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Abstract

This study aims to explore writer’s block in the tertiary education context and draws from
644 senior English language and literature students’ self-reports on producing academic texts
in English. A mixed-methods survey design was used to collect data from the participants.
Findings showed that both internal and external causes of writer’s block were at work, yet
external causes were moderately more influential, while students produced argumentative-
critical and expository essays and were influential in the drafting stage of the writing process.
Findings also revealed that students pursued continue-to-write and avoid-writing strategies in
different combinations to cope with writer’s block and needed to expand their knowledge and
experience in drafting, planning, using academic language, coherence, and smooth transitions
between sentences and paragraphs. Lastly, findings highlighted the need for clear instructions,
studying sample texts, and feedback from teachers to overcome writer’s block. In light of these
findings, several pedagogical implications were suggested.

Keywords: Causes of writer’s block, coping strategies, English as an academic language,
English language and literature departments, students’ needs

Lisans Ogrencilerinin Akademik Dil Olarak Ingilizcede Yazar
Tutuklugu: Nedenler, Basa Cikma Stratejileri, Thtiyaclar

Ozet

Bu ¢alisma, yiiksek ogretim baglaminda yazar tutukluguna isik tutmayr amaglamaktadwr ve
644 son simif Ingiliz dili ve edebiyati ogrencisinin Ingilizce akademik metinler Uretirken
yasadiklart yazar tutukluguyla ilgili goriislerinden yararlanmaktadr. Katilimcilardan veri
toplamak igin karma yontemli bir anket tasarimi kullanilmigtir. Bulgular, yazar tutuklugunda
hem i¢ hem de dis nedenlerin etkili oldugunu, ogrenciler tartismaci-elestirel ve agiklayict
akademik metinler iiretirken dig nedenlerin kismen daha etkili oldugunu, yazma siirecinin ana
taslagin olusturma agsamasinda ise yine dis nedenlerin etkili oldugunu ortaya koymugtur. Buna
ek olarak, bulgular ogrencilerin yazar tutukluguyla basa ¢itkmak igin farkli kombinasyonlarda
yazmaya devam etme ve yazmaktan kaginma stratejilerini izlediklerini ve taslak olusturma,
planlama, akademik dil kullamimi, tutarlilik ve ciimleler arast gegigler konusunda bilgi ve
deneyimlerini genigletmeye ihtiya¢ duyduklarim ortaya koymustur. Son olarak da bulgular,
yazar tutuklugunu asmak icin net talimatlara, érnek metinleri incelemeye ve Ggretmenlerden
gelen geri bildirimlere duyulan ihtiyact géstermektedir. Bu bulgularin isiginda, c¢eyitli
pedagojik ¢ikarimlar énerilmektedir.
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Anahtar Sozcikler: Yazar tutuklugunun nedenleri, basa ¢ikma stratejileri, akademik dil
olarak Ingilizce, Ingiliz dili ve edebiyati boliimleri, 6grenci ihtiyaglar:

Introduction

When students are asked to write down their ideas, thoughts, or feelings on paper in
their own words, when they are assigned to write an essay within a week or two, or
when they learn that they will write a short essay for an exam, teachers often encounter
similar scenes with unhappy faces, howls of protests, sighs with discontent and
complaints. These student reactions can be associated with apathy and a desire to gain
a lot with little effort. However, such an association might also be considered taking
the easy way out because these student reactions remain the same despite the changes
in the setting, time, and characters. As Dela Rosa and Genuino (2018) argue, this
situation is particularly prevalent in contexts where students” writing performance in
L2 is encumbered by several writing issues. In the case of the English literature (ELL)
departments in Turkey and worldwide, writing in L2 may become a heavy burden as
these students are evaluated and graded through their writing. Therefore, “writing in
English is no longer a language skill to practice and reinforce the target language in
tertiary-level academic writing” (Altinmakas & Bayyurt, 2019, p. 89). Besides, these
assignments are often beyond expressing their personal accounts; instead, those
students are expected to write essays or assignments following the rules and principles
of academic writing. Considering academic writing appears as a barrier for even
graduate students in the US, many ELL undergraduate students may have negative
dispositions toward academic writing, such as turning their assignments in late,
leaving them undone or incomplete (Fernsten & Reda, 2011; Huerta et al., 2017). Such
dispositions can also be associated with writer’s block (Rose, 1984; Boice, 1985). As
a phenomenon affecting students’ writing performances and quality, writer’s block is
relatively understudied. This study investigates the writer’s block phenomenon,
particularly in ELL departments, where the utmost significance is attached to
academic writing.

Theoretical Framework

English for Academic Purposes (EAP) and Academic Writing

English for academic purposes (EAP) lends itself to higher education contexts (e.g.,
undergraduate and graduate), where it is mainly used as the medium of instruction and
research for non-native speakers. EAP refers to an educational approach and a set of
beliefs about teaching the language to those who need it for study purposes (e.g.,
understanding the delivery of the course content, reading and researching academic
sources) and performing academic tasks (e.g., conference presentations) (Charles,
2013; Jordan, 1997). From this stance, EAP is distinguished from general English
courses because it begins with the learner and the situation, whereas general English
begins with the language (Hamp-Lyons, 2001). Initiating this type of teaching with
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learners and the situation entails a needs analysis to determine for what academic
purposes English is taught. Therefore, EAP is often responsive to learners’ subject-
specific and general academic needs, yet it is also highly context-bound.

Academic writing in English holds a critical position in universities or departments
where the language is partly or entirely the medium of instruction. Students’ written
productions become indispensable to teaching and assessment practices. In other
words, it functions as a critical indicator showing students’ progress and competence
in subject-specific knowledge and general academic skills (Altinmakas & Bayyurt,
2019; Hyland, 2013). Many students find academic writing formidable in that
producing such texts differs considerably from the texts they produce in their pre-
tertiary educational lives. For instance, undergraduate students frequently encounter
difficulties establishing arguments, generating, organizing, and filtering when
necessary, and following the rules of academic registers (Arikan, 2006; Altinmakas
& Bayyurt, 2019). All these mainly stem from the conventions of academic writing,
which is “structurally elaborate, complex, abstract and formal,” and thus, it requires
“more explicit” expressions of logical relations (Hyland, 2002, p. 50). Similarly, as
Fitzmaurice and O’Farrell (2010) underline, academic writing is challenging for
students because it requires following strict rules and paying attention to logical
structures along with eloquence, accuracy, and clarity in expressions. These
conventions often impose newer cognitive demands on students, making academic
writing “doubly complicated” (Breeze, 2012, p. 9). Accommodation to conventions
of academic writing and producing such types of text require knowledge and
experience (Grabe, 2001; Hirvela, 2011).

Writing Process and Text Types

Within the framework of academic writing described above, producing such elaborate
and complicated texts is not a task completed in one sitting; instead, it is an iterative
process in which different variables are at work, and writers undergo different steps.
This study describes the writing process in tandem with stages defined by Seow
(2002) and the writing model designed by Moore (2003). Seow’s (2002) model
regards writing as an iterative and continuous process in which students plan, draft,
revise, and edit their written productions. Moore’s (2003) model aligns with these
stages, and it also suggests that writers begin producing texts with both triggers and
blockers, and these factors operate as facilitators (e.g., sense of achievement) and
prohibitors (e.g., lack of time or confidence) while they engage in efforts to write.
Therefore, writers need to utilize environmental (e.g., the existence of collaborative
support) and individual moderators (e.g., self-esteem, clarity of personal goals) to
achieve effective writing outcomes that culminate with intrinsic (e.g., learning,
engagement) and extrinsic (e.g., promotion, recognition) rewards. The absence or lack
of facilitators, moderators, and rewards may appear as blockers.

As Schultz (1991) delineates, undergraduate students often practice and learn
writing descriptive, narrative, expository, and argumentative texts, respectively, in
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that this way of progress smoothly and easily from the simplest type, the descriptive
essay, to the most difficult, the argumentative essay. These four essay types lay the
foundations for academic writing in undergraduate education in many countries,
including Turkey (Kirkgéz, 2009; Loh, 2018; Thurman, 2007; Toprak & Yiicel,
2020). However, other studies also show that opinion essays written in reflective or
responsive mode are among the types of academic texts students in Turkish higher
education write (Kirkgoz, 2009; Trotman, 2010). Given that English literature is
taught by integrating lecture-based learning and in-class discussions at varying
degrees depending on the number of students in the Turkish context (Ustiindag
Guveng et al., 2022), writing these types of essays is often an integral part of teaching
and assessment in ELL departments, and students encounter such writing tasks as
exam questions or assignments for many of the courses they enroll. However, Celik’s
(2020) study revealed that process writing is downplayed in the Turkish higher
education system, and thus, students have difficulties accommodating themselves to
the process writing.

Writer’s Block

Writer’s block refers to a competent writer’s inability or difficulty to produce new
written material for a certain period (Boice, 1985; Flaherty, 2004; Rose, 1984). Such
stoppage in the writing process may bring about temporary but significant decreases
in the quality and quantity of written works. Therefore, it is often accompanied by
stress, a sense of failure, and hopelessness, culminating with abandoning writing,
tearing and throwing away the whole text, or permanently calling off the project
(Bastug et al., 2017). Writers often report that blockage manifests itself while
generating, articulating, and expressing ideas and choosing which to follow (Ahmed
& Guss, 2022). However, it is a common and undesired problem for professional and
student writers that may appear at any stage of the writing process (Moore, 2018).

Despite the consensus on this overall descriptive framework, theoretical and
empirical research has suggested a plethora of causes of writer’s block. During the
1940s and 1950s, it was generally regarded as a psychological problem, and thus its
causes were associated with writers” babyhood and upheavals in their private lives
from the Freudian psycho-analytics perspective (Castillo, 2014; Moore, 2018) and,
from a psychodynamic perspective, writers’ inability to dissociate relationships and
events from their own emotional reality (Rose, 1984). In the 1980s and later decades,
the pendulum swung to cognitive and affective dimensions of writer’s block. Rose
(1984) theorized that writer’s block is a dysfunction in the production process, and his
empirical study delineates that attitudes, the complexity of the writing process, pre-
mature editing, and lateness are the primary sources of this impediment. Boice’s
(1985) study showed that apprehension, procrastination, dysphoria, impatience,
perfectionism, anxiety, and rules also lead to writer’s block in the higher education
context.
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Recent studies suggest there are other causes for blocking the writing process. In
Michael’s (2016) study, feelings of being stuck, discouragement, self-disapproval,
and self- and external criticism appeared as blockers. In a more recent study, Ahmed
and Giiss (2022) showed that writer’s block occurs due to affective/physiological,
motivational, cognitive, and behavioral factors, and in some cases, a combination of
these factors was also observed. Studies focusing on writer’s block in higher education
also captured a similar portrait in which there are often additional causes to cognitive
and affective ones for a while producing an academic text. Zorbaz’s (2015) study
revealed that socio-economic status and writing in L1 and L2 do not impact writer’s
block, yet the low frequency of reading and writing along with inadequate writing
practices, lead to writer’s block in higher education. In addition, Bastug et al.’s (2017)
phenomenological study also revealed that text types, inappropriate and unclear task
instructions, and the limited time allocated to students appeared as reasons for blocks.

Based on the causes, several studies suggest a wide array of ways of coping with
writer’s block. These ways can be sorted into four main categories: refinement or
modifications in the writing process (Jagaiah et al., 2019; Murray & Moore, 2003), a
respite from writing (Moore, 2003; Murray & Moore, 2003), controlling negative
emotions and thoughts (Huston, 1998; Moore, 2018). Pedagogical practices on
writer’s block are also heavily centered on using various techniques revolving around
these coping strategies. Despite the list of suggested strategies, the literature provides
little about what self-administered strategies writers use to overcome writer’s block.
Ahmed and Giiss’ (2022) study underpinned that most of these strategies are widely
used by writers at varying degrees to cope with writer’s block. Their study also
indicated other coping strategies, such as focusing on a different writing project,
asking for advice, and continuing writing. In another study, Imirie’s (2022) findings
showed that undergraduate students employ various strategies to overcome blockage,
considering their needs, resources, and previous writing experiences.

Empirical Studies on Writer’s Block in Academic Writing in English

The pertained literature does not provide much about writer’s block in academic
writing in English, and the existing studies are primarily centered around causal
research and implementing specific strategies to reduce students’ writer’s block. Lee’s
(2002) study showed that students’ negative past experiences in their L1 and L2 lead
to blockage while writing in L2, along with having free reading and writing habits
appeared as factors reducing writer’s block. In another study, Lee and Krashen (2003)
tested the causes of blockage suggested by Rose (1984) in the Chinese higher
education context, and findings revealed that blockage primarily resulted from pre-
mature editing and failure in developing appropriate strategies to cope with complex
writing tasks. Dela Rosa and Genuino’s (2018) study on writer’s block showed that a
great majority of students majoring in English experienced writer’s block due mainly
to the complexity of academic writing and problems related to the writing process, yet
not a meaningful relationship was found between the blockage and writing quality.
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This finding suggests that despite having writer’s block, students produced high-
quality written works. Prihandoko’s (2021) study revealed that graduate students had
writer’s block while writing in English due to a lack of confidence, support, anxiety,
fear of criticism, and instructors’ demands on high-quality work. Several researchers
employed certain teaching or writing techniques to reduce students’ writer’s block.
Adams-Tukiendorf (2008) investigated the impact of four non-standard pre-writing
techniques on graduate students’ writer’s block. Her findings revealed that the
effectiveness of these techniques depended on particularities that students had and
existed in the context. Bayraktar Balkir (2016) implemented an instruction focusing
on problem-solving and creative thinking skills, and findings showed that students’
problem-solving and creative thinking skills did not either positively or negatively
influence their blockage. Similarly, Salem (2018) used a flipped classroom approach
to improve students’ functional writing and higher-order thinking skills and reduce
occurrences of writer’s block. Findings showed that students had less blockage while
writing academic texts as teamwork and immediate feedback helped them to modify
and refine the writing process and understand the complexity of writing tasks. Despite
the valuable insights these studies have revealed, the literature on academic writing in
English fails to capture a complete picture of writer’s block due mainly to two reasons.
First, in these studies, Rose’s (1984) scale or its variations were used, which means
that these studies are heavily anchored in the assumption that writer’s block stems
from cognitive variables, excluding other variables that Bastug et al. (2017) and
Ahmed and Giss (2022) underline. Secondly, these studies do not provide insights
into the impact of text types, students’ self-administered strategies to overcome
writer’s block, and their needs to cope with the problem. Therefore, there is a need for
studies focusing on writer’s block as a whole.

The Present Study

In this study, the term writer’s block is conceptualized as a state in which a proficient
student has difficulties producing new written materials in L2 in a period of time
despite having the desire to do so. Given that there is a paucity of research on writer’s
block in the higher education context, this study aims to investigate undergraduate
students’ writer’s block in a detailed way and seeks answers to the following research
questions;

1. What are the causes of ELL students’ writer’s block?

2. At what stages of the writing process do they experience writer’s block? In
what kind of texts do they experience writer’s block while writing?

3. What self-administered strategies do they follow to cope with writer’s block?

4. What are their needs to cope with writer’s block?
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Method

Research Design

This study seeks answers to the research questions employing a mixed-methods
survey design. This type of research design allows researchers to collect data from
large samples through structured and unstructured items (Tan & Siegel, 2018) and still
gives participants leeway to voice their thoughts about the phenomenon rather than
responding solely to close-ended and structured questions (Ahmed & Giss, 2022;
Link, 2008).

Participants

Considering the number of ELL students in Turkish universities, along with
participants’ consent issues, convenience sampling was deemed the best course of
action as this way of sampling enables researchers to include accessible individuals
as respondents (Cohen et al., 2018). To reduce the generalizability problem stemming
from this sampling method, we randomly selected 17 ELL departments from seven
geographical regions of Turkey, and 12 departments from six different regions
volunteered to participate in the study. As the theoretical framework suggests that
writer’s block refers to a competent writer’s inability or difficulty producing written
material, data were collected from 644 volunteered senior ELL students (413 females
and 231 males aged between 22 and 26) from 12 different state universities in Turkey
mainly because these students were exposed to all courses specific to writing and
produced more essays than other students.

Data Collection and Analysis

Data were collected through a mixed-method survey designed in accordance with the
variables of writer’s block the literature indicates. The survey consisted of five
sections: (1) demographic information, (2) causes of writer’s block, (3) writer’s block
in the writing process and text types, (4) coping strategies, and (5) students’ needs to
overcome writer’s block. Items in the causes of blocking section were mainly
categorized as internal causes and external causes. Internal causes incorporate
cognitive reasons (e.g., perfectionism), affective reasons (e.g., stress, anxiety,
exhaustion), attitudinal/behavioral reasons (e.g., procrastination), and motivational
reasons (e.g., fear of criticism, lack of enjoyment) (Ahmed & Guss, 2022; Moore,
2003). External causes involve spatial/temporal limitations (e.g., writing according to
a deadline, not having a suitable place to think and write), heavy workload (e.g.,
having other obligations), instructions for writing assignments (e.g., unclear
instructions), and lack of practice and experience in academic writing (Bastug et al.,
2017; Moore, 2003). Additionally, expert opinion was taken from two independent
scholars regarding relevance, clarity, and coherence. Accordingly, two items were
excluded, four were rephrased, and two were added. The causes of blocking section
involved 11 items (six for internal causes and five for external causes). The third
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section aims to understand better writer’s block in the writing process while producing
different text types. Based on the literature, five text types (expository, narrative,
descriptive, argumentative, responsive-reflective texts) and four stages (planning,
drafting, revising, and editing) were included in the survey. These sections involved
5-point-Likert type responses for the frequency of writer’s block (i.e., never, rarely,
sometimes, often, always), as Rose (1984) suggests. Multiple response items and
open-ended questions were used for coping strategies and students’ needs. The survey
was piloted with small-scale participants, according to which some minor changes
(e.g., rephrasing, changing the order of items) were made. The final version of the
survey involved 26 items in total. The survey was sent to the participants online, and
data collection was administered between December 2022 and January 2023. The
Cronbach’s alpha coefficient value was found .87 for the Likert-type items.

As the survey involved different types of items, data were analyzed in two ways.
Descriptives (e.g., mean scores, frequencies) and statistical analyses for structured
items were carried out through SPSS. As means were also compared using parametric
tests, the normal distribution of the data was measured through skewness and kurtosis
values, which were between + 1.5 (Tabachnick & Fidell, 2013). Items involving text
entry responses were regarded as qualitative data. As qualitative data analysis often
entails a nonlinear and iterative process, the analytic process was structured in a phasic
fashion rather than in a stepwise fashion (Lester et al., 2020). Therefore, these data
were analyzed following six phases of the reflexive thematic analysis (Braun &
Clarke, 2019). Accordingly, the data were read multiple times for familiarization with
and immersion in the data. In the second phase, data were systematically examined to
generate codes, and all these codes were mapped onto initial themes. The data analysis
process was finalized with the contextualization of the data after these themes were
reviewed, reorganized, and labeled. Irrelevant and ambiguous responses were not
included in the data analysis process. Qualitative data were analyzed by two raters
separately using NVivo 12 software to eliminate human fallacy and ensure intercoder
reliability.

Findings

Causes of Writer’s Block

Findings relating to the causes of writer’s block showed that lack of explanatory
instructions for writing assignments (M=3.92) and lack of experience in producing
academic texts (M=3.63) were the leading external causes, whereas stress (M=3.69)
and procrastination (M=3.57) emerged as the leading internal causes of writer’s block
(see Table 1).
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Table 1.
Causes of Writer’s Block
Items M SD
External Causes 3.33 .68
. Th_e lack of clear instructions about the text | write confuses me about how | should 3.92 1.08
write.
e My lack of experience in academic writing in English interrupts me while writing. 3.63 1.17
. I cannot focus while writing as | do not have a quiet place. 3.33 1.38
. | get stuck while writing if not enough time is provided. 3.25 1.14
. | feel burned out and cannot write as | must finish many assignments. 2.61 1.28
Internal Causes 3.19 .90
e  Stressand anxiety prevent me while writing. 3.69 1.26
. | delay writing until | feel ready. 3.57 122
e The fear of getting low grades impedes me while writing. 3.30 1.43
. I do not start the following sentence until | perfect the sentence | wrote. 2.99 1.26
e Thethought that | will be criticized for what | write hinders my productivity. 2.97 1.45
e Istop writing ifI think I can’t write good-quality text. 2.62 1.31

When total mean values for internal and external causes were compared, paired
samples t-test results indicated a statistically significant difference between these
causes. It can be interpreted that the causes of writer’s block mainly stemmed from
external factors. Despite the significant difference in t value, the effect size analysis
showed that the mean of external causes is only .175 (Cohen’s d=.175<.2) standard
deviations greater than the mean of internal causes, which indicated a small effect size
(Cohen et al., 2018).

Table 2.

Paired samples t-test results

Paired Differences

M sD Std. Error T Sig. (2tailed) Cohen’s
M d
External Causes 13 74 029 4.66 000" 17

Internal Causes

p<.01, Cohen’s d<.2

Relationship between Writer’s Block and Text-types and the Writing Process

Findings about the relationship between causes of writer’s block, the writing process,
and text types revealed that the participants had mostly blocked while writing
argumentative-critical (M=3.10) and expository (M=2.77) texts. As for the text types,
findings indicated that drafting (M=3.05) and planning (M=2.91) their academic
writings were the stages at which the participants were mostly blocked compared to
revising (M=2.04) and editing (M=1.93).
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Table 3.

Writer’s Block, Text Types, and Writing Process
Text Types M SD
Lexperience writer’s block while writing
Argumentative-critical texts 3.10 1.23
Expository texts 2.77 1.30
Descriptive texts 2.71 1.19
Narrative texts 2.69 1.18
Reflective-responsive texts 2.35 1.35

Writing Process
L experience writer’s block while

Drafting 3.05 117
Planning 291 1.24
Revising 2.04 1.04
Editing 1.93 1.07

The correlation analysis was carried out to understand the relationship between
text types and writer’s block and the writing process and writer’s block. Table 4 shows
a statistically significant positive correlation between each type of cause of writer’s
block and text types at the 0.01 level (p=.000<0.01). When Pearson correlation
coefficient values were compared, a weak correlation was found between external
causes and reflective-responsive (r=.28<.350), descriptive (r=.27<.35), and narrative
(r=.32<.35) texts, whereas a moderate correlation was found between external causes
and expository (r=.37>.35) and argumentative-critical (r=.37>.35) texts. In the same
vein, a weak correlation was found between internal causes and expository
(r=.32>.35), reflective-responsive (r=.28>.35), argumentative-critical (r=.30>.35),
descriptive (r=.20>.35), narrative (r=.24>.35) texts.

Table 4.
Correlations between Causes of Writer’s Block and Text Types
. Reflective- . i .
Expository responsive Argumentative  Descriptive Narrative
External 37 .28™ 37 27 32"
Causes PearsonCorr. .000 .000 .000 .000 .000
Internal Sig. (2-tailed) 327 .28™ .30™ .20™ 24
Causes .000 .000 .000 .000 .000

** Correlation is significant at the 0.01 level (2-tailed)

Correlation analysis of causes of writer’s block and the writing process revealed a
similar picture. Table 5 shows a statistically significant positive correlation between
each type of cause of writer’s block and each step of the writing process at the 0.01
level (p=.000<0.01). However, Pearson correlation coefficient values indicated that
external causes weakly correlated with planning (r=.32<.35), revising (r=.26<.35),
and editing (r=.22<.350, and only the drafting step moderately correlated with the
external causes (r=.37<.35). As for internal causes, a weak correlation was found for
planning (r=.29>.35), drafting (r=.30>.35), revising (r=.23>.35), and editing
(r=.20>.35).
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Table 5.
Correlations between Causes of Writer’s Block and the Writing Process
Planning Drafting Revising Editing
External .32™ 37 .26™ 22"
Causes PearsonCorr. .000 .000 .000 .000
Internal Sig. (2-tailed) .29 .30 23" .20™
Causes .000 .000 .000 .000

** Correlation is significant at the 0.01 level (2-tailed)

Coping Strategies for Writer’s Block

The participants were given six pre-determined strategies adapted from the pertained
literature and asked to choose three strategies they frequently used to overcome
writer’s block. In addition, they were also allowed to add their own strategies to gain
more insights into overcoming writer’s block. Both pre-determined, and participants’
own strategies for overcoming writer’s block were thematically grouped as continue-
to-write and avoid-writing. The first group involves strategies showing that
participants are still in the writing process, whereas the second group includes
strategies that participants stop writing and engage in other activities rather than
writing.

Table 6.
Coping Strategies

Coping Strategies (emerged from the multi-response items)

Continue-to-write Strategies f %
Take advice or feedback from a friend/teacher 367 56.9
Start working on the next section for the same assignment 237 36.8
Work on another written assignment 133 20.7
Avoid-writing Strategies

Eat something/have a drink 285 44.3
Watching movies etc. / listening to music 213 33.1
Take a walk 155 241

Each participant responded to these items separately.
Coping Strategies (emerged from the open-ended item)

Continue-to-write Strategies f %
Read about/research the given topic 94 33.8
Striving to write anyway 42 15.1
Free writing either in English or Turkish 29 10.4
Focus on previously written statements 11 39
Avoid-writing Strategies

Giving short breaks to clear my head 45 16.2
Stop writing 36 12.9
Meditation/exercise (physical) 21 7.6
Of 644 participants, 212 of them added other strategies they used. The total frequency of responses is

278
Distribution of Coping Strategies

Using both strategies in different combinations 481 74.7
Using only continue-to-write strategies 120 18.6
Using only avoid-writing strategies 43 6.7

As shown in Table 6, the leading coping strategies were taking advice from a
friend or teacher (f= 367, 56.9%) and eating or drinking something while writing
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(f=285, 44.3%), respectively, whereas working on another assignment (f=133, 20.7%)
and taking a walk (f=155, 24.1%) emerged as the least preferred strategies. Different
combinations emerged as the participants chose at least one and at most three
strategies that they effectively used to cope with writer’s block. Additionally, an open-
ended question was also addressed to the participants to widen the range of coping
strategies they used. Their responses were also thematically coded as either continue-
to-write or avoid-writing. These findings also indicated other strategies. Accordingly,
reading about or researching the given topic (f=94, 33.8%), giving a short break for
thinking clearly about what and how to write (f=45, 16.2%), and striving to write
anyway (f=42, 15.1%) emerged as the leading strategies from the responses. The
distribution of coping strategies showed that most participants used both continue-to-
write and avoid-writing strategies in different combinations (f=481, 74.7%), whereas
18.6 of them used only continue-to-write strategies and only 6.7% of them used only
avoid-writing strategies.

Needs to Overcome Writer’s Block

Table 7 shows the participants’ needs related to the writing process, academic texts,
and written assignments to overcome writer’s block. Accordingly, extending
knowledge of and doing more practice for better drafting (n=275, 42.7%) and
planning (n=274, 42.5%) academic texts appeared as the leading needs with a slight
difference, whereas revising (n=52, 8.1%) and editing (n=43, 6.7%) their writings
were the steps that the participants least needed to improve. These findings are also
critical because they underpin the findings showing that they were mostly blocked
while planning and drafting while writing an academic text. Secondly, the responses
indicated that the participants also needed improvement in using academic language
appropriately (n=181, 28.1%), writing coherent sentences and paragraphs (n=136,
21.1%), linking those sentences smoothly (n=134, 20.8%), and writing clear and to-
the-point thesis statements or main ideas (=124, 19.3%) for their academic writings.
Lastly, the most underlined needs related to written assignments were straightforward
and to-the-point instructions for assignments (n=168, 26.1%), studying sample
assignments (n=158, 24.5%), and feedback before submitting assignments (n=154,
23.9%).
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Table 7.
Participants’ Needs to Overcome Writer’s Block

Needs f %

Needs related to the writing process
. Drafting 275 42.7
. Planning 274 425
. Revising 52 8.1
. Editing 43 6.7

Needs related to academic texts
e Using academic language appropriately 181 28.1
e Writing coherent sentences and paragraphs 136 21.1
e Linking sentences smoothly 134 20.8
e  Writing clear and to-the-point thesis statements 124 19.3
. Paraphrasing and summarizing other academic sources 69 10.7

Needs related to written assignments
e  Straightforward and to-the-point instructions for assignments 168 26.1
. Studying sample assignments 158 245
e  Feedback before submitting assignments 154 239
e  Adequate time for completing written assignments 112 17.4
. Others (e.g., exam questions requiring short essays, more

h " 2 Nt
courses on academic writing etc.) > 8

Discussion

In attempting to explore writer’s block in the tertiary education context, this study
draws from 644 ELL students’ self-reports on producing academic texts in English.
Regarding the first research question, findings revealed that stress, procrastination,
and fear of failure were the internal causes of writer’s block, whereas the lack of clear
instructions for assignments and experience in writing appeared as the leading
external causes. Although the mean difference between these two types of causes is
statistically significant, the effect size value indicated a small impact. Considering
these findings, it can be deduced that ELL students frequently experience writer’s
block due to the different combinations of external and internal causes. These findings
partly concur with those revealed in other studies on writer’s block (e.g., Ahmed &
Guss, 2022; Bastug et al., 2017; Michael, 2016), but more importantly, they also
broaden the range of causes for writer’s block and provide empirical results about the
impact of these causes. Accordingly, writer’s block cannot be limited to cognitive,
psychological, or affective factors. Additionally, these results also underpin Moore’s
(2003) model of academic writing, which argues that triggers and blockers are at work
from the beginning of the writing process.

Regarding the relationship between writer’s block, text types, and the writing
process, findings revealed that the participants mostly suffered from writer’s block
while writing argumentative-critical texts, followed by expository, descriptive, and
narrative texts with slight differences, respectively. Although this finding alone is in
line with those revealed by Bastug et al. (2013), statistical analysis indicated a
moderate correlation between the external causes of writer’s block and expository and
argumentative-critical texts and a weak correlation between both external and internal
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causes and the other academic text types. Therefore, it can be argued that ELL students
experience writer’s block due to external causes while producing argumentative-
critical and expository texts compared to the other types. As for the writing process,
drafting and planning emerged as the stages at which the participants were mostly
blocked. However, the data analysis indicated only a moderate correlation between
the external causes and drafting and showed weak correlations between the other
variables. The impact of external causes on argumentative-critical and expository
texts and the drafting stage of the writing process can be explained through their
nature.

As Schultz (1991) argues, argumentative-critical texts are often the outcome of a
complex process requiring “examining a problem, evaluating evidence, generating
and testing hypotheses, and redefining them in accordance with new ideas and
evidence” (p. 412). Besides, these ideas are often organized and linked to one another
in unique ways depending on the phenomenon in question. By contrast, expository
texts are often produced in an informative mode (e.g., compare-and-contrast, cause-
and-effect, etc.) in which students first generate ideas depending on their content
knowledge and, more importantly, on the conceptual materials they acquire after
reading and researching the given topic. Secondly, students linearly intertwine these
ideas compared to argumentative-critical texts (Schultz, 1991). In addition, drafting
is the stage at which students outline the overall framework of their writings
depending on the sufficient ideas gathered and generated in the planning stage (Seow,
2002). Therefore, it is likely to suffer from writer’s block without clear instructions,
the experience of writing such texts, adequate time, and a suitable place to ponder and
write. In the same vein, recent studies also revealed that ELL students found drafting
and outlining academic texts complex and confusing (Altinmakas & Bayyurt, 2019;
Ceylan, 2019). Besides, Ahmed and Giiss (2022) also showed that even professional
and semi-professional writers struggled with articulating and expressing ideas while
writing. Considering all these, writer’s block, at least to some extent, appears as an
inherent part of the written production process.

As for coping with writer’s block, findings showed that 74.7% of the participants
used both continue-to-write and avoid-writing strategies in different combinations.
Their responses to the structured items revealed that 56.9% of them used taking advice
or feedback from a friend or teacher, and 44.3% of them used eating/drinking
something as strategies to cope with writer’s block. Given that coping with writer’s
block entails addressing the underlying causes (Smeets, 2008), taking advice or
feedback from others appears as the most effective solution as it may address several
causes of writer’s block (Ahmed & Giss, 2022). This explains why more than half of
the participants used this strategy. Additionally, responses to the open-ended question
indicated reading, researching, and striving to write as the most frequently used
continue-to-write strategy, whereas giving short breaks emerged as the most
frequently followed avoid-writing strategy. These findings are dissimilar to the use of
strategies that Ahmed and Guss (2022) revealed due mainly to the occupational
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differences between the samples. Therefore, it can be inferred that the reason why
individuals write influences both causes of writer’s block and the way people cope
with it. In Ahmed and Giiss’ (2022) study, the sample involved professional and semi-
professional writers, and these participants mainly were blocked due to physiological
causes, such as stress, intense emotions, and mental or physical illness. Accordingly,
those participants used different strategies to overcome writer’s block.

The participants’ needs related to the writing process predominantly clustered
around the drafting and planning stages. This finding underpins and concurs with the
other findings showing that the participants were mostly blocked while drafting and
planning. The participants’ needs in the other two groups showed a more balanced
distribution and underlined that they needed to develop their competences in using
academic language appropriately, coherence, smooth transition between sentences
and paragraphs, and producing well-written thesis statements for writing academic
texts. These findings are in line with those revealed in other recent studies (Cai, 2017;
Fatimah, 2018). For instance, studies from the Chinese and Indonesian contexts
showed that students majoring in English needed to improve themselves in writing
argumentative and critical texts, properly using academic language understanding the
specific language features of the academic genre (Cai, 2017; Fatimah, 2018).

Additionally, responses also revealed the need for clear instructions for
assignments, studying sample assignments, feedback, and adequate time for their
assignments. These needs enunciate problems with the content, delivery, and quality
of courses related to academic writing. Almacioglu and Okan’s (2018) case study
revealed that genre-based writing instruction allowed ELL students to study various
sample texts with clear rules and instructions for their essays. They led to increases in
their writing performance along with their analysis of literary and academic texts.
Cheong et al.’s (2023) study emphasized the significance of taking feedback, as
findings showed that students were prone to prioritize and rely on peer feedback while
producing academic texts.

Based on the overall picture that the participants’ needs portrayed, writer’s block
in the Turkish university context appears as a layer where critical problems with pre-
university and university education come to the surface. As Altinmakas and Bayyurt
(2019) argue, writing in their native language and L2 are often left behind during pre-
university education, and students do not acquire the habit of reading during this
process. In higher education, these problems are exacerbated when students meet with
the rule-bound and complicated nature of academic writing, although they are well
aware of the importance of writing and attach the highest importance to this skill.
Therefore, a sharp divergence occurs between their needs and the course
requirements. However, as Feng et al. (2019) caveat, in such a case, decision-makers
and instructors should take action to change students’ perceptions of what they need
to learn rather than tailoring the curriculum or courses according to solely their self-
perceived needs. Similarly, Ustiindag Giiveng et al.’s (2022) study showed that re-
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shaping the course content and delivery, merging students’ self-perceived needs and
curricular requirements yielded positive results in ELL students’ academic gains and
writing. Additionally, Dolgunsz et al.’s (2018) study also revealed that integrating
new technologies, such as virtual reality or Al-based tools, into writing courses helped
university students improve their writing performances.

Conclusion

This study reported 644 ELL students’ self-reports on writer’s block in the higher
education context. Findings showed that both internal and external causes were at
work, yet external causes were moderately more influential, while students produced
argumentative-critical and expository texts and were influential in the drafting stage
of the writing process. Findings also revealed that students pursued continue-to-write
and avoid-writing strategies in different combinations to cope with writer’s block and
needed to expand their knowledge and experience in drafting, planning, using
academic language, coherence, and smooth transitions between sentences and
paragraphs. Lastly, findings highlighted the need for clear instructions, studying
sample texts, and feedback from teachers to overcome writer’s block. Accordingly,
writer’s block in academic writing is neither a unique phenomenon nor a mental
dysfunction; instead, it is a natural outcome of the academic writing process in which
students organize and reorganize their ideas and others’ ideas gathered from sources
they read using their intellectual capitals, content knowledge and proficiency in
English. Despite the data gathered from 644 ELL students, findings should be
cautiously approached as academic writing depends on various contextual variables.
However, the detailed picture of the causes of writer’s block, the relationship between
writer’s block, text types, and the stages of the writing process, along with students’
strategies and needs, may guide teachers and other practitioners working in the higher
education context to re-shape their course contents and teaching to reduce the
frequency and impact of writer’s block.

In line with the findings, this study suggests four critical implications. First,
students’ knowledge and awareness of writer’s block should be increased, and this
phenomenon should be included in academic writing courses. In doing this, Al
technologies on writing can also be used and integrated into classroom practices.
Secondly, the number of writing practices within and out of the classroom should be
increased, and the text types that students write should be varied so that writing
becomes a part of the ordinary course of their lives. Third, teachers should provide
students with feedback before submitting their assignments and after grading them.
At this juncture, it should be underlined that most teachers are well aware of the
significance of feedback, yet crowded classrooms, especially in the Turkish higher
education context, impede teachers from doing so; thus, giving feedback to hundreds
of students is easier said than done. In such a case, explaining expectations and rules
to students and studying sample assignments or texts, allocating sufficient class time
may yield less writer’s block and allow teachers to focus on the most critical parts of
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assignments. Integrating self, peer, and teacher feedback at varying degrees may also
help reduce writer’s block and teachers’ workloads. In doing this, various online tools
and Al technologies can also be manipulated, and students may self-assess their own
written productions using these online tools. Lastly, there is still a great need for
research investigating writer’s block in the higher education context. Therefore, future
studies may focus on classifying the causes of writer’s block according to the stages
of the writing process for each text type, collecting self-reports, observational data,
and students’ written productions.
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Genisletilmis Ozet

Yiiksekogretimde dgretim dilinin Ingilizce oldugu pek c¢ok lisans ya da lisansiistii
program bulunmaktadir. Ozellikle lisans egitiminde, ogrencilerden fikirlerini,
diisiincelerini ya da duygularm bir kagida kendi sozciikleriyle Ingilizce olarak
yazmalart istendiginde, bir iki hafta i¢inde bir kompozisyon yazmalari istendiginde
ya da bir smav i¢in kisa bir kompozisyon yazacaklarini 6grendiklerinde, 6gretim
elemanlar1 genellikle mutsuz yiizler, serzenisler, hosnutsuz bakislar ve i¢ gekisler
iceren sahnelerle karsilasirlar. Ik bakista, 6grencilerin bu tepkileri ilgisizlik veya az
¢abayla ¢ok sey kazanma arzusuyla iligkilendirilebilir. Ancak bdyle bir ¢agrigim
kolaya kagmak olarak da diisiiniilebilir ¢iinkii mekan, zaman ve kisiler degisse de bu
tepkiler pek ¢ok yerde benzer sekilde ortaya ¢ikabilmektedir. Bu durum 6grencilerin
ikinci dilde yazma performansinin ¢esitli yazma sorunlariyla engellendigi
baglamlarda daha yaygindir (Dela Rosa & Genuino 2018). Tiirkiye'deki ve diger
lilkelerdeki Ingiliz edebiyat: boliimleri (IDE) sz konusu oldugunda, ikinci dilde
yazmak agir bir yiik haline gelebilir ¢iinkii bu 8grenciler igin Ingilizce yazmak artik
pekistirilecek bir dil becerisi olmaktan ¢ikmig (Altinmakas & Bayyurt, 2019, s. 89),
bunun otesinde yazili iretimler bir degerlendirme ve notlandirma araci haline
doniiserek egitim-6gretimin vazgecilmez bir parcasi olmustur. Akademik yazmanin
ABD'deki lisansiistii 6grenciler igin bile bir engel olarak goriildiigii diistiniiliirse,
bircok IDE lisans 6grencisi, ddevlerini geg teslim etme, yarim birakma veya hig
yapmama gibi akademik yazmaya yonelik olumsuz egilimler gosterebilmektedir
(Fernsten & Reda, 2011; Huerta vd., 2017). Bu egilimlerin pek ¢ok nedeni olabilecegi
gibi, bu durum yazar tutukluguyla da iliskilendirilebilir. Ogrencilerin yazma
performanslarmi ve kalitesini etkileyen bir olgu olan yazma tutuklugu nispeten az
caligilmaktadir. Bu agidan, bu ¢aligmanin amaci akademik yazmaya oldukca énem
verilen IDE béliimlerinde, yazar tutuklugu olgusunu incelemektedir.

Akademik amach Ingilizce kavrami daha c¢ok yiiksek gretimde Ingilizcenin
ogretim dili olarak kullanildigi baglamlara yonelik bir dil 6gretimi ve gelisimini
hedeflemekle ve genellikle Ingilizce olarak akademik yazma becerisiyle
iliskilendirilmektedir. Universitelerin ozerkligi, akademik alanlarin farkliliklar1,
oznellikler gibi degiskenler goz oniine alindiginda hem akademik amach Ingilizce
hem de ingilizce akademik yazim olduk¢a baglamsal kavramlar olarak &ne
ctkmaktadir. Ancak, Ingilizcenin akademik dogrultuda kullanildigi baglamlarm
hemen hepsinde 0Ogrencilerin  yazili {iretimleri egitim-6gretim ve O6lgme-
degerlendirme faaliyetlerinin temelinde oldukca dnemli bir yer tutmaktadir. Bu agidan
ele alindiginda, akademik yazim 6grencilerin bir oturusta yazdigi metinlerden ziyade
farkli adimlardan olugan, devamli ve tekrarlayan bir siire¢ olarak ortaya ¢ikmaktadir.
Bu ¢alismanin kapsaminda akademik yazim siireci Seow’un (2002) ve Moore un
(2003) modelleri temel alinarak ¢ercevelenmistir. Akademik yazimi karmasiklastiran
bir diger unsur da metin thrleridir. Lisans Ogrencileri genellikle tanimlayici,
Oykiileyici, agiklayict ve tartigmact metinler yazmay1 ogrenirler ¢iinkii bu dort tiir,
Tiirkiye dahil birgok iilkede lisans egitiminde akademik yazimin temelinde yer
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almaktadir. Bunlarla birlikte, baz1 ¢aligmalar yansitici veya yanitlayict modda yazilan
fikir yazilarmnm, Tiirk {iniversitelerinde 6grencilerinin yazdig1 akademik metin tiirleri
arasinda oldugunu gostermektedir (Kirkgdz, 2009; Trotman, 2010).

Bu acidan, lisans doneminde akademik yazmayla tanigsan Ogrencilerin farkli
derecelerde yazar tutuklugu sorunuyla karsilagsmalar1 olduk¢a muhtemeldir. Yazar
tutuklulugu yetkin bir yazarm belirli bir siire iginde yeni yazili materyal iiretememesi
veya bu konuda zorluk ¢ekmesi olarak tanimlanabilir (Boice, 1985; Flaherty, 2004;
Rose, 1984). Alanyazinda bu genel betimleyici ¢erceve lzerinde fikir birligine
varilmasina ragmen, aragtirmalar, yazar tutuklugunun bilissel, duyussal, davranigsan,
giidiisel gibi ¢ok sayida nedenini 6ne siirmiistiir. Ancak yazar tutukluguyla basa ¢ikma
yollari, bunun igin 6grencilerin ihtiyaglar1 ve yazma siirecinin hangi adimlarinda
hangi metin tiplerinde bu durumun ortaya ¢iktigiyla ilgili ¢aligmalarin sayist oldukca
azdir. Yiiksekogretim baglaminda yazar tutukluguna iliskin aragtirmalarin azli§i goz
onune alindigida, bu ¢alisma lisans dgrencilerinin yazma tutuklugunu ayrmtili bir
sekilde incelemeyi amaglamakta ve asagidaki aragtirma sorularina cevap aramaktadir;

1. IDE &grencilerinin yazar tutuklugunun sebepleri nelerdir?

2. Yazma siirecinin hangi asamalarinda yazar tutuklugu yasiyorlar? Ne tiir metinlerde
yazarken tikanma yastyorlar?

3. Yazar tutukluguyla basa ¢ikmak i¢in hangi kendi kendine uygulanan stratejileri
izliyorlar?

4. Yazma tutukluguyla basa ¢ikmak i¢in ihtiyaglari nelerdir?

Karma yontemli anket deseniyle arastirma sorularma cevap aranmustir. Bu
arastirma deseni, arastirmacilarin yapilandirilmis ve yapilandirilmamis maddeler
yoluyla biiyiik 6rneklemlerden veri toplamasina olanak tanimakta (Tan & Siegel,
2018) ve katilimcilara konu hakkindaki diisiincelerini detayli olarak dile getirmeleri
icin imkan saglamaktadir. (Ahmed & Giiss, 2022; Link, 2008). Tiirkiye’deki
iiniversitelerindeki IDE dgrencilerinin sayis1 géz dniine alidiginda, uygun érneklem
yonteminin veri toplama siireci a¢isindan en uygun yontem oldugu diistiniilmuistiir
¢linkii bu 6rneklem yontemi arastirmacilarin erisilebilir bireyleri katilimer olarak dahil
etmesine olanak tanimaktadir (Cohen et al., 2018). Tiirkiye'deki farkl: tiniversitelerin
IDE béliimlerinde okumakta olan 644 goniilli son smif Ogrencisinden veri
toplanmustir.

ik arastirma sorusuyla ilgili bulgular stres, erteleme ve basarisizlik korkusunun
yazma tutuklugunun 6nde gelen i¢ nedenleri oldugunu, édevler icin net talimatlarin
olmamasi1 ve yazma deneyimindeki eksikligin ise onde gelen dis nedenler oldugunu
ortaya koymustur. Bu iki neden tiirii arasindaki ortalama fark istatistiksel olarak
anlamli olmakla birlikte, etki biiytikligii degeri kii¢iiktir. Bu bulgular g6z 6niine
alindiginda, IDE &grencilerinin dis ve i¢ nedenlerin farkli kombinasyonlarmdan
dolay1 sik sik yazma tutuklugu yasadiklari sonucuna varilabilir. Yazar tutuklugu,
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metin tilirleri ve yazma siireci arasindaki iligkiye iliskin bulgular ise, katilimcilarin en
¢ok tartigmaci metinler yazarken yazma tutuklugu yasadiklarmi, bunu sirasiyla
aciklayicl, betimleyici ve Oykiileyici metinlerde kiiglik farkliliklarla izlediklerini
ortaya koymustur. Bulgular ayrica yazma tutuklugunun dig nedenlerle agiklayici ve
tartigmact metinler arasinda orta diizeyde bir iliski oldugunu ve hem dig hem de i¢
nedenlerle diger akademik metin tiirleri arasinda zayif bir iliski oldugunu gostermistir.
Yazma siireciyle ilgili olarak ise, bulgular taslak olusturma ve planlama bagsmaklarmin
katilimcilarin en fazla tikandigi asamalar oldugunu ortaya ¢ikmistir. Bununla birlikte,
veri analizi, dis nedenlerle taslak olusturma arasinda yalnizca orta diizeyde bir iliski
gosterirken gosterdi ve diger degiskenler arasinda zayif diizeyde bir iligki ortaya
koymustur. Ugiincii arastirma sorusuna iliskin olarak bulgular, yazar tutukluguyla
basa ¢ikma konusunda katilimcilarin bilyiik ¢gogunlugunun hem yazmaya devam etme
hem de yazmadan kaginma stratejilerini farkli kombinasyonlarda kullandigini
gostermistir. Son soruyla ilgili olarak ise, bulgular &grencilerin yazar tutukluguyla
basa ¢ikma konusunda yazma siirecine iliskin bilgi ve deneyimlerinin arttirmaya,
akademik dili uygun kullanma, tutarlilik, climleler ve paragraflar arasinda yumusak
gecis ve akademik metin yazmak i¢in iyi yazilmis tez climleleri liretme yeterliliklerini
gelistirmeleri gerektiginin gostermektedir. Ek olarak, 6grencilerin yazili 6devleri igin
net talimatlara, drnek ddevleri incelemeye, geri bildirim almaya ve yeterli zamana
ihtiya¢ duyduklarini belirtmektedir.
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