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Compatibility between History Textbooks and Historian’s Historiography
in terms of Historical Reasoning: The Example of Halil inalcik and
Establishmentof Ottoman State in Turkish History Education
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Article History: To answer the question of how to think historically, the best and most common examples of historical
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textbooks with historiography in terms of historical reasoning. In the study, Halil inalcik's article and the
relevant parts of the second unit of the 10th grade history textbook were examined on the subject of the
establishment of the Ottoman State. Historical reasom’ng/argumentation is divided into three categories:
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approaches of reasoning (inductive, deductive), techniques of reasoning (formal, informal) and reasoning
procedures (analogical, reasoning for differences, pros-cons, proportional, criterion, modality). The two
texts were compared according to these categories. As a result of the research, it was determined that the
textbook was compatible with Inalcik's article in terms of reasoning approaches and techniques, but
incompatible in terms of reasoning procedures. In addition, it has been determined that the textbook
contains less reasoning but more knowledge than the article. In line with this finding, it can be concluded
that history textbooks are incomplete in terms of supporting historical reasoning. In this respect, history
textbooks need to be examined and improved more comprehensively
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INTRODUCTION

Historical thinking is essential in history teaching and has a unique thinking process, different from
other fields (Meier, 2009). Coltham and Fines (as cited in Safran, 1994)state that, students are expected
to develop logical judgment via history learning. Drake and Brown (2003) also confirm that students
who want to understand history mustlearn to think historically. Many researchers (Demircioglu, 2009;
Dilek., 2000; 2002; Diri6z, 2006; Koksal, 2007; Langlois & Seignobos, 1937; Shemilt, 1983; Stobart, 1994;
Van Drie & Van Boxtel, 2008) emphasize the necessity of reasoning in the field of history while learning
the past. During such a process, the relationship between “the events on which the pastis based on is
passed through a logical filter” (Demircioglu, 2009, p. 228), and thus historical reasoning is emerged.
Then, how is historical thinking possible with reasoning? Which reasoning skills are necessary for
historical thinking? Historical thinking is considered as a subcategory of higher-order thinking skills
such as reasoning, conceptualizing, evaluating, and making decisions. Historical reasoning, on the other
hand, refers to the purpose of history education and the actions that students exhibit while learning
history (Van Boxtel & Van Drie, 2018).

In the relevant literature, the most comprehensive and structured studies conducted by Van Drie and
Van Boxtel in 2004 through 2008 demonstrated a six-trait-framework (Van Drie & Van Boxtel, 2004;
2008). Furthermore, Van Boxtel and Van Drie (2018) revised their framework and keeping it same
presented with some extensions. The scholars (Van Drie & Van Boxtel, 2008; Van Boxtel & Van Dirie,
2018) put forward thattheir framework, as thet stated specifically, is a culture-specific conceptualization
and a holistic, social-based activity based on studies conducted in Europe. It is also associated with
historical thinking and historical reasoning (Van Boxtel & Van Drie, 2018). On the other hand, Giiltekin
(2013) introduced and extended their prior studies and re-developed a five-trait framework in the
Turkish context; she reduced two traits into one by combining substantive concepts and meta-concepts
and converting them under the category of using concepts. As a result, she listed the frame of the
historical reasoning as asking questions, using concepts, contextualization, using documents, and
argumentation. In Turkish language, reasoning expresses a more logical content. When its components
are examined, the historical reasoning defined by the researchers, however, meets the concepts of the
historical thinking and methodology for Turkish. In this respect, the expression of historical reasoning
in Turkish should be perceived as logical reasoning. Therefore, this study accepts the concept in this
way.

The studies related to but not specifically on historical reasoning conducted in Tiirkiye can be
categorized under three; from the perspectives of philosophy (Tiirker, 2004), historical methodology
(Erdogdu, 2021), and logical fallacies in the historical texts (Giiltekin, 2021). Additionally, there are such
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research studies (Er, 2008; Erdogdu, 2021;Erol Sahin,2014; Uzun, 2006; Yalansiz, 2015) focusing on only
one of the historical reasoning skills (e.g., comparison and causality).

One of the aims of the Turkish curricula is “students who have completed primary school gaing the
basic level of verbal, numerical and scientific reasoning, social skills, and aesthetic sensitivity that they
will need in daily life”. For middle and high school, the expression is cited as "individuals who have
gained basic skills and competencies in discipline-specific areas" (MoNE, 2018; 2022). In history
teaching, students' historical thinking skills aim at improving cognitive abilities such as establishing
cause-effect relationships, conceptualization, chronological thinking, and understanding the nature of
change and continuity (Koksal, 2007). 2022 The History school curriculum, which will be implemented
from the 2023-2024 academic year, is the revised version of the 2018 curriculum. The most significant
change in this version has been in historical thinking skills. In the 2018 curriculum, skills such as
chronological thinking, historical understanding, establishing cause-effect relationships, perceiving change and
continuity, research based on historical inquiry, historical analysis, and interpretation, and historical problem
analysis and decision- making, and partially historical empathy are discussed. In the 2022 curriculum, these
skills were renumbered in six segments and were explained as chronological thinking, historical
comprehension, historical analysis and interpretation, research based on historical inquiry, historical
problem analysis and decision-making, and historical empathy.

As stated earlier, to understand history, students need to learn to think historically. Demircioglu (2009)
stated that the methods and approaches used by historians while doing the science of history should be
used in the history teaching process to gain historical thinking skills. In other words, history teaching
should proceed in parallel with the work of historians. Similarly, Dilek (2000) and Giingor-Akinct (2011)
highlighted that the stages of the historian’s task should be simplified for the level of students because,
according to Bruner (as cited in Ata, 1999), school children can demonstrate scientific and intellectual
performance. The difference between a scientist and a student is related to the degree of this scientific
activity rather than its type, which requires parallelism valid/necessary for the resources and materials
used in the courses.

Among these resources and materials, the most used material one is the textbook; they provide the
opportunity to understand the subject, and it should be suitable for the cognitive level of the student
(Aslan et al., 2015). It also serves as an important and ready-made source of information for teachers
(Celik, 2020; Karabag, 2012). Moreover, such materials have started to be distributed free of charge to
the students in Tiirkiye inrecent years. The textbooks’ function as a primary material continues despite
the changes in curriculum because the changes have been mainly for digitalization of such materials
but not for the content (Akbaba, 2013). It is seen that interactive versions of the history textbooks
accepted in 2021 have also been created and placed on EBA digital platform of MoNE (EBA, n.d.) The
history textbook is a student-level form of academic historiography (Celik, 2020). Kéksal and Sahin
(2003) recommended that history textbooks should be prepared to reflect the basic logic of history
science and give students an idea about the requirements for historical research methods. In other
words, history textbooks have to observe academic historiography and the methodical subtleties of the
field as one of the first elements that enable students to encounter the principles and presentation style
of the field.

Studies on history textbooks show tendencies of various results: Research that embodies whole-
textbook evaluation in line with some pre-defined criteria (Aslan et al., 2015; Celik, 2020; Ercan, 2008;
GOk, 2005; Kirez, 2008; Merag, 2006; Miratkan Camkiran, 2011; Turan, 2001; Yolartiran, 2022);
publications that analyse the specific teaching of certain historical subjects in textbooks (Aksoy, 2016;
Aktas, 2018;Kacmaz, 2022; Oztiirk, 2021; Y1lmaz, 2019); and, those that collect opinions about textbook-
content from various agents (Akbaba, 2013; Ceylan, 2006; Mintas, 2015). Accordingly, scholars criticised
that the textbooks do not appeal to high-level thinking, and they are insufficient in establishing a causal
relationship. They do not enable students to form necessary comparisons; the content does not prioritise
to historiography. Researchers alsodrew attention that they contained contradictory information while
dominating a didactic narrative and not developing historiography skills. A final remark was on the
fact that textbooks do not allow learners to work on the evidence.
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Conceptual Framework

The historical reasoning used in Turkish context (Giiltekin 2013; 2019) is a counterpart for
argumentation in Van Boxtel and Van Drie’s studies. When we look at historical reasoning in terms of
logic in Turkish language, it is permeable to put forward a structure as itis in Table 1.

Table 1. Classification of Historical Reasoning

Approaches of Historical Reasoning Procedures of Historical Reasoning
e Inductive Reasoning e  Analogical Reasoning

e Deductive Reasoning Reasoning for Differences

Pros-Cons Reasoning

Techniques of Historical Reasoning
e  FormalReasoning Proportional Reasoning
Criterion Reasoning

Modality Reasoning

e Informal (Postformal) Reasoning

There are two approaches of historical reasoning as seen in Table 1. Inductive reasoning is inferring
from particulars to universals, from events to laws (Emiroglu, 2004). In inductive reasoning, the truth
in premises is arbitrary for the truth of the conclusion and reinforces it. For this reason, it is conferred
that inductive inferences may result in invalid inferences (Batuhan & Griinberg, 1977; Emiroglu, 2004;
Ozlem, 2004). Therefore, the results of inductive inferences reveal a tendency and contain possibility
rather than expressing certainty (Sen, 2003). It is concluded that since a general principle cannot be
reached in the field of history - and history does not seek to find laws - it is not inductive (Aysenever &
Barutga, 2003; Collingwood, 2000). However, Collingwood (2000) and Carr (2012) discussed that
induction is still used by collecting and describing facts and, in some cases, by making generalizations
while historically thinking.

Deductive inferences, which are the other way of reasoning, are "from the universal to the particular or
from the general to the general" (Karagay, 2003; Ozlem, 2004). The conclusion and inference are also
true in cases where the premise is true or considered proper (Sen, 2003). Hence, deductive reasoning is
criticized as a way of reasoning in which new knowledge cannotbe produced (Ozlem, 2004); that s, it
isused as a proof rather than an inference (Sen, 2003). Langlois and Seignobos (1937) state that reasoning
in the field of history can give estimates, not a certainty, and that can occur only if the predictions are
in the same direction. On the other hand, Simsek (2008) states that the human mind acquire the
information in context deductively as a whole. Cooper and Dilek (2004) also considered deductive
reasoning necessary to understand the past. lThan (2010), finally, argued that deduction and induction
should be carried out in a way that supports and follows each other continuously.

Technique of reasoning canbe categorized under two headings that is realized as formal and informal.
Formal reasoning has a binary logic system of right-wrong and good-bad (Commons & Richards, 2003).
It follows the principles such as identity, non-contradiction, the impossibility of the third state, and
sufficient reason depending on the rules of logic. It can be considered a one-way, rule-based, and truth-
valued reasoning that leaves no room for possibility. When it comes to formal thinking, a Piagetian
approach is pre-dominant. Piaget (2004) emphasized that formal thinking is the abstract translation of
concrete operations deductively applied to assumptions or propositions. Hallam (1967) reached results
parallel to Piaget's approach for mental development to historical thinking and indicated that children
could not realize historical thinking as an abstract field of study. Postformal thinking (i.e., flexible,
dynamic, and contextual thinking) (Knight & Sutton, 2004), which NeoPiagetian theorists described as
an adult-specific thinking, corresponds to informal thinking that is non-formal and can be applied to
everyday language and topics. Informal reasoningis different from formal in that accepting all premises
and questioning their relation to the result makes it possible to reach a variety of results than a dual
judicial system (Yaran, 2011). All Wineburg (1999; 2007), Saye and Brush (2002), and Van Drie and Van
Boxtel (2008) stated that the historical perspective is more suitable for informal reasoning,.

Procedures for historical reasoning are used in opreations and intentional reasoning, and they can be
listed as analogical reasoning, reasoning for differences, pros-cons reasoning, proportional reasoning,
criterion reasoning, and modality reasoning. The analogical reasoning process is defined as revealing
invisible and unknown similarities between two things or events (Emiroglu, 2004; Sen, 2003), and
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comparing similar elements (Ata, 2007; Striker, 2008). In Oner's (1998, p.173) words, "the mind is
walking from the private to the private". In this reasoning procedure, the points of similarity between
the similarand the associated are determined. An evaluation is made on whether the similarity between
the two is substantial or not (Yaran, 2011). Another procedure of reasoning for differences is based on
difference thatis also carried out like analogical reasoning. However, in this case, a reverse relationship
is established; differences are determined; and an evaluation is made accordingly. Van Drie and Van
Boxtel (2008) highlighted that information should be examined in terms of similarities and differences
to understand the past. Ata (2007), on the other hand, stated that analogies can cause errors and that
due to the circumstances of the events in history; differences in the field of history should be emphasized
more. One another procedure is pros-cons reasoning. This reasoning is aimed at evaluating the positive
and negative, advantageous and disadvantageous aspects of a situation (Striker, 2008),and considering
the positive-negative aspects of an event is such a reasoning process. Proportional reasoning, unlike
pros-cons, refers to making a comparison between two things in terms of degree. It allows ranking with
the grading of the comparisons (Giiltekin, 2013)and is usually seen in judgment sentences formed with
the term of more. The fifth procedures for historical reasong are called criterion reasoning; and it
evaluates a situation within the frame of a pre-determined criterion on the subject (Striker, 2008). It is
possible to say that inferences are made over the accepted criterion/criteria, particularly in sentences
that express a definite judgment. It is a reasoning frequently used when making evidence-based
inferences in the field of history. Finally, procedures of modality reasoning, on the other hand, is the
inference in which necessity and probability are stated (Striker, 2008). The use of predicates such as
must, have to, should, maybe in inferences based on the strength or weakness of the evidence is an example
of modality reasoning. Counterfactual reasoning, which can be frequently used in history lessons, even
if it is unnecessary or inappropriate (e.g., if the Battle of Manzikert/Malazgirt did not exist, ...), is this
type of reasoning (Giiltekin, 2013).
The starting point of this study is whether the textbooks, as a source that both students and teachers
benefit from in schools where historical thinking is based and are prepared by the historical reasoning
of historians in the relevant literature. In this sense, it has been tried to determine to what extent the
textbook fits the historian, Halil Inalcik, who is an expert on the subject, in terms of historical reasoning.
The study aims to compare Halil Inalcik’s doing history on the establishment of the Ottoman State and
the tenth-grade history textbook in terms of historical reasoning. Furthermore, the purpose is to
determine the compatibility of the textbook with the historian’s doing his task. The comparison is
limited to the establishment of the Ottoman State, and the following research questions are tired to be
answered throughout the study:

Is the history textbook on the foundation of the Ottoman Empire compatible with the historian
Halil Inalcik’s doing history in terms of approaches of historical reasoning?

Is the history textbook on the foundation of the Ottoman Empire compatible with the historian
Halil Inalcik’s doing history in terms of techniques of historical reasoning?

Is the history textbook on the foundation of the Ottoman Empire compatible with the historian
Halil Inalcik’s doing history in terms of procedures of historical reasoning?
METHOD
This study aims to compare the tenth-grade textbook and Halil Inalcik in terms of historical reasoning
and to determine whether the textbook is compatible with the historian. In the research, document
analysis (Merriam, 2009), one of the non-interventionary data collection methods, which allows research
on existing documents, was used, and the textbook and Inalcik's article were compared in terms of
historical reasoning on the subject of the establishment of the Ottoman State.
Purposeful sampling was used for the topic, the textbook, and the historian to be compared in the
research. For this, people, places, and documents, and the possible representations of important
theoretical structures (Cresswell, 2021) are included (Given, 2021). In the study, Halil Inalcik has been
chosen as a historian whose article is to be compared. The reason why we chose him is because he is
seen as a top expert of historiography both in the world and in Tiirkiye, and even the term "pole of
historiography" is ascribed to him. Halil inalcik is also the only Republican period historian whosename
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ismentioned in the unit titled ‘History and Time’ in the 9th grade history textbook (Yiiksel et al., 2021a).
Similarly, the 10th grade history textbook is the one where Halil Inalcik’s works are used the most (21
works) and he is cited the most (Yiiksel et al., 2021b, p.213). He also made a fundamental change in
Ottoman History by changing the established year of Ottoman State from 1299 to 1302, which now is a
ground-breaking change for Turkish history. For this reason, the textbook was compared with the
historical reasoning in Halil Inalcik's article "The Problem of Establishment of the Ottoman State".

The topic of the establishment of the Ottoman Empire is one of the 10th-grade subjects in the history
curriculum. Hence, we examined 10th-grade textbooks. In Turkey, two different textbooks were
presented to schools by the Ministry of National Education (Yilmaz,2018; Yiiksel et al.,, 2021). According
to the new program, the interactive form of Yiiksel et al. has also been prepared. Therefore, we choose
this as the textbook to compare in the research. Besides, MoNE currently offers this book as a 10th-
grade textbook on the website.

Although, Halil Inalcik has many significant publications on the establishments of the Ottoman State,
when it comes to the selection of the particular article titled The Problem of the Establishment of the Ottoman
State in an edited book named Dogu Bat: Article 1 by Halil Inalcik is due to a few solid reasons. Firstly,
as in his words, "...these articles should be accepted as a synthesis of ... previous scientific researches
and a summary of them in a plain language as possible. However, new researches that are deemed
important have been added" (Tnalak, 2006, p. 7). In other words, this is the most updated knowledge of
Inalcik’s that was published. This article was first published in the 7th issue of Dogu Bat: journal under
a special theme ‘Akademi ve Tktidar’ (Academia and Hegemony) in 1999. Second, he also suggests to
review his most updated responses to the previous critics for his earlier publication on the topic of the
establishment of Ottoman State. Inalcik (2006, p. 130) states in the book's preface as, "today, I
recommend the critics based on my old writings on the establishment of the Ottoman State that I
published in the 1960s, to read my new researches". A final criterion in selecting this article is that it is
more precise and shorter compared to his other publications. Because in the textbook, the subject of the
Establishment of the Ottoman State is included in the first eight pages of the 10th grade textbook, 2nd
unit titled "Ottoman Politics from Principality to State’, a similarity is grounded between the article
chosen and the textbook unit. In this way, it has been tried not to create a big gap between the textbook
and the article regarding the pages and details examined.

When we speak of an argument, we understand a chain of reasoning. Each argument contains the
grounds or reasons for its conclusion. To analyse the arguments, we look at argument signs in the text.
Sometimes reasoning takes place without these omens. For example, Modal words such as 'should,
cannot, impossible, necessarily' indicate reasoning. Sometimes the whole sentence can be the result or
premise of another reasoning (Fisher, 2018). For this reason, we made the propositions and argument
signs of the examples we took from the texts clear; We showed it under the heading 'its logical analysis.'
The analysis is done via deductive/theoretical thematic analysis (Braun & Clarke, 2019). This type of
analysis allows for justification of theory on the sample the material. In other words, the themes
provided by theory are surged through the two texts we chose to review. An adapted version of Braun
and Clarke (2019) is presented in Table 2.

Table 2. Procedures of Thematic Analysis
Repeatedly reading two texts
Detecting premises and conclusions of historical reasoning segments in two texts.

Applying the concepts of historical reasoning to the segments from two texts.

Interpreting the segments: extending and parsing
Checking each theme for overlapping and ensuring differentiation for each definition
Repeating stages #2, 3,4, 5 to ensure credibility of findings

Comparing the findings to two texts to identify compatibility

AR EIES SIS

. Writing up the findings and reporting
To ensure credibility in the study, we read both documents many times repeatedly at intervals within

three weeks to familiarize content. The analysis was done within the following three weeks, where we
detected the segments of historical reasoning in both texts by identifying premises and conclusions.
Next, we applied concepts revised and presented in the conceptual study of this paper to the two texts
in question. To clarify the chains of premises and conclusions, each segment of historical reasoning was
broken into pieces and extended, where necessary. Following this step, we ensured each segment is an
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accurate representation of the themes. Before comparing the findings and identifying the compatibility
two texts, we made it sure by repeating the analysis as described in Table 2, stages 2, 3, 4, and 5. The
analysis of the documents checked for compatibility and reached some results. After compiling the
findings, we compared them with the previous research. However, the limited local research enabled
us to see to extent that our findings were compatible with international results.

RESULTS

The findings of this paper are categorized under three headings to answer the research questions;
approaches, techniques and procedures used in both texts during historical reasoning. First of all, the
common points in both texts can be described in a list. Each texts include the topics of Asikpasazade
and his first period menakib names; Historians such as Paul Wittek, Mehmet Fuat Kopriili,
Pachymeres; Osman Bey's relationship with the Tekfurs; Ghazis and their organizations; Koyunhisar
Battle, Iznik and Bursa conquests. Two direct quotations from Inalcik are included in the textbook. One
of these quotes is about Osman Bey's comrades and veteran, the other is about the theory of
establishment and the Battle of Koyunhisar.

The texts were screened for premises and conclusions of the segments including historical reasoning.
Later, the types of historical reasoning existent in the texts were identified. The arguments in the
segments were sometimes comprised of a sentence and other times a set of larger discourse. In our
findings, one premise formed another’s conclusion: one conclusion naturally acted as the following
one’s premise. Both in Inalcik’s article and the textbook unit displayed a series of long propositional
chains including interchanging premises and conclusions. The segments presented in tables in the
following sections were bold-written. Next, those segments were cut into pieces and/or extended to
display the reasoning processes. We sometimes explicitly added hidden premises; we converted
complex sentences into simple ones and added more complementary verbs to unite the meaning.
Findings of approaches for historical reasoning

Halil Inalcik included both deductive and inductive historical reasoning in his article. Inductive was
more employed than the deductive, which is similar in the history textbook. The ratio of deductive to
inductive for each text separately was also similar. As can be seen in Table 3 below, there is a chain of
including five inductive reasoning examples. As an illustration, in (A) the events are listed
chronologically and a conclusion is reached at the end of the segment. A cause and effect relationship
is visible; the result of Turkomans dispersing in the mountain areas was caused by being pushed to the
western regions due to the Mongols who invaded Anatolia where Anatolian Seljuks lived. As
aforementioned, inductive historical reasoning has the purpose of extending the knowledge and
arriving at a new one, and it does not display certainty. Therefore, both textbook and article confirm
this piece of information.

Table 3. Samples of Inductive Reasoning

inalcik Text Its Logical Analysis

3.1. In the 1230s, the Mongols drove the Turkoman tribes west from the rich pastures of  In the 1230s, the Mongols deported the Turkoman tribes to the west.
Meraga, Arran, and Mugan in Azerbaijan. Mongolian oppression continued in Anatolia as ~ Mongolian pressure continued in Anatolia as well.
well; In 1243, the Mongols invaded the Seljuk Sultanate of Anatolia. As a result, the  In 1243, the Mongols invaded the Seljuk Sultanate of Anatolia.
Turkomans were concentrated in the mountainous regions. Towards the end of the XIIL As aresult, the Turkomans are concentrated in the mountainous border
century, Ibn Said and Byzantine sources mention hundreds of thousands of tent Turkomans  regions (inductive)
in the mountainous region of Western Anatolia from Teke peninsula to Ankara-Eskisehir-
Bolu (200 thousand tents in Denizli, 100 thousand tents in Kastamonu, 30 thousand tents in Towards the end of the XIII. century, hundreds of thousands of tent
Kiitahya). In 1277, the invasion of Anatolia by the Mamluk Sultan Baybars against the = Turkomans settled in the mountainous region of Western Anatolia, from
Ilkhanids and the Mongol genocide afterwards led to new migrations to the westem  the Teke peninsula to Ankara-Eskisehir-Bolu.
extremes. Finally, after the Mongolian civil war of 1291-1295 and the Mongolian governor ~ Their number is 200 thousand tents in Denizli, 100 thousand tents in
Stilemis rebellion in Anatolia (1298-1299), the Uc Turkomans, who felt free, fell on the Kastamonu, 30 thousand tents in Kiitahya region.
Byzantine lands in Western Anatolia; they established Principalities in the conquered lands  Ibn Said and Byzantine sources recorded this information.
In a short time, this region became a Turkish homeland (p. 130). In 1277, the Mamluk Sultan Baybars invaded Anatolia.

Then the Mongolian cruelly suppressed took place.

After these events caused new migrations towards the western

1291-1295 Mongolian civil war took place

In Anatolia, the Mongolian governor Siilemis revolted (1298-1299)
As aresult of this, the U¢ Turkomans felt free.

They went to the Byzantine lands in Western Anatolia.

They established principalities in the lands they conquered.

Free U¢ Turkomans went to Byzantine lands in Western Anatolia.
They established principalities in the lands they conquered.
These events took place in a short time.

As a result, this region has become a Turkish homeland.
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Textbook Text

Its Logical Analysis

3.2. The theories put forward by historians working on the establishment of the
Ottoman Principality differ. Especially Paul Wittek (Vitek), Mehmet Fuat
Képrilii and Halil inalak put forward important theories about the
establishment of the principality. Comparing these theories is important
because the lack of relevant sources has led historians to make inferences by
comparing the available sources. According to the generally accepted
understanding, the Ottoman Principality was established in Western Anatolia,

ina region called Bithynia (p. 53).

Historians conducted studies on the establishment of the
Ottoman Principality.

The ideas put forward by historians differ.

Paul Wittek, Mehmet Fuat Kopriilii and Halil Inalak are
historians who put forward ideas.

The theories of these historians regarding the establishment of
the principality are particularly important.

These theories need to be compared

Resources on the subject are insufficient

Historians compare and deduce available sources.

According to the majority of these inferences, the Ottoman
Principality was established in Western Anatolia, in a region
called Bithynia.

In Table 4, deductive reasoning examples are presented; one from Inalcik, two from the textbook. First

the conclusions are displayed, and then supporting examples and/or evidence are listed. The examples

in the table are found out rather for providing evidence.

Tablo 4. Samples of Deductive Reasoning

Inalcik Text

Its Logical Analysis

4.1. In the old Ottoman narration, it is claimed
that a sermon was read in the name of Osman
in Karacahisarin 699/1299, so that he was an
independent ruler at this date. In Islamicstate
law, a person's reign is possible if his name is
mentioned in the Friday sermon and at the
same time struck on a silver coin. There is no
mention of silver coins in the narration....
According to numismatists, the first Ottoman
coin was Orhan's coin dated 1357 (p. 123).

The establishment of the Ottoman Principality
was not in 1299.

In 1299, Osman Bey was claimed to be an
independent ruler.

In the old Ottoman narration, it is stated that a
sermon was read in the name of Osman in
Karacahisarin 1299.

It is necessary to look atIslamic state law

In Islamic state law, there is a requirement for a
sermon and a silver coin for the rulership.

The sermon is mentioned in the narration

There is no mention of silver coins in the narration.
According to numismatists, the first Ottoman coin
belongs to Orhan.

The first coin is dated 1357.

Textbook Text

Its Logical Analysis

42. Osman Bey did not follow a random
conquest path and realized his conquests in
two stages. First of all, he took control of the
roads and surroundings of the region he
wanted to conquer and tried to surround his
target without any reaction. In the second
stage, the main goal was to go over it and
ensure the conquest of the region. Before the
conquests, he directly contacted the people of
the region and tried to make them adopt the
Ottoman hegemony (p. 55).

Osman Bey did not follow a random route of
conquest.

Osman Bey realized his conquests in two stages.
Before the conquests, he had direct contact with the
people of the region.

He tried to impose the Ottoman hegemony on the
people of the region.

He took control of the roads and surroundings of the
region he wanted to conquer.

Then he went on the main target

He conquered the region.

4.3. While the Ottoman Empire followed a
policy of expansion towards Byzantium, it
sometimes followed the path of conflict and
sometimes reconciliation. For example, Kose
Mihal -Tekfur of Harmankaya- showed great
benefits by entering the service of the
Ottomans and became one of Osman Bey's
closest friends in arms (p. 57).

The Ottoman Empire followed a policy of expansion
towards Byzantium.

Enlargement sometimes followed the path of conflict
and sometimes reconciliation.

An example of reconciliation is that Kose Mihal -
Tekfur of Harmankaya- entered the service of the
Ottomans.
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Findings of techniques for historical reasoning

Halil Inalcik employed informal historical reasoning throughout whole article. No examples formal
techniques are observed. In the textbook, on the other hand, a few formal historical reasoning techniques
were seen. This is dues to the fact that the textbook is a pedagogic material. We observed some informal
examples as well, which is a positive perspective for diversity of the textbook including both techniques.
Tablo 5. Samples of Formal Reasoning

Textbook Text

Its Logical Analysis

5.1. Two different views have been put forward
regarding the origin of the dynasty that founded
the Ottoman Principality. The first of these; It is a
rumor that Ertugrul Ghazi’s father is Siilleyman
Shah. The second is the generally accepted view
that his father is Giindiiz Alp (p. 52).

Two different views have been put forward regarding the
origin of the dynasty that founded the Ottoman
Principality

The first of these; It is a rumor that Ertugrul Ghazi’s father
is Stileyman Shah

The second is the rumor that his father is Giindiiz Alp
The rumor that Giindiiz Alp is more accepted

Findings of procedures for historical reasoning

Among the procedures listed in Table 1, Halil Inalcik utilized criterion historical reasoning procedure
the most. Second most used procedure by him is modality (obligatory and possibility) historical
reasoning. Analogical, reasoning for differences, and proportional are also benefited from to a lesser
degree. Yet, pros-cons historical reasoning procedure is not documented. However, the textbook never
employed pros-cons and analogical reasoning procedures. Rest was benefited from though none were

pre-dominant over another.
Tablo 6. Samples of Analogical Reasoning

Inalcik Text

Its Logical Analysis

6.1. Nokerlik is a basic institution in Turkish-Mogolian
society; a combat unit appears around the leader at once,
that is, with a ritual oath. Whoever gives the Anda swears
that he will faithfully serve the chief until death. This
institution can be compared with the Commendation
institution in the Western feudal society (p. 135).

Nokerlik is a basic institution in Turkish-Mogolian society;

Nokers unite around a leader

These area combat unit

Theye enter the combat unit with a ritual oath

The name of this ritual oathis Anda

Whoever gives the Anda swears that he will faithfully serve the
chief until death.

In the western feudal society, there is the institution of
Commendation.

This institution is comparable to the Commendation institution

6.2. The narration means that Osman's conquest of
Karacahisar was not an attack against an tribune of the
Sultan, so it was not a rebellion against the sultan This
style of interpretation was also used in the question of
Osman's independence. Osman punished a rebel who
rebelled against Islam and achieved a gas attack with his
own sword (p. 133).

Osman Bey conquered Karacahisar

According to the narration, the Tekfur of Karacahisar attacked a
tribune of the Sultan.

Karacahisar broke the agreement with the sultan.

In consequence of Osman Bey did not rebel against the Sultan.
The narrative emphasizes this event

Osman punished a rebel.

These situation is reasonable about Osman’s independence

This style of interpretation was also used in the issue of Osman's
independence.

Bothnarratives have a similar interpretation.

Table 6 exemplifies how Halil Inalcik employed analogical reasoning in his article. While doing this, he
was rather subtle; he avoided from certain significant statements and manages it at a very careful
manner. Instead of using as and like mostly benefited from analogical reasoning, he benefits from
modality procedure, for instance by using can be compared, and softens the conclusion. In the textbook,
conversely, analogical procedures are not observed. This might be as a reflection of Ata’s (2007)
proposition that analogies might result in errors. As a conclusion, the textbook and its writers along
with the historian consider this perspective.
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Tablo 7. Samples of Reasoning for Differences

Inalcak Text

Its Logical Analysis

7.1. Osman's entitlement to the khanate isbased on
his success in gaza, his right to the sword, and the
narration at this point conflicted with returning to
an Islamic principle. Osman could only gain the
title of Ghazi with his success as a gaza. The first
hagiography from Ishak Fakih/Yahsi Fakih often
refers to him as Osman Ghazi, we find his title of
khan only in the Aspz. narrative (Aspz. he started
to write his history in 1474). (p. 126).

In the narration of Asikpasazade, Osman's entitlement to
the khanate is based on his success in gaza.

With this statement, the rumor has contradicted

As a result of the success of Gaza, the title of Ghazi can be
earned.

The first hagiography from ishak Fakih / Yahsi Fakih
often refersto him as Osman Ghazi,

Only Asikpasazade used the title of Khan.
Asikpasazade isnot a period source, he started to write his
history in 1474.

7.2. The history of the Ottoman Empire examines
how and under what conditions the Ottoman
Empire became a superior political power in
Anatolia and the Balkans. The problem of the
emergence of the Ottoman Empire is related to
explaining how the first political nucleus emerged
under the leadership of Osman Ghazi in the Seljuk-
Byzantine "Uc" (serhad) region (p. 126-127).

Ottoman Empire and Ottoman Empire are related to
different topics

The history of the Ottoman Empire examines how and
under what conditions the Ottoman Empire became a
superior political power.

The problem of the emergence of the Ottoman Empire is
related to explaining how the first political nucleus
emerged under the leadership of Osman Ghazi in the
Seljuk-Byzantine "Uc" (serhad) region.

Textbook Text

Its Logical Analysis

7.3. Two different views have been put forward
regarding the origin of the dynasty that founded
the Ottoman Principality. The first of these; itis a
rumor that Ertugrul Ghazi's father is Siileyman
Shah. The second is the generally accepted view
that his father is Giindiiz Alp (p. 52).

Two different views have been put forward regarding the
origin of the dynasty that founded the Ottoman
Principality.

The first of these; itis arumor that Ertugrul Ghazi's father
is Siileyman Shah.

The second is the rumor that his father is Giindiiz Alp.

The rumor that Giindiiz is Alp is more accepted.

7.4. While the Ottoman Empire followed a policy
of expansion towards Byzantium, it sometimes
followed the path of conflict and sometimes
reconciliation. For example, Kése Mihal - Tekfur of
Harmankaya- showed great benefits by entering
the service of the Ottomans and became one of
Osman Bey's closest friendsin arms (p. 57).

The Ottoman Empire followed a policy of expansion
towards Byzantium.

Enlargement sometimes followed the path of conflict and
sometimes reconciliation.

An example of reconciliation is that Kése Mihal - Tekfur of
Harmankaya- entered the service of the Ottomans.

Reasoning for differences has become the most similar procedure for both texts. The textbook benefited
from the controversial topics where Inalcik wrote about in his article. Furthermore, the textbook

presents procedures of reasoning for differences on suchissues.

Tablo 8. Samples of Criterion Reasoning

Inalak Text

Its Logical Analysis

8.1. “...We determined the historical event that
Osman Bey became a charismatic dynasty founder
as follows: Osman's victory of Bapheus
(Koyunhisar) on 27 July 1302....In Yalak-Ova, in
the Hersek-Dili locality near Yalova, against a
Byzantine imperial army. As the contemporary
Byzantine historian Pachymeres states, he elevated
him to the status of the most famous Ghazi Bey in
Anatoliain this frontier region up to Kastamonu”(
p-122)

Osman Bey won the Koyunhisar victory on 27 July 1302.

It is necessary to look at contemporary sources (criterion)

Pachymeresis a contemporary source (criterion)

Pachymeres told victory is won

Pachymeres said that after this victory, Osman Bey became
a famous Ghazi in the frontier region.

Osman Bey's fame in the frontier region makes him strong
(criterion)

An empowered bey gains competence

Osman Bey also gained competence.

So the Koyunhisar victory is the historical event in which
Osman Bey became a charismatic dynasty founder
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8.2. The Tekfur of Inegol complained to the Tekfur
of Karacahisar, and the Tekfur took action to
punish this attack; Thus, a situation contrary to the
ahdname made between the Seljuk sultan and
Tekfur emerged. Here, the Menakibname clearly
tries to legitimize Osman Ghazi's action. By acting
against Osman, Tekfur became arebel according to
the dar al-ahd rules of Islam, the war against him
is legitimate (p. 133)

The Tekfur of Inegol filed a complaint with the Tekfur of
Karacahisar.

Tekfur took action to punish this attack.

Thus, a situation contrary to the ahdname made between
the Seljuk sultan and Tekfur emerged.

By acting against Osman, Tekfur became a rebel according
to the dar al-ahd rules of Islam.

War against him is legitimate because the deal is broken

Here, the Menadkibname clearly tries to legitimize Osman
Ghazi's action.

8.3. The Turkoman warriors with red caps running
to Gaza and booty will form the Bey's army under
the name of pedestrian with a new organization in
the time of Orhan Ghazi, they will wear white bork
instead of red bork (white color means nobility in
Turks, black sdgiik (bone) common people, white
s6giik noble class) (p. 136)

There are Turkoman warriorsin red bork

This is the purpose of their battle for gasand loot.

A new organization was formed in the time of Orhan
Ghazi.

In organization, these Turkoman warriors formed the
brainless army.

They wore a white bork

White color signifies nobility in Turks.

Therefore, these Turkoman warriors were considered as
nobles.

Textbook Text

Its Logical Analysis

8.4. The works left by Byzantine historians
Pachymeres (Pakimires), Nikephoros (Nikeforos)
and Kantakouzenos (Kantakuzen) and Arab
travellers, geographers or historians Ibn-i Batuta,
el-Omerd, Ibn-i Said and Ibn-i Haldun shed light on
the period. However, this information is not
enough to write the establishment of the Ottoman
Empire (p. 52).

In the Works left by Byzantine historians Pachymeres
(Pakimires), Nikephoros (Nikeforos) and Kantakouzenos
(Kantakuzen) and Arab travellers, geographers or
historians Ibn-i Batuta, el-Omeri, Ibn-i Said and ibn-i
Haldun there is information about the Ottoman
establishment period.

But this information is not enough to write the
establishment of the Ottoman State.

Criterion historical reasoning procedure has become the mostused historical reasoning by Halil Inalcik.
It is not used by itself, but also combined with other procedures throughout his article. Nevertheless,
the textbook does not show such a tendency of utilizing criterion reasoning as the most, but rather in a
similar rate with others. Table 8 above, shows an example of how the textbook benefited criterion
historical reasoning procedure. Yet, the criterion is not explicit but missing. The conclusion is certain,
yet how the writers arrive at this result is unclear. On the other hand, the same topic in Inalcik’s article

contains the criterion explicitly and significantly.

Tablo 9. Samples of Proportional Reasoning

Inalcik Text

Its Logical Analysis

9.1. With the Bapheus
(Koyunhisar), Osman rose to the status of a

victory  of
charismatic Ghazi Bey in the eyes of alps, ahis
and all Turkoman people in the whole region,
and his son Orhan became the head of the
principality without objection after him. For
this reason, we think that it would be more
appropriate the actual
establishment date of the Ottoman Empire as
27 July 1302 (p. 123).

to  determine

With the victory of Bapheus (Koyunhisar), Osman
rose to the status of a charismatic Ghazi Bey in the
eyes of alps, ahis and all Turkoman people in the
whole region.

His son Orhan later became the head of the
principality without objection.

Being in power without objection shows that Osman
Bey is satisfied (criterion)

Then it is more appropriate to accept the victory

that provides this power as the date of
establishment (Measured and Proportional
reasoning)
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Textbook Text

Its Logical Analysis

9.2. According to the generally accepted view,
the Ottomans; He is a member of the Kay1
Tribe of the Giinhan Line of the Bozok Branch
of the Oghuzs. The Ottomans claimed that
they belonged to the Kay1 Tribe most intensely
during the Murad II began to emphasize it
during his time (p. 53).

Ottomans; there is the opinion of the Oghuzs that the
Gilinhan Line of the Bozok Branch was a member of
the Kay1 Tribe.

This view is the generally accepted view.

The Ottomans emphasized this

Most intense they emphasized during the time of
Murad II

Proportional reasoning is utilized more in the textbook compared to the article of Inalcik. The textbook
bases its reasoning on the quantitave data whereas Inalcik on qualitative. One might conclude that this
is dues to the fact that the historian based his facts on the documents, while the textbook on the

interpretations.
Tablo 10. Samples of Modality Reasoning

Inalcaik Text

Its Logical Analysis

10.1. The old menakibname narrations told by Asik
Pasazade comes from Ishak Fakih, the imam of Orhan.
The Imam is probably ina position to get close information
about the events of the Osman period (p. 122).

Asgik Pagazade narrated he old menakibname narrations

Old menakibname comes from Ishak Fakih, the imam of Orhan.
Ishak Fakihis animam of Orhan Bey,

He is probably in a position to get close information about the
events of the Osman period.

10.2. In a Muslim city, it is obligatory to appoint the
authorized persons, imam, hatib and kadi, for the
fulfillment of religious services and the conduct of affairs
according to Islamic law. Butappointing these persons is
only within the authority of the sultan; For this reason,
Imam Tursun Fakih, who was with Osman at that time,
reminds him that as an Islamic legal scholar, permission
should be obtained from the Sultan (p. 126).

In a Muslim city, it is obligatory to appoint the authorized
persons, imam, hatib and woman, for the fulfillment of religious
services and the conduct of affairs according to Islamic law.
According to Islamic law, appointing these personsis only within
the authority of the sultan.

There is Imam Tursun Fakih next to Osman.

Tursun Fakihis anIslamiclegal scholar

Tursun Fakih reminded him of the need to get permission from
the Sultan.

It is not stated in the narration that permission was obtained from
the sultan.

It is said that Osman made the appointment.

10.3. The Turkoman ghazi leader Osman, who did not
know the intricacies of Islamic law, did not need the
sultan's permission. He is of the opinion that he has the
authority to appoint kadi and hatib. The title of kadi and
hatib are given to Tursun Fakih, and he cite Osman for
name in the Friday sermon, so one of the necessary
conditions according to Islamic sovereignty law, the
mention of Osman's name in the sermon is realized.
However, according to the same legal conditions, his
name should have been on the silver coin (p. 126).

The Turkoman ghazi leader Osman, who did not know the
intricacies of Islamic law, did not need the sultan's permission.
He is of the opinion that he has the authority to appoint kadi and
hatib.

The kad1and hatib are given to Tursun Fakih,

he also cite Osman for name in the Friday sermon,

Thus, one of the necessary conditions according to Islamic
sovereignty law, the mention of Osman's name in the sermon is
realized.

However, according to the same legal conditions, his name
should be on the silver coin.

But there is no silver coin

(Here is the inference in a situation where there are no other
options in the context of the previous reasoning)

10.4. Turkoman tribes wanted to go to the grassy plateaus
in the mountains in Bithynia. The whole region up to
Sakarya, including the Tekfur of Bilecik, was considered
Dariil-Islam, and according to the narration, the tribe
under Osman could freely migrate between the Domanig
(Domalic) highland and the Sogiit winter resort 25 km
northwest of Eskisehir. It may be true that the Seljuk
Sultan gave the region a homeland to this tribe (perhaps
through the Eskisehir Seljuk governor) (p. 132).

The Turkoman tribes wanted to go to the grassy plateaus in the
mountains in Bithynia.

The whole region up to Sakarya, including the Tekfur of Bileck,
was considered Dar al-Islam.

According to the narration, the tribe subject to Osman could freely
migrate between the Domani¢ (Domalic) highland and the Sogjit
winter quarter, 25 km northwest of Eskisehir.

For this reason, the rumor that the Seljuk Sultan gave the region
ahomelandto thistribe may be true

perhaps through the Eskisehir Seljuk governor

10.5. The narration claims that at this stage, that is, in
1288, he officially became a subordinate of the Seljuk
Sultan. This record, which should belong to the first text
of the old narration, may again be an argument put
forward to legitimize Osman's situation (p. 133).

The narration claims that at this stage, thatis, in 1288, he officially
became a subordinate of the Seljuk Sultan. This record, which
should belong to the first text of the old narration, may be an
argument put forward to legitimize Osman's situation.
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10.6. During the Seljuk period, Danishmendnime
represents the Anatolian Turkoman version of the Ghazis
epope. Ottoman Ghazis embraced this tradition. The
Ottoman society and the establishment of the Ottoman
State cannot be understood without understanding the
Ghaza traditions and organizations (p. 136).

During the Seljuk period, Danishmendname represents the
Anatolian Turkoman version of the Ghazis epope. (criteria)
Ottoman Ghazisembraced this tradition.

The Ottoman society and the establishment of the Ottoman State
cannot be understood without understanding the Ghaza
traditions and organizations.

Textbook Text

Its Logical Analysis

10.7. People such as Ahmedi, Enveri, Ruhi Celebi and
Karamani Mehmet Pasha also genealogised confirming
this. The fact that Ertugrul Ghazi's eldest son is named
Giindiiz also supports this. Maybe the Legend of
Suleyman Shah; It was put forward to prove that the
Ottomans were heirs to the Turkish Seljuks (p. 52).

People such as Ahmedi, Enveri, Ruhi Celebi and Karamani
Mehmet Pasha also genealogised confirming this.

The fact that Ertugrul Ghazi's eldest son is named Giindiiz also
supports this.

Maybe the Legend of Suleyman Shah; It was put forward to prove
that the Ottomans were heirs to the Seljuks of Turkey.

10.8. Since the events cannot be observed directly in
historical studies, the historian uses the evidence and
documents left behind the events. In evaluating the
evidence, history makes use of various sciences.
Historical information may also change with newly found
evidence and documents. Each new information and
document to be found as a result of research can
supplement the existing information, make it more
understandable or completely change it (p.54).

Since the events cannot be observed directly in historical studies,
the historian uses the evidence and documents left behind the
events.

Inevaluating the evidence, history makes use of various sciences.
Historical information may also change with newly found evidence
and documents.

Every new information and document to be found as a result of
research can complement existing information,

These can make it more understandable them

or these can completely replace them

10.9. In the process leading up to the establishment of the
Ottoman Principality, leaders suchas Aygut Alp, Turgut
Alp, Konur Alp, Hasan Alp, Ak¢a Koca, Samsa Sergeant
played an important role. Over time, these Ghazis, who
became Osman ghazi's comrades, enabled him to become
the most successful gaza leader at the extreme, as the
Byzantine historian Pachymeres noted. Edebali, one of
the most respected dervishes in the region, also
complimented Osman Ghazi and said that he received the
title of leader of the gaza from Allah. In addition,
according to Kopriilii, the fact that he harmoniously
united groups such as Ghaziyan- Rtim, Ahiyan-1 10.10.
Rém, Abdalan-1Ram and Baciyan-1Riim was one of the
factors that made Osman Ghazi come to the fore. These
developments can be considered as Osman Ghazis
important steps towards establishing hegemony in the
region (p. 56).

Uc leaders played a role in the establishment of the Ottoman
Principality

These are referred to as Ghazis.

These Ghazis are Osman Ghazi's comrades.

Thus wrote the Byzantine historian Pachymeres.

Sheikh Edebaliis a respected dervishin the region.

He complimented Osman Ghazi.

Kopriilii said that Osman Ghazi united groups such as Ghaziyar-
1 Rtim, Ahiyan-1 Rim, Abdalan-1 Rilm and Baciyan-1 Rim in
harmony.

This harmony driven forward Osman Ghazi

These can be considered as important steps to establish hegemony.

10.11. According to Halil Inalcik, the Battle of Koyunhisar
(Bafeus) on 27]July 1302, which gave Osman Ghazi power
and prestige, should be accepted as the actual founding
date of the Ottoman Principality. Because trying to
explain the establishment of a greatstate like the Ottoman
Empire with some legends is to move away from being
scientific (p. 58).

Halil Inalcik says that the Battle of Koyunhisar (Bafeus) on 27 July
1302 gave Osman Ghazi power and prestige.

Therefore, this date should be accepted as the actual founding
date of the Ottoman Principality.

Other determined dates arebased on legends.

It is not scientific to try to explain the establishment of the state
withsomelegends.

Inalak  commonly employed modality

and

criterion procedures. Moreover,

obligatory/necessity more than possibility. This isjust the opposive for the textbook.

CONCLUSION and DISCUSSION

he utilized

The history textbook analysed in this study is compatible with the utilisation of historical reasoning on
the establishment of the Ottoman State with Inalcik’s article. Both texts preferred inductive reasoning
the most. Also, both texts employed two approaches equally in ratio. The article by Inalcik includes
both inductive and deductive reasoning by no missing premises. Therefore, we do not document any
problems regarding the issue. Yet, this is just the opposite in the textbook. This requires more studies
evaluating the fallacies existing throughout the textbook in question.

The textbook is compatible to a large extent with Inalcik’s in terms of the techniques used for historical
reasoning. Halil Inalcik used informal reasoning in his article. The textbook includes the examples of
formal historical reasoning. It may be concluded that the textbook displays appropriate reasoning
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techniques for the students’ cognitive levels. Inalcik’s employing informal reasoning might be
interpreted as historical thinking is informal (Saye & Brush, 2002, Van Drie & Van Boxtel, 2008).

The important difference between the textbook and the article is the use of historical reasoning
procedures. Inalcik uses the most criterion reasoning procedures where he combined some of them with
the others. The textbook, on the other hand, does not display a difference between the rates of utilizing
various procedure types. Regarding this issue, there is incompability between the textbook and the
article. Critism on not giving enough care for writing a scientifichistory (Yolartiran, 2022), not including
skills for doing history (Kagmaz, 2022), and hindering learners process the evidence in history textbooks
(Kibar, 2019) are partially supported via this study. For this reason, working through evidence and
caring for historiography requires evolution with some criteria. Itis our interpretation that the textbook
analysed in this study is not compatible with Inalcik’s article.

To a very diminishing degree, analogical reasoning is employed in both texts. The only non-emergent
historical reasoning procedure is pros-cons. This is because of the topic chosen in both texts. This
tendency in the texts reviewed for this research is alsoanother source for compatibility.

The most significant finding out of this piece of research is that the frequency of utilizing historical
reasoning both in the textbook and Inalcik’s article. In the article, we found only two paragraphs that
do not contain reasoning but only presenting the information. The textbooks, though, presents more
segments to inform rather than historical reasoning. The content of the textbook is compatible with the
written history. Yet, the information was not processed with the historical reasoning, and thus it stays
but itself alone. We conclude that findings from the previous research studies criticising history
textbooks are for memorization and the context is condensed (Merag, 2006); they do not allow student
to process the given evidence (Ercan, 2008), nor they do support the skills for doing history (Kagmaz,
2022).

This paper focuses on a very different topic compared to others studying in the same field, i.e., historical
reasoning/argumentation. Another significance of the current study is about utilizing a historian’s
historiography to evaluate history textbooks for historical reasoning. Moreover, we have not come
across any studies conducted on the evaluation of 2021 published history textbooks. This hinders having
a comparative perspective for seeing similarities and differences between the previously used school
textbooks in Turkiye. Therefore, we had to evaluate findings in line with the studies done on the
previous years’ textbooks. Studies analysing and evaluating textbooks published and used in 2021
would yield beneficial results to identify quality of those textbooks.

The study is limited to a single topic, a single article by Halil Inalcik, and a part of the textbook. The
pros-cons reasoning procedure did not find in this study. We interpreted this situation as arising from
the subject we chose. Pros-cons reasoning refers to comparing the effects of a situation. The topics such
as battle or peace's positive and negative effects fit this reasoning procedure. Therefore, comparative
studies should be conducted on such topics. Thus, our findings will become more apparent thanks to
the results of these studies.

Declarations

Conflict of Interest

No potential conflicts of interest were disclosed by the author with respect to the research, authorship,
or publication of this article.

Ethics Approval

No ethical approval is required for this research as the researcher used the document for the data
socurces.

Funding

No specific grant was given to this research by funding organizationsin the public, commercial, or not-
for-profit sectors.

Contribution Rates of Authors to the Article

The study was conducted and written by the researcher herself alone.

www.ijere.com 334



Giiltekin,F. (2023).Compatibility between history textbooks and historian’s historiography in temms of historical reasoning: The example of Halil inalak and establishment of Ottoman
State in Turkish history education. International Journal of Educational Research Review,8(2),322-339.

REFERENCES

Akbaba, B. (2013). Developing of evaluation form for high school history textbooks [Lise tarih ders
kitaplarini degerlendirme formunun gelistirilmesi]. Tiirk Egitim Bilimleri Dergisi. 11(1), 26-41.
https://dergipark.org.tr/en/pub/tebd /issue/26093/274948

Aksoy, M. (2016). Teaching of the history of the Seljuk from constitutional monarchy to present in the
secondary school history textbooks [Tiirkiyede tarih ders kitaplarinda Tiirkiye Selcuklular: tarihinin
dgretimi] (Publication No. 422547) [Master’s thesis, Kahramanmaras Siit¢ii Imam University].
Tiirkiye Council of Higher Education Thesis Center.

https://tez.yok.gov.tr/UlusalTezMerkezi/tarama.jsp

Aktas, Y. Z.(2018). Teaching of Islamic history topics in history textbooks in Turkey (1931-1977)[Tiirkiye’de
tarih ders kitaplarinda Islam tarihi konularimn ogretimi (1931-1977)] (Publication No. 527619)
[Master’s thesis, Gazi University]. Tiirkiye Council of Higher Education Thesis Center.
https://tez.yok.gov.tr/UlusalTezMerkezi/tarama.jsp

Aslan, B, Okumus, O., & Kogoglu, Y. (2015). A research on conformity of secondary level history
textbooks pertinent to students degree of development. The Journal of International Social
Research, 8(37), 689-699.DOI: 10.17719/jisr.20153710635

Ata, B. (1999). Research on the reflection of Piaget and Bruner’s views in England on history education

in elementary education [Ingiltere’de Piaget ve Brunerin goriislerinin ilkdgretimde tarih
ogretimine yansimast iizerine bir aragtirma). PAU Egitim Fakiiltesi Dergisi. 6(6-special issue), 1-
9. https://dergipark.org.tr/tr/pub/pauefd/issue/11137/133230

Ata, B. (2007, April 20-22). The Turkish prospective history teachers’ understanding of analogy in history

education [Paper presentation]. 4th Heirnet Conference: History Education, Identity and
Citizenship in the 21st Century, Istanbul, Tiirkiye.
http://www.acikarsiv.Gazi.edu.tr/index.php

Aysevener, K., & Barutca, E. M. (2003). Tarih felsefesi. Cem Yayinevi.

Batuhan, H., & Griinberg, T. (1977). Modern mantik. Orta Dogu Teknik Universitesi.

Braun, V., & Clarke, V. (2019). Psikolojide tematik analizin kullanim1 [Using thematic analysis in
psychology], S. N. Sad, N. Ozer & A. Atl1 (Trans.). Egitimde Nitel Arastirmalar Dergisi, 7(2), 873-
898. https://doi.org/10.14689/issn.2148-2624.1.7¢.25.17m

Carr, E. H. (2012). Tarih nedir? (16t ed) (M. G. Giirtiirk, Trans). fletisim Yayinlar. (Original work
published 1961)

Ceylan, G. (2006). Teachers’ opinions about 10th grade history textbooks [Ortadgretim 10. simif tarih ders
kitaplarimin hakkinda 63retmen goriisleri] (Publication No. 191593) [Master’s thesis, Marmara
University]. Tiirkiye Council of Higher Education Thesis Center.

https://tez.yok.gov.tr/UlusalTezMerkezi/tarama.jsp
Collingwood, R. G. (2000). Tarih felsefesi iizerine denemeler (E. Ozvar, Trans). Ayisig1 Kitaplari.
Commons, M. L., & Richards, F. A. (2003). Four postformal stages. In J. Demick (Ed.), Handbook of adult
development. (pp. 199-220). Plenum.

Cooper, H., & Dilek, D. (2004). Children’s thinking in history: Anlysis of a history lesson taught 11-year
olds at Ihsan Sungur School, Istanbul. International Journal of Historical Learning, Teaching and
Research, 4(2). http://insight.cumbria.ac.uk/93/

Creswell, J. W. (2021). Nitel arastirma yontemleri: Bes yaklasima gire nitel arastirma ve arastirma deseni (S.
B. Demir & M. Biitiin, Trans). Siyasal Kitabevi.

Celik, H. (2020). A brief overview of history textbook research [Tarih ders kitab1 aragstirmalarina kisa
bir bakis]. Vakaniivis-International Journal of Historical Researches, 5(2), 565-586.
https://doi.org/10.24186/vakanuvis.788374

Demircioglu, 1. H. (2009). Perceptions of history teachers about historical thinking skills [Tarih
ogretmenlerinin tarihsel diigiinme becerilerine yonelik gortisleri]. Milli Egitim, 84,228-229.
https://dergipark.org.tr/en/pub/milliegitim/issue/36201/407181

Dilek, D. (2000). Development of historical thinking in students: Learning and understanding in history
lessons [Ogrencilerde tarih diisiincesinin gelisimi: Tarih derslerinde grenme ve anlama]. Milli

www.ijere.com 335


https://dergipark.org.tr/en/pub/tebd/issue/26093/274948
https://tez.yok.gov.tr/UlusalTezMerkezi/tarama.jsp
https://dergipark.org.tr/tr/pub/pauefd/issue/11137/133230
http://www.acikarsiv.gazi.edu.tr/index.php
https://doi.org/10.14689/issn.2148-2624.1.7c.2s.17m
https://tez.yok.gov.tr/UlusalTezMerkezi/tarama.jsp
https://doi.org/10.24186/vakanuvis.788374
https://dergipark.org.tr/en/pub/milliegitim/issue/36201/407181

Egitim, 145,50-54.

Dilek, D. (2002). Tarih derslerinde 63renme ve diisiince gelisimi. (2nd ed). Pegem A Yayincilik.

Diri6z, U. (2006). Development of critical and creative thinking in history teaching [Tarih 6gretiminde elegstirel
ve yaratict diisiincenin Qelistirilmesi] (Publication No. 191714) [Master’s thesis, Marmara
University]. Tiirkiye Council of Higher Education Thesis Center.
https://tez.yok.gov.tr/UlusalTezMerkezi/tarama.jsp

Drake, F. D., & Brown, S. D. (2003). A systematic appoach to improve students’ historical thinking. The
History Teacher, 36(4), 465-589. https://doi.org/10.2307/1555575

EBA (n.d.). Ortaégretim tarih 10. https://ogmmateryal.eba.gov.tr/etkilesim]li-
kitap/tarih?s=7&d=0&u=0&k=0

Emiroglu, 1. (2004). Klasik mantiga giris. (2nd ed). Elis Yaymlari.

Er, Y. (2008). Within the frame of the subject of “formation of Ottoman Empire” study of causality ideas in history
student, history teacher and historians [“Osmanli Beyliginin kurulusu” konusu cercevesinde; 6grenci,
tarih 63retmeni ve tarihgilerin tarihte nedensellik anlayislarinin incelenmesi] (Publication No. 214549)
[Master’s thesis, Gazi University]. Tiirkiye Council of Higher Education Thesis Center.
https://tez.yok.gov.tr/UlusalTezMerkezi/tarama.jsp

Ercan, G. S. (2008). Construction of causality in Turkish history textbooks [Tiirkce tarih ders kitaplarinda
nedenselligin kurgulanmasi] (Publication No. 220207) [Doctoral dissertation, Dokuz Eyliil
University]. Tiirkiye Council of Higher Education Thesis Center.
https://tez.yok.gov.tr/UlusalTezMerkezi/tarama.jsp.

Erdogdu, A.T. (2021). Analysis and criticism of the comparative historical method [Karsilagtirmali tarih
yontemi ve elestirisi]. The Journal of Humanity and Society. 11(4), 157-199.

DOIL: dx.doi.org/10.12658/M0641

Erol Sahin, A. N. (2014). Effects of using analogy-based activities in history teaching on students’
successes, attitudes, and historical thinking skills [Tarih d&gretiminde analoji ydénteminin
kullanilmasimn ortaégretim 6grencilerinin tutumlarina, basarilarina ve tarihsel diisiinme becerilerine
etkisi] (Publication No. 381518) [Doctoral dissertation, Gazi University]. Tiirkiye Council of
Higher Education Thesis Center. https://tez.yok.gov.tr/UlusalTezMerkezi/tarama jsp

Fisher, A. (2018). Gergek argiimanlarin mantigi. (C. Ozdag & O. Akgelik, Trans). Imge Kitabevi.

Given, L. M. (2021). 100 soruda nitel aragtirma (A. Bakla & 1. Cakir, Trans). An1 Yayincilik.

GO0k, S. (2005). The high school history textbooks and the mentality of historiography between 1923-1930[1923-
1930 dénemi orta 63retim tarih dersi ders kitaplar: ve tarihgilik anlayisi] (Publication No. 408635)
[Master’s thesis, Marmara University]. Tiirkiye Council of Higher Education Thesis Center.
https://tez.yok.gov.tr/UlusalTezMerkezi/tarama.jsp

Giiltekin, F. (2013). The effect of history lessons in secondary school on students’ reasoning: The case of
Aksaray [Ortadgretimde tarih derslerinin 6grencilerin akil yiiriitmesine etkisi: Aksaray ili 6rnedi]
(Publication No. 333444) [Doctoral dissertation, Gazi University]. Tiirkiye Council of Higher
Education Thesis Center. https://tez.yok.gov.tr/UlusalTezMerkezi/tarama.jsp

Giltekin, F. (2019). Tarihsel akil ytiriitme. In N. Hayta, B. Demirtas & M. Can (Eds), Tarihin izinde bir
omiir Prof. Dr. Nuri Yavuz’a armagan. (pp. 464-482). Berikan Yayinevi.

Giiltekin, F. (2021). Informal logic and fallacies in the field of history. Turkish History Education
Journal, 10(2), 43-56. https://doi.org/10.17497/tuhed.1010046

Glingor-Akincy, A. B. (2011). Using the representative picture to improve the historical thinking skills in social
studies [[lkogretim sosyal bilgiler 6§retiminde temsili resim kullanimuyla tarihsel diisiinme
becerilerinin gelistirilmesi]. (Publication No. 298544) [Doctoral dissertation, Marmara
University]. Tiirkiye Council of Higher Education Thesis Center.
https://tez.yok.gov.tr/UlusalTezMerkezi/tarama.jsp

Hallam, R. N. (1967). Logical thinking in history. Educational Review, 19,183-202.

flhan, E. (2010). Do people learn by measuring? [Insan dlciilerek 6grenir mi?] [Paper presentation]. 9. Ulusal
Sinif Ogretmenligi Egitimi Sempozyumu, Elazig, Tiirkiye.

www.ijere.com 336


https://tez.yok.gov.tr/UlusalTezMerkezi/tarama.jsp
https://ogmmateryal.eba.gov.tr/etkilesimli-kitap/tarih?s=7&d=0&u=0&k=0
https://ogmmateryal.eba.gov.tr/etkilesimli-kitap/tarih?s=7&d=0&u=0&k=0
https://tez.yok.gov.tr/UlusalTezMerkezi/tarama.jsp
https://tez.yok.gov.tr/UlusalTezMerkezi/tarama.jsp
https://tez.yok.gov.tr/UlusalTezMerkezi/tarama.jsp
https://doi.org/10.17497/tuhed.1010046
https://tez.yok.gov.tr/UlusalTezMerkezi/tarama.jsp

Giiltekin,F. (2023).Compatibility between history textbooks and historian’s historiography in temms of historical reasoning: The example of Halil inalak and establishment of Ottoman
State in Turkish history education. International Journal of Educational Research Review,8(2),322-339.

Inalcik, H. (2006). Osmanli Devleti'nin kurulusu sorunu. In . Korkusuz & Z. Uygurer (Eds), Dogu bat:
I Dogu Batu.

Kag¢maz, S. (2022). Examination of ancient history subjects in secondary education history textbooks in Tiirkiye
(2000 to present) [Tiirkiye'deki ortadgretim tarih ders kitaplarinda eskicag tarihi konularinin
incelenmesi (2000'den giiniimiize)] (Publication No. 738742) [Master’s thesis, Gazi University].
Tiirkiye Council of Higher Education Thesis Center.
https://tez.yok.gov.tr/UlusalTezMerkezi/tarama jsp

Karabag, S. G. (2012). Tarih egitimi ve ders kitabi kullanimi. In I. H. Demircioglu & I. Turan (Eds),
Tarih 6gretiminde 6gretim teknolojileri ve materyal tasarimi. (pp. 39-74). Pegem Akademi.

Karagay, T. (2003, September 26-28). The glorious return of logic [Manti§in gérkemli déniisii] [Paper
presentation]. Mantik, Matematik ve Felsefe I. Ulusal Sempozyumu, Ankara, Tiirkiye.
http://www baskent.edu.tr/~tkaracay/etudio/agora/logic/assos.html

Kibar, H. (2019). An examination of existing status of history textbooks in relation to evidence-based learning
[Ortadgretim tarih ders kitaplar: kamt temelli 6grenme yaklagiminin neresindedir?: Bir saptama
calismast] (Publication No. 556957) [Master’s thesis, Marmara University]. Tiirkiye Council of
Higher Education Thesis Center. https://tez.yok.gov.tr/UlusalTezMerkezi/tarama.jsp

Kirez, A. (2008). The study of history textbooks in Tiirkiye between the years 1960-1980[1960-1980 yillar:
arast Tiirkiye'de tarih ders kitaplarimn incelenmesi] (Publication No. 226204) [Master’s thesis,
Canakkale Onsekiz Mart University]. Tiirkiye Council of Higher Education Thesis Center.
https://tez.yok.gov.tr/UlusalTezMerkezi/tarama.jsp

Knight, C. C,, & Sutton, R. E. (2004). Neo-Piagetian theory and research: Enhancing pedagogical
practice for educators of adults. London Review of Education, 2 (1), 47-60. DOL:
10.1080/1474846042000177474

Koksal, H. (2007). Two philosophical bases of historical thought in history teaching [Tarih 6gretiminde
tarihsel diisiincenin iki felsefi dayanagi]. Milli Egitim, 175, 230-235.

Koksal, H., & Sahin, M. (2003). Konu alan1 ders kitab1 inceleme kilavuzu: Tarih. In N. Hayta (Ed.),
Tarih ders kitaplarive tarihin mantig1 (pp. 53-96). Pegem Akademi.

Langlois, C. V., & Seignobos, C. (1937). Tarih tetkiklerine giris (G. Atag, Trans). Devlet Basimevi.

Meier, D. J. (2009). The use of primary source historical documents, historical reasoning heuristics, and the
subsequent development of historical empathy (Publication no. 3371992) [Doctoral dissertation,
Temple University]. Temple University ProQuest Dissertations Publishing

Merag, H. (2006). Methodological and content analyses of history textbooks [Lise tarih ders kitaplarimin igerik
ve yontem agisindan analizleri] (Publication No. 191658) [Master’s thesis, Marmara University].
Tiirkiye Council of Higher Education Thesis Center.

https://tez.yok.gov.tr/UlusalTezMerkezi/tarama.jsp
Merriam, S.B. (2013). Nitel arastirma desen ve uygulamalari i¢cin bir 6rnek. (S. Turan Trans. Ed.). Nobel
Yayin Dagitim.

Miratkan Camkiran, T. (2011). Comparison of the textbooks prepared according to the 8th grade curriculum of
the Republic of Tiirkiye, history of revolution and the principles of Atatiirk in terms of content and
usability (1991-2006)[1991 ve 2006 Tiirkiye Cumhuriyeti Inkildp Tarihive Atatiirkgiiliik 8. Sunuf ders
programlarina gore hazirlanmis ders kitaplarimn icerik ve kullamlabilirlik a¢ilarindan karsilastirilmasi]
(Publication No. 298536) [Master’s thesis, Marmara University]. Tiirkiye Council of Higher
Education Thesis Center. https://tez.yok.gov.tr/UlusalTezMerkezi/tarama.jsp

MOoNE (2018). Secondary school history curriculum [Ortadgretim tarih dersi 6gretim programu].
http://mufredat.meb.gov.tr/ProgramDetay.aspx?PID=344

MOoNE (2022). Secondary school history curriculum [Ortadgretim tarih dersi 63retim programi].
http://mufredat.meb.gov.tr/ProgramDetay.aspx?PID=1223

Mintas, T. (2015). Sufficiency of history textbook content of secondary school (Teachers’ views) [Ortadgretim
tarih ders kitaplariiceriklerinin yeterliligi( Ogretmen goriisleri)] (Publication No. 407643) [Master’s
thesis, Cumhuriyet University]. Tiirkiye Council of Higher Education Thesis Center.
https://tez.yok.gov.tr/UlusalTezMerkezi/tarama.jsp

www.ijere.com 337


https://tez.yok.gov.tr/UlusalTezMerkezi/tarama.jsp
https://tez.yok.gov.tr/UlusalTezMerkezi/tarama.jsp
http://mufredat.meb.gov.tr/ProgramDetay.aspx?PID=344
http://mufredat.meb.gov.tr/ProgramDetay.aspx?PID=1223

Oner, N. (1998). Klasik mantik (8t ed). Bilim Yayinlar.
Ozlem, D. (2004). Mantik: Klasik/sembolik mantik, mantik felsefesi (7th ed.). inkllép Kitabevi.

Oztiirk, U. (2021). Analysis of 2006-2020 secondary education history textbooks in terms of Anatolian
principalities period [2006-2020 ortadgretim tarih ders kitaplarimin Anadolu beylikler dénemi
agisindan deZerlendirilmesi] (Publication No. 664972) [Master’s thesis, Gazi University]. Tiirkiye
Council of Higher Education Thesis Center.
https://tez.yok.gov.tr/UlusalTezMerkezi/tarama jsp

Piaget, J. (2004). Cocukta zihinsel gelisim (H. Portakal, Trans.). Cem Yaymnevi.

Safran, M. (1994). Educational aims of history teaching [Tarih 6gretiminin egitimsel amaclar1]. Belleten.
220.

Saye, J., & Brush, T. (2002) Scaffolding critical reasoning about history and social issues in multimedia -
supported learning environments. Educational Technology Research and Development, 50,77-96.
http://dx.doi.org/10.1007/BF02505026

Shemilt, D. (1983). The devil’s locomotive. History and Theory, 22(4), 1-18.
http://www jstor.org/stable/2505213

Stobart, M. (2003). Tarihte ‘letrizm’: Yeni bir kavrama dogru. In Council of Europe (Publ.). Tarihler ve
yorumlar (B. Yediyildiz, Trans.). (pp. 60-67). Tiirk Tarih Kurumu. (Original work published
1994)

Striker, D. (2008, November 9). Types of reasoning. http://changingminds.org/disciplines/argument/
types_reasoning /types_reasoning.htm

Sen, Z.(2003). Modern mantik. Bilge Kiiltiir Sanat.

Simsek, A. (2008). The wholeness teaching in history lessons: A perspective essay from Gestalt
approach to Holistic approach [Tarih derslerinde biitiinsel 6grenme: Gestalt¢1 yaklasimdan
holistik yaklasima bir bakis denemesi]. International Journal of Human Sciences, 5(2), 1-16.
https://www j-humansciences.com/ojs/index.php/IJHS/article/view/480

Turan, H. (2001). The consistency of history textbooks proposed to be thought in the high schools, with the aim
of Turkish National Education [Liselerde okutulmas: énerilen tarih ders kitaplarinin igeriginin Tiirk
Milli Egitimi’'nin genel amaglariyla tutarlili1] (Publication No. 100394) [Master’s thesis,
Hacettepe University]. Tiirkiye Council of Higher Education Thesis Center.
https://tez.yok.gov.tr/UlusalTezMerkezi/tarama jsp

Tiirker, S. (2004). The problem of history and reasoning in historical studies [Tarihi aragtirmalarda
tarih ve akil ytirlitme sorunu]. Kutadgubilig: Felsefe Bilim Arastirmalar1. 6, 85-117.

Uzun, H. (2006) Science of history and causality in history [Tarihi bilimi ve tarihte nedensellik]. Gazi
Universitesi Kirsehir Egitim Fakiiltesi Dergisi. 7(1), 1-13. tar._nedensellik-libre.pdf
(d1wgtxts1xzle7.cloudfront.net)

Van Boxtel, C.,, & Van Drie, J. (2018). Historical reasoning: Conceptualizations and educational
applications. In S.A. Metzger & L. McArthur Harris (Eds.). The Wiley International Handbook of
History Teaching and Learning (pp. 149-176). Wiley & Blackwell.

Van Drie, ], & Van Boxtel, C. (2004). Enhancing collaborative historical reasoning by providing
representational guidance. International Journal of Historical Learning, Teaching and Research.
4(2), 6-14.

Van Drie, J.,& Van Boxtel, C. (2008). Historical reasoning: Towards a framework for analyzing
students’ reasoning about the past. Education Psychological Review. 20, 87-110.
https://doi.org/10.1007/s10648-007-9056-1

Wineburg, S. (1999). Historical thinking and other unnatural acts. The Phi Delta Kappan. 80 (7), pp. 488-
499. https://www jstor.org/stable/20439490

Wineburg, S. (2007). Unnatural and essential: the nature of historical thinking. Teaching History. 129,
pp- 6-11. https://www jstor.org/stable/43259304

Yalansiz, N. (2015). Karsilastirmali tarih. In A. Simsek (Ed.), Tarih i¢in metodoloji. (pp. 117-121). Pegem
Akademi.

www.ijere.com 338


https://tez.yok.gov.tr/UlusalTezMerkezi/tarama.jsp
http://dx.doi.org/10.1007/BF02505026
https://tez.yok.gov.tr/UlusalTezMerkezi/tarama.jsp
https://d1wqtxts1xzle7.cloudfront.net/33544877/tar._nedensellik-libre.pdf?1398318764=&response-content-disposition=inline%3B+filename%3DUzun_H_Tarih_Bilimi_ve_Tarihte_Nedensell.pdf&Expires=1677840638&Signature=A3lq3U~Lqpoiqlz903tcaZ7Y73oaj1jzcYJmvMjW3PniN~2RB9AFXdpJjv2ARHHT~sURf5Y1NX0z6T1BjDuCR~0PQtnV3fHTEdQyEMwPrr-o2QyXzpWT2ghr8hymxiJaPQ~QZawZCZL4Z94q6EuOxh51Q-LqS3bZouIBaahSzCq0W02o9AqOMncRZCQfyzAg6z5oOktO~v1AjfDDo~ORLE1Oy~lMq---UdfOPPWuP4sjrr~s0t1cXMyoQ925YcPlW5946ZN8ErbnsFlPqvmvAAGP~OfOBbM9frXb6o807Pw5ks6p6py6lRmHp6Z8XELdQ6lfev1EslOv8ULh4m3zNQ__&Key-Pair-Id=APKAJLOHF5GGSLRBV4ZA
https://d1wqtxts1xzle7.cloudfront.net/33544877/tar._nedensellik-libre.pdf?1398318764=&response-content-disposition=inline%3B+filename%3DUzun_H_Tarih_Bilimi_ve_Tarihte_Nedensell.pdf&Expires=1677840638&Signature=A3lq3U~Lqpoiqlz903tcaZ7Y73oaj1jzcYJmvMjW3PniN~2RB9AFXdpJjv2ARHHT~sURf5Y1NX0z6T1BjDuCR~0PQtnV3fHTEdQyEMwPrr-o2QyXzpWT2ghr8hymxiJaPQ~QZawZCZL4Z94q6EuOxh51Q-LqS3bZouIBaahSzCq0W02o9AqOMncRZCQfyzAg6z5oOktO~v1AjfDDo~ORLE1Oy~lMq---UdfOPPWuP4sjrr~s0t1cXMyoQ925YcPlW5946ZN8ErbnsFlPqvmvAAGP~OfOBbM9frXb6o807Pw5ks6p6py6lRmHp6Z8XELdQ6lfev1EslOv8ULh4m3zNQ__&Key-Pair-Id=APKAJLOHF5GGSLRBV4ZA
https://doi.org/10.1007/s10648-007-9056-1

Giiltekin,F. (2023).Compatibility between history textbooks and historian’s historiography in temms of historical reasoning: The example of Halil inalak and establishment of Ottoman
State in Turkish history education. International Journal of Educational Research Review,8(2),322-339.

Yaran, C. S. (2011). Informel mantiga giris: Akli hatadan koruma ve iyi kullanma sanati. Ragbet.

Yilmaz, A. (2018). Ortaégretim tarih 10. simif. llke Yayinevi.

Yilmaz, M. S. (2019). Ottoman history teaching in secondary school history course books (1950-1980)
[Ortadggretim tarih ders kitaplarinda Osmanli tarihi konularimin 6gretimi (1950-1980)] (Publication
No. 608798) [Master’s thesis, Gazi University]. Tiirkiye Council of Higher Education Thesis
Center. https://tez.yok.gov.tr/UlusalTezMerkezi/tarama.jsp

Yolartiran, S. (2022). Consistency relationship between 10% grade history textbooks [10. Sinif tarih ders
kitaplari arasindaki tutarlilik iliskisi] (Publication No. 731728) [Master’s thesis, Gazi University].
Tiirkiye Council of Higher Education Thesis Center.
https://tez.yok.gov.tr/UlusalTezMerkezi/tarama jsp

Yiiksel, E., Kapar, M. A., Bagci, O, Bildik, F., Sahin, K., Safak, L., Ardig, M., & Yildiz, A. (2021a).
Ortadgretim tarih 9 ders kitabi. Devlet Kitaplari.

Yiiksel, E., Kapar, M. A,, Bagci, 0., Bildik, F., Sahin, K., Safak, L., Ardi¢, M., & Yildiz, A. (2021b).
Ortadgretim tarih 10 ders kitabr. Devlet Kitaplari.

www.ijere.com 339


https://tez.yok.gov.tr/UlusalTezMerkezi/tarama.jsp
https://tez.yok.gov.tr/UlusalTezMerkezi/tarama.jsp

