180 66,05 12,60 572 00
(85-100) Pekiyi 75 69,51 14,44
(50-59,9) Gecger 31 17,72 5,06
Akad?mik Oz- (60-69,9) -O]?ta 119 20,08 5,09 7 628 0,000
yeterlik (70-84,9) lyi 180 21,54 5,47
(85-100) Pekiyi 75 22,8 6,59
(50-59,9) Gecer 31 23,28 5,48
Nz- 60-69,9 t 119 23,67
Sosya? Oz (60-69, )Or a , 5,00 1,486 0.218
yeterllk (70-84,9) Iyi 180 24,14 4,77
(85-100) Pekiyi 75 25,14 6,3
(50-59,9) Gecger 31 19,27 5,36
Nz- 60-69,9) Ort 119 19,46 5,71
Duygusal Oz-  ( ) Orta 2,441 0,064
yeterlik (70-84,9) lyi 180 20,37 5,76
(85-100) Pekiyi 75 21,58 6,14

*p<0.05 **p<0.01

Tartisma ve Sonug

Bu calismada siddete maruz kalan ergen 6grencilerin psikolojik saglamlik, empatik egilimleri
ve 0z yeterlikleri arasindaki iliski ve bu degiskenlerin demografik degiskenler ve akademik &zelliklere
gore farkliliklar1 incelenmistir. Ayrica psikolojik saglamligin, empatik egilim ve 6z yeterlik tarafindan
yordanmasma yonelik bulgulara yer verilmistir. Bu boliimde oncelikli olarak regresyon analizi

bulgular1 ve korelasyon analizi bulgular1 agiklanmistir.

Bu boliimde ilk olarak siddete maruz kalan ergenlerin empatik egilimleri ve 6z yeterliliklerinin
psikolojik saglamliklarini yordama diizeyleri aciklanmistir. Arastirma bulgularina gore 6grencilerin 6z
yeterlilikleri, psikolojik saglamliklarini pozitif yonde anlamli olarak yordamaktadir. Elde edilen bu
sonug yapilan aragtirmalarla tutarlilik gostermektedir (Arslan, 2015; Terzi, 2007; Iwaniec, 2006; Masten
ve Coatsworth, 1998). Oz yeterlik inanglar1 yiiksek diizeyde olan bireylerin psikolojik saglamliklarmin

da yiiksek oldugu soylenebilir. Calismada bu sonuca benzer bir sekilde, empatik egilimin de psikolojik
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saglamlig1 pozitif yonde anlamli bir sekilde yordadigi tespit edilmistir. Bununla ilgili yapilan
calismalarda empatik egilimleri yiiksek olan bireylerin psikolojik saglamliklarinin da yiiksek oldugu
bulunmustur (Smith ve Hollinger-Smith 2015; Haramati ve Weissinger 2015). Ciinkii empatik egilim de
olumsuz olaylardan sonra bireyin psikolojik olarak kendini daha iyi hissetmesini saglayan koruyucu
faktorlerden biridir. Empati, psikolojik saglamlik i¢in vazgecilmez ve Kkilit bir konumdadir (Brooks,
2003). Empatik egilimi diisiik diizeyde olan bireyler siddet gibi riskli yasam olaylarindan sonra bazi
psikolojik ve duygusal problemler yasamaktadir (Ae-Ngibise, Doku, Asante, ve Owusu-Agyei, 2015).
Maruz kaliman siddet olaymndan sonra empatik egilimleri yiiksek diizeyde olan bireyler, yasanan
sikintilarinin iistesinden daha kolay gelerek ve gevresi olumlu iligki kurarak psikolojik saglamliklarina
olumlu yonde katki saglamaktadir (Power ve digerleri, 2016). Empatik egilim ve 6z yeterligin bireylerin
yasadig1 problemlerle daha kolay bas etmelerini saglayan en 6nemli kavramlarin basinda geldikleri

goriilmektedir.

Arastirmada kullanilan diger bir analiz yontemi olan korelasyon analiz sonuglarma gore
siddete maruz kalan ergen ogrencilerin psikolojik saglamliklar: ile empatik egilimleri arasinda pozitif
yonde, orta diizey ve anlamli bir iliski bulunmustur. Ogrencilerin psikolojik saglamliklar1 arttikga
empatik egilimleri de artmaktadir. Literatiir incelendiginde psikolojik saglamlik ile empati arasinda
anlamli bir iliskinin olduguna y&nelik gesitli ¢calismalar bulunmaktadir (Grotberg, 2001; Mizrakgi, 2011;
Vinayak ve Judge, 2018). Eminagaoglu’nun (2006) ¢alismasinda psikolojik saglamliklar: yiiksek olan
bireylerin empatik egilimlerinin de yiiksek oldugu tespit edilmistir. Vinayak ve Judge (2018) tarafindan
yapilan arastirmada ise kirsal kesimlerde yasayan ergenlerin psikolojik saglamliklar1 ve empatik
egilimleri arasinda anlamli bir iliski bulunmustur. Siddete maruz kalan empatik egilimleri gelismis olan
bireylerin zorlu yasam olaylarina karsidaki bireyin bakis agisiyla bakmasi ve onun goziiyle
degerlendirebilmesi bireydeki ben merkezci bakis ag¢isinin azalmasina sebep olabilir. Ayni zamanda
empatik egilim gibi psikolojik saglamlikta da zorlu yasam olaylarindan sonra bireyin kendisinde olusan
basarmislik duygusu sonrasinda yasanacak zorluklara karsi bireyde olumlu duygular
uyandirmaktadir. Buradan da anlasilacag1 iizere bireylerin yasamlarin1 olumsuz etkileyen siddet,
tehdit, aile baskisi, akran zorbalig1 gibi durumlardan sonra bireyin psikolojik saglamliginin ve empatik
egilimin yiiksek olmasi o bireylerin bu olumsuzlarla daha kolay bir sekilde bas etmelerine katki

saglayabilir.

Siddete maruz ergenlerin empatik egilimlerinin incelenmesin yan sira 6z yeterlikleri de analize
dahil edilmis olup psikolojik saglamlik ile 6z yeterlik arasinda pozitif yonlii, orta diizey ve anlaml: bir
iligki bulunmustur. Dolayisiyla 6grencilerin psikolojik saglamlik puanlar arttik¢a 6z yeterlik puanlar
da artmaktadir. Bu sonuglarla tutarlilik gosteren baska bir aragtirmada ise tek ebeveyne sahip psikolojik
saglamlig1 yiiksek olan yoksul ergenlerin de &z yeterlik diizeylerinin yiiksek diizeyde oldugu
goriilmiistiir. Ayn1 zamanda bu 6grenciler zorlayici durumlara karsi basarili olacaklaria inanmislardir

(Sipahioglu, 2008). Bu sonuglarla benzerlik gosteren bazi arastirmalarda 6z yeterlik diizeyi ytiksek
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bireylerin riskli bir durumla karsilastiklarinda kendi davraniglarini olumlu olarak diizenlenmektedirler
(Arslan, 2015; Arslan ve Balkis, 2016; Caprara ve digerleri, 2003). Diger bir deyisle olumsuz yasam
olaylarinin iistesinden gelmede bireyin 6z yeterliginin yiiksek olmasinin da 6nemli bir etkisi vardir
(Bandura, 1997). Goriildiigli iizere arastirmalarda siddet gibi olumsuz yasam olaylarindan sonra
bireyin 6z yeterlik inancinin yiiksek olmasi, bireyin psikolojik saglamliginin artmasinda 6nemli bir

yerinin oldugu anlasilmaktadir.

Arastirmada empatik egilim ile 6z yeterlik arasinda pozitif yonlii, orta diizey ve anlamh bir
iliski bulunmustur. Ogrencilerin empatik egilim puanlari arttikca 6z yeterlik puanlari da artmaktadir.
Bu konuyla ilgili literatiirde 6gretmenlere yonelik de ¢alismalarda bulunmaktadir. Karagolak (2022)
tarafindan okul 6ncesi 6gretmenlere yonelik yapilan arastirmada bireylerin empatik egilimleri arttikca
0z yeterlikleri artmakta ya da 0z yeterlikleri arttikca da empatik egilimleri artmaktadir. Yine
Ogretmenlere yonelik olarak yapilan diger bir arastirmada 6z yeterlik ile empati arasinda da anlaml bir
iliskinin oldugu (Kesicioglu ve Giiven, 2014) sonucuna ulasilmistir. Literatiir incelendiginde empati ve
0z yeterlige iliskin arastirmalar genel olarak ogretmen ve yoneticilere yonelik yapilmistir. Ayrica
arastirmalarda genel olarak empatinin 6z yeterligi, 6z yeterligin de empatiyi yordadig: goriilmektedir.
Empatinin yetiskinlerde de ergenlerde oldugu gibi benzer sonuglarinin ¢ikmasi bireylerin risk
durumlar karsisinda benzer tepkiler verdigi sonucunu ortaya koymaktadir. Yani bireylerin riskli

durumlardan sonra riskin olumsuz etkisini azaltmada benzer tepkiler verdigi goriilmektedir.

Bu calismada cinsiyet degiskenine gore katilimcilarin akademik ve duygusal 6z yeterlikleri
anlamh farklilik gosterirken psikolojik saglamlik ve empatik egilimleri anlamli farklilik
gostermemektedir. Cinsiyet ile 6z yeterligin alt boyutlarindan olan akademik ve duygusal 6z yeterlik
arasinda anlamli farklilik bulunmustur. Calismada kadinlarin erkeklere goére akademik 6z yeterligi
daha ytiiksek bulunurken, duygusal 6z yeterliklerinin ise daha diistik oldugu sonucuna ulasilmistir. Bu
bulgu ile tutarlilik gosteren ¢alismalarda; kadinlarin akademik 6z yeterliklerinin erkeklere gore daha
yiiksek oldugu (Bandura, 1997; Bacchini ve Magliulo, 2003; Pastorelli ve digerleri, 2001; Telef ve Karaca,
2011; Willemse, 2008; Yardimci, 2007), erkeklerin de duygusal 6z yeterliklerinin kadinlara gére daha
yiiksek oldugu (Certel, Bahadir, Saragaloglu ve Varol, 2015; Bacchini ve Magliulo, 2003; Muris, 2001)
sonuglarina ulasilmistir. Kadinlarin akademik olarak basarili oldugu zamanlarda bir seyi
yapabileceklerine olan inang ve yeterliklerin de artacagi sOylenebilir. Calismada diger bir bulgu ise
Ogrencilerin psikolojik saglamlik ve empatik egilimleri cinsiyete gore ile anlamli bir farklilik
gostermemektedir. Bu bulgu literatiir ile genel olarak tutarlilik gostermemektedir. Yapilan ¢alismalarda
ergenlik donemindeki kizlarin, erkeklere gore empatik egilimlerinin ve psikolojik saglamliklarinin daha
yliksek diizeyde oldugu sonucuna ulasilmistir (Vinayak ve Judge, 2018; Turgut, 2015; Durakoglu ve
Gokgearslan, 2010; Karniol, Gabay, Ochion ve Harari, 1998; Mestre, Samper, Frias ve Tur, 2009; Oransky
ve Marecek, 2009). Aragtirmada Ogrencilerin empatik egilimlerinin ve psikolojik saglamliklarinin

cinsiyete gore farklilik gostermemesinin nedenlerinden birinin giliniimiizde cinsiyet farkliliklar:
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roliiniin azalmasinin etkili oldugu sdylenebilir. Ayrica bu ¢alismanin sonucu gore kadin ve erkeklerin
siddetten benzer bir sekilde etkilenebilme durumlarindan dolay: empatik egilimlerinin ve psikolojik

saglamliklarinin benzer oldugu diistiniilebilir.

Bu calismada 6grencilerin psikolojik saglamliklar1 anne babalarinin birliktelik durumuna gore
farklilik gostermektedir. Anne babasi birlikte olan 6grencilerin anne babasi ayr1 olanlara gore psikolojik
saglamliklar1 daha yiiksektir. Buna benzer bir ¢alismada anne babayla kurulan samimi, yakin, sicak
iligski, iyi ebeveyn Ozellikleri ve aile baglarinin giiclii olmas1 gibi durumlar ergenlerde psikolojik
saglamlig1 artirdig: ifade edilmistir (Masten ve Coatsworth, 1998). Bu bakimdan ailedeki sicak samimi
bir ortamin olmasi 6grencilerin siddet gibi riskli davranislardan sonra psikolojik saglamligini artmasina
olumlu yonde katki saglamaktadir. Shapiro’ya (1996) gore psikolojik saglamlig: yiiksek olan bireyler
kendilerini destekleyen ve kendilerine giiven veren bir aile {iyesine sahiptir. Dolayisiyla anne babasi
beraber olan 6grencilerin anne babasi ayri olan Ogrencilere gore akademik 6z yeterlikleri daha

yliksektir.

Arastirmada mazeretiz devamsizlik yapmayan 6grencilerin mazeretsiz bir sekilde devamsizlik
yapanlara gore psikolojik saglamlik puanlarinin daha yiiksek oldugu bulunmustur. Yilmaz-Irmak
(2008) calismasinda okula devam eden ergenlerin psikolojik dayanikliligr daha yiiksek bulunmustur.
Arastirmadaki diger bir sonug da 6grencilerin akademik 6z yeterlik diizeyleri devamsizlik durumuna
gore anlamlh bir farklihik gostermektedir. Seyfi ve Sengiil (2019) tarafindan yapilan arastirmada
akademik 6z yeterlik ve devamsizlik durumlari arasinda anlamli bir farklilik bulunmustur. Dolayisiyla
okula devam eden 6grencilerin etmeyenlere gore akademik 6z yeterliklerinin daha yiiksek oldugu
sOylenebilir. Buradan anlasilacag1 {izeri okulu devem ediyor olmanin koruyucu faktér oldugu

sOylenebilir.

Arastirmada 6nceki yi1l sonu not ortalamas: pekiyi olan 6grencilerin gecer not ortalamasina
sahip olan dgrencilere gore psikolojik saglamliklari daha yiiksek bulunmustur. Ogrencilerin akademik
basarilarmin yiiksek olmast durumu psikolojik saglamliklar i¢in 6nemli bir koruyucu faktordiir (Gizir,
2007). Sacker ve Schoon (2007) gore 6grencilerin derslerinden basarili olabilecegine inanmasi onlarin
psikolojik saglamliklarina olumlu katki saglamaktadir. Arastirmanin bir diger sonucu ise bir dnceki
yilsonu not ortalamasi ile 6z yeterlikleri arasinda anlamli bir farkliligin bulunmasidir. Yani bir énceki
yil sonu not ortalamasi pekiyi olan 6grencilerin orta ve geger not ortalamasina sahip 6grencilere gore
0z yeterlikleri daha yiiksek oldugu bulunmustur. Ayrica bir 6nceki yil sonu not ortalamasi iyi olan
Ogrencilerin gecer not ortalamasina sahip olan 6grencilere gore akademik 6z yeterlikleri daha yiiksek
oldugu tespit edilmistir. Aydin'in (2010) yilinda yaptig1 calismada akademik 6z yeterlik ve akademik
basar1 arasinda anlamli bir farkliik bulunmustur. Literatiirde akademik basari ile akademik 6z yeterlik
arasinda yiiksek iliskinin oldugu ¢alismalar yer almaktadir (Hackett, Betz, Casas ve Rocha-Singh, 1992;

Klomegah, 2007). Arastirmada elde edilen sonuglara gore akademik basarisi yiiksek olan 6grencilerin,
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0z giivenlerinin yiiksek oldugu saptanmistir. Bu durumun da 6grencilerin bir isi yapabileceklerine

yonelik 6z yeterlik inanglarina olumlu yonde etki edebilecegi diisiiniilmektedir.

Siddete maruz kalmak ergen ogrencileri bircok yonden olumsuz olarak etkilemektedir.
Calismalarda siddete maruz kalan ergenlerin psikolojik, duygusal, sosyal, davranigsal ve akademik bazi
problemler yasadig: goriilmektedir. Bu problemlerden bazilar1 alinganlik, degersizlik, kabul gormeme,
ofke, korku, kaygi, hayal kirikligi, kizginlik intikam alma ve siddete basvurma gibi durumlar 6rnek
gosterilebilir. Boyle olumsuz davranis sergileyen ergenlerin ailesiyle birlikte hareket edilerek onlara
gereken destek sunulmalidir. Bu arastirmada ise siddete maruz kalmaya bagli olarak boyle problemleri
olan ergenlerin empatik egilimleri, psikolojik saglamliklari ve 6z yeterlikleri incelenmistir. Bu inceleme
sonucunda siddete maruz kalan ergenlerde ortaya ¢ikan olumsuz durumlarin etkisini azaltmak igin
rehberlik ve psikolojik damigmanlik hizmetlerin 6énemli bir yerinin oldugu ve bu kapsamda gerekli

calismalarin yapilmasi gerektigi vurgulanmaistir.

Bu arastirma siddete maruz kalan 6grencilerin daha iyi anlasilmasina yardimer olmasinin yani
sira birtakim smirliliklar1 da beraberinde getirmektedir. Arastirmanin 6rneklemini ortadgretimdeki
siddete maruz kalan ergen Ogrenciler olusturmaktadir. Lise doneminde siddet davranislarinin
sikliginda diger dénemlerine gore artis goriilse de ilkokul ve ortaokulda psikolojik saglamlik, empatik
egilim ve 6z yeterlik arasindaki iligskinin incelenmesi, siddet konusunun daha iyi anlasilmasina fayda
saglayacaktir. Oysa ki bu arastirmada sadece ortadgretim Ogrencileriyle smirlandirilmistir. Ayrica
arastirmanin ana degiskenlerinin etkileyebilecek kiiltiirel, sosyal ve ekonomik faktorlerin etkisi detayl

bir sekilde ortaya konulmamustir.

Bu arastirmada yapilan istatistiki analizler sonucunda siddete maruz kalan ergenlerin
psikolojik saglamliklar: ile empatik egilimleri ve 6z yeterlikleri arasinda anlamli bir iliski; 6z yeterlikleri
ile de empatik egilimleri arasinda anlamli bir iliski bulunmustur. Ortaya ¢ikan diger bir sonug ise
siddete maruz kalan ergenlerin psikolojik saglamliklarin1 empatik egilimleri ve 6z yeterlilikleri pozitif
yonde anlamli olarak yordamaktadir. Bu sonuglardan yola ¢ikilarak siddete maruz kalan 6grencilerin
psikolojik saglamliklarmin artirilmasi igin hem empatik egilimlerinin hem de 6z yeterliklerinin
artirilmasi Onemlidir. Arastirmada kullanilan psikolojik saglamlik, empatik egilim ve 6z yeterlik
kavramlarmin giincel oldugu ve bunlarin siklikla calisildiginin goriilmesinin yaninda siddet
kavramiylailgili olarak iigtiniin birlikte kullanildig1 herhangi bir arastirmaya yurt iginde ve yurt disinda
rastlanilmamustir. Bu arastirmada bu ii¢ kavram birlikte kullanilmis olup ileride riskli gruplara yonelik
olarak yapilacak olan ¢alismalar icin farkindaligi artiracagy diisiiniilmektedir. Sonraki yapilacak olan
calismalarda bu degiskenler arasindaki iliskilerin daha detayl bir sekilde incelenmesi igin diger
arastirma yontemlerinden olan nitel, deneysel ve karma calismalarin yapilmasi 6nerilmektedir. Bu
arastirma sadece siddete maruz kalan ergen 6grencilere yonelik yapilmistir. Diger risk grubunda olan

ve farkli gelisim donemlerinde yer alan bireyler de bu degiskenlerle ilgili calismalar yapilabilir.
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Introduction

Violence is a problem that negatively affects people's lives in our country and around the world.
It is well established that the formation of violent conduct can be attributed to a variety of individual,
social, and cultural factors. Violence occurs when someone injures another person physically or by using
any object (Olweus, Limber, and Mahalic, 1999). The World Health Organization defines violence as
situations in which the individual exposed to violence suffers injury, death, and psychological harm as
a result of the use of physical force and the application of a deliberate threat to another person. Statistics
show that the groups most adversely affected by violence are adolescents (Toplu, 2017). Since
adolescence is a turbulent period, various risky situations can occur. One of these risky situations is
exposure to violence. As a result, it is critical to look into students who experienced violence during
their adolescent years.

For adolescents exposed to violence, the concept of psychological resilience emerges as a
personality trait that can reduce the effects of the negative consequences of violence. Conducting
preventive studies for adolescents requires an understanding of how young people who experience
adverse life events, such as violence, manage to maintain their psychological health (Karairmak, 2006).
Because resilience is a protective factor that increases positive thinking and ensures the formation of a
healthy personality structure (Shastri, 2013). The ability of a person to recover and move on from
traumatic experiences, even in the face of challenging life circumstances, is known as psychological
resilience (Masten, 2001). Another definition of psychological resilience is the ability of an individual to
recover from adversities, including divorce, violence, earthquakes, war, and the death of a loved one
(Weiten, Hammer, and Dunn, 2016). When elucidating the concept of resilience, there are three common
points. For people's competence to be reflected as resilience, the first of these, the risk factor, needs to
exist in risky living conditions (Masten, 2001). The second is protective factors, which are the effects of
a risky situation that are tried to be minimized (Durlak, 1998). The third, positive outcomes, not only
reduce the negative impact of risk factors but also contribute positively to the outcome of protective
factors (Masten, 2001). When the literature is examined, it is seen that the concept of resilience is used
in different ways. It is used synonymously with concepts such as psychological resilience (Akar, 2018;

Gizir, 2007; Karairmak, 2006; Toplu, 2017), the individual's ability to recover himself (Terzi, 2007),
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resilience (Akin et al., 2015; Connor and Davidson, 2003; Eminagaoglu, 2006), resiliency (Plotnik, 2009),
indomitableness (Glirgan, 2006; Kaner and Bayrakli, 2010; égﬁlmij§, 2001).

Another concept that is considered to be related to resilience within the scope of this research is
empathy. Empathy is defined as the capacity to accurately comprehend and communicate another
person's feelings and thoughts (Eisenberg, 1983). Empathy is the capacity of an individual to place
oneself in the other's shoes, consider the situation from that person's point of view, and be able to
comprehend, experience, and express that person's feelings and thoughts (Rogers, 1983). In order to
improve their quality of life and adjust to their surroundings, people must have acquired empathic
abilities (D6kmen, 2011). Thus, among adolescents exposed to violence, empathy plays a critical role in
helping them adapt to their surroundings. It has been shown that those with highly developed empathy
skills are better able to handle traumatic situations, violent conflicts, earthquakes, and traumas. In
literature, there are studies that address the concept of empathy as well as resilience after such negative
situations. In these studies, it has been determined that there is a significant relationship between
resilience and empathy (Eminagaoglu, 2006; Grotberg, 2001; Mizrakgi, 2011; Okan, Yilmaztiirk and
Kiirtim, 2020; Onat, 2010; Sipahioglu, 2008; Toplu, 2017).

When it comes to managing adolescent victims of violence, self-efficacy plays a crucial role.
Strong self-efficacy makes it easier for a person to deal with difficult situations in life (Bandura, 1997).
According to Senemoglu (1997), self-efficacy refers to an individual's capacity to manage diverse
situations, attain goals, and form opinions, beliefs, and judgments about themselves. Self-efficacy works
as an adolescent's defense mechanism against problematic behavior by influencing his emotions, beliefs,
and behaviors (Arslan and Balkis, 2016). According to some studies, there is a negative correlation
between a person's self-efficacy, attitudes toward violence, and violent tendencies (Orpinas, 1999; Perry,
Perry, and Rasmussen, 1986). Strong self-efficacy helps people cope with difficult life circumstances
more effectively and control their behavior in positive ways (Caprara, Steca, Cervone, and Artistico,
2003; Bandura, 1997). When the studies on self-efficacy are analyzed, a significant relationship was
detected between self-efficacy and psychological resilience (Arslan, 2015; Can and Cantez, 2018; Terzi,
2007; Toplu, 2017 ), there is also a significant relationship between self-efficacy and empathy (Karagolak,
2022; Kesicioglu and Giiven, 2014; Yilmaz, 2011,) were determined. Therefore, high self-efficacy is a
characteristic shared by those who exhibit strong psychological resilience (Iwaniec, 2006; Masten and
Coastworth, 1998). This situation also appears to be one of the characteristics of people with high

psychological resilience.

Students exposed to violence are in a sensitive and vulnerable group in terms of resilience
(Murphy et al., 2006). It is seen that these students have great difficulty coping with difficulties and
threats (Herrman and Stewart, 2011). Based on these cases, exposure to violence emerges as a prominent

risk factor for resilience. (Gizir, 2007). As per the literature, exposure to violence negatively affects
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students' resilience, empathic tendencies, and self-efficacy (Hawkins, Graham, Williams, and Zahn,
2009; Gizir, 2007; Orpinas, 1999; Perry, Perry, and Rasmussen, 1986). In another study, students' self-
efficacy beliefs positively predicted their resilience (Arslan, 2015). In another study, it was determined
that the psychological resilience of students with high empathic tendencies was also high (Mizrakgi,
2011). Upon reviewing the literature, no correlational study encompassing the three concepts of
resilience, empathic tendency, and self-efficacy was discovered. The purpose of this study was to
examine the connections between resilience, empathic tendency, and self-efficacy and to investigate the
prediction of psychological resilience of these students of adolescents who have experienced violence.
Within the scope of this main purpose, the relationship of some demographic factors with resilience,
empathic tendency, and self-efficacy was evaluated. Finding the connection between resilience,
empathic tendency, and self-efficacy is crucial, given the large proportion of adolescents who are

exposed to violence nowadays. In this particular context, the following questions are being addressed.

® Is there a significant relationship between the resilience, empathic tendency, and self-
efficacy of adolescent students exposed to violence?

® Are the resilience, empathic tendency, and self-efficacy of adolescent students exposed to
violence interpreted in an appropriate manner?

* Do resilience, empathic tendencies, and self-efficacy of adolescent students exposed to

violence indicate a significant difference according to demographic variables?
Method

In order to predict psychological resilience and investigate the relationship between resilience,
empathic tendencies, and self-efficacy in adolescents exposed to violence, this research is a descriptive
study using the relational screening method. In this descriptive study, the level of relationship between
two or more variables is determined (Karasar, 2020). "Comparative type" and "correlation type" are both

frequently used when analyzing the relationship between variables.
Study Population and Sample

The study population consists of 9th, 10th, 11th, and 12th-grade students studying in different
types of high schools affiliated with the Ministry of National Education in Kahramanmaras city center
in the 2016-2017 academic year. There are approximately 40,450 students studying in different types of
high schools (Anatolian High School, Vocational High School, and Anatolian Religious Vocational High
School) in this city center. The study was carried out with 10250 students. These students were given
both written and verbal information about the definition of violence and the types of physical,
psychological, sexual, and economic violence. Subsequently, questionnaires were distributed to
individuals who had encountered any form of violence within the previous six months, requesting their

completion. The goal of the study and instructions for completing the surveys were then explained to
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the students. Among the participants, 4.1% (420 students) stated that they were exposed to at least one

type of violence.

One of the purposive sampling techniques included in the study was the homogenous sample
technique. The homogeneous sampling method involves choosing a similar subgroup within the
population to study for the research problem (Biiyiikoztiirk, 2016). Permission was obtained from the
people who developed the scales to be used in the study. Ethics committee permission was obtained to
conduct the study. Furthermore, the provincial directorate of national education in Kahramanmaras
provided the required approvals. There are 420 students in the research sample group. After the
questionnaires were analyzed, it was discovered that 15 of them had inaccurate or missing data. These
results were excluded from the analysis, and the sample group was constituted with 405 students.The
distribution of participants based on demographic characteristics is presented in Table 1. Of the total
participants, 176 are female, while 229 are male. The parental union variable distinguishes between
individuals whose parents are currently together (n = 383) and those whose parents are separated (n =
22). Similarly, the unexcused absence variable classifies participants into two groups: those who were
absent without an excuse (n =72) and those who were not absent without an excuse (n = 333). The end-
of-year GPA variable from the prior year indicated that it was pass (n=31), average (n=119), good
(n=180), and excellent (n=75).

Table 1. The distribution of the students according to demographic variables

Gender N %

Female 176 43,46
Male 229 56,54
Total 405 100,0

Parental Union

Yes 383 94,6
No 22 54
Total 405 100,0

Unexcused Absenteeism

Yes 72 17,6
No 333 82,4
Total 405 100,0

The end-of-year GPA from the prior year

(50-59,9) Pass 31 7,6

(60-69,9) Average 119 29,4
(70-84,9) Good 180 444
(85-100) Excellent 75 18,6
Total 405 100,0
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Data Collection Tools

In collecting the data for this study, the Child and Youth Resilience Scale (CYRS), Empathic
Tendency Scale (ETS), Children’s Self-Efficacy Scale (CSES), and demographic information form were

used.

Demographic information form: The demographic information form developed by the researcher
includes explanations about parental union, gender, unexcused absence, end-of-year GPA from the

prior year, and the types of violence.

Child and youth resilience scale (CYRS): In this study, the Child and Youth Resilience Scale was used
to measure the psychological resilience of adolescents exposed to violence. The original form of the scale
includes 28 items, three subscales, and eight subdimensions. Liebenberg, Ungar, and Vijver (2012)
conducted a ,short-form study of the scale, which resulted in a reduction to 12 questions. The scale is a
5-point Likert type and has no reverse-scored items. Furthermore, the scale's maximum possible score
is 60, and its lowest possible score is 12. When students score on the resilience scale, low scores represent
weak resilience, while high scores represent strong resilience. The Turkish adaptation of the scale was
made by Arslan (2015). The scale has a reliability coefficient of .91. However, in this study, the reliability

of the scale was calculated as 0.75.

Children’s self-efficacy scale (CSES): This scale was developed by Muris (2001) to determine students'
self-efficacy. It was adapted into Turkish by Telef and Karaca (2011). In addition, the scale consists of
three sub-dimensions, and there are seven items for each dimension. These sub-dimensions are
academic self-efficacy, social self-efficacy, and emotional self-efficacy. The scale is a 5-point Likert type
and consists of 21 items. The lowest score to be obtained from the scale is 21, and the highest score is
105. An adolescent with a low score on this measure is considered to have low self-efficacy, whereas
one with a high score is considered to have high self-efficacy. In this study, the reliability coefficients of
the scale were calculated as .82 for the general scale, .62 for social self-efficacy, .81 for academic self-

efficacy, and .74 for emotional self-efficacy.

Empathic tendency scale (ETS): The Empathic Tendency Scale was developed by Dokmen (1988) to
measure students' potential for empathy. The scale consists of 20 items and is a 5-point Likert type. Each
question on the scale is given a score between 1 and 5 points. Questions 3, 6, 7, 8, 11, 12, 13, and 15 in
the scale are scored reversely. The highest score on the scale is 100, and the lowest is 20. The total score
represents the score the participants received from their empathic tendencies. A high score means that
the tendency to empathize is high, and a low score means that the tendency to empathize is low. The

reliability coefficient of the scale was calculated as .76.
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Statistical Analysis

In this study, the data were prepared for analysis prior to data analysis. In this context, extreme
values and missing and erroneous data were identified, and necessary arrangements were made. In the
evaluation of the research, descriptive statistical methods such as percentage, number, standard
deviation, and mean were used. Next, for the specified normalcy values, the values of skewness and
kurtosis were investigated. Skewness values were between -0.22 and -0.703, and Kurtosis values were
between -0.195 and -0.437. When both of these values are between -1.5 and +1.5, it is accepted that they
show normal distribution (Tabachnick and Fidell, 2013). In addition, the SPSS 26.0 package program
was used in the study. In the study, a One-Sample T-ttest was used for two categorical variables, and
the one-way variance (ANOVA) analysis method was used for the comparison of more than two
categorical variables. In ANOVA analysis, the Scheffe test was utilized to find out which groups caused
the significant difference. This test is flexible and is a type of post hoc test that can keep the margin of
error under control if the number of groups to be compared is large and unequal (Scheffe, 1953). In
addition, "Multiple Regression Analysis" and "Pearson Product Moment Correlation Analysis" were

conducted to determine the relationship between the scales.
Ethical Permissions of the Study

All guidelines under the "Higher Education Institutions Scientific Research and Publication
Ethics Directive" were followed in this study, and "Actions Contrary to Scientific Research and

Publication Ethics" were not taken part in.

Name of the committee that conducted the ethical evaluation = Kahramanmaras Siitgii Imam University

Social Sciences Scientific Research Ethics Committee.

Ethical evaluation decision date=21.04.2017

Ethical evaluation document issue number=2017/07
Findings

In this section, firstly, Pearson Moment Correlation Analysis was conducted to determine the
relationship between resilience, empathic tendency, and self-efficacy of adolescent students exposed to
violence. Secondly, multiple regression analysis was used to predict resilience using empathic tendency

and self-efficacy variables.

Pearson correlation analysis was employed to examine the relationship between the scales used
in the study. The results indicated that there was a moderately strong positive relationship (r=.509,
P<.05) between empathy and resilience. Students' scores on empathic tendency increased in tandem
with their resilience scores. Their levels of resilience and self-efficacy were found to be moderately
positively correlated (1=.536, p<.05). Students' self-efficacy ratings increased in tandem with their

psychological resilience scores. The results showed that self-efficacy and empathetic tendencies had a
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moderate positive relationship (r=.417, P<.05). Students' self-efficacy ratings increased in tandem with

their empathic tendency scores.

The Pearson correlation analysis was conducted to determine the relationship between the

resilience scale, empathic tendency scale, and self-efficacy scales, which is given in Table 2 below.

Table 2. Pearson correlation analysis to examine the relationship between resilience, empathic tendency and self-

efficacy

Variables Resilience Empathic Tendency Self-Efficacy
Resilience 1

Empathic Tendency 509 1

Self-Efficacy 536 417 1

Multiple regression analysis was performed to predict resilience, serving as the dependent
variable in the study, using empathic tendency and self-efficacy as independent variables. According to
the results of multiple regression analysis, the scores obtained from empathic tendency and self-efficacy
scales significantly predicted the total score obtained from the resilience scale (R=.62, R?=.39;
F240=126.603, p<.05). This finding shows that empathic tendency, together with self-efficacy, explains
approximately 39% of the variance in the total score of resilience. According to the standardized
regression coefficient ([3), the order of significance of the predictor variables on resilience is self-efficacy
($=392; t=9.120, p<.05) and empathic tendency (p=.346; t=8.051, p<.05). According to the
multicollinearity test results, the tolerance values of empathic tendency and self-efficacy were .826. The
VIF values of these scales were 1.210. The values obtained match these criteria because the tolerance
values are more than.10, and the VIF values are less than 10. The CI values are 1.000, 12.05, and 17.77,
and since these values are below 30, it is determined that there is no multicollinearity problem. These
analyses yielded a Durbin-Watson coefficient of 1.934, which is considered normal given that it falls

between 1.5 and 2.5.

The results of the multiple regression analysis conducted to determine whether the scores
obtained from the empathic tendency scale and self-efficacy scale predict the scores obtained from the

resilience scale are given in Table 3 below.

Table 3. Multiple regression analysis for predicting resilience

Binar Partial
Variables B Standard B t p Y
Error r r
Constant 13.720 2.138 6.416 .000
Empathic 270 033 346 8.051 000 509 373
Tendency
Self—efficacy 220 .024 392 9.120 .000 536 414

(R=.62, R?=.39; F(240=126.603, p<.05
It was aimed to determine whether there is a significant difference between the variables used
in the research and the demographic variables affecting these variables. In this context, the t-test was

conducted.
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According to the t-test analysis results, a significant difference was found between the mean
scores of academic self-efficacy [t(405)=2.730, p<.05] and emotional self-efficacy [t(405)=-3.275, p<.05] of
the participants according to gender variable. The gender variable revealed that although women had
higher levels of academic self-efficacy than men, men had higher levels of emotional self-efficacy than

women. The gender demographic variable did not significantly differ from the other scale scores.

A significant difference was found between the mean scores of resilience [t(405) = 2.254, p<.05]
and academic self-efficacy [t(405)=2.388, p<.05] of the students according to the variable of parental
union. It was found that the resilience and academic self-efficacy of students whose parents live together
were higher than those of students whose parents live separately. No significant difference was found

between the parental union variable and other scales.

A significant difference was found between the mean scores of participants' resilience [t(405)=-
3.3360, p<.05] and academic self-efficacy [t(405)=-4.758, p<.05] according to unexcused absenteeism,
which is another variable used in the study. It was determined that the resilience and academic self-
efficacy scores of the students who did not have unexcused absences were higher than the students with
unexcused absences. No significant difference was found between the variable of unexcused

absenteeism and other variables.

The results of the t-test conducted to determine whether there is a significant difference between
the scales and subscales used in the study and demographic variables such as gender, parental

relationship, and unexcused absenteeism are presented in Table 4.
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Table 4. T-test results of students’ gender, parental union, and unexcused absences according to scale scores

X

Dimensions Gender N SS t p
Female 176 46,79 6,87
Child and Youth Resilience Scale 2,016 0,055
Male 229 45,35 7,35
Female 176 66,29 8,81
Empathic Tendency Scale 0,092 0,927
Male 229 66,20 9,51
Female 176 65,07 12,71
Self-efficacy Scale -0,500 0,617
Male 229 65,70 12,84
Female 176 21,94 5,91
Academic Self-efficacy 2,730 0,007
Male 229 20,40 5,44
Female 176 23,96 5,16
Social Self-efficacy -0,568 0,570
Male 229 24,26 5,31
Female 176 19,17 5,96
Emotional Self-efficacy -3,275 0,001
Male 229 21,05 5,59
Dimensions Parental Union N X Ss t p
i il Yes 383 46,17 6,99
Child and Youth Resilience 2254 0,025*
Scale No 22 42,64 9,27
Yes 383 66,29 9,24
Empathic Tendency Scale 0,471 0,631
No 22 65,32 8,57
Yes 383 65,48 12,81
Self-efficacy Scale 0,308 0,759
No 22 64,61 12,44
Yes 383 21,23 5,69
Academic Self-efficacy 2,388 0,017*
No 22 18,26 5,22
Yes 383 24,12 5,19
Social Self-efficacy -0,077 0,938
No 22 24,21 6,15
Yes 383 20,12 5,84
Emotional Self-efficacy -1,580 0,115
No 22 22,14 5,29
Dimensions Unexcused Absenteeism N X Ss t P
Child and Youth Resilience Yes 72 43,43 7,52 3360 0,00
Scale No 333 46,52 6,98 ’ 1
) Yes 71 69,30 8,58
Empathic Tendency Scale -1,973 0,50
No 333 66,66 9,29
Yes 72 62,84 14,45 0,07
Self-efficacy Scale -1,978
No 333 66,01 12,33 7
Yes 72 18,25 5,71 0,00
Academic Self-efficacy -4 758**
No 333 21,68 5,51 0
Yes 72 24,82 6,35 0,21
Social Self-efficacy 1,244
No 333 23,98 4,97 4
) ) Yes 72 19,67 6,32 0,36
Emotional Self-efficacy -0,908
No 333 20,36 5,71 4

<0.05 *p<0.01
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In the study, an ANOVA test was conducted to determine whether there was a significant
difference between the prior year's end-of-year GPA and students' resilience scale, self-efficacy scale,
empathic tendency scale, and self-efficacy subscales. According to the ANOVA results, a significant
difference was found between the mean resilience scores [f(3-401)=3.25, p<.05] of the students according
to the previous year's end-of-year GPA variable. It was also found that the mean scores of the students
who received an excellent grade on the psychological resilience scale (=47.12) were significantly higher

than the mean scores of the students with a passing grade average (=42.45).

A significant difference was found between the mean scores of students' prior year end-of-year
GPA and their self-efficacy scores [{(3-401)=5.72, p<.05]. According to the results of this analysis, it was
determined that the mean scores of the students who received an excellent grade on the self-efficacy
scale (=69.51) were significantly higher than the mean scores of the students who received an average

grade (=63.17) and the mean scores of the students who received a passing grade (=60.28).

A significant difference was found between the demographic variable of the students' previous
year's end-of-year GPA and the mean of their academic self-efficacy scores, which is a subscale of self-
efficacy [f(3-401)=7.62, p<.05]. It was found that the mean scores of the students who received excellent
grades on the academic self-efficacy scale (=22.8) were significantly higher than the mean scores of the
students who received average grades (=20.08) and the mean scores of the students who received
passing grades (=17.72). In addition, it was found that the mean scores of the students with a good
previous year's end-of-year GPA (=21.54) were significantly higher than the mean scores of the students

with a passing grade (=17.72).

In order to determine whether there is a significant difference between the scales and subscales
used in the study and the students' prior year's end-of-year GPA, ANOVA results are presented in Table
5 below.
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Table 5. ANOVA results of the distribution of students according to the end-of-year GPA variable from the
prior year in terms of scale scores

Dimensions Grade Point N X SS F P
Average
. (50-59,9) Pass 31 42,45 7,71
Child and
(60-69,9) Average 119 45,58 7,01
Youth .
. (70-84,9) Good 180 46,28 6,92 2,711 0,030
Resilience
Scale (85-100) 75 47,12 7,5
Excellent
(50-59,9) Pass 31 64,64 8,94
Empathic (60-69,9) Average 119 65,51 8,64
Tendency (70-84,9) Good 180 66,88 9,08 0,977 0,42
Scale -
(85-100) 75 66,26 10,44
Excellent
(50-59,9) Pass 31 60,28 12,68
Self-effi (60-69,9) Average 119 63,11 11,13
-effi
cale Y (70-849) Good 180 66,07 12,64 4,334 0,002%*
(85-100) 75 69,51 14,44
Excellent
(50-59,9) Pass 31 17,72 5,06
. (60-69,9) Average 119 20,03 5,09
Academic
. (70-84,9) Good 180 21,51 5,48 5,887 0,000%*
Self-efficacy 45100
(85-100) 75 22,8 6,59
Excellent
(50-59,9) Pass 31 23,28 5,48
. (60-69,9) Average 119 23,61 5,08
Social Self-
. (70-84,9) Good 180 24,17 4,77 1,203 0,309
efficacy 45100
(85-100) 75 25,14 6,3
Excellent
(50-59,9) Pass 31 19,27 5,36
) (60-69,9) Average 119 19,46 5,71
Emotional
. (70-84,9) Good 180 20,37 5,78 1,868 0,115
Self-efficacy 45100
(85-100) 75 21,58 6,14
Excellent

p<0.05 *p<0.01

Discussions and Conclusion

In this study, the relationship between resilience, empathic tendencies, and self-efficacy of
adolescent students exposed to violence and the differences between these variables according to
demographic variables and academic characteristics were examined. In addition, findings on the
prediction of resilience by empathic tendency and self-efficacy were included. In this section, the

findings of regression analysis and correlation analysis are explained first.

First, this part explains how adolescents exposed to violence have different levels of empathic
tendencies and self-efficacy, which can be used to predict resilience. The results of the study indicate
that students' resilience is positively predicted by their self-efficacy. This result is consistent with the
other studies in the literature (Arslan, 2015; Terzi, 2007; Iwaniec, 2006; Masten and Coatsworth, 1998).

It can be said that individuals with high levels of self-efficacy beliefs also have high levels of resilience.
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Similar to this result, it was found that empathic tendency predicted resilience in a positive and
significant way. In related studies, it has been found that individuals with high empathic tendencies
also have high resilience (Smith and Hollinger-Smith 2015; Haramati and Weissinger 2015). One of the
protective elements that helps someone feel better mentally after traumatic occurrences is an empathic
tendency. Empathy is indispensable and key to psychological resilience (Brooks, 2003). Individuals with
low levels of empathic tendency experience some psychological and emotional problems after risky life
events such as violence (Ae-Ngibise, Doku, Asante, and Owusu-Agyei, 2015). After a violent event,
people who exhibit strong empathic tendencies build positive interactions with their surroundings and
solve problems more quickly, both of which enhance psychological resilience (Power et al., 2016). It is
considered that empathic tendency and self-efficacy are among the most important concepts that enable

individuals to cope with the problems they experience more easily.

According to the results of correlation analysis, another analysis method used in the study, a
positive, moderate, and significant relationship was found between the resilience and empathic
tendencies of adolescent students exposed to violence. Students who possess higher resilience also
exhibit higher levels of empathy. When the literature is examined, there are various studies indicating
that there is a meaningful relationship between resilience and empathy (Grotberg, 2001; Mizrakgi, 2011;
Vinayak and Judge, 2018). In Eminagaoglu's (2006) study, it was determined that individuals with high
resilience also possess high empathic tendencies. Vinayak and Judge (2018) found a significant
relationship between resilience and empathic tendencies of adolescents living in rural areas. After
experiencing violence, those with stronger empathetic tendencies might be able to observe challenging
events in life from the viewpoint of the other person and assess them from that perspective, which may
lead to a decline in the self-centered perspective of the individual. In the meantime, psychological
resilience, similar to empathic tendency, generates positive emotions in the person against the
challenges that will arise following the person's sense of accomplishment following challenging life
events. It can be inferred that after situations such as violence, threats, family pressure, and peer
bullying that negatively affect the lives of individuals, the high resilience and empathic tendency of the

individual may contribute to those individuals coping with these negativities more easily.

In addition to examining the empathic tendencies of adolescents exposed to violence, self-
efficacy was also included in the analysis, and a positive, moderate, and significant relationship was
found between resilience and self-efficacy. Consequently, students' self-efficacy scores increased in
tandem with their resilience scores. In another study consistent with these results, it was observed that
poor adolescents with a single parent who had high resilience also had high levels of self-efficacy.
Therefore, these students believed that they would be successful against challenging circumstances
(Sipahioglu, 2008). In some studies, similar to these results, individuals with high levels of self-efficacy
positively control their own behaviors when faced with a risky situation (Arslan, 2015; Arslan and

Balkis, 2016; Caprara et al.,, 2003). In other words, high self-efficacy has an important effect on
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overcoming negative life events (Bandura, 1997). As can be seen in the studies, it is concluded that the
high self-efficacy belief of the individual after negative life events such as violence has an important

role in increasing the resilience of the individual.

In the study, a positive, moderate, and significant relationship was found between empathic
tendency and self-efficacy. The scores of students on self-efficacy demonstrate a parallel increase with
their empathic tendency scores. There are also studies on this subject for teachers in the literature. In the
study conducted by Karagolak (2022) for preschool teachers, an individual's self-efficacy increases
concurrently with their empathic tendencies, In another study conducted for teachers, it was concluded
that there was a significant relationship between self-efficacy and empathy (Kesicioglu and Giiven,
2014). Examining the literature reveals that most research on self-efficacy and empathy was done on
administrators and teachers. Furthermore, self-efficacy predicts empathy generally, and empathy
predicts self-efficacy. The fact that empathy has similar results in adults as in adolescents reveals that
individuals react similarly to risky situations. In other words, it is seen that individuals react similarly

to risk to reduce the negative effects of risk after risky situations.

Resilience and empathic tendencies did not significantly differ among the participants in this
study despite significant differences in academic and emotional self-efficacy according to gender. A
significant difference was found between gender and academic self-efficacy, as well as gender and
emotional self-efficacy, which are sub-dimensions of self-efficacy. In the study, it was concluded that
women had higher academic self-efficacy and lower emotional self-efficacy than men. In studies
consistent with this finding, it was found that women had higher academic self-efficacy than men
(Bandura, 1997; Bacchini and Magliulo, 2003; Pastorelli et al., 2001; Telef and Karaca, 2011; Willemse,
2008; Yardimci, 2007) and men had higher emotional self-efficacy than women (Certel, Bahadur,
Saracaloglu, and Varol, 2015; Bacchini and Magliulo, 2003; Muris, 2001). It can be stated that women's
confidence in their abilities and competence increases when they accomplish academic success. Another
finding of the study is that students' resilience and empathic tendencies do not show a significant
difference according to gender. This finding is not consistent with the literature in general. Studies have
found that adolescent girls have higher levels of empathic tendencies and resilience than boys (Vinayak
and Judge, 2018; Turgut, 2015; Durakoglu and Gokgearslan, 2010; Karniol, Gabay, Ochion, and Harari,
1998; Mestre, Samper, Frias, and Tur, 2009; Oransky and Marecek, 2009). It can be said that gender
differences are less significant nowadays, which is one of the reasons why the study's participants'
resilience and empathic tendencies are gender-neutral. In addition, according to the results of this study,
it can be thought that the empathic tendencies and resilience of women and men are similar because

they can be affected by violence in a similar way.

In this study, the resilience of the students differed according to parental union. Students whose

parents live together have higher resilience than those whose parents live separately. In a similar study,



Toplu, A. & Cakmalk, S.

sincere, close, warm relationships with parents, good parental characteristics, and strong family ties
were found to increase resilience in adolescents (Masten and Coatsworth, 1998). In this respect, having
a warm and sincere environment in the family contributes positively to the increase in students'
resilience after risky behaviors such as violence. According to Shapiro (1996), individuals with high
resilience have a family member who supports them and gives them confidence. Therefore, students
whose parents are together have higher academic self-efficacy than students whose parents are

separated.

In the study, the resilience scores of the students who did not have unexcused absences were
higher than the students with unexcused absences. Yilmaz-Irmak (2008) found that adolescents who
attended school had higher resilience. Another result of the study is that students' academic self-efficacy
levels indicate a significant difference according to their absenteeism status. In the study conducted by
Seyfi and Sengiil (2019), a significant difference was found between academic self-efficacy and
absenteeism. Therefore, it can be said that students who attend school regularly have higher academic

self-efficacy than those who do not. It can be concluded thatschool attendance is a protective factor.

In the study, the resilience of students with an excellent end-of-year GPA from the previous
year was found to be higher than that of students with a passing grade point average. Students' high
academic achievement is an important protective factor for their resilience (Gizir, 2007). According to
Sacker and Schoon (2007), students' belief that they can succeed in their courses contributes positively
to their resilience. Another result of the study was that there was a significant difference between the
previous year's end-of-year GPA and self-efficacy. In other words, it was found that students with an
excellent end-of-year GPA in the previous year had higher self-efficacy than students with average and
passing grades. It was also found that students with a good previous year's end-of-year GPA had higher
academic self-efficacy than students with a passing grade point average. Aydin (2010) revealed a
significant difference between academic self-efficacy and academic achievement. In the literature, there
are studies indicating a high correlation between academic achievement and academic self-efficacy
(Hackett, Betz, Casas, and Rocha-Singh, 1992; Klomegah, 2007). According to the results obtained in the
study, students with high academic achievement were found to have high self-confidence. There is a
belief that this circumstance could positively impact students' self-efficacy beliefs regarding their ability

to perform a task.

Exposure to violence affects adolescent students negatively in various ways. Studies reveal that
adolescents exposed to violence experience psychological, emotional, social, behavioral, and academic
problems. Some of these problems may include resentment, worthlessness, lack of acceptance, anger,
fear, anxiety, frustration, disappointment, resentment, vengeance, and resorting to violence. The
necessary support should be provided to adolescents who exhibit such negative behaviors by being in

consultation with their families. In this study, the empathic tendencies, resilience, and self-efficacy of
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adolescents with such problems due to exposure to violence were examined. As a result of this
examination, it was emphasized that guidance and psychological counseling services have an important
role in reducing the effects of negative situations that arise in adolescents exposed to violence and that

necessary studies should be carried out in this context.

In addition to contributing to a better understanding of students exposed to violence, this
research also brings along some limitations. The sample of the study consists of adolescent students
exposed to violence in secondary education. Although there is an increase in the frequency of violent
behaviors in high school compared to other growth periods, examining the relationship between
resilience, empathic tendency, and self-efficacy in primary and secondary school will benefit a better
understanding of the issue of violence. However, this study was limited to secondary school students
only. In addition, the effects of cultural, social, and economic factors that may affect the main variables

of the study were not presented in detail.

As a result of the statistical analyses conducted in this study, a significant relationship was
found between the resilience of adolescents exposed to violence and their empathic tendencies and self-
efficacy. A meaningful relationship was also revealed between self-efficacy and empathic tendencies.
Another result is that empathic tendencies and self-efficacy significantly predict the resilience of
adolescents exposed to violence in a positive way. Based on these results, it is important to develop both
empathic tendencies and self-efficacy in order to increase the resilience of students exposed to violence.
Despite the fact that the research's three concepts— resilience, empathic tendency, and self-efficacy —
are well-established and frequently studied, no domestic or international study that examines all three
of them simultaneously with regard to the concept of violence has been found. In this study, these three
concepts were used together, and it is thought that they will increase awareness for future studies to be
conducted on risky groups. In future studies, qualitative, experimental, and mixed-model studies,
which are among other research methods, are recommended to examine the correlations between these
variables in more detail. This study was conducted only on adolescent students exposed to violence.
Studies on these variables can also be conducted on individuals in other risk groups and different stages

of development.
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