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READING OF B2 LEVEL WRITING SKILLS IN TEACHING TURKISH
TO FOREIGNERS WITH ERROR CODES

Merdiye MANSUR™ Ali Fuat ARICI™

ABSTRACT

The acquisition of reading, listening, speaking and writing skills at the stage of teaching the target language is very important
for students to learn and use the language fully. The fact that learners can easily express themselves both orally and in writing
in the context of these skills shows that the output of the target language is correctly provided. The learning process shows
that while the target language learners develop faster to some extent in three skills other than writing among the four basic
skills, the written expression skill is very slow to settle down and develop for various reasons. It can be said that this situation
is caused by various reasons such as choice of subject, lack of knowledge, lack of vocabulary, physiological problems. In
addition, the lack of adequate and appropriate feedback can also reduce the interest in this skill and cause negativity in its
development. Because it is known that it is extremely important to give equal time during the acquisition of skills and to
support the learner with healthy feedback. In the context of the aforementioned problem, the aim was to investigate the
contribution of some writing correction signs and writing error codes, which have been used in language teaching for a long
time, to the writing skill in Turkish language teaching by correcting learners' texts and giving them feedback. In this study,
two classes with a total of 16 students at B2 level at Istanbul Ibn Haldun University TOMER were grouped as experimental
and control groups and observed for a period of 7 weeks. Within the framework of the research; it was found that the
feedback given with error codes had a positive effect on the learners according to the feedback given by the students using
the classical reading system.
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1. INTRODUCTION

There are many ways to express thoughts and ensure communication between people. Sometimes we
find the opportunity to convey our ideas to our interlocutor through written, sometimes verbal,
sometimes visual means. While communicating, we share our wishes, thoughts and feelings, mainly
by using the possibilities of language. Since language is the most important tool for establishing
contact with our interlocutor, the development of four basic skills in the use of language is of great
importance for the individual to express him/herself.

The fact that the language learner shows the same rate of development in reading, speaking, listening
and writing of the language is an indicator of how competent the individual is in that language. In
order to achieve this competence, success can be achieved by using different activities and materials
and by applying different techniques in the four basic skills mentioned in second language learning. In
this way, the results of the target language can be achieved correctly with the methods used.

1.1 The difference between writing skills and other skills

Although there are different interpretations of how successful a person who is learning Turkish as a
second language is in using the language in speaking, reading and listening skills, a complete
judgment cannot be made. However, a more definite judgment can be made by looking at writing
skills, how he/she creates context and whether he/she realizes the acquisition of language structures as
expected for his/her level. The written text becomes an indicator of the student's level. In addition,
writing is the most important method of reinforcement to make a language more permanent and to use
language structures effectively. In this way, the learner has the opportunity to repeat the language. In
this context, it is possible to make accurate determinations about the development of writing skills.

In this study, it is necessary to look at the concept of "writing" before moving on to writing skills,
which is one of the four basic skills. Writing is a form of expression in which people communicate
their feelings, thoughts, intentions, desires, and emotions by using symbols within the framework of
certain rules. People also use verbal communication to communicate their feelings and thoughts;
however, the use of verbal means may not always be sufficient. In this case, writing can be used to
communicate and transfer emotions or ideas to the other party (Erol, 2016, p.177). Writing, one of the
most important parts of communication, is an important part of language skills. When verbal
communication cannot meet the needs, healthy communication is ensured by utilizing writing skills,
which is a written means of agreement. This tool of communication and expression, which takes place
in a process and involves several stages, has a different characteristic from oral expression.

After a text is written and reaches its addressee, it is not possible to intervene in it. For this, it is
necessary to think about what is to be written, make a plan and construct the text by showing care
based on this plan (Aric1 & Ungan, 2017, p.1). The uninterrupted presentation of the text to the other
party and the feedback of the interlocutor by correctly understanding the message to be conveyed play
an important role in the correct and effective use of this skill. The ability to write, which requires
intensive effort, brings with it various negative situations, taking into account the points emphasized.
Therefore, it is necessary to develop the writing skill correctly, to make sure that the acquisition is
done correctly, and to be careful to get the results in a healthy way.

Writing skill is not a skill that the learner can take on and pursue on his or her own and produce a
complete text at once. It has a characteristic that requires effort and focus. Given this situation, four
basic principles are mentioned that teachers should emphasize when teaching writing. The first is that
the teacher should know what he wants from the learner and what his purpose is. The second is to



prepare an environment for learners to write and to use different types of writing by the teacher. The
third is to provide written and meaningful feedback. In order for the learner to improve, feedback
should be given in such a way that he/she can see his/her constructive and personal evaluation and
realize his/her mistakes. This is one of the most neglected principles and our study is based on this
issue. The last principle is that the evaluation criteria should be explained to the students (Cetin, 2017,
p.395). In this way, the students will create self-awareness by focusing on the places to pay attention
in the next texts and will have the opportunity to act more accurately. A writing activity in which the
goal is not identified and explained will not be conducive to achieving the outcome. In addition,
factors such as giving a topic that does not attract students' attention, giving a wide topic in a limited
time, not presenting instructions clearly will also have a negative effect on writing skills. If the
students do not come back in time after finishing the writing work, they will forget their own writing
and lose their attention. At the same time, since the writing activities to be carried out in the process
without knowing the evaluation criteria will continue in a vacuum, the results will not be obtained in a
healthy way. For this reason, it is extremely important to adopt and implement four basic principles in
the development of writing skills.

1.2 Why is writing difficult to develop?

It is known that second language learners find it difficult and late to develop written expression skills
due to the fact that writing skills are more likely to be considered adequate and successful in terms of
accuracy and fluency than other expression skills such as speaking skills or other reading and listening
skills (Durmus, 2013, p.206). Considering the success criteria in writing skills and the success criteria
in other skills, it is more likely that the learner cannot reach the expected level in writing skills. The
fact that the learner cannot approach the target level in the identified criteria will cause him/her to be
considered unsuccessful as an achievement. Due to such a situation it is observed that the process of
development of writing skills proceeds more slowly. In addition to the fact that this determination is a
feature that should be considered, another point that should not be overlooked is that students whose
mother tongue is Turkish also have problems in writing skills compared to other skills.

While reading and listening skills are easier to learn and use, there may be problems in applying and
using speaking and writing skills. There are various physiological and psychological reasons for this.
In writing skill in foreign language teaching, the mastery of mother tongue by the teacher and the
learners, the degree of similarity between the second language being learned and the alphabet of the
mother tongue, the individual's attitude towards writing skill in the mother tongue, the reason for
learning the second language and the environment in which the second language is learned, the
development of the individual's psychomotor skills for writing, the time allocated to writing in class,
the adequacy of writing activities in textbooks in terms of quantity and quality (Boylu, 2021, p.77 ) are
important factors that influence the development of this skill. This is because if the work is carried out
under appropriate conditions, in a physiologically and psychologically appropriate environment, it will
help the learner to achieve the goal correctly. If there are problems with these, the acquisition of
writing skills cannot be achieved correctly.

The fact that speaking and writing skills are two skills based on the production of individuals can be
shown as an additional reason to the reasons that prevent development. In the case of production, if the
person does not feel psychologically ready, he/she may be in a passive state. These reasons hinder the
development of the skill.

Since the writing skill is left to the end of the practice, problems are inevitable. In many language
centers and schools, writing is not emphasized much. The emphasis is more on speaking. Most of the



teachers give this activity as homework rather than doing it in the classroom and then it cannot be
controlled in a healthy way (Giizel & Barin, 2020, pp.283-284). In the writing work done in this way,
the learner may postpone the writing work because it is left at home and he/she may not care about the
work. He/she may make mistakes in writing, and if he/she does not receive timely feedback on these
mistakes, he/she may become alienated from his/her writing and his/her curiosity may fade. This is
one of the greatest obstacles to progress.

Another reason for the difficulty in writing is that teachers expect learners to construct a complete and
complete text by themselves during the writing activity. Considering the foreign language learning
process, it is expected that the writing process does not proceed in this way and that learners can be
helped to perform this writing activity effectively and easily with the right guidance (Cakir, 2010,
p.166). It should be noted that the most important guide here is the teacher. The learner who realizes
where his mistakes come from will start writing with high self-awareness by paying attention to his
mistakes and correcting them over time. For this reason, timely and appropriate feedback from the
teacher will contribute to the positive outcome of the learning process.

Especially under normal conditions, writing skills may be a problem for native speakers, but it should
not be denied that it is a problem for second language learners, and the problems experienced in this
skill should be identified and solutions considered.

In many researches it has been found out that students who are native speakers also have problems in
writing skills, which are tried to be taught with a certain system starting from the primary education
level. It has been found that students do not like to write in the subjects chosen by the teachers, they
have problems in attracting attention, motivation, language, cognitive reasons and expressing their
feelings and thoughts and it has been tried to bring solutions to the problem (Arici, 2007, p.19). The
aim is to overcome writing problems by following certain methods in the written expression skill,
which moves in the process in which it is tried to be acquired gradually in the mother tongue teaching.
The fact that even native speakers have problems in producing or concentrating on writing makes it
normal to have problems in achieving the goal as a second language.

1.3 The Process and Form of Realizing Writing Skill in Second Language Teaching

At the point of skill acquisition, different methods and principles are used in the language teaching of
native speakers and the language teaching of second language learners. This is because the focus of
acquisition, the target group, the objective and the goal of both are different. The same is true for
writing skills.

Written expression is a process. Rather than a small series of short, unconnected, test-oriented writing
activities, writing activities that take place over a period of time and are planned over time are a
situation that should be considered at the time the skill is acquired. In particular, studies should be
carried out to improve writing skills through controlled classroom practice, and attention should be
paid to punctuation and spelling rules for each level. It is mentioned that writing is treated in three
stages in classroom activities: Controlled writing, guided writing, free writing (Demirel, 2021, p.118).
Controlled writing, which is expected from the learners by using the words and sentence structures in
the target language; guided writing, which is creating a meaningful paragraph by using the learned
words in a controlled way; and free writing, in which the learners write about a certain topic by paying
attention to the spelling rules in their own style, contribute to the reinforcement of the learners' writing
activities by repeating them. By using these stages, the writing activities can be diversified and the
activities can be more useful.



Hyland mentioned that since the emergence of writing as a specialized field of study in second
language education in the 1980s, various theories have been developed in the field of writing and
studies have been conducted to improve writing skills. In the process, attention has been drawn to
certain aspects that these theories focus on in second language teaching, especially in the teaching of
writing. It has been emphasized that language structures, functions of the text, topics, content, creative
expression, type and context of writing are the focal points in writing teaching (Durmus, 2013, pp.207-
208). Trying to develop the skill based on the mentioned points in writing teaching, supports the
effective acquisition of the target language in second language learning.

It is mentioned that writing skill goes through certain stages. According to the model in the stage
mentioned above, the writing process begins with the "preparation” stage, in which the student
determines the type and subject about which he/she will write. This is followed by the "planning"
stage, in which the main idea of the writing is planned and the samples are constructed. When all the
samples are ready, the "drafting" stage begins, in which the first and second stages are translated into
writing. After this stage, in which the text takes a certain form, the "correction and development" stage
is carried out, in which the written text is evaluated and checked. After all the stages are completed,
with the last part which is "presentation-sharing", the writing is brought to a state that can be shared
with people (Sahin, 2021, p.77). This process, in which the writing activity continues in a certain
order, is like a road map of a planned writing.

Another view of the above model is that of Hyland. Hyland describes the writing activity with a
process model as follows: "topic selection”, where the teacher or the learner determines a topic;
"prewriting", where the learner collects information about the topic by brainstorming; "writing", where
the ideas are put on paper; and "draft evaluation", where the teacher or a friend makes a preliminary
evaluation of the work, "reorganization” based on the feedback, followed by "evaluation of changes"
by the teacher or a friend, and finally "final control and correction” and final adjustments to the plan
and content (Durmus, 2013, p. 211 ). General writing practices are provided in this and similar
directions.

1.4 Points to emphasize in the writing process

Considering the processes of writing, it is necessary and important to emphasize two points in
particular. The first of these is that writing is not an activity that takes place in a short period of time
with "done and done", and that it is necessary to act in a process, and the evaluation part of this
situation is also a remarkable point. It is known that the evaluations made only as a result cannot give
a correct result, because the process from the starting point to the last moment is not considered
comprehensively. It is emphasized that in order to make a correct evaluation in teaching Turkish to
foreigners, process evaluation should be the basis, not only according to the exam results, but also
taking into account the homework and performances in the product files (Ustten, 2019, p.137). In
order to evaluate the learner correctly, following the learner's development in the process will provide
a healthier evaluation and the opportunity to observe the development.

The second situation that needs to be emphasized is the correct and regular assessment of writing skills
in the process and giving feedback to students. It is observed that it is very useful for teachers to give
direct and regular feedback to students' work. This is seen as the most important stage in the study of
written expression. For this reason, it is seen that it is necessary for the teacher to give direct feedback
to both the class work and the work done directly by the teacher. It is argued that these feedbacks have
a direct positive effect on the quality of the learners' writing studies (Goger, 2019, p.326). If feedback
is given irregularly or not at all, the learner will not be able to improve his or her writing; therefore,
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the activity thought to be performed for writing becomes invalid and dysfunctional. However, if
feedback is given to learners, and if this feedback is given in a way that allows learners to realize their
mistakes and not repeat them, it will serve the purpose of improving the writing activity.

1.5 Providing feedback on writing activities

There are various ways of correcting learners' writing activities. Self-correction of learner's writing,
mutual correction by teacher and learner correcting the mistakes in face-to-face writing activities
together, correction by teacher correcting a certain number of homework or exam papers in the
classroom, correction by exchanging the papers of two people or two classes by mutually correcting
each other by covering the names of the learners, teacher correction by the teacher correcting the
mistakes in the learner's paper by using correction symbols are among the methods mentioned (Goger,
2019, p. 328). By using one or more of these methods, feedback is given to students' writing. In this
way, a step towards acquisition is taken by drawing attention to the errors in writing.

When giving feedback on students' writing, the place where the learner makes a mistake is drawn and
marked with the classical reading system, and the word or punctuation mark that the learner is
expected to write correctly is clearly shown to the learner. With this method, the learner immediately
realizes where he/she has made a mistake. This is an error correction method that takes a short time for
both the teacher and the student. However, in this error correction method, the learner usually only
looks at his mistakes superficially. The teacher is more active in correcting the mistakes one by one.
The process is more teacher-oriented. Although this error correction method seems to be more open
and time-saving, it does not allow the learner to be active.

Instead of this error correction method, the error correction codes, which have been used for many
years in different languages, and the correction symbols method, which has been used by the MoNE
with a slightly different system in mother tongue teaching, are intended to be more active by involving
the learner in the process.

These corrections were intended to be provided with the symbols developed by the MoNE in previous
years and included in the table below as correction symbols in the Primary School Turkish-Literacy
Teaching Program (Goéger, 2019, p.333).

Figure 1. Correction Symbols in Primary Schools Turkish-Literature Teaching Programme
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The aim of the study on reading native speaker written texts with correction symbols was to make the
learner active and to improve the learner's self-development by finding the learner's mistakes by
himself/herself. While some symbols expressed with visuals are easily remembered by the learner,
there is also a concern that the learner may have difficulty remembering some symbols, which may
lead to a decrease in motivation in the feedback.

These corrections have been incorporated into the MoNE native language program in the form of
symbols. The use of this system of symbols in simpler expressions in second language teaching paved
the way for this study.

1.6 The use of error codes in second language teaching

The fact that it is more comprehensive than the correction symbols of the MEB, that codes that are
easy to remember are preferred, and that it is a method that is used in second language teaching in
other languages but is not preferred in Turkish compared to the classical reading method, led to the
study of correcting written texts with error codes. In addition, it was aimed to measure the academic
effect of the system on the learners in the feedback given to the learners with error codes. In addition,
it was aimed to contribute to the field of teaching Turkish as a foreign language by measuring the
psychological states of the students with questions about the application of the codes and the process.

Based on these objectives, the error code reading system was applied to the students for a period of 7
weeks, and the students who were evaluated with this new method were called the "experimental
group”. Feedback was given to the writing of the experimental group using the error code system. In
order to observe the development of the "experimental group"”, a "control group™ was also assigned.
The writing texts of this control group were also analyzed with the classical writing assessment
method and the "control group" of the study was also evaluated with this method.

In this study, the feedback of writing skills in teaching Turkish as a foreign language was done as
follows: In "Reading the Errors with Error Correction Codes", which is a new method, the learners'
errors in their writing were underlined and the errors were expressed with the symbols in the error
code list previously shared with the learners.

In this study, unlike the symbol system used by the Ministry of National Education, the symbols
consisted of codes made up of letters composed of words and, with a few exceptions, words describing
the situation that caused the error.

The students saw their mistakes using these symbols and tried to find and correct their mistakes. They
returned the corrected writing activities to the teacher. While the teacher marked the expressions that
could be corrected by the learner, feedback was given by clearly writing the correct one for the
expressions that remained incorrect and the learner could not realize his/her mistake. Two advantages
were expected from this method: The first is to involve the learner in the process and allow him/her to
see his/her mistakes, and the second is to ensure that the learner learns by rewriting and seeing the
correct form before the mistake is reinforced by correcting and correcting the mistakes.

Reading with error codes also has its own negative aspects. The main one is the use of time, since the
teacher will look at the paper a second time and the learner will repeat a writing skill activity twice by
focusing on his mistakes a second time. To avoid this, the teacher can give the error code to the learner
while repeating the same activity in the process, after reading the writings with the error code and
without getting the second feedback from the students, he/she can do all the writing activities with a
single reading follow-up in the process. In this case, the learner is more in the center and the teacher's
support is a little more in the background. However, since the student will feel compelled to focus on



his/her mistake, get help from the teacher if he/she wants it, and work on his/her own if he/she does
not want it, he/she will show improvement in the process.

In the Teaching Turkish as a Foreign Language Program prepared by the Maarif Foundation of
Turkey, the expectations from the B2 level of the program within the framework of language
proficiency prepared based on the Common European Framework of Reference for Languages are as
follows: comprehend the content of texts with concrete and abstract topics, understand discussions
about their own fields of expertise, express themselves fluently, expend less effort in expressing
themselves, express themselves clearly and in detail on a wide range of topics, and express themselves
comfortably on current issues while evaluating various issues positively or negatively (Maarif
Foundation of Turkey, 2019, p. 25). In this context, this study observed the development of learners at
the B2 level and considered the extent to which they achieved the B2 acquisitions and the extent to
which they improved their writing skills. Within the framework of the program developed in the field
of teaching Turkish to foreigners, the development of learners at the mentioned level was observed
and the effect of error codes was tried to be measured in this context.

2. METHOD

The aim of this study was to return to writing skills with a new technique, error codes, and to observe
the students' development as a result of these returns.

With the error codes created by using different symbols, second language learners at the B2 level were
returned to improve their writing skills. The aim was to examine the effect of the new technique by
determining whether these feedbacks showed a difference in the learners' writing skills within a 7-
week period.

As an alternative to reading the texts with the classical method in teaching Turkish as a foreign
language, it was tried to examine the issue through the problem of what would be the effect of
evaluating the texts with error codes on the development of the learners’ writing skills.

During the research, two classes of the same level - B2 level - were used as subjects. These two
classes consisted of a total of 16 students. One of these classes was used as the experimental group and
the other as the control group. Both groups were subjected to certain writing activities on the same
writing topics for 7 weeks. While the writing activities of the experimental group were given feedback
with error codes, the writing activities of the control group were given feedback with the classical
method. In the first week, the writing skills were evaluated by two teachers using a pre-test and scales,
and in the 7th week, the final writing activities were evaluated with a post-test. With the scales
developed for the pre-test and post-test, the changes of both the "experimental group” and the "control
group” in the process were observed. In addition, at the end of the 7th week, a semi-structured
interview questionnaire was administered to the "experimental group” to determine whether the
classical method of reading or the new method of writing with error codes was more efficient.

The research focused on the students' verbs and observed the change in their actions in the process. In
this type of social science research, different qualitative information collection methods such as
observation, interview, document analysis are used and it is carried out with a holistic system in which
perceptions and events are revealed in a realistic way in a natural environment (Y1ildirim, 1999, p.9). It
can be said that this method is used because all social science researches have a human-based source.



The fact that qualitative researches observe changes in attitudes (Aydin, 2018, p.61) made it necessary
to use this method to observe changes in students' writing skills.

While examining attitudes and changes, this process-oriented study also used quantitative research
methods to more concretely express the differences in attitudes between the beginning and the end of
the students' time. Because in quantitative research, there is an attempt to prove the relationships
between variables by collecting quantitative data. The researcher aims to explain the causal
relationship by making generalizations (Biiytlikoztiirk et al., 2021, p.13).

2.1 Research Design

During the research, pre-test and post-test were used in both the experimental and control groups in
order to observe the development of the learners' writing skills in the process. These tests were
evaluated using scales. In addition, a semi-structured interview questionnaire was used to obtain the
learners' opinions. The fact that a quantitative method was used in the context of the applied tests and
at the same time evaluated on a qualitative basis with an interview questionnaire shaped the study in a
mixed design research model.

The fact that qualitative and quantitative research methods support and confirm each other and allow
for a detailed and advanced analysis (Butgel Tunali, Gozii, & Ozen, 2016, p. 107) made it necessary to
use both research methods. With this method, the students' attitudes and changes in the process were
realistically analyzed, while the scales and numerical data used provided the opportunity to show the
change in this process in a concrete way on a quantitative basis.

2.2 Study Group

The study group of this research consists of two classes consisting of 16 students at B2 level who are

learning Turkish as a foreign language at Istanbul Ibn Haldun University TOMER in the spring
semester of 2021-2022.

2.3 Data Collection

Before the beginning of the study, the learners were introduced to error codes with an activity that
lasted for the first week. The students in the class were divided into groups of two and each of them
was given the symbols and explanations of the error codes by cutting them out and asked to find and
match which error code was in which erroneous sentence as in the paper given as an example. At the
end of this activity, the students were given lists of error codes to use throughout the process. In this
way, the learners were introduced to the error codes they would use in the process.

In the 7-week process, the experimental group and the control group were given writing activities
consisting of different subject matter. In the experimental group, the mistakes they made while reading
the writing activities were marked and an error code was written on these marked places and they were
asked to correct their mistakes by looking at the list of symbols expressing where their mistakes came
from and return them to the teacher. In the control group, the errors in the writing activities were
directly crossed out and the correct ones were written and no feedback was requested from the
students. The 7-week process was completed in this manner.

2.4 Analyzing the data

In analyzing the data, the pre-test and post-test evaluations obtained by scanning and examining the
learners' writing activities were used. These tests were evaluated in the context of the writing scale
developed. The scores of the writing scales were evaluated by completing the pre-test as 20 x 5 = 100



in both groups, considering the scope of the subject, while the post-tests were evaluated by completing
the 100 system as 25 x 4 = 100 in the post-tests. Within the framework of this evaluation, both the
scores of the experimental group and the scores of the control group on the scales were indicated and
calculated, and a conclusion was drawn.

3. FINDINGS

In the 7-week evaluation process of writing skills of B2 level in teaching Turkish as a foreign
language, the development of the students was followed after giving feedback to the students with
error codes. Within the framework of the development, two B2 level classes consisting of 16 students
were observed as "experimental group" and "control group” by applying pre-test and post-test.

As a result of the researches, the writing skills of the "control group™ and the "experimental group"
were evaluated with the developed scales. In these evaluations, the status of the "control group"” in the
process is as follows:

KONTROL GRUBU
OGRENCI ON TEST SON TEST FARK
PUANI PUANI
1 Kl 60 77 +17
2 K2 70 52 -18
3 K3 85 88 +3
4 K4 85 88 +3
5 85 84 -1
K5
1] LG 70 56 -14
7 K7 o0 80 =10
8 K& 85 80 -5

Figure 2. Control Group

As can be seen in the table above, there is a decrease in the scores of 5 out of 8 learners in the "control
group” between the pre-tests and the post-tests. While the decrease between these tests is not a large
difference for 2 learners, the difference in scores between the two tests is quite large for the results of
3 learners. On the other hand, there is an increase in the scores between the pre-test and the post-test of
3 learners. While the difference between the tests of 1 learner is noticeable, this difference is quite
small for 2 learners.

In the context of the results, it cannot be said that the "control group” improved their writing skills
during the 7-week writing process. In fact, taking into account the pre- and post-tests of the students,
there are also students with regression in their writing skills.



The writing drafts of the students in the "experimental group™" whose writing skills were evaluated
with error codes were checked regularly throughout the process, and a pre-test was applied to the
writing drafts in the first week and a post-test was applied to the writing drafts in the seventh week
(Appendix A and Appendix B). Analyzing the students' pre-test and post-test writing scores, a table
similar to the one below is obtained:

DENEY GRUBU
OCGRENCI ON TEST SON TEST FARK
PUANI PUANI
1 |DI 80 92 +12
2 [D2 85 82 -3
3 D 75 90 +15
4 |D4 80 94 +14
5 |Ds 65 80 +15
6 | D6 75 92 +17
7 | D7 85 84 -1
8§ |Ds 65 86 +11

Figure 3. Experimental Group

Analyzing the results, 6 out of 8 students in the "experimental group" showed a significant increase in
their writing scores, while 2 students showed an insignificant decrease in their test scores.

In the context of these results, it can be interpreted that this new method applied to the "experimental
group" had a positive effect on the students' writing skills. In addition, they were also asked about
these codes and they also expressed their opinions about the new method.

Based on the statements, 6 out of 8 students in the "experimental group™ had a positive attitude
towards the evaluation process related to the codes, 1 student preferred both the classical writing
correction method and the correction method with codes, and 1 student completely preferred the
classical writing correction method.

The research shows that teacher-centered writing assessment does not have a great positive effect on
students' development. The feedback method, also known as self-feedback or self-assessment in the
literature, is basically known as a process of self-assessment (Karateke Bayat, 2018, p.32). The
situation of focusing on the student's mistakes, also referred to as self-correction in the literature,
increases the student's learning responsibility and encourages the development of necessary skills. In
traditional error correction, the teacher intervenes directly in the student's errors. This type of
correction has a negative effect on the learner's awareness (Celik, 2019, p.13). Recently, this teacher-
oriented approach has been replaced by the process of self-correction, in which the student recognizes
and corrects his/her own mistakes, and peer correction, in which the student is corrected by his/her
friends.



Writing correction feedback is provided in two ways: direct and indirect. In direct feedback, the
teacher explicitly corrects the errors in the student's text, while in indirect feedback there is no direct
intervention in the student's writing. It is possible to underline or highlight the errors on the written
drafts, to circle them or to focus on the error by using the code system. When analyzing the literature,
it is seen that while some opinions are that direct feedback has a positive effect on students' written
expression skills, some studies show that direct correction has a more efficient effect. Moreover, both
types of feedback have a positive effect on the development of students' writing skills (Cetinkaya,
Bayat, & Alaca, 2016, pp. 87-88). Certainly, the most important point is that regular feedback on
students' written work has a positive effect on them. However, within the scope of the studies, it was
also found that direct feedback at the basic level is effective on students - reasons such as new contact
with the language, lack of deep experience can be considered - Cetinkaya, Bayat, & Alaca, 2016,
p.88). In this context, it can be considered that this study was conducted on a group of advanced
learners. It is certain that advanced learners have grammatical, morphological, and syntactic
knowledge in many contexts. In this context, the evaluation of their written texts with error codes
carried out on these students helped them to be more aware of themselves. Seeing that they were able
to construct a written text individually had a motivating effect on the students.

Studies have shown that the corrections made by putting the student at the center contribute
significantly to the student's self-observation, analysis and self-improvement by giving him the
opportunity to evaluate the writing drafts himself by being aware of what he has done. However, the
most important point here is that the teacher should guide the student by providing accurate and timely
feedback (Karateke Bayat, 2018, pp. 33-34). By assuming only a guiding role, the teacher helps the
students to continue more consciously by providing correct guidance in the process in which they
focus on self-evaluation and writing texts individually. This allows the process to continue and
develop in a healthier way.

At the B2 level, the error codes in the evaluation of the students' own writing texts under the teacher's
guidance are a kind of guidance for the teacher's students. The teacher helped the students to evaluate
themselves and realize their mistakes by themselves through the signs without direct and one-to-one
intervention. Thus, the process of keeping the students in the center and the teacher in a guiding
position continued. In this process, direct intervention was made in cases where the errors were not
noticed at all by the students or when special attention was needed. In this way, the errors were
prevented from ossifying and becoming permanent.

4. CONCLUSION, DISCUSSION AND RECOMMENDATIONS

In the 7-week "Controlling the Writing Activity with Error Codes™ conducted for the development of
writing skills in teaching Turkish as a foreign language, a positive change in the writing of the learners
in the experimental group was determined and this situation was confirmed as "positive” in the
interview form made with the learners.

The results related to the sub-problems of the research are as follows:

1) There is no difference between the writing scores of the experimental group and the control group
in the pre-tests. It was observed that both groups had similar writing skills when they started working
on writing.



2) There is a significant difference between the pre-test and post-test writing scores of the
experimental group. At the end of the 7-week process, when the pre-test and post-test scores of the
experimental group and the control group were analyzed, a positive difference was found in their
development.

3) There was no positive development between the pre- and post-test scores of the control group. In
fact, it was observed that some students regressed in their writing skills in the pre-test and post-test
evaluations, while others did not change.

4) There is a significant difference between the pre-test and post-test scores of the experimental group
and the control group. When the two groups are compared, the positive change in the experimental
group is not seen in the dynamics of the control group. In addition, the experimental group improved
their writing skills compared to the control group.

5) Reading the writing skill with error codes and giving feedback in this way had a positive effect on
the learners and enabled the learners to improve. The feedback was useful for the learners to realize
their mistakes and increased their awareness.

6) When the classical method of writing the error directly was used, the learners did not dwell on the
mistakes they made in writing. Clearly stating their mistakes in the texts they wrote did not attract the
learners' attention. It caused them to continue the process without dwelling on their mistakes.

7) In teaching Turkish to foreign students, giving feedback with error codes, instead of controlling the
writing work with classical methods, improves the learners' writing skills more. It enables learners to
take a more active role in the process by transforming a teacher-centered study into a learner-centered
study. Such an application increases learners' curiosity and awareness.

The following suggestions can be made regarding the results of the research:

e Writing skills in teaching Turkish as a foreign language should be carried out in a process-
oriented and controlled manner.

e While choosing topics that will attract learners' interest, timely feedback should be given with
a motivational attitude.

e Learners' writing skills should be read with error codes and the learner should be observed
after giving feedback with these error codes.

e  After returning to the results of the evaluation of writing skills with error codes, the errors in
the learners' texts should be asked to be corrected by the learners and the process should be
followed.

e The error-coded reading system should be applied in all institutions that teach Turkish to
foreign students and a learner-centered writing skill development process should be carried
out.

e This study should be applied to other levels and learners should be observed and learners' texts
should be returned using error codes.
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APPENDIX-A FIRST WEEK STUDENT WRITING DRAFTS
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APPENDIX-B WEEK SEVEN STUDENT WRITING DRAFTS
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YABANCILARA TURKCE OGRETIMINDE B2 DUZEYINDE YAZMA
BECERISININ HATA KODLARI ILE OKUNMASI

Merdiye MANSUR" Ali Fuat ARICI™

OZET

Hedef dilin &gretimi asamasinda okuma, dinleme, konusma ve yazma becerilerinin &grencilere kazandirilmasi,
ogrencilerin dili tam olarak 6grenmeleri ve kullanabilmeleri i¢in olduk¢a 6nemlidir. S6zi edilen beceriler baglaminda
yazili ve sozlii olarak Ogrenicilerin kendilerini rahatlikla ifade edebilmesi, hedef dilin ¢iktilarinin dogru sekilde
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becerisi digindaki ii¢ beceride belli bir dereceye kadar daha hizli gelisim gosterirken yazili anlatim becerisinin, belli bir
zemine yerlesmesi ve gelismesi cesitli sebeplerle ¢cok yavas gerceklesmektedir. Bu durumun konu se¢imi, birikim
eksikligi, kelime hazinesindeki yetersizlik, fizyolojik problemler gibi cesitli sebeplerden kaynaklandig1 sdylenebilir.
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1. GIRIS

Diisiinceleri ifade etmenin ve insanlar arasindaki iletisimi saglamanin bir¢ok yolu vardir. Kimi zaman
yazili, kimi zaman sozlIii, kimi zaman gorseller araciligi ile muhatabimiza fikirlerimizi aktarma imkani
buluruz. Iletisim kurarken ozellikle dilin imkanlarindan hareketle isteklerimizi, diisiincelerimizi,
duygularimizi paylasiriz. Dil, muhatabimizla irtibat kurmamizda en 6nemli ara¢ oldugundan dilin
kullanimi noktasinda doért temel becerinin gelismis olmasi, bireyin kendisini ifade etmesi i¢in bilyiik
onem arz etmektedir.

Dil 6grenen kisinin dilin okuma, konusma, dinleme ve yazma becerilerinde ayni oranda gelisim
gostermesi, bireyin o dilde ne kadar yetkin oldugunun gostergesidir. Bu yetkinlige ulasmak i¢in ikinci
bir dil 6grenimi sirasinda sozii edilen dort temel beceride gesitli etkinlikler ve materyaller kullanilip
farkli tekniklerden yararlanilarak basari saglanabilir. Bdylece kullanilan yontemlerle hedef dilin
kazanimlarina dogru sekilde ulagilmis olur.

1.1 Yazma becerisinin diger becerilerden farki

Ikinci bir dil olarak Tiirkce Ogrenen birinin konusma, okuma ve dinleme becerilerinden dil
kullaniminda ne derece basarili olduguna dair farkli yorumlar yapilsa da tam bir hitkme
varilamayabilir. Bununla birlikte yazma becerisine bakildiginda baglami nasil olusturdugu, dil
yapilarinin kazanimini seviyesinden beklenen sekilde gerceklestirip gergeklestiremediginden hareketle
daha kesin bir hitkme ulasilabilir. Yazilan metin, 6grencinin seviyesi hakkinda yonlendirici olur.
Ayrica bir dili daha kalici hale getirmek, dil yapilarim etkili sekilde kullanmak i¢in yazma, en énemli
pekistirme yontemidir. Bu yolla 6grenici dili tekrar etme imkan1 bulur. Bu baglamda yazma becerisi
ele alinip gelisimi hakkinda dogru tespitler yapmak miimkiindiir.

Bu calismada dort temel beceriden biri olan yazma becerisine gegmeden 6nce “yazma” kavramina
bakmak gerekmektedir. Yazma insanlarin belli kurallar ¢ergevesinde duygu, diisiince, niyet, arzu ve
hislerini semboller sisteminden faydalanarak aktardigi bir anlatim bigimidir. insanlar duygu ve
diisiincelerini aktarirken soz1i iletisimden de faydalanirlar; ancak sozlii aracin kullanilmasi her zaman
yeterli olmayabilir. Bu durumda yazmadan faydalanilarak iletisime gecilip duygular ya da fikirler
kars: tarafa aktarilabilir (Erol, 2016, s.177). Iletisimin en &nemli parcalarindan biri olan yazma, dil
becerilerinin dnemli bir pargasidir. S6zIi iletisimin ihtiyaci karsilayamadigi yerde yazili bir anlagma
aract olan yazma becerisinden faydalamilarak saglikli bir iletisim saglanmis olur. Siire¢ i¢inde
gerceklesen ve birkag agsamayi i¢inde barindiran bu iletisim ve anlatim araci, s6zlii anlatimdan farkli
bir 6zellige sahiptir.

Bir yazinin yazilip muhatabina ulagmasindan sonra o metne miidahale etme imkani bulunmamaktadir.
Bunun i¢in yazilacak olan sey lizerine diisiinmek bir planlama yamak ve bu plandan hareketle ihtimam
gostererek metni insa etmek gerekir (Arict ve Ungan, 2017, s.1). Meydana getirilen metnin Kkesintisiz
bir sekilde kars1 tarafa sunulmasi ve muhatabin iletilmesi hedeflenen mesaji dogru sekilde anlayarak
doniitte bulunmasi, bu becerinin dogru ve etkili bir sekilde kullanilmasinda 6nemli rol oynamaktadir.
Yogun ugraslar gosterilmesi gereken yazma becerisi, ilizerinde durulan noktalar da gz Oniine
alimdiginda ¢esitli olumsuz durumlar1 da beraberinde getirmektedir. Bu ylizden yazma becerisini dogru
gelistirmek, kazanmminin dogru bir sekilde yapilmasmi saglamak, ciktilarin saglikli sekilde
almmasinda dikkatli olmak gerekir.

Yazma becerisi ilk etapta dgrenicinin kendi bagina iistlenip takibini yapabilecegi, bir anda tam bir
metin ortaya cikarabilecegi bir beceri degildir. Emek isteyen ve {izerinde durulmasi gercken bir



ozellige sahiptir. Bu durum dikkate alindiginda konuyla ilgili 6gretmenlerin yazma &gretiminde
iizerinde durmalart gereken dort temel ilkeden bahsedilmektedir. Bunlardan ilki, 6gretmenin
ogreniciden ne istedigini ve amacim bilmesidir. Ikincisi, Ogrenicilere yazabilmeleri icin ortam
hazirlamalar1 ve dgretmen tarafindan degisik tiirde yazilarin kullamlmasidir. Ugiinciisii, yazili ve
anlamli geri bildirim yapilmasidir. Ogrenicinin gelisebilmesi i¢in yapict ve kisiye ozgii
degerlendirilmesini gérecegi, hatalarin1 fark edebilecegi doniitler verilmelidir. Bu en ¢ok ihmal edilen
ilkelerden biridir ki ¢alismamiz da bu konu iizerine sekillenmektedir. Sonuncu ilke ise degerlendirme
Olciitleri ogrencilere aciklanmalidir (Cetin, 2017, $.395). Bu sekilde 6grenci sonraki metinlerinde
dikkat edecegi yerlere odaklanarak 6z farkindaligini olusturacak ve daha dogru bir bicimde hareket
etme imkani bulacaktir. Hedefin belirlenip agiklanmadigi bir yazma etkinligi kazanimin elde
edilmesinde fayda saglamayacaktir. Bununla birlikte 6grenicilerin dikkatini ¢ekmeyen bir konu
verilmesi, kisitli bir zamanda genis bir konu bashigi verilmesi, yonergelerin agik bir sekilde
sunulmamasi gibi etkenler de yazma becerisini olumsuz yonde etkiyecektir. Yazma ¢aligmasi bittikten
sonra vaktinde doniis yapmayi ihmal etmek 6grencinin kendi yazmasini unutmasina ve dikkatinin
sonmesine sebep olacaktir. Ayni zamanda degerlendirme oOlgiitlerinin ne oldugunu bilmeden siireg
icinde yapilacak yazma c¢alismalari1 bir bosluk i¢cinde devam edeceginden yine kazanim c¢iktilarinin
saglikli olarak elde edilememesine sebep olacaktir. Bu sebepledir ki yazma becerisinin gelismesinde
dort temel ilkenin benimsenip uygulanmasi son derece ehemmiyetlidir.

1.2 Yazma Becerisi Neden Zor Gelisir?

Yazma becerisinin diger anlatim becerisi olan konusma becerisi ya da diger okuma ve dinleme
becerilerine gore c¢iktilarin dogruluk ve akicilik hususlarinda yeterli ve basarili sayilmasinin daha
yiliksek olmasi sebebiyle ikinci dil 6grenicileri tarafindan yazili anlatim becerisinin de zor ve gec
gelistigi bilinmektir (Durmus, 2013, 5.206). Yazma becerisinde basar1 6l¢iitleri ve diger becerilerdeki
basar1 Olgiitleri goz oOniinde bulunduruldugunda O6grenicinin yazma becerisinden beklenen diizeye
ulagamamasi daha olasi bir durumdur. Ogrenicinin belirlenen odlgiitlerde hedeflenen seviyeye
yaklagamamasi kazanim olarak basarisiz goziikmesine sebep olacaktir. Boyle bir durumdan dolay:
yazma becerisinin gelisim siirecinin daha agir seyretmekte oldugu gozlemlenmektedir. Bu tespitin
dikkat edilmesi gereken bir 6zellik olmasinin yaninda, gdzden kagirilmamasi gereken bagka bir nokta
da ana dili Tiirkce olan 6grencilerin de diger becerilere gére yazma becerilerinde sorun yasamalaridir.

Okuma, dinleme becerileri 6grenme ve kullanmada biraz daha rahat ilerlerken konusma ve yazma
becerilerinde uygulama ve kullanma noktasinda problemler yasanabilmektedir. Bunun fizyolojik ve
psikolojik farkli sebepleri vardir. Yabanci dil 6gretiminde yazma becerisinde Ogretmen de
Ogrenicilerin ana dillerine hakim olma durumlari, 6grenilmekte olan ikinci dil ile ana dillerindeki
alfabenin ne derece benzerlige sahip oldugu, bireyin ana dilinde yazma becerisine olan tutumu, ikinci
dili 6grenme sebebi ve ikinci dilin 6grenildigi ortam, bireyin yazmaya yonelik psikomotor becerisinin
gelismisligi, derste yazmaya ayrilan vakit, ders kitaplarinda yer alan yazma etkinliklerinin nicelik ve
nitelik olarak yeterli olma durumu (Boylu, 2021, s.77) bu becerinin gelisiminde etkili olan dnemli
faktorlerdir. Ciinkii uygun kosullarda yapilan ¢alisma fizyolojik ve psikolojik olarak uygun ortamda
yapilmasi halinde 6grenicinin kazanima doru sekilde ulasmasma yardimei olacaktir. Bunlarda problem
olmasi halinde ise yazma becerisi kazanim1 dogru sekilde saglanamaz.

Konusma ve yazma becerilerinin 6zellikle kisilerin iiretmelerine dayali iki beceri olmasi da anlatilmis
olan gelismeyi engelleyici sebeplere ek bir sebep olarak gosterilebilir. Uretme durumunda kisi
kendisini psikolojik olarak hazir hissedemediginde kendisini pasif bir durumda bulabilir. Bu sebepler
dairesinde becerinin gelisimi sekteye ugratmaktadir.



Yazma becerisi uygulamalar sirasinda sona birakildigindan sorun yasanmasi da kacinilmaz
olmaktadir. Birgok dil merkezinde ve okullarda yazma {izerinde ¢ok durulmaz. Daha ¢ok konusmaya
agirlik verilir. Ogretmenlerin cogu simf icinde bu etkinligi yapmaktansa eve ddev olarak verir ve daha
sonra bunun kontrolii, saglikli bir sekilde yapilamaz (Giizel ve Barin, 2020, 5.283-284). Bu sekilde
gergeklestirilen yazma caligmasinda 6grenici yazma caligsmast eve kaldigi igin erteleyip ¢aligmasini
onemsemeyebilir. Yazarken hatalar yapabilir ve bu hatalara zamaninda bir geri bildirim almazsa
yazisina yabancilasabilir, meraki sonebilir. Bu da ilerlemenin en biiyiik engelleyicilerinden olur.

Yazmadaki zorluguna bir diger sebep olarak 6gretmenlerin yazma etkinligi sirasinda 6grenicilerinden
kendi baslarina eksiksiz ve tam bir metin insa etmelerini beklemeleri olarak goriilmektedir. Yabanci
dil 6grenim siireci goz Oniine alindiginda yazma siirecinin bu sekilde seyretmedigi, 6grenicilerin dogru
yonlendirmelerle bu yazma etkinligini etkili ve kolay bir sekilde gergeklestirmelerine yardimci
olunabilecegi 6n goriilmektedir (Cakir, 2010, s.166). Burada en 6nemli yoOnlendiricinin 6gretmen
oldugu dikkat edilmesi gereken bir husustur. Hatalarinin nereden kaynaklandigini fark eden 6grenici
zamanla yanliglarina dikkat edip diizelterek 6z farkindaligi yiiksek bir sekilde yazmaya baglayacaktir.
Bu sebeple 6gretmenin zamaninda ve yerinde geri bildirimde bulundurmasi 6grenim siirecinin olumlu
sonu¢lanmasina katki saglayacaktir.

Ozellikle normal sartlarda yazma becerisi, ana dili konusuculari i¢in de sorun teskil edebilirken ikinci
dil olarak 6grenen kisilerde bir sorun olarak karsilagilmasi yadsinmamali, bu beceride yasanan
sikintilar tespit edilerek ¢oziim yollar diistiniilmelidir.

Yapilan birgok arastirma ilkdgretim diizeyinden baslayarak belli bir sistemle 6gretilmeye caligilan
yazma becerilerinde ana dili konusucusu olan &grencilerin de sorun yasadigi bilgisine ulasilmistir.
Ogretmenlerin  secti§i konular iizerinde oOgrenicilerin istekli yazmadigi, dikkat toplamada,
motivasyonda, dil anlaminda, biligsel sebepler baglaminda, duygu ve diislincelerini ifade etmede
sorunlar yasadigi tespit edilerek konuya ¢6ziim Onerileri getirilmeye ¢alisilmistir (Arici, 2007, $.19).
Ana dili 6gretiminde kademeli olarak kazandirilmaya calisildigi siire¢ i¢inde hareket eden yazili
anlatim becerisinde, belli yontemler izlenerek yazma problemlerinin asilmasi hedeflenmistir. Ana dili
konusucularinda bile sozii edilen yazi {liretme ya da odaklanma probleminin yasanmasi, ikinci dil
olarak hedefe ulagmada sorunlarin yasaniyor olmasini normal kilmaktadir.

1.3 ikinci dil 6gretiminde yazma becerisinin gerceklesme siireci ve sekli

Becerilerin kazanimi noktasinda ana dili konusucularinin 6grenmesi ile ikinci dil olarak bir dilin
kazandirilmaya calisildigi dil dgretiminde farkli yontemlerden, ilkelerden yararlanilmaktadir. Ciinkii
ikisinin de kazanim odagi, hedef kitlesi, amaci, hedefi farkli sekilde seyretmektedir. Yazma becerisi
icin de ayn1 durum gegerlidir.

Yazili anlatim bir siire¢ igerisinde gergeklesmektedir. Kisa ve kopuk kiigiik bir dizi, smav odakli
yazma etkinlikleri yerine belli bir zaman aralifinda gergeklesen, zamana yayilmis bir planlama ile
hareket eden yazma etkinlikleri becerinin edinimi noktasinda dikkat edilmesi gereken bir durumdur.
Ozellikle kontrollii bir sekilde simf igi uygulamalariyla yazma becerisini gelistirmeye yonelik
calismalar yapilmali ve her diizey i¢in noktalama isaretleri ile yazim kurallarina dikkat edilmelidir.
Smif i¢i etkinliklerinde yazmanin {i¢ asamali ele alindigindan s6z edilmektedir: Kontrollii yazma,
giidiimlii yazma, serbest yazma (Demirel, 2021, s.118). Hedef dildeki sézciikleri, climle yapilarin
kullanarak oOgrenicilerden beklenen kontrollii yazma; 6grenilen sozciikleri kontrollii bir sekilde
kullanarak anlamli bir paragraf olusturulan giidiimlii yazma ve dgrenicilerin kendi iisluplariyla yazim
kurallarina dikkat ederek belli bir konuda yazdiklar1 serbest yazma 6grenicilerin yazma etkinlerini



tekrar yaparak pekistirmelerine katkisi olmaktadir. Bu asamalar kullanilarak yazma etkinlikleri
cesitlendirilebilir ve etkinliklerin daha faydali olmasi saglanabilir.

Hyland ikinci dil 6gretiminde, yazmanin 1980°li yillarda 6zel bir bilim alani olarak ortaya
cikmasindan beri yazma alaninda ¢esitli kuramlarin gelistirildiginden, beceriyi gelistirmeye yonelik
calismalar yapildigindan bahsetmistir. Siire¢ i¢inde 6zellikle yazma 6gretiminde bu kuramlarin ikinci
dil 6gretiminde odaklandig: belli hususlara dikkat ¢ekilmistir. Yazma 6gretiminde dil yapilari, metnin
islevleri, konular, igerikler, yaratici anlatim, yazinin tiirii ve baglaminin yazma Ogretiminde
odaklanilan noktalar oldugu tizerinde durulmustur (Durmus, 2013, s5.207-208). Yazma Ogretiminde
sOzii edilen noktalardan hareketle becerinin gelistirilmeye ¢alisilmasi, ikinci dil olarak 6grenim
sirasinda 6grenilmesi hedeflenen dilin etkin bir sekilde kazanilmasini desteklemektedir.

Yazma becerisinin belli asamalardan gectiginden bahsedilmektedir. So6zii edilen asamadaki modele
gbre zamana yayilan 6zelliginden hareketle 6grencinin hangi tiirde, hangi konuya dair yaz1 yazacagin
belirledigi “hazirlik” asamasi ile yazma siirecine baglanir. Bunu yazinin ana fikrinin planlandigi,
orneklemlerinin inga edildigi asama olan “planlama” takip etmektedir. Biitiin birikimler saglandiktan
sonra birinci ve ikinci asamanin yaziya gegtigi “tasarim” asamasina gegilir. Yazinin belli bir sekle
kavusturdugu bu asamanin ardindan yazilmis olan metnin degerlendirilip kontrol edildigi “diizeltme
ve gelistirme” agamasi gerceklestirilir. Biitiin asamalar tamamlandiktan sonra “sunum-paylasim” olan
son kisimla birlikte yazi, kisilerle paylasilabilecek duruma getirilmis olur (Sahin, 2021, s.77). Sirayla
belirli bir diizende ilerleyen yazma etkinliginin devam ettigi bu siire¢ hedeflenen planli bir yazmanin
yol haritasi1 gibidir.

Sozii edilen model ile ilgili bagka bir goriis de Hyland’a aittir. Hyland tarafindan yazma etkinligi su
sekilde bir siire¢ modeliyle anlatilmaktadir: “Konu sec¢imi” ile 6ncelikle 6gretmen ya da Ogrenici
tarafindan bir temanin belirlenmesi, “yazma Oncesi” ¢aligmasi ile bir beyin firtinas1 yaparak konuya
dair bilgileri toplama, “yazma” ile fikirleri kagida isleme, “taslagin degerlendirilmesi” asamasinda
Ogretmenin ya da bir arkadasin hazirlanmis olan ¢aligmaya bir 6n degerlendirmede bulunmasi, geri
doniislerden hareketle “yeniden diizenleme”, bu asamay:1 takiben Ogretmenin ya da arkadasin
“degisiklikleri degerlendirmesi” ve son olarak “son kontrol ve diizeltme” ile plana, igerige yonelik son
diizetmelerle yazmanin sekillenmesi durumu séz konusudur (Durmus, 2013, s.211). Genel yazma
uygulamalar1 bu ve buna benzer dogrultuda saglanmaktadir.

1.4 Yazma siirecinde iizerinde durulmasi gereken noktalar

Yazmanin siiregleri goz oniinde tutuldugunda ozellikle iki nokta iizerinde durulmasi gerekli ve
o6nemlidir. Bunlardan ilki yazmanin kisa siireli “oldu, bitti” ile gerceklesen bir etkinlik olmadig1 ve bir
stirec icinde hareket etmenin gerektigidir ki bu durumun degerlendirme kism1 da ayni sekilde dikkate
deger bir noktadir. Bilinmektedir ki sadece sonucunda yapilan degerlendirmeler baslangi¢c noktasindan
son ana kadarki siirece kapsamli bir sekilde bakilmadigindan dogru bir netice verememektedir.
Yabancilara Tiirkge 6gretiminde dogru bir degerlendirme yapilabilmesi igin siire¢ degerlendirmenin
esas alinmasi, sadece sinav puanlarina gore degil tiriin dosyalarinda yer alan ddev ve performanslarin
da goz oniinde bulundurulmasi gerektigi vurgulanmaktadir (Ustten, 2019, s.137). Ogreniciyi dogru
degerlendirebilmek icin siire¢ icindeki gelisimini takip etmek daha saglikli bir degerlendirmede
bulunma ve gelisimi gdzlemleme imkan saglayacaktir.

Uzerinde durulmasi gereken ikinci durum da yazma becerilerinin siire¢ icinde dogru ve diizenli sekilde
degerlendirilerek dgrencilere geri doniislerin yapilmasidir. Ogretmenlerin, dgrenicilerin ¢aligmalarina
dogrudan ve diizenli bir sekilde doniit verilmesinin ¢ok faydali oldugu gozlemlenmektedir. Bu yazili



Yabancilara Tirkge 6gretiminde b2 diizeyinde yazma becerisinin hata kodlari ile okunmasi

anlatim caligmalarinin en 6nemli asamasi olarak goriilmektedir. Bu sebeple 6gretmenin gerek sinif ici
caligmalara gerekse dogrudan kendisinin yaptigi ¢aligmalara dogrudan geri bildirimde bulunmasinin
gerekli oldugu goriilmektedir. Yapilan bu geri doniislerin 6grenicinin yazma ¢aligmalarinin niteligine
dogrudan olumlu olarak etki ettigi goriisii savunulmaktadir (Goger, 2019, 5.326). Diizensiz geri doniis
vermek ya da doniis vermemek Ggrenicinin yazma gelisimini saglayamamasina sebep olur; bu da
yazmaya yoOnelik gerceklestirildigi diigiiniilen etkinligi gegersiz, islevsiz kilar. Ancak 6grenicilere geri
doniis yapilirsa ve bu doniitler 6grenicilerin hatalarini fark etmelerini ve bir daha tekrar etmemelerini
saglayacak sekilde yapilirsa yazma etkinligini gelistirme amacina hizmet etmis olur.

1.5 Yazma etkinliklerine geri doniit vermek

Ogrenicilerin yazma etkinliklerinin diizeltilmesinin ¢esitli yollar1 bulunmaktadir. Ogrenicinin
yazilarim kendi kendilerine diizeltmesi, 6gretmen ve 6grenicinin yiiz yilize yazma etkinligi hatalarim
birlikte diizeltmesiyle gergeklestirilen karsilikli diizeltme, belirli sayidaki 6dev ya da sinav kagidimin
smifta 6gretmen tarafindan diizeltilmesi yoluyla yapilan diizeltme, 6grenici isimlerinin kapatilarak iki
kisinin ya da iki sinifin kagitlarinin birbirleri tarafindan karsilikli diizeltilmesi ile yapilan degis tokus
yaparak diizeltme, Ogretmenin diizeltme sembolleri kullanarak O6grenicisinin kagidindaki hatalari
diizeltmesi yontemiyle gergeklestirilen 6gretmen diizeltmesi sozii edilen yollardandir (Goger, 2019, s.
328). Bu yontemlerden biri ya da birka¢i kullanmilarak Ogrenci yazmalarma geri doniislerde
bulunulmaktadir. Bu sekilde yazida meydana gelen hatalara dikkat c¢ekilerek kazanima yonelik bir
adim atilmaktadir.

Ogrencilerin yazili metinlerine geri bildirim yapilirken genellikle klasik yazma okuma sistemiyle
Ogrenicinin yanlis yaptig1 yer ¢izilerek isaretlenerek Ogrenicinin dogru seklide yazmasi beklenen
kelime ya da noktalama isareti acik sekilde 6greniciye gosterilir. Bu yontemde 6grenici nerede hata
yaptigimi hemen fark eder. Bu hem 6gretmen ig¢in hem de 6grenici igin kisa siirede gerceklesen bir hata
diizeltme yoOntemidir. Ancak bu hata diizeltme yonteminde genelde Ogreniciler hatalarma bir kere
yiizeysel olarak bakar. Ogretmen hatalar1 tek tek dogru sekliyle yazdigindan daha aktiftir. Siire¢ daha
ogretmen odakli devam eder. Bu hata diizeltme sekli daha agik ve siireden tasarruflu gibi goziikse de
Ogrenicinin aktif olmasini saglamaz.

Bu hata diizeltme yontemi yerine uzun yillardir farkli dillerde de kullanilan hata diizeltme kodlar ve
ana dili 6gretiminde de biraz daha farkli bir sistemle MEB tarafindan uygulanan diizeltme sembolleri
yontemi 0greniciyi siirece dahil ederek daha aktif olmasi saglamak istenmistir.

Bu diizeltmeler onceki yillarda MEB tarafindan gelistirilmis olan ve diizeltme sembolleri olarak
[Ikdgretim Okullar1 Tiirkge-Yazi Ogretim Programinda asagidaki tabloda yer alan sembollerle
saglanmak istenmistir (Goger, 2019, $.333).
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Merdiye MANSUR, Ali Fuat ARICI

Sekil 1. Ilkdgretim Okullar1 Tiirkge-Yazi Ogretim Programinda Diizeltme Sembolleri

Ana dili konusucularinin yazili metinlerinin diizeltme sembolleriyle okunmasina yonelik ¢alismada,
gelistirilmis olan sembollerin 6grenciyi aktif kilmasi, 6grenicinin hatalarim kendisinin bulmasinda
Ogrenicinin kendisini gelistirmesi amag edinilmigtir. Gorsellerle ifade edilen bazi sembolleri 6grenici
kolaylikla hatirlarken dgrenicinin bazi sembolleri hatirlamada giicliik yasama ihtimalinden dolay1, geri
donislerde motivasyonun azalmasina sebep olabilme endisesi de akla gelmektedir.

Bu diizeltmeler semboller seklinde MEB’in ana dili konusucularinin 6gretim programinda yer almistir.
Bu semboller sisteminin ikinci dil 6gretiminde de daha basit ifadelerle kullanilmasi bu ¢alismanin
yapilmasina zemin hazirlamistir.

1.6 ikinci dil 6gretiminde hata kodlariin kullamlmasi

MEB’in diizeltme sembollerine goére daha kapsayici olmasi, akilda tutulmasi kolay kodlarin tercih
edilmesi, ikinci dil 6gretiminde baska dillerde kullanilirken Tiirk¢ede klasik okuma yontemine gore
cok tercih edilmeyen bir yontem olmasi hata kodlariyla yazili metinlerin diizeltilmesiyle ilgili
calismay1 akla getirmistir. Bunun yaninda Ogrenicilere hata kodlariyla yapilan geri doniislerde
uygulanan sistemin onlar iizerindeki akademik etkisinin Ol¢iilmesi hedeflenmistir. Ayrica kodlarin
uygulanmasina ve siirece yonelik sorularla &grencilerin psikolojik durumlarinin Slgiilmesiyle de
yabanci dil olarak Tiirkge 6gretimi alanina katki saglanmak istenmistir.

Bu amaglardan hareketle 7 haftalik siirecte hata kodlariyla okuma sistemi Ogrenciler iizerinde
uygulanmis olup bu yeni yontem ile degerlendirilen 6greniciler “deney grubu” olarak adlandirilmistir.
Deney grubunun yazi metinlerine hata kodlar1 sistemi ile geri bildirimde bulunulmustur. “Deney
grubu”ndaki gelisimi gdzlemlemek amaciyla bir de “kontrol grubu” tayin edilmistir. Bu kontrol
grubunun yazi metinleri de klasik yazma degerlendirme yontemi ile incelenmis ve ¢aligmanin “kontrol
grubu” olarak nitelendirilen grubu da bu yontem ile degerlendirilmistir.

Bu c¢alismada Tiirkgenin yabanci dil olarak ogretilmesindeki yazma becerisi geri bildirimi su sekilde
yapilmigtir: Hatalarin yeni bir yontem olan “hata diizeltme kodlariyla okunmasinda” 6grenicilerin
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yazmalarindaki hatalarinin alti ¢izilip {izerine yaptiklar1 hatalar, daha Onceden Ogrenicilerle
paylasilmis olan hata kodu listesindeki sembollerle ifade edilmistir.

Bu ¢alismada MEB’in uyguladigi semboller sistemden farkli olarak hataya sebep olan durumun ne
oldugu kelimeler ve birkag istisna diginda kelimelerden miitesekkil harflerden olusturulmus kodlardan
meydana gelmistir.

Ogreniciler bu sembollerden yararlanarak hatalarini gérmiistiir ve yaptiklar1 yanligt bulup diizeltmeye
calismislardir. Diizeltilmis olan yazma etkinliklerini tekrar Ogretmene vermislerdir. Ogretmen,
Ogrenici tarafindan diizeltilebilmis ifadelere isaret koyarken yanlis olarak kalmig ve Ogrenicinin
hatasin1 fark edemedigi ifadelere dogrusu agikca yazarak doniit verilmistir. Bu yontem ile iki fayda
beklenmistir: Ilki 6greniciyi siirece dahil ederek hatalarmi gormesini saglamak, digeri de hatalarinin
ustiine gidip diizelterek hata pekismeden dogru seklini kendilerinin tekrar yazarak ve gorerek
ogrenmelerini temin etmektir.

Hata kodlar1 ile okumanmn da kendi iginde olumsuz sayilabilecek taraflar1 vardir. Bu daha g¢ok
Ogretmenin ikinci kez kagida bakacak olmasi ve dgrenicinin ikinci kez hatalarina odaklanarak bir
yazma becerisi etkinligini iki kere gézden gecirme durumundan kaynakli zaman kullanimidir. Bunun
oniine gecmek icin siire¢ iginde aymi etkinlik tekrar edilirken Ogretmen hata kodu ile yazilari
okuduktan sonra 6greniciye verip 6grencilerden ikinci doniitii almadan, biitiin yazma etkinliklerini
siire¢ icinde tek sefer okumali takiple de yapabilir. Bu durumda 6grenci daha ¢ok merkezde olur,
Ogretmen destegi biraz daha geri planda kalir. Yine de &grenci hatasina odaklanmak zorunda
hissedeceginden, isterse dgretmeninden yardim alir, istemezse kendi kendine ¢alisacagindan siireg
icinde gelisme gosterecektir.

Tiirkiye Maarif Vakfi tarafindan hazirlanan Yabanci Dil Olarak Tiirkce Ogretimi Programi’nda Diller
Igin Avrupa Ortak Basvuru Metni cercevesinde esas almarak hazirlanmis olan dil yeterlilikleri
kapsamindaki programda B2 diizeyinden beklenenler; somut ve soyut konular i¢eren metinlerin
iceriklerini ana hatlartyla kavrayabilmeleri, kendi uzmanlik alanlarina dair tartigmalar
anlayabilmeleri, akic1 bir sekilde kendilerini ifade edebilmeleri, kendilerini ifade etmede daha az ¢aba
harcamalar1, kendilerini genis bir konuda belirgin ve ayritili bir sekilde ifade edip giincel konularda
kendilerini rahatlikla ifade ederken cesitli konularda olumlu-olumsuz yonde degerlendirebilmeleridir
(Turkiye Maarif Vakfi, 2019, s.25). Yapilan bu g¢alismada B2 diizeyinde hata kodlar1 ile kontrol
edilmesinde Ogrenicilerin gelisimi bu baglamda gozlemlenmis olup B2 kazanimlarimi ne derece
sagladigi ve yazma becerisini ne derece gelistirdigi konularindan hareket edilmistir. Yabancilara
Tiirk¢e O0gretimi alaninda gelistirilmis olan program kapsaminda sozii edilen seviyedeki 6grenicilerin
gelisimi izlenmis ve hata kodlarinin etkisi bu baglamda 6l¢iilmeye calisilmistir.

2. YONTEM

Bu aragtirmada yeni bir teknik olan hata kodlar1 ile yazma becerilerine geri déniilmesi ve bu geri
dondisler neticesinde 6grencilerin gelisiminin gozlemlenmesi amaglanmaistir.

Cesitli semboller kullanilarak olusturulan hata kodlariyla B2 diizeyindeki ikinci dil 6grenen
Ogrenicilerinin yazi becerilerini gelistirmelerine geri doniilmiistiir. Bu geri doniislerin 7 haftalik siireg
icerisinde Ogrenicilerin yazma becerilerinde farklilik gosterip gostermediginin tespiti yapilarak yeni
teknigin etkisine bakilmas1 hedeflenmistir.



Yabanci dil olarak Tiirkce 6gretiminde klasik yontemle yazilarin okunmasina alternatif olarak hata
kodlar ile yazilarin degerlendirilmesinin 6grenici yazi becerinin gelistirilmesine etkisinin ne olacagi
sorunu iizerinden konu tetkik edilmeye ¢aligilmisgtir.

Aragtirma sirasinda ayni1 seviyede -B2 diizeyinde- iki sinif mevcudu denek olarak kullanilmistir. Bu iki
sinifin mevcudu toplam 16 kisiden olusmaktadir. Bu siniflardan biri denek grubu olarak digeri de
kontrol grubu olarak ¢aligmada kullanilmistir. iki grup da aym yazma konulari {izerinden 7 hafta
boyunca belli yazma etkinliklerine tabi tutulmustur. Deney grubunun yazma etkinliklerine hata kodlar
ile doniit verilirken kontrol grubunda yazma etkinliklerine klasik yontemle geri doniis yapilmistir. Ik
hafta yazma becerileri bir 6n test ile dl¢ekler kullanilarak iki hoca tarafindan degerlendirilmis olup 7.
hafta da son yazma etkinlikleri son test ile degerlendirilmistir. On test ve son test icin gelistirilmis olan
Olceklerle hem “deney grubu” hem de “kontrol grubu”nun siire¢ igindeki degisimleri gozlemlenmistir.
Ayrica 7. haftanin sonunda “deney grubu”na bir yar1 yapilandirilmis gériisme anketi uygulanmig olup
bu anket ile daha 6nce uygulanan klasik yontemli okumanin mi yoksa yeni bir yontem olan hata
kodlariyla yazma etkinliklerinin mi daha verimli oldugu sorgulanmustir.

Yapilan arastirmada Ogrencilerin fiilerine odaklanip silire¢ igerindeki eylemlerinin degisimi
gbzlemlenmistir. Sosyal bilimlere yonelik yapilan bu tiir aragtirmalarda gézlem, goriisme, dokiiman
analizi gibi farkli nitel bilgi toplama yontemlerinden yararlanilmaktadir ve algilarin ve olaylarin dogal
ortamda, gercekei bir bicimde ortaya kondugu biitiinciil bir sistemle gerceklestirilmektedir (Yildirim,
1999, s.9). Kullanilan bu yontemin biitin sosyal bilimler aragtirmalarinin insan temelli bir kaynaga
sahip olmasindan ileri geldigini sdylemek miimkiindiir. Nitel aragtirmalarin tutumlar {izerindeki
degisimleri gézlemlemekte olusu (Aydin, 2018, s.61) 6grencilerin yazma becerilerindeki degisimlerini
gbzlemlemede bu yontemden yararlanilmasini gerekli kilmistir.

Tutum ve degisimleri incelerken bu siireg odakli ¢alismada Ogrencilerin baglangi¢ ve bitis zamanlari
arasindaki tutum farkliliklarin1 daha somut ifade edebilmek i¢in nicel arastirma yonteminden de
faydalanilmistir. Ciinkii nicel arastirmalarda nicel verilerin toplanarak degiskenler arasindaki iliskileri
kanitlama g¢abas1 vardir. Arastirmacimin genellemeler yaparak nedensellik iliskisini agiklama amaci
tagimaktadir (Biyiikoztirk ve digerleri, 2021, 5.13).

2.1 Arastirmanin deseni

Aragtirma yapilirken Ogrenicilerin siire¢ icerisindeki yazma becerilerindeki gelisimi gézlemlemek
adina hem deney grubunda hem de kontrol grubunda 6n test ve son test kullanilmistir. Bu testler
Olgekler yardimiyla degerlendirilmistir. Ayrica yart yapilandirilmis goriisme anketi ile de Ogrenici
goriislerine bagvurulmustur. Uygulanan testler baglaminda nicel bir yontem kullanilmis olmasi ve ayni
zamanda bir goriisme anketi ile nitel bir zeminde degerlendirilmis olmasi, ¢aligmay1 karma desenli bir
arastirma modelinde sekillendirmistir.

Nitel ve nicel arastirma ydntemlerinin birbirini desteklemesi ve onaylamasinin yaninda ayrintili ve
gelismis bir analize imkan saglamas1 (Butgel Tunali, Gozii ve Ozen, 2016, s.107) her iki arastirma
yonteminden yararlanilmasini gerekli kilmistir. Bu yontem ile 6grencilerin tutum ve degisimleri siireg
icinde gergekei bir sekilde incelenirken kullanilan 6lcekler ve sayisal veriler de bu siiregteki degisimi
nicel bir zeminde somut bir sekilde gésterme imkani saglamgtir.
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2.2 Cahisma grubu

Bu arastirmanin calisma grubunu, 2021-2022 Bahar déneminde Istanbul ibn Haldun Universitesi
TOMER’de 2021-2022 Bahar doneminde B2 diizeyinde Tiirkgeyi yabanci dil olarak &grenen B2
diizeyinde ki 16 kisiden olusan iki simif olusturmaktadir.

2.3 Verilerin toplanmasi

Calismaya baslamadan 6nce 6greniciler ilk hafta siiren bir etkinlikle hata kodlar ile tanigtirilmistir.
Smiftaki 6grenciler ikiserli gruplara ayrilarak her birine hata kodlarinin sembolleri ve agiklamalar
kesilerek verilmis ve Ornek olarak verilen kagittaki gibi hangi hatali climlenin hangi hata kodu
oldugunu bulmalar1 ve eslestirmeleri istenmistir. Bu etkinlik bittikten sonra kontrol etmeleri i¢in
Ogrenicilere siire¢ boyunca da kullanacaklar1 hata kodu listeleri verilmistir. Bu sekilde ogreniciler
siire¢ icinde kullanacaklari hata kodlari ile tanistirilmagtir.

7 haftalik siirecte deney grubuna da kontrol grubuna da farkli konu igeriklerinden olusmus yazma
etkinlikleri verilmistir. Deney grubunda yazma etkinlikleri okunurken yaptiklar1 yanlslar isaretlenerek
bu isaretli yerlere hata kodu yazilmis ve hatalarinin nereden kaynaklandigini ifade eden semboller
listesine bakarak hatalarini diizeltmeleri ve 6gretmene geri vermeleri istenmistir. Kontrol grubunda ise
yazma etkinliklerindeki hatalar direkt iistii ¢izilip dogrusunun yazilmasi usuliine dayanan klasik
yontem okumastyla geri doniisler saglanmistir ve 6grenicilerden bir doniis istenmemistir. 7 haftalik
stire¢ bu sekilde tamamlanmustir.

2.4 Verilerin analizi

Veriler analiz edilirken 6grenicilerin yazma etkinliklerinin taranmasi ve incelenmesi ile elde edilmis
olan 6n test-son test degerlendirilmesine bagvurulmustur. Bu testler de gelistirilmis olan yazma 6l¢egi
baglaminda degerlendirilmistir. Yazma Olgeklerinin puanlart konunun kapsami g6z Oniinde
bulundurularak her iki grupta da 6n test 20 x 5 = 100 olacak sekilde gergeklestirilirken son testler de
ise 25 x 4 = 100 olacak sekilde 100’likk sisteme tamamlanarak degerlendirilmistir. Bu puanlama
kapsaminda hem deney grubunun puanlar1 hem de kontrol grubunun puanlar1 6lgeklerde belirtilip
hesaplanmis ve bir sonuca varilmaistir.

3. BULGULAR

Yabanci dil olarak Tiirkge Ogretiminde B2 seviyesinin yazma becerisine yonelik 7 haftalik
degerlendirme siirecinde hata kodlariyla 6grencilere geri doniisler yapilmasimin ardindan
kendilerindeki gelisim takip edilmistir. Gelisim kapsaminda 6n test ve son test uygulanarak “deney
grubu” ve “kontrol grubu” olacak sekilde 16 kisiden olusan iki B2 diizeyindeki sinif gdzlemlenmistir.

Arastirmalar neticesinde “kontrol grubu”’nun ve “deney grubu”nun yazma becerileri gelistirilmis olan
6lgeklerle degerlendirilmistir. Bu degerlendirmelerde “kontrol grubu”nun siire¢ i¢indeki durumu su
sekildedir:
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KONTROL GRUBU
OGRENCI ON TEST SON TEST FARK
PUANI PUANI
1 | Kl 60 77 +17
FREE 70 52 -18
3 [x3 85 88 e
4 |Kk4 85 88 +3
5 85 84 -1
K5

6 |Ke 70 56 -14
- KT 90 80 =10
8§ ks 85 80 -5

Sekil 2. Kontrol Grubu

Yukaridaki tabloda goriildiigii gibi “kontrol grubu”nda 8 6greniciden 5 6grenicinin On testleri ile son
testleri arasindaki puanlarda diisiis goriilmektedir. Bu testler arasindaki diislis 2 6grencide biiyiik bir
fark degilken 3 6grenicinin sonuglarinda iki test arasindaki puan farki oldukga fazladir. Bunun yaninda
3 Ogrenicinin O6n test ve son testleri arasindaki puanlarda artis goriilmektedir. 1 6grenicinin testleri
arasindaki fark gozle goriiliir bir boyuttayken 2 6grenicide bu fark oldukga azdir.

Cikan sonuglar kapsaminda “kontrol grubu”nun yazma siirecinde 7 haftalik silirecte yazma
becerilerinde gelisim izlendigi soylenememektedir. Hatta 6grencilerin 6n test ve son testleri dikkate
alindiginda yazma becerilerinde gerileme olan &grenicilere de rastlanmaktadir.

Hata kodlar1 ile yazma becerileri degerlendirilen “deney grubu”ndaki Ogrencilerin siire¢ boyunca
yazma taslaklar1 diizenli olarak kontrol edilmis olup birinci hafta yazma taslaklarina bir 6n test ve
yedinci hafta yazma taslaklarina da bir son test uygulanmistir (EK A ve EK B). Ogrencilerin bu 6n
test ve son test yazma sonuglarina bakildiginda ise asagidakine benzer bir tablo ortaya ¢ikmaktadir:
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DENEY GRUBU
OGRENCI ON TEST SON TEST FARK
PUANI PUANI
1 |DI 80 92 +12
2 |D2 85 82 -3
3 |D3 75 9 +15
4 D4 80 94 +14
5 |Ds 65 80 +15
6 | D6 75 92 +17
7 |D7 85 84 -1
8 |Ds 65 86 +11

Sekil 3. Deney Grubu

Sonuglar ele alindiginda “deney grubu”ndaki 8 6greniciden 6’s1 yazma puanlarinda goézle goriiliir bir
artig tespit edilirken 2 6grenicinin testinde dikkate deger gériilmeyecek bir diisiis gézlemlenmistir.

S6zii edilen sonuglar baglaminda “deney grubuna uygulanan bu yeni ydntemin dgrenicilerin yazma
becerilerine olumlu yonde etki ettigi yorumu yapilabilmektedir. Ayrica bu kodlara dair kendilerinin de
goriislerine bagvurulmus olup yeni yonteme dair kendileri de fikir beyan etmislerdir.

Beyanlardan hareketle “deney grubu’ndaki sekiz Ogreniciden 6’s1 kodlarla ilgili degerlendirme
stirecine olumlu yaklagirken 1 6grenci hem klasik yazma diizeltme yontemini hem de kodlarla
diizeltme yoOntemini tercih etmis, 1 Ogrenici de tamamen klasik yazma diizeltme yontemini tercih
etmistir.

Yapilan arastirma gostermektedir ki 6gretmen merkezli bir yazma degerlendirmesi 6grencilerin
gelisimi {lizerinde biiyiik olumlu bir etki olusturmamaktadir. Literatiirde 6z geribildirim ya da 6z
degerlendirme olarak da bilinen geribildirim yontemi en temel ifadeyle kisinin kendi kendisinin
degerlendirme siireci olarak bilinmektedir (Karateke Bayat, 2018, 5.32). Alanyazinda 6z diizeltme
adiyla da ifade edilmis olan Ggrencinin hatalarina kendisinin odaklanmasi durumu, G6grencilerin
O0grenme sorumluluklarini arttirmakla birlikte gerekli becerinin gelismesini de tesvik etmektedir.
Geleneksel yaklagimlarin merkezde tutuldugu hata diizeltmelerinde, &gretici dogrudan &grencinin
hatalarina miidahale etmektedir. Bu tarz bir diizeltme sekli 6grenenlerin farkindaligina olumsuz yonde
etki etmektedir (Celik, 2019, s.13). Son donemlerde 6gretici odakli bu yaklagim yerini 6z diizeltme
diye tabir edilen 6grencinin kendi hatalarini1 fark ederek diizelttigi siiregle, akran diizeltmesi olarak
ifade edilen 6grencinin arkadasi tarafindan hatalarinin diizeltilmesi siirecine birakmugtir.

Yazil diizeltme geribildirimleri dogrudan ve dolayli olmak tizere iki sekilde gergeklestirilmektedir.
Dogrudan geri bildirimlerde 6gretmen, 6grencinin metnindeki yanlislarina agik bir sekilde diizeltmede
bulunurken dolayli geribildirimlerde 6grencilerin yazilarina direkt bir miidahalede bulunulmaz. Yazil
taslak metinler ilizerinde hatalarin {istiiniin ya da altmin ¢izilmesi, yuvarlak i¢ine alma veya kodlar
sisteminden yararlanarak hataya odaklanilmasim1 saglama durumu so6z konusudur. Alanyazin



incelendigi zaman bazi goriislerin dogrudan geribildirimde bulunulmasimin 6grencinin yazili anlatim
becerisi tizerinde olumlu etkiye sahip oldugu yoniindeyken bazi ¢aligmalar dogrudan diizeltmenin
daha verimli bir etki olusturdugu iizerinedir. Bunun yaninda her iki geribildirimin de 6grencilerin
yazil1 becerilerinin gelismesi {izerinde olumlu bir etki olusturdugu yoniindedir (Cetinkaya, Bayat ve
Alaca, 2016, s.87-88). En 6nemli noktanin 6grencilerin yazili ¢aligmalarina diizenli bir geribildirimde
bulunmanin onlar tizerinde yararl bir etkisi oldugu muhakkaktir. Ancak ¢aligmalar kapsaminda temel
seviyelerde dogrudan yapilan geribildirimlerin 6grenciler tizerinde - dile yeni maruz kalmalari, derin
tecriilbeye sahip olmamasi gibi sebepler diisiiniilebilir- etkili oldugu ayrica ifade edilmistir Cetinkaya,
Bayat ve Alaca, 2016, s.88). Bu kapsamda da diisiiniilebilir ki yapilmis olan bu ¢alisma ileri seviye
bir grup iizerinde uygulanmustir. Ileri seviyedeki &grencilerin dilbilgisel olarak bigimbilimsel, s6z
dizimsel olarak pek ¢ok baglamda bir birikime sahip oldugu muhakkaktir. Bu baglamda bu 6grenciler
tizerinde yapilan hata kodlariyla yazili metinlerinin degerlendirilmesi ¢aligmasi kendilerinin daha ¢ok
farkinda olmalarini desteklemistir. Bireysel olarak bir yazili metin insa edebiliyor olduklarini gérmek
ogrenciler iizerinde motive edici bir etki birakmustir.

Yapilan arastirmalar O&grencilerin merkeze alinarak yaptigir diizeltmelerde Ogrencinin kendisini
gozlemleyip analiz etmesine, yaptiklarinin farkinda olarak yazma taslaklarini kendi bagina
degerlendirme imkani1 sunarak kendisini gelistirmesine ciddi katki sagladigini gostermistir. Ancak
burada en c¢ok dikkat edilmesi gereken nokta Ogretmenin oOgrencilerine dogru ve zamaninda
geribildirimlerde bulunarak onlara rehberlik etmesi hususuna dikkat ¢ekilmektedir (Karateke Bayat,
2018, s.33-34). Ogretmenin sadece yol gosterici bir rol iistlenerek ogrencilerin kendilerini
degerlendirme ve yazma metinlerine bireysel olarak odaklandiklari siiregte dogru yonlendirmeler
yaparak daha bilingli devam etmelerine yardimci olmaktadir. Bu da siirecin daha saglikli ilerleyip
gelismesine imkan tanimaktadir.

B2 seviyesinde Ogrencilerin Ogretmen rehberliginde kendi yazma metinlerine yaptiklar
degerlendirmede hata kodlar1, dgretmenin 6grencilerine bir gesit yol gdsterici niteliktedir. Ogretmen
birebir ve dogrudan hatalarina miidahale etmeden isaretler yoluyla 6grencilerinin kendilerini
degerlendirip hatalariin kendi kendilerine farkina varmalarinda yardim etmistir. Boylece dgrencilerin
merkezde tutuldugu, 6gretmenin yol gdsterici bir konumda oldugu siire¢ devam etmistir. Bu siiregte
hatalarinin 6grenciler tarafindan hi¢ fark edilmedigi ya da 6zel olarak dikkat cekilmesi gereken
durumlara dogrudan miidahale edilmistir. Bu sekilde hatalarin kemikleserek kalici hale gelmesinin de
Oniine gecilmistir.

4. SONUC, TARTISMA VE ONERILER

Yabanci dil olarak Tiirk¢e 6gretiminde yazma becerisinin gelistirilmesine yonelik gerceklestirilen 7
haftalik “hata kodlar1 ile yazma etkinliginin kontrol edilmesi” incelemesinde deney grubundaki
Ogrenicilerin yazmalarinda olumlu yonde bir degisim tespit edilmis olup 6grenicilerle yapilan goriisme

9

formunda da bu durum “olumlu ™ olarak teyit edilmistir.

Aragtirmanin alt problemlerine yonelik sonuglar su sekildedir:

1) Deney grubu ve kontrol grubuna ait 6n testlerde yazma puanlamalari arasinda fark yoktur. ki
grubun da yazma ile ilgili calismaya bagladig1 zaman birbirine yakin yazma becerisine sahip
olduklart gézlemlenmistir.
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2)

3)

4)

5)

6)

7)

Deney grubuna ait 6n test ve son test yazma puanlari arasinda anlaml bir fark vardir. 7
haftalik siirecin sonuna gelindiginde deney grubu ve kontrol grubunun 6n test ve son test
durumlarina bakildiginda gelisimleri noktasinda olumlu bir fark tespit edilmistir.

Kontrol grubunun &n test ve son test puanlari arasinda olumlu bir gelisme tespit edilememistir.
Hatta bazi Ogrenicilerin yazma becerilerinden hareketle yapilan 6n test ve son test
degerlendirmelerinde geriledikleri goriiliirken bazilarinda da higbir degisiklik olmadigi
saptanmigtir.

Deney grubunun ve kontrol grubunun 6n test ve son test puanlari arasinda anlaml bir fark
vardir. iki grup birbiriyle kiyaslandiginda deney grubundaki olumlu degisim kontrol grubunun
kendi i¢indeki dinamiginde goriilmemektedir. Ayrica deney grubu, kontrol grubuna gore
yazma becerisini ilerletmistir.

Hata kodlartyla yazma becerisinin okunmasi ve bu sekilde geri bildirimde bulunulmasi,
Ogreniciler lizerinde olumlu bir etki olusturmus ve Ogrenicilerin gelismesini saglamigtir.
Yapilan geri bildirimler 6grenicilerin hatalarimi fark etmeleri acisindan faydali olmus, onlarin
farkindaligini arttirmistir.

Yazmalara klasik yontem olarak kullanilan hatayr direkt yazma usulii kullanildiginda
Ogreniciler yazmada yaptiklar1 hatalar tlizerinde ¢ok durmamistir. Yazdiklar1i metinlerde
hatalarin1 agik¢a belirtmek ogrenicilerin dikkatini ¢ekmemistir. Hatalarinin {izerinde ¢ok
durmadan siirece devam etmelerine sebep olmustur.

Yabancilar o6grencilere Tiirk¢e Ogretiminde klasik yontemlerle yazi galismalarinin kontrol
edilmesindense hata kodlari ile geri doniis yapilmasi d6grenicilerin yazma becerilerini daha ¢ok
gelistirmektedir. Ogretmen merkezli bir calismay1 6grenici merkezli bir calismaya cekerek
Ogrenicilerin siire¢ icinde daha aktif rol almalarmi saglamaktadir. Boyle bir uygulama
Ogrenicilerin farkindalia sahip olmasimi saglamanin yaninda onlarin merakini da
arttirmaktadir.

Aragtirmada ortaya ¢ikan sonuglarla ilgili su 6nerilerde bulunulabilir:

Yabanci dil olarak Tiirk¢enin 6gretiminde yazma becerileri siire¢ odakli ve kontrollii bir
sekilde gerceklestirilmelidir.

Ogrenicilerin ilgisini cekecek konular segilirken onlar1 motive edici bir tutumla zamaninda
geri doniisler yapilmalidir.

Ogrenicilerin yazma becerileri hata kodlar1 ile okunmal1 ve bu hata kodlariyla geri bildirimde
bulunulduktan sonra 6grenici gozlemlenmelidir.

Hata kodlar ile yazma becerilerinin degerlendirme sonucuna geri doniis yapildiktan sonra
Ogrenici metinlerindeki hatalarin, dgrenciler tarafindan diizeltilmesi istenmeli ve siire¢ takip
edilmelidir.

Hata kodlartyla okuma sistemi biitiin yabanci 6grencilere Tiirkge dgretimi veren kurumlarda
uygulanmali ve 6grenici merkezli bir yazma becerisi gelistirme siireci gergeklestirilmelidir.

Yapilan bu galisma diger seviyelerde de uygulanarak 6greniciler gdzlemlenmeli, hata kodlar
kullanilarak 6grenici metinlerine geri doniis verilmelidir.
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