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ABSTRACT

Although cinema reflects the culture of the society it is found, it cannot be said that
its sole function is to reflect this culture. Cinema also questions the education policy
applied in that society, the education system, and its point of view towards education
and presents this questioning to its audience on the white screen. This questioning is
an important tool, especially in terms of educational philosophy, because educational
philosophy seeks answers to the questions and problems of education by using the
cognitive tools of philosophy, like questioning and criticism, and criticism of the
education policy constitutes an important part of these problems. In this study,
Hababam Sinifi-an educational-based film series, which started to be aired between
1970 and 1980, was analyzed philosophically, and some inferences were made
regarding the Turkish education policy adopted at that period of time and based on
these films made in the relevant period, teacher models, student characters and
characteristics of the education system were revealed. Based on the teacher
models/characters in the film, the expectations of the teachers from their students and
the perspective of society towards the teaching profession in that period were
interpreted. Similarly, based on the student models/characters in the film, the
perspectives of students towards the Turkish education system, their expectations
from the Turkish education system, and the effects of teachers and the education
system of that period on students were analyzed. Finally, based on the teacher and
student characters reflected in the films, the characteristics of the Turkish education
policy and education system between 1970 and 1980 were explained, and some
recommendations were made for future research.
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Introduction
Education and Cinema

Cinema is used to convey important messages to its audience by appealing to the visual and auditory
senses of individuals. Although cinema is viewed as a means of entertainment and even a leisure-
time activity, cinema (i.e., movies) “have the characteristics of easily disseminating social, economic,
and political management” (Tezcan, 1994, p. 172) and “as a social/cultural institution, they have
taken their place in society” (Giigchan, 1992, p. 63). Movies convey, or at least attempt to convey, their
message to the audience through the script, actors, and images.

Educational movies are one example of this. Through these types of movies, messages about
problems related to the education system and policy in the country where the movie is shot (Yalasiz,
2018) and the expectations of society from that education system along with the contradictions
society experiences with the system are conveyed to the audience (Ali, 2012; Altan, 2016; Aronson,
et al., 2020; Yildirim et al., 2016). In particular, education-themed movies can be viewed as cinema
that feeds from real life; therefore, movies presented to the audience with the note “adapted from a
real-life story” exemplifies this relationship between cinema and education. The reason that
education-themed classroom movies are viewed so much and passed down from generation to
generation may be that the scenes on the big screen are not considered to be abstract and fiction.
Within this context, the series of Hababam Sinifi (The Chaos Class or Hababam Class), a Turkish
comedy, is one example.

Education-themed movies have recently begun to take their place in world literature. The related
literature, the relationship between teachers and students (Choi, 2009; Dalton & Linder, 2008;
Edelman, 1983), problems within the education system (Fisher et al.,, 2008; Giroux, 2008),
relationships between the teachers and schools (Farhi, 1999; Paul, 2001), reflections of the current
education policy on students through teachers (Garcia, 2015), and the moral environment at school
(Resnick, 2008) are generally analyzed through one or more selected films. This literature also
examines how the messages relayed through selected movies are perceived by the audience, makes
inferences about the education policies and systems of the states based on the analyses, and explains
how education is used by the states (Clapton, 2015; Dark, 2005; Grant, 2002; Kontas, 2016; Laprise &
Winrich, 2010). For example, Jose Garcia (2015) has analyzed the neoliberal agenda adopted or
attempted to be adopted in schools in the U.S. based on the movies and TV series that he analyzed.
By using the messages given on the big screen and the movie scenes, the author explained the impact
of this policy on students and teachers. These explanations have suggested how the neoliberal
agenda in the U.S. uses the education system to change and design society.

The reforms that were made when the Ottoman Empire collapsed, and the Republic of Turkey was
established in its place aimed to bring changes not only to social life, such as the external appearance
of people or measurements (e.g., calendar, time, the metric system) but also to the mentality and
lifestyle of the Turkish nation. To achieve this goal, the newly established state used its most
powerful instruments —the education system and education policy (Birkok, 2008). The reflections of
the education system and policy on the Turkish nation and the society during that period and those
that followed can also be analyzed using the movies shot during those relevant periods.

A Turkish movie, Vurun Kahpeye (Hit the Whore), shot in the first decades of the young Turkish
Republic, is an example of this situation (Scognamillo, 2003). This movie displays the difficulties
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faced by a teacher from Istanbul named Aliye, who adopted a modern lifestyle and education
philosophy in the town in which she worked, the problems she experienced with the notables of the
town, the students in the town, and the parents of the students in the axis of the War of
Independence. This movie was first released in 1949, the last years of the single-party period when
Ismet Indnii was the president, and CHP was in power. The movie reflects CHP’s education policy
during that time. The character, Aliye, can be described as a republican, nationalist, populist, statist,
secular, and revolutionary citizen, and these features attributed to her in the movie form the basis
of CHP’s party program, which was published in 1939 (Bozkurt, 2011; Yiiksel, 2015).

The Hababam Sinif1 (1970-1980) series of movies are another long-term example of the reflection of
the education system and policy in Turkey for several reasons. First, the book on which the movie
was based was published in 1957; however, the book was not adapted to the big screen until 1975.
Second, the series of movies is still being embraced, and the message presented in 1975 remains
meaningful to today’s technology-time youth in Turkey. Movies about social problems, cultural
values of society, and moments of happiness are broadcast for longer periods and watched for
generations.

Purpose and Importance of the Research

The primary aim of the present study was to reveal the characteristics of the education policy
adopted in Turkey between the years 1970 and 1980 and examine the teachers’ and students’
perspectives on the Turkish education policy and education system, their criticisms, and their
suggestions for solutions to major problems using the Hababam Sinifi movies, which were broadcast
on TV in the first years. The secondary aim of the present study was to reveal the expectations that
teachers and students have from each other and of the education system using these movies. The
third and final aim of the present study was to examine the relationship between the education
policy adopted within a specific period of time and cinema in Turkey from a philosophical
perspective and contribute to the literature.

This research is important for several reasons. First, in the research, the Hababam Sinifi movie series,
which is important in the history of Turkish cinema, was analyzed as a whole, and inferences were
made drawn from this movie series about the education policy of the period. Second, Turkish
literature questioning how the teaching profession is perceived in cinema (Akcan & Polat, 2016; Cak,
2020; Efendioglu, 2013; Topakoglu & Yasam, 2022), which the present study seeks to answer and is
important in terms of filling a gap. Third, the present study describes what students and teachers
expect from each other as depicted in cinema—an important and new style of expression, although
not often seen (Blasco et al., 2015; Yurdigiil, 2014).

The research questions in the present study were as follows:

1) What were the characteristics of the education policy adopted in Turkey between the years
1970 and 1980, according to the Hababam Sinif1?

2) What was the society’s perspective on the teaching profession between the years 1970 and
1980, according to the Hababam Sinif1?

3) What were the expectations of teachers from their students between the years 1970 and 1980,
according to the Hababam Sinif1?

4) What were the expectations of the students from their teachers between the years 01970 and
1980, according to the Hababam Sinif1?
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5) What were the teachers’ and students” perspectives, criticisms, and solutions for the main
issues with the Turkish education policy and education system between the years 1970 and
1980, according to the Hababam Sinifi?

Method

The present study is a qualitative research in which a description of specific situations and periods
was presented. That is, it is a theoretical and qualitative case study in which a period/situation was
explained by analyzing the data obtained/collected from the selected teacher and student characters
in the movies used and from each other and their educational environments. In these types of case
studies, the situation is analyzed systematically and in detail without interfering with the situation
and is defined and customized depending on time and space (Biiyiikoztiirk, et al., & Demirel, 2016).
Using the study data, the teacher models in the educational movies of the selected period, the
expectations of the teachers from their students, society’s perspective on the teaching profession,
student models, students” perspectives on the Turkish education system, and students’ expectations
from the Turkish education system were discussed.

In the present study, a document review was also conducted. Documents used in the review do not
have to be only written texts; they can also be visual sources (Simsek & Yildirim, 2011). Based on
this approach, in the present study, the documents were the movies selected from the Hababam Sinifi
series and introduced to the reader in the following titles: Hababam Sinifi (The Chaos Class) (1975),
Hababam Sinift Simifta Kaldr (The Chaos Class Failed the Class) (1975), Hababam Sinift Uyaniyor (The
Chaos Class is Waking Up) (1977), Hababam Sinifi Tatilde (The Chaos Class is on Vacation) (197), and
Hababam Simifi Dokuz Doguruyor (The Chaos Class is Fretting) (1978).

Data Collection Tools

The movies selected and used as the dataset in the present study were viewed several times using
the Internet. While watching, the chronological order was followed according to their release dates
to establish the semantic integrity of the series. Free access to the movies was also important for the
study. Finally, before the movies were analyzed, observation notes on the themes pointed out by the
research questions were logged into a database. Using that database, the common themes identified
in the present study were revealed.

Data Collection and Analyses

Data collected within the scope of the present study were obtained using only the selected movies.
While analyzing the data, the questions that were repeatedly discussed and posed in the Hababam
Sinift movie series were considered and interpreted as data with common themes. The analysis on
the education-themed Hababam Sinift movie series, which is a humorous criticism of the education
policy and system of that period, aimed only to criticize the education policy and system of the
relevant period and document the solutions offered in connection with this criticism.

In the present study, while selecting the movies that would be the basis of the data, the movies were
limited to having met three criteria as follows. First, the movies had to be shot and broadcast
between 1970 and 1980. Second, the selected movies had to discuss the questions and problems of
the education policy and system with the audience, which was also a limitation of the research.
Third, the movies selected had to have continuity because continuity in a movie series finds steady
audiences, the movies are adopted by society, and society makes a qualified criticism toward
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education, education policy, and the education system. Based on these criteria, a descriptive analysis
explained how the movies approached the teacher, student, education policy adopted and used by
the state at that time, and education system and identified the relevant problems. This descriptive
document analysis helped draw a detailed and philosophical picture of the education system and
policy in place during that time.

Depending on the content analysis method, each movie was viewed more than once, the reactions
of the main characters in the movie to one another and to the events were analyzed using descriptive
analyses, and the notes kept in the database were divided into subthemes for the questions
determined in the study. Similar features, common themes, and patterns were determined and
collected along with the specific roles and actors. This provided merging and common themes.

Movies Analyzed

The movies analyzed in this research were those adapted from the book series Hababam Sinifi (The
Chaos Class or Hababam Class) by Rifat Ilgaz. The main theme in each series was the education policy
and system of that period and the students’ criticisms of that education system.

Hababam Sinifi (The Chaos Class) (1975) was the first in the movie series broadcast on TV between
1970 and 1980. In this movie, the main characters, namely the teachers, other employees, and
students of the Private Camlica High School, and their characteristics and contributions to the
Hababam Sinmift were revealed. Since this was the first movie in the series, it could also be called a
promotional movie in which the main characters were introduced to the audience. The most
important of these characters was Kel Mahmut (Mahmut the Bald), a history teacher and vice
principal. He did not actively attend or teach but had the main task of establishing order in the
school, rules, and discipline, given that the Hababam Sinifi comprised lazy and naughty students who
were seen as problematic by the principal and teachers. While disciplining, Kel Mahmut did not
hesitate to show that he cared about the student, although he used physical punishment, such as
subjecting them to hunger and making them stand on one leg for long periods and, over time, a
bond between him and the students not established by the other teachers and employees developed.

The second movie of the series, Hababam Sinifi Sinifta Kald: (The Chaos Class Failed the Class) (1975),
was released in the same year with two new characters joining the main cast—literature teacher
Semra (Semra Hodja) and physical education teacher Badi Ekrem. Semra did not appear in the other
movies of the series, but new characters continued to join the team of teachers and students in the
sequels. Semra Hodja was under the protection of another authority figure, Kel Mahmut, and this
situation partly stopped the Hababam Simfi from creating chaos; however, the students still
attempted to be naughty to Semra because she was very close to them in age. She was also superior
to them in terms of authority and very harsh. Her stern attitude in her teaching could not put up
with Hababam Simifi and their teasing and disobedience throughout the movie, and she failed the
entire class; however, after she met the parents of the students at the end of the movie, she
understood why these students had lost faith in their teachers and the education process.

A new student, Ahmet, joined the cast in the third movie, Hababam Sinifi Uyaniyor (The Chaos Class
is Waking Up), which was released two years later (1977). Ahmet was both distantly related to Kel
Mahmut and quite different from the other students in terms of his character traits (honesty, respect
for other people and the education system, and hard work) and socio-economic level. The other
students in the Hababam Sinifi attempted to make Ahmet like themselves, but upon failing, they
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bullied and excluded him; however, this did not discourage Ahmet, and he, with a philosophy of
“one who struggles wins”, graduated from high school and began a job as a teacher in a village.

Hababam Sinifi Tatilde (The Chaos Class Is on Vacation), released in 1978, was the fourth movie in the
series in which four new female students were added to the cast as well as the new literature teacher.
In this movie, the Hababam Sinifi were sent to a scout camp as punishment to have them socialize
with the newly arrived female students and to take responsibility for their good and bad behaviors;
however, both the integration of the new female students with the former students and the learning
of the concept of responsibility by the class were not as easy as expected.

The fifth movie in the series was Hababam Sinifi Dokuz Doguruyor (The Chaos Class is Fretting) (1978)
featured one male student and new female students, all of whom were different from the current
students in terms of socio-economic and cultural backgrounds. In addition, the new teachers with
whom the Hababam Sinifi would have to cope began working at the Private Camlica High School.
For the Hababam Sinifi, it was extremely difficult to keep up with these changes and find solutions
to the emotional relationships within the classroom and their undesirable consequences. Although
it was not the last movie of the series, it was the last to be analyzed within the scope of the present
study for several reasons outlined below.

Each movie in the series ran on average between 85 and 95 min and was shot and broadcast on TV
during the period covered in this study. All the movies in the series were shot in Istanbul Adile
Sultan Pavilion. The last movie of the series, Hababam Sinifi Giile Giile (The Chaos Class Bye Bye),
was not included in the research because it was broadcast on TV in 1981, and Kel Mahmut, the main
teacher character in the series, did not appear.

Findings

With this study, education policy and education system problems between 1970 and 1980 are
analyzed through the Hababam Class, which has an important place among educational films in
Turkish cinema. In addition to this, the expectations of teachers and students from each other and
from the education system were also analyzed within the scope of this study. The themes that
emerged as a result of this study are also the findings of this study that each theme analyzed under
this title is a concept that is discussed in a common and repetitive way in the movies, used as data
in this research, and answers the research questions.

Themes

1. The characteristic features of the education policy adopted in Turkey between the years 1970-
1980 as reflected in the Hababam Class movie series

According to the perspective presented by the Hababam Class film series, this period’s Turkish
education policy has some basic features. First of all, the education policy of this period occurs
traditionally, the teacher is active, and the student is passive in the classroom, and the evaluation of
the learning process” success can only be made through quizzes (exams). For example, the most
frequently used lines of teachers in the classroom are ‘Shut up!’, ‘Don't make a noise!” and ‘“Take out
the papers. I will quiz you'.
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Another feature of the education policy of this period is that formal education in that period was a
process that could only be carried out within 4 walls because distant formal education was
uncommon at that time (Akytirek, 2020). This feature is also reflected in the Hababam Class movie
series, as almost the entire movie series demonstrates students’ conditions in classrooms,
dormitories, and dining halls. Such that when the school, in which the Hababam Class is located is
closed, students and teachers think that the education process has come to an end. However, Kel
Mahmut Hodja, one of the main characters of the movie series, says the line “School is not just a
place surrounded by walls on all four sides and a roof on top. When necessary (it is) a forest; when
necessary (it is) a mountain top. Every place where learning and knowledge exists is a school” and
criticizes this situation.

The third feature of this period’s education policy is that especially high school education is mostly
based on theoretical and outdated knowledge. Although the students expressed their discomfort
with this situation, the teachers serving at the Private Camlica High School are pleased to convey
(or try to convey) this (type of) knowledge to the students. For example, in the movie Hababam
Class Wakes Up, Literature teacher Ziihtii Hodja wants to teach only Divan Literature to students,
while students are curious about Contemporary Literature.

The fourth and last feature of this period’s education policy is that it tries to put students in a single
mold, but according to some authors, the attempt to stereotype students continues today, too
(Kalender, 2023; Ozdemir and Kaplan, 2017; Saylik, et al., 2021; Tasdemir, 2015; Yapici, 2011). Except
for one or two teachers, who can be considered as an exception, according to the Hababam Class
film series, none of the teachers are interested in individual differences and characteristics of the
students and even do not address them by their names; they treat students as if all students are
copies of each other. For example, in many films of the series, the teachers address the students as
“You’ or they do not hesitate to use insults such as “You rotters!” and ‘Ribaulds!".

2. The society’s perspective on the teaching profession between 1970-1980, as reflected in the
Hababam Class movie series

According to the Hababam Class movie series, the society's (Hababam Class students and their
parents, school principal, and teachers) perspective on the teaching profession may be summarized
in a few words. The first of these is that the teaching profession is a profession requiring low-
qualified professionals. There are exemplary scenes in the series’ many movies. For example, all the
teachers introduced to the audience in the movie Hababam Class (1975) are people who have
reached or even passed retirement age, and they also have physical defects such as not seeing
(Philosophy Teacher Akil Hodja) or not hearing (Geography Teacher Riza).

Another feature that defines the perspective towards the teaching profession is that the
professionals, who perform this profession, are mostly not idealistic and experience economic
difficulties. For example, in many films of the series, teachers at the Private Camlica High School
stated that if they could live on their retirement pensions, they would continue their retirement days
and not return to the teaching profession. Another exemplary situation of not being idealistic is that
many teachers in the movie series remain silent on the students’ learning/non-learning problems
and the principal’s idea that ‘the education is directly relevant to the cash (one has).

A third feature that defines the perspective towards the teaching profession in this period is that, as
the parents of the students’” composing the Hababam Class state in the second movie of the series,
teachers are the education process” sole executives and responsible (for it). In other words, in this
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period, society perceives the teaching profession only as the laboring profession, which processes
the chestnuts entering the factory and turns them into chestnut candy. In fact, when we watch the
teachers in the movie series, the teaching profession is presented as a non-professional profession
that anyone can perform. In the context of these and the other features listed above, it can be reported
that the status of the teaching profession in society at that time was extremely low.

3. Teachers” expectations from their students between 1970-1980, as reflected in the Hababam Class
movie series

According to the Hababam Class movie series, teachers’ expectations from their students between
1970 and 1980 can be grouped under 4 topics. To begin with, teachers expect students at school to
unconditionally comply with all logical or illogical rules. For instance, students are punished to
stand on one leg because of their misbehaviors/pranks, and students also have problems when they
change their feet during this punishment.

Teachers’ other expectation from their students in this period film series is that the students should
have absolute respect for their teachers. E.g., Kiilyutmaz Necmi, who appears in the series; many
films, thinks that he is taking precautions against cheating by walking above the classroom desks,
and this is not a behavior that will arouse respect for an outsider, impartial eye; however, while
Kiilyutmaz Necmi proudly tells about the students he disciplined and did not allow to cheat, he also
expects respect from the Hababam Class students. Another example of this expectation is that Pasha
nicknamed Physics Teacher can see the respect as a former soldier that he cannot see as a teacher,
and that he constantly tells the memories regarding the Independence War because the Hababam
Class uses his weakness in this regard.

According to the movie series, another expectation of the teachers from their students is that the
students should not criticize or question the teachers who are authorities in the classroom and at
school under any circumstances. For example, in the series’ third film, the Literature Teacher, Ziihtii
Hodja, reacts very harshly to the Hababam Class’s criticism of him by sitting in the garden and
singing a song and punishes the students in the class. Ziihtii Hodja is not the only example in this
matter; Biology Teacher, nicknamed Kiilyutmaz Necmi, does not hesitate to slap students criticizing
his copy rule with a drawing.

By looking at this movie series, which was shot and broadcast between the years of 1970-1980,
another expectation of the teachers from their students is that the students shall be successful in the
oral and written exams, even if the teachers themselves are not successful in lecturing or conducting
experiments. For example, although Geography Teacher cannot hear, he lectures and has difficulty
maintaining classroom discipline. However, he still carries out an oral exam once and reprehends
the student, providing the correct answer to the question in the oral exam on the grounds that his
answer was a wrong one. Another example of this situation is the confession made by Mahmut
Hodja at the end of the second movie of the series, “We are not perfect educators, and students are
very weak, as can be seen from the grades”.

4. Students’” expectations from their teachers between 1970-1980, as reflected in the Hababam Class
movie series

Students, at least Hababam Class” students” expectations from their teachers can be grouped under
two headings. The first of these, Hababam Class students expect teachers to be sensitive to and care
about them. For example, when the father of the student nicknamed Boncuk could not pay the
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monthly school tuition, the school principal asked him to leave the school. When the Hababam Class’
solution did not work, Mahmut Hodja set in and paid the monthly school tuition. Learning about
this situation, Hababam Class begins to trust Mahmut Hodja now, and they misbehave less
frequently with Mahmut Hodja compared to other teachers.

According to this period drama series, another of the students” expectations from their teachers is
respect and not to be exposed to physical punishments that humiliate them. The majority of the
teachers serving at the Private Camlica High School do not respect the students who constitute the
Hababam Class because they are both mischievous compared to other students and fail the exams,
and they do not see the students as individuals. Partly for this reason, partly because of the
traditional education policy and the understanding yielded by the system, they do not refrain from
inflicting physical punishment on students. For example, in many scenes in the movie series, it is
seen that students are punished with traditional and strict methods such as not eating (hunger),
standing on one leg, and slapping for all their small and big mistakes, and Hababam Class students
are quite uncomfortable with this situation.

5. Asreflected in the Hababam Class film series, the teachers” and students’ perspectives, criticisms,
and solutions offered on Turkish education policy and education system between the years of
1970-1980

If the teachers’ behaviors displayed in the Hababam Class movie series and the teachers’ attitudes
towards the education process, in general are analysed, it can be reported that these teachers’
perspectives towards that period’s education policy and education system were unfavorable.
Because, according to them, teachers are underpaid, the work they do is not respected by the
Ministry of National Education (the inspectors dispatched to schools by the ministry can interrupt
the lesson whenever they want and ask questions to the students when there is a teacher in the
classroom), and they are worthless individuals who are criticized and even fired by unqualified
administrators treating education only as money and school installments. Additionally, they are not
respected by students and parents, and this is largely due to that period’s education policy.

Based on the Hababam Class film series, the student community, which named the film, has a
negative view of the Turkish education policy and education system. Because considering that the
years when the films were shot reflect the education policy between 1970 and 1980, students were
individuals who were uneasily subjected to education in those years, who were not respected by the
authorities in educational institutions, and whose individual differences were ignored, and finally,
who were exposed to physical punishment methods. Moreover, for Hababam Class students, the
education policy and education system of that period did not allow them to criticize and think
differently, and punish all their mistakes, big and small, and tried to impress teachers as authorities.
Even this alone can be the basis for students’” negative perspectives on the education policy and
education system of that period.

According to the Hababam Class film series, the Turkish education policy and education system
between the years 1970-1980 had three main problems. The first of these problems is that the basis
of the relationship between teacher and student is based on the principle of authority, not respect.
For example, unlike other teachers serving at the Private Camlica High School, to assert his authority
Kel Mahmut demonstrated respect for students and cared for each one in his own way. Keel
Mahmut's authority over students depends not only on the rules, but also on the respectful
relationship between himself and the students. This relationship between Kel Mahmut and the
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students is both a criticism and a solution proposal for that period’s Turkish education policy and
education system.

The second of these problems is that the education system adopts a traditional education philosophy
and is formed around it. Although the students are mostly uncomfortable with this situation, it is
obvious that some teachers (Kel Mahmut and Badi Ekrem) are also uncomfortable. For that reason,
Kel Mahmut tries to communicate with Hababam Class students through more contemporary
educational philosophies and principles. For example, when the students wanted to prepare a
theater, in other words, a show for the History lesson, which is Kel Mahmut’s branch, and reported
that they could learn history in this way, Kel Mahmut did not object to this situation. This is a sign
that the traditionality of that period’s Turkish education policy and education system was perceived
as a problem by both idealistic teachers and students and was seriously criticized in the film series.

The third of these problems is that teachers and students are aware of the education policy in force
between the years of 1970-1980, and the education system adopted by this policy is far from solving
problems for them. In fact, according to them, this policy essentially makes the education process
problematic and far from functional. Furthermore, according to Hababam Class students, being
involved in the education process should be a choice, not an obligation, so students protest this
education policy and education system, which is not their choice, by staying back every year.
Unfortunately, in the film series, no solution is offered by the teachers and students for this problem;
it is left to the audience to offer a solution.

Discussion, Conclusion and Recommendations

Education and cinema come from within society and life; they are two different disciplines that draw
their subjects, questions, and problems from life. Although education and cinema are two different
disciplines, these two disciplines have one common ground: education-themed TV series and
movies. The Hababam Class is an example of these education-themed films, which, while
exemplary, may also be the longest-running and most-watched film series in Turkish education
history. Because as many people admit, the Hababam Class movie series, which was shot and
screened between 1970 and 1980, are movies that tell us about us, revive the school memories of
most of us, bring serious criticism to the education system, and hold a mirror to us.

Studies have previously been conducted regarding Turkish education policy (Bakioglu & Goktas,
2019; Hamarat, 2019; ili, 2020; Tosun, 2021), education system (Celikten, et al., 2019; ﬂgan, 2021;
Neyisci, et al., 2020; Saylik, et al., 2021), the roles of teachers and students (Akpinar & Ergin, 2005;
Sirin, 2005; Unsal, 2021) and their expectations from each other, and in these studies, problems and
solutions for problems have been presented more than once. However, studies analyzing the
relationship between education policy and cinema have found their place in the literature in the new
period. In addition, the lack or shortage of studies on education-themed films and what they want
to tell the audience creates a gap in the literature.

When the themes are studied, the factors perceived as a problem by the teachers can be listed as
students’ disobedience and not respecting the teachers, financial difficulties, and the students’
unwillingness to learn who fail exams. Similarly, among the factors perceived as a problem by
students, there is respect and the education system of that period’s building reluctance to learn in
students. Both parties participating in the education and training process expect respect from each
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other, but this expectation is not met. The students perceive the fact that the learning process does
not excite students as a result of the education policy implemented in the relevant period, and this
is criticized by students with the line of ‘they put those who want to study in front of the door
because he/she does not have money, and they force those who do not want to study’.

The study conducted is the first study to analyze the Hababam Class film series, which has an
important place in the history of Turkish education and cinema, from a philosophical and critical
perspective, and the research questions that guide the study fit the nature of qualitative research.
This study may provide insight into other studies that may be done with this technique in this field.
Furthermore, inferences were made about the teachers, students, and Turkish education policy in
the relevant period of the movie series that formed the study’s data set, which is important for the
people establishing the Turkish education policy and those who are actively implementing this
policy in schools. At the same time, this study tried to answer the question of “How is the teaching
profession reflected in the cinema?” this is an important issue in the relevant literature in terms of
both the question and the answer provided to the question. Finally, with this study, the expectations
of students and teachers from each other are explained through the cinema screen, which is an
important and new expression style.

There are also studies that can be performed in the future based on the findings of this study. For
example, the education-themed TV series Hayat Bilgisi was filmed between 2003 and 2006 and
garnered a large audience. However, the perspective presented by this series on the relevant period’s
education policy has not been analyzed yet. Not only this TV series but also many TV series with
education themes (Hayat Tiirkiisii, Lise Defteri and Yedi Gilizel Adam) and movies (Okul, Smmav and
Ogretmen) may guide researchers, education politicians, and administrators, teachers, and students,
who are the practitioners and first level influencers of education policies, in seeing and solving the

problems in the education system.

The study includes only the first 5 films of the Hababam Class series, which were shot between the
years 1970-1980 and might be accessed via the internet, DVD, and electronic media. In these films,
through the problems and criticisms posed by the film series, attention is drawn to Turkish
education policy and education system’s reflections on students and teachers and the solution
offered for the problems of the education policy and education system of the period related to
teacher and students’ roles and the expectations of these stakeholders of education from each other
are addressed. The study is limited to these 5 films only.
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method.
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Glinlimiiz diinyasinda sinema yedinci sanat dali olarak bilinir ve iginde bulundugu
toplumun kiiltiiriinii, egitim politikasini, egitim sistemini ve egitime yonelik bakis
agisini da yansitir. Buna ek olarak sinema ayni zamanda iginde bulundugu toplumda
uygulanan egitim politikasini, egitim sistemini ve egitime yonelik bakis acisin1 da
sorgulamakta ve bu sorgulamay1 beyaz ekrandan izleyicilerine sunmaktadir. Bu
sorgulama ozellikle egitim felsefesi agisindan 6nemli bir aractir, ¢linkii egitim felsefesi
alan olarak egitimin soru ve sorunlarina felsefenin sorgulama ve elestiri gibi diisiinsel
araglarim1 kullanarak cevap aramaktadir ve egitim politikasina yonelik yapilan
elestiriler de bu sorularin 6nemli bir kismin1 olugturmaktadir. Bu ¢alismada 1970 ile
1980 yillar1 arasinda yaymlanmaya baglanan egitim temali bir film serisi olan
Hababam Smifi felsefi agidan incelenerek o donem benimsenen Tiirk egitim
politikasina yonelik olarak bazi ¢ikarimlarda bulunulmus ve ilgili donemde ¢ekilen
bu filmlerden hareketle Ogretmen modelleri ve Ogrenci karakterleri ortaya
konulmustur. Filmdeki 6gretmen modelleri/tiplemelerinden hareketle o dénemde
Ogretmenlerin 6grencilerinden beklentileri ve toplumun O6gretmenlik meslegine
yonelik  bakis agis1 sekilde filmdeki
modelleri/tiplemelerinden hareketle 6grencilerin Tiirk egitim sistemine yonelik bakis
acilar1 ile Tiirk egitim sisteminden beklentileri irdelenmistir. Son olarak filmlerde

yorumlanmistir.  Benzer ogrenci

yansitilan Ogretmen ve Ogrenci tiplemelerinden hareketle 1970 ve 1980 yillari
arasindaki Tiirk egitim politikas1 ve egitim sisteminin karakteristik o6zellikleri
acgiklanmis ve gelecek arastirmalara yonelik bazi 6nerilerde bulunulmustur.
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Giris
Egitim ve Sinema

Sinema bir sanat dalidir ve bireylerin gorme ve isitme duyularina hitap ederek aktarmak istedigi
mesaj1 izleyenlerine aktarmay1 hedefler. Kitleler tarafindan ¢ogunlukla sinema bir eglence ve hatta
bos zaman degerlendirme araci olarak goriilse de sinema filmleri “toplumsal, ekonomik, siyasal
diistinceleri kolayca yayabilme olanagina sahiptir” (Tezcan, 1994, s. 172) ve “toplumsal/kiiltiirel bir
kurum olarak, toplumdaki yerini almistir” (Giighan, 1992, s. 63). Sinema filmleri aktarmak istedigi
mesaj1 senaryo, oyuncular ve filmi olusturan goriintiiler tizerinden izleyiciye ulastirir ya da en
azindan ulastirma amaci giider.

Egitim temal1 sinema filmleri de bu duruma 6rnek olarak gosterilebilirler, ¢iinkii bu filmlerde filmin
¢ekildigi tilkenin egitim sistemiyle ilgili sorunlar1 ve egitim politikasini (Yalamiz, 2018), toplumun
egitim sisteminden beklentilerini ve sistemle ilgili yasadig1 zithiklara yonelik seyirciye bir mesaj
iletilir (Ali, 2012; Altan, 2016; Aronson ve digerleri, 2020; Yildirim, Tiizel ve Yildirim, 2016). Sinema
icin Ozellikle de egitim temali filmler i¢in bu ac¢idan sinemanin gercek yasamdan beslendigi
sOylenebilir ki ‘gercek bir hayat hikayesinden uyarlanmistir’” notuyla izleyiciye sunulan filmler
sinema ile egitim arasindaki bu iligskiyi orneklemektedir. Egitim temali filmlerin bu kadar cok
izlenmesi ve nesilden nesle aktarilmasi beyaz perdede izlenen sahnelerin izleyiciler tarafindan soyut
ve kurgu olarak degerlendirilmemesi kaynakl olabilir ki Hababam Sinifi bu duruma bir drnektir.

Egitim temali filmler diinya literatiiriinde yerini yakin tarihte almaya baslamistir. ilgili literatiirde
genellikle 6gretmen-ogrenci iligkisi (Choi, 2009; Dalton ve Linder, 2008; Edelman, 1983), egitim
sisteminin sorunlar1 (Fisher ve digerleri, 2008; Giroux, 2008), 6gretmen ve okul arasindaki iligki
(Farhi, 1999; Paul, 2001), ytrirliikte olan egitim politikasinin 6gretmenler aracilifiyla 6grenciye
yansitilmasi (Garcia, 2015) ve okuldaki ahlak ortaminin (Resnick, 2008) secili bir ya da birkag film
iizerinden degerlendirilmesi ile incelenmektedir. Bu literatiir ayn1 zamanda segili filmler tizerinden
verilen mesajlarin izleyiciler tarafindan nasil algillandigini da incelemekte ve yapilan bu
incelemelerden hareketle devletlerin egitim politikalar1 ve sistemlerine yonelik ¢ikarimlar yapmakta
ve egitimin devletler tarafindan nasil kullanildigina dair agiklamalarda bulunmaktadir (Clapton,
2015; Dark, 2005; Grant, 2002; Kontas, 2016; Laprise ve Winrich, 2010). Ornegin; Jose Garcia (2015)
yilinda yaptig1 calismada inceledigi film ve dizilerden hareketle ABD’deki okullarda benimsetilen
ya da benimsetilmeye calisilan neoliberal ajanday1 beyaz perde araciligiyla verilen mesajlar ve film
sahnelerini kullanarak irdelemis ve bu politikanin 6grenciler ve 6gretmenler tizerindeki etkisine
dair agiklamalarda bulunmustur. Bu agiklamalar ABD’deki neoliberal ajandanin egitim sistemini
toplumda degisiklik yapmak ve toplumu tasarlamak i¢in nasil kullandigini gostermektedir.

Osmanli Imparatorlugu yikilip yerine Tiirkiye Cumhuriyeti kuruldugunda yapilan devrimlerle
Tiirk milletinin sadece dis goriiniisii ve kulland1g1 zaman 6lgiisii degil ayn1 zamanda diisiince yapisi
ve yasam tarzinin da degistirilmesi amaglanmistir. Bu amaca ulagsmak i¢in yeni kurulan devlet sahip
oldugu her enstriimani kullanmistir ki elindeki en giiclii enstriiman egitim sistemi ve egitim
politikasidir (Birkok, 2008). Egitim sistemi ve egitim politikasinin o donemde ve sonraki donemlerde
millet ve toplum tizerindeki yansimalar1 da ilgili donemlerde ¢gekilen filmler tizerinden irdelenebilir.

‘Vurun Kahpeye’ isimli film bu duruma bir 6rnektir. Tlgili film geng Tiirkiye Cumhuriyeti'nin ilk on
yillarinda ¢ekilmistir (Scognamillo, 2003). Bu filmde modern bir hayat ve egitim felsefesi
benimsemis olan Istanbul'lu Aliye 6gretmenin tayin oldugu kasabada karsilastign zorluklar,
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kasabanin ileri gelenleri, kasabadaki 6grenciler ve 6grenci velileriyle yasadig1 sorunlar Kurtulus
Savasg: yillar1 ekseninde anlatilmaktadir. “Vurun Kahpeye” isimli film ilk yaymlandigi dénemde
(1949) Cumhuriyet Halk Firkasi (tek partili dénemin son yillar1) ve Ismet Inénii cumhurbagkani
olarak iktidardadir ve film Cumhuriyet Halk Firkasi'nin egitim politikasinin sinemaya bir yansimasi
gibidir. Filmdeki Aliye karakteri cumhuriyetci, milliyet¢i, halk¢i, devletgi, laik ve inkilap¢i bir
vatandas olarak tarif edilebilir ki filmde Aliye karakterine ithaf edilen bu o6zellikler 1939'da
yayimlanan Cumhuriyet Halk Firkasi'nin parti programinin esasini olusturmaktadir (Bozkurt, 2011;
Yiiksel, 2015).

Hababam Smifi (1970-1980) film serisi de egitim politikas1 ve egitim sisteminin sinemaya
yansimasina bir diger ornektir, {istelik de bu 6rnek birden fazla sebepten 6tiirii uzun soluklu bir
ornektir. Bu sebeplerden ilki Hababam Sinifi'nin kaynak alindigi kitap 1957 yilinda basilmais ve kitap
ancak 1975 yilinda beyaz perdeye aktarilabilmistir. Bir diger sebep de filmlerin hala izleniyor olmasi
ve o donem sinemada verilmeye calisilan mesajin giiniimiiz teknoloji gengligince de anlaml
bulunmast ve filmlerin sahiplenilmesidir. Oyle ki toplumsal sorunlari, toplumun kiiltiirel
degerlerini ve mutluluk anlarinin anlatildig filmler daha uzun siireli yaymlanmakta ve nesiller
boyunca izlenmektedir.

Arastirmanin Amaci ve Onemi

Bu arastirmanin birden fazla amaci bulunmaktadir. Aragtirmanin birincil amaci 1970 ve 1980 yillart
arasinda gekilerek TV’de yayilanmaya baslanan ve egitim temal1 bir film serisi olan Hababam Sinifi
filmlerini kullanarak 1970-1980 yillar1 arasinda Tiirkiye’de benimsenen egitim politikasinin
karakteristik ozelliklerini, 6gretmenler ile 6grencilerin Tiirk egitim politikas: ve egitim sistemine
yonelik bakis agilari, elegtirileri ve belli bagli sorunlara yonelik ¢oziim onerilerini irdelemektir. Bu
arastirmanin ikincil amaci ise Hababam Sinifi filmlerini kullanarak ogretmen ve Ogrencilerin
birbirlerinden ve egitim sisteminden beklentilerini ortaya koymaktir. Bu arastirmanin tiglincii ve
son amaci da belli bir dénemde benimsenen egitim politikasi ile sinema arasindaki iligkiyi felsefi bir
ac¢idan incelemek ve bu noktada literatiire katki saglamaktir.

Bu arastirmanin neden 6nemli olduguna dair birkag sebep sunulabilir. Bunlardan birincisi yapilan
bu ¢alismayla ilk defa Tiirk sinema tarihinde 6nemli bir yer tutan Hababam Sinifi film serisi bir
biitiin olarak incelenmis ve egitim temali bu film serisinden hareketle ilgili donemin egitim
politikasina yonelik ¢ikarimlarda bulunulmustur. Ikinci olarak ‘6gretmenlik meslegi sinemada nasil
algilanmaktadir?” sorusu Tiirk literatiiriinde yeni yeni ilgi ¢ekmeye baslamistir (Akcan ve Polat,
2016; Cak, 2020; Efendioglu, 2013; Topakoglu ve Canli, 2022) ki bu g¢alisma bu soruya cevap
aramaktadir ve bu konuda 6nemli bir boglugu doldurmaktadar. Uciincii sebep de bu ¢alisma sinema
goziinden bakarak 6grenci ve 6gretmenlerin birbirinden beklentileri anlatmaktadir ki bu da 6nemli
ve yeni olmakla birlikte, ¢ok sik tekrarlanmayan bir anlatim tarzidir (Blasco ve digerleri, 2015;
Yurdigiil, 2014).

Arastirma Sorular::

1. Hababam Sinifi 6rnegine gore 1970-1980 yillar1 arasinda Tiirkiye’de benimsenen egitim
politikasinin karakteristik 6zellikleri nelerdir?

2. Hababam Sinifi 6rnegine gore 1970-1980 yillar1 arasinda toplumun dgretmenlik meslegine
dair bakis agis1 nasildir?

3. Hababam Smifi 6rnegine gore 1970-1980 yillar1 arasinda Ogretmenlerin 6grencilerinden
beklentileri nelerdir?
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4. Hababam Sinifi 6rnegine gore 1970-1980 yillar1 arasinda ogrencilerin 6gretmenlerinden
beklentileri nelerdir?

5. Hababam Smif1 6rnegine gore 1970-1980 yillar1 arasinda 6gretmenler ve 6grencilerin Tiirk
egitim politikas1 ve egitim sistemine yonelik bakis acgilari, elestirileri ve belli basl sorunlara
yonelik ¢oziim Onerileri nelerdir?

Yontem

Bu arastirma nitel bir arastirma olup, bu nitel arastirmada bir durum ve dénem betimlemesi
yapilmustir. Bu aragtirma icin kullanilan filmlerde segilen 6gretmen ve 6grenci karakterleri ve bu
karakterlerin birbirleri ve i¢cinde bulunduklar: egitim ortamlarindan hareketle elde edilen/toplanan
verileri analiz ederek bir donemin/durumun anlatildig: teorik ve nitel bir durum ¢alismasidir. Bu
tarz durum calismalarinda duruma miidahale etmeden o durum detayli ve sistemli bir sekilde
incelenir ve incelenen durum zaman ve mekana bagl sekilde tanimlanir ve Ozellestirilir
(Biiytikoztiirk ve digerleri, 2016). Verilere bakarak, segilen donemde ¢ekilen egitim filmlerinde yer
alan o6gretmen modelleri, ogretmenlerin 6grencilerinden beklentileri, toplumun Ogretmenlik
meslegine yonelik bakis agisini, 6grenci modelleri, 6grencilerin Tiirk egitim sistemine yonelik bakis
acilari ile Tiirk egitim sisteminden beklentileri anlatilmigtir.

Bu aragtirmada dokiiman incelemesi yapilmistir ve dokiiman incelemesi yonteminde kullanilan
dokiimanlar sadece yazili metinler olmak zorunda degildirler, ayn1 zamanda gorsel kaynaklar da
olabilirler ($imsek ve Yildirim, 2011). Bu noktadan hareketle yapilan bu arastirmada kullanilan
dokiimanlar Hababam Sinif1 film serisinden secilen ve ilerleyen baghiklarda (Hababam Sirufi (1975),
Hababam Siifi Smifta Kaldi (1975), Hababam Sinifi Uyaniyor (1977), Hababam Sinifi Tatilde (1977)
ve Hababam Sinifi Dokuz Doguruyor (1978)) okuyucuya tanitilan filmlerdir.

Veri Toplama Araglarn

Bu aragtirmanin veri seti olarak segilen ve kullanilan filmler internet tizerinden tekrar tekrar
izlenmistir. Filmler izlenirken seride anlam biitlinltigli kurulmasi igin filmlerin gosterime girdigi
tarihler onemsenerek kronolojik siraya uyulmustur. Filmler izlenirken énemsenen bir diger durum
da filmlerin ticretsiz bir sekilde erisime acik olmasidir. Son olarak filmler analiz edilmeden 6nce
aragtirma sorularinin igaret ettigi temalar iizerine bilgisayar ortaminda gozlem notlar1 tutulmustur
ki bu notlar kullanilarak bu arastirmanin bulgular1 olan temalar ortaya gikarilmistir.

Verilerin Toplanmasi ve Analizi

Bu arastirma kapsaminda toplanan veriler sadece arastirmaya konu edilen filmlerden elde
edilmistir. Verileri analiz ederken egitim temali bir film serisi olan Hababam Sinifi filmlerinde
tekrarl bir sekilde tartisilan ve ortaya konan sorular ortak temalar1 olan veriler olarak diistintilmiis
ve yorumlanmistir. Egitim temali ve o donemin egitim politikasina ve egitim sistemine yonelik
olarak yapilan mizahi bir elestiri olan Hababam Sinifi tizerinde yapilan bu analizde, yalnizca ilgili
donemdeki egitim politikas: ve egitim sistemine ve o donemki egitimin sorunlarina iliskin elestiri
getirmeyi ve bu elestiri ile baglantili olarak sunulan ¢oziimleri belgelemeyi amaglamaktadir.

Bu arastirmada verilere temel olacak filmleri secerken 3 kritere sadik kalinmistir ve arastirma bu
filmlerle smirlandirilmistir. Bu kriterlerden birincisi segilen filmlerin 1970 ve 1980 yillar1 arasinda
cekilmesi ve yayimlanmastydi. Tkincisi, secilen filmlerin egitim politikas1 ve egitim sisteminin soru
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ve sorunlarin seyirciyle tartismasi arastirmanin hem bir gerekliligi hem de bir siirliligiydi. Uclincii
olarak segilen filmlerin bir siirekliliginin olmasi gerekiyordu, ¢iinkii stirekliligi ve devamlilig1 olan
yani bir seri halinde sinemada bulunan ve izleyici kitlesi bulan filmlerin toplum tarafindan
benimsendigini ve toplumun egitime, egitim politikas1 ve egitim sistemine yonelik nitelikli elegtiri
yaptig1 soylenebilir. Bu kriterler araciligiyla, filmlerin agiklayici bir analizi yapilmis ve filmlerde
O0gretmene, 0grenciye, o donem devlet tarafindan benimsenen ve kullanilan egitim politikasina ve
egitim sistemine nasil yaklastigini ve ne gibi sorunlarin bulundugunu agiklanmistir. Bu tanimlayici
dokiiman analizi, o donemki egitim sisteminin ve egitim politikasinin detayl ve felsefi bir resminin
¢ekilmesine yardimeci olmustur.

Icerik analizi yontemine bagl olarak her bir film birden fazla kez izlenmis, betimsel analiz ile
filmdeki ana karakterlerin birbirlerine ve olaylara verdikleri tepkiler irdelenerek bilgisayar
ortaminda tutulan notlar bu arastirmada belirlenen sorular igin alt temalara ayrilmistir. Benzer
ozellikler, sik rastlanan temalar ve kaliplar belirlenerek filmlerin ve oyuncularmn rol isimleriyle
birlikte yazilarak toplanmistir. Ortaya ¢ikan ve sik rastlanan temalar bu arastirmanin bulgularmi
olusturmustur.

Arastirmada Incelenen Filmler

Bu arastirmada incelenen filmler Hababam Sinifi film serisidir ve bu filmler Rifat Ilgaz’in Hababam
Smif1 adli kitap serisinden uyarlanmistir. Hababam Sinifi film serisinin her bir filminde ana tema o
donemin egitim politikas1 ve egitim sistemi ve Ogrencilerin bu egitim sistemine yonelik
elestirileridir.

1970 ve 1980 yillar1 arasinda TV’de yayimlanan serinin ilk filmi seriye de ismini veren Hababam
Sinifi (1975) dir. Bu filmde serinin geri kalanini olusturan filmlerde yer alan oyuncular bulunmakla
beraber ayn1 zamanda bu oyuncularin canlandirdig1 ana karakterler yani Ozel Camlica Lisesi'nin
ogretmenler, diger calisanlar1 ve Ogrencileri, onlarin Ozellikleri ve bu karakterlerin Hababam
Smifr'na olan katkilar1 ortaya konulmaktadir. Serinin ilk filmi oldugu igin bu film ayni zamanda
tanitim filmi olarak da adlandirilabilir ki bu filmde ana karakterler seyirciye tanitilmaktadir. Bu
ogretmen karakterlerinden en 6nemlisi her ne kadar seri filmlerinde aktif olarak derse girip ders
isledigi pek goriilmese de Tarih 6gretmeni ve miidiir yardimaisi olan Kel Mahmut'tur. Zira Kel
Mahmut'un filmlerden de anlasilacagl {izere temel gorevi okulda bir isleyis oturtmak ve okul
miidiirii ve ogretmenler tarafindan problem ve haylaz olarak tanimlanan Hababam Smnifi'mi
kendince olusturdugu kurallarla disipline etmektir. Kel Mahmut Hababam Smifi'mi disipline
ederken aglik, tek ayak iistlinde durma gibi fiziksel ceza yontemlerini kullanmakla beraber sinifi
Oonemsedigini de gostermekten c¢ekinmez ve zamanla sinifla arasinda diger ogretmenlerin ve
calisanlarin kuramadig: bir bag gelisir.

Serinin ayni1 yil yayimlanan 2. filminde, Hababam Sinifi Smifta Kald1 (1975), ana kadroya iki yeni
isim katilir: Edebiyat ogretmeni Semra Hoca ve Beden Egitimi Ogretmeni Badi Ekrem. Bu
karakterlerden Semra Hoca serinin diger filmlerinde bulunmamaktadir, ancak serinin devam
filmlerinde 6gretmen ve 6grenci kadrosuna yeni isimler katilmaya devam etmektedir. Semra Hoca
bir bagka otorite figiirii olan Kel Mahmut'un korumasi altindadir ve bu durum Hababam Sinifi'm
az da olsa frenlemektedir. Ancak yine de Hababam Sinifi bu filmde hababamligini genellikle Semra
Hocanin iistiinde dener, ciinkii hem Semra Hoca yas olarak hababam simifindaki 6grencilere ¢ok
yakindir hem de otorite olarak onlardan iistiin ve cok serttir. Ogretmenligi boyunca sert bir tavir
takman Semra Hoca filmin sonlarina dogru Hababam Sinmifimin kendisiyle ugrasmasma ve
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kendisine itaat etmemesine dayanamayarak tiim smifi siifta birakir, ancak filmin sonunda
Hababam Smifi 6grencilerinin velileriyle tanisinca bu 6grencilerin neden 6gretmenlere ve egitim
Ogretim stirecine inanglarin yitirdiklerini anlar.

Serinin iki yil sonra yayimlanan 3. filmi Hababam Sinifi Uyaniyor (1977) filminde filmin 6grenci
kadrosuna yeni bir 6grenci katilir: Ahmet. Ahmet hem Kel Mahmut'un uzaktan akrabasidir hem de
Hababam Sinifi'mi olusturan diger 6grencilerden karakter 6zellikleri (diiriistliik, diger insanlara ve
egitim 6gretim sistemine saygi duyma, caligkanlik vb.) ve sosyo-ekonomik diizey acisindan oldukga
farklidir. Hababam Sinifi 6grencileri kendilerinden oldukga farkli olan Ahmet’i 6nce kendilerine
benzetmeye calismis, basaramadiklarinda da Ahmet’e zorbalik yapip Ahmet’i dislamiglardir. Ancak
bu durum Ahmet’i yildirmamais ve ¢alisan kazanir mantigiyla Ahmet liseden mezun olup bir kdye
Ogretmen olarak atanmustir.

1978 yilinda gosterime giren filmi Hababam Sinifi Tatilde serinin 4. filmidir. Bu filmde Hababam
Smifi'nin 6grenci kadrosuna 4 yeni kiz 6grenci eklenmis olup, bu 6grencilere ek olarak 6gretmen
kadrosunda da Edebiyat 6gretmeni degismistir. Bu filmde Hababam Siifi 6grencileri ceza olarak
izci kampina gonderilmis ve onlarin hem yeni gelen kiz 6grencilerle kaynasmalari hem de yaptiklar:
iyi ve kotii davraniglarin sorumlulugunu almalar1 amaglanmistir. Ancak hem yeni gelen kiz
ogrencilerin eski Ogrencilerle kaynasmasi hem de sorumluluk kavrammin smifca grenilmesi
beklendigi kadar kolay olmamustir.

Serinin 5. filmi olan Hababam Sinifi Dokuz Doguruyor (1978)’dur. Bu filmde hem Hababam Sinifi'na
smifin bilinen 6grencilerinden sosyo-ekonomik ve kiiltiirel ge¢mis agisindan farkl bir erkek 6grenci
hem de yeni kiz 6grenciler katilmiglardir. Buna ek olarak Hababam Sinifi'min bas etmesi gereken
yeni Ogretmenler de Ozel Camlica Lisesi'nde ise baglamuslardir. Hababam Sinifi icin ise bu
degisikliklere ayak uydurmak, smif i¢indeki duygusal iligkiler ve onlarin istenmeyen sonuglarina
¢oziim bulmak son derece zor olmaktadir. Her ne kadar serinin son filmi olmasa da asagida
belirtilen sebeplerden 6tiirii bu film arastirma kapsaminda incelenen son filmdir.

Serinin her bir filmi ortalama 85 ile 95 dakika siirmektedir ve bu arastirmaya konu edilen donemde
cekilip TV’de yayimlanmustir. Serinin tiim filmleri Istanbul Adile Sultan Kasri'nda cekilmistir.
Serinin son filmi olan Hababam Sinifi Giile Giile filmi ise hem 1981 yilinda TV’de yayimlandigi hem
de film serisindeki ana 6gretmen karakteri olan Kel Mahmut karakteri bu filmde yer almadig i¢in
bu film arastirmaya dahil edilmemistir.

Bulgular

Yapilan bu ¢alismayla Tiirk sinemasinda egitim filmleri arasinda énemli bir yer tutan Hababam
Smifi tizerinden 1970 ile 1980 yillar1 arasindaki egitim politikasi ve egitim sistemi sorunlar
incelenmektedir. Buna ek olarak dgretmen ve Ogrencilerin birbirlerinden ve egitim sisteminden
beklentileri de bu ¢alisma kapsaminda irdelenmistir. Bu ¢galismanin sonucunda ortaya ¢ikan temalar
bu calismanin aymi zamanda bulgularidir ki bu baghik altinda analiz edilen her bir tema bu
arastirmada veri olarak kullanilan filmlerde ortak ve tekrarli bir sekilde konusulan ve arastirma
sorularma cevap olan kavramlardir.

375



Gozde Eken Tagkaya

Temalar

1. Hababam Smifi film serisinde yansitildig1 kadariyla 1970-1980 yillar1 arasinda Tiirkiye’'de
benimsenen egitim politikasinin karakteristik 6zellikleri

Hababam Sinifi film serisinin sundugu bakis agisina gore bu donemki Tiirk egitim politikasmin bazi
temel Ozellikleri vardir. Bunlardan birincisi bu dénemki egitim politikas: gelenekseldir, yani smnif
icinde 6gretmen aktif 6grenci pasif ve 6grenme siirecinin basar1 degerlendirmesi sadece yoklamalar
(sinavlar) iizerinden yapilabilir. Ornegin; sinif iginde dgretmenlerin en ¢ok kullandig1 replikler
‘Susun!’, ‘Giiriiltii yapmayin!” ve ' Cikarin kagitlar: yazili yoklama yapacagim’ olmaktadir.

Bu doénemki egitim politikasinin bir diger 6zelligi o donem formal egitimin ¢ogunlukla sadece 4
duvar arasinda ytiriitiilebilen bir siire¢ oldugudur, ¢iinkii o donemde uzaktan formal egitim heniiz
yayginlasmamistir (Akytirek, 2020). Bu 6zellik Hababam Sinifi film serisine de yansimistir, zira
nerdeyse biitiin film serisi 6grencilerin derslik, yatakhane ve yemekhane icindeki hallerini sergiler.
Oyle ki Hababam Sinifinin iginde bulundugu okul kapaninca égrenciler ve dgretmenler egitim-
Ogretim siireglerinin arttk tamamen sona erdigini diisiiniirler. Halbuki film serisinin ana
karakterlerinden olan Kel Mahmut Hoca ‘Okul sadece dort yani duvarla cevrili, tepesinde dam olan yer
degildir. Okul her yerdir. Strasinda bir orman, sirasmda dag bast. Ogrenmenin, bilginin var oldugu her yer
okuldur.” repligini sOyler ve bu durumu elestirir.

Bu donemki egitim politikasinin tigiincii 6zelligi ise 6zellikle lise diizeyindeki egitimin ¢cogunlukla
teorik ve giincelligini yitirmis bilgi {izerine kurulu olmasidir. Ogrenciler bu durumdan rahatsiz
olduklarini dile getirdikleri halde Ozel Camlica Lisesi'nde gorev yapan hocalar 6grencilere bu
bilgileri aktarmaktan (ya da aktarmaya caligmaktan) memnundurlar. Ornegin; Hababam Sinifi
Uyaniyor filminde Edebiyat 6gretmeni Ziihtii Hoca 6grencilere sadece Divan Edebiyat1 6gretmek
istemekte, 6grenciler ise Cagdas Edebiyat1 merak etmektedirler.

Bu donemki egitim politikasinin doérdiincii ve son ozelligi ise 6grencileri tek bir kaliba sokmaya
calismasidir, ancak 6grencileri tek bir kaliba sokmaya ¢alisma kimi yazarlara gore giintimiizde de
devam etmektedir (Kalender, 2023; Ozdemir ve Kaplan, 2017; Saylik ve digerleri, 2021; Tasdemir,
2015; Yapici, 2011). Hababam Sinifi film serisine gore istisna sayilabilecek bir-iki hoca harig higbir
hoca 6grencilerin bireysel farklilik ve o6zellikleri ile ilgilenmemekte, hatta onlara isimleriyle bile
seslenmemekte; ogrencilere biitiin 6grenciler birbirlerinin kopyasiymis gibi davranmaktadirlar.
Ornegin, serinin bircok filminde hocalar 6grencilere “Ser” diye hitap etmektedirler ya da ‘It herifler!,
‘Terbiyesizler!” gibi hakaret sozciiklerini kullanmaktan ¢ekinmemektedirler.

2. Hababam Smufi film serisinde yansitildigr kadariyla 1970-1980 yillar1 arasinda toplumun
ogretmenlik meslegine bakis agis1

Hababam Smifi film serisine gore toplumun (Hababam Sinifi 6grencileri ve 6grenci velileri, okul
miidiirii ve Ogretmenleri) Ogretmenlik meslegine bakis agis1 birkag¢ kelimeyle Ozetlenebilir.
Bunlardan birincisi 6gretmenlik mesleginin diisiik nitelikte profesyoneller gerektiren bir meslek
oldugudur. Serinin bir¢ok filminde bu duruma 6rnek nitelikte sahneler bulunmaktadir. Ornegin;
Hababam Smaifi (1975) filminde seyirciye tanitilan biitiin 6gretmenler emeklilik yas1 gelmis ve hatta
gecmis insanlardan olusmaktadir ki bunlarin gormeme (Felsefe Hocas1 Akil Hoca) ya da duymama
(Cografya Hocas1 Riza) gibi fiziksel kusurlar1 da vardir.
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Ogretmenlik meslegine yonelik bakis agisini tanimlayan bir diger 6zellik de bu meslegi yerine
getiren profesyonellerin ¢ogunlukla idealist olmamalar1 ve ekonomik sikinti yasamalaridir.
Ornegin; serinin birgok filminde Ozel Camlica Lisesi'ndeki dgretmenler eger emekli maaslariyla
gecinebilselerdi emekli hayatlarna devam edeceklerini ve oOgretmenlik meslegine geri
dénmeyeceklerini belirtmislerdir. Idealist olmamalarina yénelik bir diger drnek durum da film
serisindeki bir¢cok 0gretmenin Ogrencilerin 6gren(e)meme sorunlarmna ve miidiir beyin ‘egitim
maddiyatla dogru orantilidir” fikrine yonelik beyanlarma sessiz kalmalaridur.

Bu donemde o6gretmenlik meslegine yonelik bakis agisini tanimlayan tiglincti bir ozellik ise
Hababam Simifi'n1 olusturan Ogrencilerin velilerinin serinin ikinci filminde soyledikleri gibi
O0gretmenler egitim siirecinin yegane yiiriitiiciileri ve sorumlularidirlar. Yani bu dénemde toplum
ogretmenlik meslegini sadece okul ve okula gelen 6grencileri fabrikaya giren kestaneleri isleyip
kestane sekeri haline getiren iscilerin meslegi gibi gormektedirler. Hatta film serisindeki
ogretmenlere bakildiginda 6gretmenlik meslegi herkesin yapabilecegi profesyonel olmayan bir
meslek olarak sergilenmektedir. Bu ve yukarida sayilan diger ozellikler baglaminda bakildiginda o
donemde Ogretmenlik mesleginin toplum igindeki statiisiiniin son derece diisiik oldugu
sOylenebilir.

3. Hababam Sinifi film serisinde yansitildig1 kadariyla 1970-1980 yillar1 arasinda 6gretmenlerin
ogrencilerinden beklentileri

Hababam Smifi film serisine gore 1970-1980 yillar1 arasinda Ogretmenlerin Ogrencilerinden
beklentileri 4 baghk altinda toplanabilir. Bunlardan birincisi Ogretmenler okulda bulunan
ogrencilerden mantikli ya da mantiksiz biitlin kurallara kosulsuz bir sekilde uymalarmi
beklemektedirler. Ornegin; 6grencilere yaptiklar bir hababamlik nedeniyle tek ayak iistiinde durma
cezasl verilmistir ve 6grenciler bu ceza sirasinda ayak degistirdikleri i¢in de sorun yasarlar.

Bu doénem filmi serisindeki Ogretmenlerin Ogrencilerinden bir diger beklentisi 6grencilerin
kendilerine mutlak saygi duymalaridir. Ornegin; serinin bircok filminde yer alan Kiilyutmaz Necmi
siralarin iizerinde gezerek kopya cekilmesine kars: onlem aldigimi diisiinmektedir ve bu durum
disardan bakan tarafsiz bir goz ig¢in pek de saygi uyandiracak bir davramis degildir; ancak
zamanda Hababam Sinifi 6grencilerinden saygi beklemektedir. Bu beklentiye bir diger 6rnek ise
Pasa lakapli Fizik Hocasinin hem bir 6gretmen olarak goremedigi saygiy1 eski bir asker olarak
gorebilmek hem de Hababam Sinifi bu konudaki zaafin1 kullandig; icin siirekli Kurtulus Savasi
anilarini anlatmasidir.

Film serisine gore ogretmenlerin Ogrencilerinden bir diger beklentisi ise 0grencilerin sinifta ve
okulda otorite olan 6gretmenleri hi¢bir kosul altinda elestirmemesi ve sorgulamamalaridir. Ornegin;
serinin {i¢iincii filminde Edebiyat Hocas1 Ziihtii Hoca Hababam Smifi'nin bahgede oturup tiirkii
sOyleyerek kendisini elestirmesine ¢ok sert tepki verir ve smiftaki 6grencileri cezalandirir. Ziihtii
Hoca bu konuda tek 6rnek degildir, Kiilyutmaz Necmi lakapli Biyoloji Hocas1 da koydugu kopya
kuralini bir resimle elestiren 6grencileri tokatlamaktan ¢ekinmez.

1970-1980 yillar1 arasinda c¢ekilen ve yayimlanan bu film serisine bakarak Ogretmenlerin
ogrencilerden bir diger beklentisi ise kendileri ders anlatmak ya da deney yapmak konusunda
basarili olamasalar da 6grencilerin yapilan sozlii ve yazili snavlarda basarili olmalaridir. Ornegin,
Cografya Hocasi'min kulaklar1 duymadigr halde ders anlatmakta ve sinuf disiplinini saglama
konusunda zorlanmaktadir. Ancak yine de arada sozlii sinav yapar ve yaptig1 sozlii sinavda soruya
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dogru cevap veren 6grencisini yanlis cevap verdigi gerekgesiyle azarlar. Bu duruma bir diger 6rnek
ise serinin 2. filminin sonunda Mahmut Hocanin yaptig1 ‘Bizler miikemmel egitimciler degiliz, e
ogrenciler de notlardan goriilecegi iizere oldukga zayiflar’ itirafidir.

4. Hababam Smifi film serisinde yansitildig1 kadariyla 1970-1980 yillar1 arasinda 6grencilerin
ogretmenlerinden beklentileri

Ogrenciler en azindan Hababam Sinifi grencilerinin &gretmenlerinden beklentileri 2 baglikta
toplanabilir. Bunlardan birincisi Hababam Sinifi 6grencileri 6gretmenlerin kendilerine kars: duyarl
olmalarini ve kendilerini Snemsemelerini beklemektedirler. Ornegin, Boncuk lakapli dgrencinin
babasi okul taksitini 6deyemeyince okul miidiirii kendisinden okulu terk etmesini ister. Hababam
Sinifi'min bu duruma buldugu ¢6ziim ise yaramayinca Mahmut Hoca ise el koyarak okul taksitini
oder. Bu durumu 6grenen Hababam Sinifi artik Mahmut Hoca'ya giivenmeye baslar ve diger
hocalara yapilan hababamliklar1 Mahmut Hoca’ya yapmay1 azaltirlar.

Bu donem filmi serisine gore Ogrencilerin dgretmenlerinden bir diger beklentisi ise saygi ve
kendilerini kiiciik diisiiren fiziksel cezalara maruz kalmamaktir. Ozel Camlica Lisesi'nde gorev
yapan Ogretmenlerin biiyiik ¢ogunlugu Hababam Smmifi'mi olusturan o6grencilere hem diger
ogrencilere oranla yaramaz ve smavlarda basarisiz olduklar: igin hem de 6grencileri birey olarak
gormedikleri i¢in sayg1 duymazlar. Biraz bu ytlizden biraz da geleneksel egitim politikas ve sistemin
getirdigi anlay1s sebebiyle dgrencilere fiziksel ceza vermekten kaginmazlar. Ornegin, film serisinde
bir¢ok sahnede ogrencilerin kiigiik-biiyiik biitiin hatalar1 i¢in yemek yememe (aglik), tek ayak
tizerinde durma ve tokat atma gibi geleneksel ve kat1 yontemlerle cezalandirildig: goriilmektedir ve
Hababam Siif1 6grencileri bu durumdan oldukga rahatsizdirlar.

5. Hababam Simnifi film serisinde yansitildig1 kadariyla 1970-1980 yillar1 arasinda 6gretmenler
ve 0grencilerin Tiirk egitim politikasi ve egitim sistemine yonelik bakis agilari, elegtirileri ve
belli basl sorunlara yonelik ¢6ziim Onerileri

Hababam Smnifi film serisinde sergilenen 0gretmen davranislari ve ogretmenlerin genel olarak
egitim-6gretim siirecine yonelik tutumlar: incelenirse bu 6gretmenlerin o donemki egitim politikasi
ve egitim sistemine yonelik bakis agilarinin olumsuz oldugu soylenebilir. Zira onlara gore
Ogretmenler az maas Odenen, Milli Egitim Bakanligi'nca yaptiklari ise saygi gosterilmeyen
(bakanlik¢a okullara gonderilen miifettisler ne zaman isterlerse dersi boliip sinifta 6gretmen varken
ogrencilere soru sorabilirler) ve niteliksiz oldugu gibi egitim-6gretimi sadece para ve okul taksiti
olarak goren idareciler tarafindan elestirilen ve hatta islerine son verilen degersiz bireylerdir. Buna
ek olarak 6grenciler ve veliler tarafindan da sayg: gormemektedirler ve bunun sebebi biiyiik 6l¢iide
o donembki egitim politikasidir.

Hababam Sinifi film serisinden hareketle 6zellikle filme adini veren 6grenci toplulugunun Tiirk
egitim politikas1 ve egitim sistemine yonelik bakis agilar1 olumsuzdur. Zira filmlerin ¢ekildigi
yillari 1970-1980 yillar1 arasindaki egitim politikasini yansittig1 diistiniiliirse o yillarda 6grenciler
zorla egitim-Ogretime tabi tutulan, egitim kurumlarinda otorite olarak bulunan kisilerce saygi
gormeyen, bireysel farkliliklar1 goz ardi edilen ve son olarak da fiziksel ceza yontemlerine maruz
kalan bireylerdir. Ayrica Hababam Sinifi 6grencileri igin o dénemki egitim politikas1 ve egitim
sistemi onlarin elestiri yapmalarina ve farkli diisiinmelerine olanak tanimayan, biiyiik kiigiik biitiin
hatalarini cezalandiran 6gretmenleri otorite olarak benimsetmeye calismaktadir. Sadece bu bile
ogrencilerin o donemki egitim politikas1 ve egitim sistemine olumsuz bakis acilaria temel olabilir.
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Hababam Smifi film serisine gore 1970-1980 yillar1 arasindaki Tiirk egitim politikas: ve egitim
sisteminin 3 tane temel sorunu vardir. Bu sorunlardan birincisi 6gretmen ve 6grenci arasindaki
iliskinin temelinin sayg1 degil de otorite ilkesine dayanmasidir. Ornegin, Kel Mahmut diger Ozel
Camlica Lisesi 0gretmenlerinin aksine 6grencilere otoritesini kabul ettirmek igin 6nce onlara sayg1
duydugunu ve her birini kendi tarzinda onemsedigini gostermistir. Kel Mahmut'un 6grenciler
tizerindeki otoritesi sadece kurallara degil ayn1 zamanda o ve 6grenciler arasindaki saygiya dayal
iliskiye de baghdir. Kel Mahmut ile 6grenciler arasindaki bu iliski hem o donemki Tiirk egitim
politikas1 ve egitim sistemine yonelik bir elestiri hem de bir ¢6ziim Onerisidir.

Bu sorunlardan ikincisi egitim sisteminin geleneksel bir egitim felsefesini benimsemesi ve onun
etrafinda sekillendirilmesidir. Bu durumdan ¢ogunlukla Ogrenciler rahatsiz olsalar da baz
ogretmenlerin (Kel Mahmut ve Badi Ekrem) de rahatsiz oldugu ortadadir. O yiizdendir ki Kel
Mahmut Hababam Siift 6grencileriyle daha cagdas egitim felsefeleri ilkeleri {izerinden iletisim
kurmaya calismaktadir. Ornegin, 6grenciler Kel Mahmut'un branst olan Tarih dersine yonelik bir
tiyatro yani gosteri hazirlamak istediklerinde ve tarihi boyle de 6grenebileceklerini ifade ettiklerinde
Kel Mahmut bu duruma itiraz etmemistir. Bu o donemki Tiirk egitim politikas1 ve egitim sisteminin
geleneksel olusunun hem idealist 6gretmenler hem de 6grenciler tarafindan bir sorun olarak
algilandiginin bir isaretidir ve film serisinde buna yonelik ciddi bir elestiri getirilmistir.

Bu sorunlardan tigiinciisii 6gretmen ve Ogrencilerin 1970-1980 yillar1 arasinda yiiriirlitkte olan
egitim politikasi ve bu politikanin benimsedigi egitim sisteminin kendileri igin sorun ¢ozmekten
uzak oldugunun bilincinde olmalaridir. Hatta onlara gore asil bu politika temelde egitim 6gretim
siirecini sorunlu ve islevsellikten uzak bir hale getirmektedir. Buna ek olarak Hababam Sinifi
ogrencilerine gore egitim 6gretim siirecine dahil olmak bir tercih olmalidir zorunluluk degil, bu
ylizden de 6grenciler kendi tercihi olmayan bu egitim politikasini ve egitim sistemini her sene sinif
tekrar1 yaparak protesto etmektedirler. Ne yazik ki film serisinde bu sorunun ¢éziimiine yonelik
Ogretmen ve Ogrenciler tarafindan herhangi bir ¢6ziim onerisi getirilmemektedir, ¢oziim Onerisi
getirmek seyirciye birakilmaktadir.

Tartisma, Sonug ve Oneriler

Egitim ve sinema toplumun ve hayatin iginden gelen; konularini, soru ve sorunlarin1 hayattan alan
iki farkli disiplindir. Her ne kadar egitim ve sinema farkli iki disiplin olsalar da bu iki disiplinin
bulustuklar: bir ortak nokta vardir: egitim temali dizi ve filmler. Hababam Sinif1 egitim temali bu
filmlere 6rnektir ki, 6rnek olmakla beraber ayni zamanda Tiirk egitim tarihinin en uzun soluklu ve
en ¢ok izlenen film serisi de olabilir. Ciinkii bir¢ok insanin kabul ettigi gibi 1970 ile 1980 yillar1
arasinda gekilip gosterime girmis olan Hababam Sinifi film serisi bize bizi anlatan, cogumuzun okul
anilarmi canlandiran ve egitim sistemine ciddi bir elestiri getiren, bir yerde bize ayna tutan
filmlerdir.

Tirk egitim politikas1 (Bakioglu ve Goktas, 2019; Hamarat, 2019; ili, 2020; Tosun, 2021), egitim
sistemi (Celikten ve digerleri, 2019; ﬂgan, 2021; Neyisci ve digerleri, 2020; Saylik ve digerleri, 2021),
ogretmen ve 0grencilerin rolleri (Akpinar ve Ergin, 2005; Sirin, 2005; Unsal, 2021) ve birbirlerinden
beklentilerinin {izerine pek ¢ok calisma yapilmis ve yapilan bu calismalarda sorunlar ile sorunlara
yonelik ¢oztim Onerileri birden fazla kez ortaya konmustur. Ancak egitim politikas: ve sinema
arasindaki iliskinin incelendigi calismalar literatiirde heniiz yeni donemde kendilerine yer
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bulmaktadirlar. Buna ek olarak egitim temal1 filmler ve onlarin seyirciye ne anlatmak istedigine
yonelik ¢alismalarin eksik ya da az olusu da literatiirde bosluk olusturmaktadir.

Temalar incelendiginde o6gretmenler tarafindan sorun olarak algillanan unsurlar 6grencilerin
kurallara uymamasi ve 0gretmenlere saygi gostermemesi, ekonomik ge¢im sikintisi, sinavlarda
basarisiz olan Ogrencilerin 6grenmeye karsi isteksizligi seklinde siralanabilir. Benzer sekilde
ogrenciler tarafindan sorun olarak algilanan unsurlar arasinda da saygi ve o donemin egitim
sisteminin Ogrencilerde 6grenmeye karsi isteksizlik yaratmasi durumu vardir. Egitim Ogretim
stirecine katilan her iki tarafin da birbirinden sayg1 beklemesi ama bu beklentinin karsilanmamas:
ve Ogrenme siirecinin 6grenciler iizerinde heyecan yaratmamasi ogrencilerce ilgili donemde
uygulanan egitim politikasinin bir sonucu olarak algilanmakta ve 6grencilerce ‘okumak isteyeni parasi
olmadigr icin kapimin Oniine koyuyorlar, okumak  istemeyeni de zorla okutuyorlar.” repligiyle
elestirilmektedir.

Yapilan bu galisma Tiirk egitim ve sinema tarihinde 6nemli bir yeri olan Hababam Sinif1 film serisini
felsefi ve elestirel bir bakis agisiyla biitiinciil olarak inceleyen ilk ¢alismadir ve ¢alismaya rehberlik
eden arastirma sorular1 nitel arastirmanin dogasia uygundur. Bu ¢alisma kendisinden sonra bu
alanda bu teknikle yapilabilecek diger calismalara 1sik tutabilir. Buna ek olarak ¢alismanin veri setini
olusturan film serisinden hareketle ilgili donemdeki Ogretmen, Ogrencilere ve Tiirk egitim
politikasina yonelik ¢ikarimlarda bulunulmustur ki bu da aslinda Tiirk egitim politikasini olusturan
kisiler ve bu politikanin okullardaki aktif uygulayicilar olanlar agisindan 6nemlidir. Ayni zamanda
yapilan bu ¢alismayla ‘6gretmenlik mesleginin sinemada yansitilma tarzi nedir?” sorusuna cevap
verilmeye calisilmis ve bu durum hem soru hem de soruya verilen cevap agisindan ilgili literatiirde
onem arz eden bir konudur. Son olarak da bu calismayla sinema goziinden bakarak ogrenci ve
O0gretmenlerin birbirinden beklentileri sinema perdesi iizerinden anlatilmaktadir ki bu da 6nemli ve
yeni bir anlatim tarzidur.

Bu ¢alismanin bulgularindan hareketle ilerleyen donemlerde yapilabilecek calismalar da mevcuttur.
Ornegin, Hayat Bilgisi adl1 egitim temali dizi 2003 ile 2006 yillar1 arasinda gekilmis ve kendisine
biiyiik bir seyirci kitlesi toplamigtir. Ancak bu dizinin ilgili dénemki egitim politikasina yonelik
bakis agis1 hentiz hi¢ incelenmemistir. Sadece bu dizi degil egitim temali birgok dizi (Hayat Tiirkiisi,
Lise Defteri ve Yedi Giizel Adam) ve film (Okul, Sinav ve Ogretmen) arastirmacilara, egitim
politikacilarina ve egitim politikalarmin okul igindeki uygulayicilar1 ve birinci dereceden
etkilenenleri olan idareciler, 6gretmenler ve Ogrencilere egitim sisteminde yer alan sorunlar:
gormede ve ¢cozmede yol gosterici olabilir.

Calisma yalnizca 1970-1980 yillar1 arasinda gekilen ve internet, DVD ve elektronik ortam tizerinden
ulasilabilen Hababam Sinifi serisinin ilk 5 filmini igermektedir. Bu filmlerde Tiirk egitim politikasi
ve egitim sisteminin 6grenciler ve 6gretmenler iizerindeki yansimalarina film serisinin ortaya
serdigi sorunlar ve elestiriler iizerinden dikkat ¢ekilmis, 6gretmen ve 6grenci rolleri ve egitimin bu
paydaslarinin birbirlerinden olan beklentileri ile ilgili donemin egitim politikasi ve egitim sisteminin
sorunlarina yonelik ¢6ziim Onerileri irdelenmistir. Calisma sadece bu 5 film ile siirlidur.

Etik Kurul Onay1: Yapilan bu calisma etik kurul izni gerektirmemektedir, ¢linkii insan ve hayvana yonelik
herhangi bir miidahale gerektirmeyen ve betimsel analiz yontemi kullanilan nitel ve teorik bir arastirmadar.

Arastirmacilarin Katki Orani: Bu calismada tek yazar olan Gozde Eken Tagkaya ¢alismanin tiim asamalarinin
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kendisi tarafindan gergeklestirildigini beyan etmektedir.

Catisma Beyani: Bu calismada tek yazar olan Gozde Eken Taskaya ¢alismanin tek yazari oldugu icin herhangi
bir potansiyel bir ¢ikar ¢atismasi olmadigini beyan eder.
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