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OZEL YETENEKLIi OGRENCILERIN AKADEMIK BENLIK
ALGILARINDA BUYUK BALIK KUCUK GOLET ETKISi:
BiR SISTEMATiIK ALANYAZIN TARAMASI

0z

Biiyiik balik kiigiik golet etkisinde, 6zel yetenekli 6grencilerin 6zel olarak si-
niflara ya da okullara secilmesiyle yetenek diizeyi ayni olan 6grencilerle bir arada
olmasinin, karma sinif veya okullarda diisiik yetenek grubuyla bir arada olmasina
gore daha diisiik benlik algisina sahip oldugunu ifade etmektedir. Bu aragtirmada
0zel yetenekli bireylerin akademik benlik algilarinda biiyiik balik kiigiik golet et-
kisine yonelik ulusal ve uluslararasi alanyazinda yer alan ¢alismalarin sistematik
olarak incelenmesi amag¢lanmistir. Bu amagla taramalarda ulasilan ¢alismalardan
16 makale dahil etme ve hari¢ tutma kriterlerine gore bu aragtirmada incelenmis-
tir. Bu ¢alismalar dogrultusunda ortaya ¢ikan oriintii dikkate alinarak belirlenen
caligmalar cinsiyet, yetenek gruplamada biiyiik balik kiiciik golet etkisi ve zitlik ve
asimilasyon etkisi temalar1 altinda incelenmistir. Arastirmadan elde edilen sonu-
ca gore genel olarak ozel yetenekli 6grenciler i¢in cinsiyet degiskeninin akademik
benlik algilarinda anlamli farkliligiyla ilgili ve 6zel yetenekli 6grencilerin akade-
mik benlik algisinda biiyiik balik kiigiik golet etkisiyle ilgili tutarli sonuglar bulun-
mamaktadir. Ozel yetenekli 6grencilerin akademik benlik algilarinda biiyiik balik
kiigiik golet etkisine dair ulasilan sonuglar alanyazinla tartisilmistir ve yapilacak
aragtirmalar i¢in Oneriler sunulmustur.

Anahtar Sézciikler: Ozel Yetenek, Akademik Benlik Algisi, Biiyiik Balik Kiigiik
Golet Etkisi, Sistematik Alanyazin Taramas.

e

THE BIG FISH SMALL POND EFFECT IN THE ACADEMIC
SELF-PERCEPTIONS OF GIFTED STUDENTS: A SYSTEMATIC
LITERATURE REVIEW

ABSTRACT

The "big fish small pond" effect posits that gifted students experience lower
self-perception when grouped with peers of similar ability, such as in specialized
classes or schools, compared to when they are mixed with lower-ability students
in general educational settings. This study aimed to systematically review national
and international literature on how this effect influences the academic self-percep-
tions of gifted individuals. To this end, 16 articles were selected based on specific
inclusion and exclusion criteria. These studies were analyzed for emerging patterns
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and organized into themes including gender differences, the effect of ability grou-
ping, and the impact of contrast and assimilation. The research findings overall
indicate no consistent significant differences in the impact of gender on the aca-
demic self-perceptions of gifted students, nor in the manifestation of the big fish
small pond effect itself. The implications of these findings are discussed in relation
to existing literature, and recommendations for future research are provided.

Keywords: Gifted, Academic Self-Concept, Big Fish Little Pond Effect, Syste-
matic Literature Review.

e e
GIRIS

Marsh ve Parker (1984) tarafindan temelleri atilan biiyiik balik kiigiik golet et-
kisi (BBKGE) hipotezi Kulik ve Kulik’in (1982) arastirmasina dayanmaktadir. Ku-
lik ve Kulik (1982), 6grencilerin yetenek diizeyine gore gruplandiklar: siniflardaki
sonuglar1 ve gruplanmayan kontrol grubuyla olan sonuglarini karsilagtiran aragtir-
malar1 6zetlemistir. Yetenek gruplama uygulamasi uzun ve firtinali bir gegmise sa-
hiptir. Yetenek acisindan benzer olan ¢ocuklarin ayni sinifta egitim almasiyla ilgili
ditsiincenin kokleri W.T. Harris'in 1867'de St. Louisde baglatilan parlak 6grencile-
rin ilkokul déneminde hizlandirma planina dayanmaktadir. 1916 yilinda homojen
gruplamayi incelemek igin ilk 6nemli girisimde bulunan Guy M. Whipple, Illinois,
Urbana da bulunan bir okulun besinci ve altinci siniflarindan 6gretmen tavsiye-
siyle segilen 17 kiz, 13 erkek tstiin zekal bir sinifta ¢aligmalarini yliriitmistir.
Aragtirmanin sonunda 108 deneysel ¢alisma raporu olusturmustur.

Yetenek gruplama 1950°1i yillarda &gretimi bireysellestirmenin bir yolu olarak
tanitilmistir. Okul yoneticileri, 6gretmenler ve arastirmacilar 6zel yetenekli 6gren-
ciler igin kaliteli egitim yolu olarak desteklerken bir yandan da egitimde esitlik
acisindan dezavantajli ge¢mise sahip 6grencilere nitelikli egitim vermedigi i¢in
elestirilmigtir. Yaptiklar1 meta-analizde 6grencilerin gruplandirilmis derslerden
ogrenme diizeylerinin gruplanmamis derslere gore daha yiiksek oldugu, az da olsa
daha yiiksek basari diizeylerinin ve ¢alistiklar1 konulara kars: olumlu tutum gelis-
tirdikleri sonucuna ulagsmiglardir. Ancak yapilan gruplama uygulamasinin 6gren-
cilerin okula ve kendilerine kars1 tutumlarini olumlu yoénde ancak diisiik diizeyde
etkiledigi sonucuna ulagmislardir. Ozel yetenekli 6grencilerin ortaokul derslerinde
zenginlestirilmis egitim ortami olan ‘onur sinifina’ alindiklarinda yapilan aragtir-
maya gore 6grencilerin performanslari {izerinde olumlu etkilerinin oldugu bulun-
mustur (Kulik ve Kulik, 1982). Genel olarak gruplandirmanin 6grencilerin basa-
risindan ziyade dersin konusuyla ilgili tutumlari tizerinde daha yiiksek etkilerinin
oldugu bulunmustur. Ayn1 zamanda 6grenciler okul ve kendileriyle ilgili olumlu
tutum gelistirdigi sonucuna ulagilmaktadir.
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[lk olarak Marsh (1987) tarafindan adlandirilan BBKGE'nin temelinde yer alan
Festinger’in (1954) Sosyal Karsilastirma Teorisine gore bireyler kendileriyle ilgili
dogru bir degerlendirmede bulunabilmek i¢in kendisiyle benzer beceri ve yetenege
sahip bireylerle karsilastirarak degerlendirme egilimindedir. Ogrencilerin akade-
mik benlik algisi sadece onlarin performanslariyla degil sosyal kargilastirmayla da
sekillendigi bulunmugtur (Dickhauser, 2005; Bachman ve O’Malley, 1986; Marsh,
1984, 1987; Marsh, 1990a; Marsh ve Hau, 2003; Marsh vd., 1995; Marsh ve Parker,
1984; Moller vd., 2009; Parker vd., 2013; Niepel vd., 2014). Benlik algilarindaki
bu etkiyi agiklamak icin BBKGE ve Igsel-Digsal Referans Cergevesi modeli ortaya
atilmigtir. BBKGE ilgili ilk aragtirmalar Marsh ve Parker’in (1984) arastirmalarin-
da akademik yetenegin akademik benlik algisin1 olumlu yonde etkiledigini ancak
bireysel bagar1 kontrol edildigi zaman okul ortalamasinin akademik benlik algi-
sin1 olumsuz etkiledigini bulmuslardir. Okul sistemi icerisinde gruplandirmanin
ogrencilerin akademik benlik algilar: tizerindeki negatif etkisini ifade etmek i¢in
BBKGE one stirmiislerdir. BBKGE, 6zel yetenekli 6grencilerin 6zel olarak siniflara
ya da okullara secilmesiyle yetenek diizeyi ayni olan 6grencilerle bir arada olma-
sinin, karma sinif veya okullarda diisiik yetenek grubuyla bir arada olmasina gore
daha diisiik benlik algisina sahip oldugunu ifade etmektedir. Ogrencilerin kendile-
rinden farkli diizeyde akranlariyla olan akademik ortamdan benzer diizeyde olan
akranlariyla ayni akademik ortama ge¢mesiyle artik bulundugu yerde en iyi olma-
diklarini diistinmeleriyle yasadiklar: baski ve yiiksek diizeyde akademik bagariy1
stirdiirmek igin gerekli olan ¢abanin artmasiyla akademik benlik algilarinda diisiis
yagamaktadir (Wilson vd., 2014).

Sosyal karsilastirmayla sekillenen benlik algilarindaki bu etkiyi agiklamak igin
ramlarini olugturmak amaciyla iki farkli referans gergevesi kullandigi model Igsel/
Dissal (I/E) referans gercevesi modelidir. Igsel referans gercevesi modeli, dgrenci-
lerin farkl: derslerdeki kendi yetenek, basar: diizeylerini karsilagtirmasiyken, digsal
referans gergeve modeli bir dersteki kendi yetenegini, basarilarmi diger 6grenciler-
le karsilagtirmasidir (Dickhéduser, 2005). Digsal referans cergeve modeli BBKGE ile
benzer bir yapidir ¢iinkii BBKGE’ye gore 6grenciler derslerdeki kendi basarilarini
akranlarryla kargilastirarak akademik benlik algilarini olusturmaktadirlar (Mar-
sh ve Hau, 2003). Referans gercevesi hipotezine gore, 6grenciler benlik algilarini
olustururken kendi yeteneklerini sinif arkadaslarini referans alarak karsilagtirmak-
tadirlar. Bu yiizden bireysel akademik yeteneklerini kontrol ettikten sonra sinif
ortalamasi 6grencinin akademik benlik algisini olumsuz etkilemektedir. Bunun
sonucunda ayni diizeyde yetenekli olan 6grenciler yiiksek yetenekli okullarda egi-
tim aldiklar1 zaman daha diisiik akademik benlik algisina sahip olmaktadir (Bach-
man ve O’Malley, 1986; Marsh, 1984, 1987; Marsh ve Parker, 1984). Ogrencilerin
arkadaglariin basarilariyla kendi bagarilarini karsilastirmast sonucunda akade-
mik benlik algilar1 olumsuz yonde etkiliyorsa zitlik etkisi (BBKGE), olumlu y6nde
etkiliyorsa asimilasyon etkisi olmaktadir (Marsh, 1984).
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BBKGE™nin siklikla incelendigi drneklem grubu olan 6zel yetenekli 6grenci-
lerin egitiminde farkli yontemler kullanilmaktadir. Bunlar, zenginlestirme, yete-
nek gruplamasi, hizlandirma ve mentérliiktiir. Ozel yetenekli 6grencilerin egitim
stirecinde kendileri gibi 6zel yetenekli olan akranlariyla gruplanmaktadirlar (Sak,
2013). Bu gruplamanin sonucunda 6grencilerin kendilerini artik ‘biiyiik balik’ ye-
rine kendileriyle ayni diizeyde 6zel yetenekli 6grencilerin arasinda ‘kii¢iik balik’
gibi hissetmektedirler (Alhanaya, 2016). Buna gore BBKGE'nde oldugu gibi sosyal
kargilagtirmalardan dolay: biiytik bir havuzda kiigiik bir balik olmanin akademik
benlik algisini olumsuz yonde etkilerken, kiigiik bir havuzda biiyiik bir balik olma
akademik benlik algisin1 olumlu yonde etkilemektedir (Marsh vd., 2008).

BBKGE, 06zel yetenekli bireylere 6zgii bir durum olmamasina ragmen iistiin
yetenekli bireylerin egitiminde ayr1 sinif, okul gibi stratejilerin kullanilmas: agi-
sindan BBKGE'nin incelenmesi énemli goriilmektedir. Ozel yetenekli bireylerde
BBKGEYi ilk kez inceleyen Marsh ve arkadaslarinin arastirmasinda (1995) ézel
yetenekli olan iki farkli grubun akademik benlik algilar1 karsilagtirilmistir. Deney
grubu, tam zamanl 6zel yetenekliler sinifina 6gretmenin aday gostermesiyle dahil
edilen 29 6grenciden olugsmaktadir. Karsilastirma 6grencileri karma yetenek sinif-
larindan olan deney grubundaki 6grencilerle sinif, IQ, cinsiyet ve yas acisindan es-
lestirilen 6zel yetenekli 6grencilerden olugsmaktadir. Tam giin 6zel yetenek sinifinda
egitimlerini alan 6zel yetenekli 6grencilerin matematik, okuma ve genel akademik
benlik algilarinda sabit bir diizeyde azalma goriiliirken, karma siniflarda egitim
alan 6zel yetenekli 6grencilerin akademik benlik algilarinda azalma gértilmemistir.

BBKGE gelen en biiyiik elestiri Dai ve arkadaslarindan (Dai, 2004; Dai ve Rinn,
2008) gelmistir ve buna Marsh ve arkadaslar1 (2008) bir yorum makalesiyle cevap
vermislerdir. Bu elestirilerin temelinde BBKGE'nin nerede sorusuyla hangi cevre
kosullarinda olustugu, kim sorusuyla BBKGEne kars1 daha savunmasiz olan ve
sosyal olarak rekabetci akademik ortamlara farkl: tepki veren bireyleri belirleme ve
ozelliklerini tanimlama, ne zaman sorusuyla s6z konusu popiilasyonun gelisimsel
zamanlamasina ve agamalarina 6zel dikkat gosteren boylamsal bir tasarim gerekli-
dir. Ciinkii program akademik benlik algilar1 tizerinde etkilidir. Akademik benlik
algis1 her zaman ayr1 bir gelisim seyri i¢indedir, cocuklar biligsel olarak olgunlas-
tikga ve sosyal olarak daha fazla sosyal karsilagtirmaya maruz kaldik¢a benlik kav-
ramlar1 daha farkli olabilmektedir. Bundan dolay: hipotezin yeniden incelenmesi
gerektigini savunmaktadirlar (Dai, 2004; Dai ve Rinn, 2008; Dai, Rinn ve Tan 2012).

Ozel yetenekli 6grencilerin akademik benlik algisi tizerindeki etkisiyle ilgili 6zel
okullar, okul sonras: programlar gibi farkli gruplandirma stratejileri, hizlandirma
ve zenginlestirmenin kullanildig1 bir¢ok aragtirma ve meta-analiz alanyazinda
yer almaktadir (Cornell vd., 1992; Chan, 1988; Kulik ve Kulik, 1991; Scheider vd.,
1989; Shields, 2002; Steenbergen-Hu ve Moon, 2011). Kulik ve Kulikin (1991)
yapmis oldugu meta-analiz ¢alismasinda 6zel yetenekli 6grenciler 6zel siniflarda
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ders almanin akademik basariy1 olumlu yonde etkiledigi, benlik algisi ve okula
karg1 tutumda herhangi bir farklihgin olmadigini bulmuslardir. Ote yandan &zel
yetenekli 6grencilerin egitiminde 6zel okul, ayr1 siniflar, sinif i¢i zenginlestirme
kullanildiginda karma siniflarda olan 6zel yetenekli 6grenciler karsilastirildigin-
da Cornell ve arkadaglarinin (1992) arastirmasinda akademik benlik algisinda bir
miktar azalma oldugu; Chan, (1988), Scheider ve arkadaslar1 (1989) arastirma-
sinda daha diisitk akademik benlik algisina sahip oldugu sonucuna ulagilmistir.
Ozel siniflarda egitim alan 6zel yetenekli 6grencilerin akademik benlik algilarinin
normal sinifta egitim gordiikleri zamana gore daha dusiik oldugu bulunan arastir-
malar da mevcuttur (Brookover, 1989; Hoge ve Renzulli, 1993; Marsh, 1984, 1987,
1991; Marsh ve Rowe, 1996; Reuman, 1989). Marsh ve Parker (1984) tarafindan
0zel yetenekli 6grencilerin akademik benlik algilarindaki diisiis BBKGE olarak ni-
telendirilmistir.

BBKGE destekleyen aragtirmalarla birlikte (Chiu, 2012; Becker ve Neumann,
2016; Huguet vd., 2009; Marsh ve Hau, 2003; Thijs, Verkuyten ve Helmon, 2010)
her {ilkenin 6grencilerinin akademik benlik algilarinda BBKGE yasanmayan aras-
tirmalarda (Liou, 2013; Sung vd., 2014) vardur. Ozel yetenekli bireylerin akademik
benlik algilarinda BBKGEYi ilk kez inceleyen Marsh ve arkadaglarindan sonra
(1995) alanyazinda 6zel yetenekli bireylerle birgok arastirma yapilmustir. Bu ince-
leme, mevcut ¢alismalari inceleyerek ve elestirel bir sekilde analiz ederek, 6zel yete-
nekli 6grencilerde BBKGE iliskin arastirmalarin bir 6zetini saglayacaktir. Alanya-
zinina bakildiginda BBKGE ile ilgili Fang ve arkadaslar1 (2018) tarafindan yapilmus
bir meta-analiz ¢alismasi bulunmaktadir. Ancak bu ¢aliyma 6zel yetenekli birey-
lerde BBKGE 6zelinde yapilmayarak genel bir ¢alisma olarak yapilmistir. Bundan
dolay1 BBKGEnin alanyazinina bakildig1 zaman ozellikle 6zel yetenekli bireyler
baglaminda incelenmesi gerekli goriilmektedir. Bu aragtirmanin amaci mevcut
arastirmalarda 6zel yetenekli bireylerin akademik benlik algilarinda BBKGEnin
etkisini incelemektir. Alanyazinda var olan ¢alismalarin sonuglar: taranmis ve 6zel
yetenekli 6grencilerin akademik benlik algilarinda BBKGE dair ulasilan sonuglar
alanyazinla tartistlmistir.

YONTEM

Arastirma Modeli

Bu arastirma, elektronik ortamda elde edilen veriler ile yiiriitiilen bir sistema-
tik alanyazin taramasidir. Sistematik literatiir analizi, bulgular1 dogru bir sekilde
Ozetlemek ve yeniden gozden gegirmek i¢in gerekli bir yontemdir. Bu sistematik
alanyazin analizinde, ¢alismalar: titiz ve tarafsiz bir sekilde sistematik ve acik bir
sekilde taramak i¢in 27 maddelik kontrol listesinden ve 4 asamali akis semasindan
olusan PRISMA yo6nergeleri kullanilmistir (Liberati vd., 2009).
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Veri Toplama Araclari

Arastirmada kullanilan PRISMA y6nergesine uygun olarak verilerin toplan-
masi ve analizine yonelik adimlar bagliklar halinde agiklanmuistir.

Dahil Etme ve Hari¢ Tutma Kriterleri

Veri toplama siirecinde 6ncelikli olarak dahil edilecek ¢aligmalarin uygunluk
kriterleri belirlenerek, bu kriterleri saglayan arastirmalar sadece ¢alismaya dahil
edilmistir. Makaleler asagidaki kriterlere gore dahil edilmistir:

1. Konusu ozel yetenekli 6grencilerin akademik benlik algilarinda BBKGE
incelendigi aragtirmalar

2. Ampirik ¢alisma olan arastirmalar
3. Tiirkge veya Ingilizce dillerinde yayinlanmis olan aragtirmalar

4. Hakemli dergilerde yayinlanmis olan arastirmalar

Bu alanyazin taramasinda yil sinirlamasi olarak 1984 yili baz alinmus ve o yil-
dan itibaren su ana kadar yapilan aragtirmalar dahil edilmistir. Bunun sebebi, Mar-
sh ve Parker'm BBKGE olgusunu ilk defa 1984 yilinda ortaya siirmiis olmasidur.
Ayrica birinci aragtirmacinin hakim oldugu diller Ingilizce ve Tiirkge oldugu icin
bu dillerde yayinlanmis aragtirmalar dahil edilmisgtir.

Dahil etme kriterlerini tasimayan, 6rneklem grubu iki kere farkli bireyler olan,
tam metin halinde olmayan, bulgularin arastirma sorularini net bir sekilde karsila-
mayan arastirmalar hari¢ tutulmustur.

Alanyazin Tarama Sireci

Aragtirmaya dahil edilecek makaleleri tespit etme ve tarama i¢in ilk olarak Edu-
cation Resources Information Center (ERIC), Web of Science, Science Direct-EI-
sevier, Dergipark, ULAKBIM TR dizin, PsycARTICLES, PsycINFO veri tabanlari
kullanilmistir. Bu veri tabanlarinda “Gstiin yeteneklilerde biiyiik balik kiigiik golet
etkisi/ akademik benlik algilarinda BBKGE;, ‘Gstiin zekalilarda biiyiik balik kii¢tik
golet etkisi/akademik benlik algilarinda BBKGE; ‘6zel yeteneklilerde biiyiik balik
kiigiik golet etkisi/ akademik benlik algilarinda BBKGE; ‘big fish little pond effect in
gifted, ‘big fish little pond effect in talented; ‘big fish little pond effect on academic
self-concept ” anahtar kelimeler Tiirkge ve Ingilizce girilerek tarama yapilmustir. Ilk
taramada 44 ¢aligmaya ulasilmistir. Ayrica ilgili alanyazinin 6nemli dergileri olan
Gifted Child Quarterly, Gifted Education International, Gifted and Talented Inter-
national, High Ability Studies, Roeper Review, Journal of Advanced Academics,
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Journal for the Education of the Gifted dergilerinde ¢ikan makaleler incelenmistir.
Yapilan inceleme sonucu 5 arastirma daha elde edilmigtir. Son olarak ise alanyazin
taramast sirasinda kaynakealardan yola ¢ikilarak 9 arastirma daha elde edilmistir.
Tekrar eden galismalar elendigi zaman 29 calisma kalmstir. fkinci adimda, elde
edilen aragtirmalarin bagliklari, 6zetleri ve anahtar kelimeleri incelenerek meta
analiz, tez, kitap boliimil olanlar elenerek toplam 22 arastirma elde edilmistir.

Ugiinciiadimda, 6zel yetenekli 6grencilerin akademik benlik algilarinda BBKGE
iligkin makaleler dahil etme ve harig tutma kriterleri agisindan incelenmistir ve 16
makale elde edilmistir. Dérdiincii adimda ise, arastirmaya dahil edilme 6l¢titlerini
karsilayan ve tekrar etmeyen 16 arastirma elde edilmistir. Tiim bu stire¢ PRISM A'ya
dayanmaktadir. Alanyazin taramasi, arastirmalarin belirlenmesi ve ¢aligmaya dahil
edilmesiyle ilgili siire¢ hakkinda ayrintil bilgi Sekil 1'de gosterilmistir.

Sekil 1. Alanyazin tarama siirecinin PRISMA akist™*

£ g Veritabam taramassyla tespit Diger kaynaklardan tespit edilen
E B edilen aragtrmalar (n=44) ek aragtrmalar (n=13)
Tekrarlar kaldirildiktan sonra kalan araghrmalar
(n=28)
2 l
=
3
"f Taranan aragbirmalar (n= 29) — Diglanan araghirmalar (n= 7)
Aragtrmaya dahil edilmeyen
E tam metin aragbrmalar (n=6)
g ‘ Uyguniuk agisindan degerlendirilen ‘ Arai\aka‘li;:r;nutt:li;:d;nd?m
o i = >
5 tam metin arastermalar(n= 22) akademik ik algilarmda
BBEKGE icermesine ragmen
— hedeflenen reklem grubu
agsinda uygun olmadig
goriilmiigtiir. Diger makalelerde
ise akademik benlik algilar:
E BBKGE agisindan
| incelenmemigtir.
7]
E ‘ Analize dahil edilen aragbrmalar (n=16) ‘ \
=]

* Liberati, A., vd., (2009)dan uyarlanmugtur.

Dahil etme ve harig tutma kriterlerine gore analize dahil edilen 16 makale amag,
orneklem, yontem, veri toplama araglar1 ve temel bulgular agisindan derlenmistir.
Tablo 1'de galismada incelenen arastirmalarin oldugu tabloya yer verilmistir.
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Ozel Yetenekli Ogrencilerin Akademik Benlik Algilarinda Biyiik Balik Kiicik Golet Etkisi.

Verilerin Analizi

Makalenin veri analizinde tiimevarimsal igerik analizi kullanilmigtir. Buna gore
oncelikle caligmaya dahil edilen her makalenin tam metni detayli olarak incelenmis
ve inceleme sonucunda makalelere dair belirleyici bilgiler tablolastirilmistir. Daha
sonra bu tablolar incelenmis ve inceleme sonucunda makaleler her iki aragtirmaci
tarafindan ayr1 ayr1 incelenerek makalelerin 6nemli bulgularini vurgulayan kodlar
olusturulmustur. Son olarak ise bu kodlar, birlikte anlamli bir biitiin olusturacak
sekilde cinsiyet, yetenek gruplamada BBKGE ve zitlik ve asimilasyon etkisi kate-
gorileri altinda gruplandirilmigtir. Verilerde baska ortaya cikan kodlar tespit edil-
diginde, bunlar tartisilarak mevcut temalarla karsilagtirilmistir ve mevcut temala-
ra eklenmistir veya daraltilmigtir. Temalar arastirma amact baglaminda is birligi
icinde gozden gecirilmistir, tanimlanmustir ve adlandirilmistir (Clarke vd., 2017).

BULGULAR
Ozel yetenekli 6grencilerin akademik benlik algilarinda BBKGE ilgili mevcut
aragtirmalari1 derleyen ti¢ tema ortaya ¢ikmuistir. Tablo 2'de arastirmanin temalarini

olusturan ¢aligmalara yer verilmistir.

Tablo 2. Calismaya Dahil Edilen Arastirmalarin Tema Tablosu

Temalar Frekans (f) Ilgili Caligmalar

Cinsiyet 6 Dai, Rinn ve Tan (2012)
Preckell, Zeidner, G6tz ve Scheleyer (2008)
Dai (2001)

Marsh, Chessor, Craven ve Roche (1995)
Tokmak, Sak ve Akbulut (2021)
Cunningham ve Rinn (2007)

Yetenek gruplandirmada 9 Yeung, Yan Chow, Wa Chow, Luk ve Por Wong (2004)
BBKGE Mei Yeo ve Garces-Bacsal (2014)

Rinn (2007)

Rindermann ve Heller (2005)

Preckel, Gotz ve Frenzel (2010)

Zeidner ve Schleyer (1998)

Preckell ve Briill (2010)

Dai, Rinn ve Tan (2012)

Cash ve Lin (2022)

Zitlik ve Asimilasyon Etkisi 3 Goetz, Preckel, Zeidner ve Schleyer (2008)
Tokmak, Sak ve Akbulut (2021)
Herrmann, Schmidt, Kessels ve Preckel (2016)

Not: Bazi ¢alismalar birden fazla kategoride yer aldigindan dolay1 bu tablodaki ¢aligmalar ile Tablo 1de
yer alan ¢alismalarin sayisi farklilik gostermektedir.

OMU EFD, 2024, Cilt 43, Say1 1, Sayfa 01-00



Aysil AGAYA, Sema TAN

Cinsiyet

Ozel yetenekli grencilerin akademik benlik algilarinda cinsiyetin etkisiyle
ilgili alanyazinda alti aragtirmaya rastlamilmistir. Bu aragtirmalarin bulgular:
incelendiginde cinsiyet degiskeni ile BBKGE arasinda gogunlukla istatistiksel
diizeyde anlamli olmayan bir iliski 6nce ¢ikmaktadir (Dai, Rinn ve Tan, 2012;
Marsh, Chessor, Craven ve Roche, 1995; Cunningham ve Rinn, 2007). Bunun-
la birlikte arastirmalar cinsiyet degiskeni altinda spesifik olarak hangi cinsiyetin
BBKGE'yi daha giiglii yasadig1 sorusuna da odaklanmislardir. Her ne kadar cinsiyet
degiskeni ile BBKGE arasinda istatistiksel olarak anlamli bir iliski goze ¢arpmasa
da farkl: cinsiyetlerin yagadiklar1 BBKGE derinlemesine incelendiginde kiz 6gren-
cilerin gerek orgiin egitim veren okullarda (Dai, 2001; Preckell, Zeidner, Gotz ve
Scheleyer ,2008), gerekse okul dis1 zenginlestirme programlarinda (Tokmak, Sak
ve Akbulut, 2021) erkek 6grencilere gore BBKGE'yi daha giiglii deneyimledikleri
ortaya konmustur.

Yetenek Gruplandirmada BBKGE

Arastirma bulgular1 BBKGE’ye dair tutarli sonuglar ortaya koymamaktadir.
Bazi aragtirmalar 6zel yetenekli bireylerde BBKGE'yi destekler nitelikte bulgular
ortaya koyarken (Yeung, Yan Chow, Wa Chow, Luk ve Por Wong, 2004; Zeidner ve
Schleyer, 1998; Preckel, Gotz ve Frenzel, 2010; Cash ve Lin, 2022) bazilar1 ise BBK-
GE’yi dogrulayan istatistiksel olarak anlamli bulgular sunamamistir (Dai, Rinn ve
Tan, 2012; Preckell ve Briill, 2010; Mei Yeo ve Garces-Bacsal, 2014; Cunningham
ve Rinn, 2007; Rinderman ve Heller, 2005).

Yetenek gruplandirmayla ilgili yapilan caligmalarda 6zel yetenekli 6grencile-
rin matematik akademik benlik algilarinda disiislerin oldugu (Preckel, Gotz ve
Frenzel, 2010), 6zel yetenekli bireylerden olusan bagimsiz programdaki 6grencile-
rin, matematik dersi i¢in siniftan ¢ekme programinda olan 6grencilerden énemli
ol¢tide daha diisiik matematik benlik algisina sahip oldugu sonucuna ulasilmistir
(Cash ve Lin, 2022). Diger ¢aligmalar incelendiginde yetenek gruplamasi yapilan
siniflarda gruplamadan sonra 6zel yetenekli 6grencilerin istatistiksel olarak daha
diigiik bir akademik benlik algisi puanina sahip oldugu sonucuna ulasilmistir
(Mei Yeo ve Garces-Bacsal, 2014; Yeung, Yan Chow, Wa Chow, Luk ve Por Wong,
2004; Zeidner ve Schleyer, 1998). Incelenen ¢aligmalarin sonucu 6zel yetenekli
ogrencilerde bityiik balik kiigiik golet etkisini desteklemektedir.

Ote yandan yetenek gruplamasi yapilan siniflarda egitim alan 6grencilerin
matematik benlik algisinda anlaml iligki bulunamadig1 (Preckell ve Briill, 2010)
ve akademik benlik algilarinin olumlu yonde etkilendigi (Rindermann ve Heller,
2005) aragtirmalar da mevcuttur. Ozel yetenekliler icin gelistirilmis yaz programi-
na katilan 6grencilerin genel benlik algilarinda belirgin bir degisim olmazken aka-
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demik, matematik ve s6zel benlik algilarinda da anlaml bir farklilik bulunamamas-
tir. Program sirasinda matematik benlik algisi, sozel benlik algisi ve benlik saygist
biraz artarken, normal okullarina dondiigiinde azaldig1 sonucuna ulagsmislardar.
Ancak boylamsal boyutta bu azalma BBKGE olarak nitelendirilememektedir. (Dai,
Rinn ve Tan, 2012). Baska bir ¢aligmada yaz okulunda gecirdikleri siire sonucunda
Ozel yetenekli ergenlerin akademik, genel ve duygusal benlik algilarinda anlaml
bir artis olmamigtir (Cunningham ve Rinn, 2007). Bu ¢aligmalarin sonucuna gore
biyilik balik kiictik golet etkisine dair hi¢bir kanit bulunamamustir.

Yukarida belirtilen ¢aligmalarin bulgular: 6rneklem grubu agisindan ele alin-
diginda BBKGEnin desteklendigi yoniinde sonuglar elde edilen galismalarin bii-
yiik bir gogunlugunun 6rgiin egitimde olan 6grencilerle yapilan ¢alismalar oldugu
(Cash ve Lin, 2022; Dai, 2001; Goetz, Preckel, Zeidner ve Schleyer, 2008; Preckel,
Gotz ve Frenzel, 2010; Preckel, Zeidner, Goetz ve Schleyer, 2008; Yeo ve Garces-Ba-
csal, 2014; Yeung, Yan Chow, Wa Chow, Luk ve Por Wong, 2004; Zeidner ve Schle-
yer, 1998) one ¢ikmaktadir. Diger yandan, yaz okulu veya 6zel programlara dahil
olan 6grencilerle yapilan ¢alismalarin sayis1 az olmakla birlikte bu ¢aligmalarin
bulgularinin neredeyse hepsinde BBKGE'nin desteklenmedigi yoniinde sonuglar
elde edilmistir (Dai, Rinn ve Tan, 2012; Rindermann ve Heller, 2005; Rinn, 2007).

Zitlik ve Asimilasyon Etkisi

Ozel yetenekli 6grencilerin akademik benlik algilarinda zitlik ve asimilasyon
etkisiyle ilgili alanyazinda Goetz, Preckel, Zeidner ve Schleyer (2008), Tokmak,
Sak ve Akbulut, (2021) Herrmann, Schmidt, Kessels ve Preckel (2016) yapmuis
oldugu ii¢ arastirmaya rastlanilmustir. Ozel yetenekli 6grencilerin akademik ben-
lik algilarini etkileyen asimilasyon etkisi 6zel yetenekli sinifa katilan 6grencinin
diger akranlarinin basarilarini ya da iyi ozelliklerini gordigii zaman ‘bu gok
zeki 6grencilerle ayni sinifta olduguma gore bende ¢ok zekiyim' diisiincesinden
kaynakli benlik kavraminin gelismesidir. Arastirmanin sonucunda BBKGE ve
BBKGE'nin asimilasyon etkisinden daha giiclii oldugu kanitlanmistir (Goetz vd.,
2008). Diger bir arastirmanin sonucunda yetenek gruplamasi yapilan 6zel yete-
nekli 6grencilerin matematik akademik benlik algisinda asimilasyon etkisi bulu-
nurken so6zel alanda anlamli olarak bir etki bulunamamuigtir. Sonu¢ olarak mate-
matik ve sozel alanda 6nemli bir olumsuz BBKGE bulunamamistir (Hermann vd.,
2016). Benzer sekilde bagka bir aragtirma da akademik benlik algisinda ilk basta
yikselme yani asimilasyon etkisi daha sonra diisiis yani zitlik etkisi yasanmustir.
Ogrencilerin prestijli bir program olan UYEP' segildikleri i¢in yasadiklar1 gurur
onlarin asimilasyon etkisi yagamasina daha sonra ise zithik etkisinin asimilasyon
etkisinden giiclii olmasi onlarin akademik benlik algilarinda diistis yasanmasina
neden olmustur (Tokmak, Sak ve Akbulut, 2021). Genel olarak arastirmalara bakil-
diginda 6zel yetenekli 6grencilerin akademik benlik algisinda BBKGE ilgili tutarli
sonuclar bulunmamaktadir.
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TARTISMA, SONUC VE ONERILER

Aragtirmada 6zel yetenekli 6grencilerde BBKGE ile ilgili 16 ¢alismaya ulasil-
mistir. Ulasilan ¢alismalar cinsiyet ve yetenek gruplandirmada BBKGE temalar1
altinda incelenmistir. Konuyla ilgili ilk makale 1995 yilinda yayinlanmistir. Ilging
bir sekilde {ilkemizde bu konuyla ilgili 2021 yilinda yayinlanmis sadece bir yayin
bulunmaktadir. Incelenen makalelerde yontem olarak 15 tanesinde nicel, 1 tane-
sinde karma yontem kullanmistir. Temalar baglaminda incelenen ¢aligmalarda ge-
nel olarak 6zel yetenekli 6grencilerin akademik benlik algisinda BBKGE ilgili tu-
tarli sonuglar bulunmamaktadir. Ayrica genel olarak 6zel yetenekli 6grenciler igin
cinsiyet degiskeninin akademik benlik algilarinda anlamlilikla ilgili tutarh sonuglar
bulunmamaktadir. Cinsiyet degiskeniyle ilgili bulgulari tartisan ¢ok az sayida aras-
tirma bulunmasiyla birlikte cinsiyet degiskeni agisindan anlaml fark bulan aras-
tirmalar kiz 6grencilerin erkeklere gore daha bagarili bir referans grubu olan ken-
di cinsiyetiyle sosyal karsilastirmay1 daha ¢ok kullandiklar: i¢in akademik benlik
algilarinda diisiis yasamalarinin daha yiiksek oldugu savunmaktadir (Dai, 2002;
Preckel vd., 2008). Kizlar1 ve erkekleri okullarin/siniflarin akademik caligmalarda
basarili olmayi ne kadar tegvik ettigi, kisisel ozellikleri, 6z giivenleri, okul ortami,
destekleyici sosyal gevre ve zorluklarla bas etme deneyimi gibi bircok faktor cinsi-
yet degiskeninin anlamliligina dair bulgular: farklilastirabilmektedir (Dai, 2001).
Ayrica cinsiyet degiskeni acisindan anlaml fark bulunmayan arastirmalarda kiil-
tiirel farkliliklardan dolay: olabilir. Kizlar ve erkekler benzer diizeyde kendi cinsi-
yetlerini referans grup olarak alip akademik benlik algilarini karsilagtirtyor olabilir.

Ozel yetenekli bireylerin akademik benlik algilarinda BBKGEYyi ilk kez
inceleyen Marsh ve arkadaslarindan sonra (1995) alanyazinda 6zel yetenekli
bireylerle birgok aragtirma yapilmistir. (Cunningham ve Rinn, 2007; Dai, 2001; Dai
ve Rinn, 2008; Dai, Rinn ve Tan, 2012; Goetz vd., 2008; Herrmann vd., 2016; Marsh
vd., 1995; Tokmak, Sak ve Akbulut, 2021; Preckel ve Briill, 2010; Preckel, Gotz ve
Frenzel, 2010; Preckel vd., 2008; Rindermann ve Heller, 2005; Rinn, 2007; Yeo ve
Garces-Bacsal, 2014; Yeung, Yan Chow, Wa Chow, Luk ve Por Wong, 2004; Zeidner
ve Scheleyer, 1998). Yapilan aragtirmalarin sonuglar: tutarlilik gostermemektedir.
Ozel yetenekli 6grencilerin akademik benlik algilarinda BBKGE ilgili kanit bulu-
namayan aragtirmalar mevcuttur (Dai, Rinn ve Tan, 2012; Cunningham ve Rinn,
2007; Hermann vd., 2016; Preckel ve Brill, 2010; Rinn, 2007; Rindermann ve Hel-
ler, 2005; Tokmak, 2016).

Benlik algisiyla performans arasindaki iligki karmasik bir yapiya sahiptir (Mar-
sh, 1990D) tist diizeyde yetenegin, performansin gergek bir basariya dontistiigiinde
benlik algisinin artmas: beklenmektedir. Ancak bu durum 6zel yetenekli birey-
ler i¢in her zaman gegerli olmamaktadir (Hoge ve Renzulli, 1993; Marsh, 1990b).
Alanyazinda bir¢ok arastirmayla kanitlanan BBKGE bazi arastirmalarda destek-
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lenmemesinin sebepleri olarak, 6zel yetenekliler i¢in 6zel program ya da siniflarda
uygulanan egitimin siiresinin kisa olmas, sosyal karsilastirma i¢in akran grubu-
nu olusturma, sosyal degerlendirme baskis1 hissetme konusunda yeterli zamanin
olmamasi etkili olabilmektedir. Ciinkii akranlarinin performansimin ne kadar iyi
diizeyde oldugunu bilmeden BBKGE yasamak diisiik bir ihtimaldir. Bu ¢alisma-
da incelenen arastirmalar arasinda da yaz okulu veya 6zel programlara dahil olan
ogrencilerle yapilan calismalari bulgularinin neredeyse hepsinde BBKGEnin
desteklenmedigi yoniinde sonuglar elde edilmesi bu anlamda literatiirti destekler
niteliktedir.

Diger bir sebep olarak asimilasyon etkisinin benlik algisindaki olumlu etkisi-
nin ve zitlik etkisinin (BBKGE) benlik algisindaki olumsuz etkisinin birbirini den-
gelemesiyle bir degisikligin olmamasidir (Dai, Rinn ve Tan, 2012; Tokmak, Sak ve
Akbulut, 2021). Ciinkii asimilasyon etkisinde 6zel yetenekli 6grenci diger kisilerin
basarili ve iyi niteliklerine gore kendisiyle ilgili olumlu benlik algis1 gelistirmekte-
dir. ‘Ben ¢ok zeki 6grencilerle birlikte bu 6zel yetenekli sinifta olacak kadar zeki-
yim’ gibi bir diisiinceye sahiplerdir (Goetz vd., 2008). Bagka bir arastirmada 6zel
yetenekli 6grencilerin matematik akademik benlik algisinda asimilasyon etkisi
bulunurken (Hermann vd., 2016) yetenek gruplamanin asimilasyon etkisine dair
bir kanit sunmadig1 sonucuna ulasilmistir (Preckell vd., 2019). Son olarak Marsha
(1991) gore baz1 6grenciler BBKGE kars1 daha direnglidir bundan dolay1 bazi aras-
tirmalarda BBKGE desteklenmemesiyle ilgili sonuglar bulunmus olabilir.

Ozel yetenekli 6grencilerin akademik benlik algilarinda BBKGE desteklendigi
arastirmalar mevcuttur (Cash ve Lin, 2022; Dai, 2001; Goetz vd., 2008; Marsh
vd., 1995; Tokmak, Sak ve Akbulut, 2021; Preckel vd., 2008; Preckel, Gotz ve
Frenzel, 2010; Yeo ve Garces-Bacsal, 2014; Yeung, Yan Chow, Wa Chow, Luk ve
Por Wong, 2004; Zeidner ve Scheleyer, 1998). Bu ¢alismanin dahil etme kriter-
leri disinda kalan (hakemli dergilerde yayinlanmamasi) tez galigmalar1 da BBK-
GE’ni destekler niteliktedir. Zhou (2018), tez ¢alismasinda Cindeki 6zel yetenekli
tiniversite 6grencilerinde BBKGE incelemeyi amaglamistir. Arastirma sonucunda
donem bagladiktan 8 hafta sonra 6grencilerin akademik benlik algilarinda diisitk
diizeyde bir diisiis bulunmustur. Boylece 6zel yetenekli 6grencilerde Dogu Asya
kiiltiiriinde BBKGE'nin genellenebildigi sonucuna ulagilmistir. Alhanaya (2016)
tez caligmasinda 7. 8. ve 9. sinifta olan 6zel yetenekliler okulunda olan 6zel yetenekli
6grencilerin akademik benlik algisi, karma yetenekli okullardaki 6zel yetenekli
Ogrencilerin akademik benlik algisina gére daha disiik oldugu goriilmiistiir.
Bu distisiin  sebebini ise BBKGEnden kaynakli oldugunu savunmustur.
Ogrencilerin akademik benlik algisi sadece onlarin performanslariyla degil sosyal
karsilagtirmayla da sekillenmektedir (Marsh, 1984, 1987) BBKGE, 6zel yetenekli
6grencilerin ozel olarak siniflara ya da okullara secilmesiyle yetenek diizeyi ayni
olan dgrencilerle bir arada olmasinin artik bulundugu yerde en iyi olmadiklarini
diistinmeleriyle yasadiklar1 baski ve ytiksek diizeyde akademik basariy1 siirdiir-
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mek icin gerekli olan ¢abanin artmasiyla akademik benlik algilarinda diisiis yasa-
maktadir (Wilson vd., 2014). Ozellikle sosyal karsilastirmaya dayali rekabetgiligi
tegvik eden ortamlarda bulunan 6zel yetenekli 6grencilerde BBKGE yasanmakta-
dir (Marsh, 1991). Yetenek gruplamasinda 6zel yetenekli 6grencilerin aligtiklar
referans gercevesi degistigi icin akademik benlik algilarinda da degisiklikler ola-
bilmektedir (Marsh vd., 1995). Yetenek gruplamasinda 6zel yetenekli 6grenciler
kendi akademik notlar1 arkadaslariyla karsilastirarak kendilerinin daha az ya da
¢ok yetenekli olduklar1 kanisina varmaktadir. Bu durum onlarin akademik benlik
algilarini etkilemektedir (Reuman, 1989).

Yapilan sistematik literatiir taramasi sonucunda alanyazinin ozel yetenekli
6grencilerin akademik benlik algisindaki BBKGE konusunda 6zellikle iilkemiz-
de smirli oldugu goriildigiinden daha ¢ok ampirik ¢aligmalar yapilmas: oneril-
mektedir. Ozel yetenekli 6grencilerin akademik benlik algilar1 gruplandirmadan
kaynakl ve gevreden kaynakli olusan bask: gibi faktorlerin tespit edilip miidahale
programi olusturulmasiyla ilgili ¢aligmalar yiritilebilir. Cinsiyet, belli bir ders
basarisi, yas gibi homojen gruplardan olusan 6grencilerle yapilan gruplandirma-
da on test son test ile akademik benlik algilarindaki BBKGE incelenebilir. Sosyal
karsilastirmadan kaynakli akademik benlik algisindaki distisiin giderilmesi i¢in
ogretmenlerin bireysel referans gergevelerini kullanmasiyla olusan degisikligi in-
celeyen arastirmalar yapilabilir. Sosyal karsilastirmanin oldugu ve bireysel referans
gercevesinin karsilastirildig calismalar olabilir.
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THE BIG FISH SMALL POND EFFECT IN THE ACADEMIC
SELF-PERCEPTIONS OF GIFTED STUDENTS: A SYSTEMATIC
LITERATURE REVIEW

ABSTRACT

The "big fish small pond" effect posits that gifted students experience lower
self-perception when grouped with peers of similar ability, such as in specialized
classes or schools, compared to when they are mixed with lower-ability students
in general educational settings. This study aimed to systematically review national
and international literature on how this effect influences the academic self-percep-
tions of gifted individuals. To this end, 16 articles were selected based on specific
inclusion and exclusion criteria. These studies were analyzed for emerging patterns
and organized into themes including gender differences, the effect of ability grou-
ping, and the impact of contrast and assimilation. The research findings overall
indicate no consistent significant differences in the impact of gender on the aca-
demic self-perceptions of gifted students, nor in the manifestation of the big fish
small pond effect itself. The implications of these findings are discussed in relation
to existing literature, and recommendations for future research are provided.

Keywords: Gifted, Academic Self-Concept, Big Fish Little Pond Effect, Syste-
matic Literature Review.

e

OZEL YETENEKLiI OGRENCILERIN AKADEMIK BENLIK
ALGILARINDA BUYUK BALIK KUCUK GOLET ETKISi:
BiR SISTEMATiIK ALANYAZIN TARAMASI

0z

Biytik balik kiiciik golet etkisinde, 6zel yetenekli 6grencilerin 6zel olarak si-
niflara ya da okullara secilmesiyle yetenek diizeyi ayni olan 6grencilerle bir arada
olmasinin, karma simnif veya okullarda diisiik yetenek grubuyla bir arada olmasina
gore daha diigiik benlik algisina sahip oldugunu ifade etmektedir. Bu aragtirmada
ozel yetenekli bireylerin akademik benlik algilarinda biiyiik balik kiigiik golet et-
kisine yonelik ulusal ve uluslararasi alanyazinda yer alan ¢aligmalarin sistematik
olarak incelenmesi ama¢lanmistir. Bu amagla taramalarda ulasilan ¢alismalardan
16 makale d4hil etme ve hari¢ tutma kriterlerine gére bu arastirmada incelenmis-
tir. Bu ¢alismalar dogrultusunda ortaya ¢ikan oriintti dikkate alinarak belirlenen
calismalar cinsiyet, yetenek gruplamada biiyiik balik kii¢tik golet etkisi ve zitlik ve
asimilasyon etkisi temalar1 altinda incelenmistir. Arastirmadan elde edilen sonu-
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ca gore genel olarak ozel yetenekli 6grenciler i¢in cinsiyet degiskeninin akademik
benlik algilarinda anlamli farkliligiyla ilgili ve 6zel yetenekli 6grencilerin akade-
mik benlik algisinda biiyiik balik kiigiik golet etkisiyle ilgili tutarli sonuglar bulun-
mamaktadir. Ozel yetenekli 6grencilerin akademik benlik algilarinda biiyiik balik
kiigiik golet etkisine dair ulagilan sonuglar alanyazinla tartisilmistir ve yapilacak
arastirmalar i¢in Oneriler sunulmustur.

Anahtar Sozciikler: Ozel Yetenek, Akademik Benlik Algisy, Biiytik Balik Kiiciik
Golet Etkisi, Sistematik Alanyazin Taramasi.

ik

INTRODUCTION

The Big-Fish-Little-Pond Effect (BFLPE), proposed by Marsh and Parker in
1984, builds on the research of Kulik and Kulik from 1982. The researchers sum-
marized studies comparing the outcomes of ability-grouped classrooms against
those with mixed-ability settings. The concept of ability grouping, where students
of similar abilities are educated in the same classroom, dates back to W.T. Harris’s
initiative in 1867 to accelerate bright students through elementary school in St.
Louis. The method’s contentious history includes an early significant study by Guy
M. Whipple in 1916, who evaluated a class of 30 gifted students—17 girls and 13
boys—selected by teachers from the fifth and sixth grades in Urbana, Illinois. Ulti-
mately, this line of research has encompassed 108 experimental studies.

Ability grouping emerged in the 1950s as a method to tailor teaching to indivi-
dual needs. Supported by school administrators, teachers, and researchers, it was
seen as a way to provide a quality education for gifted students. However, it also
faced criticism for failing to ensure educational equity for students from disadvan-
taged backgrounds. In their meta-analysis, Kulik and Kulik (1982) found that stu-
dents in ability-grouped classes achieved higher learning levels and slightly better
overall achievement compared to their peers in mixed-ability settings. They also
developed more positive attitudes toward the subjects they studied. The practice of
grouping had a modest positive impact on students’ attitudes toward school and
self-esteem. Specifically, when gifted students were placed in “honor classes”—en-
riched educational environments within secondary school courses—they perfor-
med better, according to the same study. Overall, grouping had a more significant
effect on students’ attitudes towards their subjects than on their academic achieve-
ments, and it positively influenced their general outlook on school and self-image.

First introduced by Marsh in 1987, the BFLPE is grounded in Festinger’s Social
Comparison Theory from 1954, which suggests that individuals evaluate them-
selves by comparing with others who have similar skills and abilities for an ac-
curate self-assessment. Research indicates that students” academic self-concept is
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influenced not only by their own performance but also by social comparisons (Di-
ckhiduser, 2005; Bachman and O’Malley, 1986; Marsh, 1984, 1987; Marsh, 1990a;
Marsh and Hau, 2003; Marsh et al., 1995; Marsh and Parker, 1984; Moller et al.,
2009; Parker et al.,, 2013; Niepel et al., 2014). The BFLPE and the Internal-External
Reference Framework model have been developed to explain these effects on sel-
f-perceptions. Initial studies by Marsh and Parker in 1984 demonstrated that while
academic ability positively affects academic self-concept, controlling for individual
achievement revealed that the average level of a school negatively impacts acade-
mic self-concept. The BFLPE was proposed to articulate the detrimental effects
of ability grouping within educational systems on students’ academic self-concep-
ts. Specifically, the BFLPE posits that gifted students placed in specialized classes
or schools with similarly able peers experience a lower self-concept compared to
those in mixed-ability settings. This decrease in self-concept occurs as students
transition from environments with varying ability levels to those where peers are
equally talented, increasing the pressure and effort needed to maintain high acade-
mic performance and leading to the realization that they are no longer the standout
performers, as highlighted by Wilson et al. in 2014.

The Internal/External (I/E) Frame of Reference model, developed by Marsh in
1986, is another conceptual framework used to explain how social comparisons
shape self-perceptions. In this model, students form their academic self-concept
using two distinct frames of reference. The internal frame involves comparing their
own abilities and achievements across different subjects, while the external frame
involves comparing their abilities and achievements in a particular subject with
those of their peers (Dickhiuser, 2005). This external frame of reference is akin to
the BFLPE. According to the BFLPE, students assess their academic self-concept
by comparing their achievements in courses with those of their peers (Marsh &
Hau, 2003). The frame of reference hypothesis posits that students, while forming
their self-perceptions, evaluate their abilities relative to their classmates. Consequ-
ently, after accounting for individual academic abilities, the class average can have
a negative impact on students’ academic self-perception. Students with similar
abilities often have lower academic self-concepts when placed in schools with hi-
gh-ability peers (Bachman & O’Malley, 1986; Marsh, 1984, 1987; Marsh & Parker,
1984). The interaction between students” achievements and those of their peers can
lead to two distinct outcomes. A contrast effect, similar to the BFLPE, arises when
comparisons negatively affect students’ academic self-perceptions. Conversely, an
assimilation effect occurs when these comparisons have a positive impact on their
perceptions (Marsh, 1984). This model elucidates the complex dynamics of self-e-
valuation among students in academic settings.

Various educational methods are employed for gifted students, who are often
the focus of studies on the BFLPE. These methods include enrichment, ability
grouping, acceleration, and mentoring. During the educational process, gifted stu-
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dents are frequently grouped with their gifted peers (Sak, 2013). This grouping
shifts their self-perception from feeling like ‘big fish’ in a less competitive environ-
ment to feeling like ‘small fish' among equally capable students (Alhanaya, 2016).
Consequently, while being a small fish in a big pond can negatively affect academic
self-perception, being a big fish in a small pond tends to have a positive impact on
it (Marsh et al., 2008).

Although the BFLPE is not exclusive to gifted individuals, it is particularly re-
levant when considering educational strategies such as separate classrooms and
schools tailored for gifted education. In a seminal study by Marsh et al. (1995), the
BFLPE was examined specifically among gifted students. This study compared the
academic self-concepts of two groups of gifted individuals. The experimental group
consisted of 29 students placed in a full-time gifted class based on teacher nomina-
tions. The comparison group included gifted students from mixed-ability classes,
who were matched with the experimental group students in terms of class level, IQ,
gender, and age. The findings revealed a significant difference in the outcomes for
these two groups. There was a noticeable decline in the math, reading, and general
academic self-concepts among the gifted students in the full-time gifted classes. In
contrast, such a decrease was not observed in the academic self-concepts of gifted
students who were in mixed-ability classes. This highlights the impact of educati-
onal settings on the self-perception of gifted students and underscores the need to
carefully consider how such environments are structured.

The most significant criticisms of the BELPE were articulated by Dai and colle-
agues (Dai, 2004; Dai & Rinn, 2008; Dai, Rinn, & Tan, 2012). They emphasized the
necessity for longitudinal studies that carefully consider the developmental timing
and stages of the population being studied, specifically pointing out the importan-
ce of identifying where and under what conditions the BFLPE occurs, who is most
vulnerable to its effects, and how individuals differ in their response to competitive
academic environments. They argue that academic self-concept is subject to a dis-
tinct developmental trajectory, and that self-perceptions vary as children mature
cognitively and face increased social comparisons. Therefore, they suggest that the
BFLPE hypothesis needs to be re-examined. In response, Marsh et al. (2008) add-
ressed these criticisms through a commentary article, defending the validity of the
BFLPE and discussing methodological considerations. This dialogue highlights the
evolving nature of research in educational psychology, where different perspectives
contribute to a deeper understanding of complex phenomena like the BFLPE.

The impact of different grouping strategies such as special schools, after-scho-
ol programs, acceleration, and enrichment on the academic self-concept of gifted
students is well-documented across various studies and meta-analyses (Cornell et
al,, 1992; Chan, 1988; Kulik and Kulik, 1991; Scheider et al., 1989; Shields, 2002;
Steenbergen-Hu and Moon, 2011). In a meta-analysis by Kulik and Kulik (1991),
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it was found that gifted students in special classes experienced positive impacts
on their academic achievement, though no significant differences were noted in
self-concept or attitudes towards school.

Comparative studies have shown varying results. According to Cornell et al.
(1992), gifted students in specialized educational settings like special schools, se-
parate classes, and classrooms with in-class enrichment experienced a decrease in
academic self-concept. Chan (1988) and Scheider et al. (1989) also found lower
academic self-concepts among these students. Additionally, research indicates that
the academic self-concept of gifted students educated in special classes is lower
compared to when they are educated in regular classes (Brookover, 1989; Hoge and
Renzulli, 1993; Marsh, 1984, 1987, 1991; Marsh and Rowe, 1996; Reuman, 1989).
Marsh and Parker (1984) described this phenomenon as the BFLPE, highlighting
the relative decline in self-perceptions among gifted students when placed in a
highly competitive educational environment.

Research supporting BFLPE (Chiu, 2012; Becker and Neumann, 2016; Huguet
et al., 2009; Marsh and Hau, 2003; Thijs, Verkuyten, and Helmond, 2010) exists
alongside studies from various countries where BFLPE is not observed in students’
academic self-concepts (Liou, 2013; Sung et al., 2014). Following the initial exami-
nation of BFLPE in gifted individuals by Marsh and colleagues (1995), numerous
studies have been conducted on gifted individuals. This review will provide a sum-
mary of research on BFLPE in gifted students by examining and critically anal-
yzing existing studies. A meta-analysis by Fang and colleagues (2018) regarding
BFLPE is found in the literature. However, this study was conducted as a general
analysis rather than specifically focusing on BFLPE in gifted individuals. Therefo-
re, it is deemed necessary to examine BFLPE specifically in the context of gifted in-
dividuals when looking at the literature. The purpose of this research is to examine
the impact of BFLPE on the academic self-concepts of gifted individuals in existing
research. The results of existing studies have been reviewed, and the findings re-
garding BFLPE in gifted students’ academic self-concepts have been discussed in
the literature

METHOD

Research Design

This research was conducted as a systematic literature review using data sourced
electronically. A systematic literature analysis is an essential method for accurately
summarizing and reviewing findings. For this analysis, the PRISMA guidelines
were employed, which include a 27-item checklist and a four-stage flow diagram.
These guidelines enabled a rigorous and impartial review of studies, ensuring that
the scanning process was both systematic and clear (Liberati et al., 2009).
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Data Collection Tools

In the study, the steps for data collection and analysis are outlined under sepa-
rate headings, following the PRISMA guidelines.

Inclusion and Exclusion Criteria

In the data collection process for this study, specific eligibility criteria were es-
tablished to select relevant studies. Only those studies that met the following crite-
ria were included in the research:

1. Studies that examine the Big-Fish-Little-Pond Effect (BFLPE) in the aca-
demic self-perceptions of gifted students.

2. Empirical studies.

3. Studies published in either Turkish or English, reflecting the linguistic pro-
ficiency of the primary researcher.

4. Studies published in peer-reviewed journals.

This literature review was limited to studies conducted since 1984, the year
Marsh and Parker first proposed the BFLPE phenomenon. The choice of English
and Turkish studies was due to the language fluency of the primary researcher.
Studies were excluded if they did not meet the inclusion criteria, involved samples
consisting of non-gifted or twice exceptional individuals, were not available in full
text, or their findings did not address the research questions.

Literature Review Process

The research utilized a comprehensive approach to data collection, following
the PRISMA guidelines, which guide systematic reviews and meta-analyses by pro-
viding a methodological framework. This involved a multi-database search to gat-
her relevant literature on the BFLPE as it relates to gifted students. The databases
accessed included the Education Resources Information Center (ERIC), Web of
Science, ScienceDirect-Elsevier, Dergipark, ULAKBIM TR index, PsycARTICLES,
and PsycINFO. The search terms used were ‘big fish small pond effect in gifted,
‘big fish small pond effect in talented, and ‘big fish small pond effect on academic
self-concept, with searches conducted in both Turkish and English. Initially, 44
studies were retrieved. Further scrutiny of articles published in key journals in the
field, such as Gifted Child Quarterly, Gifted Education International, Gifted and
Talented International, High Ability Studies, Roeper Review, Journal of Advan-
ced Academics, and Journal for the Education of the Gifted, yielded an additional
5 relevant studies. A review of bibliographies from these articles added 9 more
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studies. After removing duplicates, 29 studies remained. The second step invol-
ved screening titles, abstracts, and keywords, excluding meta-analyses, theses, and
book chapters, which reduced the pool to 22 studies. In the third step, these articles
were meticulously reviewed against the inclusion and exclusion criteria, focusing
on those related to the BFLPE in the academic self-perceptions of gifted students,
culminating in a final selection of 16 non-duplicate articles that met all criteria.
This systematic approach ensures a thorough and unbiased review of the literature.
Detailed information about the literature review process, including the identifica-
tion and inclusion of studies, is visually summarized in Figure 1 of the study.

Figure 1. PRISMA flow of the literature review process*

Z
E Record identified through Additonal record identified
5 database searching (n=44) through ofher sources (n=13)
‘ Records screened after duplicates removal (n=28) ‘
o l
]
é [ Screening records (n= 29) ] — [ Records excluded (1= 7) ]
g
Full-text articles excluded with
E reason (n=6)
: IR Although four of the articles
E ‘ Full-text amclesrais;s]ed for eligibility ‘ that were not included in the
ot " study included the BFLPE in
- academic self-perceptions, it
was seen that they were not
appropriate in terms of the
targeted sample group. In the
other articles, academic self-
a perceptions were not analyzed
uBa in terms of EFLPE..
d Studies included in qualitative synthesis A
Z (n=16)

* Adapted from Liberati, A., et al., (2009).

According to the inclusion and exclusion criteria, 16 articles were selected for
analysis in this study. These articles were systematically compiled and detailed ac-
cording to their purpose, sample, method, data collection tools, and main findings.
This structured compilation is presented in Table 1, which provides a comprehen-
sive overview of the studies examined in the research.
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Data Analysis

Content analysis using an inductive approach was utilized to analyze the data
in the study. Initially, the full text of each article selected for inclusion was tho-
roughly examined to extract relevant information, which was then organized into
tables. These tables were subsequently reviewed to identify key findings from the
articles. To capture these important findings, codes were independently created
by both researchers involved in the study. These codes were then grouped to form
meaningful categories, which were organized under themes such as gender, the
Big-Fish-Little-Pond Effect (BFLPE) in ability grouping, and the contrast and assi-
milation effect. Throughout the analysis, any emergent codes that were identified
were discussed and compared with the existing themes. These codes were either
added to the existing themes or integrated to refine them further. The themes were
collaboratively reviewed, defined, and named to align with the research objectives,
ensuring a rigorous and systematic categorization of the data (Clarke et al., 2017).

FINDINGS

Three themes emerged that review the existing research on the academic sel-
f-perception of gifted students. Table 2 includes the studies that constitute the the-
mes of the research.

Table 2. Theme Table of Studies Included in the Study

Themes Frequency (f) Related Studies

Gender 6 Dai, Rinn ve Tan (2012)
Preckell, Zeidner, G6tz ve Scheleyer (2008)
Dai (2001)

Marsh, Chessor, Craven ve Roche (1995)
Tokmak, Sak ve Akbulut (2021)
Cunningham ve Rinn (2007)

BFLPE in Ability 9 Yeung, Yan Chow, Wa Chow, Luk ve Por Wong (2004)
Grouping Mei Yeo ve Garces-Bacsal (2014)

Rinn (2007)

Rindermann ve Heller (2005)

Preckel, Gotz ve Frenzel (2010)

Zeidner ve Schleyer (1998)

Preckell ve Briill (2010)

Dai, Rinn ve Tan (2012)

Cash ve Lin (2022)
Contrast and Assimi- 3 Goetz, Preckel, Zeidner ve Schleyer (2008)
lation Effect Tokmak, Sak ve Akbulut (2021)

Herrmann, Schmidt, Kessels ve Preckel (2016)

Note: Since some studies are included in more than one category, the number of studies in this table
differs from the number of studies in Table 1.

OMU EFD, 2024, Cilt 43, Say1 1, Sayfa 01-00



Aysil AGAYA, Sema TAN

Gender

In the literature, six studies have explored the impact of gender on gifted stu-
dents’ academic self-concept in relation to the BFLPE. The findings predomi-
nantly indicate that the relationship between gender and the BFLPE is statistically
insignificant (Dai, Rinn, & Tan, 2012; Marsh, Chessor, Craven, & Roche, 1995;
Cunningham & Rinn, 2007). However, further investigation into which gender is
more affected by the BFLPE reveals nuanced insights. Despite the lack of statistical
significance overall, more detailed analyses show that female students tend to ex-
perience the BFLPE more intensely than male students. This pattern holds true in
both formal educational settings (Dai, 2001; Preckel, Zeidner, G6tz, & Scheleyer,
2008) and extracurricular enrichment programs (Tokmak, Sak, & Akbulut, 2021).

BFLPE in Ability Grouping

The research findings regarding the BFLPE among gifted students are incon-
sistent. While some studies support the BFLPE, indicating that it significantly im-
pacts gifted individuals (Yeung, Yan Chow, Wa Chow, Luk, & Por Wong, 2004;
Zeidner & Schleyer, 1998; Preckel, Gotz, & Frenzel, 2010; Cash & Lin, 2022), others
have not found statistically significant evidence to confirm the BFLPE (Dai, Rinn,
& Tan, 2012; Preckel & Briill, 2010; Mei Yeo & Garces-Bacsal, 2014; Cunningham
& Rinn, 2007; Rinderman & Heller, 2005). Specifically, in studies focusing on abi-
lity grouping, it was observed that there were decreases in the mathematics acade-
mic self-concepts of gifted students (Preckel, Gotz, & Frenzel, 2010). Additionally,
students in an independent program consisting of gifted individuals exhibited sig-
nificantly lower mathematics self-concepts compared to students in a withdrawal
program for mathematics (Cash & Lin, 2022). Other studies concluded that after
being grouped in ability-based classes, gifted students displayed statistically lower
academic self-concept scores (Mei Yeo & Garces-Bacsal, 2014; Yeung, Yan Chow,
Wa Chow, Luk, & Por Wong, 2004; Zeidner & Schleyer, 1998). These results collec-
tively suggest that the BFLPE is a relevant factor affecting the self-concept of gifted
students in academically homogeneous environments

Conversely, some studies have found no significant relationship between the
mathematics self-concept of students educated in ability-grouped classes and the
BFLPE, with one study even noting a positive impact on academic self-concept
(Preckel & Briill, 2010; Rindermann & Heller, 2005). Additionally, in a summer
program developed for gifted students, no significant changes were observed in
the general self-perceptions or in specific academic areas such as mathematics
and verbal skills. While there was a slight increase in mathematics self-percep-
tion, verbal self-perception, and self-esteem during the program, these gains di-
minished when students returned to their regular schools. However, this decrease
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was not significant enough to be characterized as the BFLPE (Dai, Rinn, & Tan,
2012). Furthermore, another study reported no significant increase in the acade-
mic, general, and emotional self-concepts of gifted adolescents as a result of their
participation in a summer school program (Cunningham & Rinn, 2007). These
findings suggest that in some educational settings, particularly short-term enri-
chment programs like summer schools, the BFLPE may not manifest significantly,
indicating the variability of this effect depending on the educational context and
the measurement of self-concept.

When analyzing the findings of the aforementioned studies in terms of the
sample group, it is evident that the majority of studies supporting the BFLPE in-
volved students in formal education settings (Cash & Lin, 2022; Dai, 2001; Goetz,
Preckel, Zeidner, & Schleyer, 2008; Preckel, Gotz, & Frenzel, 2010; Preckel, Zeid-
ner, Goetz, & Schleyer, 2008; Yeo & Garces-Bacsal, 2014; Yeung, Yan Chow, Wa
Chow, Luk, & Por Wong, 2004; Zeidner & Schleyer, 1998). Conversely, although
the number of studies involving students enrolled in summer schools or special
programs is limited, the findings from nearly all these studies suggest that the BFL-
PE does not manifest significantly (Dai, Rinn, & Tan, 2012; Rindermann & Heller,
2005; Cunningham & Rinn, 2007). This disparity suggests that the context of the
educational setting plays a critical role in the manifestation of the BELPE, with less
evidence of its impact in less formal or shorter-term educational programs.

Contrast and Assimilation Effect

In the literature addressing the contrast and assimilation effects on the acade-
mic self-perceptions of gifted students, three studies offer insights into how these
dynamics play out. The studies by Goetz, Preckel, Zeidner, and Schleyer (2008),
Tokmak, Sak, and Akbulut (2021), and Herrmann, Schmidt, Kessels, and Preckel
(2016) explore these phenomena. The assimilation effect suggests that when gifted
students perceive the achievements or positive characteristics of their peers, they
might think, “I am very smart since I am in the same class with these very smart
students” This can enhance their academic self-concept. However, in one of the
studies, it was shown that the effect of the BFLPE was stronger than the assimila-
tion effect, indicating that negative comparisons could outweigh positive percep-
tions (Goetz et al., 2008). In the study by Herrmann et al. (2016), an assimilation
effect was observed in the mathematics academic self-concept of gifted students,
but no significant effect was evident in the verbal domain. Moreover, there was no
significant negative BFLPE observed in these areas, suggesting that the context
might influence how students perceive themselves relative to their peers. Similarly,
Tokmak, Sak, and Akbulut (2021) found that while there was an initial increase
in academic self-concept due to the assimilation effect, a subsequent decrease due
to the contrast effect was more dominant. This study highlighted that the pride of
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being selected for the prestigious UYEP program initially led to an increase in sel-
f-perception, but the more challenging academic environment eventually resulted
in a stronger contrast effect, diminishing their academic self-concept. Overall, the-
se studies indicate that there are no consistent results related to the BFLPE in the
academic self-perception of gifted students, pointing to the complex interplay of
individual, contextual, and psychological factors in shaping academic self-concept.

FINDINGS, DISCUSSION, AND IMPLICATION

In the research, a total of 16 studies on the BFLPE in gifted students were re-
viewed. These studies were primarily categorized under the themes of BFLPE in
relation to gender and ability grouping. The earliest study identified on this topic
dates back to 1995, and notably, there has been only one publication from our
country on this subject, released in 2021. Among the articles reviewed, 15 emp-
loyed quantitative methods, while one utilized a mixed-method approach. The
findings across these studies are generally inconsistent concerning the BFLPE on
the academic self-perception of gifted students. Similarly, results are inconsistent
regarding the impact of gender on academic self-perception among these students.
While only a few studies have explored the gender variable, those that found a
significant difference suggest that female students are more likely to experience
a decrease in their academic self-perception. This is attributed to females more
frequently using social comparison within their gender, which often constitutes
a more successful reference group, compared to males (Dai, 2002; Preckel et al.,
2008). The variability in findings related to the significance of the gender variable
can be influenced by multiple factors, such as the extent to which educational en-
vironments encourage academic success across genders, personal characteristics,
self-confidence, school and social environments, and experience in handling chal-
lenges (Dai, 2001). Moreover, studies that do not find significant gender differen-
ces might reflect cultural variances where girls and boys compare themselves to
peers within their own gender at similar levels. This highlights the complexity of
factors influencing academic self-perception among gifted students and undersco-
res the need for further research to disentangle these influences.

Since Marsh et al. (1995) first examined the BFLPE in the academic self-per-
ceptions of gifted individuals, numerous subsequent studies have explored this ef-
fect within the same demographic (Cunningham & Rinn, 2007; Dai, 2001; Dai &
Rinn, 2008; Dai, Rinn, & Tan, 2012; Goetz et al., 2008; Herrmann et al., 2016; Tok-
mak, Sak, & Akbulut, 2021; Preckel & Briill, 2010; Preckel, G6tz, & Frenzel, 2010;
Preckel et al., 2008; Rindermann & Heller, 2005; Rinn, 2007; Yeo & Garces-Bacsal,
2014; Yeung, Yan Chow, Wa Chow, Luk, & Por Wong, 2004; Zeidner & Scheleyer,
1998). However, the findings across these studies have been inconsistent. Some
have not found evidence of the BFLPE in gifted students’ academic self-percepti-

https://doi.org/10.7822/omuefd.1239962 d



Ozel Yetenekli Ogrencilerin Akademik Benlik Algilarinda Biyiik Balik Kiicik Golet Etkisi.

ons (Dai, Rinn, & Tan, 2012; Cunningham & Rinn, 2007; Herrmann et al., 2016;
Preckel & Briill, 2010; Rinn, 2007; Rindermann & Heller, 2005; Tokmak, 2016).

The complex relationship between self-perception and performance (Marsh,
1990b) suggests that while high ability and performance might be expected to bo-
ost self-perception through tangible achievements, this does not always occur for
gifted individuals (Hoge & Renzulli, 1993; Marsh, 1990b). Several factors could
explain the lack of consistent support for the BFLPE, such as the short duration
of educational programs or classes for gifted students, which might not provide
sufficient time for establishing a peer group for meaningful social comparisons or
for experiencing the pressures of social evaluation. Experiencing the BFLPE is con-
tingent upon being aware of peers’ performance levels. Notably, studies involving
students in summer schools or special programs predominantly indicated that the
BFLPE was not supported.

Moreover, the interaction between the positive assimilation effect and the ne-
gative contrast effect might also influence self-perceptions, balancing each other
out (Dai, Rinn, & Tan, 2012; Tokmak, Sak, & Akbulut, 2021). The assimilation
effect helps gifted students develop a positive self-perception when they see the
success and good qualities of their peers, leading them to think, “I am smart enou-
gh to be in this gifted class with very smart students” (Goetz et al., 2008). A similar
assimilation effect was noted in the academic self-concept of mathematics among
gifted students (Herrmann et al., 2016), although other studies on ability grouping
did not find evidence of this effect (Preckell et al., 2019). Finally, Marsh (1991)
suggested that some students might be more resistant to the BFLPE, which could
account for the disparate findings across different studies.

There are studies that support the BFLPE in the academic self-perceptions of
gifted students (Cash & Lin, 2022; Dai, 2001; Goetz et al., 2008; Marsh et al., 1995;
Tokmak, Sak, & Akbulut, 2021; Preckel et al., 2008; Preckel, G6tz, & Frenzel, 2010;
Yeo & Garces-Bacsal, 2014; Yeung, Yan Chow, Wa Chow, Luk, & Por Wong, 2004;
Zeidner & Scheleyer, 1998). Additionally, thesis studies not included in the inclusi-
on criteria of this study (not published in peer-reviewed journals) also support the
BFLPE. For example, Zhou (2018), in his thesis study, aimed to examine the BFLPE
in gifted university students in China. The research found a low-level decrease in
students’ academic self-concept eight weeks after the semester started. Consequ-
ently, it was concluded that BFLPE can be generalized in East Asian culture among
gifted students.

In his thesis study, Alhanaya (2016) found that the academic self-perception of
gifted students in the 7th, 8th and 9th grades in gifted schools was lower than the
academic self-perception of gifted students in mixed-ability schools. He argued
that the reason for this decrease was due to the BFLPE. Students’ academic sel-
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f-perception is shaped not only by their performance but also by social comparison
(Marsh, 1984, 1987). BFLPE experience a decline in their academic self-perception
due to the pressure they experience when gifted students are specially selected for
classes or schools and are together with students with the same level of ability,
thinking that they are no longer the best where they are, and the increased effort
required to maintain a high level of academic achievement (Wilson et al., 2014).
Especially gifted students in environments that foster competitiveness based on so-
cial comparison experience BFLPE (Marsh, 1991). As the frame of reference shifts
in ability grouping, gifted students may also experience changes in their academic
self-perceptions (Marsh et al., 1995). In ability grouping, gifted students compare
their academic achievements with those of their peers and may conclude that they
are more or less gifted. This dynamic significantly impacts their academic self-con-
cept (Reuman, 1989).

As a result of the systematic literature review, it is recommended to conduct
more empirical studies since it is seen that the literature is limited especially in
our country in terms of BFLPE in the academic self-perception of gifted students.
Studies can be carried out to identify factors such as pressure arising from the
grouping of gifted students’ academic self-perceptions and from the environment
and to create an intervention program. In grouping with students consisting of
homogeneous groups such as gender, achievement in a certain course, age, etc.,
the BFLPE in academic self-perceptions can be examined with pre-test post-test.
Research can be conducted to examine the change that occurs when teachers use
individual frames of reference to eliminate the decline in academic self-perception
caused by social comparison. There may be studies in which social comparison and
individual frame of reference are compared.
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