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Abstract

The aim of the study is to investigate the predictive effect of pre-service preschool
About the Article teachers’ social skills and problem-solving skills on their resilience. The study was
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The aim of teacher training programs is to cultivate highly qualified graduates who find satisfaction and
fulfillment in their profession, maintaining their motivation, dedication, and enthusiasm over the long
term (Mansfield et al., 2016a). While this objective is met by a portion of graduates, there are worries
regarding teacher attrition rates in specific nations, like the United Kingdom, the United States, and
Australia (Gallant & Riley, 2014). While factors such as management support, financial stability, and
evaluation have been recognized as influential in this process (Kersaint et al., 2007), it is estimated that
a significant percentage, ranging from 40% to 50%, of new teachers in numerous countries exit the
profession within their initial five years of service (Gallant & Riley, 2014). In this context, why other
teachers stay in the profession, the factors that make them strong, and the resources they use to cope
with difficulties have been the subject of curiosity (Beltman et al., 2011). The concept of resilience
provides a possible explanation for individual differences in the capacity of individuals to overcome
difficulties and maintain positive mental health (Ledertoug et al., 2021). Resilience is a trait that
empowers educators to sustain their dedication to teaching and instructional methods despite
challenging situations and repeated obstacles (Brunetti, 2006). According to Chen and Chi-Kin Lee
(2022), it is a dynamic process of how an individual teacher negotiates resources and overcomes daily
challenges and adversity to achieve positive outcomes for quality education by moving from surviving
to thriving and beyond over time in one or more systems. It is the capacity to thrive under challenging
conditions (Weston, 2022). It is to adapt to challenging life conditions and to cope with these difficulties
effectively (Altundag & Bulut, 2014). Resilience refers to the ability to maintain biological and
psychological balance under stress (Lavretsky, 2014). The study of resilience is a relatively recent field
of research that allows educators to preserve their ability to teach effectively in challenging
circumstances and provides an optimistic view on stress, burnout, and attrition (Beltman et al., 2011).
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A teacher's resilience increases when he or she is able to assess negative situations, recognize coping
options, and reach appropriate solutions (Bobek, 2002).

Individuals with high resilience have some common characteristics. These individuals have high self-
esteem, are generous, have a sense of responsibility, are creative, have broad interests, and are
committed to life (Flach, 2020). In addition, they have a sense of humor. They build strong bonds with
other people. They are optimistic and flexible. They show courage to step out of their comfort zones.
They are also aware of themselves and life (Walker, 2019). As a demanding profession, teachers'
resilience to natural stressors and setbacks is extremely important in all educational fields, as it can
produce numerous positive outcomes (Wang, 2021). Studies show that teachers' resilience prevents
teachers from being worn out during the education process (Day & Hong, 2016), is an important factor
in continuing their profession (Hong, 2012), is effective in the development of feelings such as job
satisfaction, commitment, and belonging as well as well-being (Mansfield et al., 2016a), and has an
important role in alleviating the negative effects on teachers' stress and burnout (Lo, 2014). In addition,
resilience improves the quality of education because teachers who do their job well and stay in the field
have a positive impact on their students' learning. Moreover, resilience, together with teachers'
knowledge, skills, and other qualities, helps students be more successful at school (Ebersohn, 2014).
Indeed, this is also true for preschool education. It has been repeatedly shown that receiving quality
education in the preschool period is beneficial for children's current and future learning potential and
provides a solid lifelong foundation for learning and well-being (Andrew et al., 2019; Brinkman et al.,
2016; Melhuish et al., 2015; Schmerse, 2020; Siraj et al., 2023; Siraj et al., 2016). A quality preschool
education is possible with highly qualified teachers who are able to make sound decisions, are
responsive, and have the ability to practice and teach (Cooke & Lawton, 2008; Manning, 2017). In this
context, the personal characteristics of preschool teachers should also be taken into consideration
because teachers' own emotional competences affect their ability to contribute to children's emotional
and social competences (Denham et al., 2012). Therefore, teachers' resilience plays a critical role in
quality preschool education. In this respect, teacher education holds a significant place. In fact, in studies
on resilience development activities, suggestions frequently emphasize the need for teacher education
programs to more effectively equip prospective teachers for the challenges of the classroom (Beltman
et al., 2011; Mansfield et al., 2016a). Pre-service teachers should recognize and develop resources that
will increase their resilience at the beginning of their careers (Bobek, 2002).

It is known that resilience is associated with various domains (Artuch-Garde et al., 2017; Ghanei
Gheshlagh et al., 2017; Pidgeon & Keye, 2014; Resnick, 2018). One of these domains is social skills
(Domitrovich et al., 2017). Due to their interconnectedness, research has been carried out to explore the
correlation between resilience and various social skill competencies (Akduman et al., 2018; Cahill &
Davand, 2020; Gencoglu & Namli, 2020; Grazzani et al., 2022; Martinsone et al., 2022; Sosa Palacios
etal., 2020). Since the mid-20th century, the developing notion of social skills pertains to the theoretical
framework of culturally appreciated socially competent behaviors that are expected to have a positive
impact on individuals, groups, and communities in the context of interpersonal activities (Del Prette &
Del Prette, 2021). Social skills enable individuals to gather and analyze social information in
interpersonal relationships, allowing them to react based on the information acquired. They are purpose-
driven and shaped by the social context. Social skills encompass both observable and unobservable
behaviors, and they are skills that can be learned (Yuksel, 2004). Social skills hold a significant place
in the quality of education. Teachers must develop their social skills to enhance students' knowledge
and skills, as well as to establish emotionally and socially healthy communication with them (Erdogan
& Cargit, 2018). Therefore, teacher candidates also need to acquire and improve their social skills in
this regard.

In addition to social skills, another domain related to resilience is problem-solving skills (Mansfield et
al., 2016b). A problem-solving skill is commonly described as the capacity to employ a cognitive
process for comprehending and resolving problematic situations when an immediate solution method is
not readily accessible (Shute et al., 2016). Problem-solving competence is an individual's ability to
participate in the cognitive process of comprehending and resolving problematic situations in cases
where an immediate solution method is not immediately evident (OECD, 2014). The problem-solving
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process requires making appropriate choices about coping strategies. In other words, problem-solving
is a process that enables students to use coping strategies to overcome daily situations (De Almeida
Santos & Benevides Soares, 2018). Problem-solving skills are one of the crucial skills that need to be
imparted to pre-service teachers because they not only enhance thinking skills but also improve students'
skills in managing their own learning (Ismet et al., 2020). In summary, resilience is associated with both
social skills and problem-solving skills.

The preschool phase represents a crucial stage in human development. The knowledge, competencies
and attitudes acquired in this period form the basis of adulthood. Therefore, the quality of education
obtained during this phase holds significant importance (Yoshikawa et al., 2013). The ability of children
to receive quality education in the preschool period depends on teachers' knowledge and skills as well
as their resilience levels (Bouillet et al., 2014; Denham et al., 2012). Therefore, pre-service preschool
teachers should be supported in terms of resilience before they start their profession. When the studies
conducted are examined, it is seen that different variables affect resilience. Determining the variables
related to resilience and thus improving the resilience levels of pre-service preschool teachers by
applying interventions for the relevant variables is important both in terms of their own mental health
and in terms of the formation of a qualified education process when they start their profession. For this
reason, this study aimed to investigate the predictive effect of pre-service preschool teachers' social and
problem-solving skills on their resilience. The questions to be answered in this direction are as follows:

1. Do pre-service preschool teachers' resilience level, problem-solving skills, and social skills
differ according to demographic characteristics?

2. Do pre-service preschool teachers' social and problem-solving skills have a predictive effect on
their resilience?

Method

Research Model

In this research, we utilized a causal survey model, which falls within the category of general survey
models. General survey models are survey methods aimed at drawing a general conclusion about the
population as a whole or a selected group from it based on the population or a sample (Karasar, 2022).
A subfield of this, the causal survey model, is a survey model conducted to identify the variables that
influence one or more variables (Gurbuz & Sahin, 2018).

Population and Sample of the Research

The study's participant group consists of pre-service teachers who are currently enrolled in the preschool
education program for the fall semester of the 2022-2023 academic year. The study's sample comprises
326 pre-service preschool teachers attending preschool education programs at both state and foundation
universities in Istanbul. One of the probability-based sampling techniques, a simple random sampling
method, was employed to select the participants. In this sampling, each of the items in the research
population is given an equal chance of selection (Gurbuz & Sahin, 2018). Table 1 provides the
demographic details of the participants.
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Table 1.
Demographic Variable
N %

Female 298 91.4
Gender

Male 28 8.6

State 163 50
University

Foundation 163 50
Participation of Yes 260 79.8
Social Activities No 66 202
Receiving Psychological Yes 92 28.2
Support No 234 718
Preschool Education Yes 200 61.3
Status No 126 38.7
Total 326 100

When examining Table 1, it is observed that 91.4% of the participants (n = 298) are female, and 8.6%
(n = 28) are male. Furthermore, 50% of them (n = 163) studied at state universities and the other 50%
(n = 163) at foundation universities. In terms of participation in social activities, 79.8% (n = 260) of the
participants engaged in them, while 20.2% (n = 66) did not. Regarding receiving psychological support,
28.2% (n = 92) received it, while 71.8% (n = 234) did not. Additionally, 61.3% (n = 200) of the
participants received pre-school education, but 38.7% (n = 126) did not.

Data Collection Tools

For data collection, a demographic information form, a social skills inventory, a problem-solving
inventory, and a brief resilience scale were utilized.

The brief resilience scale: The scale, initially designed by Smith et al. in 2008 and later adapted
to Turkish by Dogan in 2015, is composed of six items and employs a five-point Likert scale. It displays
a unidimensional structure. The internal consistency coefficient for the scale was established at 0.83. In
this study, the reliability coefficient for the scale was calculated to be 0.80.

Social skills inventory: The Social Skills Inventory, originally developed by Riggio (1989;
1986) and adapted into Turkish by Yuksel (1998), is a measurement tool designed to assess fundamental
social skills and consists of 90 items. This inventory comprises six different subscales, including
emotional expressivity, emotional sensitivity, emotional control, social expressivity, social sensitivity,
and social control. Each subscale contains 15 items, and a minimum of 90 and a maximum of 450 points
can be obtained from the inventory. The reliability coefficient calculated from the total score was found
to be.94. The reliability coefficients obtained from the subscales vary between.81 and.96 (Yuksel, 1998).
In this research, the reliability coefficient for the social skills inventory was.76, and it was.28 for the
emotional expressivity subscale,.72 for the emotional sensitivity subscale,.43 for the emotional control
subscale,.70 for the social expressivity subscale,.56 for the social sensitivity subscale, and.60 for the
social control subscale.

Problem solving inventory: The Problem-Solving Inventory, developed by Heppner and

Petersen (1982) and adapted into Turkish by Sahin et al. (1993), it is used to assess individuals'
perceptions of their interpersonal problem-solving skills and is a Likert-type scale that can be scored
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between 1 and 6. The reliability coefficient for this inventory was determined to be 0.88. In this research,
the reliability coefficient for the problem-solving inventory was.85, and it was.76 for the impulsive style
subscale,.84 for the reflective style subscale,.54 for the problem-solving confidence subscale,.76 for the
avoidant style subscale,.49 for the monitoring subscale, and.78 for the planfulness subscale.

According to Alpar (2022), the Cronbach's alpha internal consistency coefficient of the scale is quite
reliable when it falls within the range of 0.60-0.79, and it has high reliability when it falls within the
range of 0.80-1. Based on this information, the social skills inventory's emotional expressivity,
emotional control, and social sensitivity subscales with Cronbach's alpha internal consistency
coefficients below 0.60, as well as the problem-solving inventory's problem-solving confidence and
monitoring subscales, were excluded from the study.

Collection and Analysis of Data

Pre-service teachers' resilience, problem-solving skills, and social skills were assessed by themselves.
The research was conducted in the autumn term of the 20222023 academic year. Of the 500 scales
distributed by the researchers to visiting universities, 335 were returned. Of these, nine were not included
in the study due to missing responses. The scales were delivered to the pre-service teachers voluntarily,
and they were informed that their participation was only for this research and that the data would be
kept confidential. There were no questions about the identity information of the pre-service teachers in
the data collection tools.

In this research, the data analysis involved the use of multiple regression analyses. The dependent
variable in this study was the resilience of pre-service preschool teachers, and the research aimed to
predict how the social skills and problem-solving skills of pre-service preschool teachers influenced
their levels of resilience. The sub-dimensions of social skills and sub-dimensions of problem-solving
skills were evaluated together in the research. A statistical data analysis software package was used for
the analysis of the data obtained in the study. In the current research, to select appropriate tests for data
analysis, it was first examined whether the data exhibited a normal distribution. In this context, values
such as kurtosis and skewness, the Smirnov-Kolmogorov test, and histograms can be used to assess the
normal distribution of the data. In data that show a normal distribution, it is observed that the mean,
median, and mode are as close to each other as possible and, therefore, symmetrical (Alpar, 2022). In
this research, it was assumed that the data exhibited a normal distribution as the kurtosis and skewness
values for each scale were within the range of-1.5 and +1.5 (Tabachnick & Fidell, 2013). In this context,
it was determined that all the scales included in the study exhibited a normal distribution, except for the
monitoring sub-dimension of the problem-solving scale. The graph of standardized residuals and
standardized predicted values indicates that the linearity assumption is met. Furthermore, when
examining the cumulative probability distribution graph of observed and expected values, it was
determined that there were no significant deviations from the normal distribution. However, the
assumptions required to build a multiple regression model were also evaluated. It was seen that the
assumptions that variables have a normal distribution, there is a linear relationship between variables,
the relationship between independent variables is not above 0.70, VIF values are below 10, and Durbin-
Watson values are between 1 and 3, were individually reviewed and met. Therefore, the hypothesis that
there is no multicollinearity problem was supported. After the necessary conditions were met, multiple
regression analysis was performed.

Ethics
To ensure compliance with ethical standards in scientific research, ethical approval was obtained for the

research through the decision numbered 360137 from Marmara University on August 31, 2022.
Informed consent was obtained from the participants who comprised the study group.
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Results
The findings obtained from this study are presented in the following sections in line with the research
questions.

1. Findings on whether pre-service preschool teachers' resilience level, problem-solving skills, and
social skills differ according to demographic characteristics.

The results of the independent sample t-test according to the gender of the pre-service teachers in the
current study are presented in Table 2.

Table 2.
T-Test Results for the Gender of Pre-service Preschool Teachers
Tested Dependent Independent S
Variable Variable Variable N X S8 sd t P
. . Female 298 3.09
Social Skills Male 28 399 a7 324 -244 01
Gender
. Female 298 3.04
Resilience Male 28 343 .86 324 -259 0.1
p<.05

According to the results of the independent sample t-test conducted to determine whether the resilience,
social and problem-solving scores, and sub-dimension scores of pre-service teachers differed according
to gender, it was found that there was a significant difference between the averages only in terms of
social skills and resilience. Accordingly, it was concluded that men's social skills and resilience scores
were higher than women's scores (p<.05,male,;=03.22>female,;=3.09;male,=3.43>female,=3.04).
On the other hand, no difference was found in terms of impulsive style, reflective style, avoidant style,
planfulness, affective sensitivity, social expressiveness, social control sub-dimensions, and problem-
solving skills variables, and they were not added to the table.

The results of the independent group t-test conducted according to the university where the participants
were educated are presented in Table 3.

Table 3.
T-Test Results for Pre-service Preschool Teachers Regarding the University Type

Tested Dependent Independent S
Variable Variable Variable N X S8 sd t p
. . State 163 3.05 .24
Social Skills 394 387 00

Foundation 163 3.16 .28

163 3.32 .55

Emotional State
University  Sensitivity Foundation 324 -346 .00
163 3.53 .55
. 163 2.98 .53
Social State 324 305 .00

Expressiveness Foundation
163  3.16 54

p<.05
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As seen in Table 3, according to the result of the independent samples t-test conducted to determine
whether the pre-service preschool teachers' resilience, social and problem-solving scores, and sub-
dimension scores differed according to the university variable, a significant difference was found only
between the social skills, emotional sensitivity, and social expressiveness scores. Accordingly, it can be
said that the scores of pre-service preschool teachers studying at foundation universities are higher than
the scores of pre-service teachers studying at state universities in terms of all three independent variables
(p<.05; foundationg=3.16>state 3(=3.05; foundation,s; =3.53>state,; =3.32;
foundation,, =3.16>stateg, =2.98).

The results of the independent samples t-test conducted according to the participation status of the pre-
service teachers in the current study in social activities are presented in Table 4.

Table 4.
T-Test Results Related to Pre-Service Preschool Teachers' Participation in Social Activities

Tested Independent

Variable Dependent Variable Variable N X SS sd t p
Social Skills Yes 260 3.14 .26
324 4.78 .00
No 66 297 .25
Yes 260 347 55
Emotional Sensitivity 324 3.39 .00
No 66 322 55
Yes 260 314 51
Social Expressivity 324 5.05 .00
No 66 279 .56
Yes 260 330 44
Social Social Control 324 5.35 .00
Events No 66 296 49
Participation
Status Yes 260 285 .63
Problem Solving 11054 -4.18 .00
No 66 321 55
Yes 260 320 .89
Impulsive Style 324 -2.7 .01
No 66 354 .90
Yes 260 239 1.03
Reflective Style 324 -3.30 .00
No 66 285 1.04
Yes 260 264 115
Avoidant Style 324  -2.63 .01
No 66 3.06 1.18
Yes 260 317 .75
Resilience 324 457 .00
No 66 269 .77

As seen in Table 4, according to the results of the independent samples t test conducted to determine
whether the pre-service preschool teachers' resilience, social and problem solving scores, and sub-
dimension scores differed according to the variable of participation in social activities, a difference was
found between the variables in social skills, emotional sensitivity, social expressivity, social control sub-
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dimension scores, problem solving and impulsive style, reflective style avoidant style sub-dimensions,
and resilience scores. Accordingly, it was determined that the social skills, emotional sensitivity, social
e expressivity, social control, and resilience of pre-service teachers who participated in social activities
were higher than those who did not
participate(p<.05;socialparticipatings=3.14>socialnonparticipating;=2.97;
socialparticipating,; =3.47>socialnonparticipating,;=3.22;

socialparticipatingg, =3.14>socialnonparticipating,,=2.79;socialparticipating,=3.30>
socialnonparticipatingng,=2.96;socialparticipating,s=3.17>socialnonparticipating,s=2.69).
On the other hand, it was concluded that problem solving, impulsive style and avoidant style scores were
lower. (p<.05; socialparticipating,;=2.85<socialnonparticipating,;=3.21,
socialparticipating;;=3.20<socialnonparticipating;;=3.54,
socialparticipating,s=2.64>socialnonparticipating,;=3.54). It was determined that there was no
difference between the scores obtained from the scales according to the variables of receiving pre-school
education or not and receiving psychological support or not.

2.Results on the predictive effect of pre-service preschool teachers' social and problem-solving
skills on their resilience

The resilience of pre-service preschool teachers was accepted as the dependent variable, and the extent
to which social skills and problem-solving skills predicted this variable was tested with a multiple
regression model. In the study, the sub-dimensions of social skills and problem-solving skills on
resilience were evaluated together, and a multiple regression model was preferred.

The correlations between resilience, social skills, problem-solving skills, and their sub-dimensions are
shown in Table 5.

Table 5.
Simple Correlation Coefficients Between Dependent and Independent Variables

k%] > — n

8 = S = T2 g5 9 S € 3
S 5 8% 8L §2 S8EfTBbe 2 S22 =
= =5 S% SE BE 2>t 32> 82 22 &
2 S Ay &8 gg 2gFr 20 FOH S0 g
@ g= 5 R = 4 < T

Resilience 1

Social o

skills Total 297 1

Social

Expressivit .234**  .827** 1

y

Sé‘(’)‘z;"‘:ol 320%% 507 470%* 1

Emotional o o o o

Sensitivity -.072 767 537 218 1

Problem

Solving - 311*%*  -204** - 241** - 325** -.244 1

Total

1 *
Impulsive _oecux . 13p%  _13g%  -221%%  -0pax 02/ 1
Style *
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Reflective

Style -215 '228 '.190 '.239* '.22] .8 3 ) |' ]

A - I

SV ; '.225 '.214 '.151 = 8** . .658 _439* _Z ']5*
tyle 33 - 16**

* * * *
Planfulness -.264** -225** -173** -286** -219** '724 '222 '732 '413

N=326; *p<.05, **p<.01
According to Alpar (2022), a relationship of.70 and above between variables means that the relationship
is strong, and a relationship of.90 and above means that the relationship is very strong. Therefore, in the
simple correlation analysis shown in Table 5, no highly significant relationship was found between
resilience and other variables (r<.70, p>.05).

Multiple regression analysis was conducted to determine the extent to which pre-service preschool
teachers' social skills and problem-solving skills predicted their resilience.

Table 6.
Multiple Regression Analysis Results

Model: R?=.111; F=20.251; p=.000

Variable B Standard Error B t p
Constant 2.914 596 - 4.89 .000
Social Skills 372 162 126 2.29. .022

Problem Solving
Skills

In Table 6, the first row provides information about the overall model fit. F test results show the R? value
and whether the entire model is statistically significant. The R? value is 0.111, and 11% of the model
can be explained by the predictor variables of social skills and problem-solving skills. F value is 20.251,
and the p value is 0.000. Therefore, it can be said that the entire model is statistically significant. In the
second and third rows of the related table, information about each predictor variable is presented. t and
p values test the probability that the regression coefficient of social skills and problem-solving skills
variables is equal to zero. A significant t value (t> 1.96) indicates that the predictor variable significantly
predicts the dependent variable, and a significant p value (p<0.05) indicates that the relevant value is
statistically significant. Multiple regression analysis was performed to determine the extent to which the
sub-dimensions of social and problem-solving skills predicted resilience. The results of the multiple
regression analysis are given in Table 7.

342 .068 -274 -4.99 .000

Table 7.
Multiple Regression Analysis Results of Sub-Dimensions of Social and Problem-Solving Skills

Model: R?=0.165; F=21.272; p=0.000

Variable B Standard Error B t p
Constant 2.635 377 - 6.99 .000
Social 387 089 234 4.34 000
Control

Impulsive 158 046 -181 3.44 001
Style

Planfulness 116 .039 -.160 -2.98 .003
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R? value is the ratio of the variance explained by all independent variables to the total variance. Since
R?= 0.165 for the model shown in Table 7, it can be said that the variables in the sub-dimensions of
social and problem-solving skills can explain only 16.5% of the total variance. Whether the regression
model is significant or not is determined by looking at the F statistic. This model is significant because
F =21.272 and p value is 0.000 (p<0.05), and at least one variable has an important role in explaining
the target variable. The coefficient of the constant (intercept) shows the estimated value of the target
variable when all other independent variables are zero, and it is 2.635 for this model. The coefficients
of the independent variables (B) show their effects on the target variable. In this model, the social control
variable has the highest effect on resilience (p = 0.234). This shows that resilience tends to increase as
social control increases. The variables of hurried approach and planned approach have a negative effect
on resilience (f =-0.181 and B =-0.160). This indicates that resilience tends to decrease as impulsive
style and planfulness increase. As a result, the obtained finding shows that social control has a positive
relationship with resilience, while impulsive style and planfulness subdimensions have a negative
relationship. However, since the variance explained by the independent variables is low, it can be said
that this model is insufficient to explain resilience.

Discussion, Conclusion and Recommendations

This study was conducted to determine the predictive effect of pre-service preschool teachers' social and
problem-solving skills on their resilience.

As a result of the study, it was determined that the social skills scores of male pre-service preschool
teachers were higher than those of female pre-service preschool teachers. This finding is in line with the
findings of previous studies (Bozgun & Pekdogan, 2018; Salavera & Usan, 2021). However, there are
also studies showing that women have higher social skills (Avsar & Ozturk Kuter, 2012; Deniz, 2003;
Dicle, 2006; Ozben, 2013; Temelli et al., 2021), and there is no difference between genders (Akpinar et
al., 2012; Girgin et al., 2011; Ozcep & Mirzeoglu, 2007). In reaching this conclusion, it may be effective
that male pre-service preschool teachers who participated in the study had more skills in communicating
emotional messages and socially asserting themselves than female pre-service preschool teachers.

The findings of the study show that the resilience of male pre-service preschool teachers is higher than
that of female pre-service preschool teachers. In other words, it was concluded that male pre-service
preschool teachers were more resilient to problems than female pre-service preschool teachers. This
finding is consistent with previous research findings (Erdogan et al., 2014; Kivrak & Akandere, 2019;
Sezgin, 2016). On the other hand, in some studies, it was found that there was no difference between
men and women in terms of resilience (Aydin, 2010; Aydin & Egemberdiyeva, 2018; Aydogdu, 2013),
while in others, women's resilience level was higher (Gundas & Kocak, 2015; Kilic, 2014; Oktan, 2008).
The reason for the obtained result might be attributed to the greater number of roles that women typically
assume in society compared to men, which could place a greater mental burden on women (Aydin et al.,
2019).

No differences were found in terms of problem-solving skills and their sub-dimensions based on the
gender variable. In terms of problem-solving skills, while some research findings support the obtained
result (Genc & Kalafat, 2010; Gultekin, 2006; Kazu & Ersozlu, 2008; Ozkutuk et al., 2003; Tumkaya
& Iflazoglu, 2000), different results have been found in some studies (Koray & Azar, 2008; Tamres et
al., 2002; Yildirim et al., 2011). This suggests that gender is not a definitive determinant of problem-
solving skills, and both men and women are likely to use similar methods when solving problems.

The findings suggest that pre-service preschool teachers at a foundation university received higher
scores in terms of social skills, emotional sensitivity, and social expressivity abilities. However, no
significant differences were observed among the scores in other variables. In this context, VVon
Hohendorff et al. (2013) mentioned that receiving education at a private or public school does not
significantly impact individuals' social skills. In contrast, McKinley and colleagues' study (2007)
indicated that individuals educated in private schools exhibit higher social skills, and the study by
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Saavedra & Saavedra (2011) showed that communication skills, considered a part of social skills, are
higher in individuals educated in private schools. The result obtained in this study may be due to pre-
service preschool teachers educated at a foundation university receiving more support from their
families or social environments in the area of social skills and having more opportunities to participate
in social activities. In terms of problem-solving skills, the absence of differences among participants
based on the university variable aligns with Koc's findings (2022). However, Saavedra and Saavedra
(2011) and Gucray's (2003) research indicates that individuals educated in private schools have higher
problem-solving skills. The reason for the findings obtained in the current research may be the similarity
in the quality of education that the participants received. In other words, in terms of learning
environments, the quality of the education received by pre-service preschool teachers, regardless of the
type of university, may be at a similar level. In contrast to the findings regarding resilience, research
conducted by Singh et al. (2019) and Choudhury and Sharma (2019) indicate that individuals receiving
special education have lower resilience. However, the study by Arslan and Ayas (2019) aligns with the
results obtained in the current research. The reason for the findings may be the similarity in the school
climates and inclusiveness of both foundation and state universities.

Research findings suggest that pre-service preschool teachers who engage in social activities exhibit
higher levels of social skills, emotional sensitivity, social expressivity, social control, and resilience
compared to their non-participating counterparts. Conversely, they demonstrate lower scores in areas
related to problem-solving, impulsive style, and avoidance style. In terms of social skills, the studies of
Ates (2016) and Sercek and Sercek Ozaltas (2015) are consistent with the findings of this study. In
addition, Gedik and Orhan (2014) stated that participating in social activities improves students'
speaking skills. Therefore, participating in social activities may have improved their speaking skills.
This may have affected the social skills of the participants. In terms of resilience, the findings obtained
in the current study are consistent with those of Tukel (2021). Research by Bilge and Bilge (2021)
demonstrates that social isolation negatively affects resilience. Furthermore, findings from Tas (2019)
reveal that students participating in social activities have lower stress levels. Considering the established
negative relationship between stress, resilience, and well-being (Smith & Yang, 2017), the obtained
result may be attributed to the stress-reducing effect of participating in social activities.

The results of the research show that there is no relationship between pre-service preschool teachers'
problem-solving skills and social skills. Although the findings of Isiksolu and Tok (2022), Balaban
(2018), and Yasar Ekici (2017) overlap with the results of the research, Sahin's (2020) research shows
that problem-solving skills increase as social skills increase. The reason for reaching different results in
the studies may indicate that the relationship between social skills and problem-solving skills can
perhaps be explained in a more complex way. Therefore, these different results may indicate an
important issue that requires further research.

Finally, the findings show that the social skills and problem-solving skills of pre-service preschool
teachers are effective in increasing their resilience, and the related skills explain 11% of the total
variance. Among the explanatory variables, the variable with the strongest effect is social skills. In terms
of sub-dimensions, it was concluded that social control, impulsive style, and planfulness sub-dimensions
were effective on resilience, and the related skills explained 16% of the total variance. Among the
explanatory variables, the variable with the strongest effect is social control. Similarly, Lowther's (2004)
study showed that social skills intervention program increased the resilience of children. In addition,
Saito and Okayasu (2014) found that social skills predicted resilience. In this context, it was observed
that social skills had a stronger effect on resilience in participants with low self-esteem than in
participants with high self-esteem. In addition, contrary to the findings of the study, Murray (2003)
states that problem-solving skills are among the protective factors of resilience. In addition, the studies
of Ertem et al. (2021) and Coskun et al. (2014) show that there is a positive relationship between
resilience and problem-solving skills. The reason for this result may be that social skills enable
individuals to be more active in social life and thus more resilient to problems.

In conclusion, the findings of the study revealed that pre-service preschool teachers' problem-solving
skills and social skills predicted their resilience. This study contributes to the relevant literature by
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identifying the variables that predict the resilience of pre-service preschool teachers. Based on the
findings, it is believed that implementing intervention programs aimed at improving the social skills of
pre-service preschool teachers could be beneficial in enhancing their resilience. In addition to this, it is
seen that there are studies that have reached similar and different results in the literature with findings
on the relationship between social skills depending on gender variable, resilience depending on gender
variable, problem-solving skills depending on gender variable, and social skills. Therefore, it is
recommended to conduct studies with a larger sample to better understand the relevant factors. In this
context, the sample can be expanded to include pre-service preschool teachers from outside of Istanbul.
Additionally, it is suggested to investigate the relevant factors in more detail using different methods
and techniques.
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Research Article
Okul Oncesi Ogretmen Adaylarinin Sosyal Becerilerinin ve

Problem Cozme Becerilerinin Psikolojik Dayamkhliklar:
Uzerindeki Yordayici Etkisi

Asude BALABAN DAGALY, Neslihan DEMiRCAN?

Ozet

Bu arastirmanin amaci, okul oncesi égretmen adaylarmin sosyal becerilerinin
ve problem ¢ozme becerilerinin psikolojik dayanikliliklar: tizerindeki yordayic
etkisini incelemektir. Arastirma, nedensel tarama modelinde tasarlanmistir.
Arastirmanin rneklemi Istanbul ilgelerinden basit rastgele 6rnekleme yontemi

About the Article ile belirlenmis olup, toplam 326 okul 6ncesi ogretmen adayindan olusmaktadur.
. Veri toplamak amaciyla Kisisel Bilgi Formu, Sosyal Beceri Envanteri, Problem
Received: 07.03.2023 Cozme Envanteri ve Kisa- Psikolojik Saglamlik Olgegi kullanilmistir. Veriler,

Accepted: 31.10.2023

bublished: 01.05.2024 2022-2023 egitim ogretim yili giiz doneminde toplanmistir. Okul oncesi

ogretmen adaylarmmin psikolojik dayanmikliliklar:, sosyal becerileri ve problem
¢cozme becerileri arasindaki iliskiyi incelemek amaciyla ¢oklu regresyon analizi
yapumigtir. Sosyal beceri ve problem ¢ozme becerilerinin birlikte psikolojik
dayaniklilik iizerindeki ac¢iklayicilik oraninin %11 oldugu bulunmustur. Ayrica,
sosyal beceri ve problem ¢ozme becerisi arasinda iliski tespit edilmemigtir.
Aciklayiciliga sahip degiskenlerden sosyal beceri degiskeninin psikolojik
dayaniklilik iizerinde en giiclii etkiye sahip oldugu goriilmektedir. Ayrica,
sosyal beceri ve problem ¢ozme becerileri alt boyutlarindan sosyal kontrol,
aceleci yaklasim ve planli yaklagim alt boyutlarin birlikte psikolojik
dayamikliik iizerindeki agiklayicilik orammin %16 oldugu bulunmustur.
Psikolojik dayanikiilik iizerinde en giiglii etkiye sahip alt boyutun sosyal kontrol
alt boyutu oldugu sonucuna ulasimistir. Arastirmanmin sonuglari, Tiirkiye
ornekleminde okul oncesi ogretmen adaylarmn sosyal beceri ve problem
¢ozme becerilerinin, psikolojik dayanikiiklar: iizerindeki etkisini ortaya
koymasi bakimindan onemlidir.

Anahtar Kelimeler
Psikolojik dayaniklilik,

Sosyal beceri,

Problem ¢6zme becerisi,

Okul 6ncesi dgretmen adaylar

Balaban Dagal, A. & Demircan, N. (2024). The predictive effect of pre-service
preschool teachers *social skills and problem-solving skills on their resilience.
MSKU Journal of Education, 11(1), 21-38. DOI: 10.21666/muefd.1261459

Atif icin

Ogretmen yetistirme programlarmin hedefi, yiiksek niteliklere sahip, islerinden doyum ve keyif alan,
motivasyonlarini, bagliliklarin1 ve heveslerini uzun yillar siirdiirebilen mezunlar yetistirmektir
(Mansfield vd., 2016a). Bu hedefe bazi mezunlar i¢in ulasilabilirken, bazi iilkelerde (Birlesik Krallik,
Amerika Birlesik Devletleri ve Avustralya gibi) 6gretmen kaybi oranlart konusunda endiseler
bulunmaktadir (Gallant ve Riley, 2014). Yonetim destegi, finansal durum, degerlendirme gibi
faktorlerin bu siirecte etkili oldugu bilinmekle birlikte (Kersaint vd., 2007) kariyerinin ilk bes yilinda,
birgok iilkede meslege yeni baglayan 6gretmenlerin %40-50'sinin meslegi biraktig1 tahmin edilmektedir
(Gallant ve Riley, 2014). Bu baglamda, diger 6gretmenlerin neden meslekte kaldiklari, onlar1 gii¢lii kilan
faktorler, zorluklarla bas etmeye yo6nelik kullandiklar1 kaynaklar merak konusu olmustur (Beltman vd.,
2011). Psikolojik dayaniklilik kavram, bireylerin zorluklarin tistesinden gelme ve olumlu ruh saghigimi
koruma kapasitelerindeki bireysel farkliliklar igin olasi bir agiklama saglamaktadir (Ledertoug vd.,
2021). Psikolojik dayaniklilik, 6gretmenlerin zorlu kosullara ve tekrarlayan aksiliklere ragmen 6gretime
bagliliklarini ve 6gretim uygulamalarini stirdiirmelerini saglayan bir niteliktir (Brunetti, 2006). Chen ve
Chi-Kin Lee (2022)'ye gore bireysel bir 6gretmenin kaynaklarla nasil miizakere ettigine ve bir veya
daha fazla sistemde zaman i¢inde hayatta kalmaktan gelismeye ve Gtesine gegerek Kaliteli egitim igin
olumlu sonuglara ulagsmak i¢in giinliik zorluklar1 ve sikintilart nasil astigina dair dinamik bir siiregtir.
Zorlu kosullar altinda geligsme kapasitesidir (Weston, 2022). Zorlu hayat kosullarina uyum saglamak ve
bu zorluklarla etkili bir sekilde bas edebilmektir (Altundag ve Bulut, 2014). Psikolojik dayaniklilik, stres
altinda biyolojik ve psikolojik dengeyi siirdiirme yetenegini ifade eder (Lavretsky, 2014). Psikolojik
dayaniklilik, 6gretmenlerin olumsuz kosullarda iyi 6gretme kapasitelerini siirdiirmelerini saglayan ve
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stres, tikenmislik ve yipranmaya kars1 olumlu bir bakis agist sunan nispeten yeni bir arastirma alanidir
(Beltman vd., 2011). Bir 6gretmenin psikolojik dayanikliligi olumsuz durumlar1 degerlendirebildiginde,
basa ¢ikma segeneklerini fark ettiginde ve uygun ¢oztimlere ulastiginda artar (Bobek, 2002).

Psikolojik dayaniklilig1 yiiksek olan bireylerde bazi ortak 6zellikler mevcuttur. Bu kisiler 6z saygilari
yiiksek, comert, sorumluluk bilincine sahip, yaratici, genis ilgi alanlarina sahip olup hayata baghdir.
(Flach, 2020). Bunlarin yani sira, mizah anlayislari vardir. Diger insanlarla giiclii baglar kurarlar.
Iyimser ve esnektirler. Konfor alanlarindan ¢ikma cesaretini gosterirler. Ayrica, kendilerine ve hayata
yonelik farkindalik sahibidirler (Walker, 2019). Zorlu bir meslek olarak &gretmenligin dogal stres
faktorlerine ve aksiliklere karsi dayanikliligi, sayisiz olumlu sonug iiretebilecegi igin tim egitim
alanlarinda son derece o6nemlidir (Wang, 2021). Yapilan c¢alismalar, 6gretmenlerin psikolojik
dayanikliliginin egitim siirecinde Ogretmenlerin yipranmasini Onledigini (Day ve Hong, 2016),
meslegine devam etmesinde 6nemli bir etken oldugunu (Hong, 2012), iyi oluslarinin yani sira is
tatminini, baglilik, aidiyet gibi duygularin gelismesinde etkili oldugunu (Mansfield vd., 2016a),
Ogretmenlerin stres ve tiikkenmislikleri tizerindeki olumsuz etkilerini hafifletmede o6nemli rolleri
oldugunu (Lo, 2014) gostermektedir. Bunlara ek olarak, psikolojik dayaniklilik egitimin niteligini
artirmaktadir ¢iinkii isini iyi yapan ve alanda kalan 6gretmenler 6grencilerinin 6grenmesi tizerinde
olumlu etkiye sahiptir. Ayrica, psikolojik dayaniklilik, 6gretmenlerin bilgi, beceri ve diger nitelikleriyle
birlikte, 6grencilerin okulda daha basarili olmalarina yardimci olur (Ebersohn, 2014). Nitekim, bu
durum okul oncesi egitim diizeyi i¢in de gecerlidir. Okul oncesi dénemde nitelikli egitim almanin,
cocuklarmn su anki ve gelecekteki 6grenme potansiyelleri i¢in faydali oldugu, 6grenme Ve iyi olus i¢in
omir boyu saglam bir temel olusturdugu defalarca gosterilmistir (Andrew vd., 2019; Brinkman vd.,
2016; Melhuish vd., 2015; Schmerse, 2020; Siraj vd., 2023; Siraj vd., 2016). Kaliteli bir okul 6ncesi
egitim, saglam Kkararlar alabilen, duyarli, uygulama ve Ggretme yetenegine sahip yiiksek vasifli
ogretmenler ile miimkiindiir (Cooke ve Lawton, 2008; Manning, 2017). Bu baglamda, okul oncesi
ogretmenlerinin kisisel 6zellikleri de goz Oniine alinmahdir ¢linkii 6gretmenlerin kendi duygusal
yetkinlikleri, ¢ocuklarin duygusal ve sosyal yetkinliklerine katki saglama becerilerini etkiler (Denham
vd., 2012). Dolayisiyla, kaliteli bir okul oncesi egitimde, 6gretmenlerin psikolojik dayanikliligr kritik
bir rol oynar. Bu bakimdan, 6gretmen egitimi 6nemli bir yere sahiptir. Nitekim, yapilan ¢alismalarda
psikolojik dayaniklilik gelistirme faaliyetleri ile ilgili olarak, 6gretmen adaylarini sinifin gergeklerine
daha iyi hazirlanmas1 i¢in genellikle Ogretmen egitimi programlarina yonelik Onerilerde
bulunulmaktadir (Beltman vd., 2011; Mansfield vd., 2016a). Ogretmen adaylari, meslege baslarken
psikolojik dayanikliliklarini artiracak kaynaklari tanimali ve gelistirmelidir (Bobek, 2002).

Psikolojik dayaniklihgm farkli alanlarla iliskili oldugu bilinmektedir (Artuch-Garde vd., 2017; Ghanei
Gheshlagh vd., 2017; Pidgeon ve Keye, 2014; Resnick, 2018). Bu alanlardan bir tanesi de sosyal
becerilerdir (Domitrovich vd., 2017). Birbiriyle iligkili olmas1 nedeniyle, psikolojik dayaniklilik ile
farkli sosyal beceri yetkinlikleri arasindaki iligkiyi igeren ¢alismalar gergeklestirilmistir (Akduman vd.,
2018; Cahill ve Davand, 2020; Gengoglu ve Namli, 2020; Grazzani vd., 2022; Martinsone vd. 2022;
Sosa Palacios vd. 2020). Gegen ylizyilin ortalarindan beri gelismekte olan sosyal beceri kavramu,
kisilerarasi gérevler sirasinda sosyal olarak yetkin etkilesimlere katkida bulunabilecek bir bireye, gruba
ve topluluga olumlu getiriler katma olasilig1 yiiksek olan, belirli bir kiiltiirde deger verilen sosyal
davraniglarin agiklayici yapisimi ifade etmektedir (Del Prette ve Del Prette, 2021). Sosyal beceriler,
bireyler arasi iligkilerde sosyal bilginin alinarak ¢6ziimlenmesini, alinan bilgiye bagl olarak tepkide
bulunulmasini saglar. Amaca yoneliktir. Sosyal baglama gore sekillenir. Sosyal beceriler, gézlemlenen
davraniglarin yani sira gbzlemlenemeyen davraniglart da igeren, Ggrenilebilir becerilerdir (Yiiksel,
2004). Sosyal beceri, egitimin niteli§i bakimindan énemli bir yere sahiptir. Ogretmenler, egitim
stirecinde 6grencilerinin bilgi ve becerilerini gelistirebilmek, onlarla duygusal ve sosyal olarak saglikli
iletisim kurabilmek i¢in sosyal becerilerini gelistirmelidir (Erdogan ve Cargit, 2018). Bu bakimdan,
ogretmen adaylarinin da sosyal becerileri edinmesi ve bu becerileri gelistirmesi gerekmektedir.

Sosyal becerinin yani sira, psikolojik dayaniklilik ile iligkili olan alanlardan bir tanesi de problem ¢6zme
becerileridir (Mansfield vd., 2016b). Problem ¢dzme becerisi, genellikle bir kisinin problemi ¢ézmek
icin bir yontemin hemen mevcut olmadigi problem durumlarini1 anlamak ve ¢6zmek i¢in biligsel siirece
katilma yetenegi olarak tanimlanmaktadir (Shute vd., 2016). Problem ¢ézme yeterliligi, bireyin bir
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¢ozliim yonteminin hemen belli olmadigi problem durumlarini anlama ve ¢ozmek igin biligsel siirece
katilma kapasitesidir (OECD, 2014). Problem ¢6zme siireci, basa ¢ikma stratejilerinin dogru se¢imini
gerektirir. Diger bir ifade ile, problem ¢6zme, 6grencilerin giinlilk durumlarin tistesinden gelebilmeleri
icin basa ¢ikma stratejilerini kullanmalarini saglayan bir siirectir (De Almeida Santosve ve Benevides
Soares, 2018). Problem ¢6zme becerisi, 6gretmen adaylarina kazandirilmasi gereken onemli
becerilerden biridir ¢linkii diisiinme becerilerini gelistirmenin yani sira, 6grencilerin 6grenmeyi yonetme
becerilerini de gelistirmektedir (Ismet vd., 2020). Kisacasi, psikolojik dayaniklilik ile hem sosyal
beceriler hem de problem ¢6zme becerileri iligkilidir.

Okul 6ncesi dénem, insan hayatinin kritik bir dénemidir. Bu donemde edinilen bilgi, beceri ve tutumlar,
yetiskinlik doneminin temelini olusturmaktadir. Dolayisiyla, bu dénemde alinan egitimin kalitesi ¢ok
onemlidir (Yoshikawa vd., 2013). Cocuklarin, okul 6ncesi donemde nitelikli egitim alabilmesi
ogretmenlerin bilgi ve becerilerinin yani sira, psikolojik dayaniklilik diizeylerine baghdir (Bouillet vd.,
2014; Denham vd., 2012). Bu nedenle, okul 6ncesi 6gretmen adaylarinin heniiz meslege baslamadan
psikolojik dayaniklilik bakimindan desteklenmesi gerekmektedir. Yapilan ¢alismalar incelendiginde,
psikolojik dayaniklilik iizerinde farkli degiskenlerin etkisinin bulundugu goriilmektedir. Psikolojik
dayaniklilik ile ilgili degiskenlerin belirlenmesi ve boylece ilgili degiskenlere yonelik miidahalelerin
uygulanarak okul oncesi 6gretmen adaylarinin psikolojik dayaniklilik diizeylerinin gelistirilmesi hem
kendi ruh sagliklar1 agisindan hem de meslege basladiklarinda nitelikli bir egitim siirecinin olugmasi
bakimindan 6nemlidir. Bu nedenle, bu ¢alismada okul dncesi 6gretmen adaylarinin sosyal ve problem
¢ozme becerilerinin psikolojik dayanikliliklart {izerindeki yordayict etkisinin arastirilmasi
amaclanmistir. Bu dogrultuda yanit aranacak sorular asagidaki gibidir;

1. Okul Oncesi dgretmen adaylarinin psikolojik dayaniklilik diizeyi, problem ¢dzme becerileri ve
sosyal becerileri demografik 6zelliklere gore farklilagsmakta midir?

2. Okul 6ncesi 6gretmen adaylarinin sosyal ve problem ¢6zme becerilerinin psikolojik dayanikliliklar
tizerinde yordayici etkisi var midir?

Yontem
Arastirmanin Modeli

Bu calismada genel tarama modellerinden nedensel tarama modeli kullanilmigtir. Genel tarama
modelleri, evrenin tiimii veya ondan segilen bir grup, 6rnek veya ornekleme dayali olarak evren
hakkinda genel bir sonuca ulagsmay1 amaglayan tarama yontemleridir (Karasar, 2022). Bir alt dali olan
nedensel tarama modeli, bir veya birden fazla degisken iizerinde etkili olan degiskenlerin tespiti
amactyla yapilan tarama modelidir (Giirbiiz ve Sahin, 2018).

Evren ve Orneklem

Arastirmanin evrenini 2022-2023 egitim 6gretim giiz doneminde okul dncesi egitimi alaninda egitim
gdren 6gretmen adaylar1 olusturmaktadir. Arastirmanin drneklemi, Istanbul’da bulunan devlet ve vakif
universitelerinde okul 6ncesi egitimi alaninda 6grenim goren 326 okul 6ncesi 6gretmen adayidir.
Katilimeilara ulagmak igin olasiliga dayali 6rnekleme tekniklerinden olan basit tesadiifi 6rnekleme
teknigi kullanmilmstir. Bu 6rneklemede, arastirma evreni igerisinde 6gelerin her birine esit se¢ilme sansi
verilir (Giirbiiz ve Sahin, 2018). Katilimcilarin demografik bilgileri Tablo 1'de sunulmaktadir.
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Tablo 1.
Katilimcilarin Demografik Bilgileri
N %

Kadin 298 914
Cinsiyet

Erkek 28 8.6
. Devlet 163 50
Universite

Vakif 163 50
Sosyal Etkinliklere Evet 260 9.8
Katihm Durumu Hayir 66 20.2
Psikolojik Destek Evet 92 28.2
Alma Durumu Hayir 234 71.8
Okul Oncesi Egitim Evet 200 61.3
Alma Durumu Hayir 126 38.7
Toplam 326 100

Tablo 1 incelendiginde, katilimcilarin %91.4’liniin kadin (n=298) ve %8.6’sinin (n=28) erkek oldugu,
%50’sinin (n=163) devlet ve %50’sinin (n=163) vakif tniversitesinde egitim gordiigl, %79.8’inin
(n=260) sosyal etkinliklere katildigi, %20.2’sinin (n=66) sosyal etkinliklere katilmadigi, %28.2’sinin
(n=92) psikolojik destek aldigi, %71.8’inin (n=234) psikolojik destek almadigi, %61.3’{intin (n=200)
okul oncesi egitim aldig1 ancak %38.7’sinin (n=126) okul dncesi egitim almadig1 goriilmektedir.

Veri Toplama Araglari

Veri toplamak i¢in demografik bilgi formu, sosyal beceri envanteri, problem ¢6zme envanteri ve kisa-
psikolojik saglamlik 6l¢egi kullanilmigtir.

Demografik Bilgi Formu: Calismada katilimcilarin bilgilerini edinmek igin aragtirmacilar
tarafindan olusturulmus ve kullanilmistir.

Kisa- psikolojik saglamhk ol¢egi: Smith ve digerleri (2008) tarafindan gelistirilen, Dogan
(2015) tarafindan Tiirk¢eye uyarlamasi yapilan dlgek 6 maddeden olusmakta olup besli likert tipindedir.
Tek faktorlii bir yapiya sahiptir. Olgege iliskin i¢ tutarlik Kkatsayisi .83 olarak bulunmustur. Bu
arastirmada, 6l¢egin giivenirlik katsayisi .80 olarak belirlenmistir.

Sosyal beceri envanteri: Riggio (1989; 1986) tarafindan gelistirilen ve Tiirk¢eye Yiiksel (1998)
tarafindan uyarlanmig olan Sosyal Beceri Envanteri, temel sosyal becerileri 6l¢gmeyi amaglayan bir
6lgme aracidir ve 90 madde igermektedir. Bu envanter, duyussal anlatimcilik, duyussal duyarlik,
duyussal kontrol, sosyal anlatimcilik, sosyal duyarlik ve sosyal kontrol olmak tizere alti1 farkli alt
boyuttan olusur. Her bir alt boyut, 15 madde igerir ve envanterden minimum 90, maksimum ise 450
puan almabilir. Toplam puandan hesaplanan giivenirlik katsayisi, .94 olarak tespit edilmistir. Alt
boyutlardan elde edilen giivenirlik katsayilar1 ise .81 ile .96 arasinda degismektedir (Yiiksel, 1998). Bu
arastirmada, sosyal beceri envanterinin giivenirlik tutarlik katsayisi .76 olup, duyussal anlatimcilik alt
boyutu icin .28, duyussal duyarlilik alt boyutu i¢in .72, duyussal kontrol alt boyutu i¢in .43, sosyal
anlatimcilik alt boyutu i¢in .70, sosyal duyarlilik alt boyutu i¢in .56, sosyal kontrol alt boyutu i¢in .60
olarak bulunmustur.
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Problem ¢6zme envanteri: Heppner ve Petersen (1982) tarafindan gelistirilmis ve Sahin ve
digerleri (1993) tarafindan Tiirk¢eye uyarlanmustir. Bu 6lgek, bireylerin kisileraras: problem ¢6zme
becerileri hakkindaki algilayisin1 degerlendirmek amaciyla kullanilir ve 1-6 aras1 puanlanabilen Likert
tipi bir olgektir. Giivenirlik katsayisi ise 0.88 olarak belirlenmistir. Bu arastirmada, problem ¢6zme
envanterinin giivenirlik katsayis1 .85 olup, aceleci yaklasim alt boyutu i¢in .76, diisiinen yaklasim alt
boyutu i¢in .84, kendine giivenli yaklasim alt boyutu igin .54, kagingan yaklagim .76, degerlendirici
yaklagim alt boyutu .49, planli yaklagim alt boyutu i¢in .78 olarak bulunmustur.

Alpar (2022)’ye gore 6lgegin Cronbach Alfa i¢ tutarlik katsayis1 0.60-0.79 araliginda oldugunda oldukca
giivenilir olup, 0.80-1 araliginda oldugunda yiiksek giivenirlige sahiptir. Bu bilgi dogrultusunda,
Cronbach Alfa i¢ tutarlik katsayis1 0.60’1n altinda bulunan sosyal beceri envanteri duyussal anlatimcilik,
duyussal kontrol, sosyal duyarlilik alt boyutlari ile problem ¢6zme envanteri kendine giivenli yaklasim
ve degerlendirici yaklasim alt boyutlar1 arastirmanin diginda tutulmustur.

Verilerin Toplanmasi ve Analizi

Ogretmen adaylarinin psikolojik dayanikliliklar1, problem ¢ozme becerileri ve sosyal becerileri kendileri
tarafindan degerlendirilmistir. Arastirma, 2022-2023 egitim oOgretim yili gliz doneminde
gerceklestirilmistir. Arastirmacilar tarafindan {iniversitelere gidilerek dagitilan 500 6l¢ekten, 335'i geri
donmiistiir. Bunlardan 9 tanesi eksik yanitlar nedeniyle arastirmaya dahil edilmemistir. Olgekler,
Ogretmen adaylarina goniilliiliik esasina dayali olarak ulastirilmig, katilimin sadece bu arastirma igin
oldugu, verilerin gizli tutulacag: bilgisi paylasiimistir. Veri toplama araglarinda 6gretmen adaylarina ait
kimlik bilgileriyle ilgili herhangi bir soru bulunmamaktadir.

Verilerin analizinde ¢oklu regresyon modeli tercih edilmistir. Bu arastirmada okul 6ncesi 6gretmen
adaylarinin psikolojik dayanikliliklar1 bagimli degisken olarak kabul edilmis, okul 6ncesi 6gretmen
adaylarinin psikolojik dayaniklilik diizeyleri {izerinde sosyal beceri ve problem ¢6zme becerilerinin ne
derece etkili oldugu yordanmustir. Arastirmada psikolojik dayaniklilik tizerinde sosyal becerinin alt
boyutlari ve problem ¢6zme becerilerinin alt boyutlari birlikte degerlendirmeye alinmistir. Arastirmada
elde edilen verilerin analizinde istatiksel veri analiz paket programi kullanilmigtir. Mevcut arastirmada,
verilerin analizinde uygun testlerin segilebilmesi igin oncelikle verilerin normal dagilim gosterip
gostermedigine bakilmigtir. Bu dogrultuda verilerin basiklik ve ¢arpiklik, Smirnov-Kolmogrov testi,
histogram gibi degerlere bakilabilir. Normal dagilim gosteren verilerde ortalama, ortanca ve tepe degerin
birbirine miimkiin oldugunca yakin oldugu dolayisiyla simetrik oldugu goriliir (Alpar, 2022). Bu
arastirmada her bir 6lgek igin Basiklik ve Carpiklik degerleri-1.5, +1.5 araliginda oldugundan verilerin
normal dagilim gosterdigi (Tabachnick ve Fidell, 2013) kabul edilmistir. Bu dogrultuda ¢alismaya dahil
edilen dlgeklerin hepsinin normal dagilim gosterdigi tespit edilmis olup, alt boyutlar bakimindan sadece
problem ¢6zme 6lgeginin degerlendirici alt boyutunun normal dagilmadigi belirlenmistir. Standardize
edilmis sapma degerleri ile standardize edilmis tahmin degerlerinin grafigi, dogrusallik varsayiminin
saglandigin1 gostermektedir. Ayrica, gozlenen ve beklenen birikimli olasilik dagilimi grafigi
incelendiginde normal dagilimdan 6nemli sapmalar olmadig: tespit edilmistir. Bununla birlikte, ¢coklu
baglantt modeli kurmak igin gerekli olan varsayimlar da degerlendirilmistir. Degiskenlerin normal
dagilima sahip olmasi, degiskenler arasinda dogrusal iligkinin bulunmasi, bagimsiz degiskenler
arasindaki iligkinin 0.70 tizerinde olmamasi, VIF degerlerinin 10'un altinda olmasi1 ve Durbin-Watson
degerlerinin 1-3 arasinda olmasi varsayimlari tek tek gézden gegirilmis ve karsilandig1 goriilmiistiir. Bu
nedenle ¢coklu baglanti problemi olmadigi hipotezi desteklenmistir. Gerekli kosullar saglandiktan sonra
coklu regresyon analizi gergeklestirilmistir.

Etik
Bilimsel arastirmalarda etik kurallara uygunlugu saglamak iizere arastirmaya dair ilk olarak Marmara

Universitesinden 31.08.2022 tarihinde 360137 numarali kararla etik kurul onay1 alinmistir. Arastirmanin
calisma grubunu olusturan katilimcilardan katilim onamlari alinmustir.
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Bulgular
Bu aragtirmadan elde edilen bulgular arastirma sorulari dogrultusunda izleyen bdlimlerde yer
almaktadir.

1. Okul 6ncesi 6gretmen adaylarimin psikolojik dayamkhhk diizeyi, problem ¢6zme becerileri ve
sosyal becerilerinin demografik ozelliklere gore farkhlasip farkhlagsmadigina iliskin bulgular

Mevcut arastirmada yer alan 6gretmen adaylarinin cinsiyetlerine gére yapilan bagimsiz gruplar t testi
sonuclar1 Tablo 2’de sunulmustur.

Tablo 2.
Okul Oncesi Ogretmen Adaylarimin Cinsiyetlerine Iligkin t Testi Sonuglart

. Bagimh Bagimsiz S
Test Edilen degisken degisken N X SS sd t p

. Kadin 298 3.09
Sosyal Beceri Erkek 28 322 77 324 -244 .01

Cinsiyet

Psikolojik Kadm 298 3.04

Dayaniklilik Erkek 28 3.43 86 324 -2.59 0.1
p<.05

Ogretmen adaylarinin psikolojik dayamiklilik, sosyal ve problem ¢ézme puanlarmin ve alt boyut
puanlarmin cinsiyete gore farklilagip farklilasmadigini belirlemek igin yapilan bagimsiz 6rneklemler t
testi sonucuna gore degiskenler arasinda sadece sosyal beceri ve psikolojik dayaniklilik bakimindan
ortalamalar arasinda anlamli bir fark oldugu bulunmustur. Buna gore, erkeklerin sosyal beceri ve
psikolojik dayaniklilik puanlarinin, kadmnlarin puanlarindan daha yiiksek oldugu sonucuna ulagilmistir.
(p<.05,erkeky,=03.22>kading,=3.09;erkek,,=3.43>kadin,;=3.04).  Diger yandan, aceleci
yaklagim, diisiinen yaklagim, kagingan yaklagim, planl yaklagim, duyussal duyarlilik, sosyal
anlatimcilik, sosyal kontrol alt boyutlari ve problem ¢ézme becerisi degiskenleri agisindan fark
bulunmamis ve tabloya eklenmemistir.

Mevcut arastirmada yer alan 6gretmen adaylarinin egitim aldiklari tiniversiteye gore yapilan bagimsiz
gruplar t testi sonuglar1 Tablo 3'te sunulmustur.

Tablo 3.
Okul Oncesi Ogretmen Adaylarimin Egitim Aldiklar: Universiteye Iliskin t Testi Sonuglart
. Bagimh Bagimsiz
Test Edilen Degisken degisken X SS sd t p
Sosyal Beceri Devlet 163 3.05 24 324 -3.87 .00
Vakif 163 3.16 .28
Universite 163 3.32 55 324 -3.46 00
Duyussal Devlet : ' : :
Duyarlilik Vakif
163 3.53 .55
Sosyal Devlet 163 2.98 .53 324 -3.05 .00
Anlatimcilik Vakif
163 3.16 54
p<.05
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Tablo 3'te goriildiigii tizere okul 6ncesi 6gretmen adaylarinin psikolojik dayaniklilik, sosyal ve problem
¢bzme puanlarinin ve alt boyut puanlarinin tiniversite degiskenine gore gore farklilagip farklilagmadigini
belirlemek igin yapilan bagimsiz 6rneklemler t testi sonucuna gore degiskenler arasinda sadece sosyal
beceri, duyussal duyarlilik ve sosyal anlatimcilik puanlari arasinda anlamli fark bulunmustur. Buna gore,
¢ bagimsiz degisken bakimindan da vakif iiniversitelerinde egitim alan okul oncesi 6gretmen
adaylarmin puanlarinin devlet tiniversitesinde egitim alan 6gretmen adaylarmin puanlarindan yiiksek
oldugu soylenebilir (p<.05; vakif ,=3.16>devlets,=3.05; vakif ,,=3.53>devletyy =3.32;

vakif  =3.16>devlets,=2.98).

Mevcut arastirmada yer alan 6gretmen adaylarinin sosyal etkinliklere katilim durumuna goére yapilan
bagimsiz gruplar t testi sonuglar1 Tablo 4’te sunulmustur.

Tablo 4.

Okul Oncesi Ogretmen Adaylarinin Sosyal Etkinliklere Kat:lum Durumuna fliskin t Testi Sonuglar

Test Bagimsiz

Edilen Bagimh Degisken degisken X ss sd t p
Sosyal Beceri Evet 260 3.14 .26
324 4,78 .00
Hayir 66 2.97 .25
Evet 260 3.47 .55
Duyarhbk 26 33 00
Y Hayir 66 3.22 .55
S | Evet 260 3.14 51
Anla(?tlsglilhk 324 5.05 .00
Hayir 66 2.79 56
Evet 260 3.30 44
Sosyal Sosyal Kontrol 324 5.35 00
Etkinliklere Hayir 66 2.96 49
Dautma oroblerm Evet 260 285 63
Cozme 110.54 -4.18 .00
§ Hayir 66 3.21 55
Aceleci Evet 260 3.20 .89
Yaklasim 324 -2.7 01
axtas Hayir 66 3.54 .90
Diisiinen Evet 260 2.39 1.03
Yellllflléll fm 324 -3.30 .00
; Hayir 66 285 1.04
Kagimgan Evet 260 2.64 1.15
324 -2.63 .01
Yaklagim
Hayir 66 3.06 1.18
Psikolojik Evet 260 317 75
324 4.57 .00
Dayaniklilik Hayir
66 2.69 e

Tablo 4'te goriildigii iizere okul dncesi 6gretmen adaylarinin psikolojik dayaniklilik, sosyal ve problem
¢dzme puanlarinin ve alt boyut puanlarmm sosyal etkinliklere katilma durumu degiskenine gore
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farklilagip farklilasmadigini belirlemek igin yapilan bagimsiz 6rneklemler t testi sonucuna gore
degiskenler arasinda sosyal beceri, duyussal duyarlilik, sosyal anlatimeilik, sosyal kontrol alt boyut
puanlari, problem ¢6zme ve aceleci yaklasim, diisiinen yaklasim ve kagingan yaklagim alt boyutlar1 ve
psikolojik dayaniklilik puanlari arasinda farklilik tespit edilmistir. Buna gore sosyal etkinliklere katilan
ogretmen adaylarinin sosyal beceri, duyussal duyarlilik, sosyal anlatimeilik, sosyal kontrol ve psikolojik
dayanikliliklarinin ~ katilmayanlara  goére daha  yiiksek  oldugu  belirlenmistir  (p<.05;
sosyalkatilang,=3.14>sosyalkatilmayang,=2.97;sosyalkatilany,=3.47>sosyalkatilmayang,
=3.22;

sosyalkatilang, =3.14>sosyalkatilmayang,=2.79;sosyalkatilan,=3.30>sosyalkatilmayang;, =
2.96;s0syalkatilany,=3.17>sosyalkatilmayan,=2.69). Buna karsin, problem ¢dzme, aceleci
yaklasim ve kagingan yaklasim puanlarinin daha az oldugu sonucuna ulasilmistir (p<.05;
sosyalkatilan, =2.85<sosyalkatilmayan, =3.21;
sosyalkatilan,,=3.20<sosyalkatimayan,,=3.54;
sosyalkatilany,=2.64>sosyalkatilmayan;,,=3.54). Okul Oncesi egitim almp almmamasi,
psikolojik destek alinip alinmamasi degiskenlerine gére dlgeklerden alinan puanlar arasinda bir fark
olmadig1 belirlenmistir.

2.0kul oncesi 0gretmen adaylarnmn sosyal ve problem ¢ézme becerilerinin psikolojik
dayamikhiliklari iizerinde yordayici etkisine yonelik bulgular

Okul oncesi 6gretmen adaylarinin psikolojik saglamligi bagimli degisken olarak kabul edilmis ve bu
degiskeni sosyal becerilerinin ve problem ¢6zme becerilerinin ne derece yordadigi ¢oklu regresyon
modeli ile smanmustir. Arastirmada, psikolojik dayaniklilik {izerinde sosyal becerilerin alt boyutlari ve
problem ¢6zme becerilerinin alt boyutlar1 birlikte degerlendirmeye alinmis ve goklu regresyon modeli
tercih edilmistir. Psikolojik dayaniklilik, sosyal beceriler, problem ¢6zme becerisi ve alt boyutlar
arasindaki iliskilere ait korelasyonlar Tablo 5'te gosterilmektedir.

Tablo 5.
Arastirmanin Bagimli ve Bagimsiz Degiskenleri Arasindaki Basit Koreldsyon Katsayilar

x 2 EE = 5 $Z E9eg 5E §E §E £
= = =3 = s = o 5 B = s = = =
S = @8 Sg SE (% SEs 8% Efz Sz £
= - Qg @ c s S99 8= e 5= S=
= 5 g &= &S = °eSe = i G A
g & g = X 88 a¥F S5 Ay ¢ -~
a 3 <
Psikolojik 1
Dayamkhhk
Sosyal
Beceri .207** 1
Toplam
Sosyal . o
Anlatimcihik 234 827 1
SK%S%’:’r'oI 320%%  BOTR* 4TO** 1
Dol o 7O S 2w
Problem )
Cozme 311+ -204%* - 241%* - 325%* -.244 1
Toplam '
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N=326; *p<.05, **p<.01

Alpar (2022)’ye gore degiskenler arasindaki iligkinin .70 ve iizerinde olmas iliskinin kuvvetli, .90 ve

tizerinde olmasi ¢ok kuvvetli diizeyde oldugu anlamina gelmektedir. Bu nedenle, Tablo 5’te belirtilen
basit korelasyon analizinde psikolojik dayaniklilik ile diger degiskenler arasinda yiiksek diizeyde
anlamli bir iliski bulunmamistir (r<.70, p>.05).

Okul oncesi 6gretmen adaylarinin sosyal becerilerinin ve problem ¢dzme becerilerinin psikolojik
dayanikliliklarin1 ne derece yordadigini belirlemek i¢in ¢oklu regresyon analizi yapilmistir.

Tablo 6.
Coklu regresyon analizi sonuc¢lari

Model: R?=.111; F=20.251; p=.000

Degisken B Standart Hata B t p
Sabit 2.914 .596 - 4.89 .000
Sosyal Beceri 372 162 126 2.29 .022
Problem

Cozme .342 .068 =274 -4.99 .000
Becerisi

Tablo 6’da ilk satir modele ait genel uyum hakkinda bilgi vermektedir. F testi sonuglar1 R? degerini ve
modelinin tamamnin istatistiksel bakimdan anlamli olup olmadigini gostermektedir. R? degeri 0.111
olarak belirlenmis olup, modelin %11’i tahmin edici degiskenler olan sosyal beceri ve problem ¢6zme
becerileri tarafindan agiklanabilir. F degeri 20.251 ve p degeri 0.000 seklindedir. Bu nedenle, modelin
tamammin istatistiksel bakimdan anlamli oldugu sdylenebilir. ilgili tablonun ikinci ve digiincii
satirlarinda her bir tahmin edici degiskene yonelik bilgi sunulmaktadir. t ve p degeri sosyal beceri ve
problem ¢6zme becerisi degiskenlerinin regresyon katsayisinin sifira esit olma ihtimalini test eder.
Anlaml t degeri(t>1.96), tahmin edici degiskenin bagimli degiskeni 6nemli dlgiide tahmin ettigini,
anlamli bir p degeri (p<0.05) ilgili degerin istatistiksel bakimdan anlamli oldugunu gdstermektedir.
Sosyal ve problem ¢6zme becerilerinin alt boyutlarinin psikolojik dayanikliliklarini ne derece
yordadigin1 belirlemek i¢in ¢oklu regresyon analizi yapilmistir. Coklu regresyon analizinin sonuglar
Tablo 7'de verilmistir.
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Tablo 7.
Sosyal ve Problem Cozme Becerilerinin Alt Boyutlarinin Coklu Regresyon Analizi Sonuglari

Model: R?=0.165; F=21.272; p=0.000

Degisken B Standart Hata B t p
Sabit 2.635 377 - 6.99 .000
Sosyal Kontrol .387 .089 234 4.34 .000
Aceleci

Yaklasim 158 .046 -.181 -3.44 .001
Planh Yaklasim 116 .039 -.160 -2.98 .003

R? degeri, tiim bagimsiz degiskenlerin agikladig: varyansin toplam varyansa oramidir. Tablo 7’de
belirtilen model i¢in R? = 0.165 oldugundan, sosyal ve problem ¢6zme becerilerinin alt
boyutlarindaki degiskenlerin toplam varyansin sadece %16.5'ini agiklayabildigi soylenebilir.
Regresyon modelinin anlamli olup olmadig: F istatigine bakilarak belirlenmektedir. Bu model,
F=21.272 ve p degeri 0.000 olmasi (p<0.05) nedeniyle anlamli olup, ilgili modelde en az bir degisken
hedef degiskeni agiklamada 6nemli bir role sahiptir. Sabit (intercept) katsayisi, tiim diger bagimsiz
degiskenler sifirken hedef degiskenin alacagi tahmini degeri gostermekte olup bu model igin
2.635'tir. Bagimsiz degiskenlerin katsayilart (B), hedef degisken {izerindeki etkilerini
gostermektedir. Bu modelde, sosyal kontrol degiskeni psikolojik dayaniklilik iizerinde etkisi en
yiiksek olan degiskendir (B = 0.234). Bu, sosyal kontrol arttik¢a psikolojik dayanikliligin artma
egiliminde oldugunu gostermektedir. Aceleci yaklasim ve planli yaklasim degiskenleri ise psikolojik
dayaniklilik tizerinde negatif etkiye sahiptir (f =-0.181 ve B = -0.160). Bu, aceleci yaklagim ve planl
yaklagim arttik¢a psikolojik dayanikliligin azalma egiliminde oldugunu gosterir. Sonug olarak, elde
edilen bulgu sosyal kontroliin psikolojik dayaniklilik ile pozitif bir iliskisi oldugunu, aceleci ve planli
yaklagimlarin ise negatif bir iliskiye sahip oldugunu gostermektedir. Ancak, bagimsiz degiskenlerin
acikladig1 varyans orani diisiik oldugu i¢in, bu modelin psikolojik dayaniklilig1 agiklamada yetersiz
kaldig1 sdylenebilir.

Tartisma, Sonuc ve Oneriler

Bu calisma, okul oncesi 6gretmen adaylarmin sosyal ve problem c¢ozme becerilerinin psikolojik
dayanikliliklar tizerindeki yordayici etkisini belirlemek amaciyla gerceklestirilmistir.

Aragtirma sonucunda, erkek okul dncesi 6gretmen adaylarinin sosyal beceri puanlarinin, kadin okul
oncesi erkek ogretmen adaylarindan yiiksek oldugu belirlenmistir. Bu bulgu, dnceki ¢aligma bulgular
ile de uyusmaktadir (Bozgiin ve Pekdogan, 2018; Salavera ve Usan, 2021). Ancak, kadinlarin sosyal
becerilerinin daha yiiksek oldugunu (Avsar ve Oztiirk Kuter, 2012; Deniz, 2003; Dicle, 2006; Ozben,
2013; Temelli vd., 2021), cinsiyetler arasinda fark olmadigini (Akpinar vd., 2012; Girgin vd., 2011;
Ozcep ve Mirzeoglu, 2007) gosteren arastirmalar da mevcuttur. Bu sonuca ulasilmasinda, ¢alismaya
katilan erkek okul oncesi Ogretmen adaylarinin duygusal mesajlari iletme becerilerinin ve sosyal
bakimdan kendilerini ortaya koyma yetilerinin kadin okul dncesi 6gretmen adaylaria gore daha fazla
olmas etkili olabilir.

Calisma bulgulari, erkek okul oncesi 6gretmen adaylarinin psikolojik dayanikliliklarinin kadm okul
oncesi 6gretmen adaylarindan yiiksek oldugunu géstermektedir. Diger bir ifade ile, erkek okul 6ncesi
ogretmen adaylarinin kadin 6gretmen adaylarma oranla problem karsisinda daha dayanikli oldugu
sonucuna ulagilmistir. Bu bulgu, 6nceki aragtirma bulgulari ile uyusmaktadir (Erdogan vd., 2014; Kivrak
ve Akandere, 2019; Sezgin, 2016). Buna karsin, bazi aragtirmalarda psikolojik dayaniklilik bakimindan
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kadinlar ile erkekler arasinda fark bulunmadigi (Aydin, 2010; Aydin ve Egemberdiyeva, 2018;
Aydogdu, 2013;), bazilarinda ise kadinlarin psikolojik dayaniklilik seviyesinin daha yiiksek oldugu
(Giindas ve Kogak, 2015; Kilig, 2014; Oktan, 2008) tespit edilmistir. Ulasilan sonucun nedeni, toplumda
kadinlarin sahip oldugu rollerin erkeklere oranla daha fazla olmas: ve bu durumun kadinlara zihinsel
bakimdan daha fazla yiik getirmesi olabilir (Aydin vd., 2019).

Cinsiyet degiskenine gore problem ¢6zme becerileri ve alt boyutlar1 bakimindan fark belirlenmemistir.
Problem ¢6zme becerileri bakimindan, yapilan bazi arastirma bulgular1 ulagilan sonucu desteklerken
(Geng ve Kalafat, 2010; Giiltekin, 2006; Kazu ve Ersozlii, 2008; Ozkiitiik vd., 2003; Tiimkaya ve
Iflazoglu, 2000), baz1 calismalarda farkl1 bulgulara ulasilmistir (Koray ve Azar, 2008; Tamres vd., 2002;
Yildirim vd., 2011). Bu durum, cinsiyetin problem ¢6zme becerilerini belirlemede kesin bir belirleyici
olmadigini, kadinlarin da erkeklerin de problem ¢6zmek i¢in kullandigi yontemlere basvurma
olasiliklarmin birbirine yakin oldugunu diisiindiirmektedir.

Ulasilan bulgular, vakif tiniversitesinde egitim alan okul dncesi 6gretmen adaylarinm sosyal beceri,
duyussal duyarlilik ve sosyal anlatimcilik puanlari bakimindan daha yiiksek puan aldiklarini, diger
degiskenler agisindan ise puanlar arasinda anlamli bir fark bulunmadigini géstermektedir. Bu baglamda,
Von Hohendorff ve digerleri (2013) 6zel ya da devlet okulunda egitim almanin kisilerin sosyal becerisi
tizerinde fark olusturmadigini belirtirken, McKinley ve digerlerinin (2007) yaptig1 ¢alisma, 6zel okulda
egitim alanlarin sosyal becerilerinin daha yiiksek oldugunu, Saavedra ve Saavedra (2011)’nin ¢alismasi
ise sosyal beceri i¢cinde degerlendirilen iletisim becerilerinin 6zel okullarda egitim alan kisilerde daha
yiiksek oldugunu ortaya koymaktadir. Bu ¢alismada ulasilan sonucun nedeni, vakif iiniversitesinde
egitim alan okul 6ncesi 6gretmen adaylarmin sosyal beceri alaninda aileleri ya da sosyal gevreleri
tarafindan daha fazla desteklenmis olmasi, sosyal etkinliklere katilmak bakimindan daha fazla imkana
sahip olmalar1 olmus olabilir. Problem ¢6zme becerisi bakimindan tiniversite degiskenine gore
katilimcilar arasinda fark olmamasi Kog (2022) ’un galigma bulgular: ile uyusmaktadir. Buna karsin,
Saavedra ve Saavedra (2011) ve Giigray (2003)’1n arastirmast 6zel okulda egitim alanlarin problem
¢ozme becerilerinin daha yiiksek oldugunu gostermektedir. Mevcut aragtirmada ulasilan sonucun
nedeni, katilimcilarin almis olduklari egitimin niteliginin benzer diizeyde olmasi olabilir. Diger bir ifade
ile 6grenme ortamlar1 bakimindan okul 6ncesi 6gretmen adaylarmin iiniversite tiiriine bagli olmaksizin
aldiklar1 egitimlerin niteliginin benzer diizeyde olmasi olabilir. Psikolojik dayaniklilik bakimindan
ulagilan bulgunun aksine Singh ve digerleri (2019) ile Choudhury ve Sharma (2019)’nin arastirmalari
Ozelde egitim goren kisilerin psikolojik dayanikliliginin daha diisiik oldugunu géstermektedir. Ancak
Arslan ve Ayas (2019)’1n ¢aligmasi, mevcut arastirmada ulasilan sonuglar ile ortiismektedir. Ulagilan
bulgunun nedeni hem wvakif hem de devlet iniversitelerinin okul iklimlerinin, kurumlarin
kapsayiciliklarinin benzer olmasi olabilir.

Arastirma bulgulari, sosyal etkinliklere katilan 6gretmen adaylarinin sosyal beceri, duyussal duyarlilik,
sosyal anlatimcilik, sosyal kontrol ve psikolojik dayanikliliklarinin katilmayanlara gore daha yiiksek
oldugunu, buna karsin, problem ¢6zme, aceleci yaklasim ve kagingan yaklasim puanlarinin daha az
oldugunu gostermektedir. Sosyal becerileri bakimindan, Ates (2016) ile Sercek ve Sercek Ozaltas
(2015) ‘in ¢aligmasi bu arastirmanin bulgular ile uyusmaktadir. Buna ek olarak, Gedik ve Orhan (2014)
sosyal etkinliklere katilmanin 6grencilerin  konusma becerilerini  gelistirdigini belirtmektedir.
Dolayisiyla, sosyal etkinliklere katilmak kisilerin konusma becerilerini gelistirmis olabilir. Bu durum
katilimcilarin  sosyal becerilerini etkilemis olabilir. Psikolojik dayaniklilik bakimindan, mevcut
arastirmada elde edilen bulgular Tiikel’in (2021) bulgulart ile uyumludur. Bilge ve Bilge (2021)'nin
arastirmasi, sosyal izolasyonun psikolojik dayanikliligi olumsuz etkiledigini gostermektedir. Ayrica,
Tas (2019)’mn arastirmasi, sosyal etkinliklere katilan 6grencilerin stres seviyelerinin daha diistik diizeyde
oldugunu gostermektedir. Stres ile psikolojik dayaniklilik ve iyi olus arasindaki negatif iligki (Smith ve
Yang, 2017) g6z Oniine alindiginda, ulagilan bulgunun nedeni sosyal etkinlige katilmanin stresi
azaltmasi olabilir.

Arastirma sonuglari, okul 6ncesi 6gretmen adaylarinin problem ¢ézme becerisi ile sosyal becerisi
arasinda iliski olmadigini gostermektedir. Isiksolu ve Tok (2022), Balaban (2018) ve Yasar EKici
(2017)’nin bulgulari, arastirma sonuglari ile ortiismekle birlikte, Sahin (2020)'nin arastirmasi sosyal
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beceri arttikca problem ¢ézme becerisinin arttigin1 gostermektedir. Arastirmalarda farkli sonuglara
ulagilmasmin nedeni sosyal beceri ile problem ¢6zme becerisi arasindaki iliskinin belki de daha
karmasik bir sekilde agiklanabilecegini gosterebilir. Dolayisiyla, bu farkli sonuglar daha fazla arastirma
gerektiren 6nemli bir konuyu isaret ediyor olabilir.

Son olarak, bulgular okul 6ncesi 6gretmen adaylarinin sosyal beceri ve problem ¢ézme becerisinin
psikolojik dayanikliliklar1 iizerinde etkili oldugunu, ilgili becerilerin toplam varyansin %211’ini
acikladigin1 gostermektedir. A¢iklayiciliga sahip degiskenlerden en giiclii etkiye sahip degisken sosyal
beceridir. Alt boyutlar bakimindan sosyal kontrol, aceleci ve planli yaklagim alt boyutlarinin psikolojik
dayaniklilik iizerinde etkili oldugu, ilgili becerilerin toplam varyansin %16’sin1 agikladigi sonucuna
ulagilmigtir. Aciklayiciliga sahip degiskenlerden en giiclii etkiye sahip degisken sosyal kontroldiir.
Benzer sekilde, Lowther (2004)'in arastirmasi sosyal beceri miidahale programinin ¢ocuklarin
psikolojik dayanikliligini artirdigint géstermistir. Ayrica, Saito ve Okayasu (2014) tarafindan sosyal
becerilerin psikolojik dayaniklilig1 yordadigr belirlenmistir. Bu baglamda, benlik saygisi1 disiik olan
katilimcilarda, sosyal becerilerin, benlik saygisi yiiksek olan katilimeilara gore yilmazlik iizerinde daha
giclii bir etkisi oldugu goriilmiistiir. Ayrica, ¢alisma bulgularinin aksine, Murray (2003) problem ¢6zme
becerilerinin psikolojik dayanikliligi koruyucu faktorler arasinda yer aldigini belirtmektedir. Buna ek
olarak, Ertem ve digerlerinin (2021) ve Coskun ve digerlerinin (2014) arastirmalar1 psikolojik
dayaniklilik ile problem ¢6zme becerileri baglaminda olumlu yonde iliski oldugunu gostermektedir.
Ulasilan bu sonucun nedeni, sosyal becerilerin kisilerin sosyal hayatta daha aktif olmasi, buna bagl
olarak da problemlere kars1 daha dayanikli olmasina olanak saglamasi olabilir.

Sonug olarak, arastirma bulgulari okul dncesi 6gretmen adaylariin problem ¢6zme becerilerinin ve
sosyal becerilerinin psikolojik dayanikliliklarin1 yordadigimi ortaya koymaktadir. Bu ¢alisma, okul
oncesi Ogretmen adaylarinin psikolojik dayanikliliklarin1 yordayan degiskenleri ortaya koymasi
bakimindan ilgili alanyazina katki saglamaktadir. Ulasilan bulgulara dayanarak, okul dncesi 6gretmen
adaylarinin psikolojik dayanikliliklarin1 artirmak amaciyla sosyal becerilerine yoénelik miidahale
programlarinin uygulanmasinin yararli olacag: diisiiniilmektedir. Buna ek olarak, ¢alismada cinsiyet
degiskenine bagli olarak sosyal beceriler, cinsiyet degiskenine bagl olarak psikolojik dayaniklilik,
cinsiyet degiskenine bagli olarak problem ¢6zme becerileri, problem ¢ozme becerileri ile sosyal
beceriler arasindaki iliskiye yonelik ulasilan bulgular ile alanyazinda benzer ve farkli sonuglara ulagan
caligmalar oldugu goriilmektedir. Dolayisiyla, ilgili etkenleri daha iyi anlamak igin daha genis
orneklemle calismalar yapilmasi 6nerilmektedir. Bu baglamda, drneklem Istanbul disindaki dgretmen
adaylar1 da dahil edilerek olusturulabilir. Ayrica, farkli yontem ve teknikler kullanilarak ilgili etkenlerin
daha detayli olarak arastirilmasi 6nerilmektedir.
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