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ABSTRACT

This research was conducted to examine the opinions of elementary school students,
teachers, and parents about the meaning and function of homework, its effect on
student achievement, teachers’ feedback methods, and parental involvement in
homework. A phenomenological approach was employed in the study. Participants
of the study consisted of 10 students at an elementary school in the Akcakale district
of Sanlhurfa province, 10 teachers working at the same school during the 2021-2022
academic year, and 10 parents. Teachers, students, and parents participated in the
study voluntarily. Data were collected through interviews. The interviews were
recorded with the permission of the participants. After the audio recordings were
transcribed, they were analyzed through content analysis. The findings of the analysis
were presented in tables, and some of the participants' statements were quoted. Based
on the findings, it was found that students had positive and negative feelings about
homework, teachers, and parents built a positive relationship between homework and
academic achievement, teachers' feedback methods were generally inadequate, and
parents were sensitive about parental involvement in homework. Regarding these
results, some suggestions for practice and research were developed.
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Introduction

I am studying at Vali Aydin Arslan Science High School. We have so much homework that I have
to stay awake till morning every day. My heart has stopped twice; I've been told I need sleep, but
my school is far away; it takes me two hours to commute to school. I can't take time for myself
every day. I am really exhausted. I am planning to make a transition to open high school next year.
My father won't let me. He hasn't allowed me to do it for years either; I've given up on my life now
(Mahmut Adl Bir, 2022).

One can think that these words, written by a high school student called Mahmut, exaggerate the
effect of homework on students. However, it is not possible to predict what would happen if the
voice of Mahmut, who said, "My heart has stopped twice... I gave up on my life", was not heeded.
Two students, who were 13 and 15 years, in China committed suicide because they could not
complete their homework (Cin’de Tki Ogrenci, 2013), which is a staggering warning of the potential
unfavorable effects of homework. This warning raises some questions about homework. What does
homework mean to teachers, students, and parents? Do students have problems with homework?
Can families help their children with their homework? Why is homework given? Are there any
limits on the difficulty level of homework? Do all teachers give feedback on homework? Are the
methods of giving feedback objective? These questions can be answered with a comprehensive
homework policy. However, Tiirkiye does not have a homework policy to guide students, teachers,
and parents. A review of the Ministry of National Education (MoNE) regulations about homework
applications has shown that the uncertainty has increased over time.

The first regulation regarding homework at the elementary school level was made in the Elementary
Schools Regulation dated January 13, 1966. In this regulation (1966), "homework" and "research
homework" were defined as different extracurricular activities. Out-of-school educational activities,
such as research homework, excursions, and observations, include excursions and observation
activities that students can do on their own, either individually or in groups, when it is not possible
to do them in class. According to the regulation (1966), the research homework must be easy enough
for children to do by themselves, and it must be clearly stated where and how it will be done. In
addition, “research and examinations that children cannot find, see, and learn should not be given
as homework.” Homework is defined as tasks given to students in the form of oral or written
assignments, or as an activity to be done at home and in the classroom to acquire new knowledge
or reinforce the knowledge already gained. According to the regulation (1966), “first-level [first,
second, and third-grade] students cannot be given written homework.” The homework to be given
to students in the second level (fourth and fifth grades) is arranged in a way that "does not occupy
them for more than an hour." While giving homework, students' age and knowledge levels, family,
and environmental conditions are taken into consideration. The regulation (1966) also clarified what
types of homework would not be given. In this respect, students cannot be given homework that
will lead to “carelessness, doing things blindly, and acquiring bad habits through these means.”
Assignments that will cause “the student to get bored, such as copying texts and repetitions of long
texts, and to impair their spelling and writing” are avoided. Regarding the format, homework that
will cause a "waste of paper or inappropriate decorations in written assignments" should not be
given. Homework should be examined by the teacher, mistakes should be marked with a colored
pencil, and common mistakes should be corrected in class. In the regulation (1966), homework was
not associated with determining student achievement, that is, with assessment and evaluation
processes.
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The 1966 regulation, which standardized homework applications in elementary schools in detail, is
not in force today (in 2023). The current version of this regulation is the Ministry of National
Education Regulation on Pre-School Education and Primary Education Institutions, dated July 26,
2014. The word “homework” is not found in the current Regulation (2014) since it has been replaced
by the word "project.” In this regulation (2014), the project was defined as “a study that students will
do in groups or individually under the guidance of the course teacher to examine, research, and
comment on a field or subject they want, develop opinions, reach new information, produce original
thoughts, and make inferences.” Project homework, which is associated with assessment and
evaluation in various articles of the Regulation (2014), is effective in students' end-of-term and end-
of-year grades.

There are seven others between the 1966 and 2014 regulations that were put into effect for similar
purposes. They were published in 1972, 1976, 1987, 1992, 1992 (two separate ones in the same year),
2003, and 2006, and each repealed the previous one. There is a shift from detailed regulations
regarding homework application to those completely excluding the word “homework” from the
elementary school (primary education) curriculum, which has been renewed every five years on
average. The issue of homework has not been involved in other regulations since then. Accordingly,
it can be said that there is no legal basis for teachers to assign homework apart from projects in
Tiirkiye today, and therefore there is no homework policy that can be applied at the elementary
school level. However, our observations have shown that teachers at all levels continue to give
homework.

In the Turkish Dictionary of the Turkish Language Institution, homework is defined as "work or
behavior, duty, and obligation that is necessary to do and fulfill in terms of the feeling of humanity,
morals, and law" and "work given by the teacher to students to do outside of school." The definition
of assignment or homework in English is also the same as in the Turkish dictionary. Demirel (2008)
makes a similar definition by stating that “Homework is a duty or behavior that needs to be done or
fulfilled. In terms of education, homework is usually an activity that students are required to do
outside of school”. It can be claimed that homework has three types or functions, or is used in three
situations. The first is the “preparatory homework” given before a lesson in order for the student to
prepare for the subject to be covered in the next lesson, or at least to have some knowledge about
the subject (Ok & Caliskan, 2019). The second one is the “revision/practice assignment,” which aims
to contribute to the learning of a subject covered in the lesson, do some activities after school, solve
questions, read passages, etc. (Akran, 2021; Erdogan, 2020). As to the third one, it is the
“examination/research homework,” often called a "project" today, which is given for analysis,
research, report writing, interpretation, and presentation, which involve many mental skills. It can
be suggested that these three homework types are utilized to eventually make learning permanent.

Homework has some other functions apart from making learning permanent. Individuals who
develop skills such as taking responsibility and developing working skills during elementary school
can maintain these attitudes and behaviors throughout their education life. Homework can make
students aware of their skills and abilities. It is also a tool for parents to participate in the educational
process. When parents examine homework, they learn about their child's status, help their child,
and have the opportunity to observe the process going on at school. Despite its positive functions,
homework can be a subject of debate among parents, teachers, and students in terms of time, quality,
and quantity (Giines, 2014), and it can alienate students from school and negatively affect their social
and emotional development (Yel & Ural, 2020).
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Homework has been the subject of debate all over the world on the "must be given — must not be
given" line (Giines, 2014; Marzano & Pickering, 2007; Ozdemir, 2018; Turanls, 2007). The parties to
the debate have been trying to prove their views with strong scientific evidence. For example, as a
result of the meta-analysis of studies on the subject published between 1987 and 2003, Cooper,
Robinson, and Patall (2006) found that “the relationship between the amount of homework done by
students and their success was positive and statistically significant. They stated, “Therefore, we do
not think that it would be prudent to conclude that doing homework increases academic
achievement, based on the evidence we have.” On the other hand, Bennett and Kalish (2006)
criticized both the quantity and quality of homework. They provided evidence that too much
homework was detrimental to students' health and family life, and they claimed that teachers were
not well-trained in assigning homework. While Kapikiran and Kiran (1999) concluded that there
was no relationship between homework and academic success, Bas, Sentiirk, and Cigerci (2017)
stated that homework had a "slightly" positive effect on academic success. This debate should be
handled beyond “whether homework should be given or not.” What needs to be done is to make
the most of the homework application as a learning tool. To do this, the topic needs to be discussed
and clarified with research results.

An increasing number of studies have been conducted in Tiirkiye, especially after 2010, regarding
the implementation of homework at primary, secondary, and high school levels (Kog Akran, 2021).
Most of the research on the subject focuses on teachers' views and/or practices regarding homework
(Baynazoglu, 2018; Demir & Yaman, 2020; Duban, 2016; Gokdag Baltaoglu et al., 2017; Olusum
Zaifoglu et al., 2020; Ozer & Ocal, 2013; Susam & Demir, 2019; Yel & Ural, 2020). In some studies,
the opinions of administrators, students, and parents, as well as teachers, have been sought
(Alpayar, 2020; Demirbas, 2011; Kalsen et al., 2020; Ok & Caliskan, 2019). Studies on elementary
school students' views, perceptions, and/or attitudes toward homework have also been conducted
(Calp, 2012; Cetinkaya & Uzunkol, 2019; Ozel & Ocal, 2012). Erdogan (2020) and Kurt (2020)
examined parent involvement in homework. Kog Akran (2021), on the other hand, did a systematic
analysis of research on homework. Each of the studies on the subject has contributed to the
development of a homework policy in Tiirkiye. The increase in the number of studies on homework
is considered necessary for the development of comprehensive policies in terms of the quality,
duration, and amount of homework applications at all levels of formal education.

In this context, the aim of the current study is to examine the meaning and function of homework,
its effect on academic achievement, teachers' methods of feedback on homework, and parental
involvement in homework within the framework of elementary school students, teachers, and
parents” views. The results obtained from this research will contribute to the preparation of a
guiding policy text for students, teachers, and parents regarding homework applications.

Purpose

The aim of this research is to investigate and reveal what the implication of homework is and what
utility is expected from it, what effect it has on student success, what approach teachers use to give
feedback on homework, and how much parents are involved in homework according to the views
of elementary school students, teachers, and parents. To achieve this, the following questions will
be addressed in the study:

1. What is the meaning of homework to students?
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2. What are the views of teachers and parents about the function of homework and its effect on
student achievement?

3. What are teachers' methods of giving feedback on homework?

4. What are the views of students, teachers, and parents about parental involvement in
homework?

Method

A phenomenological approach, one of the qualitative research methods, was employed in this study
since it was conducted to examine the opinions of elementary school students, teachers, and parents
about the meaning and function of homework given at elementary schools, its effect on student
achievement, teachers’ methods of feedback on homework, and parental involvement in it.
Phenomenology is a research method used to seek the opinions of individuals who have “directly”
experienced a phenomenon (Patton, 2014). An in-depth examination of the individual experiences
of students, teachers, and parents about homework is a research approach suitable for the purpose
of this study. The ethical approvals required for the research were obtained from the Tokat
Gaziosmanpasa University Social and Human Sciences Ethics Committee (date: 14.01.2022 and
number: 01-30).

Setting and Participants

The study group consisted of 10 students studying at an elementary school in the Akgakale district
of Sanliurfa province during the 2021-2022 academic year, 10 teachers working at the same school,
and 10 parents. The teachers, students, and parents participating in the study were selected by using
the random sampling method and based on volunteerism. Students and parents participating in the
study were independent of each other. Seven of the students in the study group were female, and
three were male. Three students were third-graders, and seven were fourth-graders. The majority of
the students” mothers were elementary school graduates, and the majority of their fathers were high
school graduates (Table 1).

Table 1

Descriptive Data of the Students Participating in the Research
Code Gender Grade  Mother’s education Father’s education
S1 Female 3 Elementary school High school
52 Male 3 Elementary school High school
S3 Female 4 Elementary school High school
S4 Female 4 Elementary school High school
S5 Male 3 Elementary school High school
S6 Female 4 No formal education Middle school
S7 Female 4 Elementary school High school
S8 Female 4 Elementary school High school
59 Male 4 University University
S10 Female 4 Middle school High school

Eight of the teachers participating in the research were female and two were male. Two of them were
English teachers, the others were classroom teachers. All of the parents interviewed were female.
Three of them were university graduates, one was a high school graduate, and four were elementary
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school graduates. Two of them had no formal education. The number of children of the parents
participating in the study ranged from one to six (Table 2).

Table 2
Descriptive Data of the Teachers and Parents Participating in the Research
Teachers Parents
Code Gender Branch Code Gender Education Number of
children
T1 Female Classroom teacher P1 Female University 2
T2 Male Classroom teacher P2 Female Elementary school 3
T3 Female English teacher P3 Female Elementary school 5
T4 Male Classroom teacher P4 Female No formal 4
education
T5 Female Classroom teacher P5 Female Elementary school 6
T6 Female Classroom teacher P6 Female No formal 4
education
17 Female Classroom teacher 4 Female University 1
T8 Female English teacher P8 Female Elementary school 1
T9 Female Classroom teacher P9 Female High school 2
T10  Female Classroom teacher P10 Female University 2

Data Collection

Data were collected by using interview forms prepared separately for students, teachers, and
parents based on the relevant literature. Before the interviews, a pre-test was conducted with one
student, teacher, and parent from outside the study group. To increase the validity of the interview
form, it was submitted to experts. and necessary corrections were made accordingly. In the first
sections of the forms, there were questions about participants. In the second part, there were open-
ended questions to determine the opinions of students, teachers, and parents about homework.
There were four questions on the student interview form, seven on the teacher interview form, and
five on the parent interview form. Students were asked questions concerning their feelings about
homework and their views on family members’ contribution to doing homework. Teachers were
asked questions about the function of homework and its effect on student achievement, feedback
practices, their reactions to students who did and did not do their homework, and parental
involvement in homework. Parents were asked questions about their views on the function of
homework, its effect on student achievement, and their involvement in homework.

The interviews were conducted face to face in an appropriate place in the school and on the phone
with some parents to allow them to freely express their views and to ensure confidentiality.
Interviews were recorded. Before the recording was initiated, teachers and parents were informed
that their personal information would only be used within the scope of the research, and they signed
a consent form to allow audio recording. A parent consent form was obtained from parents to record
student interviews. Interviews were held between January 17, 2022 and February 6, 2022, and took
22 minutes and 94 seconds for students, 54 minutes and 75 seconds for teachers, and 31 minutes and
32 seconds for parents. The total interview recording time was 110 minutes and 35 seconds.

Data Analysis

Data obtained from the interviews with students, teachers, and parents participating in the research
were analyzed with content analysis. The analyses were reviewed by a faculty member from the

6



Meaning and Function of Homework in Elementary School, its Effect on Student Achievement, Teachers’
Feedback Methods, and Parental Involvement

Educational Administration field, and necessary corrections were made. To increase reliability,
findings obtained as a result of the analysis were presented in theme tables and by using direct
quotations. Participant codes were used in tables, and some participant statements were directly
quoted. These codes were denoted by the letter S for students, T for teachers, and P for parents and
a number.

Findings

In this section, findings obtained from the interviews with students, teachers, and parents in
accordance with the sub-objectives of the research were included.

Findings Obtained from Interviews with Students Regarding the Meaning of Homework

Within the framework of the first sub-objective of the research, the meaning of homework was
examined from students’ perspectives. Students' thoughts about homework were tried to be
understood through their feelings in accordance with their ages. They were asked the following
questions: “How do you feel when you do/do not do your homework? How do you feel while your
teacher is checking homework? Why? What would you like to say to homework if it were a living
thing?” The findings obtained from the analysis of the answers given by the students to the questions
are given in Tables 3 and 4.

As seen in Table 3, students felt "happy or successful" and had positive emotions when they did
their homework. This was because they liked doing homework, thought that doing homework
contributed to their learning, liked the teacher's reinforcement (for example, saying "well done"), got
rid of the teacher’s negative reactions, thought they were smart and hardworking, and felt they were
smart/successful because they could do “difficult homework.” Some of the students’ statements
were as follows: “I feel very happy because I love doing my homework.” (51) “Great because
without homework, we would have never learned to read and write.” (S2) “Teacher, I feel smart,
but I don't feel like smart enough, on the other hand, because homework is hard.” (S54) “I feel
successful. I'm smart; I'm the most hardworking." (S59)

When students did not do their homework, they felt “unsuccessful/lazy, unhappy/sad, angry with
themselves or sluggish/nervous” (Table 3). Students’ responses showed that homework was
important to them. The negative emotions they felt when they did not do their homework were due
to the following issues: the teacher would be angry with them or even might beat them in the
presence of others; they would not get reinforcement; they would fail to do a job (homework) they
loved; they would fail to keep their promise to their teacher; they thought not doing homework did
not fit their characteristic; they were afraid of making mistakes while doing homework. Some
student responses about not doing homework were as follows: “Failure whenI don't do it, like being
lazy, because when I don't do my homework, I get nervous.” (S5) “I get very upset when I don't do
my homework; I promise my teacher and when I don't do my homework, I look like someone who
cannot keep their promises." (58) “I get very angry with myself when I don't do my homework. I
start to hate myself. I'm sad because I love my homework so much." (52) “I feel a little bad while the
teacher is checking homework in case there would be mistakes. I feel sluggish. Then I feel nervous.”
(S5)
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Table 3
Students’ Feelings When They Did and Did Not Do Their Homework (n=10)
. . Participant
Case Feeling (Cause of the feeling) f code
When doing Happy (liking homework/doing homework; thinking that it 6 S1,S2,S3, Se,
homework contributes to learning; getting reinforcement from the teacher; 57, 510
getting rid of the teacher's negative reaction)
Successful (thinking he/she is smart and hardworking; getting 4 S4,S5, S8, S9
reinforcement from the teacher; achieving a hard job)
When not Unsuccessful/lazy (seeing the teacher is angry/thinking the teacher 5 54,55,56,57,
doing will be angry; not getting reinforcement) 510
homework Unhappy/sad (liking doing homework; failure to keep the promise = 4 S1, 53, S8, S9
given to the teacher; seeing the teacher is angry /thinking the teacher
will be angry; thinking it is not a good behavior; teacher's beating)
Angry at self (liking homework) 2 52,53
Tired/nervous (fear of making mistakes) 2 S5,57

Table 4 presents answers given by the students to the question, "What would you like to say to
homework if it were a living thing?” Accordingly, it was found that six of the students approached
it with positive feelings (love, benefit), three with negative feelings (difficulty, hatred), and one was
neutral. 59, who addressed assignments by saying, “Get out of my life!,” stated that he was afraid
that the teacher would “beat him in the presence of others” when he did not do homework (Table
3).

Table 4
Words Students Would Like to Say To Homework If It Were A Living Thing
Code Words Theme
S1  Ilove you very much. I get bored when my teacher doesn't give you to me. Love
52  Fortunately, you're my homework. Without you, we would never have learned to Benefit
read and write.

S3  Can we do my homework together? Neutral
S4  Iwould say (you are) difficult. Difficulty
S5  Iwould say I love homework. Then, I'd say it's good to have you. Love
S6  I'd say “finish quickly”, “fast”. I'd also say I love you. Love
S7  Iwould like to say that I love it. Love
S8  I'd say, “Do all the homework yourself”. I want easy homework. Difficulty
S9  Get out of my life now! I would like to say that. Get out of my life! Hatred
510  Iwould say, "Fortunately, you are." Benefit

Findings From Interviews with Teachers and Parents about the Function of Homework and Its
Effect on Student Achievement

Teachers and parents were asked the following questions: “What is the function of homework given
to students at the elementary school level? Does homework given in elementary school have an
effect on student achievement? Why?" The findings obtained from the analysis of the answers given
by teachers and parents to these questions are given in Table 5.
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Table 5
Opinions of Teachers and Parents on the Function of Homework and its Effect on Student Achievement
Themes Sub-themes f  Participant
code
Function of Revision (Longer retention; increasing time spent on learning; 20 Ti, ..., T10,
homework identifying and eliminating learning losses; preventing interruption P1, ..., P10
in learning)
Developing a sense of responsibility 3 T4, T8, P10
Preparation for a new subject (coming to the lesson ready) 1 T2
Its effect on Positive (functions: revision; identifying and eliminating learning 20 T1,...,T10,
achievement losses; concentrating on the lesson; increasing the desire to go to Pr1, ..., P10

school; improving reading comprehension skills; continuing learning
outside the school; responsibility) (Conditions: The amount of
homework should not exhaust the child; the child should focus on
the lesson; readiness; family support)

Negative (functions: children get tired of the lessons; they do not 7 T1,T2,T4,
want to go to school when they do not do homework or hesitate to T5,T7, P1,
go to school; loss of self-confidence; fear of the teacher's anger) P2

As seen in Table 5, teachers' and parents’ responses to the question about the function of homework
given in elementary school were "revision of the lesson, development of responsibility, and
preparation for the new subject." According to teachers and parents, homework prevented
forgetting through revision of the subjects learned at school, increased the time spent on learning,
helped to identify and eliminate learning losses, and ensured the continuity of learning. Some of the
participant responses were s follows: “It is very good for them to repeat what they learned at school
athome.” (T1) Two teachers and one parent thought that homework contributed to the development
of a sense of responsibility in the student, and one teacher thought it contributed to the preparation
of the student for lessons. “I think it is very important because it helps students gain responsibility.
When we give an assignment, we want to see a return.” (T4) “A child should be given homework in
elementary school. Students take responsibility by doing homework. Homework becomes
communication between parents and teachers.” (P10) “... There is a pre-learning process for new
subjects as well. ... I give research homework on not only today's topics but also about the next
day's.” (T2)

All of the teachers and parents stated that homework had a positive effect on student success based
on some conditions, while others thought that it might also have a negative effect (Table 5).
According to the responses, homework had a positive effect on student success as it ensured the
revision of the lesson, the detection and elimination of learning losses, concentration of students in
the lesson, and their desire to go to school when they did homework; it improved their reading
comprehension skills and provided the continuation of learning outside the school and the
development of a sense of responsibility. However, for homework to have a positive effect on
student success, the amount of homework needed to be at a level that would not exhaust the child,
it needed to help the child to focus on the lesson, the level of readiness needed to be adequate, and
parents needed to support the child. Some of the responses were as follows: “Homework is
important for children to reinforce what they have learned at school. Of course, this applies to those
who do homework appropriately. Students who do it in an appropriate and good way will benefit
positively from it.” (T6) “Of course, homework should not exhaust the child. When the amount is
sensible, it does not tire the child and does not make the child lazy. When they give no homework,
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then students become negligent. I mean they start thinking that education is not very important. So
I definitely advocate that. Yet, too much homework does not mean success.” (P1) “It definitely
increases (success). It allows them to revise. In this way, children do not forget what they have
learned at school.” (P9)

Some teachers and parents stated that homework would negatively affect student achievement if
the child got tired of the lessons, did not want to go to school when he/she did not do homework,
went to school with hesitation, lost his/her self-confidence, or feared that the teacher would get
angry (Table 5). According to these teachers and parents, if the amount of homework was too much,
if the homework was too difficult and the student's academic success was low, homework would
turn into a "chore" for them. Some of the participant statements were as follows: "The child both
studies at school and goes home and does homework. After a while, he/she can get bored because
he/she is tired at school and has to deal with homework at home.” (T2) “My son does not want to
go to school when he does not do his homework. He goes to school with hesitation. He's not that

confident. Sometimes, he cries when he doesn't do homework, thinking his teacher will get angry
with him.” (P2)

Findings Regarding Teachers’” Methods of Feedback on Homework

Teachers were asked about how they gave feedback to students who did and did not do their
homework. The findings obtained from the analysis of the answers given by the teachers to this
question are given in Table 6. Accordingly, most of the teachers preferred to reward the student who
did homework. The rewards were mostly symbolic such as stars and applause; verbal, like “well
done”, or giving good grades. “I use words or symbols as a reward.” (T6) A teacher said that he/she
made positive discrimination: “I think a child who does homework deserves positive discrimination.
I can ignore some naughty behaviors of the child who does homework.” (T2)

Table 6
Teachers’ methods of giving feedback on homework (n=10)
Feedback Sub-theme f Code
To students doing Rewarding: symbolic expressions (stars, applause, +, 9 T2,T3,T4,T5, Te,
homework etc.); verbal expressions (well-done, etc.); small gifts T7, T8, T9, T10
Correction: showing mistakes; solving questionsin class 4 T5, T6, T7, T10
Positive discrimination (ignoring some mistakes) 1 12
To students not Warning (showing anger; talking to the student) 7 T1,713, T4, T6,T8§,
doing homework T9, T10
Seeing parents 5 T2,T3,T4,T7,T10
Probing (the reason why homework was not done; 2 T7,T10
referring the student to the counseling service)
Punishment (depriving the student of the break) 2 T5,T9
Negative discrimination (reacting to even minor 1 T2
mistakes)
Giving additional time 1 715
Giving up (stopping the interest in the student) 1 T4

Teachers applied multiple approaches together or in an order to students who did not do their
homework. Most of the teachers warned students who did not do homework first (Table 6). This
warning was sometimes strict: “I am a little strict towards a student who does not do homework,
although not very strictly but in a way that he/she can understand. But I'm not being too harsh.”
(T1) The second reaction given to students who did not do homework was meeting with parents:
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“First of all, I talk to the child. If there is no improvement, I try to talk to the parent and solve the
problem. Of course, it is not always effective.” (T3) Some teachers tried to find out why the student
did not do homework, either by themselves or through the guidance service: “I probe the reason for
not doing homework. I invite parents. I try to determine if there is support from the family.” (T7) “I
warn the child who does not do homework, I talk to their parents, I warn the student, as well. If
he/she does not do it over and over, I can either refer him/her to the guidance service or talk one-on-
one.” (T10) Some teachers, even few in number, preferred punishing those who did not do
homework. It is noteworthy that these teachers also rewarded students who did homework: “If they
don't do homework very often, I do not allow them to have a break and ask them to do homework
in the classroom. This is not the right behavior, but if they do not usually do homework, I doit." (T5)
Stating that he/she applied positive discrimination to students who did homework, T2 said that
he/she also applied negative discrimination to those who did not do homework: “My reaction is
different towards a child who does not do homework even when he/she has behaviors similar to
those of a student who does homework. I have positive discrimination against the child who does
homework. ... What is a child who does not do homework like? Irresponsible! A child who does
homework deserves positive discrimination compared to those who do not.” (T2) One teacher stated
that he/she gave extra time to children who did not do homework: "If they come without doing the
homework I gave yesterday, I give homework again today and say, 'you will do both of them and
bring them tomorrow"." (T5) The most striking reaction given by one of the teachers to the students
who did not do their homework was giving up taking care of the student. The teacher concluded by
stating that he/she tried many ways to motivate the student to do homework: “... If he still does not
do it, frankly, I do nothing.” (T4)

Findings Obtained from Interviews with Students, Teachers, and Parents Regarding Parental
Involvement in Homework

Within the framework of the fourth sub-objective of the research, students, teachers, and parents,
participating in the study, were asked about parental involvement in homework. The findings
obtained from the analysis of the answers were reported separately for each participant group.

Students’ Views on Parental Involvement in Homework

Students were asked about how often they needed help while doing homework and for which
lessons, who they got help from, and why. The findings obtained from the analysis of the answers
given by the students to these questions are given in Table 7. Accordingly, it was seen that students
needed help for Mathematics, Science, and English lessons while doing homework. Only one
student (59) needed help for all courses.
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Table 7

Getting Help While Doing Homework (n=10)

Theme Sub-theme f Code
Courses that students Math 7 S1,S3,S5,56,57,S8, S10
needed to get help for Science 4 S2,54,55,56
English 4 S2,S3,56,57
All courses 1 SO
Person giving help Elder sister/brother 5 S4,S5,56,57, S8, 59
Mother/father 4 S1,S3,59, S10
Aunt 1 52
Reason for the need for help  Difficulty of the course 3 52,54,56
Not understanding questions 2 S1,S5
Low level of English 1 S3

As seen in the table, most of the time, the elder sister/brother helped students with their homework.
This was followed by the mother/father and a relative (for example, an aunt). “My elder sister
usually helps.” (S5) “My elder sister, my mother, and my father help.” (S9) Students got help mostly
because the lesson was difficult for them. This was followed by difficulty understanding homework
(questions) and poor English level, respectively. The majority of students getting help due to the
difficulty of the course got help with the Science course (Table 7).

Teachers’ Views on Parental Involvement in Homework

Teachers were asked for their views on the effect of parental involvement in homework. The findings
obtained from the analysis of teachers' answers to this question were given in Table 8. Accordingly,
all of the teachers said that parental involvement in homework was positive. However, they thought
that inadequate parental involvement also had a negative impact.

According to teachers, parental involvement in homework increased children's desire to study and
enabled them to do homework (Table 8). Parental involvement contributed to the child's
understanding of the instructions and guided them on how to do their homework. Doing homework
together with the child increased parent-child communication and allowed parents to have
information about the progress of the child and to establish a bond with school. In addition to these,
parental involvement also contributed to increasing the child's learning speed. Some of the
participant responses were as follows: “It contributes a lot. If the parent is not interested, the child
never does homework. It is always better for children to have a parent standing behind them. In this
way, children are not left behind.” (T1) “If parents show themselves as part of the school, the child
will feel more comfortable doing homework with their parents and will do homework more happily.
Seeing that their parents cooperate with the teacher, they will study more willingly.” (T2)

Table 8
Teachers” Views on the Effect of Parental Involvement in Homework (n=10)
Theme Sub-theme f Code
Positive  Ensuring the child does homework; increasing willingness to study; guidance; 10 T1, ...,
increased communication with the child; increase in learning speed; provision of T10

information about the child's progress for parents; contribution to the child's
understanding of instructions; establishment of a bond between parents and

school
Negative Parents supply the answers; they themselves do homework; parents force the 4 T2, T4,
child to do homework T5, T7
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Some teachers stated that parental involvement in homework might have negative effects in some
cases (Table 8). For example, they supply the answers to the questions while doing homework,
homework is done by someone else, and parents force the child to do the homework. Some of
participant responses were as follows. “...unfortunately, some parents perceive this as their own
success, not the success of the child. When they do their child’s homework, they may not realize
how bad it is for the child. They themselves do the child’s homework thinking, ‘I should not leave
my child alone as he/she is whining and crying. He/she reflects this to us. We don't want to face
these negativities." (T7)

Parents’ Views on Their Involvement in Homework

Parents were asked the following questions: “Do you help your child to do homework? How do you
help?” The findings obtained from the analysis of the answers given by the parents to these
questions are given in Table 9. Accordingly, all of the parents reported that they helped their
children to do homework: “I don't often help, but he/she sometimes asks me about questions that
he/she doesn't understand.” (’3)

Parents helped students to do homework in different ways (Table 9). They mostly helped them by
showing/explaining the subjects they did not understand and the mistakes they made and
completing the missing parts. “I help him with his questions.” (P5) Parents also kept children under
control, which was another way of helping. They monitored and accompanied their children while
they were doing homework and asked if they had finished their homework: “I am with them while
they are doing homework.” (P6) Some parents studied with their child while they were doing
homework: “We do it together. I try to explain things that he does not understand. I'm not doing it."
(P7) Using motivating words such as “you can do it” (P2) and making promises such as “if you do
your homework, I will take you to the market” (P6) were also ways of helping. Giving information
to the teacher about the child's shortcomings and setting a program for the child to study were also
reported as parents” ways of helping children do their homework: "If my child does not understand,
I go to the school and ask the teacher to teach that subject again." (P10) “I contribute to my child by
planning when to do homework.” (P1)

Table 9

Conditions, Ways, and Frequency of Parents’ Involvement in Homework (n=10)
Way of helping f Code
Showing/explaining the issues he/she does not understand and the mistakes 8 P1, P2, P3,P5, P6,
he/she has made; completing missing parts of homework pP7, P9, P10
Controlling (surveillance; accompanying the child; asking whether he/she has 5 P1, P2, P3, P6, P8
done homework)
Studying together 3 P4,P7,P9
Motivation (“You can do it.”; promising a reward) 2 P2,P6
Informing the teacher about the child's deficiencies 1 P10
Scheduling the time of studying at home 1 Pl

Discussion

The meaning of homework to elementary school students was examined within the framework of
the first sub-objective of the research. Elementary school students were asked about their feelings
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regarding homework in accordance with their age, and thus, some inferences were made about what
homework meant to them. According to the results of the research, students felt “happy” and

ai

“successful” when they did their homework and “unsuccessful/lazy,” “unhappy/sad,” “angry with
themselves,” and “sluggish/tense” when they did not. Students’ responses to the question of what
they would say to homework if it were a living thing included positive (love, benefit) (six students),
neutral (one student), and negative feelings (difficulty, hatred) (three students). According to these
results, it is possible to say that students' feelings about homework were both positive and negative
and that homework was important for them. The most striking aspect of the results obtained was
that all of the students expressed at least one negative emotion about when they did not do their
homework. This indicated two outcomes, the latter of which we needed to discuss further. The first
was that all students sometimes did not/could not do their homework. The reasons for not doing or
not being able to do homework might have been due to the student himself/herself, the home
environment, or the homework itself. The second was that the negative emotions they experienced
when they did not/could not do their homework were related to teacher reactions. Teacher reactions
caused students to feel lazy/unsuccessful, unhappy/sad, or sluggish/nervous. Accordingly, it can be
claimed that the source of students' negative emotions was not only homework but also the negative
reactions of the teacher when they did not do their homework. It cannot be said that a student who
is apprehensive about/afraid of the reaction he/she will get from the teacher when he/she does
not(cannot) do his/her homework will go to school willingly. It can be expected that the academic
success of a student who does not go to school willingly will be low. Therefore, it can be said that
homework application, which has been observed to have a positive effect on academic achievement
in some studies, may be ineffective or have negative effects depending on the teacher's reaction.
Likewise, Giines (2014) expressed the negative effects of homework on students as leading to stress,
discouraging students because it made them feel obliged, and causing inequality as the conditions
of each family were not the same.

The views of teachers and parents on the function of homework and its effect on student
achievement were examined within the framework of the second sub-objective of the research.
According to the results, the main function of homework was revision. Revision of the lesson at
home through homework prevents forgetting and helps detect and eliminate learning losses. Other
functions of homework included developing a sense of responsibility in the student and preparing
for the new subject. Current research results on the functions of homework are consistent with other
research results on the subject (Duban, 2016). The teachers and parents participating in the study
thought that homework had a positive effect on student achievement, depending on the amount of
homework, students” readiness level, their focus on the lesson, and family support. On the other
hand, some teachers and parents thought that homework also had negative functions. For example,
children got tired of the lesson, did not want to go to school when they did not do homework, went
to school hesitantly, lost their self-confidence, and feared that the teacher would get angry with
them. They thought it might negatively affect academic success depending on the amount and
difficulty of homework. When all these results are evaluated together, it can be said that the positive
effect of homework on student behavior and academic development depends on the quantity and
quality of homework. If homework, which is expected to have a positive effect on student success,
is not appropriate for students’” level in terms of quantity and quality, it is expected to have the
opposite effect. Some studies on the subject have shown that homework has both positive and
negative functions/effects. For example, teachers participating in the study by Ozer and Ocal (2013)
stated "reinforcing the knowledge given at school" as the primary positive function of homework,
while they considered "causing students to get bored" as one of the leading negative effects.
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In relation to the third sub-objective of the research, teachers” methods of giving feedback on
homework were examined. Teachers often rewarded students who did their homework (symbolic
or verbal rewards, small gifts) or gave grades (+/-). On the other hand, correction (pointing out
mistakes, solving questions in class) was a less used feedback technique. Feedback given to students
who did not or could not do their homework included practices such as punishment or forcing them
to do their homework. Rewarding is not really feedback and has no effect on student success (Borich,
2014, p. 16). Punishment or coercion is not appropriate feedback, either. There are studies showing
that feedback has positive effects on academic achievement, self-efficacy, and motivation in the
learning process (as cited in Demiraslan Cevik, 2014). When the findings related to students' feelings
about homework, which were examined within the framework of the first sub-objective of the
research, and the findings related to teachers' feedback methods were evaluated together, the source
of the students' negative emotions was understood. The widespread use of reward and punishment
methods, both of which are ineffective in the development of student behavior, cause students to
engage in a process of attachment to external stimuli rather than self-control in their approach to
homework. In this case, the bond that students establish with homework gains meaning within the
framework of teachers’ reactions, and students' approach to homework is shaped depending on the
direction and severity of teachers' reactions.

Within the framework of the fourth sub-objective of the research, parental involvement in
homework was examined according to the opinions of students, teachers, and parents. Students
mostly got help from their families for Mathematics, Science, and English courses while doing their
homework. One student stated that he/she received help for all lessons. Those who helped with
homework were older siblings, parents, or relatives. Demirtas (2011) found that fourth-grade
elementary school students had the most difficulties while doing their Mathematics, English,
Science, and Turkish homework and they mostly got help from their mothers, elder sisters, or elder
brothers while doing their homework. Students needed help because “the lesson was difficult,” “the
questions were difficult to understand,” or “their English was poor.” All of the teachers thought that
parental involvement in homework was positive. Parental involvement in homework ensures that
the student understands instructions and does homework, it increases the child's willingness to
study and learning pace, it helps parents to have information about the child's progress, and it
improves the communication between parents and the child and between parents and school. On
the other hand, some teachers also mentioned the negative effects of parental involvement in
homework. For example, some parents did homework and forced the child to do homework. All of
the parents helped their children to do their homework in various ways. Parents helped the child by
explaining the issues that he/she did not understand, pointing out mistakes, completing missing
parts, checking whether the homework was done, studying together with him/her, motivating
him/her, giving information to the teacher about him/her, and creating a schedule for studying.
Parental involvement has been examined in two categories in the related literature: parental support
and parental control. Parental support is divided into two sub-dimensions: support for content and
support for autonomy (Erdogan, 2020). In the current study, when the results of how parents helped
their children with their homework were examined, it was seen that they both controlled their
children and gave support in terms of content and autonomy. In this respect, the current research
finding is consistent with the literature on the subject.

Suggestions developed based on the results of the research are as follows:

1. The causes of elementary school students' negative feelings about homework and the ways
to change these feelings should be examined.
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2. A homework policy, including the difficulty level and the duration of homework given in
elementary schools, should be prepared based on the literature and implemented by the
Ministry of National Education.

3. Teachers' methods of giving feedback on homework are inadequate. Simply checking
whether an assignment has been done does not provide a meaningful learning experience
for the student. For this reason, teachers working in elementary schools should be
encouraged to give feedback on homework, they should be given in-service training on
feedback methods, based on a needs analysis to be performed on this subject, and an
additional fee should be paid in return for the time they will spend for feedback.

4. The brochure "How Can You Contribute to Your Child's Future?" prepared by the Ministry
of National Education General Directorate of Special Education and Guidance Services about
parent involvement in homework should be delivered to all parents.
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Giris

Vali Aydin Arslan Fen lisesinde okuyorum. Odevler o kadar fazla ki her giin sabahlamak zorunda
kaliyorum 2 kere kalbim durdu uykuya ihtiyacim oldugu sdylendi ama okulum ¢ok uzak 2 saatlik
yol git gel yapiyorum. Her giin kendime zaman ayiramiyorum gergekten ¢ok yoruldum seneye
agiga gececegim babam izin vermiyor yillardir da izin vermiyor artik hayatimdan vazgectim
(Mahmut Adl Bir, 2022).

Bir internet sitesine Mahmut adli lise 6grencisi tarafindan yazilmis olan bu soézlerin, ddevin
ogrenciler tizerindeki etkisini abarttig1 diisiiniilebilir. Ancak “iki kere kalbim durdu ... hayatimdan
vazgectim” diyen Mahmut'un sesine kulak verilmediginde neler olabilecegini kestirmek miimkiin
degil. Cin’de 13 ve 15 yasindaki iki 6grencinin 6devlerini tamamlayamadiklari i¢in canlarina kiymais
olmalar1 (Cin'de Iki Ogrenci, 2013), odevin olas1 olumsuz etkileri konusunda sarsici bir uyar:
yapmaktadir. Bu uyari, édev ile ilgili baz1 sorular giindeme getirmektedir. Odev, 6gretmenler,
ogrenciler ve veliler agisindan ne anlama gelmektedir? Ogrenciler, ddev ile ilgili sorunlar yastyor
mu? Aileler bu konuda ¢ocuklarina yardima olabiliyor mu? Odevler, hangi amaglarla veriliyor?
Odevlerin zorluk diizeyi konusunda bir sinirlama var mi1? Biitiin &gretmenler 6devlere doniit
veriyor mu? Doniit verme usulleri nesnel mi? Bu sorular, kapsamli bir 6dev politikas: ile
yanitlanabilir. Ancak Tiirkiye'nin, 6grenciler, 6gretmenler ve veliler agisindan yol gosterici bir 6dev
politikast bulunmamaktadir. Odev uygulamalar ile ilgili Milli Egitim Bakanhgi (MEB) mevzuat
incelendiginde, zamanla belirsizligin arttig1 goriilmektedir.

flkokul diizeyinde 6dev uygulamasiyla ilgili ilk diizenleme, 13 Ocak 1966 tarihli Ilkokullar
Yonetmeligi'nde yapilmistir. Yonetmelikte (1966) “0dev” ve “inceleme 6devi” farkli ders dis
etkinlikler olarak tanimlanmistir. Inceleme &devi, gezi, gdzlem vb. okul disi egitsel etkinliklerin
siifla birlikte yapilmasimnin miimkiin olmadigi durumlarda bireysel ya da gruplar halinde
ogrencilerin kendi baglarma yapabilecekleri gezi, gozlem etkinliklerini icermektedir. Yonetmelige
(1966) gore inceleme d6devinin ¢ocugun kendi basina yapabilecegi zorlukta olmasi, nerede ve nasil
yapilacaginin  actkca soylenmesi gerekmektedir. Ayrica, “cocuklarn bulamayacaklari,
goremeyecekleri ve Ogrenmede giiclitk c¢ekecekleri arastirma ve incelemeler 6dev olarak”
verilmemelidir. Odev ise “yeni bilgiler edinmek ya da kazanilan bilgileri giiclendirmek amaciyla,
evde ve sinifta yapilmak iizere, 6grencilere sozlii, yazili ya da is seklinde” verilen gorevler olarak
tanimlanmustir. Yonetmelige (1966) gore “birinci devre [birinci, ikinci, {iglincli smif] 6grencilerine
evde yapilmak iizere yazili 6dev verilemez”. Ikinci devre [dort ve besinci siniflardaki] dgrencilere
verilecek 6devler ise onlar1 “bir saatten fazla mesgul etmeyecek” sekilde diizenlenir. Odev verilirken
Ogrencilerin “yas ve bilgi seviyeleri, aile ve ¢evre durumlar1” dikkate alinir. Yonetmelikte (1966)
hangi tiir 6devlerin verilemeyecegi de agiklanmistir. Buna gore “dikkatsizlige, tistiin korii is
yapmaya ve bu yollarla kotii aliskanliklar kazanmalarina” yol agacak ddevler verilemez; “metin
kopyalari, uzun yaz1 tekrarlamalar1 gibi Ogrencinin usanmasina, imlasinin ve yazisinin
bozulmasma” yol acacak ddevlerden kacinilir. Odevlerin bigimi ile ilgili olarak “yazili devlerde
kagt israfina, amaca uygun olmayan siislemelere” yer verilmemesi gerektigi belirtilmistir. Odevler,
ogretmen tarafindan incelenmeli, yanlislar “renkli kalemle” isaretlenmeli ve ortak hatalar sinifta
diizeltilmelidir. YOnetmelikte (1966) Odev, Ogrenci basarisinin belirlenmesi, yani 6l¢gme
degerlendirme siiregleri ile iliskilendirilmemistir.

[lkokullardaki 6dev uygulamalarim ayrintilariyla diizenleyen bu Yénetmelik (1966), giiniimiizde
(2023 yilinda) yiirtirliikte degil. Bu Yonetmeligin giincel stirimii 26 Temmuz 2014 tarihli Milli
Egitim Bakanligt Okul Oncesi Egitim ve Ilkogretim Kurumlari Yonetmeligi’dir. Giincel
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Yonetmelikte (2014) “6dev” sozciigii yok. Bunun yerini “proje” sozciigii almis. Yonetmelikte (2014)
proje, “6grencilerin grup halinde veya bireysel olarak istedikleri bir alan veya konuda inceleme,
aragtirma ve yorum yapma, goriis gelistirme, yeni bilgilere ulasma, 6zgiin diisiince iiretme ve
¢ikarimlarda bulunmalar1 amaciyla ders 6gretmeni rehberliginde yapacaklar: ¢alismalar” seklinde
tanimlanmustir. Yonetmeligin (2014) cesitli maddelerinde 6lgme ve degerlendirme ile iliskilendirilen
proje calismalari, 6grencinin dénem sonu ve yilsonu notunda etkilidir.

Benzer amaglarla uygulamaya konulmus 1966 ve 2014 tarihli yonetmelikler arasinda yedi
yonetmelik daha vardir. Bu yonetmelikler, 1972, 1976, 1987, 1992, 1992 (aymu yil iki ayr1 yonetmelik
yapilmisg), 2003 ve 2006 yillarinda yayinlanmis ve bir 6ncekini yiiriirlitkten kaldirmigtir. Ortalama
bes yilda bir yenilenen ilkokul (ilkogretim) yonetmeliklerinde 6dev uygulamasma iliskin ayrintilh
diizenlemelerden 6dev ifadesinin tiimiiyle metinden ¢ikarilmasma dogru bir degisim oldugu
goriilmektedir. Bu yoOnetmeliklerden ¢ikarilan ©dev konusu, bagka yonetmeliklerde de
diizenlenmemistir. Buna gore giiniimiizde Tiirkiye'de ilkokul diizeyinde Ogretmenlerin proje
disinda 6dev vermesinin yasal bir dayanagi, dolayisiyla ilkokul diizeyinde uygulanabilecek bir
odev politikasinin olmadig1 sdylenebilir. Ancak gozlemlerimiz, tiim diizeylerde 6gretmenlerin 6dev
vermeye devam ettikleri yoniindedir.

Tiirk Dil Kurumu'nun Tiirkge Sozliigii'nde 6dev, “yapilmasi, yerine getirilmesi, insanlik duygusu,
tore ve yasa bakimindan gerekli olan is veya davranis, vazife, vecibe” ve “6gretmenin 6grencilere
okul disinda yapmalar igin verdigi ¢alisma” seklinde tanimlanmistir. Odev ya da ev ddevinin
Ingilizcedeki tanim1 da Tiirkge sozliikteki tanimiyla aynidir. Demirel (2008) de benzer bir tanim
yapmaktadir: “Odev, yapilmasi, yerine getirilmesi gerekli olan is ya da davranistir. Egitim agisindan
odev genellikle 6grencilerin okul disinda yapmalar1 istenen etkinliktir.” Odevin iig tiirii, islevi
oldugu ya da ti¢ durumda kullanildig1 sdylenebilir. Birincisi, 6grencinin gelecek derste islenecek
konuya hazirlikli gelmesi ya da en azindan konu hakkinda az da olsa bilgi sahibi olmasi amaciyla
ders oncesi verilen “hazirlik 6devi” (Ok ve Caliskan, 2019). Ikincisi, derste islenen bir konunun
ogrenilmesine katki saglamak amaciyla okuldan sonra bazi etkinliklerin yapilmasi, sorularin
¢Oziilmesi, okuma parcalarinin okunmasi vb. seklindeki “tekrarlama/alistirma 6devi” (Akran, 2021;
Erdogan, 2020). Ugiinciisii de giiniimiizde daha ¢ok “proje” sozciigiiyle karsilanan ve inceleme,
arastirma, rapor yazma, yorumlama ve sunma vb. bircok zihinsel beceriyi igeren
“inceleme/arastirma 0devi”. Bu ii¢ 0dev tiiriiniin son tahlilde 6grenmenin kalic1 hale gelmesini
amagladig sdylenebilir.

Odevin, ogrenmenin kalic1 hale gelmesi disinda da islevleri vardir. Tlkokul déneminde sorumluluk
alma, calisma becerisi gelistirme gibi becerileri olusturan bireyler egitim hayati boyunca bu tutum
ve davramslarini devam ettirebilirler. Odev, dgrencilerin becerilerinin ve yeteneklerinin farkina
varmalarmi saglayabilir. Ev 6devleri, ailenin de egitim siirecine katilmas1 igin bir aractir. Aile,
odevleri incelediginde, ¢ocugunun durumu hakkinda bilgi sahibi olur, ¢ocuguna yardim eder ve
okuldaki stireci gozlemleme imkani bulabilir. Olumlu islevlerine karsin 6dev, veliler, 6gretmenler
ve Ogrenciler arasinda siire, nitelik, miktar agilarindan tartisma konusu olabilmekte (Giines, 2014)
ve Ogrencileri okuldan sogutmakta, sosyal ve duygusal yonden olumsuz etkileyebilmektedir (Yel ve
Ural, 2020).

Ev 6devi, biitiin diinyada “verilmeli - verilmemeli” ¢izgisinde tartisma konusu olmustur (Giines,
2014; Marzano ve Pickering, 2007; Ozdemir, 2018; Turanly, 2007). Tartismanin taraflari, goriislerini
giiclii bilimsel kanitlarla ispatlama ugrasi i¢indedir. Ornegin, Cooper, Robinson ve Patall (2006),
1987-2003 yillar1 arasindaki konu ile ilgili arastirmalarin meta analiz ¢alismas: sonucunda
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“dgrencilerin yaptiklar: 6dev miktari ile basar1 arasindaki iliski pozitif ve istatistiksel olarak anlaml
bulunmustur. Bu nedenle, elimizdeki kanitlara dayanarak odev yapmanin akademik basariy:
artirdigt  sonucuna varmanin ihtiyath olmayacagmi disliniiyoruz” degerlendirmesini
yapmaktadirlar. Buna karsin Bennett ve Kalish (2006), 6devlerin hem niceligini hem de niteligini
elestirmektedirler. Cok fazla ddevin 6grencilerin sagligina ve aile hayatina zarar verdigine dair
kanitlar sagladilar ve 6gretmenlerin 6dev verme konusunda iyi egitilmediklerini iddia ettiler.
Kapikiran ve Kiran (1999), ev 6devi ile akademik basar1 arasinda bir iliski olmadig1 sonucuna
ulasirken Bas, Sentiirk ve Cigerci (2017) tarafindan yapilan ¢alismada ev 6devlerinin akademik
basariya “az da olsa” olumlu etkisi oldugu tespit edilmistir. Bu tartisma, “O6dev verilmeli-
verilmemeli” ¢izgisinin 6tesinde ele alinmalidir. Yapilmasi gereken, bir 6grenme araci olarak 6dev
uygulamasindan en uygun sekilde yararlanmaktir. Bunun i¢in de konunun tartisilmasi ve arastirma
sonuglariyla aydinlatilmas: gerekmektedir.

Ev 6devinin ilkokul, ortaokul ve lise diizeylerinde uygulanmasina iliskin 6zellikle 2010 yilindan
sonra Tiirkiye'de giderek artan sayida arastirma yapilmistir (Kog Akran, 2021). Konu ile ilgili
arastirmalarin ¢ogu, Ogretmenlerin ev Odevleriyle ilgili gortislerini ve/veya uygulamalarini
incelemektedir (Baynazoglu, 2018; Demir ve Yaman, 2020; Duban, 2016; Gokdag Baltaoglu ve
digerleri, 2017; Olusum Zaifoglu ve digerleri, 2020; Ozer ve Ocal, 2013; Susam ve Demir, 2019; Yel
ve Ural, 2020). Baz1 ¢alismalarda 6gretmenlerin yani sira yonetici, 6grenci ve veli goriislerine
basvurulmustur (Alpayar, 2020; Demirbas, 2011; Kalsen ve digerleri, 2020; Ok ve Caliskan, 2019).
Tlkokul 6grencilerinin ev 6devlerine iliskin goriis, algi ve/veya tutumlarmin incelendigi calismalar
da yapilmistir (Calp, 2012; Cetinkaya ve Uzunkol, 2019; Ozel ve Ocal, 2012). Erdogan (2020) ve Kurt
(2020) ev oOdevlerine veli katilimini incelemis; Kog¢ Akran (2021) ise ev 0Odevleriyle ilgili
aragtirmalarin sistematik analizini yapmstir. Konu ile ilgili calismalarmn her biri Tiirkiye'nin bir
odev politikas1 gelistirilmesine katki saglamaktadir. Ev 6devi ile ilgili arastirmalarin sayismnin
artmasi, Orgiin egitimin tiim diizeylerinde 6dev uygulamalarinin niteligi, stiresi, miktar1 yoniinden
kapsaml politikalarmn gelistirilmesi icin gerekli goriilmektedir.

Bu gercevede mevcut calismanin problemi, ev 0devinin anlami, islevi ve akademik basariya
etkisinin, 0gretmenlerin ev Odevlerine doniit verme uygulamalarinin ve ev Odevlerine aile
katiminin ilkokul O6grenci, O6gretmen ve veli goriisleri cercevesinde incelenmesidir. Bu
arastirmadan elde edilecek sonuglar, 6dev uygulamasina iliskin olarak 6grenciler, 6gretmenler ve
veliler acisindan yol gosterici bir politika metninin hazirlanmasina katki sunabilecektir.

Amag

Bu arastirmanin amaci, ev ddevinin anlamu, islevi, 6grenci basarisina etkisi, 6gretmenlerin dontit
verme uygulamalar1 ve ev ddevine aile katiliminin ilkokul 6grenci, 6gretmen ve veli goriislerine
gore incelenmesidir. Bu amag dogrultusunda asagidaki sorulara yanit aranacaktir.

1. Ogrencilere gore ev 6devinin anlami nedir?

2. Ev odevinin iglevi ve 6grenci basarisina etkisine iliskin olarak 6gretmenlerin ve velilerin
gortisleri nelerdir?

3. Ogretmenlerin ev 6devine doniit verme usulleri nelerdir?

4. Ev 6devine aile katilimina iligskin olarak 6grenci, 6gretmen ve velilerin goriisleri nelerdir?
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Yontem

Bu ¢alismada ilkokulda verilen 6devlerin anlamina, islevine, 6grenci basarisina etkisine, doniite ve
aile katilimma iligkin 6grenci, 6gretmen ve veli goriiglerinin incelenmesi amaglandig: igin nitel
arastirma yontemlerinden olgu bilim teknigi kullanilmistir. Olgu bilim, bir olguyu “dogrudan”
deneyimleyen bireylerin goriislerine basvurmak suretiyle yiiriitiilen bir arastirma yontemidir
(Patton, 2014). Ev 6devi ile ilgili olarak 6grenci, 6gretmen ve velilerin bireysel deneyimlerinin
derinlemesine incelenmesi, bu aragtirmanin amacina uygun bir arastirma yaklasimidir. Arastirma
igin gerekli etik izinler, Tokat Gaziosmanpasa Universitesi Sosyal ve Begeri Bilimler Etik Kurulu'nun
14.01.2022 tarih ve 01-30 sayili karari ile alinmastir.

Calisma Grubu

Arastirmanin ¢alisma grubunu, 2021-2022 ogretim yilinda Sanhurfa ilinin Akgakale ilgesinde
bulunan bir ilkokulda 6grenim goren 10 6grenci, 10 6gretmen ve 10 veli olusturmaktadir. Calismaya
katilan Ogretmen, Ogrenci ve veliler tesadiifi 6rnekleme yontemi ve goniilliilitk esasina gore
belirlenmigtir. Calismaya katilan oOgrenciler ve veliler birbirlerinden bagimsizdir. Calisma
grubundaki dgrencilerin yedisi kadn, iicii erkektir. Ug¢ 6grenci iigiincii, yedi 6grenci dérdiincii
siniftadir. Ogrencilerin annelerinin gogunlugu ilkokul mezunu, babalarinin gogunlugu lise
mezunudur (Tablo 1).

Tablo 1
Aragtirmaya Katilan Ogrencilerin Kisisel Bilgileri
Kod Cinsiyet Smift Anne Egitim Diizeyi Baba Egitim Diizeyi
¢l Kadin 3 Ikokul Lise
Q2 Erkek 3 Ikokul Lise
C3 Kadin 4 Tkokul Lise
C4 Kadin 4 Tkokul Lise
C5 Erkek 3 Ikokul Lise
Ccé6 Kadin 4 Hig okula gitmemis Ortaokul
C7 Kadin 4 Ikokul Lise
Cs Kadin 4 Tkokul Lise
¢9 Erkek 4 Universite Universite
C10 Kadin 4 Ortaokul Lise

Arastirmaya katilan 6gretmenlerin sekizi kadin, ikisi erkektir; ikisinin brangi ingilizce, digerleri smaf
dgretmenidir. Goriisme yapilan velilerin tamami1 kadindir. Ucii iiniversite, biri lise, dordii ilkokul
mezunudur. Ikisi hi¢ okula gitmemistir. Arastirmaya katilan velilerin ¢ocuk sayis1 bir ile alti
arasinda degismektedir (Tablo 2).
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Tablo 2
Arastirmaya Katilan Ogretmenlerin ve Velilerin Kisisel Bilgileri
Ogretmenler Veliler

Kod Cinsiyet Brang Kod Cinsiyet Egitim Diizeyi Cocuk Sayisi
O1  Kadin Sinuf Ogretmeni V1l Kadmn Universite 2
02  Erkek Sinif Ogretmeni V2  Kadin Tkokul 3
O3  Kadin Ingilizce Ogretmeni V3  Kadin Tkokul 5
O4  Erkek Sinif Ogretmeni V4  Kadin Hig okula gitmemis 4
05 Kadin Sinuf Ogretmeni V5  Kadmn Tlkokul 6
06  Kadin Sinif Ogretmeni V6  Kadin Hig okula gitmemis 4
07  Kadin Sinif Ogretmeni V7  Kadin Universite 1
08  Kadin Ingilizce Ogretmeni V8  Kadin Tkokul 1
09 Kadin Sinuf Ogretmeni V9  Kadmn Lise 2
010 Kadin Sinuf Ogretmeni V10 Kadin Universite 2

Verilerin Toplanmasi

Veriler, arastirmacilar tarafindan ilgili alanyazina dayali olarak 6grenci, 6gretmen ve veliler igin ayr1
ayr1 hazirlanmis goriisme formlari ile toplanmustir. Goriismeler yapilmadan 6nce calisma grubu
disindan birer 6grenci, 6gretmen ve veli ile 6n deneme yapilmistir. Gortisme formunun gegerligini
ylikseltmek amaciyla uzman goriisiine bagvurulmus ve 6n deneme sonuglariyla birlikte gerekli
diizeltmeler yapilarak formlara son hali verilmistir. Formlarin ilk boliimlerinde katilimcilar
hakkinda bilgi sahibi olmaya déniik sorular yer almaktadir. Tkinci kisimda ise 6grenci, 6gretmen ve
velilerin ev 6devlerine iligkin goriislerinin belirlenmesine doniik agik uglu sorular yer almaktadir.
Ogrenci goriisme formunda dort, 6gretmen goriisme formunda yedi, veli goriisme formunda bes
soru yer almaktadir. Ogrencilere, ev ddevine iliskin duygularini ve aile bireylerinin ev ddevine
katkisina doniik gortislerini ortaya ¢ikaran sorular sorulmustur. Ogretmenlere, ev 6devinin iglevi
ve Ogrenci basarisina etkisi, doniit verme uygulamalari, 6devini yapan ve yapmayan 0grencilere
gosterdikleri tepkiler ve ev Odevlerine aile katilimi ile ilgili sorular sorulmustur. Velilere, ev
odevinin islevi, 0grenci basarisina etkisi ve ev ddevlerine katilimlarma iliskin goriislerini ortaya
¢ikarmay1 amaglayan sorular sorulmustur.

Goriigsmeler, katilimalarin goriislerini rahat ifade edebilmeleri ve gizliligin saglanmasi icin okulun
uygun bir yerinde yiiz ylize ve bazi velilerle telefonla yapilmistir. Gorlismeler sirasinda ses kaydi
alinmistir. Ses kaydi alinmadan 6nce 6gretmen ve velilere kisisel bilgilerinin yalnizca arastirma
kapsaminda kullanilacag ile ilgili bilgilendirme yapilmis, gizlilik esasli ses kaydi alinmasina
rizalarinin olduguna dair onam formu imzalatilmistir. Goriisme sirasinda 6grencilerden ses kaydi
alinmasi i¢in de velilerine veli onam formu imzalatimistir. Gortismeler 17.01.2022-06.02.2022
tarihleri arasinda yapilmistir. Ogrenci goriismeleri 22 dakika 94 saniye, 6gretmen goriismeleri 54
dakika 75 saniye, veli goriismeleri 31 dakika, 32 saniye siirmiistiir. Toplam goriisme kaydi, 110
dakika 35 saniyedir.

Verilerin Analizi

Arastirmaya katilan 6grenci, 0gretmen ve velilerle yapilan goriismelerden elde edilen veriler, igerik
analizi teknigi ile ¢oztimlenmistir. Analizler, Egitim YOnetimi alanindan bir Ogretim iiyesi
tarafindan incelenmis ve gerekli diizeltmeler yapilmistir. Analiz sonucunda ulasilan bulgular, tema
tablolari ile verilmis, glivenirligi artirmak amaciyla dogrudan alintilarla sunulmustur. Tablolarda
ve dogrudan alintilarda katilimar kodlar1 kullanilmistir. Bu kodlar, 6grenciler igin C, 6gretmenler
icin O ve veliler i¢in V harfiyle gosterilmistir.
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Bulgular

Bu kisimda arastirmanin alt amaglarma uygun olarak 6grenci, 6gretmen ve velilerle yapilan
gortismelerden elde edilen bulgular yer almaktadir.

Ev Odevinin Anlamina iliskin Olarak Ogrencilerle Yapilan Goriismelerden Elde Edilen Bulgular

Arastirmanin birinci alt amaci ¢ergevesinde Ogrencilerin goziinden ev 06devinin anlamu
incelenmistir. Ogrencilerin ev ddevi ile ilgili diisiinceleri, yaglara uygun olarak onlarin duygular
tizerinden anlagilmaya ¢alisilmistir. Ogrencilere “Odevini yaptiginda/yapmadiginda kendini nasil
hissediyorsun? Odev kontrol edilirken kendini nasil hissediyorsun? Neden?” ve “Ev &devi bir canli
olsaydi ona ne sdylemek isterdin?” sorular1 sorulmustur. Ogrencilerin sorulara verdikleri yamtlarin
analizinden elde edilen bulgular Tablo 3 ve Tablo 4'te verilmistir.

Tablo 3 incelendiginde Ogrencilerin 6devlerini yaptiklarinda kendilerini “mutlu veya basarii”
hissettikleri goriilmektedir. Ogrenciler 6devlerini yaptiklarinda olumlu duygular yasiyorlar. Ciinkii
O0dev yapmay1 seviyorlar; 6dev yapmalarinin 6grenmelerine katki sagladigimi diistintiyorlar;
Ogretmenin pekistire¢ vermesi (6rnegin “aferin” demesi) hoslarma gidiyor; 6gretmenin olumsuz
tepkisinden kurtuluyorlar; zeki ve ¢aliskan olduklarini diistiniiyorlar; “zor 6devleri” yapabildikleri
i¢in akilli/basarili olduklarim diisiiniiyorlar: “Cok mutlu hissediyorum. Ciinkii 6devlerimi yapmay1
¢ok seviyorum.” (C1) “Harika. Ciinkii ev 6devleri olmasaydi biz hi¢ okuma yazma 6grenmezdik.”
(C2) “Ogretmenim, akilli gibi hissediyorum, ama fazla akilli gibi de hissetmiyorum. Ev 6devleri zor
diye.” (C4) “Basaril1 hissediyorum. Zekiyim, en ¢aligkan benim.” (C9)

Tablo 3
Ogrencilerin Ev Odevini Yaptiklarindaki ve Yapmadiklarindaki Duygular: (n=10)
. Katilima
Durum Duygu (Bu Duygunun Nedeni) f Kodu
Odevini Mutlu (Odevi/6dev yapmay1 sevme; Ogrenmeye katki sagladigmi 6 C1, C2, C3,
yaptiginda diisiinme; Ogretmenden pekistireg alma; Ogretmenin olumsuz C6, C7, C10
tepkisinden kurtulma)
Basarili (Zeki ve caligkan oldugunu diisiinme; Ogretmenden 4 C4,C5,C8,
pekistire¢ alma; Zor bir isi basarma) C9
Odevini Basarisiz/Tembel (Ogretmenin kizmasi/kizacak olmasy; Pekistireg 5 4, C5, C6,
yapmadiginda alamama) ¢7,C10
Mutsuz/Uzgiin (Odev yapmay1 sevme; Ogretmenine verdigi sézii 4 C1, C3, C8,
tutamama; Ogretmenin kizmasi/kizacak olmasi; Kendine 9
yakistiramama; Ogretmenin dayak atmast)
Kendine kizgin (Odevi sevme) 2 C2,C3
Halsiz/Gergin (Hata yapma korkusu) 2 C5,C7

Ogrenciler ddevlerini yapmadiklarinda ise kendilerini “basarisiz/tembel, mutsuz/iizgiin, kendine
kizgin veya halsiz/gergin” hissediyorlar (Tablo 3). Ogrencilerin yanitlarindan, devlerin onlar igin
onemli oldugu anlasilmaktadir. Odevlerini yapmadiklarinda hissettikleri bu olumsuz duygular,
Ogretmenin kizmasi/kizacak olmasi hatta herkesin iginde dayak atmasindan; pekistireg
alamamaktan; sevdigi bir isi (0dev) yapamamis olmaktan; 6gretmenine verdigi sozii tutamamaktan;
o0dev yapmamayr kendine yakigtiramamaktan ve Odev yaparken hata yapmis olmaktan
korkmalarindan kaynaklanmaktadir: “Yapmadigimda basarisiz. Boyle tembel gibi. Ciinkii ev
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odevlerimi yapmadigimda canim sikiliyor.” (C5) “Odevimi yapmadigimda cok iiziilityorum.
Ciinkii 6devlerimi yapmadigimda, 6gretmenime s6z veriyorum soziimde duramiyorum.” (C8) “Ev
odevlerimi yapmadigimda kendime c¢ok kiziyorum. Kendimden nefret etmeye baghyorum.
Uziililyorum ciinkii ev 6devlerimi ¢ok seviyorum.” (C2) “Kontrol edilirken, gretmenin yaninda
biraz kotii hissediyorum, yanlis olur diye. Halsiz hissediyorum. Sonra gergin hissediyorum.” (C5)

“Ev 6devi canli olsaydi ona ne sdylemek isterdin” sorusuna ogrencilerin verdikleri yanitlar Tablo
4’te siralanmistir. Buna gore ev ddevine alti 6grencinin olumlu duygularla (sevgi, fayda); {ig
ogrencinin olumsuz duygularla (zorlanma, nefret) ve bir Ogrencinin de noétr yaklastig
goriilmektedir. Odevlere “Hayatimdan ¢k artik!” seklinde seslenen C9, 6devini yapmadiginda
o0gretmenin kendisine “herkesin iginde dayak atmasindan” korktugunu ifade etmistir (Tablo 3).

Tablo 4
Ogrencilerin Ev Odevi Bir Canli Olsaydi Ona Séylemek Istedikleri Sozler
K;;(t;l;rlr:a Sozler Tema

C1 Seni cok seviyorum. Ogretmenim seni bana vermediginde canim cok sikilyyor. Sevgi
¢2 Tyi ki sen benim ev 6devimsin. Sen olmasaydin biz hi¢ okuma yazma 6grenmezdik. Fayda
¢3 Benim ddevlerimi birlikte yapabilir miyiz? Notr
C4 Zor bir sey derdim. Zorlanma
¢5 Derdim ev ddevlerini ¢ok seviyorum. Sonra derdim iyi ki varsiniz. Sevgi
C6 Derdim hemen ol, hizlica. Bagka derdim seni seviyorum. Sevgi
C7 Onu sevdigimi soylemek isterdim. Sevgi
c8 Biitiin édevi kendisi yapsin. Boyle kolay olsun ddevler. Zorlanma
¢9 Hayatimdan ¢ik artik! Bunu demek isterdim. Hayatimdan ¢ik! Nefret
C10 Lyi ki varsin derdim. Fayda

Odevin Islevine ve Ogrenci Bagarisina Etkisine Iliskin Ogretmenler ve Velilerle Yapilan
Goriismelerden Elde Edilen Bulgular

Ogretmenlere ve velilere, “Ilkokul diizeyinde &grencilere verilen ev 6devlerinin islevi nedir?
[lkokulda verilen ev ddevlerinin 6grenci basarisi iizerinde etkisi var midir? Neden?” sorular
yoneltilmistir. Ogretmenlerin ve velilerin bu sorulara vermis olduklar1 yanitlarin analizinden elde
edilen bulgular Tablo 5’te verilmistir.

Tablo 5 incelendiginde 6gretmenlerin ve velilerin, ilkokulda verilen ev 6devlerinin islevine iligkin
soruya “dersin tekrar edilmesi, sorumluluk bilincinin gelistirilmesi ve yeni konuya hazirhk”
seklinde yamitlar verdikleri goriilmektedir. Ogretmenlere ve velilere gore ev 6devi, okulda grenilen
konularin evde tekrar edilmesini saglayarak unutmay1 6nlemekte, 6grenme igin harcanan zamani
artirmakta, Ogrenme kayiplarinin tespit edilmesine ve giderilmesine yardimci olmakta ve
ogrenmenin stirekliligini saglamaktadir: “Okulda 6grendiklerini evde tekrar etmeleri agisindan
gayet giizel bir sey.” (O1) Iki 6gretmen ve bir veli, ev 6devinin 6grencide sorumluluk bilincinin
gelismesine, bir Ogretmen de Ogrencinin derslere hazirlikli gelmesine katki sagladigini
diistinmektedir: “Bence ¢ok onemli. Ciinkii 6grencilerin sorumluluk kazanmalarina yardima
oluyor. Bir 6dev verdigimiz zaman onun geri gelmesini istiyoruz.” (O4) “Ilkokulda ¢ocuga ev 6devi
verilmelidir. Ogrenci 6dev yaparak sorumluluk almis oluyor. Odev, veli ve dgretmen arasinda
iletisim oluyor.” (V10) “... hem de yeni konular i¢in 6n dgrenme siireci olur. ... Sadece bugiiniin
konularini degil, ertesi giiniin de konulariyla alakali bir arastirma 6devi veririm.” (O2)
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Tablo 5
Ogretmenlerin ve Velilerin Ev Odevinin Islevine ve Ogrenci Basarisina Etkisine Iliskin Goriisleri
Odevin; Alt Tema f Katilima
Kodu
i§levi Dersin tekrar edilmesi (Unutmanin 6nlenmesi; Ogrenme icin harcanan 20 01, ..., 010,
zamanin artmasi; C)grenme kayiplarinin tespit edilmesi ve giderilmesi; Vi, ..., V10
Ogrenmede kesinti yasanmamas;)
Sorumluluk bilincinin gelistirilmesi 3 04,08, V10
Yeni konuya hazirlik (Derse hazir gelinmesi) 1 O2
Basariya ~ Olumlu (iglevler: Dersin tekrar edilmesi; Ogrenme kayiplarmin tespit 20 01, ..., 010,
Etkisi edilmesi ve giderilmesi; Derse yogunlasma; Okula gitme isteginin artmasi; Vi, ..., V10

Okudugunu anlama hizinin artmasi; Okul disinda da 6grenmenin siirmesi;

Sorumluluk) (Kosullar: Odev miktarimin ¢ocugu yormayacak diizeyde

olmasy; Cocugun derse odaklanmasi; Hazirbulunusluk; Aile destegi)

Olumsuz (Islevler: Cocugun derslerden bikmasi; Odev yapmadigi zaman 7 01,02, 04,
¢ocugun okula gitmek istememesi, cekinerek gitmesi; Kendine giivenini 05, 07, V1,
yitirmesi; Ogretmenin kizmasindan korkmasi) (Kosullar: Odev miktari; V2

Odevin zorlugu; Cocugun akademik basarisinin diisiik olmasi)

Ogretmenlerin ve velilerin tamami, ev 6devinin bazi kosullara bagh olarak dgrenci basarisina
olumlu etkisi oldugunu; bir kismu ise ayni zamanda olumsuz etkisinin olabilecegini diisiinmektedir
(Tablo 5). Ev 6devi, dersin tekrar edilmesini, 6grenme kayiplarinin tespit edilmesini ve giderilmesini
sagladig1, cocugun derse yogunlasmasimni sagladigl, ddevini yaptigi zaman okula gitme istegini
artirdigl, okudugunu anlama hizini artirdig, okul disinda da 6grenmenin siirmesini sagladig: ve
sorumluluk bilincini gelistirdigi i¢in 0grenci basarisinda olumlu etki yapmaktadir. Ancak ev
odevinin Ogrenci basarisina olumlu etki yapabilmesi i¢in 6dev miktarinin ¢ocugu yormayacak
diizeyde olmasi, ¢ocugun derse odaklanmasi, hazirbulunusluk diizeyinin yeterli olmasi ve ailenin
¢ocuga destek olmasi gerekmektedir: “Ev 0devi, ¢ocuklarin okulda 6grendiklerini pekistirmesi
acgisindan 6nemli. Tabii ki 6devi dogru yapanlar, ilgili ve giizel bir sekilde yapan 6grenciler olumlu
bir sekilde faydalaniyorlar.” (O6) “Tabi ki ev 6devi derken ¢ocugu yormayacak sekilde olmasi lazim.
Ayarinda oldugu zaman hem c¢ocugu yormaz hem de ¢ocugu tembellestirmez. Hi¢ vermedigi
zaman, o zaman boslar ¢ocuk. Hani egitimin ¢ok énemli olmadigimni hisseder. Yani kesinlikle bunu
savunuyorum. Cok ddev demek basar1 demek degildir.” (V1) “Kesinlikle arttiriyor. Tekrar etme
firsat1 oluyor. Ogrendiklerini unutmuyor.” (V9)

Baz1 Ogretmenler ve veliler, ev 6devlerinin ¢ocugun derslerden bikmasina yol agmasi, odev
yapmadiginda okula gitmek istememesi, ¢ekinerek gitmesi, kendine gilivenini yitirmesi ya da
ogretmenin kizacak olmasindan korkmasi durumunda 6grenci basarisini olumsuz etkileyecegini
belirtmektedirler (Tablo 5). Bu 6gretmenlere ve velilere gore 6dev miktar: ¢ok fazlaysa, 6dev ¢ok
zorsa ve Ogrencinin zaten akademik basarisi diisiikse, ev ddevleri onlar igin bir “angaryaya”
doniisecektir: “Cocuk hem okulda ders goriiyor hem eve gidiyor zaten okulda yorulmus 6devler
falan ugrastig1 icin derslerden bir siire sonra sikilma olaylari olabilir.” (O2) “Benim oglum 6devini
yapmadig1 zaman okula gitmek istemiyor. Hani gekinerek gidiyor. Oyle kendine giiveni olmuyor.
Yapmadig1 zaman bazi giinler ¢ok nadir agliyor, simdi 6gretmenim bana kizar diye.” (V2)
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Ogretmenlerin Ev Odevine Déniit Verme Usullerine iliskin Olarak Ogretmenlerle Yapilan
Goriismelerden Elde Edilen Bulgular

Ogretmenlere, 6devini yapan ve yapmayan ogrencilere nasil doniit verdikleri sorulmustur.
Ogretmenlerin bu soruya vermis olduklar1 yanitlarin analizinden elde edilen bulgular Tablo 6'da
verilmistir. Buna gore 6gretmenlerin ¢ogu, ddevini yapan 6grenciye 6diil verme yolunu tercih
etmektedir. Odiiller gogunlukla yildiz, alkis gibi sembolik; aferin gibi sézel ya da puan seklindedir:
“Ona &diil kelimeleri, 5diil sembolleri veriyorum.” (O6) Bir 6gretmen ise pozitif ayrimcilik yaptigini
sdylemistir: “Odevini yapan ¢ocuk bana gore pozitif ayrimciliga sahiptir. Odevini yapan gocugun
ufak tefek yaramazliklari benim goziime goziikmez.” (O2)

Tablo 6

Ogretmenlerin Ev Odevine Déniit Verme Usulleri (n=10)
Doniit f Katilima Kodu

Odevini Yapan Odiil verme: Sembolik ifadeler (yildiz, alkis, + vb.); 9 2,03, 04, 05, Oe,

Ogrenciye Sozel ifadeler (aferin vb.); Kii¢lik hediyeler 07, 08, 09, 010
Diizeltme: Yanlislarini1 gosterme; Sorular: smaifta 4 0O5,06,07,010
¢ozme
Pozitif ayrimcilik (Hatalarini géormezden gelme) 1 O2

Odevini Yapmayan  Uyarma (Ogrenciye sert davranma; Ogrenciyle 7 01,03, 04, 06, 08,

Ogrenciye konusma) 09, 010
Velisi ile goriisme 02, 03, 04, 7, 010
Arastirma (Odevin neden yapilmadigini; Rehberlik 07, 010
servisine gotiirme)

N Q1

Ceza verme (Teneffiise cckarmama, mahrum birakma) 2 05, 09

Negatif ayrimcilik (Kiiciik hatalara bile tepki verme) 1 02

Ek siire verme 1 05
1

Vazgecme (Ogrenciyle ilgilenmeyi birakma) O4

Ogretmenler, 8devlerini yapmayan dgrencilere karsi birden ¢ok yaklagimi bir arada ya da sirayla
uygulamaktadirlar. Ogretmenlerin ¢ogu, ilk olarak 6devini yapmayan 6grencileri uyarmaktadir
(Tablo 6). Bu uyari, kimi zaman sert olabilmektedir: “Yapmayan 6grenciye kars1 biraz, ¢ok sert
olmasa da, anlayacag: sekilde bir sertlikte davraniyorum. Ama ¢ok asiri sert davranmiyorum.” (O1)
Odevini yapmayan &grencilere verilen ikinci tepki velisi ile gdriismedir: “Ilk &nce gocukla
konusuyorum. Diizelme olmazsa veliyle goriisiip sorunu ¢dzmeye calistyorum. Tabii her zaman
etkili olmuyor.” (O3) Baz1 6gretmenler, grencinin 6devini neden yapmadigini kendisi ya da
rehberlik servisi kanaliyla aragtirma yolunu deniyor: “Yapmama nedenini aragtirtyorum. Aile ile
goriisiiyorum. Ailenin destegi olup olmadigin tespit etmeye calistyorum.” (O7) “Yapmayan cocugu
uyaririm, ailesiyle konusurum, kendisini de uyaririm. Ust iiste yapmadiysa artik ya rehberlige
gotiirebilirim ya da birebir konusurum.” (O10) Az sayida da olsa bazi 6gretmenler, ddev yapmayan
Ogrenciyi cezalandirma yoluna gidebiliyor. Bu 6gretmenlerin 6dev yapan 6grencileri ayn1 zamanda
odiillendiren 6gretmenler olmasi da dikkat gekici: “Cok siklikla 6dev yapmazlarsa ‘bu teneffiise
¢ikma, 6devini burada yap” diyorum. Bu dogru bir davranis degil ama tist tiste 6dev yapmazsa bunu
yapiyorum.” (O5) Odevini yapan 6grencilere pozitif ayrimcilik yaptigmi sdyleyen O2, ddevini
yapmayan Ogrencilere de negatif ayrimcilik yaptigini sdylemektedir: “Ama 6devini yapmayan
cocuk ayni seyi yapsa bile [burada kastedilen 6devini yapan 6grenci ile yapmayan 6grencinin ayni
yaramazliklar1 yapmasi] tepkim farkli oluyor. Bir kere o6devini yapan g¢ocuga karsi pozitif
ayrimciligim var. ... Yapmayan ¢ocuk nedir? Sorumsuzdur! O ¢ocuga gore 6devini yapan ¢ocuk
bana gore pozitif ayrimciliga sahiptir.” (O2) Bir 6gretmen, 6devini yapmayan ¢ocuklara ek siire
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vermektedir: “Diin verdigim 6devi yapmadan geldiyse bugiin tekrar 6dev verip ‘ikisini beraber
yapip yarin getireceksin’ diyorum.” (O5) Ogretmenlerin ddevini yapmayan dgrenciye verdikleri
tepkiler arasindaki en dikkat gekici olan1 ise 6gretmenin 6grenci ile ilgilenmekten vazge¢mesidir.
Ogretmen, dgrencinin ddevlerini yapmast igin bircok ydntemi denedigini belirttigi sozlerini su
sekilde tamamliyor: “... Hala daha yapmiyorsa higbir sey yapmiyorum agikgasi.” (O4)

Ev Odevine Aile Katilmina Iligkin Olarak Ogrenciler, Ogretmenler ve Velilerle Yapilan
Goriismelerden Elde Edilen Bulgular

Arastirmanin dordiincii alt amaci gergevesinde katilimcr 6grenciler, 6gretmenler ve velilere ev
Odevine aile katilimina iliskin goriisleri sorulmustur. Yanitlarin analizinden elde edilen bulgular,
her bir katilima1 grup icin ayr1 ayr1 raporlastirilmustir.

Ogrencilerin Ev Odevlerine Aile Katilumina Iliskin Goriisleri

Ogrencilere, ev ddevlerini yaparken hangi derslerde, ne siklikla yardima ihtiyag duyduklari,
kimlerden ve neden yardim aldiklar1 sorulmustur. Ogrencilerin bu sorulara verdikleri yamtlarin
analizinden elde edilen bulgular Tablo 7’de verilmistir. Buna gore 6grencilerin, ev 6devi yaparken
Matematik, Fen Bilgisi ve Ingilizce derslerinde yardima ihtiyag duyduklar1 goériilmektedir. Bir
ogrenci (C9) ise biitiin derslerden yardima muhtagtir.

Tablo 7

Ogrencilerin Ev Odevi Yaparken Yardim Alma Durumlart (n=10)

Tema Alt Tema f  Katilma Kodu
Yardim alinan ders Matematik 7  C1,C3,C5 C6,C7, C8, C10
Fen Bilgisi 4  C2,C4,C5C6
ingilizce 4 C2,C3,C6,C7
Biitiin dersler 1 9
Yardim eden kisi Abla/Agabey 5 (C4,C5 C6,C7,C8,C9
Anne/Baba 4 C1,¢3,¢C9 C10
Hala 1 2
Yardim alma nedeni Dersin zor olmasi 3 (C2,C4,C6
Sorularin anlagilmamasi 2  C1,C5
Ingilizcede zayif olma 1 C3

Ogrencilere ev 6devi yaparken cogunlukla abla/agabey yardim etmektedir. Bunu anne/baba ve bir
akraba (0rnekte hala) izlemektedir: “Ailemden ablam yardim ediyor.” (C5) “Ablam, annem, babam
yardim ediyor.” (C9) Ogrencilerin yardim alma nedenleri ¢cogunlukla dersin kendileri icin zor
olmasidir. Bunu sirastyla ddevin (sorularin) anlagilmamast ve Ingilizcede zayif olma izlemektedir.
Ders zor oldugu i¢in yardim alan 6grencilerin toplandiklar: ders Fen Bilgisidir (Tablo 7).

Ogretmenlerin Ev Odevlerine Aile Katilimina Iliskin Goriisleri

Ogretmenlere, ev 6devine aile katiliminin etkisi hakkindaki gériisleri sorulmustur. Ogretmenlerin
bu soruya iligskin yanitlarinin analizinden elde edilen bulgular Tablo 8'de verilmistir. Buna gore
O0gretmenlerin tamamy, ailenin ev 6devlerine katiliminin olumlu oldugunu sdylemektedirler. Ancak
aile katiliminin uygun sekilde olmamasimin da olumsuz etki yaptigini diisiinmektedirler.

Ogretmenlere gore ev ddevlerine aile katilimi, cocugun calisma istegini artirmakta ve 6devini
yapmasini saglamaktadir (Tablo 8). Aile katilimi, cocugun yonergeleri anlamasina katk: saglamakta
ve ddevlerini nasil yapacagina iliskin olarak yol gdstermektedir. Odev yapimi sirasinda gocuk ile
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ailenin birlikte ¢alismasi, ebeveyn-gocuk iletisimini artirmakta; ailenin, ¢ocugun gelisimi hakkinda
bilgi sahibi olmasini ve okul ile bag kurmasinmi saglamaktadir. Bunlara ek olarak aile katilimz,
cocugun Ogrenme hizinin artmasma da katki saglamaktadir: “Cok fazla katkis1 var. Eger veli
ilgilenmezse ¢ocuk asla 6devini yapmiyor. Cocugunun arkasinda velinin durmasi gocuk icin her
zaman daha iyi. Cocuklar1 geride kalmamus oluyor.” (O1) “Kendisini de okulun bir pargast olarak
gosterirse ¢ocuk, hem ailesiyle beraber 6dev yapma konusunda daha bir rahatlik gorecektir ve 6devi
daha mutlu yapacaktir. Ciinkii annesi ve babasmin 6gretmen ile birlikte oldugunu goriip daha bir
istahla calisir.” (O2)

Tablo 8
Ev Odevine Aile Katilimimin Etkisi Hakkinda Ogretmen Goriisleri (n=10)
Katilima
T AltT f
ema ema Kodu
Olumlu  Cocugun 6devini yapmasini saglama; Calisma istegini artirma; Yol 10 Of,..,
gosterme; Cocuk ile iletisimin artmasi; Ogrenme hizinda artis; Ailenin 010
cocugun gelisimi hakkinda bilgi sahibi olmas1; Cocugun yonergeleri
anlamasina katki; Ailenin okul ile bag kurmas:
Olumsuz Cevaplarin sdylenmesi; Odevin veli tarafindan yapilmasi; Ailenin gocugu 4 02 04,
0dev yapmasi i¢in zorlamasi 05, 07

Baz1 Ogretmenler, ev Odevlerine aile katilimimin kimi durumlarda olumsuz etkilerinin de
olabilecegini ifade etmistir (Tablo 8). Buna gore 6dev yaparken ¢ocuga sorularin yanitlarmin
sOylenmesi, hatta 6devlerin bagka biri tarafindan yapilmasi, ailenin ¢ocugu 6devlerini yapmasi icin
zorlamasinin ev Odevlerine aile katiiminin olumsuz yonleri olarak ifade edilmistir: “... bazi
ailelerimiz, bazi velilerimiz bunu ne yazik ki ¢ocugun basaris1 degil de kendi basarisi olarak
algiliyor. Kendi ¢ocugu adina ddevleri yaptiginda aslinda bunun ona ne kadar biiytik bir kottiliik
oldugunun farkinda olamayabiliyor. Tamamen ‘ben ¢ocugumu yalniz birakmayayim, ¢ocugum
sizlaniyor, agliyor bize bunu yansitiyor. Biz bu olumsuzluklarla karsilasmak istemiyoruz’ diye
diisiiniip bizzat ocugun 6devlerini kendi yapabiliyor.” (O7)

Velilerin Ev Odevlerine Aile Katilimina iliskin Goriisleri

Velilere, “Cocugunuzun ev 6devlerini yapmasma yardimcr oluyor musunuz? Nasil yardimci
oluyorsunuz?” sorular1 yoneltilmistir. Velilerin bu sorulara vermis olduklar: yanitlarin analizinden
elde edilen bulgular Tablo 9'da verilmistir. Buna gore velilerin tamami, ¢ocuklarmin ev 6devlerini
yapmalarina yardimci olduklarini bildirmislerdir: “Fazla bulunmuyorum ama bazen bilmedigi
sorular olunca bana soruyor.” (V3)

Tablo 9
Velilerin Ev Odevlerine Katilma Durumlart, Bigimleri ve Sikli§1 (n=10)
Yardima Olma Sekli f Katilima Kodu
Anlamadig1 konulari, yaptig1 yanlislar: gosterme/agiklama; Eksikleri 8 V1,V2,V3,V5,V6,V7, V9,
tamamlama V10
Kontrol (Gozetim; Yaninda durma; Odevi yapip yapmadigini sorma) 5 V1,V2,V3, V6, V8
Birlikte ¢alisma 3 V4,V7,V9
Motive etme (“Sen yaparsin”; Odiillendirme vaadi) 2 V2,Vé6
Ogretmene ¢ocugun eksikleri hakkinda bilgi verme 1 V10
Caligsma diizeni olusturulmasi 1 V1
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Veliler, 6grencilerin 6devlerini yapmalaria degisik sekillerde yardim etmektedirler (Tablo 9). En
cok anlamadig1 konulari, yaptigi yanlglar1 gosterme/agiklama ve eksikleri tamamlama seklinde
yardim edilmektedir: “Sordugu sorulara yardimeci oluyorum.” (V5) Bunu, velilerin ¢ocuklar: kontrol
altinda tutmas: seklindeki yardim izlemektedir. Veliler, 6grencileri 6dev yaparken gozetim altinda
tutmakta, onlarn yaninda durmakta ve 6devini yapip yapmadigii sormaktadirlar: “Odev
yaparken basinda duruyorum.” (V6) Baz1 veliler, 6dev yaparken ¢ocukla birlikte ¢alismaktadirlar:
“Beraber yapiyoruz. Anlamadig: seyi anlatiyorum, ben yapmiyorum.” (V7) Motive edici sozler —
“sen yaparsin” (V2)- soylemek ve vaatlerde —“6devini yaparsan markete gotiirecegim” (V6)-
bulunmak da kullanilan yardim yollarindandir. Ogretmene cocugun eksikleri hakkinda bilgi
verilmesi ve ¢ocuga ¢alisma diizeni olusturulmas: da velilerin ev ddevlerinin yapilmasina iliskin
yardimlar olarak rapor edilmistir: “Cocugum anlamadiysa okuluna gidip 6gretmene o konunun
tekrar anlatilmasini rica ediyorum.” (V10) “Odev yapacagi zamani planlayarak katki sagliyorum.”
(V1)

Tartisma

Arastirmanin birinci alt amact gergevesinde ilkokul Ogrencilerine gore ev Odevinin anlami
incelenmistir. Ilkokul &grencilerinin yaslarina uygun olarak ev 8devine iligkin duygulari sorulmus
ve boylece ev ddevinin ilkokul 6grencileri i¢in ne anlama geldigine dair cikarimlar yapilmistir.
Aragtirma sonuglarina gore Ogrenciler ev oOdevlerini yaptiklarinda “mutlu” ve “basarili”;
yapmadiklarinda ise “basarisiz/tembel”, “mutsuz/iizgiin”, “kendine kizgin” ve “halsiz/gergin”
hissetmektedirler. “Ev 6devi bir canli olsayd1”, 6grencilerin ona soyleyecekleri sozler, alt1 6grencide
olumlu (sevgi, fayda) duygular icermekle birlikte, bir 6grencide yansiz, li¢ 6grencide ise olumsuz
(zorlanma, nefret) duygular icermektedir. Bu sonuglara gore Ogrencilerin ev 6devine iliskin
duygularmin hem olumlu hem de olumsuz yonleri oldugunu ve ev ddevinin onlar i¢in onemli
oldugunu sdylemek miimkiindiir. Ulasilan sonuglarin en dikkat c¢ekici tarafi, Ogrencilerin
tamaminin ev 6devlerini yap(a)madiklarinda en az bir tane olumsuz duygu ifade etmis olmalaridir.
Bu durum, ikincisi {izerinde daha fazla tartismamiz gereken iki sonuca isaret etmektedir. Birincisi,
ogrencilerin tamaminin kimi zaman ev ddevlerini yap(a)madiklaridir. Ev 6devlerinin yapilmamasi
ya da yapilamamasimin 6grenciden, ev ortamindan ya da ddevden kaynaklanan nedenleri olabilir.
Ikincisi ise ev 6devlerini yap(a)madiklarinda yasadiklari olumsuz duygularin gretmen tepkileri ile
iliskili olmasidir. Ogretmen tepkileri, 6grencilerin kendilerini tembel/basarisiz, mutsuz/iizgiin ya da
halsiz/gergin hissetmelerine neden olmaktadir. Buna gore ogrencilerin olumsuz duygularmin
kaynagmin sadece ev 0devi degil, ev 0devini yap(a)madiklarinda 6gretmenin verdigi olumsuz
tepkiler oldugu soOylenebilir. Ev odevini yap(a)madiginda oOgretmenden alacagi tepkiden
¢ekinen/korkan bir 6grencinin okula istekli bir sekilde gidecegi soylenemez. Okula istekle gitmeyen
bir 6grencinin akademik basarisinin diisiik olmasi beklenebilir. Oyleyse bazi arastirmalarda
akademik basariy1 olumlu etkiledigi gozlenen ev 6devi uygulamasinin 6gretmen tepkisine bagh
olarak etkisiz ya da olumsuz olma ihtimalini barindirdig1 soylenebilir. Keza Giines (2014), ev
Odevlerinin 6grenci {izerindeki olumsuz etkilerini 6grencide stres olusturmasi, zorunluluk
hissettirdigi i¢in 6grencinin hevesini kirmasi, her ailenin sartlar1 ayni olmadig: igin esitsizlige neden
olmasi seklinde ifade etmistir.

Arastirmanin ikinci alt amaci gercevesinde 6gretmenlerin ve velilerin ev 6devinin islevine ve 6grenci
basarisina etkisine dair goriisleri incelenmistir. Arastirma sonuglarina gore ev 6devinin temel islevi,
dersin tekrar edilmesidir. Dersin evde odevler yoluyla tekrar edilmesi, unutmay: onlemekte,
ogrenme kayiplarinin tespit edilmesini ve giderilmesini saglamaktadir. Ev 6devinin diger islevleri,

29



Erdal Kiigiiker * Erva Kacar

O0grencide sorumluluk bilincinin gelistirilmesi ve yeni konuya hazirlik yapilmasidir. Ev 6devinin
islevlerine iliskin mevcut arastirma sonuglari, konu ile ilgili diger arastirma sonuglariyla
ortiismektedir (Duban, 2016). Katilimci Ogretmenler ve veliler, 6dev miktarina, 6grencinin
hazirbulunusluk diizeyine, derse odaklanmasina ve aile destegine bagh olarak ev 6devinin 6grenci
basarisi tizerinde olumlu etki yaptigini diisiinmektedirler. Buna karsin baz1 6gretmenler ve veliler,
ev 6devinin ¢ocugun dersten bikmasi, 6dev yapmadig1 zaman okula gitmek istememesi, ¢ekinerek
gitmesi, kendine gilivenini yitirmesi ve 6gretmenin kizmasindan korkmas: gibi olumsuz iglevlerinin
oldugunu ve Odevin miktarina ve zorluguna baglh olarak akademik basariyr olumsuz
etkileyebilecegini diistinmektedirler. Tiim bu sonuglar birlikte degerlendirildiginde, ev 6devinin
ogrenci davraniglarinda ve akademik gelisiminde olumlu etki yapmasinin 6devlerin niceligine ve
niteligine bagl oldugu sdylenebilir. Ogrenci basaris iizerinde olumlu etki yapmasi beklenen 6devin
nicelik ve nitelik olarak 6grenci diizeyine uygun olmamasi durumunda tam tersi etki yapmasi
beklenen bir durumdur. Konu ile ilgili arastirmalarda da ev ddevlerinin hem olumlu hem de
olumsuz islevleri/etkileri oldugu belirtilmektedir. Ornegin Ozer ve Ocal'm (2013) caligmasina
katilan 6gretmenler, “okulda verilen bilgilerin pekistirilmesini” ev ddevlerinin olumlu islevi olarak
ilk sirada ifade ederken “6grencilerde bikkinlik yaratmasimmi” olumsuz etkilerinin basinda ele
almaktadirlar.

Arastirmanin {igiincii alt amaci gergevesinde katilimcr 6gretmenlerin ev 6devine doniit verme
usulleri incelenmistir. Katihmc1 oOgretmenler, &devini yapan Ogrencileri ¢ogunlukla
odiillendirmekte (sembolik ya da sozel ddiiller, kiigiik hediyeler) ya da not (+/-) vermektedirler.
Buna karsin diizeltme (yanlislar1 gosterme, sorulari siifta ¢6zme), daha az kullanilan doniit verme
teknigidir. Odevini yapmayan ya da yapamayan 6grencilere verilen doniitler ise cezalandirma ya
da 6devini yapmast igin zorlanmas: seklindeki uygulamalari igermektedir. Odiillendirme, gergek
anlamda bir doniit degildir ve Ogrenci basarisi {lizerinde etkisi yoktur (Borich, 2014, s. 16).
Cezalandirma ya da zorlamanin da uygun bir doniit olmadig1 sdylenebilir. Ogrenme siirecinde
doniitiin akademik basari, Ozyeterlik ve motivasyon iizerinde olumlu etkileri olduguna dair
aragtirmalar vardir (akt. Demiraslan Cevik, 2014). Arastirmanin birinci alt amaci gergevesinde
incelenen ev 6devine dair 6grencilerin duygularina iligskin bulgular ile 6gretmenlerin doniit verme
usullerine iligskin bulgular birlikte degerlendirildiginde 6grencilerin olumsuz duygularmin kaynag:
anlasilmaktadir. Her ikisi de son tahlilde 6grenci davraniglarinin gelistirilmesinde etkisiz olan 6diil
ve ceza usullerinin yaygin olarak kullanilmasi, 6grencilerin ev 6devine yaklasimida 6zdenetimden
¢ok digsal uyaranlara baglanma siireci igine girmesine yol agmaktadir. Bu durumda da 6grencilerin
odev ile kurduklari bag, 6gretmen tepkileri gercevesinde anlam kazanmakta, 6gretmen tepkisinin
yoniine ve siddetine bagh olarak 6grencinin 6deve yaklasimi bicimlenmektedir.

Arastirmanin dordiincii alt amaci gergevesinde ev ddevine aile katlimi, 6grenci, 6gretmen ve veli
goriiglerine gore incelenmistir. Katilime 6grenciler, ev 6devlerini yaparken en ¢cok Matematik, Fen
Bilgisi ve Ingilizce derslerinde ailelerinden yardim almaktadirlar. Bir 6grenci ise biitiin derslerde
yardim aldigini belirtmistir. Ev 6devlerinin yapilmasinda yardimci olanlar biiyiik kardes, anne-baba
ya da bir akrabadir. Demirtas (2011) da, ilkokul dordiincii smif 6grencilerinin en ¢ok Matematik,
Ingilizce, Fen Bilgisi ve Tiirkce 6devlerini yaparken zorlandiklarmi ve devlerini yaparken en ¢ok
anne, abla ya da agabeylerinden yardim aldiklarin tespit etmistir. Katilime1 6grenciler, “dersin zor
olmast”, “sorularin anlagilmamasi” ya da “Ingilizcede zayif olma” nedenleriyle yardima ihtiyac
duymaktadirlar. Katilimcr 6gretmenlerin tamami, ev ddevlerine aile katiiminin olumlu oldugunu
diistimektedirler. Ev Odevlerine aile katilimi, Ogrencinin yonergeleri anlamasini ve o6devini

yapmasini saglamakta, cocugun calisma istegini ve 6grenme hizini artirmakta, ailenin ¢ocugun
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gelisimi hakkinda bilgi sahibi olmasini, aile ile ¢ocuk ve aile ile okul arasindaki iletisimin
gelismesine yardimci olmaktadir. Buna karsin bazi 6gretmenler, ev 6devlerine aile katilimmin
olumsuz etkilerine de deginmistir. Ev 6devlerinin ¢ocuk yerine aile tarafindan yapilmasi ve ailenin
Odevleri yapmasi igin ¢ocugu zorlamasi olumsuz etkiler arasinda sayilmistir. Katilimer velilerin
tamami, ¢ocuklarimin ev ddevlerini yapmalarina gesitli sekillerde yardimcr olmaktadirlar. Veliler,
cocugun anlamadigr konular1 agiklayarak, hatalari gostererek, eksikleri tamamlayarak, 6devin
yapilip yapilmadigini kontrol ederek, ¢ocukla birlikte ¢alisarak, gocugu motive ederek, 6gretmene
cocuk hakkinda bilgi vererek ve ¢alisma diizeni olusturarak yardimci olmaktadirlar. Veli katilimi,
konu ile ilgili alanyazinda veli destegi ve veli kontrolii olmak tizere iki kategoride incelenmektedir.
Veli destegi icerige ve 6zerklige yonelik destek olmak iizere iki alt boyuta ayrilmaktadir (Erdogan,
2020). Mevcut calismada c¢ocuklarinin 6devlerine nasil yardimci olduklarma iliskin sonuglar
incelendiginde velilerin hem veli kontrolii yaptiklari, hem de igerige ve 6zerklige doniik veli destegi
verdikleri goriilmektedir. Bu yoniiyle mevcut arastirma bulgusu, konu ile ilgili alanyazin ile
Ortlismektedir.

Arastirma sonuglarina bagh olarak gelistirilen 6neriler sunlardir:

1. Tlkokul ogrencilerinin ev ddevine iliskin olumsuz duygularinin nedenleri ve bu duygularin
degistirilmesinin yollar1 incelenmelidir.

2. Ilkokullarda verilen ddevlerin zorluk diizeyi ve 8dev yapma siiresi ile ilgili konular1 da
iceren bir odev politikast MEB tarafindan literatiire dayali olarak hazirlanmali ve
uygulamaya konulmalidir.

3. Ogretmenlerin ddevlere déniit verme usulleri yetersizdir. Bir ddevin sadece yapilip
yapilmadiginin gozle kontrol edilmesi, 0grenci agisindan anlaml bir 6grenme deneyimi
saglamamaktadir. Bu nedenle ilkokulda gorev yapan 6gretmenler, 6devlere doniit vermeye
tesvik edilmeli, bu konuda yapilacak ihtiya¢ analizine bagli olarak doniit yontemleri
konusunda hizmetigi egitime alinmali ve doniit i¢in harcayacag1 zamana karsilik olarak ek
ders ticreti 6demesi yapilmalidir.

4. MEB Ogzel Egitim ve Rehberlik Hizmetleri Genel Miidiirliigii tarafindan velilere déniik
olarak ev Odevlerine aile katilimi konusundaki “Cocugunuzun Gelecegine Nasil Katki
Saglayabilirsiniz?” adli brosiir velilere etkin bir sekilde ulastirilmalidir.

Etik Kurul Onay1: Tokat Gaziosmanpasa Universitesi, Sosyal ve Beseri Bilimler Arastirmalar1 Etik Kuruluy,
Karar Tarihi, 14.01.2022, Oturum No: 01, Karar Sayis1: 01-30.

Arastirmacilarin Katki Orani: Bu arastirmada yazarlar, calismaya esit oranda katki saglamis olduklarmni
beyan ederler.

Catisma Beyan1: Makale yazarlari, herhangi bir ¢ikar ¢atismasi olmadigini beyan ederler.
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