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ABSTRACT

Soft power is a significant contemporary notion of power observed in multiple ways that forge
effective international diplomacy that accounts for co-opting, persuasion, and creating a sphere of
influence despite coercive ways of power. Soft power refers to the ability to persuade, to create an
appeal and is considered an asset in cultivating global influence in multiple terms. The potential
soft power of higher education institutions (HEIs) contextualizes the soft power construct into
attraction, satisfaction, and the expectation of a favorable decision and reflects an increased
likelihood of diplomatic success through international students as para-diplomats. To this end, the
study provides an account of the development of a new multidimensional construct measure of the
potential soft power of HEIs. The 26-item Perceived Soft Power Scale for International Students
(PESPSIS) explores the process and the outcome aspects of soft power, providing a valid and
reliable instrument based on international students’ perceptions of the potential soft power of HEIS.
Findings from the study involving 230 international students affiliated with a Turkish public
university demonstrate that the PESPSIS has acceptable internal reliability and construct validity.
The results also indicate a 3-factor structure consisting of 26 items, as attraction, satisfaction, and
expectation of a favorable decision, accounting for 54.24% of the total variance explained. It is
suggested that an instrument such as the PESPSIS aligns more closely with the conceptualization
of the soft power of HEIs and provides a valid construct measure of soft power relevant to research
and practice in university student populations.

*Reference: Arslan, K., & Sezgin, F. (2023). A novel measure for soft power: Perceived Soft
Power Scale for International Students. Gazi University Journal of Gazi Education Faculty, 43(2),
961-997.
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0z

Yumugak gii¢, sert ya da zorlayict giice ragmen isbirligi, ikna ve bir etki alani yaratmayr amag
edinen, etkili uluslararasi diplomasi olusturan ve cesitli sekillerde gozlemlenen énemli bir cagdas
gli¢ kavramidwr. Yumusak giic, ikna etme, ¢ekicilik yaratma becerisini ifade eder ve bir¢ok agidan
kiiresel etkiyi gelistirmede bir varlik olarak kabul edilir. Yiiksekogretim kurumlarmin potansiyel
yumusak giicii, yumusak giic yapisini ¢ekicilik, memnuniyet ve lehte (olumlu) karar beklentisi
olarak baglamsallastirir ve para-diplomatlar olarak uluslararast 6grenciler araciligiyla artan bir
diplomatik basari olasihgim yansiir. Bu amagla, ¢alismada HEI'lerin potansiyvel yumusak
giictiniiniin  6lgiilmesine yonelik ¢ok boyutlu ve yeni bir élgme aracimin  gelistirilmesi
amaclanmaktadir. 26 maddelik Uluslararasi Ogrenciler Icin Algilanan Yumusak Gii¢ Olgegi
[Perceived Soft Power Scale for International Students (PESPSIS)], uluslararasi ogrencilerin
HEI'lerin potansiyel yumusak giiciine iliskin algilarina dayanan gegerli ve giivenilir bir dlgiim
modeli saglayarak, yumusak giiciin siire¢ ve sonug yonlerinin degerlendirilmesine olanak tanir. Bir
Tiirk devlet tiniversitesinde bulunan 230 ulusiararast dgrencilerden elde edilen bulgular,
PESPSIS’in kabul edilebilir bir i¢ giivenilirlige ve yapr gegerliligine sahip oldugunu
gostermektedir. Ayrica arastirma bulgulari, ¢ekicilik/cazibe, memnuniyet ve lehte karar beklentisi
olarak 26 madde altina toplanan ve agiklanan toplam varyansin %54,24 iinii olusturan 3 faktorlii
bir yapwa isaret etmektedir. PESPSIS gibi bir aracin, HEI'lerin yumusak giiciiniin
kavramsallastiriimasiyla uyumlu oldugu ve tiniversite dgrenci popiilasyonlarinda arastirma ve
uygulamayla ilgili gegerli bir yumusak gii¢ yapisi dl¢iisii sagladigr soylenebilir.

Anahtar Sozciikler: Yumusak gii¢, Uluslararasi 6grenci, Yiiksekogretim, Uluslararasilagma

INTRODUCTION

Over the past few decades, the world has witnessed unprecedented political, economic,
and technological changes. Accordingly, countries have engaged in a global competition
to amass wealth and consolidate their power. The competition has altered the geopolitical
and economic framework and policies to expand international influence. Given today’s
evolving polycentric world order, states strive to increase their attractiveness and
strengthen their international status to achieve their policy goals and ensure long-term
robust multi-dimensional development. In this regard, many nations devise strategies,
formulate policies, and implement measures, yet today's main challenge is how to forge

an international sphere of influence.



Arslan & Sezgin 963

Countries have recently realized that they could not expand their international influence
through outdated strategies like military might, tutelage power, and other forms of
coercive power that were once employed to dominate the other. They have embarked on
a race to change or diversify these methods since using outdated coercive methods to
secure national security, achieve foreign policy objectives and broaden influence
internationally is fraught with many negative consequences and the risk of dealing a
severe blow to their global image. Nye (1990) argues that in the post-Cold War era, with
the shift in the axis of power, there has been a shift away from coercive or “hard” power
towards a reliance on persuasion through the intangible or “soft” elements of power.
Furthermore, given the current circumstances, hard power is no longer the ultimate
determinant (Nye, 2021). It is evident that many nations formerly utilized their hard
power to dominate or subjugate other countries and have abandoned this strategy
(Ostashova, 2020).

Considering the current paradigm shift in power conceptualization, the global endeavor
to forge an appealing reputation has escalated. Many have successfully implemented their
policies on a global scale by utilizing soft power instruments through mutual
communication, contact, persuasion, and cooperation (Ozkan, 2015). Hence, soft power
tools have come to the fore due to the high cost of executing hard power policies and the
negative image they create. To that end, countries have discovered how crucial it is to
cultivate nation branding and cultural and public diplomacy through soft power tools to

maintain and promote national interests overseas (Pamment, 2014).

In recent years, many nations, including superpowers, have attempted to strengthen their
international interests through educational diplomacy. They utilize higher education (HE)
and the exchange of ideas to exert influence over other nations, provided that they
establish international relations based on the power of ideas and cultural diplomacy rather
than coercion (Khan, Ahmad, & Fernald, 2020). Snow (2008) states that countries no
longer rely on military might but on soft power elements such as science, art, culture,
sports, and education. Therefore, higher education institutions (HEIs) are a valuable soft

power asset in this process that can do considerably more than traditional diplomatic
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methods (Peterson, 2014). Countries have begun to restructure their HE policies and
institutions to sync with increasingly competitive markets, advances in science and
technology, and new dynamics of the period as global interdependence has grown. Good
relations with one another have become crucial. Besides, the changes and developments
undergone in HEIs from the past to the present have turned them into increasingly

powerful tools for educational diplomacy.

Research offers convincing evidence that higher education is a key soft power instrument,
particularly with the efforts for internationalization in higher education. Li (2018), for
instance, emphasizes that higher education is a crucial soft power-generating asset in an
integrated world. Aras and Mohammed (2019) posit that a significant number of nations
currently rely on higher education to expand their national interests on a global scale.
Gutiérrez (2019) underlines that higher education is a tool to reinforce soft political power
and recruit private interests. Khan, Ahmed, and Fernald (2020) state that countries such
as the US, the UK, and Australia foster higher education initiatives and create
opportunities to cultivate soft power. The Fullbright program, for example, is deemed an
effective tool for the US to cultivate soft power through public diplomacy (Aras &
Mohammed, 2019). Likewise, through various initiatives abroad, the British Council
serves as an effective diplomatic instrument for the UK. Makarevskaya (2020) notes that
China, as a growing power, employs exchange programs to leverage culture and

education, particularly in higher education.

In their study, Wu and Zha (2018) claim that internationalization in higher education with
an outward-oriented axis is a powerful instrument for generating soft power. The
researchers cite South Korea and China as examples, highlighting both countries’
initiatives for cultural diplomacy to boost their soft power overseas by utilizing
internationalization in higher education. In addition, Nye (2004) notes, for the first time
in history, superpowers pay special attention to the quality of their HEIs and make it a
policy priority. Therefore, today many global states have undergone endeavors to

reconstruct their higher education policies with a soft power focus by setting different



Arslan & Sezgin 965

strategies and goals for the internationalization of HEIs to benefit from the process at the

maximum level.

From a broader perspective, Vaxevanidou (2018) points out that international education,
as an effective instrument of soft power, can provide countries with a wide range of
benefits, including generating commercial value, promoting national policies, and
contributing to development and economic growth. At this point, states could take
advantage of the internationalization of higher education to establish a positive
international image, forge global influence and transmit their cultural values through
international students. The initiatives for internationalization are a crucial component of
national policies to attract and entice talented international students as they help
governments cultivate soft power (Cowen & Arsenault, 2008). Thus, the
internationalization of higher education facilitates generating soft power, as positive
student exchange experiences are believed to strengthen intellectual, commercial, and
social ties, boost a country’s reputation, and increase its capacity to take part in and shape
regional or global events (Byrne & Hall, 2013). In other words, enhancing the
international reputation of HEIs might help a nation promote its cultural ideals abroad,;
hence, hosting international students could create a chance to build a network of reliable

allies overseas that will help improve relations with other societal and political actors.

Educational activities on an international scale serve as both an indicator and a resource
of soft power (McClory & Harvey, 2016). In this sense, it becomes evident that nations
that are strong and wealthy both at home and abroad conduct these activities through
institutes, culture centers, schools, or educational institutions of various structures or
through initiatives that offer opportunities for exchange and scholarships for international
students. For instance, Li (2018) asserts that the British Council for the UK, the Goethe
Institutes for Germany, and the Confucius Institutes of China are deemed practical tools
to generate soft power. Similarly, regarding accumulating soft power through higher
education focusing on internationalization, Amirbek and Ydyrys (2014) note that many
countries believe education is a fundamental way to promote their national interests in

the international arena.
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Several developed and developing countries such as the United States, European
countries, China, Russia and Turkey have implemented various higher education
programs to attract competent and promising young international students. As more
nations worldwide foster their HEIs by formulating internationalization-oriented policies
and gearing up a toolkit to promote their national interests globally, Turkey, a developing
country, has devised its own HE policies and instruments to this end (Arslan & Polat, in
press). Study in Turkey program initiated by the Council of Higher Education (CoHE),
Tiirkiye Scholarships, and Yunus Emre Institutions as counterparts of their international
versions could set an example for the initiatives devised by Turkish government agencies.
In particular, the Presidency for Turks Abroad and Related Communities (YTB),
established in 2010, is in charge of organizing the activities of Turks and related
communities living abroad and fostering relationships through economic, social, and
cultural activities. YTB is also responsible for government-funded initiatives like Tiirkiye
Scholarships that provide a range of educational opportunities for international students
and researchers to pursue undergraduate, graduate, research, and language degrees in
Tiirkiye’s most renowned universities. Additionally, TalentforBIZ, another initiative of
YTB, offers career options for promising young talents with global Turkish companies
(YTB, 2023). Thus, YTB’s unique contribution to generating soft power through
collective efforts closely allied with educational diplomacy objectives to forge a strong
image to pull more international students is of paramount in cultivating soft power.

In line with the latest strategies and HE policies for more internationalization, the number
of international students at Turkish HEIs has grown exponentially over the last few
decades. As of 2022, there were 260,289 international students enrolled in tertiary
education in Turkey (CoHE, 2023). A combination of rationales undergirds the rise in the
number (Arslan & Polat, in press), yet educational diplomacy stands out as it shapes the
prospects of cultivating more soft power. Like many countries, Turkey targets generating
more soft power by expanding its network or “volunteer army” of trusted allies. In this
regard, it is worth considering that the main goal is to expand and strengthen global

influence by expecting international students to play a para-diplomatic role and serve as
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ambassadors of host nations in their home countries where higher education becomes a

potent soft power tool (Wilson, 2014).

Given the above context, the question arises of converting soft power assets (international
students in this case) into desired outcomes as trusted allies or volunteer ambassadors. To
this end, this research attempts to construct and validate an instrument to understand and
assess international students’ perceptions of the soft power of Turkish HEIs. A review of
the literature reveals a growing body of research focusing on higher education as a
strategic instrument of educational diplomacy to cultivate soft power (e.g., Bislev, 2017;
Bolsmann & Miller, 2008; Lomer, 2017; Nye, 2004; Stetar et al., 2010), yet there is hardly
any mention of a scale or a quantitative tool to assess how international students perceive
the potential soft power of HEIs. Besides, the measurement of the soft power of HEIs
through quantitative tools is almost nonexistent in the related literature. Thus, in the
following section, we first focus on the definition of soft power and the conventional
measurement of assets and then reconceptualize the soft power of higher education to

develop a reliable and valid quantitative instrument.
Reconceptualizing the Soft Power of Higher Education

In the broadest sense, soft power refers to the ability to influence without resorting to
coercive means (Nye, 2004). From a dialectical perspective, soft power is the capacity to
influence through attraction and persuasion, as opposed to coercive means such as
military might, sanctions, or inducement, i.e., bribery or payment. More succinctly, Nye
(2021) states that hard power pushes and soft power pulls, or that hard power is like
dangling carrots or sticks, while soft power is more like a magnet. Thus, achieving the
desired outcomes might be possible without using hard power such as inducements,
“carrots”, or threats “sticks”. Particularly since the aftermath of the Cold War, it has
become increasingly crucial “to win hearts and minds” as “overreliance on hard power is
not the way to success” (Nye, 2008, p. 94). According to Nye (2005), a country’s culture,
political values, and foreign policies are the primary resources of soft power, and they all
contribute to the attractiveness or appeal of a nation. He further adds that soft power refers

to a state’s capacity to persuade others to act in its interests and influence their choices.
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In other words, through soft power, a state can make other countries admire its values and
aspire to them (Nye, 2004). Since the notion of creating influence through hard power
has been replaced by soft power means, it has become inevitable for countries to
operationalize soft power tools like HEIs to exert success at the international level by

strengthening their reputation and attraction.

In this context, benefiting from international students as trusted allies requires building a
robust reputation for HEIs and creating opportunities to pull them in. Nevertheless, these
are only some of the requisites a nation should comply with. A combination of several
factors, including the quality of education, affordability, global image, culture, and the
economic condition of a nation, might impact students’ decisions to study abroad. In his
study of pull factors for international students to Turkish HEIs, Kondak¢1 (2011) reports
that academic quality, desire to experience host culture, locational proximity, and
historical heritage are deemed influential factors in attracting international students, yet
they could differ upon nationality. Therefore, the first concept for assessing international
students’ perceptions is through the attraction that includes reputation, image and
affordability of HEIls. Research has shown that a strong image and reputation are
significant for HEIs to attract more international students (Lafuente Ruiz de Sabando,
Forcada, & Zorrilla, 2019; Irfan et al., 2020; Sung & Yang, 2008). More specifically, a
solid reputation or image of HEIs, though, not only attracts students but also cultivates
some soft power by winning hearts and minds. Thus, we believe that creating attraction

by various means is an essential factor shaping the soft power of HEIs.

Together with attraction, satisfaction is another vital element to bring about the potential
soft power of HEIs. International students’ satisfaction is essential for successful
internationalization with desired soft power outcomes. The quality of their experiences
(off and on campus), their contentment with the educational quality, and the resources
provided by HEIs all seriously impact international students’ perceptions. As Wiers-
Jenssen, Stensaker, and Grogaard (2002, p.183) in their comprehensive study posit that
students’ satisfaction, a multi-dimensional concept, is determined by “the academic and

pedagogic quality of teaching, social climate, aesthetic aspects of the physical



Arslan & Sezgin 969

infrastructure and the quality of services from the administrative staff”. Adopting a broad
perspective, Arambewela and Hall (2009) offer convincing evidence that student
satisfaction is a primary concern for universities since it fosters positive word-of-mouth,
loyalty, retention, and communication among students and gives HEIs a competitive
edge. In this context, Giiltekin (2019) bridges international students’ satisfaction with soft
power generation and points out that a positive educational experience might contribute
to public diplomacy and foreign policy goals to cultivate more soft power through HEIs.
Since satisfaction is a significant determinant of soft power generation, meeting
international students’ expectations by devising national and international policies is of
paramount importance for HEIs. Robust and effective policies to achieve student
satisfaction might serve the intention of utilizing international students as trusted allies

with long-term benefits.

Cultivating soft power with desired outcomes for HEIs falls into the anticipation of a
favorable decision made by international students. Thus, it’s anticipated that upon their
return home, international students are expected to promote the language and culture of
their host country (Nye, 2004). The expectation for international students to play a para-
diplomatic role and act as volunteer ambassadors of host countries in their countries
(Wilson, 2014) depends mainly on their post-departure choice of collaboration and
deciding in favor of host countries. Hence, attraction through reputation, a positive global
image, and other factors; satisfaction through implementing effective policies could be
viewed as both antecedents and determinants of the anticipation for

cooperation/collaboration or a favorable decision.

Generating soft power by winning the hearts and minds of international students, building
a solid reputation for HEIs, and pleasing them lead to getting from resources to desired
outcomes. Given the reputation of HEIs, the experiences of international students, and
the facilities offered by universities, the perceptions of the soft power of HEIs will be
different, thus contributing to a significant challenge in assessing the potential soft power
of HEIs. Besides, perceptions formed by students of the potential soft power of HEIs are

the result of many factors, which will be expressed either as favorable or negative based
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on how well HEIs have met their expectations. In this regard, our conceptualization fits
well into the domain of attraction, satisfaction and the expectation for a favorable decision

as we operationalize them to construct the instrument.

Since international students are intangible resources through which nations cultivate soft
power by operationalizing diplomacy-oriented HE policies, assessing their perceptions
about the attraction of HEIs, their satisfaction, and their intention to make favorable future
decisions for host countries has come to the fore. Furthermore, assessing international
students' perceptions is beneficial for understanding to what extent HEIs could contribute
to generating more soft power by forging a positive image and strengthening ties that lead

to long-lasting affection and a favorable decision for the host country.

However, surprisingly, the available literature on the measurement model of soft power,
in general, is somewhat limited to international indexes, such as the Soft Power 30 Index
ranking countries by a variety of soft power resources or indicators. To measure the
relative strength of countries’ soft power at many levels, the index combines objective
data from six major sub-indices, including government, digital, engagement, education,
enterprise, and culture, with data from the pooling, including cuisine, tech products,
friendliness, culture, luxury goods, foreign policy, and livability (McClory & Harvey,
2016). In addition, with dissensus on the measurement model of soft power (Seong-Hun,
2018), a closer review of the literature also suggests a list of five major attempts to
measure soft power and its components. Wojciuk, Michaek, and Stormowska (2015)
identify them as Measuring National Power; Soft Power in Asia: Results of a 2008
Multinational Survey of Public Opinion; The Anholt-GfK Roper Nation Brands Index:
2009 Highlights Report; The New Persuaders: An international ranking of soft power;
Elcano Global Presence Index. They also point out that the key soft power indexes either
do not address the educational dimension at all or do so insufficiently, since the
educational dimension of soft power is one of the least developed, both in the literature

and in the existing soft power indexes.

The previous research also provides evidence that studies investigating the perceptions of

international students regarding a host country’s soft power are mostly qualitative as they
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are mostly confined to semi-structured interviews (e.g., Aras & Mohammed, 2019; Budak
& Terzi, 2021; Bulmer, 2020). However, some claim to be quantitative studies, yet lack
an empirically tested or proven reliable instrument to assess the international students’
perceptions (e.g., Atkinson, 2010; Crowley-Vigneau, Baykov & Kalyuzhnova, 2022;
Olberding & Olberding, 2010).

Considering the context above, although available literature on the soft power of HE has
expanded over the last few decades, the need for a reliable instrument continues to
dominate the field. Hence, little is known about how assessing the perceptions of
international students could operate in shaping evidence-based HE policies to cultivate
soft power through para-diplomats (international students). Specific to the Turkish
context, as the number of international students in the Turkish higher education system
has grown exponentially, utilizing a reliable measure to gain more insight into
international students’ perceptions of soft power may help establish evidence-based
policies that not only contribute to the overall quality of education and forging a strong
international image of HEIs but also help build an effective diplomatic infrastructure with
the help of its trusted allies, international students. To this end, developing a valid and
reliable measure to help assess international students’ perceptions towards the potential

soft power of HEIs is essential, as no such instrument exists in the literature.

METHODOLOGY
Consisting of two consecutive stages, the initial stage, and the implementation stage, this

section details the scale development procedures.

Initial Stage

Following an extensive literature review on scale development and construct validity
procedures proposed and clarified by various researchers (e.g., Cohen, Schneider, &
Tobin; 2022; DeVellis, 2017; Naillioglu Kaymak & Sezgin, 2020; Polat & Arslan, 2022),
the researchers devised a detailed and sequential approach to develop a valid and reliable
measure. To conceptualize the theoretical underpinnings of the scale, researchers

conducted a comprehensive literature review. This helped clearly define the theoretical
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borders providing the conceptual framework and demonstrating the possible dimensions
in line with the instrument’s intended use. The scale development procedure was then
initialized with a tentative item pool of three dimensions with 58 items that researchers
generated based on the theoretical framework outlined above. In the item generation
process, researchers intended to develop the measure in English, since conducting
research on international students requires utilizing measures that use a common
language, are comprehensible and can be accurately answered by individuals from diverse
linguistic and cultural backgrounds. They ensured that the content was relevant and
understandable to the target population by creating the scale items in English, as it is the
predominant language of instruction in many higher education institutions across the
world. However, the researchers then acknowledged the significance of devising a
Turkish version of the scale as most of the participants have been studying Turkish at
their institutions as a second foreign language. This might help to increase their
willingness to participate and provide more precise responses. Additionally, by providing
a Turkish version of the scale items, the researchers wanted to enable Turkish-speaking
international students to complete the survey in their second foreign language, which can
lessen language-related response bias and increase the sample’s representation and
impartiality.

Then the researchers opted for to continue the scale development process in both English
and Turkish to improve the validity and reliability of the measure. Besides all, developing
the scale in both English and Turkish can also enhance cross-cultural comparability of
the results and improve the overall quality of the study. To this end researchers continued
the scale development process accordingly. At first, the researchers tried to write clear,
concise, readable, distinct, and appropriate items for the scale’s purpose (Worthington &
Whittaker, 2006, p. 814). The researchers then met to revise the clarity and conciseness
of the items, leave out illegible ones, and merge any that overlapped. Upon this

meticulous preliminary evaluation, seven items were left out.

A systematic approach was employed to create the draft scale in the next phase. First,

researchers selected a five-point Likert scale format ranging from 1 (strongly disagree) to
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5 (strongly agree) and then the response anchors and items were formatted suitably. Then,
the draft scale was emailed to two separate panels of experts for review. The first group
of two have expertise in English language teaching. The second group consisting of five,
however, specializes in different areas. Two possess high-quality higher education studies
(indexed in SSCI journals), particularly the internationalization of higher education. The
other two have researched soft power policies and higher education, and one has expertise
in assessment and evaluation research in educational studies. As suggested by
Worthington and Whittaker (2006, p. 815), they were asked to evaluate the extent to
which the items reflect the content domain (content validity) and for clarity, conciseness,
grammar, reading level, face validity, and redundancy. Based on the feedback received
from the experts, 8 items were dropped, and 14 items were revised and rewritten for
clarity and redundancy. Considering the feedback, the draft scale with 43 items was

generated and finalized after the review phases.

Researchers initiated a pilot study and randomly selected international students to take
the scale in its draft form to assess the clarity, conciseness, grammar, and reading level
of the instructions, items, and response anchors. This was conducted in classrooms under
the researchers’ guidance, and students were instructed to underline or circle words,
phrases or statements that were difficult to understand. Each draft scale was then closely
examined. Some students indicated that it was difficult to understand certain words and
phrases. Accordingly, no items were therefore left out, but two were altered, and the

troublesome words were replaced with simple synonyms.
Implementation Stage

After the preliminary practices mentioned above, the implementation process, including
data cleanup, testing normality assumptions, reliability, and exploratory factor analysis
(EFA), was undertaken to identify and validate the factor structure of the measure. As the
last step of this stage confirmatory factor analysis (CFA) was performed to validate the

construct of the measure.
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Participants

The study sample consists of 230 international students studying at a public university
that hosts more than eleven thousand international students from ninety-four different
countries (Karabiik University [KBU], 2022). Regarding demographics, 27.4% (n = 63)
of the participants are female, and 72.6% (n = 167) are male. Of the participants, 48.3%
(n = 111) for more than 25 months, 33.4% (n = 77) between 13 and 24 months, 11.3% (n
= 26) for 7-12 months, and only 7% (n = 16) for less than six months have lived in Turkey.
87.2% (n = 202) of the participants are not scholarship holders, yet only 12.2% (n = 28)
have a scholarship. Participants are from 29 different countries. The demographics of the

participants are presented in Table 1.
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Table 1. Demographic Characteristics of Participants

Gender n %
Female 63 27.4
Male 167 72.6
Total 230 100.0

Country
Syria 43 18.7
Chad 31 135
Ivory Coast 17 74
Jordan 14 6
Sudan 14 6
Yemen 12 5.2
Indonesia 11 4.8
Palestine 10 4.3
Kazakhstan 9 3.9
Pakistan 9 3.9
Somalia 8 34
Cameroon 7 3
Djibouti 7 3
Morocco 6 2.6
Afghanistan 5 2.2
Uzbekistan 5 2.2
Azerbaijan 4 1.7
Iraq 4 1.7
Gabon 4 17
Others (10 countries) 10 4.3
Total (29 countries) 230 100.0

Duration of Stay
0-6 months 16 7
7-12 months 26 11.3
13-24 months 77 334
25 months over 111 48.3
Total 230 100.0

Scholarship

Status
Yes 28 12.2
No 202 87.8

Total 230 100.0
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Data Analysis

Employing a combination of convenience and purposeful sampling with maximum
variation (Patton, 2015), the data for exploratory factor analysis (EFA) were collected
from a group of international students in various departments. At first, the sample size
was determined considering the number of items in the draft scale and the criteria outlined
in the literature (Field, 2017; Kline, 1994; Tabachnick & Fidell, 2018). Upon receiving
approval from the institution's Ethical Review Committee, the data with demographic
variables, including gender, country of origin, length of stay in the host country, and
scholarship status, were collected from a total of 260 students. Then researchers ran a
quick check on the dataset and eliminated 30 forms since some needed to be completed
or had erroneous responses. Following this initial cleanup process, researchers decided to
analyze the remaining dataset of 230 students, as it is sufficient for EFA (Comrey & Lee,
2013; Kline, 1994; Tabachnick & Fidell, 2018).

To verify the normality assumptions, the researchers examined several statistics (mean,
mode, median, skewness and kurtosis values) and graphics (histogram and Q-Q plot).
According to the descriptive statistics, the mean, median, and mode were all convergent,
and the skewness and kurtosis coefficients were within the allowable threshold of +1 and
-1. (Bryne, 2010; Field, 2017; George & Mallery, 2010; Hair et al., 2010). The histogram
and Q-Q plot graphics also confirmed the normal distribution. After verifying the
normality parameters, the z-scores for the items were calculated, and four items that
deviated from the normal distribution of +3 and -3 were identified and removed from the
dataset. The Kaiser-Meyer-Olkin (KMO) Test for Sampling Adequacy and Bartlett’s Test
of Sphericity were then validated before the Exploratory Factor Analysis (EFA).

After all the preliminary checks, the data of the remaining 226 participants were analyzed
utilizing the SPSS (version 25) and LISREL (version 8.80). The item-total correlations
and Cronbach’s alpha internal consistency coefficient were calculated to test the scale’s
reliability. In sum, the data analysis stage was finalized in two consecutive phases. First,
EFA was conducted to confirm the scale’s factor structure and construct validity. Then

Confirmatory Factor Analysis (CFA) was utilized to investigate the validity of the
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structure generated from EFA. The findings are explored in more detail in the following

section.
RESULTS

This section reports the results of the validity and reliability analyses conducted

throughout the two subsequent phases, EFA and CFA.

Prior to the EFA, the KMO test to check the sampling adequacy, and Bartlett’s Test of
Sphericity, which determines whether a correlation matrix differs considerably from an
identity matrix (Bartlett, 1951), were conducted. For the dataset, the KMO value of .93
indicated a marvelous fit (Kaiser, 1974), and the value of Bartlett’s test (X? (325) =
2959.69, p = .01) was significant (see Table 2). These findings determined that the dataset
met the criteria for factor analysis and displayed a multivariate normal distribution
(Cokluk, Sekercioglu, & Biiyiikoztiirk, 2018). Indicators such as factors with eigenvalues
greater than 1, scree plots, and the ratio of the total variance explained were considered
when determining the number of significant factors. To reveal the factor structure,
principal component analysis was chosen as the extraction method since researchers
intended to reduce the number of items while retaining as much of the original item
variance as possible. To this end, researchers selected direct oblimin for oblique rotation,
assuming the factors were correlated (Worthington & Whittaker, 2006). The EFA was
then conducted using IBM SPSS version 25.

The initial analysis was performed on 43 items. However, the researchers, following a
repetitive (one at a time) approach excluded 12 items showing high loadings on multiple
factors with a difference of < .10 between them and 5 items with low factor loadings of
< .40. Researchers then decided to retain three factors with at least seven items,
eigenvalues of > 1, and more than 54% overall contribution to the total variance explained
(see Table 2). Besides, when examined, the slope of the curve was found to plateau (the
elbow shape) after the third point on the scree plot indicating a 3-factor structure with a
total of 26 items (see Figure 1). To evaluate item loadings, Comrey and Lee (2013)
proposed utilizing certain cut-offs: .71 or higher is excellent, .63 is very good, .55 is good,

45 is fair, and .32 is poor. Accordingly, of the 26 items, eleven were excellent, four were
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very good, ten were good, and only one was fair. Besides, the highest item load on the

scale was .83, and the lowest item one was .45 (see Table 2).

A structure diverged from one another with correlation values ranging from .37 to .44,
regarded optimal (Pallant, 2007), was also verified. The three-factor structure with 26
items explained 54.21% of the total variance. In multifactorial designs, factors accounting
for 50%-60% of the total variance explained are deemed sufficient in social sciences
(Shrestha, 2021; Yong & Pearce, 2013). Then, the dimensions for the 3-factor structure
were identified as Attraction (AT) [Cazibe/Cekilicik (CA/CE)]; Satisfaction (SA)
[Memnuniyet (ME)]; Expectation of a Favorable Decision (EFD) [Lehte Karar Beklentisi
(LKB)], respectively.

After the EFA, the reliability level of the scale, consisting of 26 items, was examined by
analyzing the internal consistency coefficient (Cronbach’s Alpha). The Cronbach’s Alpha
coefficient for the scale-sum is .93. When each factor was tested for reliability, the results
were .92 for the first factor, .89 for the second factor, and .78 for the third. These results
indicate a range of excellent to acceptable fits (George & Mallery, 2010). The next step
was to determine item discrimination using reliability analysis and item-total correlation
values. According to Field (2017), total item r values should not be lower than .30. Thus,
the findings suggest that all reported values for the items in the draft scale were over the

cut-off level of .30. In sum, all the results mentioned above are presented in Table 2.

Table 2. The EFA Results of the Perceived Soft Power Scale for International Students

Factors  Number KMO  Bartlett’s  Eigenvalues  Variance Factor Item Total Cronbach’s
of X? Explained Loadings r Alpha
Items (%) Highest Lowest Highest Lowest
EFD 11 10,05 38,64 .82 .60 74 .54 .92
SA 8 .93 2959,69 2,41 9.26 .83 .57 72 .63 .89
AT 7 p<01 164 6,31 71 45 59 45 78
Total 26 54,24 72 .34 .93

Note. n = 226. The extraction method was principal components factoring with an oblique (Direct Oblimin)
rotation.

The scree plot in Figure 1 demonstrates that the first three factors account for most of the

total variability in data (given by the eigenvalues in Table 2). Each of the first three
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factors' eigenvalues is greater than 1. The remaining ones only contribute statistically

insignificant to the variability and are most likely unimportant.

Scree Plot

Eigenvalue
»

12 2 4 5 8 7 8 9 10 11 12 13 14 15 16 17 18 19 20 21 22 23 24 25 26

Component Number

Figure 1. Scree plot for EFA

Upon completing a dynamic and repetitive process of examination and revision for EFA,
ultimately leading to a 3-factor structure with 26 items, the researchers conducted CFA
to confirm the construct validity of the tentative measure. Table 3 displays the fit indices
for the model. The t-values with the lowest score of 6.68 were significant (p < .01). The
model exhibits good fit considering the RMSEA and SRMR values, excellent fit in terms
of the X?/df, and acceptable fit according to the GFI and AGFI values. Furthermore, the
CFI, NFI, NNFI, and IFI values indicate an excellent fit. The modification index values
of the model were examined in detail, it was observed that there was a remarkable
relationship between the error covariances of, in particular, two items (ltem11 and
Item14) under the same latent variable. As they are under the same construct measure
“satisfaction” the items have similar content. In addition to that, since the wording for
both items also includes the same verb “help” this might create a strong correlation
between them. Thus, If an error covariance was added, there would be a decrease in the
chi-square value and an increase in fit indices. Therefore, with a mutual decision of the
researchers the necessary modification was performed by adding an error covariance

between the variables under the same latent factor (Satisfaction [SA]) in the model. After
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modification, X?/df and some fit indices values increased to a certain extent (see Table
3).
Table 3. The CFA Results of the Perceived Soft Power Scale for International Students

CFA Results (n=226)

Before Modification After Modification
x?=1533,02; df = 296 (p < .01) x> =151081; df = 295 (p < .01)
Fit Indices Observed Values Acceptable Values Observed Values Acceptable Values
y/df 1.80 Excellent Fit 1.73 Excellent Fit
/af<2.5 /df<2.5
RMSEA .06 Good Fit 0.6 Good Fit
RMSEA < .80 RMSEA < .80
SRMR .06 Good Fit .06 Good Fit
S RMR <.80 S RMR <.80
GFI .85 Acceptable Fit .85 Acceptable Fit
GFI > .80 GFI > .80
AGFI .82 Acceptable Fit .82 Acceptable Fit
AGFI > .80 AGFI > .80
CFI .97 Excellent Fit .98 Excellent Fit
CFI>.95 CFI> .95
NFI .95 Excellent Fit .95 Excellent Fit
NFI > .95 NFI>.95
NNFI 97 Excellent Fit 97 Excellent Fit
NNFI > .95 NNFI > .95
IFI .97 Excellent Fit .98 Excellent Fit
IFI > .95 IFI > .95

Note. The table above is adopted from the sources; Baumgartner & Homburg (1995); Doll, Xia, & Torkzadeh
(1994); Joreskog & Sorbom (1993); Kline (2011); Schermelleh-Engel, Moosbrugger & Miiller (2003);
Schumacher & Lomax (2004).

Kline (2015) advises that the following indicators should be given at a minimum: the
SRMR, RMSEA, CFI, and model chi-square. Thus, the model above refers to a valid and
reliable factor structure regarding these fit indices. Even if they do not exceed .90 (the
commonly accepted cutoff value), the values for GFI and AGFI meet the criterion that
the value is acceptable if above .80, as put forth by Baumgartner and Homburg (1996)
and Doll, Xia, and Torkzadeh (1994). Besides, the factor loadings of the items were

examined. The factor loadings varied between the lowest .56 and the highest .77 for the
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EFD, between the lowest .61 and the highest .79 for the SA, and between the lowest .46
and the highest .75 for the AT (see Figure 2). Most of the factor loadings are very good
(> .63) or excellent (> .71); only one is fair (> .45), and they are statistically significant,
indicating convergent validity (Comrey & Lee, 2013).
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Figure 2. Path Diagram for Perceived Soft Power Scale for International Students
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DISCUSSION AND CONCLUSION

Gone are the times of the past with brutal force, rigid borders, and communication
barriers. The door to a new world order has been opened, where interdependence has
increased, and borders have disappeared with a paradigm shift in science, technology, and
communication, as well as in economy, art, and politics. How things evolve has radically
transformed the conventional ways of thinking, perceptions and rituals of the past. As a
result, the evolution of the concept of power in time has led to changes in the definitions
attributed to the concept. In each period, a definition of power appropriate to the
conjuncture has come to the fore. As a matter of fact, the transformation of international
systems in the spirit of the times requires a new perspective on the concept of power. In
this respect, soft power has become paramount to remaining a central actor in the
international arena, where the power of influence matters most. Instead of using coercive
power like a military force, countries have honed their systems to cultivate power through
soft means like the media, the internet, and education. Most have developed institutions
to consolidate power and reinforce their capacity to shape international politics through
diplomacy. Thus, HEIs have grown to be critical assets and are now prioritized by
policymakers as a means of enhancing soft power and providing a variety of additional

advantages (see the introduction part for a broader discussion).

As yielding soft power through international students has gained importance, countries
have set their agenda of utilizing international students to create an international
propaganda model that uses them as people-to-people ambassadors who carry a positive
image and share positive word-of-mouth of the host country (Atkinson, 2010; Bislev,
2017; Nye, 2004). However, with a limited (almost non-existent) discussion of assessing
the potential soft power of HEIs through the perceptions of international students, existing
literature tends to be primarily based on qualitative studies reporting international
students’ experiences (challenges they face, adaptation process they have been through,
pull and push factors etc.) in a host country (Arslan & Polat, 2023; Hong, 2014; Kiling,
Arslan, & Polat, 2020; Knight, 2011; Kondakg1, 2011; Kondakg1, Oldag, & Ertem, 2017,
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Polat & Arslan, 2022; Yang, 2015). Therefore, there is a need for a more nuanced
discussion on understanding the potential soft power of HEIs and a reliable quantitative
tool to assess international students’ perceptions. To this end, this research provides a
reliable instrument to assess and understand the perceptions of international students
towards the potential soft power of HEISs, as winning the hearts and minds of international
students might enable a country to reap diplomatic benefits. In this regard, the Perceived
Soft Power Scale for International Students (PESPSIS), quantitative in nature with unique
and useful properties, allows any researcher to assess and compare international students’
perceptions of the soft power of HEIs. Besides, it is unique in character as it is the first

measure of this aim.

The scale development process starts with a new conceptualization of the potential soft
power of HEIs. It enables researchers to theoretically base their assumptions that
“winning the hearts and minds of international students could cultivate soft power for a
host nation” on three fundamental dimensions: attraction, satisfaction and expectation of
a favorable decision for the host country. The dimensions are respectively connected and
tightly intertwined since they are antecedents of one another. To illustrate, in the case of
international students, researchers assume that forming a perception starts with creating
a positive global appeal utilizing various tools such as an excellent academic reputation,
affordability, and other factors. Doing so could make a country a preferred destination for
international students. However, hosting them is another significant issue that brings
about the satisfaction dimension. It requires devising policies, reforming systems, and
improving the educational quality and infrastructure on campus and all sorts. Since
international students have prior expectations that need to be fulfilled, pleasing them by
meeting those expectations could contribute to a positive perception of the host nation in
their minds, which might then shape their future decisions. Therefore, their satisfaction
level directly impacts their future decision in favor of the host country. A host country’s
wish to retain strong ties with international students could serve the purpose of generating

soft power through para-diplomats (international students). In line with this new
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conceptualization, researchers have decided to devise the scale dimensions as attraction,

satisfaction and expectation of a favorable decision respectively.

Based on the study findings, PESPSIS is a valid and reliable instrument to assess how
international students perceive the potential soft power of HEIs. The researchers’
conceptualization of the potential soft power of HEIs includes the dimensions of
attraction, satisfaction, and expectation of a favorable decision, and hence this scale could
be used to separately assess the students’ perceptions on multiple dimensions. The scale,
based on first-hand data from international students consistent with the study objectives,
might help close a significant gap in higher education (HE) research with a particular
emphasis on HE as a soft power resource. Besides, the notion of soft power in higher
education deserves further exploration since it is appropriate to analyze host nations'
strategies of benefiting from international students as soft power assets, especially their
international student recruitment policies. The current instrument could, therefore,
facilitate gaining further insight into higher education policy with a soft power focus.

Thus, it could help policymakers develop evidence-based HE policies.

Even though the study provides a novel, empirically tested measure to assess the
perceptions of international students regarding the potential soft power of HEIs, there are
still some issues that require further investigation. One potential limitation of the study is
that it utilizes the same sample for both EFA and CFA as it might cause overfitting and
poor generalizability problems (Fokkema & Greiff, 2017). Some find it convenient to use
the same sample for both yet suggest a careful consideration of the potential drawbacks
and risks, such as an excessively positive evaluation of model fit and lack of
generalizability (Schreiber et al. 2006). However, this limitation was mainly due to the
difficulty in reaching international students with the language competency to complete
the surveys in both English and Turkish. As a result, researchers opted to use the same
sample because it was convenient and cost-effective. Besides that, the study sample
consists of international students from one single public university in Tirkiye, which
poses another potential drawback. Thus, future research might gather data from a broader

sample by incorporating international students from public and private universities to gain
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deeper insight into the study problem. In addition, by merging different theoretical
frameworks into the mainstream research on the soft power of HEIs, additional predictors
or dimensions shaping international students’ perceptions could be discovered and
investigated in further studies. Further research could also investigate whether there are
significant variations in the levels of attraction, satisfaction, and expectation of a
favorable decision based on gender or ethnicity of international students. Such studies
could provide valuable insight into how demographic variables impact the perceptions
and experiences of international students, which could inform policies and interventions
aimed at improving their academic and social integrations. Furthermore, the role of other
variables, such as age, academic major, or length of stay, in shaping international
students’ experiences and perceptions could also be examined. In short, investigating the
relationship between demographic variables and scores obtained from the scale could
help identify potential areas of improvement and enhance our understanding of the

complex factors that shape the experiences of international students.
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GENIS OZET

Amag: Mevcut ¢alisma kapsanminda makro diizeyde yumugak giic teorisi ve egitim diplomasisi
tizerinden yiiksekogretimin iilkeler icin bir¢ok farkl islevinin yani sira uluslararasi imaji ve etki
giictinii artirmamun islevsel bir araci ve dolayisiyla potansiyel bir yumusak giic kaynagi olmast
gergegi temel alinarak yiiksekogretimde uluslararasilasma olgusu iizerinden uluslararasi
ogrencilerin birer yumusak giic kaynagi olarak algilarimin anlasiimasinin olduk¢a dnemli oldugu
gergegi vurgulanmaktadr. Bu baglamda, ¢alismada ozellikle son yillarda yiiksekogretimde
uluslararasilasma egilimleriyle birlikte Tiirk yiiksekégretim sistemi igerisinde sayilari katlanarak
artan uluslararast 6grencilerin Tiirk tiniversitelerinin potansiyel yumusak giiciine iliskin algilarim
tespit etmek ve olgmek amaciyla gegerli ve giivenilir bir 6lcme araci gelistirmek hedeflenmistir.

Yontem: Calismanin odagini olusturan élgek gelistirme siireglerine iliskin literatiir incelenmis ve
calisma kapsaminda gelistirilecek dlgek iin iki temel asamadan olugan bir izlence takip edilmistir.
Bu bakimdan dncelikle yumusak giic ve egitim diplomasisi, yiiksekdgretimde yumusak gii¢ ve
yumusak gii¢ unsuru olarak uluslararast 6grenciler ile ilgili literatiir kapsamli sekilde incelenip
degerlendirilerek dlgme aract igin teorik bir altyapr olusturulmustur. Daha sonra mevcut teorik
zemine dayanarak yiiksekogretimin yumusak giictine iliskin yeni bir kavramsallagtirmayla birlikte
olcegin temel boyutlarini olusturan “cazibe, memnuniyet ve lehte karar beklentisi” olmak kaydiyla
temel bir cergeve belirlenmistiv. Bu yeni teorik c¢erceve ve kavramsallastirma isiginda
arastirmacilar tarafindan taslak bir madde havuzu olusturulmugs ve alan uzmanlarinin gériisiine
sunulmugtur. Bir sonraki agamada, alan uzmanlarindan gelen déoniitler dogrultusunda taslak dlgek
formu iizerinden pilot calisma evresine gegilmis ve bu asama sonrasinda ise 6l¢egin taslak formuna
son sekli verilmigtir. Bu evrenden sonra veri toplama asamas: gergeklestirilmis ve toplamda 260
uluslararas: 6grenciden elde edilen veriler iizerinde titiz bir veri ayiklama siirecinden sonra bir
dizi énciil analiz (normallik sayitilar, giivenirlik vs.) gerceklestirilmistir. Daha sonraki siire¢ olan
uygulama agsamasinda swrasiyla dnce dlgegin faktor yapisimin ortaya konulmasina yénelik olarak
acimlayici faktor analizi (AFA) daha sonra ise AFA sonuglarindan elde edilen olcek yapisinin
dogrulanmasi amaciyla dogrulayict faktor analizi (DFA) gergeklestirilmis ve bu siiregler
sonucunda elde edilen bulgular bir sonraki asama olan sonuglar kisminda ayrintilaryyla rapor
edilmistir.

Bulgular: Yapilan analizler sonucunda elde edilen bulgular incelendiginde, ilk olarak AFA
sonuglarina gore 0z degeri 1’den yiiksek ilk boyut 11 (lehte karar beklentisi), ikinci boyut, 8
(memnuniyet) ve iiciincii boyut 7 (cazibe/cekicilik) olmak iizere toplamda 26 maddeden olusan ve
agiklanan toplam varyansin %54,24 oldugu 3 boyutlu bir yapinin ortaya ¢iktigi anlasiimaktadr.
Ayrica, her boyut icin Cronbach’s Alpha giivenirlik katsayist incelendiginde birinci boyut .92,
ikinci boyut .89 ve iigiincii boyut icin ise .78 olarak gozlendigi anlasiimakla birlikte lcek toplami
icin bu sayimn .93 ile oldukga iyi bir egigi temsil ettigi anlasiimaktadwr. Faktor yiikleri baglaminda
degerlendirildiginde ilk boyutta madde faktor yiiklerinin en yiiksek .82, en diisiik .60 arasinda
oldugu; ikinci boyutta ise bu degerlerin .83 ile .57 arasinda ve iigtincii boyutta ise bu oranlarin .71
ile .45 arasmda degistigi anlasiimaktadir. Madde faktor yiikleri agisindan bakildiginda da 6l¢egi
olusturan maddelerin faktor yiiklerinin yeterli aralikta oldugu anlasiimaktadwr (daha fazla ayrinti
icin Tablo 2 ’ye bakiniz). AFA sonucunda elde edilen yapinin dogrulanmast igin yapilan dogrulayict
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faktor analizi sonuglari (DFA) degerlendirildiginde olgek yapisinin belli uyum indeksleri agisindan

incelendiginde y*/sd 1.73 ile miikemmel uyuma,; RMSEA degerinin .06 ile iyi uyuma,; SRMR .06 ile
ivi uyuma,; CFI.98; NFI.95; NNFI .97 ve IF1 .98 ile miikemmel uyuma isaret ettigi goriilmektedir.
Ayrica GFI .85 ve AGFI .82 ile kabul edilebilir bir uyum araliginda olduklar: anlasimaktadir.
Sonug olarak her iki analiz (AFA-DFA) verileri biitiinciil bir bicimde degerlendirildiginde
“Uluslararast Ogrenciler I¢in Algilanan Yumusak Gii¢ [Perceived Soft Power Scale for
International Students (PESPSIS)]” ol¢eginin kabul edilebilir bir i¢ giivenilirlige ve yapt
gecerliligine sahip oldugunu anlasimaktadir.

Tartisma ve Sonug: Uluslararast ogrenciler aracihigiyla yumusak giic potansiyelini artirma ve
uluslararas: arenada etki kapasitesini gelistirme gibi degiskenler onem kazandikca iilkeler,
uluslararast 6grencilerden birer para-diplomat olarak faydalanmanin énemini kavramiglardir.
Ancak, uluslararas: ogrencilerin algilar: yoluyla yiiksekégretim kurumlarinin potansiyel yumusak
giictiniin degerlendirilmesine iliskin simrly (neredeyse hi¢ olmayan) tartisma ile mevcut literatiir,
oncelikle uluslararasi ogrencilerin deneyimlerini (karsilastiklart zorluklar, yasadiklart uyum
siireci) rapor eden nitel arastirmalara dayali olma egilimindedir. Bu nedenle, iiniversitelerin
potansiyel yumusak giiciinii anlama konusunda daha incelikli bir tartismaya ve uluslararasi
ogrencilerin algilarint degerlendirmek icin giivenilir bir nicel araca olan ihtiyaci karsilamak
amaciyla mevcut arastirma, uluslararasi égrencilerin tiniversitelerin potansiyel yumusak giiciine
yonelik algilarint degerlendirmek ve anlamak igin giivenilir ve gecerli bir arag sunmaktadwr. Bu
baglamda, Uluslararas: Ogrenciler Icin Algilanan Yumusak Gii¢ Olcegi (PESPSIS), herhangi bir
arastirmacwun uluslararasi égrencilerin yumusak giiciine iliskin algilarini degerlendirmesine ve
karsilagtirmasina olanak taniyan ve ayni zamanda bu amaca yonelik ilk nicel él¢iim araci oldugu
igin ozgiin bir nitelik tasimaktadir. Ancak ¢alisma, ampirik olarak test edilmis yeni bir él¢iim aract
saglasa da ¢alismanin ornekleminin Tiirkiye'deki tek bir devlet iiniversitesinde 6grenim goren
uluslararast 6grenciler olusmast bir sutmirlilik olusturmaktadr. Bu bakimdan ardil arastirmalar,
daha kapsamli bir teorik temel ve daha onemli ¢ikarimlar olusturmak icin devlet ve dzel
tiniversitelerden uluslararasi ogrencileri dahil ederek 6rneklerini genisletebilir ve 6l¢iim aracinin
gegerlik ve giivenilir verilerine iliskin yeni bulgular sunmasimin yam sira yumugsak gii¢ odakl
viiksek 6gretim politikasina iliskin daha fazla icgorii kazanmay: kolaylastirabilir. Boylece, politika
vapicilarin kanita dayal yiiksekégretim politikalar: gelistirmelerine yardimcer olabilir.

ORCID
Kiirsat Arslan ORCID 0000-0002-8576-459X.
Ferudun Sezgin ORCID 0000-0002-7645-264X.

Contribution of Researchers

The contributions of the authors are as follows: The first author meticulously undertook

the task of reviewing and revising the existing literature, subsequently formulating a



Perceived Soft Power Scale... 094

comprehensive item pool, and anchoring the study within a robust theoretical framework.
Additionally, they were both responsible for orchestrating the entire analytical process
and comprehensively reporting all the outcomes derived from the analyses. On the other
hand, the second author played a pivotal role in refining the item generation phase and
provided substantial input during the revision of the entire article. Furthermore, both
authors contributed significantly to the intellectual depth and conceptual cohesion of the

ideas presented, ultimately enhancing the overall coherence of the article. .
Acknowledgements

We extend our heartfelt gratitude to all the international students who wholeheartedly
participated in this study and generously dedicated their time to complete the survey.
Your invaluable contributions have greatly enriched the scope and depth of our research,
and we are truly appreciative of your involvement. Your willingness to share your insights
and experiences has been instrumental in advancing our understanding in this field. Thank

you for being an integral part of this endeavor.
Conflict of Interest

The authors declare that there are no conflicts of financial or personal interest that could
potentially bias the outcomes or interpretation of this research study. This declaration

ensures the integrity and impartiality of the findings presented in this work.
Ethics Committee Declaration

We hereby confirm that the research study bearing the title "A Novel Measure for Soft
Power: Perceived Soft Power Scale for International Students™ has been granted approval
by the Ethics Committee of Karabiik University under the reference number E-78977401-
050.02.04-229707. The approval was officially granted on the 18th of January 2023. The
research study was meticulously reviewed by the Ethics Committee to ensure its
alignment with ethical guidelines and principles governing research involving human
subjects. Following a comprehensive assessment of the study’s design, methodologies,
and potential impact on participants, the Ethics Committee has determined that the study

meets the necessary ethical standards. Consequently, the study was conducted in strict



Arslan & Sezgin 995

accordance with the approved protocol after receiving the endorsement of the Ethics
Committee. This confirmation underscores the researcher’s commitment to upholding
ethical considerations in all aspects of the study, and the Ethics Committee of Karabiik
University will continue to oversee the research’s progression to ensure ongoing

adherence to established ethical norms.

Appendix 1
Perceived Soft Power Scale for International Students
Dear international students, this research aims to and assess i i students’ perceptions towards the
soft power of Turkish Universities. Please read the carefully and choose the best option for you. If you don't
o d any in the please use an online dictionary.

Vour country:

Vour department:

Your gender: Female Male

How long have been in Turkey? 06 months 7-12 months. 13-24 months 5+

?ﬁm@ﬁ which do you come to Personal application Student agency | Turkey sd <hip

0 you et 3 n? 3 o

®8 & g o ;

Attraction

Turkish universities have such a desirable reputation.
The image of Turkish universities is positive in my country.
Many intemational students find Turkish universities to be atractive.
Turkey is one of the leading countries hosting international students.
Turkish universities have a good academic reputation.
Turkish universities are recognized internationally.
Turkish universities stand out with their success.

My university helps shape my career.
1 mm vary gina that Fve chasen Turidsh universities.
| am pleased with the positive attitudes of my professors at my university.

11 | when | encounter a problem, my university helps me find a solution.

|;|m o |\| ﬂl|ul|b||.u|u|l-

12 | The for international students has made me feel connected to my university.

E 1 am content with the educational quality of Turkish universities.
| 14 | 1am happy with how my university's student affairs department helps me. [—.
| 15 | The welcoming, friendly atmosphere at my university makes me happy. [—.
16 | when I go back to my country, | will be a volunteer ambassador for Turkish universities.
17 | I'l guide and hel e in my country who desire to study in Turkey. —.

18 | 1 will endorse Turkish culture and the Turkish higher education system in my country.
19 | I'l always keep up my contact with Turkey.
| 20 | 1 will join in Turkey-related activities in my home country.
21 | when necessary, | will make decisions in favor of Turkey and Turkish universities.
| 22 | 1 will tell the story and spread the voice of my university in the future.
| 25 | 1 will retain ties and links to Turkey, as well as my institution.
24 | 'l consider Turkey for future trade and investment opportunities.
25 | 1 will benefit from knowl of Turkish language and culture in career.

I'll make an effort to advance the level of collaboration between Turkey and my country.

"
5|
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Appendix 2

Uluslararas: Ofrenciler igin Algilanan Yumusak Giig Olgegi

sevgili uluslararas Grendler, bu arastrma, uluslararas Gfrendierin Tirk Universitelerinin yumusak gicine ydnelik
algilanni anlamay ve degerlendirmeyi amaglamaktadir. Litfen agklamalan dikkatlice okuyunuz ve size en uygun secenegi
isaretleyiniz. ifadelerdeki herhangi bir kelimeyi daha iyi anlamak isterseniz, liitfen gevrimigi bir sozlik kullanmiz.

[MOTREnz:
[ BoTUm L
[CmEyetniz Kadin

e Radar suredir 1UrRiye Gesiniz? & &y 712 By T5-24 Ay piy
ME! yolla bu un EyE EEldmniz? ] i Ruram Tarkiye Bursian Thger

Burs alyor musunuz? Evet

‘Cazibe/Qehicilik

Tiirkiye'deki imiversitelerin itiban cezbedicidir.

Ulkemde Tiirk iniversitelerinin imaji olumiudur.

Tiirk iiniversiteleri uluslararas: d&renciler icin ilgi cekicidir.

Tiirkiye ulustararas Ggrendilere ev sahiplii yapan Gnde gelen ilkalerdsn biridir.

Tiirk universiteleri iyi bir akademik itibara sahiptir.

Tiirk dniversiteleri uluslararas: dizeyde taninmaktadir.

| e [ fu |

Tiirk iiniversiteleri elde ettikleri basanlarla dikkat gekmektedir.

Universitem, kariyerimi sekillendirmeme yardima aluyor.

o(m

Tiirk iiniversitelerini tercih ettigim icin oldukca memnunum.

10

Universitemdeki akademisyenlerin ilzili tutumu beni mutiu ediyar.

11

Bir sorunla kargilastifimda diniversitem cdzim bulma kenusunda yardima olur.

Uluslararas: Ggrendlere duyulan sempati: dniversiteme bagh hissetrmemi sagliyor.

13

Tiirk finiversitelerinin egitim kalitesinden memnurmum.

14

Universiterndeki G&renci iglari biriminin igleyisindan memnunum.

15

Universitemde samimi bir arkadas ertami clmas: beni mutiu ediyor.

Lehte Karar Beklentisi

16

Ulkeme dindiigimde, Tiirk @iniversitelerinin gnilld elcisi olacagim.

17

kendi iilkemden Tiirkiye'de efitim almak isteyen kisilers rehberlik ed

18

(ke mde Tiirk kiltirini ve Tirk yiksek6gretim sistemini tanitacagim_

19

Ulkeme dindiigimde Tiirkiye ile olan iliskilerimi sirdirecegim.

20

Kendi ilkemde Tiirkiye yaranna faaliyetlere katilacagim.

Geraktiginde Tiirkiye ve Tiirk Gniversitelerini destekleyen kararlar alacagm.

Gelecakte kendi hikayemi anlatarak dniversitemin sesini duyuracagim.

23

Tiirkiye ve okulumla iligkilerimi ve baglanmi koruyacagim.

24

Gelacakts ticaret ve yatinm gibi igler igin Tiirkiye'yi diisinecegim.

25

iz yasamimda Tirk dili ve kiiltird bilgimden faydalanacagim.

26

Ulkem ve Tirkiye arasindaki is birliklerinin gelisimine katk sunmaya caligacagim.
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Appendix 3
L1 -
KARABUK UNIVERSITESI
_ SOSYAL ve BESERI BILIMLER ARASTIRMALARI ETiK KURULU
KARARCK KARARLARI

UNIVERSITES!

TOPLANTI TARIHI :24.02.2023
TOPLANTI NO : 2023/02

Karabitk Universitesi Sosyal ve Beseri Bilimler Aragtirmalari Etik Kurulu toplanmis ve asagidaki karari almustir.

Karar 10:
28/01/2023 tarihli Ogr. Gor. Kiirsat ARSLAN'1n Etik Kurul form ve ekleri goriigiild.

Karabitk Universitesi Ogretim Elemam Ogr. Gor. Kiirsat ARSLAN tarafindan yiritiilen
“Uluslararas: Ogrenciler igin Algilanan Yumusak Giig Olgeginin Gelistirilmesi/Perceived Soft Power

Scale for International Students™ konulu ¢aligma kapsaminda uygulanmak {izere ekte sunulan ¢aligmasinin
etik kurallara uygunlugu oy birligi ile kabul edilmigtir.
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