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ABSTRACT

This study focuses on the effect of the Authorship and Writing Skills
course (elective) on middle school students' attitudes towards writing
and writing self-efficacy. Case study, a quantitative research method,
was employed. The sample of the study consisted of 75 (45 female, 30
male) sixth and eighth graders studying in a state school. “Writing
Attitude Scale For Middle School Students” (WASMSS) developed by
Can and Topguoglu Unal (2017) and “Writing Self-Efficacy Scale”
(WSS) adapted by Demir (2014) were used to collect data. The scales
were administered to the students twice, at the beginning of the
semester (i.e. pre-test) and at the end (i.e. post-test). Simple binary
correlation test and independent samples t-test were employed in data
analysis. There was a positive, moderate-level and significant
relationship between the students' attitudes towards writing and their
writing self-efficacy perceptions both before and after taking the
course. The students' pre-test and post-test scores in both scales did not
show a significant difference based on gender and grade levels.
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Introduction

As a way for people to express themselves, writing is an action that takes place
both on paper or similar surfaces and in electronic platforms through devices such as
computers, tablets and smart phones. Writing can be considered as a coding process in
which we express our thoughts and wishes, and requires the operation and coordination of
physical and mental processes. This action that entails monitoring certain rules and
processes in order to be carried out successfully is one of the areas of linguistic realization
along with other language skills. In the literature, there is a consensus that in addition to
being one of the basic language skills and being addressed in a holistic way, writing is
more difficult to learn than other skills and requires more effort.

Writing skills are developed with a holistic approach together with other skills in
first language education. Writing that is addressed with a process-based approach is a skill
that is aimed to be developed together with reading, listening and speaking skills. It is
taught with an integrated-skills approach within the Turkish language course in middle
schools, and is developed and supported in the scope of an elective course "Authorship and
Writing Skills". This course focuses on students' development of writing and managing
writing processes. It aims to enable students to be able to clearly put their feelings and
thoughts into a text, create types of texts that are necessary to learn in daily life by
considering form and content, and overcome writing anxiety (Kartop, 2019, p.125). For
students to achieve these outcomes, the Authorship and Writing Skills course curriculum
was prepared by the Ministry of National Education in 2012, and updated in 2018.

The curriculum that started to be implemented as of the 2012-2013 school year was
developed based on a process-based instructional approach. It included an approach, skills
and outcomes, and an instructor's manual with writing levels, writing process, text
structure and evaluation. Skills include competencies related to writing at the sentence,
paragraph and text level, and outcomes contain knowledge, skills, attitudes and practices
(Carkit & Karadiiz, 2015, p. 366).

The curriculum updated in 2018 was also process-based. It consists of the
competencies related to the writing process, and sections on preparation, planning,
development, editing and presentation. For the writing process to achieve the desired
goals, the processes such as preparation for writing, planning, reviewing and developing
writing, editing and presentation are aimed to be designed and carried out by students in
teacher-guided activities (MEB, 2018). The outcomes in the Authorship and Writing Skills
course curriculum (MEB, 2018) were prepared in accordance with students' developmental
characteristics. The principle of applicability should be considered in preparing writing
activities. Any activity that is prepared based on the curriculum should equip students with
skills such as thinking, comparing and combining. The development and review steps of
written communication activities should include self-, peer- and group-evaluation
activities. Students' achievement of outcomes in the Authorship and Writing Skills course
that highlight student success in the whole writing process can potentially influence
psychological elements such as their attitudes and self-efficacy perceptions regarding
writing. In this regard, research studies in the literature have investigated the relationship
between attitudes towards writing and writing self-efficacy perceptions and their positive
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effects on the writing success (e.g. Bandura, 1993; Pajares, Johnson & Usher, 2007;
Graham, Berninger & Fan, 2007; Martinez, Ned & Jeffrey, 2011; Susar Kirmiz1i &
Beydemir, 2012; Ulu, 2018; Polatcan & Sahin, 2019).

Literature Review

Attitude

Psychology can be associated with many fields, but particularly with education. It
is possible to analyse various psychological characteristics for the development of
language skills in first language education. In this respect, psychological factors cannot be
ignored in the development of writing skills. Attitudes come first among these
psychological factors. An attitude is an individual's emotional readiness or tendency to
accept or reject a particular person, group, institution or thought (Ozgiiven, 1994 as cited
in Polatcan & Sahin, 2019).

According to De Houwer, Thomas & Baeyens (2001), attitudes have three
components that are affective, behavioural and cognitive. Attitudes are thus shaped based
on the feelings and behaviours towards objects and facts, and acquired/learned knowledge
and beliefs about them. Writing can be affected positively or negatively by one's feelings,
behaviours, beliefs and knowledge. The act of writing can make one feel happy or
unhappy (Graham, Berninger & Fan, 2007, p.518). As a result, students' experiences in
writing, either positive or negative, lead students to develop positive or negative attitudes
towards writing. These attitudes that develop as a factor directly affect students' writing
performance (Polatcan & Sahin, 2019, p. 741).

In the literature, writing skills and attitudes towards writing have been examined
from various perspectives. Ulu (2018) investigated the relationship between elementary
school fourth graders' writing dispositions and attitudes and their writing achievement, and
concluded that writing disposition and attitudes positively affected writing achievement.
Temel & Katranci (2019) focused on the relationship between written communication
skills, attitude towards writing and writing anxiety, and found that attitudes towards
writing differed significantly based on gender, the educational level of parents, keeping a
diary and the number of books in the school. Moreover, the need to determine the effect of
attitudes towards writing has led to the development of the Writing Attitude Scale by
Tavsanli, Bilgin & Yildirim (2019), and the Attitude Scale for Digital Writing by Susar
Kirmizi, Kapikiran & Akkaya (2021).

Self-Efficacy

Self-efficacy perceptions are another important psychological factor that has an
effect on writing skills. Writing self-efficacy is a variable that positively affects the
attitudes towards writing (Polatcan & Sahin, 2019). Bandura (1986, p.94) defines self-
efficacy perceptions as individuals' judgments about their skills to organize and perform
the actions necessary to achieve specified types of performance. Self-efficacy perceptions
influence thought patterns, actions, and emotional arousal. The higher the evoked self-
efficacy level of individuals, the higher their level of achievement and the lower their
emotional arousal (Bandura, 1982, p. 122). Self-efficacy perceptions that reveal their effect
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on cognitive, motivational, affective and choice processes contribute to academic
development at three different levels. They thus determine students' beliefs, desires and
motivation in regulating their own learning and managing academic activities, and their
academic achievement (Bandura, 1993, p. 117).

Writing self-efficacy has been demonstrated to be consistently related to academic
performance, including writing achievement. Self-efficacy conceptually refers to special
abilities, and writing requires many skills and strategies and knowledge as well as self-
regulation (MacArthur, Zoi & Graham, 2016, p.32). Writing self-efficacy is defined as
one's belief in his/her writing ability. Independent of students' actual writing ability,
Bandura's findings show that higher writing self-efficacy contributes to better writing
performance (Martinez, Ned & Jeffrey, 2011, p.352). Research findings (e.g. Shell,
Murphy & Bruning, 1989; Schunk & Swartz, 1993; Zimmerman & Bandura, 1994; Pajares
& Johnson, 1994, 1996; Rankin, Brunning & Timme, 1994; Shell, Colvin & Brunning,
1995; Wachholz & Etheridge, 1996; Pajares, Miller, & Johnson, 1999; Pajares & Valiante
1997, 1999, 2001) indicate that self-efficacy and writing performance are consistently
related to each other (Pajares, Johnson & Usher, 2007, p. 105).

In the Turkish context, studies on writing self-efficacy perceptions include those
who learn Turkish as a foreign language (Biiyiikikiz, Uyar & Balci, 2013; Altunkaya &
Ates, 2017; Erdil, 2017), elementary school students (Bulut, 2017), middle school students
(Arslan, 2018) and teacher candidates (Batar & Aydin, 2014; Altunkaya & Topuzkanamis,
2018). The aim of the present study is to investigate whether the Authorship and Writing
Skills course has an effect on students' attitudes towards writing and their self-efficacy
perceptions, and if there was an effect, in what direction. With this purpose, the study
focuses on the primary research question, “What is the effect of the Authorship and
Writing Skills course on students' attitudes towards writing and writing self-efficacy
perceptions?” In accordance with this primary question, the following secondary research
questions are addressed:

1. What is the relationship between middle school students' attitudes
towards writing and their writing self-efficacy perceptions before and after
taking the course?

2. What is the level of middle school students' attitudes towards writing and
their writing self-efficacy perceptions before and after taking the course?

3. Is there a difference between middle school students' attitudes towards
writing in the pre-test and post-test scores?

4. Do middle school students' pre-test and post-test writing attitude scores
differ based on gender and grade level?

5. Is there a difference in middle school students' levels of writing self-
efficacy perceptions in the pre-test and post-test scores?

6. Do middle school students' pre-test and post-test writing self-efficacy

perception scores differ based on gender and grade level?
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Methodology

Research design and publication ethics

This study was conducted in accordance with the case study design, a quantitative research
method. Necessary permission and approval was taken from the Ethics Committee of Yozgat
Bozok University (Date: 20.10.2021, no.: 26/04)

Participants

The population of the study consisted of middle school sixth (n=41) and eighth
graders (n=34) studying in the Yozgat province and who chose the Authorship and Writing
Skills course as an elective. The participants were selected through convenience sampling,
and the sample contained 75 sixth and eighth graders, 45 girls and 30 boys, studying at
Sefaatli Yavuz Sultan Selim Middle School.

Data collection and analysis

In the present study, the “Writing Attitude Scale For Middle School Students”
(WASMSS) developed by Can & Topguoglu Unal (2017) and the “Writing Self-Efficacy
Scale” (WSS) adapted by Demir (2014) were used to collect data.

Writing Attitude Scale for Middle School Students (WASMSS) consists of 23
items on interests, perceptions and contribution. The sub-dimension "interests” (10 items)
explained 43.4% of the total variance, "perceptions™ (six items) 26% and "contribution”
(seven items) 30.6%. In addition, there is a reverse scored item included in the scale. The
high score obtained from each sub-dimension of the scale indicates that individuals
possess the characteristic that the relevant sub-dimension evaluates. The average of the
total score in the sub-dimensions is taken to calculate the score obtained in the scale.

Writing Self-Efficacy Scale (WSS) consists of two sub-dimension with a total of 10
items including five items each sub-dimension. The two factors together explained 60% of
the variance related to the scale and the factor loading values of the items belonging to the
first sub-dimension ranged between 0.776 and 0.658. The item-test correlations varied
between 0.45 and 0.68, and the factor loading values of the items in the second sub-
dimension were between 0.714 and 0.767. The internal consistency coefficient was 0.88
for the whole scale, and 0.80 and 0.84 for the sub-dimensions, respectively.

Procedure

The data were collected in the spring semester of the 2021-2022 academic year. At
the beginning of the semester, WASMSS and WSS were administered to the sixth and
eighth graders who chose the Authorship and Writing Skills course. The classes were then
taught by the course teacher for two hours a week throughout the semester in accordance
with the course curriculum. At the end of the semester, WASMSS and WSS were re-
administered to the students as a post-test. The students' responses to the scale items were
analysed by the researcher as pre-test and post-test data.

Prior to the analysis, missing values, outliers and suitable sample size assumption
were checked. Missing values were given the average values, and there were no outliers in
the dataset. Whether the scores distributed normally was checked to determine which
statistical test to use to determine the difference between the students' scores in pre-test
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and post-test administrations of WASMSS and WSS. Since the pre-test and post-test
scores showed normal distribution (p > .05), the difference between the scores was
calculated using parametric tests.

Results

The level of the relationship between the middle school students' attitudes towards
writing and their self-efficacy perceptions before and after taking the course is presented in
Table 1.

Table 1. Spearman Correlation Values for the Relationship Between Middle School Students'
Attitudes Towards Writing and Their Writing Self-Efficacy Perceptions

Spearman Correlation Coefficient r p
Writing Attitudes*Writing Self-Efficacy Before the Course 0.361 0.001
Writing Attitudes*Writing Self-Efficacy After the Course 0.468 0.000

The findings revealed a positive, moderate-level and statistically significant
relationship between the students' attitudes towards writing and their self-efficacy
perceptions (r=0.361, p<0.01; r=0.468, p<0.01). The students' mean scores regarding their
attitudes towards writing and writing self-efficacy perceptions before and after taking the
course are given in Table 2.

Table 2. Mean Scores for Attitudes Towards Writing and Writing Self-Efficacy

WASMSS X SD df p
Pre-Test 83,3300
Total Score 17,35211 75 ,464

WASMSS 84,8056
Post-Test
Total Score

WSS Pre- 36,4964
Test Total 6,70289 75 ,824
Score

WSS Post- 36,6694
Test Total
Score

N =75, p>.05

The middle school students' attitudes towards writing were found to be at a good
level based on the pre-test and post-test scores they had in WASMSS (WASMSS 115 - 93
very good; 92 - 70 good). In a similar vein, their writing self-efficacy perceptions were
also at a good level as was revealed in the pre-test and post-test scores they had in WSS
(WSS 50 — 41 is very good; 40 — 31 is good). A linear relationship can thus be argued to
exist between middle school students' attitudes towards writing and their writing self-
efficacy perceptions. The results of the t-test conducted to determine whether there was a
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statistically significant difference between the middle school students' attitudes towards
writing in the pre-test and post-test are presented in Table 3.

Table 3. Difference Between Pre-Test and Post-Test in WASMSS

Group X SD df t p
WAS  Pre- -1.47564 17.35221 74 -.736 464
MSS Test

Post-

test
N =75, p>.05

Table 3 showed that there was no significant difference between the pre-test and
post-test scores of the middle school students in WASMSS (p>.05). Table 3 presents the
results of the t-test conducted to determine whether there was a statistically significant
difference between the middle school students' attitudes towards writing in the pre-test and
post-test based on gender.

Table 4. Difference in WASMSS Scores Based on Gender

Gender N X SD t df p
WAS Female 45 89.3929 15.25844 3.882 73 .000
MSS  Male 30 74.2356 18.36830 3.741 54.252 .000
Pre-
test
WAS Female 45 88.7950 16.13819 2.477 73 .016
MSS  Male 30 78.8215 18.41905 2.412 56.522 .019
Post-
test

N =75, p<.05

The middle school students' pre- and post-test scores in WASMSS significantly
differed based on gender (p< .05). The girls were found to have more positive attitudes
towards boys when the pre- and post-test mean scores were examined.

Table 5 presents the results of the t-test conducted to determine whether there was a
statistically significant difference between the middle school students' attitudes towards
writing in the pre-test and post-test based on grade level.

Table 5. Difference in WASMSS Scores Based on Grade Level

Gra N X SD t df p
de
WASMSS Sixth 41 80.5167 18.26184 -1.493 73 .140
Pre-test grade
Eighth 34 86.7225 17.50178 -1.499 71.443 .138
grade
WASMSS  Sixth 41  83.4995 19.07673 -.701 73 486
Post-test grade
Eighth 34  86.3806 15.93292 -713 72.993 478
grade
N = 75, p<.05
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The middle school students' pre- and post-test scores in WASMSS showed no
significant difference based on grade level (p>.05). Nevertheless, the students' attitudes
towards writing were at a good level.

The results of the t-test conducted to determine whether there was a statistically
significant difference between the middle school students' writing self-efficacy perceptions
in the pre-test and post-test are presented in Table 6.

Table 6. Difference in Pre-Test and Post-Test Scores in WSS

Mehmet Volkan DEMJZREL

Group X SD df t p
WSS Pre- -,17297 6,70289 74 -.223 824
Test
Post-
test
N =75, p>.05

No significant difference was observed between the students' pre-test and post-test
scores in WSS (p>.05). Table 7 presents the results of the t-test conducted to determine
whether there was a statistically significant difference between the middle school students'
writing self-efficacy perceptions in the pre-test and post-test based on gender.

Table 7. Difference in WSS Scores Based on Gender

Gender N X SD t df p
WSS Female 45 36,8444 6,91164 ,527 73 .600
Pre-Test  Male 30 35,9743 7,15696 ,523 60,785 .603
WSS Female 45 37,0267 8,10026 475 73 .636
Post-test  Male 30 36,1333 7,80245 478 63,902 .634
N =75, p>.05

The findings revealed no significant difference between the students' pre-test and
post-test scores based on gender (p>.05). Table 8 presents the results of the t-test
conducted to determine whether there was a statistically significant difference between the
middle school students' writing self-efficacy perceptions in the pre-test and post-test based

on grade level.

Table 8. Difference in WSS Scores Based on Grade Level

Grade N X SD t df p
WSS Sixth 41 36,2535 7,02345 -,329 73 743
Pre-Test  grade
Eighth 34 36,7893 7,01187 -,329 70,496 743
grade
WSS Sixth 41 37,1328 8,19641 552 73 582
Post-test  grade
Eighth 34 36,1105 7,70711 ,556 71,814 580
grade
N =75, p>.05

The findings revealed no significant difference between the students' pre-test and
post-test scores in WSS based on grade level (p>.05).
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Discussion

The present study was conducted with the data obtained from middle school sixth
and eighth grade students taking the Authorship and Writing Skills course. The findings
revealed a positive moderate relationship between the students' attitudes and self-efficacy
perceptions both before and after taking the course. Similar findings are reported in the
literature. Bulut (2017) investigated the effect of writing self-efficacy and attitudes
towards writing on writing achievement by means of structural equation modelling, and
found a positive and significant effect. Sarkhoush (2003) reported a positive relationship
(r=.606, p<.05) between writing self-efficacy and attitudes towards writing English as a
foreign language student. Likewise, Williams (2012) found a positive relationship between
writing self-efficacy and attitudes towards writing. The present study examined the effect
of an elective course on writing self-efficacy perceptions and attitudes towards writing,
rather than focusing on the predictive power of these variables. The results are also of
significance in terms of showing the relationship between these two psychological factors.
The students who chose the course had a good level of attitudes towards writing (92-70)
and writing self-efficacy perceptions (40-31) before and after taking the course. Students
selecting the Authorship and Writing Skills course can be expected to have positive
attitudes and self-efficacy perceptions related to writing. Based on this result, it can be said
that their positive attitudes could have been the reason they chose this course. This is
because attitudes affect behaviours towards objects and phenomena (De Hower et al.,
2001). However, no significant increase was observed in the students' attitudes towards
writing and self-efficacy perceptions as a result of the course based on the pre-test and
post-test results. In a study on teachers' views on writing skills in the context of the
Authorship and Writing Skills course, Carkit & Karadiiz (2015) concluded that it would be
beneficial for teachers to receive in-service training to be able to fully internalise the
curriculum and course outcomes. In another study examining the effect of the Authorship
and Writing Skills Course on students' written communication skills, Karatop (2019)
reported that the students in the experimental group had a higher rate of achieving the
course outcomes compared to those in the control group, but the majority of the students
were not able to do achieve the outcomes. He also stated that this was due to some of the
outcomes not being up to the students' level.

Although there was no significant difference in the students' attitudes towards
writing in the pre-test and post-test results based on grade levels, it was concluded that
girls had higher attitudes than boys based on gender. This is consistent with the results
reported relevant studies in the literature (Knudson, 1995; Graham, Berninger & Fan 2007,
Graham, Berninger & Abbot 2012; Korkmaz, 2015; Cocuk, Yelken & Ozer, 2016; Temel
& Katranci, 2019). The pre-test and post-test result also showed that there was no
difference in the students' writing self-efficacy perceptions based on gender and grade
level. This is supported by various studies in the literature. For example, Ekici (2008),
Ulper & Bagc1 (2012) and Eggleston (2017) reported that self-efficacy perceptions did not
significantly differ based on gender. Similarly, Korkut & Akkoyunlu (2008), Iseri & Unal
(2012), Bas & Sahin (2012) and Seckin & Basbay (2013) revealed no significant
difference based on grade level. This can be interpreted as that the Writing and Authorship
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Skills course does not have a significant effect on students' attitudes towards writing and
writing self-efficacy perceptions.

Conclusion

The findings obtained in the present study show that the Authorship and Writing
Skills course do not have a significant effect on students' attitudes towards writing and
their writing self-efficacy perceptions. As Carkit & Karadiiz (2015) and Karatop (2019)
state, this can be said to be due to the teacher who teaches the course or the outcomes
included the curriculum. In addition, the fact that the sample of this study was selected
from a school that has students coming from neighbouring villages and districts by shuttle
may also be the reason for obtaining these results. In this regard, the following suggestions
can be offered for further studies and the course:

e Studies on the effectiveness of this course can be conducted by focusing on
larger samples and in different school types.

e The awareness of teachers teaching this course can be enhanced with respect to
the course content and outcomes.

e Turkish language teachers can be encouraged to specialise in basic language
skills, and in this way, expert teachers can deliver elective courses.
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Bu ¢aligmada Yazarlik ve Yazma Becerileri dersinin (segmeli) ortaokul
Ogrencilerinin yazma tutumlar ve yazma Ozyeterlikleri lizerindeki
etkisi incelenmistir. Calisma, nicel arastirma yontemlerine bagli olarak
durum belirleme desenine gore gerceklestirilmigtir. Arastirmanin
orneklemini bir devlet okulunda 6grenim goren 75 (45 kadm, 30 erkek)
6. ve 8. siuf 6grencisi olusturmaktadir. Arastirmada veri toplamak igin
Can ve Topcuoglu Unal (2017) tarafindan gelistirilen “Ortaokul
Ogrencilerine Yonelik Yazma Tutum Olgegi” (OOYYTO) ve Demir
(2014) tarafindan uyarlanan “Yazma Oz Yeterlik Olgegi” (YOO)
kullanilmstir. Olgekler 6grencilere donem basinda (6n test) ve donem
sonunda (son test) olmak ftizere iki kez uygulanmustir. Elde edilen
verilerin analizinde basit ikili korelasyon testi ve bagimsiz 6rneklem t
testi kullanilmistir. Ogrencilerin yazmaya yonelik tutumlari ile 6z-
yeterlik algi diizeyleri arasinda hem ders 6ncesi hem de sonrasinda orta
diizeyde pozitif ve anlamli bir iliski vardir. Ogrencilerin yazmaya
yonelik tutumlari ile yazma 6z-yeterlik algilarin 6n test ve son test
sonuglar1 cinsiyet ve smif diizeyi acisindan anlamli bir farklilik
gostermemektedir.
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Giris

Insanlarin kendilerini ifade yollarindan biri olan yazma, giiniimiizde gerek kagit ve
benzeri bir zeminde gerekse bilgisayar, tablet, telefon gibi aygitlar araciligiyla elektronik
ortamlarda gerceklesen bir eylemdir. Diislincelerimizi, isteklerimizi ifade etmede bir
kodlama islemi olarak da diisiinebilecegimiz yazma ayni zamanda fiziksel ve zihinsel
siireglerin  isletilmesini, koordinasyonunu da gerektirir. Basarili  bir sekilde
gergeklestirilmesi i¢in bir takim kurallarin ve stireglerin takibinin zorunlu oldugu bu eylem
diger dil becerileriyle birlikte dilsel gerceklesme alanlarindan birisidir. Alanyazinda temel
dil becerilerinin birbirini tamamlayan, biitiinclil ele alinig bi¢iminin yaninda yazma
becerisinin digerlerinden daha zor 6grenildigi ve daha fazla ¢aba gerektirdigi yoniinde
ortak kanaat bulunmaktadir.

Anadili egitiminde, yazma becerisinin gelisimi diger becerilerle birlikte biitiinciil
bir yaklasimla gergeklestirilmektedir. Siire¢ temelli ele alinan yazma, okuma, dinleme,
konugma becerileriyle birlikte iletisimsel olarak gelistirilmeye calisilan bir beceridir.
Ortaokullarda Tiirkge dersi igerisinde diger becerilerle birlikte ele alinan yazma becerisi
aynt zamanda dogrudan “Yazarlik ve Yazma Becerisi Dersi” ile de gelistirilmeye ve
desteklenmeye calisilmaktadir. Bu dersle birlikte 6grencilerin yazma becerisi ve yazma
stireclerini yonetmedeki gelisimleri hedeflenmektedir. Yazarlik ve Yazma Becerisi dersi
ile Ogrencilerin duygu ve diisiincelerini agik bicimde metne doékebilmesi, giindelik
yasamda Ogrenilmesi bir zorunluluk olan yazigsmalar1 bigcim ve igerigi gozeterek
olusturabilmesi, 6grenme siirecinde bir kaygi odagi olan yazma kaygisini asabilmeleri
hedeflenmektedir (Kartop, 2019, s.125). Ogrencilerin belirlenen bu hedeflere
ulasabilmeleri amaciyla Milli Egitim Bakanligmca Ortaokul ve imam Hatip Ortaokulu
Yazarlik ve Yazma Becerileri Dersi Ogretim Programi 2012 yilinda hazirlanmis olup 2018
yilinda yeniden giincellenmistir.

2012 — 2013 egitim 6gretim yilinda uygulamaya konulan program siire¢ temelli bir
ogretim yaklagimi esas alinarak hazirlanmis, 6gretim programi kendi igerisinde yaklagim,
beceriler ve kazanimlar; uygulama kilavuzu ise yazma becerisinde diizeyler, yazma siireci,
metin yapilari ile 6lgme ve degerlendirme alt basliklarinda ele alinmistir. Programda
beceriler, donem sonunda cilimle, paragraf ve metin diizeyinde yazmaya yoOnelik
kazanilacak hedefleri; kazanimlar ise bilgi, beceri, tutum ve uygulamalar1 kapsamaktadir
(Carkit ve Karadiiz, 2015, s. 366).

2018 yilinda giincellenen program yine siire¢ temelli hazirlanmigtir. Programda
yazma siireci ile ilgili yeterlilikler hazirlik, planlama, gelistirme, diizeltme ve sunum ana
bagliklartyla bu basliklara ait alt kazanimlar yer almaktadir. Yazma siirecinin istenen
amagclara ulasabilmesi i¢in 6gretmen rehberligindeki ¢alismalarda yazmaya hazirlik, yazili
anlatimi planlama, gozden gecirme ve gelistirme, diizeltme ve sunum gibi siireclerin
ogrenci tarafindan tasarlanmasi ve gergeklestirilmesi hedeflenmektedir (MEB, 2018).
Ortaokul ve Imam Hatip Ortaokulu Yazarlik ve Yazma Becerileri Dersi Ogretim
Programinda (MEB, 2018) kazanimlar 6grencilerin gelisim 06zellikleri g6z Oniinde
bulundurularak hazirlanmistir. Yazma etkinliklerinin hazirlanmasinda uygulanabilirlik
ilkesi g6z oniinde bulundurulmalidir. Programa gore hazirlanacak etkinlikler dgrencide
diisiinme, karsilastirma, bir araya getirme gibi becerileri kazandiracak sekilde olmalidir.
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Yazili anlatim ¢alismalarinin gelistirilme ve diizeltilme asamalarinda 6z, akran ve grupla
degerlendirme etkinliklerine yer verilmelidir. Yazma siirecinin tamaminda 6grencinin
basarisina odaklanilan Yazarlik ve Yazma Becerileri dersinin kazanimlarinin 6grenciler
tarafindan gergeklestirilmesi 6grencilerin yazmaya kars1 tutum ve dzyeterlik algilar1 gibi
psikolojik unsurlara etki edecektir. Alanyazinda yazmaya karst tutum ve oOzyeterlik
algilarinin yazma ile iligkisine ve yazma basarisina olumlu etkisine yonelik ¢aligmalar
bulunmaktadir (Bandura, 1993; Pajares, Johnson & Usher, 2007; Graham, Berninger &
Fan, 2007; Martinez, Ned & Jeffrey, 2011; Susar Kirmizi ve Beydemir, 2012; Ulu, 2018;
Polatcan ve Sahin, 2019 vb.).

Kavramsal Cerceve

Tutum

Psikoloji pek c¢ok alanla iligkilendirilebilir. Bu alanlarin basinda da egitim
gelmektedir. Anadili egitiminde becerilerin gelisimine yonelik ¢esitli psikolojik
incelemeler yapmak miimkiindiir. Yazma becerisinin gelisiminde de psikolojik etkenler
g6z ard1 edilemez. Bu psikolojik etkenlerin basinda da tutum gelir. Tutum, bireyin belirli
bir kisi, grup, kurum veya diisiince olarak kabul etmeye veya reddetmeye yonelik duygusal
hazirhg veya egilimidir (Ozgiiven, 1994; akt. Polatcan ve Sahin, 2019).

De Houwer, Thomas & Baeyens (2001) tutumlarin duyussal, davranigsal ve biligsel
olmak iizere {i¢ bileseni oldugunu belirtir. Buna gore tutum, nesneler ve olgulara yonelik
hissedilen duygular, nesne ve olgulara yonelik davramiglar ve bunlara yonelik
edinilmis/6grenilmis bilgi ve inanglara gore sekillenir. Bir tutum nesnesi/olgusu olarak
yazma da kisinin duygu, davranis, inan¢ ve bilgilerinden olumlu ya da olumsuz yonde
etkilenebilir. Yazma eylemi bireyin kendisini mutlu ya da mutsuz hissetmesine neden
olabilir (Graham, Berninger & Fan, 2007, s.518). Sonug¢ olarak Ogrencilerin geg¢miste
yazmaya yoOnelik olumlu ya da olumsuz deneyimleri, 6grencilerin yazmaya karsi olumlu
ya da olumsuz tutumlar gelistirmelerine neden olmaktadir. Bir etken olarak gelistirilen bu
tutumlar 6grencilerin yazma basarisin1 dogrudan etkilemektedir (Polatcan ve Sahin, 2019,
S. 741).

Alanyazinda yazma becerisi ve bu beceriye karsi olusturulan tutumlar gesitli
yonlerden incelenmistir. Ulu (2018) ilkokul dordiincii sinif 6grencilerinin yazma egilim ve
tutumlar1 ile yazma basarilar1 arasindaki iliskiyi inceledigi ¢aligmasinda yazma egilim ve
tutumunun yazma basarisin1 olumlu etkiledigi sonucuna ulasmistir. Temel ve Katranci
(2019) yazil1 anlatim becerisi, yazmaya yonelik tutum ile yazma kaygis1 arasindaki iliskiyi
belirlemeyi amagladiklar1 ¢alismalarinda yazmaya yonelik tutumun 6grencilerin
cinsiyetine, ebeveynlerinin 6grenim durumuna, giinlik tutma ve okuldaki kitap sayisina
gore anlamli diizeyde farklilik gosterdigi sonucuna ulasmislardir. Tutumun yazma
tizerindeki etkisi ve bunun dogru bigcimde belirlenebilmesi ihtiyacindan yola ¢ikarak
Tavsanli, Bilgin ve Yildirim (2019) Yazmaya Iliskin Tutum Olgeginin Tiirk¢eye Uyarlama
Calismasi; Susar Kirmizi, Kapikiran ve Akkaya (2021) da “Dijital Ortamda Yazmaya
[liskin Tutum Olgegi: Olgek Gelistirme Calismas1” n1 gergeklestirmistir.
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Ozyeterlik

Yazma becerisi lizerine etkisi olan diger dnemli bir psikolojik etken de 6zyeterlik
algisidir. Yazma Ozyeterligi yazma tutumunu olumlu yonde etkileyen bir degiskendir
(Polatcan ve Sahin, 2019). Bandura (1986, s.94) 6zyeterlik algisimi kisilerin belirlenen
performans tiirlerini elde etmek igin gerekli eylemleri organize etme ve yiiriitme
becerilerine iliskin yargilar1 olarak tanimlar. Ozyeterlik algilar, diisiince kaliplarini,
eylemleri ve duygusal uyarilmayi etkiler. Bireylerin uyarilmis 6zyeterlik diizeyi ne kadar
yiiksek olursa, basarimlar1 o kadar yiiksek olur ve duygusal uyarilma o kadar diisiik olur
(Bandura, 1982, s.122). Bilissel, giidiisel, duyussal ve se¢im siiregleri iizerinde etkisini
ortaya koyan 6zyeterlik algisi, akademik gelisime ii¢ farkli seviyede katkida bulunur. Buna
gore Ogrencilerin kendi O6grenmelerini diizenleme ve akademik faaliyetleri yOnetme
konusundaki etkinliklerine olan inancglarini, arzularmi, motivasyon diizeylerini ve
akademik basarilarini belirler (Bandura, 1993, s.117).

Yazma igin Ozyeterlik, yazma basarisi da dahil olmak iizere, akademik
performansla tutarli bir bigimde gosterilmistir.  Kavramsal olarak, ozyeterlik ozel
becerilere atifta bulunur ve yazma, kendinden diizenlemenin yani sira ¢ok sayida beceri,
strateji ve bilgi gerektirir (MacArthur, Zoi & Graham, 2016, s.32). Yazma ozyeterligi,
kisinin yazma yetenegine olan inanci olarak tamimlanir. Ogrencilerin ger¢ek yazma
yeteneginden bagimsiz olarak, Bandura’nin bulgular1 daha yiliksek yazma o6zyeterliginin
daha iyi yazma performansina katkida bulunacagimni gostermektedir (Martinez, Ned &
Jeffrey, 2011, s.352). Shell, Murphy & Bruning, 1989; Schunk, Swartz, 1993; Zimmerman
& Bandura, 1994; Pajares & Johnson, 1994, 1996; Rankin, Brunning & Timme, 1994;
Shell, Colvin & Brunning, 1995; Wachholz & Etheridge, 1996; Pajares, Miller, &
Johnson, 1999; Pajares & Valiante 1997, 1999, 2001; vb. arastirmalarin bulgulari,
ozyeterlik ve yazma performanslarimin iligkili oldugunu tutarli bir sekilde gostermistir
(Pajares, Johnson & Usher, 2007, s.105).

Tirkiye’de yazma Ozyeterlik algisina yonelik calismalar Tiirkgeyi yabanci dil
olarak 6grenenler (Biiyiikikiz, Uyar ve Balci, 2013; Altunkaya ve Ates, 2017; Erdil, 2017)
ilkokul 6grencileri (Bulut, 2017), ortaokul 6grencileri (Arslan, 2018) ve 6gretmen adaylari
(Batar ve Aydin, 2014; Altunkaya ve Topuzkanamis 2018) ve iizerinde yapilmistir. Bu
arastirmada ise Yazarlik ve Yazma Becerileri dersinin 6grencilerin yazmaya yonelik tutum
ve Ozyeterlik algilarina bir etkisinin olup olmadigi, varsa bu etkinin ne yonde oldugu
arastirtlmistir. Bu amagla ¢alismanin temel problem ciimlesi “Yazarlik ve Yazma Becerisi
dersinin 6grencilerin yazma tutum ve 6zyeterlik algilarina etkisi ne diizeydedir?” seklinde
belirlenmistir. Problem ciimlesine bagli olarak alt problem ciimleleri de su sekilde
diizenlenmistir:

1. Ortaokul 6grencilerinin ders oncesi ve ders sonrast yazma tutumlari ile yazma
ozyeterlik algilar1 arasindaki iligki ne yondedir?

2. Ortaokul Ogrencilerinin ders Oncesi ve sonrasinda yazma tutumlar ile yazma
ozyeterlik algilar1 ne diizeydedir?

3. Ortaokul Ggrencilerinin 6n test ve son test sonuglarina gore yazma tutumlari
arasinda bir fark var midir?

4. Ortaokul 6grencilerinin 0n test ve son test sonuglarina gore yazma tutumlari;
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a) Cinsiyete gore farklilik gostermekte midir?

b) Sinif diizeylerine gore farklilik gostermekte midir?

5. Ortaokul 6grencilerinin 6n test ve son test sonuc¢larina gére yazma oOzyeterlik
alg1 diizeyleri arasinda bir fark var midir?

6. Ortaokul 6grencilerinin 6n test ve son test sonuglarina gore yazma Ozyeterlik
algilari;

a) Cinsiyete gore farklilik gostermekte midir?

b) Sinif diizeylerine gore farklilik gostermekte midir?

Yontem

Arastirma deseni ve yayin etigi

Bu aragtirma, nicel arastirma yontemlerine bagli olarak durum saptamasi desenine gore
yapilmustir. Calismada Yozgat Bozok Universitesi Etik Komisyonu’nun 20.10.2021 tarih ve
26/04 numarali kararinca etik bir sakinca bulunmadigi degerlendirilmistir.

Orneklem

Arastirmanin evrenini Yozgat’ta 6grenim goren ve se¢meli olarak Yazarlik ve
Yazma Becerileri dersini se¢mis ortaokul 6. (41) ile 8. smif (34) 0Ogrencileri
olusturmaktadir. Orneklem ise kolay ulagilabilir rneklem yontemine gore Sefaatli Yavuz
Sultan Selim Ortaokulu’nda 6grenim goéren 75 (45 kadin, 30 erkek) 6. ve 8. smf
ogrencilerinden olusturulmustur.

Verilerin toplanmasi ve ¢oziimlenmesi

Arastirmada verilerin toplanmasinda Can ve Topcuoglu Unal (2017) tarafindan
gelistirilen “Ortaokul Ogrencilerine Yénelik Yazma Tutum Olgegi” (OOYYTO) ile Demir
(2014) tarafindan uyarlanan “Yazma Oz Yeterlik Olcegi” (YOO) kullanilmustir.

Ortaokul Ogrencilerine Yonelik Yazma Tutum Olgegi (00YYTO): OOYYTO
ilgi, alg1 ve katki olmak iizere 23 maddeden olugmaktadir. Ilgi faktorii toplam varyansin
%43,4’tinii (10 madde); alg1 faktorii toplam varyansin %26’smi1 (6 madde); katki faktorii
toplam varyansin %30,6’sin1 (7 madde) agiklamaktadir. Ayrica 6lgekte bir tane ters madde
bulunmaktadir. Olgegin her bir alt boyutundan alinan yiiksek puan bireyin ilgili alt
boyutunun degerlendirdigi 6zellige sahip oldugunu gostermektedir. Olgek puanlanirken alt
boyutlarin toplam puanin ortalamasi alinmaktadir.

Yazma Oz Yeterlik Olgcegi” (YOO): YOO, iki alt faktérden olusmaktadir. Birinci
alt faktor 5, ikinci alt faktor 5 olmak {izere toplam 10 maddeden olugmustur. Birinci alt
faktor 5, ikinci alt faktor de 5’er maddeden olusmaktadir. Bu iki faktor birlikte 6lcege
iliskin varyansin % 60’11 agiklamakta ve birinci bilegsene ait maddelerin faktor yiik
degerleri 0,776 ile 0,658 arasindadir. Madde-test korelasyonlari ise 0,45 ile 0,68 arasinda
degismekle birlikte ikinci bilesene ait maddelerin faktor yiik degerleri 0,714 ile 0,767
arasindadir. Madde-test korelasyonlari ise 0,58 ile 0,70 arasinda degismekte; 6l¢egin tiimii
icin elde edilen i¢ tutarlik katsayis1 0.88, alt 6lgekler i¢in sirastyla 0,80, 0,84 tiir.
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Arastirma Siireci

Arastirmada veri toplama siireci 2021 — 2022 egitim Ogretim yilinin bahar
doneminde gerceklestirilmistir. Bu sliregte donemin basinda Yazma ve Yazarlik Becerileri
dersini secen 6. ve 8. siif dgrencilerine ilk derste OOYYTO ve YOO 6n test olarak
uygulanmstir. Daha sonra dersin 6gretmeni tarafindan Ortaokul ve Imam Hatip Ortaokulu
Yazarlik ve Yazma Becerileri Dersi Ogretim Programina (2018) uygun olarak dénem
boyunca haftada iki saat dersler islenmistir. Dénem sonunda dgrencilere tekrar OOYYTO
ve YOO son test olarak uygulanmustir. Ogrencilerin anketlere verdigi cevaplar arastirmaci
tarafindan On test ve son test verileri olarak islenmis ve anliz edilmistir.

Analizlere bagslamadan 6nce kayip degerler, u¢ degerler ve 6rneklem biiyiikliigiintin
uygunlugu varsayimi incelenmistir. Veri setinde yer alan kayip degerlere ortalama
atanmustir. Veri setinde ug degerler bulunmamaktadir. Ogrencilerin OOYYTO ve YOO &n
test ve son test uygulamalarindan aldiklar1 puanlar arasindaki farki belirlemek amaciyla
hangi teknigin kullanilacagina karar vermek ig¢in puanlarin dagiliminin normalligi
incelenmistir. On test ve son test puanlar1 normal dagilima (p > .05) uygun oldugu igin
puanlar arasindaki fark paramatrik testler kullanilarak hesaplanmistir.

Bulgular
Ortaokul 6grencilerinin ders Oncesi ve ders sonrasi yazma tutumlart ile yazma
ozyeterlik algilar1 arasindaki iligskinin diizeyi Cizelge 1’deki gibidir.
Cizelge 1. Ortaokul Ogrencilerinin Yazmaya Yonelik Tutum ve Yazma Oz Yeterlik Algi
Diizeyleri Spearman Iliski Katsay1 Degerleri

Spearman iliski Katsayisi r p
Ders Oncesi Yazma Tutum*Yazma Ozyeterlik 0.361 0.001
Ders Sonras1 Yazma Tutum*Yazma Ozyeterlik 0.468 0.000

Yukaridaki gizelgeye gore dgrencilerin yazmaya yonelik tutumlari ve 6zyeterlikleri
arasinda orta diizeyde pozitif istatistiksel olarak anlamli bir iligski vardir (r=0.361, p<0.01,
r=0.468, p<0.01). Ortaokul 6grencilerinin ders Oncesi ve sonrasinda yazma tutumlari ile
yazma Ozyeterlik algilarinin ne diizeyde olduguna yonelik toplam puanlarin ortalama
degerleri Cizelge 2’deki gibidir.

Cizelge 2. Yazmaya Y&nelik Tutum ve Ozyeterlik Toplam Puanlarin Ortalama Degerleri

00YYTO ™ Ss Sd p

o X
On Test
Toplam 83,3300

Puan

17,35211 75 ,464

00YYTO 84,8056
Son Test

Toplam

Puan

YOO On 36,4964

Test 6,70289 75 824
Toplam

Puan

YOO Son 36,6694
Test

Toplam

Puan
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N = 75, p>.05

Yukaridaki ¢izelge incelendiginde ortaokul 6grencilerinin OOYYTO’den aldiklart
On test ve son test puanlarinin ortalamasma bakildiginda 6grencilerin yazmaya yonelik
tutumlarmn iyi diizeyde oldugu gériilmektedir (OOYYTO 115 — 93 ¢ok iyi; 92 — 70 iyi).
Yine aymi ¢izelgede ortaokul 6grencilerinin YOO’ den aldiklar1 6n test ve son test puan
ortalamalarina bakildiginda 6grencilerin yazma oOzyeterlik algilarmmin da iyi diizeyde
oldugu goriilmektedir (YOO 50 — 41 ¢ok iyi; 40 — 31 iyi). Bu verilere bakilarak ortaokul
Ogrencilerinin yazmaya yonelik tutumlar1 ile yazma ozyeterlikleri arasindaki iliskinin
dogrusal oldugu soylenebilir. Ortaokul 6grencilerinin 6n test ve son test sonuglarina gore
yazma tutum diizeyleri arasinda istatistiksel olarak anlamli bir fark olup olmadigina iliskin
yapilan t testinin sonuglari Cizelge 3’te sunulmustur.

Cizelge 3. OOYYTO On Test ve Son Test Arasindaki Fark

Grup ; Ss Sd t p
00Y On -1.47564 17.35221 74 -.736 464
YTO  Test

Son

Test
N =75, p>.05

Cizelge 3 incelendiginde ortaokul dgrencilerinin OOYYTO’den aldiklar1 &n test ve
son test puanlart arasinda anlamli bir fark ortaya cikmamustir (p>.05). Ortaokul
Ogrencilerinin cinsiyete gore yazma tutumlarinin 6n test ve son test puanlar1 arasinda
anlamli bir fark olup olmadigina yonelik yapilan t testi sonuglar1 Cizelge 4’teki gibidir.

Cizelge 4. OOYYTO Cinsiyete Gore Fark

Cinsiyet N % Ss t sd p
00Y Kadmn 45 89.3929 15.25844 3.882 73 .000
YTO  Erkek 30 74.2356 18.36830 3.741 54.252 .000
On
Test
00Y Kadmn 45 88.7950 16.13819 2477 73 .016
YTO  Erkek 30 78.8215 18.41905 2412 56.522 .019
Son
Test

N =75, p<.05

Cizelge 4 incelendiginde ortaokul 6grencilerinin OOYYTO den aldiklar1 6n test ve
son test puanlar1 arasinda cinsiyete gore anlamli bir fark meydana gelmistir (p< .05). On
test ve son test puan ortalamalarina bakildiginda kadmlarin erkeklere gore yazma
tutumlarmin daha yiiksek oldugu sdylenebilir.

Ortaokul 6grencilerinin siif diizeylerine gére yazma tutumlarinin 6n test ve son
test puanlar1 arasinda anlamli bir fark olup olmadigina yonelik yapilan t testi sonuglari
Cizelge 5’teki gibidir.
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Cizelge 5. OOYYTO Smmf Diizeyine gére Fark

Simf N X Ss t sd p
00YYTO 6. 41 80.5167 18.26184 -1.493 73 .140
On Test Smif
8. 34 86.7225 17.50178 -1.499 71.443 .138
Siif
00YYTO 6. 41 83.4995 19.07673 -.701 73 .486
Son Test Smif
8. 34 86.3806 15.93292 -.713 72.993 478
Siif
N =75, p<.05

Yukaridaki ¢izelge incelendiginde ortaokul dgrencilerinin OOYYTO’den aldiklar
On test ve son test puanlar1 arasinda sif diizeylerine gore anlamli bir fark olmadigi
gorilmektedir (p>.05). Buna ragmen ortalama puanlar incelendiginde 6grencilerin sinif
diizeylerine gore yazma tutumlarinin iyi diizeyde oldugu sdylenebilir.

Ortaokul 6grencilerinin On test ve son test sonuglarina gére yazma ozyeterlik algi
diizeyleri arasinda istatistiksel olarak anlamli bir fark olup olmadigina iliskin yapilan t
testinin sonuglar1 Cizelge 6’da sunulmustur.

Cizelge 6. YOO On Test ve Son Test Arasindaki Fark

Grup X Ss Sd t p

YOO On -,17297 6,70289 74 -.223 .824
Test
Son
Test

N = 75, p>.05

Yukaridaki ¢izelge incelendiginde ortaokul dgrencilerinin YOO’den aldiklar1 6n
test ve son test puanlari arasinda anlamli bir fark olmadig1 goriilmektedir (p>.05). Ortaokul
ogrencilerinin cinsiyete gore yazma oOzyeterlik algilarina yonelik 6n test ve son test
puanlar arasinda anlamli bir fark olup olmadigina iliskin yapilan t testi sonuglar1 Cizelge
7°deki gibidir.
Cizelge 7. YOO Cinsiyete gore Fark

Cinsiyet N X Ss t sd p
YOO On  Kadmn 45 36,8444 6,91164 ,527 73 .600
Test Erkek 30 35,9743 7,15696 ,523 60,785 .603
YOO Kadm 45 37,0267 8,10026 475 73 .636
Son Test  Erkek 30 36,1333 7,80245 478 63,902 .634
N =75, p>.05

Yukaridaki ¢izelge incelendiginde ortaokul dgrencilerinin YOO’den aldiklar1 én
test ve son test puanlari arasinda cinsiyete gore anlamli bir fark goriilmemektedir (p>.05).
Ortaokul 6grencilerinin sinif diizeylerine gore yazma Ozyeterlik algilaria yonelik on test
ve son test puanlari arasinda anlamli bir fark olup olmadigina iliskin yapilan t testi
sonuclart Cizelge 8’deki gibidir.

Cizelge 8. YOO Sinif Diizeyine gore Fark

Simf N X Ss t sd p
YOO On 6. 41 36,2535 7,02345 -,329 73 743
Test Sinif
8. 34 36,7893 7,01187 -,329 70,496 743
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Siif
YOO 6. 41 37,1328 8,19641 552 73 582
Son Test  Simf
8. 34 36,1105 7,70711 ,556 71,814 580
Smif
N =75, p>.05

Yukaridaki ¢izelge incelendiginde ortaokul dgrencilerinin YOO’ den aldiklar1 6n
test ve son test puanlar1 arasinda sinif diizeylerine gére anlamli bir fark goriilmemektedir
(p>.05).

Tartisma

Bu arastirma ortaokul 6. ve 8. sinifta 6grenim goren ve segmeli Yazarlik ve Yazma
Becerileri dersini tercih eden ogrencilerden elde edilmis verilerle gerceklestirilmistir.
Ortaokul Ogrencileriyle yapilan uygulamadan elde edilen bulgulara bakildiginda
ogrencilerin gerek ders oncesi gerekse ders sonrasi tutum ve Ozyeterlik algilar1 arasinda
orta diizeyde pozitif bir iliski vardir. Alanyazinda yapilan ¢esitli ¢caligmalarda bu sonucu
destekleyen bulgular elde edilmistir. Yazma O6zyeterligi ve tutumunun yazma basarisina
etkisini yapisal esitlik modellemesi yoluyla arastiran Bulut (2017) yazma o6zyeterligi ve
tutumunun yazma basarisina etkisini olumlu ve anlamli bulmustur. Sarkhoush (2003)
yabanc1 dil olarak Ingilizce &grenen &grencilerin yazma performanslarnin yazma
ozyeterlik, yazma kaygist ve tutumu ile iliskili olup olmadigini arastirdigi ¢aligmasinda
yazma Ozyeterligi ve tutumu arasinda pozitif iliski (r=.606, p<.05) oldugu sonucuna
ulasmistir. Yine Williams (2012) da yazma 6zyeterligi ile tutumu arasinda pozitif iliski
tespit etmistir. Bu ¢aligmada tutum ve 6zyeterligin birbirini yordama durumundan ziyade
segilen dersin 6grenciler tizerinde etkisinin olup olmadigi irdelenmektedir. Bu etkinin de
tutum ve oOzyeterlik gibi psikolojik etkenler tizerinden incelenmesine gerekce olarak iki
psikolojik etkenin arasindaki iliskiyi gostermesi bakimindan elde edilen sonu¢ dnemlidir.
Dersi segen Ogrencilerin ders Oncesi ve sonrasi yazmaya karst tutum (92 — 70) ve
ozyeterlik algilar1 (40 -31) iyi diizeydedir. Segimlik bir ders olmasi bakimindan Yazarlik
ve Yazma Becerileri dersini se¢en Ogrencilerin yazmaya karsi tutum ve ozyeterlik
algilarinin yiiksek olmasinin beklendik bir sonu¢ olabilecegi sdylenebilir. Bu sonuca
bakarak Ogrencilerin bu dersi se¢melerinde, yazmaya karsi tutumlarinin iyi diizeyde
olmasimnin da etkili oldugu sdylenebilir. Ciinkii tutumlar nesne ve olgulara yonelik
davranislar1 etkiler (De Hower ve ark., 2001). Ancak on test ve son test sonuglarina
bakarak alinan egitim sonucunda Ogrencilerin yazmaya karsi tutum ve Ozyeterlik
algilarinda anlamli bir artisin olmadigi goriilmiistiir. Carkit ve Karadiiz (2015) Yazarlik ve
Yazma Becerisi dersi baglaminda yazma becerisi lizerine Ogretmen goriislerine
basvurduklar1 ¢alismalarinda 6gretmenlerin dersin programi ve kazanimlarini tam
anlamiyla Oziimseyebilmeleri i¢in hizmet i¢i egitime alinmalarinin dersin amacina
ulagabilmesi agisindan yararli olacagi degerlendirmesinde bulunmustur. Karatop (2019) da
Yazarlik ve Yazma Becerileri Dersinin 6grencilerin yazili anlatim becerilerine etkisini
inceldigi caligmasinda deney grubunda yer alan &grencilerin kontrol grubunda yer alan
ogrencilere gore dersin kazanimlarmi gergeklestirme oraninin daha yiliksek oldugu
sonucuna ulagsmis ancak yine de Ogrencilerin genel olarak ¢ogunlugunun kazanimlara
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ulagsmada yetersiz oldugunu ifade etmistir. Bunun da dersin bazi kazanimlarinin 6grenci
seviyesine uygun olmamasindan kaynaklandigini belirtmistir.

Elde edilen bulgular sonucunda 6grencilerin 6n test ve son test Sonuglarina gore
yazmaya yoOnelik tutumlarinda sinif diizeylerine gére anlamli bir fark olmamasina karsin
cinsiyete gore kadinlarin erkeklerden daha yiiksek tutuma sahip oldugu sonucuna
ulagilmistir.  Bu sonu¢ alanyazindaki ilgili ¢alismalarin  sonuglartyla benzerlik
gostermektedir (Knudson 1995, Graham, Berninger & Fan 2007, Graham, Berninger &
Abbot 2012, Korkmaz 2015, Cocuk, Yelken ve Ozer 2016, Temel ve Katranci 2019).
Ogrencilerin 6zyeterlik algilarina iliskin &n test ve son test sonuclarina bakildiginda da
cinsiyet ve simif diizeyi degiskenlerine gore anlamli bir fark olmadigi sonucuna
ulagilmaktadir. Alanyazinda bu sonuclari destekleyen c¢alismalar da yer almaktadir.
Ozyeterlik algismin cinsiyete gdre anlaml bir fark olusturmadig1 sonucuna Ekici (2008),
Ulper ve Bagci (2012), Eggleston (2017) vb. ¢alismalarda ulasilmistir. Sinif diizeyinde ise
Korkut, Akkoyunlu (2008), Iseri ve Unal (2012), Bas, ve Sahin (2012), Seckin ve Basbay
(2013) vb. galismalarda anlaml bir farkin bulunmadigi sonucuna ulasilmistir. Bu durum
Yazma ve Yazarlik Becerileri dersinin 6grencilerin yazmaya yonelik tutum ve dzyeterligi
iizerinde anlamli bir etkisinin olmadig1 yoniinde yorumlanabilir.

Sonug¢

Sonug olarak elde edilen bulgulara gore Yazarlik ve Yazma Becerileri dersinin
Ogrencilerin yazmaya yonelik tutum ve Ozyeterlik algilart {izerinde anlamli bir etkisi
bulunmamaktadir. Bunun da Carkit ve Karadiiz (2015) ile Karatop’un (2019) belirttigi gibi
dersi isleyen 6gretmenden veya programdaki kazanimlardan kaynaklandigi soylenebilir.
Ayrica bu sonuglarin elde edilmesinde ¢alismaya dahil edilen 6rneklem grubunun tasimali
egitim yapan bir okuldan secilmis olmas1 da etkili olabilir. Bu bakimdan ileriki ¢caligmalar
ve ders icin su Oneriler yapilabilir:

e Daha biiyiik ve farkli okul tiirlerini kapsayan orneklemler {izerinde bu dersin
etkililigine yonelik ¢alismalar yapilabilir.

e Ders oOgretmenlerinin dersin igerigi ve kazamimlar1 hakkinda farkindaligi
artirilabilir.

e Tirkge Ogretmenlerinin de temel dil becerilerine yonelik uzmanlagmasi
saglanarak se¢imlik derslerin ilgili beceride uzmanlagmis 6gretmenler tarafindan
verilmesi saglanabilir.
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