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The study was conducted to determine the effect of dialogic reading on school
perceptions and participation of parents of 2nd-grade primary school students. In the
study, the embedded design of the mixed method (experimental design with pre-AND
post-test control group in the quantitative part, unique case design in the qualitative
part) was used. Using convenient case sampling, ten parents were included in each
control and experimental group. While dialogic reading practice was carried out with
the parents in the experimental group twice a week for six weeks, meetings were held
with the parents in the control group. Before and after the application, data were
collected from the parents using the "Scale of Perception and Participation in School
from parents. In addition, semi-structured interviews were conducted with parents.
Quantitative data obtained from parents were analyzed with the Wilcoxon Signed Ranks
test, and qualitative data were analyzed with descriptive analysis. As a result of the
analysis, although dialogic reading supports parent development, it has been revealed
thatit does not create a statistically significant difference in the sub-dimensions of school
perception, student development, and barriers to school participation. In addition, it has
been determined that parents perceive the school as an educational place and expect a
good education from the school.
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Calisma, ilkokul 2. siruf 6grenci ebeveynlerinin okul algilarinda ve katilimlarinda etkilesimli
okumanin etkisini belirlemek amaciyla yiiriitiilmiistiir. Calismada karma yontemin gomiilii
deseninden (nicel kisimda 6n-son test kontrol gruplu deneysel desen, nitel kissmda 6zel
durum deseni) yararlanilmigtir. Kontrol grubu ve deney grubunun her birine 10 ebeveyn
uygun durum Orneklemesi yolu ile dahil edilmistir. Deney grubundaki ebeveynlerle alti
hafta boyunca haftada iki kez olmak {izere etkilesimli okuma uygulamasi yapilirken kontrol
grubundaki ebeveynler ile toplantilar yapilmstir. Uygulama oncesi ve sonrasinda
“Ebeveynlerden Okul Algist ve Katilimi Olgegi” ile ebeveynlerden veri toplanmigtir. Bunun
yaninda ebeveynlerle yar1 yapilandirilmis goriismeler yapilmistir. Ebeveynlerden elde edilen
nicel veriler Wilcoxon Isaretli Siralar testi ile nitel veriler ise betimsel analiz ile analiz
edilmistir. Analizler sonucunda; etkilesimli okumanin veli gelisimini desteklemesine ragmen
okul algis1, 6grenci gelisimi ve okul katilimindaki engeller alt boyutlarinda istatiksel olarak
anlamli farklilik yaratmadig ortaya gikmistir. Ayrica ebeveynlerin, okulu egitici bir yer
olarak algiladiklar1 ve okuldan iyi bir egitim beklentisi icinde olduklari tespit edilmistir.
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Okul, belirli yas araligindaki kisilere bilgi, beceri ve tutum kazandirmak icin planl ve programl
egitim-Ogretim faaliyetlerinin yapildigi kurumdur (Kramer, 1995). Okullarda egitim-6gretim
faaliyetlerinin basarili bir sekilde ytiriitiilebilmesi i¢in okullarin diizenli ve giivenli yerlere kurulmasi,
baslama ve bitis zamaninin iyi planlanmasi, okullarda 6grenci gelisimlerinin siirekli izlenmesi, okul ile
aile arasinda olumlu iligkiler kurulmas: ve okul yoneticilerinin 6gretimsel liderlik 6zellikleri tasimasi
gerekmektedir (Lezotte, 1991). Bu sayede ilkokul 6grencileri okulu huzurlu ve giivenli, gelistirici,
aydinlatici, 6gretici, sekillendirici, yonlendirici, ¢calisma yeri, oyun ve eglence merkezi olarak (Akan ve
Yarim, 2019; Ertiirk, 2021), aileleri de bilgi veren, 151k sagan, yol gosteren, rol model olan, sekil veren,
iireten ve emek veren yer olarak algilamaktadir (Erdem ve Kaf, 2022; Schueler, Capotosto, Bahena,
McIntyre ve Gehlbach, 2014). Fakat diinyada yasanan dogal afet ve salgin hastalik gibi olumsuzluklar
ailelerin okul algilarin1 olumsuz etkileyebilmektedir. Vural, Cetin, Akay-Celep, Uslu ve Basaran'in
(2021) covid-19 salgin déneminde ebeveynlerin okul algilar: tizerinde yiiriittiikleri ¢alismada aileler,
okullar1 yayilim noktasi, tatil yeri, yarim kalmishk ve bos bir saks1 gibi algilamaktadir. Ebeveynlerin

okul ile ilgili olumsuz algilar1 okul katilimlarini diisiirmektedir (Griffith, 1998).

Okul katilimi; ebeveynlerin idare ve 6gretmenlerle iletisim kurarak, hem okulun hedeflerini
belirlemesi, hedeflere ulasmasi hem de okulla is birligi yaparak okuldaki etkinliklere katilmasi, karar
verme siirecinde yer almasi ve g¢ocugun Odevlerine yardimci olmasi olarak tanimlanmaktadir
(Alisinanoglu, Bay ve Simsek, 2014; Desforges ve Abouchaar, 2003). Aile katilimi, 6grencilerin 6z
glivenini arttirmasi, motivasyonlarii artirmasi, kendilerini degerli hissetmeleri, akademik, sosyal,
duygusal ve kisisel gelisimlerini desteklemesi, egitimin niteligini yiikseltmesi, ¢ocuk ile ailesi arasindaki
baglar1 giiglendirmesi, 6grencilerin okul devamsizliklarini ve disiplin sorunlarini azaltmasi agisindan
Onem arz etmektedir (Ardakog, 2020; Barge ve Loges, 2011; Carrasco, Alarcén ve Trianes, 2017; Gonida
ve Cortina, 2014; Harris ve Wimer, 2004; McNeal, 1999; Nokali, Bachman ve Votruba-Drzal, 2010;
Saglam ve Caliskan, 2017; Teachman, Paasch ve Carver, 1997). Ancak ebeveynler is hayatlarinin
yogunlugun olmasindan, ogretmenlerin kendilerine karsi olumsuz tutumlar sergilemelerinden,
okullarin fiziki kosullarinin aile katiimina uygun olmamasindan, okul yonetiminin aile katilimi
konusunda 6zverili davranmamasindan dolay1 okul katilimini yeteri kadar gerceklestirememektedir
(Ardakog, 2020; Nakamura, 2000). Bunlarin yaninda ebeveynlerin egitim diizeyi ve ¢gocugun iist egitim
kademesine gecmesi de ailelerin okul katilimlarini engellemektedir. Cocuklar1 ilkokulda okuyan
ilkogretim mezunu olan ebeveynlerin okul katilimlarinin, ¢ocuklar: ilkokulda okuyan lise mezunu
ebeveynlerden daha yiiksek oldugu goriilmektedir (Ertem ve Gokalp, 2020). Ayrica ¢cocugu kiiciik yas
grubunda olan ebeveynler, ¢cocugu biiyiik yas grubunda olan ebeveynlere gore daha ¢ok okul katilim1
gerceklestirmektedir (Schueler ve digerleri, 2014). Okul katiliminda bulunan ebeveynlerin ise
¢ogunlukla okullara ¢cocugunun derslerdeki durumunu sormak ve 6devleri hakkinda bilgi almak icin

ugradiklar1 goriilmektedir (Knisely, 2011). Ebeveynler, okul katihlminda g¢ocuklarin durumlarim
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sormanin yeterli olacagini diistinseler de 6gretmenler yeterli olmadigini diistinmektedir (Tiimkaya ve
Yesiloglu-Ucar, 2021). Halbuki ¢ocuklarin okullarda basari gosterebilmesi igin ailelerinin egitim
siireclerine daha ¢ok katilmalar1 gerekmektedir (Hoover-Demsey ve Sandler, 1997; Lara ve Saracostti,

2019).

Ailelerin okul katimlarimi artirmak igin Ogretmenlere onemli gorevler diismektedir.
Ogretmenler, ailelerin okul katilimlarini artirmak icin; ailelerle siirekli iletisim halinde olmalari, okulda
Ogrencilerle yaptiklar: etkinliklerden aileleri haberdar etmeleri, okul idaresi ile ailelerin uyumlu bir
sekilde calismasi i¢in arabuluculuk gorevi {istlenmeleri, aile katiliminin 6nemi hakkinda aileleri
bilinglendirmeleri, derslerin 6gretimi esnasinda ailelerin mesleklerinden faydalanabilmeleri, materyal
hazirlama siirecinde ailelerden yardim almalari, ¢ocuklari ile ilgili karar alinmasi1 gereken durumlarda
onlarin da fikirlerine basvurmalar1 ve simfta ailelerin de katilabilecegi eglenceli etkinlikler
diizenlemeleri gerekmektedir (Giinay-Bilaloglu ve Arnas, 2019; Nakamura, 2000; Selanik Ay ve
Aydogdu, 2016; Toprakei ve Giilmez, 2018; Tiimkaya ve Yesiloglu-Ugar, 2021). Ogretmenlerin sinif
iginde diizenleyebilecekleri etkinlikler; sinif ici oyunlar ve bahge oyunlari, akil ve zeka oyunlars, tiyatro
gosterileri ve kitap okuma etkinlikleri olabilir. Ornegin bir okuma etkinligi olan etkilesimli okuma,

Ogretmen-aile ve 6grenci arasinda gerceklestirilebilmektedir.

Vygotsky, cocuklarin cevresi ile etkilesime girdigi seviyede =zihinsel fonksiyonlarim
gelistirebildigini ifade etmektedir (Duffy ve Cunningham, 1996). Cocuklar gevreleri ile girdikleri bu
etkilesim sayesinde etkin ve yapilandirmaci bir siirece girmekte, 6grendikleri bilgileri zihinsel
yapilarina gore bigimlendirerek kalic1 6grenmeler saglamaktadir (Schunk, 2014). Etkilesimli okumada
da kitap okuma siirecinin basinda yetiskine gore pasif olan 6grencinin zamanla aktif hale gelerek
(Whitehurst ve Lonigan, 1998), rehberiyle hikayeyi tartisabilir boyuta geldikten sonra hikaye ile ilgili
yorum yapabilir hdle gelmesi, hikdyeyi daha iyi 6zlimsemesini saglamaktadir (Yopp ve Yopp, 2006).
Etkilesimli okuma Ogrencilerin Ogretmeni, aile {iyeleri veya arkadaslar1 ile birlikte paylasarak
okumalarina firsat vermektedir. Bunun yaninda 6grencilerin okunan kitaplardaki olaylar ile yasamlar:
arasinda bag kurmalarimi kolaylastirmaktadir. Hatta Ogrencilerin Oykiilerdeki sosyal problemleri
anlamalarina ve problemlere yonelik ¢oziim iiretmelerine yardimcr olmaktadir (Celebi-Oncii, 2016).
Gerek hikayedeki problemleri anlayip ¢oziimler {iretebilmesini gerekse yasamiyla bag kurmasin
saglamak icin etkilesimli okumada 6grenci sorular sormaktadir. Bu sorular tamamlama, hatirlama, actk
uglu, 5N 1K ve baglant: sorularidir (Whitehurst, 1992). Baglanti sorular: etkilesimli okumaya katilan
herkesin yasam tecriibelerini birbirleriyle paylasmasini saglamaktadir. Dolayisiyla 6grenci baglanti
sorulari sayesinde etkilesimli okumaya katilan 6gretmeninden veya ailesinden yasama dair bilgiler elde
edebilmektedir. Bu sayede etkilesimli okuma 6grencilerin biligsel, sosyal ve duyugsal gelisimlerini
desteklemektedir. Geleneksel okumada, kitap okurken soru sormak igin durulmaz iken, etkilesimli
okumada kitabin okunma oncesinde, sirasinda ve sonrasinda sorular sorulabilmektedir (Ergiil, Sarica

ve Akoglu, 2016; Yurtbakan, 2022). Kiiciik yas grubundaki 6grencilerde daha faydali oldugu ispatlanan
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etkilesimli okuma, rehber ile O6grenci arasindaki iletisimi desteklemekte, 6grencilerin konusma
becerilerini gelistirmektedir (Ganotice, Downing, Mak, Chan ve Lee, 2017; Mol, Bus ve De Jong, 2008;
Zevenbergen ve digerleri, 2016). Bu nedenle 6gretmenin etkilesimli okuma ilkelerini iyi bilmesi
gerekmektedir (Ping, 2014). Ogrencilerin gelisim alanlarim etkilegimli okuma ile desteklemek isteyen
Ogretmenin uymas: gereken ilkeler bulunmaktadir. Bu ilkelerden birincisi; 6gretmenin kitab1 daha
onceden okuyup Ogretme amacina uygun plan yapmas: gerekmektedir (Yurtbakan, Erdogan ve
Erdogan, 2021). Tkincisi ise siniftaki tiim dgrencileri uygulamaya istekli bir sekilde katabilmek igin tiim
Ogrencilere konusma firsati vermesi gerkmektedir (Jacobs ve Kimura, 2013). Bunun i¢in yetiskinler,
hikayedeki, olay ve karakterler hakkinda ogrencilere agik uglu sorular sorarak Ogrencilerin yanit
tiretmelerini desteklemeli, 6grencilerin verdikleri yanitlar1 genisletmeli ve daha zor sorular sorarak
aldiklar1 her dogru yamiti 6diillendirmeli, yanhs yanitlar karsisinda ise ipuglar1 vererek dgrencilerin

dogru yanitlara ulasmalarini saglamalidir (Morgan ve Meier, 2008; Whitehurst ve Lonigan, 1998).

Etkilesimli okuma ile ilgili yapilan calismalar gézden gecirildiginde; calismalarin daha ¢ok okul
oncesi donemdeki Ogrencilerle yiritiildiigi (Yurtbakan, 2020), ilkokul dénemindeki 6grencilerin
sadece okudugunu anlama, akici okuma becerileri ve okuma motivasyonlarina, matematik becerilerine
etkisini, aile ¢ocuk arasindaki iliskiyi incelemek amaciyla yiriitiildiigii goriilmektedir (Ceyhan, 2019;
Ganotice ve digerleri, 2017; Purpura, Napoli, Wehrspann ve Gold, 2017; Yurtbakan, 2022). Artan-
Yiicetas ve Kahramanoglu (2020) ise ebeveyn katilimu ile ilgili calismalar1 incelemis ve ¢alismalarin daha
¢ok okul Oncesi egitim diizeyinde yogunlastigini tespit etmistir. Ebeveyn-cocuk arasinda ya da
ebeveyn-cocuk-6grenci arasinda yapilan etkilesimli okumanin, cocuk ile ebeveyn arasindaki
iletisimdeki etkisini, ebeveynlerin etkilesimli okuma stratejilerini kullanma durumlarini, ¢ocugun
bilissel gelisimine katkisini belirlemeye yonelik ¢alismalarin yapildig: goriilmektedir (Brickman, 2002;
Cutting, 2011; Ganotice ve digerleri, 2017; Irish, 2016; Kim, 2010; Kikuta, 2015; McSwiggan, 2017; Mol,
Bus ve De Jong, 2008; Robb, 2010; Tsai, 2009). Ancak aile katilimini gelistirmek icin okullarda
diizenlenen bir etkinlige yonelik herhangi bir caligmanin olmadig1 goriilmektedir. Bu baglamda ilkokul
diizeyinde sinirh sayida yapilan etkilesimli okumanin aile katilimli gerceklesecek olmasi, hem de aile
katiimindaki etkisinin incelenecek olmasi literatiirdeki ©nemli bir boslugu dolduracag:
diisiiniilmektedir. Ayrica aileleri ve &gretmenleri ile birlikte etkilesimli okuma etkinligine katilan
ogrencilerin stirekli ailelerini okulda gorecek olmasi Ogrencilerin akademik basarilarina, okul
devamlarina, okul motivasyonlarina olumlu yansiyacagi ve bu sonuglara yakindan tanik olan ailelerin
okul katilimlarmin artirmasi nedeniyle de 6nem arz etmektedir. Bu anlamda calismada, ebeveyn okul
algis1 ve katiiminda etkilesimli okumanin etkisi arastirilacaktir. Bu amagcla ¢alismada su sorulara yanit

aranmigtir:

1. Etkilesimli okumaya katilan ebeveynlerin “Aile Okul Algisi ve Katilimi Olgegi” 6n test ve

son test puanlar1 arasinda anlamli bir fark var midir?
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2. Etkilesimli okumaya katilan ebeveynlerin “Aile Okul Algisi ve Katilimi Olgegi” son test ve

kalicilik testi puanlar1 arasinda anlamli bir fark var midir?
3. Ebeveynlerin okul algis1 ve katilim1 hakkindaki goriisleri nelerdir?
Yontem
Aragtirma Deseni

flkokul 2. sinifta 6grenim goren 6grencilerin ebeveynlerinin okul algilarinda ve katilimlarinda
etkilesimli okumanin etkisini belirlemek amaciyla yapilan c¢alismada karma yontemin gomiilii
deseninden faydalanilmistir. Nitel ve nicel yontemlerden olusan karma yontemin; gesitleme deseni,
gomdiilii desen, agiklayici desen, agimlayici desen olmak tizere dort gesidi vardir (Yildirim ve Simsek,
2013). Calismanin nicel boyutunda 6n-son test kontrol gruplu yar1 deneysel desenden faydalanilirken
nitel boyutunda durum deseninden faydalanmilmistir. Calismanin nicel kisminda ebeveynlerin okul
algilar1 ve katilimlarinda etkilesimli okumanin etkisi 6n-son test ile belirlenmeye calisilirken, nitel
kisminda ebeveynlerin okul algilar1 ve katilimlarina yonelik goriisleri belirlenmeye calisilmistir. Nicel
yontemlere temele alinarak tasarlanan ¢alismaya derinlik kazandirmak i¢in ¢alisma grubundaki kiigiik
bir gruptan da nitel veri toplanmistir. Bu nedenle de karma yontemin gomiilii desenine

basvurulmustur.
Calisma Grubu

Arastirmanin ¢alisma grubu amacli ornekleme tiirlerinden uygun Ornekleme kullanilarak
belirlenmistir. Bu ¢ercevede Trabzon ilinde 2. siifta 6grenim gérmekte olan dgrencilerin ebeveynleri
calismaya dahil edilmistir. Uygun 6rneklemesine basvurulmasinin sebebi, ebeveynlerin her hafta
etkilesimli okuma uygulamasina katilmasinin gerekmesidir. Deney grubundaki ilkokul 2. smif
ebeveynlerinin hepsi kadin iken kontrol grubundaki ebeveynlerin 5i erkek 5i kadindir. Deney
grubundaki ebeveynlerin 2’si bir iste galisirken, kontrol grubundakilerin 5’i ¢alismaktadir. Deney ve
kontrol grubundaki ebeveynlerin okul algilarinin ve katilimlarinin diizeyini belirlemek igin 6n test
puanlarina ebeveyn sayisinin 30’dan az (f=10) olmas: sebebi ile parametrik olmayan testlerden Mann-

Whitney U testi yapilmistir ve gruplarin denklik durumu Tablo 1'de sunulmustur.

Tablo 1. Ebeveynlerin okul algilar: ve katilimlar: 6n test sonuglar:

Boyutlar Grup n Sira Sira 8] V4 p
ortalamasi toplamu
Okul algist KG 10 12,75 127,50 27,500 -1,764 ,08
DG 10 8,25 82,50
Ogrenci KG 10 10,25 102,50
gelisimi DG 10 10,75 107,50 47,500 190 85
Ebeveyn KG 10 12,35 123,50
1 -1,404 1
gelisimi DG 10 8,65 86,50 . A0 16
Okul KG 10 12,90 129,00
katitlmindaki DG 10 8,10 81,00 26000 -1,832 ,07

engeller
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Analiz sonuglarina gore ilkokul 2. siif ebeveynlerinin okul algilarinin ve katilimlarinin dlgegin
tiim boyutlarinda (okul algisi, 6grenci gelisimi, ebeveyn gelisimi, okul katilimindaki engeller) denk

oldugu goriilmektedir (p>.05).
Veri Toplama Araci

Calismada ilkokul 2. sinif ebeveynlerinin okul algilarini ve katilimlarini 6l¢mek icin Yurtbakan
ve Akyildiz, (2020) tarafindan gelistirilen “Okul Algis1 ve Katilimi Olgegi” kullanilmistir. Okul algisi,
O0grenci gelisimi, ebeveyn gelisimi ve okul katihlmindaki engeller olmak tizere 4 faktdrden olusan
Olcekte toplam 26 soru bulunmaktadir. Olumsuz sorusu bulunmayan olcek 571i likert seklinde
hazirlanmistir. Olgegin KMO degeri 0.891; Bartlett testi= x2/df =3.890 ve p degeri 0.000 bulunmustur.
Cronbach Alpha degeri ise 0.91 bulunmustur (Yurtbakan ve Akyildiz, 2020). Ebeveynlerin okul
algilarinin ve katilimlarmin seviyesini belirlemek igin 6lgek 6n-son test ve kalicilik testi olmak {izere 3
sefer uygulanmistir. Nitel kisimda ise ebeveynlerin okul algis1 ve katilimlarina yonelik goriislerini
belirlemek igin yar1 yapilandirilmis goriismeler yapilmustir. Literatiirdeki okul algis1 ve katilimi ile ilgili
yapilmis nitel ¢calismalar gozden gecirildikten sonra taslak goriisme sorulari olusturulduktan sonra
egitim yoOnetimi, egitim programlari ve ogretim, simif 6gretmenligi alanlarinin her birinde gorev
yapmakta olan bir akademisyene uzman goriisii olarak danisilmistir. Uzman goriisiinden sonra okul
ziyaretine gelen uygulama yapilan smifin disinda 6grenim goren 4 Ogrencinin ebeveyni ile pilot
goriisme yapilmistir. Goriismelerde ebeveynlere “Size gore okul nasil bir yer, okuldan ne gibi

beklentileriniz var, okul katiliminizi engelleyen durumlar var mi1?” sorular1 sorulmustur.

Etkinlige oncelikle kitap se¢imi ile baslanmistir. Kitaplar segilirken Yurtbakan, Erdogan ve
Erdogan’in (2021) kriterlerine dikkat edilmistir. Bu kriterler; kitaplar 6grenci gereksinimlerine,
ilgilerine, hazirbulunusluk seviyelerine, 6zel durumlarina, kitaplarin 6grencilerin ilgisini ¢ekebilecek
resimleme Ozelliklerine ve 6grencilerin yaratici diisiincelerini ve hayal gliclerini harekete gegirecek
diizeyde olmasidir. Bu kriterlere ek olarak etkilesimli okumanin 6grenci-6gretmen ve ebeveyn arasinda
gercekleseceginden dolayi her ti¢ katilimcinin yasamlar: arasinda ortak nokta bulabilecekleri kitaplara
bagvurulmustur. Kitap secimi yapilirken ayrica sinif egitiminde Ilkokuma ve Tiirkge &gretiminde
gorevli 2 akademisyenin goriisiine bagsvurulmustur. Daha sonra her kitaba yonelik okuma 6ncesi, siras1
ve sonrast olmak iizere etkinlikler hazirlanmis ve yine aymi uzmanlarin onayma sunulmustur.
Tavsiyeler dogrultusunda yapilan degisikliklerden sonra etkinlikler uygulamaya hazir hale
getirilmistir. Etkinliklerde 6grencilerin birbirlerine kitabin konusu, kitaptaki olaylar ve kitapla yasam
arasinda bag kurmalarina yardimct olacak sorular sorma firsati veren, kitaptaki olaylar
canlandirmalarina olanak saglayan, kitabin konusuna uygun oyunlarin yer aldig1 etkinlikler
bulunmaktadir. Toplam 12 kitaba yonelik hazirlanan etkinlikler hakkinda, iki sinif 6gretmenligi egitimi

alaninda gorev yapan akademisyenin, {i¢ sinif 8-10 yillik tecriibeye sahip smnif ogretmeninin goriis
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almmugtir. Uzmanlarin tavsiyeleri de dikkate alindiktan sonra aragtirmaya dahil edilmeyen bir sinifa

farkl giinlerde iki etkinlik pilot olarak uygulanmaistir.

Etkilesimli okuma etkinlikleri haftada 2 sefer olmak tiizere toplam 6 hafta boyunca devam

etmistir.

Tablo 2. Etkilesimli okumada kullanilan kitaplara ait bilgiler

Haftalar Kitabin ad1 Yazari Tema-Konu
1. Hafta Babam Yanimdayken Soosh Deger, sevgi
Tepeden Tirnaga Eric Carle Sporun 6nemi
2. Hafta Nokta Peter H. Reynolds Deger, 6zgliven
Elmer Kar Keyfi David Mckee Soguk-sicak, arkadaslik
3. Hafta Kimin Yuvasi Rebecca Cobb Cevre farkindaligi, hayvanlar
Cesaret Sandig1 Sermin Yasgar Cesaret
4. Hafta Garip Bir Kuyruk Sermin Yasgar Arkadaslik kurma
Ayilar Kitap Okumaz Emma Chichester Clark ~ Arkadashk ve kitap okuma
sevgisi
5.Hafta Kimin Yuvasi Rebecca Cobb Cevre farkindaligi, hayvanlar
Tombik Ay1 Kaybolunca Karma  Wilson, Jane Arkadaslik
Chapman
6. Hafta Tombik Ayrnin Yeni Karma Wilson ve Jane Arkadaslik
Arkadasi Chapman

Annemin Cantasi

Sara Sahinkanat

Deger, sevgi

Verilerin Toplanmasi ve Analizi

[lkokul 2. sinif ebeveynlerine, etkilesimli okuma éncesinde 6n test olarak okul algisi ve katilimi
Olcegi uygulanmistir. Ayni dlgek 6 haftalik etkilesimli okuma uygulamasindan sonra son test olarak,
son testten 3 hafta sonra da kalicilik testi olarak uygulanmistir. Okul algis1 ve katilimi 6lgeginden 6n-
son testten ve kalicilik testinden elde edilen verilerin analizinde aritmetik ortalama (X), standart sapma,
minimum-maksimum puanlarina, ¢arpiklik basiklik degerlerine yer verilmistir. Kontrol ve deney
grubundaki ebeveynlerin okul algis1 ve katiim konusunda benzerlik gosterdigi on testte tespit
edilmistir (Bknz. Tablo 1). Orneklem grubunun 30’dan az olmasi sebebiyle on testte ve 6n testte
gruplarin denk olmasi sebebiyle son testte Mann-Whitney U testi kullanilmistir. Son testte 6lgegin 3
boyutunda anlamli farklilasma olmadig1 sadece ebeveyn gelisim boyutunda farklilasma goriilmesi
sebebiyle Slgegin biitlinliigliniin bozulmamasi adina kalicilik testinde de Mann Whitney U testine
basvurulmustur. SPSS 21.0 istatistik programi ile yapilan analizlerde anlamlilik degeri .05 kabul

edilmistir.

Etkilesimli okuma uygulamasma katilan ilkokul 2. siif ebeveynlerinden rastgele secilen 6
ebeveyn ile yar1 yapilandirilmis goriisme yapilmistir. Ortalama 3-5 dakika siiren ebeveyn goriismeleri
kaydedilmistir. Daha sonra yaziya aktarilmis ve ebeveynlere ekleme veya ¢ikarma yapmalari icin geri
verilmigtir. Yar1 yapilandirilmis goriismeler yoluyla elde edilen veriler betimsel analize tabi
tutulmustur. Betimsel analizde, 6nceden tespit edilen temalara gore dzetlenen ve yorumlanan verileri

carpict olarak sunmak igin katilimcilardan direkt alintilar yapilir (Yildirnrm ve Simsek, 2013).
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Ebeveynlerle yapilan goriismelerden elde edilen veriler arastirmaci ve okul algis1 ve katilim
konusunda ¢alisma yapmuis olan bir akademisyenle birlikte analiz edilmistir. Tablolar halinde gosterilen

sonuglarin altina ebeveynlerin goriislerinden dogrudan alintilar yapilmastir.
Aragtirmanin Etik izinleri

Yapilan bu ¢alismada “Yiiksekogretim Kurumlari Bilimsel Arastirma ve Yayin Etigi Yonergesi”
kapsaminda uyulmasi belirtilen tiim kurallara uyulmustur. Yonergenin ikinci boliimii olan “Bilimsel
Arastirma ve Yaymn Etigine Aykiri Eylemler” bashg altinda belirtilen eylemlerden higbiri

gerceklestirilmemistir.
Etik kurul izin bilgileri:

Etik degerlendirmeyi yapan kurul adi = Trabzon Universitesi Sosyal ve Begeri Bilimler Bilimsel

Arastirma ve Yayin Etigi Kurulu

Etik degerlendirme kararinin tarihi= 22.04.2022

Etik degerlendirme belgesi say1 numarasi= 2022-4/2.6
Bulgular

Calismanin bu boliimiinde ilkokul 2. simif 6grenci ebeveynlerinin okul algilar1 ve katilimlari ile
ilgili nicel analiz sonuglarina ve ebeveynlerin okul algis1 ve katilim1 hakkindaki goriisleri ile ilgili nitel

analiz sonuglarina yer verilmistir.
Nicel Verilerden Elde Edilen Sonuglar

Bu boliimde, ebeveynlerin okul algi ve katilimlarmna ait 6n-son-kalicilik testi betimsel
puanlarina ve etkilesimli okumanin ebeveynlerin okul algisi ve katilimlarindaki etkisini belirlemek i¢in

son test ve kalicilik testinde yapilan Mann Whitney U testi sonuglarina yer verilmistir.
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Tablo 3. Ebeveynlerin okul algilari ve katilimlar: betimsel analiz sonuglar:

Boyutlar Grup Test N X Ss.  Min. Max. Carpiklik Basiklik
Ontest 10 3830 3,43 29,00 40,00 -2,665 7,49
- KG  Sontest 10 38,60 2,63 32,00 40,00 -2,195 4,59
%; Okul algist Ifahcxhk 10 26,50 9,08 11,00 3500 -722 -1,09
5 Ontest 10 36,40 2,91 3200 40,00 -058 -1,70
< DG  Sontest 10 39,10 1,52 36,00 40,00 -1,385 431
E Kalalik 10 28,70 523 19,00 3500 -364 -,469
g Ontest 10 2540 4,558 20,00 32,00 ,164 -1,88
%’ KG  Sontest 10 24,60 8,68 13,00 3500 -219 -1,94
g Ogrenci Kalalik 10 26,50 9,08 11,00 3500 -722 -1,09
2 gelisimi Ontest 10 2580 4,02 1900 31,00 -240 -77
od DG Sontest 10 29,00 544 19,00 3500 -747 -, 74
& Kalalik 10 28,70 523 19,00 3500 -364 -,47
% Ontest 10 29,90 4,09 2200 3500 -614 -26
_GE KG  Sontest 10 27,90 4,84 1900 3500 -078 ,30
-Ué Ebeveyn Kalcalik 10 30,90 4,79 21,00 3500 -1,125 ,37
Z gelisimi Ontest 10 2590 621 13,00 3500 -731 1,04
909: DG  Sontest 10 32,70 2,95 27,00 3500 -1,100 -24
£ Kalcalik 10 31,10 438 21,00 3500 -1,499 2,41
é" Ontest 10 16,40 2,41 13,00 20,00 301 -85
g KG  Sontest 10 37,80 496 24,00 40,00 -2,194 8,77
< Okul Kahalk 10 1770 2,67 1400 20,00 -738 1,43
= katillmindaki .
g engeller Ontest 10 13,80 3,97 800 20,00 ,492 -,50
DG  Sontest 10 3890 1,85 3500 40,00 -1,653 1,42
Kahalik 10 16,30 3,65 9,00 20,00 -1,206 544

Kontrol grubundaki ebeveynlerin aritmetik ortalamalarinin ve minimum puanlarinin 6grenci
ve ebeveyn gelisimi boyutunda 6n test puanlarina gore son test puanlarinin diistiigii, okul algis1 ve okul
katiimindaki engeller boyutunda arttign goriilmektedir. Deney grubundaki ebeveynlerin tiim
boyutlarda aritmetik ortalamalarinin 6n test puanlarina gore son test puanlarinda arttig1, minimum
puanlarinda ise sadece Ogrenci gelisimi boyutunda ayni kaldigi diger boyutlarda ise arttig1
goriilmektedir. Kontrol grubundaki ebeveynlerin standart puanlarinin 6n test puanlarina gore sadece
okul algis1 boyutunda diistiigii, diger boyutlarda arttig1 goriiliirken; deney grubundaki ebeveynlerin
On teste gore son test standart puanlarinda sadece 6grenci gelisimi boyutunda arttig1 goriilmektedir.
Ebeveynlerin maksimum puanlarinin okul algis1 ve ebeveyn gelisimi boyutu 6n test puanlarina gore
son test puanlarinda ayni kaldigi, diger boyutlarda arttigi tespit edilmistir. Deney grubundaki
ebeveynlerin maksimum puanlarinda ise okul algis1 ve ebeveyn gelisimi boyutunda aym kaldig:

ebeveyn gelisimi ve okul katiimindaki engeller boyutunda arttig1 goriilmektedir.

Ebeveynlerin okul algilar1 ve katilimlar: puanlarinin birbirine denk olmasi sebebiyle son test
puanlarmin istatiksel olarak anlamli diizeyde farklilasma durumu Mann-Whitney U testi ile analiz

edilmistir ve sonuglar Tablo 4’te sunulmustur.
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Tablo 4. Son test mann-whitney u testi sonuglar

Boyut Grup n Sira Sira U V4 p
ortalamasi toplami

Okul algis1 KG 10 10,05 100,50 45,500 -,400 ,69
DG 10 10,95 109,50

Ogrenci KG 10 9,15 91,50 36,500 -1,024 31

gelisimi DG 10 11,85 118,50

Ebeveyn KG 10 7,70 77,00

gelisimi DG 10 13,30 133,00 22000 2151 /03

Okul KG 10 8,95 89,50

Kattllmindaki DG 10 12,05 120,50 34500 -1,187 ,24

Engeller

Etkilesimli okumanin ilkokul 2. sinif ebeveynlerinin okul algisi, 6grenci gelisimi ve okul

katillmindaki engeller boyutunda istatiksel olarak anlamh farklilik yaratmadigy goriiliirken (p>.05),

ebeveyn gelisimi boyutunda istatiksel olarak anlaml farklihk yarattigi goriilmektedir (p<.05). Yani

etkilesimli okumanin ebeveyn gelisiminde etkili oldugu tespit edilmistir.

Tablo 5. Kalicilik testi mann-whitney u testi sonuglar:

Boyut Cinsiyet n Sira Sira U V4 p
ortalamasi toplamu
Okul algis1 KG 10 10,40 104,00 49000 -,085 ,92
DG 10 10,60 106,00
Ogrenci KG 10 10,35 103,50
gelisimi DG 10 10,65 106,50 48500 ~114 At
Ebeveyn KG 10 10,50 105,00
1
gelisimi DG 10 10,50 105,00 50000 A00 0
Okul KG 10 11,75 117,50
katihmindaki DG 10 9,25 92,50 37500 -,960 ,34

engeller

Etkilesimli okumanin ilkokul 2. sinif ebeveynlerinin okul algilar1 ve katilimlar1 kalicilik testi

puanlarinda istatiksel olarak anlamlilik yaratmadig: ortaya ¢ikmistir (p>.05). Yani ebeveynlerin sadece

ebeveyn gelisimi boyutu son test puanlarinda olusan anlamhiligin devam ettigi goriilmektedir. Bu

baglamda etkilesimli okumanin ebeveyn gelisimini kalic1 olarak destekledigi tespit edilmistir.

Nitel Verilerden Elde Edilen Sonuglar

Ebeveynlerin okul algilar1 ve katilimlar: hakkindaki goriisleri tablolar halinde gosterilmistir.
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Tablo 6. Ebeveynlerin okul algist ve katilimu ile ilgili goriigleri

Okul algist Ebeveynler f
Tyi bir yer El 1
Saygin bir kurum E5 1
Ogrencinin gelisimini destekleyen yer E2 1
Egitici bir yer E3, E4, E6 3
Okuldan Beklenti Ogretmenler f
Iyi bir egitim E1, E2, E3, E4, E5, E6 6
Huzurly, giivenli ve temiz ortam E2 1
Okul ziyaret sebebi Ogretmenler f
Ogrenci durumunu 6grenmek. E1, E2, E3, E5 4
Ebeveynlere yonelik Egitsel etkinliklere E1 1
katilmak.

Okula getirip-gotiirmek. E4 1
Ogretmen daveti icin. E6 1
Okul katiimina engel durum Ogretmenler f
Yok E1, E5, E6 3
Is yogunlugu E2 1
Saglik sorunlar1 E3 1
Kigiik ¢ocuk E4 1

[lkokul 2. smf &grenci ebeveynlerinin 3'ii okulu egitici bir yer olarak algilamaktadur.
Ebeveynlerin 5 i okuldan ¢ocuklarmna iyi bir egitim vermesini beklediklerini belirtmektedir.
Ebeveynlerin 4'ii okula ¢ocuklarinin durumunu 6grenmek icin geldigini ifade etmektedir. Ebeveynlerin
3’1 okul katiliminmi engelleyen herhangi bir durum olmadigimi soylemektedir. Konu hakkindaki

diisiincelerini E2 kodlu ebeveyn séyle belirtmektedir.

“Bana gore okul cocugumun kendisini egitim ve 6gretim acisindan kendi gelistirebilecegi bir yer. Okuldan giizel
bir egitim bekliyorum huzurlu giivenli temiz bir ortam. Cocuguma arti olarak katilabilecek hem egitim hem de
kisisel olarak her sey kendini gelistirebilecegi her sey. Cocugumun ortamini arkadags cevresini gormek tanimak icin
okula geldigimde onun kendini daha mutlu hissettigini bildigim icin psikolojik olarak da daha mutlu hissettigi
onunla ilgilendigimi daha cok hissetsin diye. Isim buna biraz engel calismuyor olsam daha cok gelmek isterdim su

sartlarda bile imkanlarim: zorlayip gelmeye ¢alistyorum her giin.”
E6 kodlu ebeveynin diisiinceleri ise soyledir:

“Okul egitim aldigimiz bir yer, temel egitimin atildigr yer. Nasil soyleyeyim, bizim zamanmmizda boyle giizel
ogretmenler, egitim yoktu, Yani, simdi daha iyi, cocuklar ¢ok sanslt bu yonden, iyi bir egitim bekliyorum.
Ogretmen ne zaman soylerse gelmeye caligtyorum. Engelleyen bir durum yok, oldugu zaman da aile icinde halledip

geliyorum mutlaka.”.
Tartisma, Sonug ve Oneriler

Calismanin nicel boyutunda; etkilesimli okumanin ilkokul 2. siif &grenci ebeveynlerinin
gelisiminde degisiklik yarattigi ortaya c¢ikmasina ragmen; ebeveynlerin okul algilarinda, okul
katihmindaki engellerde ve O6grencilerin gelisiminde herhangi bir degisiklik yaratmadigi ortaya

¢ikmistir. Calismanin nitel boyutunda ebeveynler, okulun egitici bir yer oldugunu, okuldan ¢ocuklarina
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iyi bir egitim verme beklentisi iginde olduklarini, okulu ¢ocuklarinin durumunu sormak igin ziyaret

ettiklerini ve okul katilimlarini engelleyen herhangi bir durumun olmadigini ifade etmistir.

Etkilesimli okumanin ilkokul 2. smif 6grenci ebeveynlerinin gelisimlerini desteklemesine
ragmen; ebeveynlerin okul algilarin1 ve 6grenci gelisimlerini desteklemedigi, okul katilimindaki
engelleri 6nlemedigi ortaya c¢ikmustir. Oysa etkilesimli okumanin &grencilerin okuma gelisimlerini,
hikdye anlamalarini, dil gelisimlerini destekledigi bircok calismada tespit edilmistir (Kim, 2010;
McSwiggan, 2017; Robb, 2010; Tsai, 2009). Bunun yaninda hem ailenin hem de 6grencinin gelisimini
destekledigini hatta aralarindaki bagi ve iletisimlerini gili¢lendirdigini gosteren calismalar da
bulunmaktadir (Ganotice ve digerleri, 2017; Irish, 2016; Mol, Bus ve De Jong, 2008). Hatta etkilesimli
okuma uygulamasina katilan ebeveynlerin, egitimle etkilesimli okumanin stratejilerini etkili bir
bi¢imde kullanmay1 6grendikleri gibi etkilesimli okumanin faydali oldugu inanglar: ve okul katilimlar:
da artmistir (Brickman, 2002; Cutting, 2011; Kikuta, 2015). Etkilesimli okumanin 6grenci ve ebeveyn
gelisimini desteklemesine ragmen, calismada sadece ebeveyn gelisimini destekledigi sonucunun
¢itkmasinin altinda, ¢alismadaki ebeveynlerin de ifade ettigi gibi daha 6nceden okula sadece 6grenci
durumunu sormak igin gelen ebeveynlerin, okul yonetimi veya 6gretmenler tarafindan ¢ogunlukla
yilsonu gosterisi ve ebeveyn toplantis1 amaciyla ¢agirilmasi (Saglam ve Caliskan, 2017) yatryor olabilir.
Yani okul yoneticileri tarafindan sadece ihtiyag duyuldugunda cagirilmalar: olabilir. Halbuki y1l sonu
gosterisi, ebeveyn toplantisi gibi ebeveynlerin daha pasif olabilecegi etkinlikler yerine; ebeveyn, ¢cocuk
ve 6gretmen arasinda yapilabilecek, ebeveynin de siirecte daha aktif gorev alabilecegi etkilesimli okuma
gibi etkinliklerin yapilmasi, ebeveyn gelisimini destekleyebilir. Okullarda kisisel gelisimlerine katki
saglayan etkinliklerin yapilmasina tanik olan ebeveynlerin de okul katilimlar: artabilir. Bu sayede
okuldaki 6grencilerin devamsizlik ve disiplin sorunlarinda azalma, 6grencilerin 6zgiivenlerinde
gelisme, sosyal ve duygusal ozelliklerinde gelisme ve okul basarilarinda artis goézlemlenebilir

(Kotaman, 2008; Lara ve Saracostti, 2019; Saglam ve Caliskan, 2017; Sheldon, 2003).

Calismada, ilkokul 2. siif 6grenci ebeveynleri okulu egitici bir yer olarak gordiiklerini ifade
etmistir. Baz1 calismalarda okul iyi bir imaj (Nartgiin ve Kaya, 2016); huzurlu, giivenli, gelistirici,
Ogretici yasam alani, oyun ve eglence merkezi gibi olumlu algilara sahipken (Akan ve Yarim, 2019;
Ertlirk, 2021) ebeveynler tarafindan fiziki sartlari, giivenligi ve temizligi yetersiz goriilebilmektedir
(Arslan, 2020; Ayaydin ve Katilmis, 2018; Vural ve digerleri, 2021). Bu anlamda ebeveynlerin okul
algisinin gevre sartlarina gore degistigi diistiniilebilir. Hatta okul yonetiminin tutumu ve 6gretmenlerin

iletisim becerisi de okul algisini etkilemektedir (Griffith, 1997; Saglam ve Caliskan, 2017).

Calismadaki ebeveynler, okuldan ¢ocuklarina iyi bir egitim verme beklentisi i¢inde olduklarini
belirtmistir. Nartgiin ve Kaya, (2016) ve Acikalin, (1989) da ebeveynlerin okullardan iyi bir egitim-
Ogretimin yaninda ¢ocuklariyla daha ¢ok ilgilenilmesini ve okullarin kendileri ile daha fazla iletisim

kurmalarini beklemektedir. Yani ebeveynler, okullarin ¢ocuklarinin gelisimini olumlu anlamda
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desteklemesini ve okullarin bu siirecte ebeveynlerin fikirlerini de dikkate almalarini beklemektedir.
Ebeveynlerin bdyle bir beklenti icinde olmalari, ¢ocuklariin gelecekleri adina kaygi duymalarindan
kaynaklaniyor olabilir. Ciinkii ebeveynleri, cocuklarinin ileride iyi bir insan, iyi bir meslek ve iyi bir
kazang sahibi olmalar1 mutlu edebilir. Bu nedenle de ebeveynler, okulu ¢ocuklarinin durumunu sormak
i¢in ziyaret ettiklerini belirtmektedir. Ebeveynler bu sayede ¢ocuklarinin gelisimini yakindan takip

ettiklerini diistiniiyor olabilirler.

flkokul 2. sinif 6grenci ebeveynleri, okula katilimlarini engelleyen herhangi bir durumun
olmadigim ifade etmistir. Okulda O6gretmen-ebeveyn-cocuk arasinda gerceklesen etkilesimli okuma
uygulamasma ¢ogunlukla c¢alismayan annelerinin katilmasi ve bu siirecte etkilesimli okumanin
ebeveynlerin kendi gelisimlerini desteklemesine bizzat sahit olmalar1 ebeveynlerde okul katilimina
engel bir durum olmadig; fikrinin uyanmasina yol agmis olabilir. Halbuki bazi ¢alismalarda 6gretmen
tutumlarmin, okulun fiziki imkanlarinin ebeveynleri kabul edecek biiyiikliikte olmamasinin,
ebeveynlerin egitim diizeylerinin, ebeveynlerin is temposunun yogun olmasinn, ailelerin okul
katiliminin gereksiz olduguna inanmasinin aile katilimini engelledigi tespit edilmistir (Ardakog, 2020;
Ertem ve Gokalp, 2020; Hornby ve Lafaele, 2011; Saglam ve Caliskan, 2017). Bu baglamda, ebeveynlerin
okulda etkin olabilecekleri, kendi goriislerine deger verildigini hissedebilecekleri ortamlarin

olusturulmasi, ebeveynlerin okul katilimlarina olumlu yansidig: diistiniilebilir.
Oneriler

1. Okullarda diizenlenecek aile katilimli etkilesimli okuma wuygulamalari, babalarin da

katilabilecegi zamana ve sartlara uygun diizenlenebilir.

2. Okullarda diizenlenecek aile katilim1 etkinlikleri, ebeveynlerin siirecte aktif olabilecegi sekilde

planlanabilir.

3. Aile katimli etkilesimli okumanin, ilkokul dénemindeki Ogrencilerin bilissel ve sosyal

becerilerine etkisinin yaninda duyussal ve psikolojik becerilerine etkisi de arastirilabilir.
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Introduction

A school is an institution where planned and programmed educational activities are carried out
to gain people's knowledge, skills, and attitudes in a specific age range (Kramer, 1995). To successfully
carry out educational activities in schools, schools should be established regularly and safely, start and
end times should be well planned, student development should be continuously monitored, positive
relations between school and family should be established, and administrators should have
instructional leadership characteristics. (Lezotte, 1991). In this way, primary school students perceive
school as a peaceful and safe, developing, enlightening, instructive, shaping, guiding, working place,
play and entertainment center (Akan and Yarim, 2019; Ertiirk, 2021), and families perceive school as a
place that informs, sheds light, guides, role models, shapes, produces and labors (Erdem and Kaf, 2022;
Schueler, Capotosto, Bahena, McIntyre and Gehlbach, 2014). However, negativities such as natural
disasters and epidemics can negatively affect families' perceptions of schools. In the study conducted
by Vural, Cetin, Akay-Celep, Uslu, and Basaran (2021) on parents' perceptions of schools during the
COVID-19 pandemic, families perceived schools as a point of spread, a holiday destination,
unfinishedness, and an empty flowerpot. Parents' negative perceptions of school reduce their

participation (Griffith, 1998).

School participation is defined as parents communicating with the administration and teachers,
determining and achieving the school's goals, participating in school activities in cooperation with the
school, taking part in the decision-making process, and helping the child with homework (Alisinanoglu,
Bay and Simsek, 2014; Desforges and Abouchaar, 2003). Parent participation is essential in terms of
increasing students' self-confidence, increasing their motivation, making them feel valuable, supporting
their academic, social, emotional and personal development, improving the quality of education,
strengthening the bonds between the child and his/her family, reducing students' school absenteeism
and disciplinary problems (Ardakog, 2020; Barge and Loges, 2011; Carrasco, Alarcén and Trianes, 2017;
Gonida and Cortina, 2014; Harris and Wimer, 2004; McNeal, 1999; Nokali, Bachman and Votruba-Drzal,
2010; Saglam and Caliskan, 2017; Teachman, Paasch, and Carver, 1997). However, parents are unable to
realize school participation sufficiently due to their busy work life, teachers' negative attitudes towards

them, the physical conditions of schools not being suitable for parent participation, and the school
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administration not being devoted to parent participation (Ardakog, 2020; Nakamura, 2000). In addition,
the parent's educational level and the child's transition to a higher level of education also hinder the
school participation of families. It is seen that the school participation of primary school graduate
parents whose children study in primary school is higher than that of high school graduate parents
whose children study in primary school (Ertem and Gokalp, 2020). In addition, parents whose children
are in the younger age group are more likely to participate in school than parents whose children are in
the older age group (Schueler et al., 2014). It is observed that parents who are involved in school
engagement mostly visit schools to ask how their children are doing in classes and to get information
about their homework (Knisely, 2011). Although parents think that asking about the status of their
children is enough for school engagement, teachers think that it is not enough (Tiimkaya and Yesiloglu-
Ucar, 2021). However, for children to succeed in school, their families should be more involved in

educational processes (Hoover-Demsey and Sandler, 1997; Lara and Saracostti, 2019).

Teachers have essential duties to increase the school participation of families. Teachers, in order
to increase the school participation of families to be in constant communication with families, to inform
families about the activities they do with students at school, act as a mediator for the school
administration and families to work in harmony, to raise awareness of families about the importance of
family participation, to benefit from their professions during the teaching of the lessons, to get help
from families during the material preparation process, to communicate with their children In cases
where decisions need to be made, they should also consult their opinions and organize fun activities in
the classroom that families can participate in (Gilinay-Bilaloglu and Arnas, 2019; Nakamura, 2000;
Selanik Ay and Aydogdu, 2016; Toprakc: and Giilmez, 2018; Tiimkaya and Yesiloglu-Ucar, 2021).
Activities that teachers can organize in the classroom: classroom games and garden games, mind and
intelligence games, theater performances, and book reading activities. For example, dialogic reading, a

reading activity, can be carried out between the teacher, the family, and the student.

Vygotsky states that children can develop their mental functions at the level they interact with
their environment (Duffy and Cunningham, 1996). Thanks to this interaction with their environment,
children enter an active and constructive process and provide permanent learning by shaping the
information they learn according to their mental structures (Schunk, 2014). In dialogic reading, the
student, who is passive at the beginning of the book reading process, becomes active over time
(Whitehurst and Lonigan, 1998) and becomes able to comment on the story after he/she can discuss the
story with his/her guide (Yopp and Yopp, 2006). Dialogic reading allows students to share and read
with their teachers, family members, or friends. In addition, it facilitates students to establish a
connection between the events in the books read and their lives. It even helps students to understand
the social problems in the stories and to produce solutions to the problems. (Celebi-Oncii, 2016). In
dialogic reading, the student asks questions to understand the problems in the story, produce solutions,

and connect with his life. These questions are completion, recall, open-ended, and distancing
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(Whitehurst, 1992). Connection questions enable everyone involved in dialogic reading to share their
life experiences. Therefore, the student can obtain information about life from the teacher or family
participating in the dialogic reading thanks to the connection questions. This way, interactive reading
supports students' cognitive, social, and affective development. While in traditional reading, one does
not stop to ask questions while reading a book, in dialogic reading, questions can be asked before,
during, and after the reading of the book (Yurtbakan, 2022; Ergiil, Sarica and Akoglu, 2016). Dialogic
reading, which has proven to be more beneficial for younger students, supports the communication
between the guide and the student and improves students' speaking skills (Ganotice et al., 2017; Mol,
Bus, and De Jong, 2008; Zevenbergen et al., 2016). Therefore, the teacher should know the principles of
interactive reading well (Ping, 2014). There are principles that the teacher who wants to support
students' developmental areas with dialogic reading should follow. The first of these principles is that
the teacher should read the book beforehand and make a plan suitable for teaching (Yurtbakan,
Erdogan, and Erdogan, 2021). Secondly, to willingly involve all students in the class in the application,
it is necessary to allow all students to speak (Jacobs and Kimura, 2013). For this, adults should support
students to produce answers by asking open-ended questions about the event and characters in the
story, expand the answers given by the students, reward each correct answer by asking more difficult
questions, and provide clues for the students to reach the correct answers by giving clues in the case of

wrong answers (Morgan and Meier, 2008; Whitehurst and Lonigan, 1998).

When the studies on dialogic reading are reviewed, It is seen that the studies are mainly carried
out with pre-school students (Yurtbakan, 2020), the effects of primary school students only on reading
comprehension, fluent reading skills and reading motivation, mathematics skills, and the relationship
between family and child (Ceyhan, 2019; Ganotice, Downing, Mak, Chan and Lee, 2017; Purpura,
Napoli, Wehrspann and Gold, 2017; Yurtbakan, 2022). On the other hand, Artan-Yiicetas and
Kahramanoglu (2020) examined the studies on parent participation and found that the studies were
mainly concentrated at the level of pre-school education. It is seen that studies have been carried out to
determine the effect of dialoging reading between parent-child or parent-child-student on the
communication between child and parent, the use of interactive reading strategies by parents, and its
contribution to the cognitive development of the child (Brickman, 2002; Cutting, 2011; Ganotice et al.,
2017; Irish, 2016; Kim, 2010; Kikuta, 2015; McSwiggan, 2017; Mol, Bus and De Jong, 2008; Robb, 2010;
Tsai, 2009). However, it is seen that there is no study on an activity organized in schools to improve
family participation. In this context, it is thought that the limited number of dialogic readings at the
primary school level will take place with family participation, and the effect on family participation will
be examined, which will fill an essential gap in the literature. In addition, the fact that students who
participate in the dialogic reading activity with their families and teachers will see their families at
school is also essential because it will reflect positively on the academic success, school attendance, and

school motivation of the students, and because the families who closely witness these results increase
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their school participation. In this sense, the effect of dialogic reading on parents' school perception and
participation will be investigated in this study. For this purpose, answers to the following questions

were sought in the study:

1. Is there a significant difference between the "Family School Perception and Participation

Scale" pre-test and post-test scores of parents participating in dialogic reading?

2. Understand the difference between the "Family School Perception and Participation Scale"

post-test and retention test scores of parents participating in dialogic reading.
Method
Research Design

In the study conducted to determine the effect of interactive reading on the school perceptions
and participation of parents of 2nd-grade primary school students, the embedded design of the mixed
method was utilized. The mixed method consists of qualitative and quantitative methods. There are
four types: variation pattern, embedded pattern, explanatory pattern, and explanatory pattern (Yildirim
and Simsek, 2013). While the quasi-experimental design with a pre-post-test control group was used in
the quantitative dimension of the study, the unique case design was used in the qualitative dimension.
In the quantitative part of the study, the effect of dialogic reading on parents' school perceptions and
participation was determined by pre-post-test. In contrast, in the qualitative part, parents' views on
school perceptions and participation were tried to be determined. Qualitative data were also collected
from a small study group to add depth to the study design based on quantitative methods. For this

reason, the embedded design of the mixed method was applied.
Study Group

The research study group was determined by using convenient sampling from purposeful
sampling types. In this framework, the parents of the students studying in the 2nd grade in Trabzon
province were included in the study. The reason for resorting to convenient sampling is that parents
must participate in the dialogic reading practice every week. While all the 2rd-grade primary school
parents in the experimental group were female, 5 parents in the control group were male, and 5 were
female. At the same time, 2 of the parents were in the experimental group and 5 in the control group.
To determine the level of school perceptions and participation of the parents in the experimental and
control groups, the Mann-Whitney U test was applied to the pre-test scores since the number of parents

was less than 30 (f=10) and the equivalence status of the groups is presented in Table 1.
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Table 1. Parents’ school perceptions and participation pre-test results

Group n Mean rank Sumofrank U y4 p
School CG 10 12.75 127.50 27.500 -1.764 .08
perception EG 10 8.25 82.50
Student CG 10 10.25 102.50

EG 10 10.75 107.50 47.500 ~190 85
Parent CG 10 12.35 123.50

EG 10 8.65 86.50 31.500 -1.404 .16
Participation CG 10 12.90 129.00

26000 -1.832 .07
EG 10 8.10 81.00

According to the results of the analyses, it is seen that the school perceptions and involvement
of 2rd-grade primary school parents are equivalent in all dimensions of the scale (school perception,

student development, parental development, obstacles in school participation) (p>.05).
Data Collection Tool

In the study, the "School Perception and Participation Scale" developed by Yurtbakan and
Akyildiz (2020) was used to measure the school perceptions and participation of primary school 2nd-
grade parents. There are 26 questions on the scale consisting of 4 factors: school perception, student
development, parental development, and barriers to school participation. The scale with no negative
questions was prepared as a 5-point Likert. The KMO value of the scale was 0.891; Bartlett test = x2/df
=3.890, and the p-value was found to be 0.000. The Cronbach Alpha value was 0.91 (Yurtbakan and
Akyildiz, 2020). To determine the level of parents' perceptions and participation in school, the scale was
applied 3 times as a pre-post-test and retention test. In the qualitative part, semi-structured interviews
were conducted to determine the parents' views on school perception and participation. After reviewing
the qualitative studies on school perception and participation in the literature, draft interview questions
were created, and an academician working in each field of educational administration, educational
programs, teaching, and primary school teaching was consulted as an expert opinion. After the expert
opinion, a pilot interview was conducted with the parents of 4 students studying outside the classroom
where the application was made. In the interviews, the parents were asked, "What is the place of the
school according to you? What kind of expectations do you have from the school? Are there any

situations that prevent your participation in the school?" questions were asked.

The activity started with the book selection. While choosing the books, the criteria of Yurtbakan,
Erdogan, and Erdogan (2021) were considered. These criteria are: books are based on student needs,
interests, readiness levels, and special situations, books have illustrations that can attract students'
attention, and are at a level to activate students' creative thoughts and imaginations. In addition to these
criteria, since the dialogic reading will take place between the student-teacher and the parent, the books
in which all three participants can find a common point in their lives were consulted. While choosing

the book, the opinions of 2 academicians working in primary reading and Turkish teaching in classroom
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education were consulted. Afterward, activities were prepared before, during, and after reading each

book and presented to the approval of the same experts. The activities were ready for implementation

Some activities allow students to ask each other questions that will help them connect between
the book's subject, the events, and the book and life. That allows them to act out the events in the book,
including games appropriate to the subject of the book. The opinions of two academicians working in
primary school teaching education and three primary school teachers with 8-10 years of experience were
taken about the activities prepared for 12 books. After the experts' recommendations were considered,

two activities were piloted on different days to a class that was not included in the study.

Dialogic reading activities continued twice a week for a total of 6 weeks. An application example

for the dialogic reading activity is shown below.

Table 2. Information on books used in dialogic reading

Weeks  Name of the book Author Theme-subject
Week1 When My Father Is By My Soosh Value, love
Side
From Top to Toe Eric Carle Important of sport
Week2  Point Peter H. Reynolds Value-self-efficacy
Elmer Snow Pleasure David Mckee Cold-hot, friendship
Week3  Whose Home Rebecca Cobb Environmental awareness,
animals
Courage Chest Sermin Yasar Courage
Week 4 A Strange Tail Sermin Yasgar Friendship
Bears Do not Read Books Emma Chichester Clark  Friendship and love of reading
Week5 Whose Home Rebecca Cobb Environmental awareness,
animals
When the Big Bear Karma Wilson, Jane Friendship
Disappears Chapman
Week 6 Chubby Bear's New Friend Karma Wilson and Jane Friendship
Chapman
My Mom's Bag Sara Sahinkanat Value, love

Data Collection and Analysis

The School Perception and Participation Scale was administered to parents of 2nd-grade
students as a pre-test before engaging in dialogic reading. The same scale was utilized as a post-test
after 6 weeks of dialogic reading and as a retention test 3 weeks after the post-test. The data analysis
derived from the School Perception and Participation Scale encompassed the arithmetic mean (X),
standard deviation, minimum-maximum scores, skewness, and kurtosis values. In the pre-test, it was
observed that parents in both the control and experimental groups exhibited similar levels of school
perception and participation (refer to Table 1). Given that the sample size was less than 30 and the
groups were homogeneous in the pre-test, the Mann-Whitney U test was employed for the post-test. As
no significant difference was detected across the three dimensions of the scale in the post-test, only the

parental development dimension was examined. Accordingly, the Mann-Whitney U test was also
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applied in the retention test to maintain the scale's integrity. The significance level for the analyses

conducted using the SPSS 21.0 statistical software was set at .05.

Semi-structured interviews were conducted with 6 randomly selected parents of 2nd-grade
students who participated in the interactive reading program. The interviews with parents, lasting an
average of 3-5 minutes, were recorded, transcribed, and subsequently provided to the participants for
review or revision. The data obtained from these semi-structured interviews underwent descriptive
analysis. Direct quotations from participants were incorporated in the descriptive analysis to succinctly
present and interpret the data according to predetermined themes (Yildirim and Simsek, 2013). The
researcher and an academic specializing in school perception and participation collaboratively analyzed
the data from parent interviews. Direct quotations from parental opinions were included alongside the

results presented in tables.
Ethical Permissions of the Study

The study adhered to the guidelines specified in the "Higher Education Institutions Scientific Research
and Publication Ethics Directive" while ensuring the avoidance of any actions contravening the

guidelines delineated in the "Scientific Research and Activities Against Publication Ethics" directive.
Ethics committee permission information:

The name of the board performing ethical evaluation: Trabzon University Social Sciences and

Humanities Scientific Research and Publication Ethics Committee
Date of ethical evaluation decision = 22.04.2022
Ethics committee decision registry number = 2022-4/2.6

Findings

In this part of the study, the outcomes of the quantitative analysis concerning the school
perceptions and participation of parents of 2nd-grade primary school students are presented, along
with the qualitative analysis results reflecting parents' perspectives regarding school perception and

participation.
Results Obtained from Quantitative Data

This section presents the descriptive scores of the pre-post-retention test of parents' school
perception and participation, along with the results of the Mann-Whitney U tests conducted for the
post-test and retention test. These analyses aim to ascertain the impact of dialogic reading on parents'

school perception and participation.
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Table 3. The descriptive analysis outcomes of parental perceptions of schools and their involvement

Scale  Dimensions Group Test N X Sd. Min. Max. Skewness Kurtosis
= School Pre-test 10 38.30 3.43 29.00 40.00 -2.665 7.49
é perception G Posttest 10 38.60 2.63 32.00 40.00 -2.195 4.59
2 Retention 10 26.50 9.08 11.00 35.00 -.722 -1.09
& Pretest 10 36.40 291 32.00 40.00 -.058 -1.670
é EG Posttest 10 39.10 152 36.00 40.00 -1.385 43
% Retention 10 28.70 523 19.00 35.00 -.364 - 47
g Student Pre-test 10 2540 4.58 20.00 32.00 .164 -1.88
g development KG Posttest 10 24.60 8.68 13.00 35.00 -.219 -1.94
g Retention 10 26.50 9.08 11.00 35.00 -.722 -1.09
© Pre-test 10 25.80 4.02 19.00 31.00 -.240 -77
5 g DG Posttest 10 29.00 544 19.00 35.00 -747 74
~ 8 Retention 10 28.70 523 19.00 35.00 -.364 - 47
§ 2 Parent Pre-test 10 29.90 4.09 22.00 35.00 -.614 -26
%é development KG Posttest 10 27.90 4.84 19.00 35.00 -.078 30
E Retention 10 30.90 4.79 21.00 35.00 -1.125 37
5 Pre-test 10 2590 6.21 13.00 35.00 -.731 1.04
g DG Posttest 10 32.70 295 27.00 35.00 -1.100 24
3 Retention 10 31.10 4.38 21.00 35.00 -1.499 241
% Barriers to Pre-test 10 1640 2.41 13.00 20.00 .301 -.85
£, school KG Posttest 10 37.80 4.96 24.00 40.00 -2.194 8.77
% participation Retention 10 17.70 2.67 14.00 20.00 -.738 -1.43
a Pre-test 10 13.80 3.97 8.00 20.00 .492 -50
§ DG Posttest 10 38.90 1.85 35.00 40.00 -1.653 1.42
& Retention 10 16.30 3.65 9.00 20.00 -1.206 54

In the descriptive analysis, it was evident that within the control group, the arithmetic mean
and lowest scores of parents declined in the dimension related to student and parental development
compared to the initial assessment. Conversely, an increase was noted in the dimension associated with
school perception and obstacles to school involvement. Contrarily, among parents in the experimental
group, there was a consistent increase in arithmetic mean scores across all dimensions in the post-
assessment compared to the initial scores. Although the minimum scores remained unchanged solely
in the dimension of student development, an increase was observed in other dimensions. Standard
scores for parents in the control group decreased exclusively in school perception but increased across
other dimensions relative to the pre-test. In contrast, parents in the experimental group displayed an
increase solely in the dimension of student development in the post-test standard scores compared to
the initial assessment. Furthermore, the maximum scores for parents in both groups remained constant
regarding school perception and parental development, whereas an increase was noted in other

dimensions.

To discern any statistically significant differences in post-test scores concerning parents' school
perceptions and participation, a Mann-Whitney U test was employed, and the outcomes are presented

in Table 4.
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Table 4. Post-test Mann-Whitney U test results

Dimension Group n Mean Ranks ~ Sum of U V4 p
Ranks

School CG 10 10.05 100.50 45.500 -.400 .69

perception DG 10 10.95 109.50

Parent 10 9.15 91.50 36.500 -1.024 31

development EG 10 11.85 118.50

Student 10 7.70 77.00

development DG 10 13.30 133.00 22000 2151 03

Barriers to 10 8.95 89.50

school KG 34500 -1.187 24

participation

The analysis revealed that dialogic reading did not yield a statistically significant difference in
the perception of school, student development, and barriers to school participation among 2nd-grade
parents (p > .05). However, a statistically significant difference was observed in the parental
development dimension (p<.05), indicating that dialogic reading significantly impacted parental
development. Therefore, dialogic reading demonstrates effectiveness specifically in enhancing parental

development.

Table 5. Retention test Mann-Whitney U test results

Dimension Group n Mean ranks Sum of U V4 P

ranks
School CG 10 10.40 104.00 49000 -.085 92
perception EG 10 10.60 106.00
Student CG 10 10.35 103.50

4 -114 91

development EG 10 10.65 106.50 8500 ?
Parent CG 10 10.50 105.00
development EG 10 10.50 105.00 50000 000 1.0
Barriers to CG 10 11.75 117.50
school EG 10 9.25 92.50 37500 -.960 34
participation

It was found that dialogic reading did not yield a statistically significant effect on the school
perceptions and participation of 2nd-grade parents in primary school based on the retention test scores
(p > .05). Specifically, it is evident that the significance observed solely in the post-test scores related to
the parent development dimension persists among the parents. Consequently, it has been established

that dialogic reading provides sustained support for parental development.
Results Obtained from Qualitative Data

Parents' views on school perceptions and participation are presented in Table 6.
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Table 6. Parents’ views on school perception and participation

School Perception Parents f
Good place P1 1
A respected institution P5 1
A place that supports student development P2 1
An educational place P3, P4, P6 3
Expectation from School Parents f
A good education P1, P2, P3, P4, P5, P6 6
Peaceful, safe, and clean environment P2 1
Reason for a school visit Parents f
To find out the student's status. P1, P2, P3, P5 4
Participate in educational activities for P1 1
parents.

Bring it to school. P4 1
For teacher invitation. P6 1
Barriers to school participation Parents f
N/A P1, P5, P6 3
Workload P2 1
Health problems P3 1
Have small child P4 1

Three parents of 2nd-grade primary school students perceive the school as an educational
institution. Five parents expressed their expectation that the school should provide a high-quality
education to their children. Additionally, four parents mentioned visiting the school to stay informed
about their children's progress. Three parents affirm that no barriers are hindering their involvement in

school-related activities. Furthermore, Parent P2 shares their thoughts on this matter as follows.

"The school serves as a platform for my child’s holistic development encompassing education and personal
growth. I anticipate a high-quality educational experience for my child and a serene, secure, and hygienic
atmosphere. I value anything that contributes positively to my children’s education and overall well-being,
allowing them to progress and excel. Visiting the school to observe my child's environment and interactions with
peers is crucial, as it directly correlates with their happiness and psychological well-being, fostering increased
interest from my child. However, my professional commitments sometimes act as a barrier to my frequent presence.
If circumstances allow, I prefer to be more actively involved. Despite these constraints, I endeavor to visit reqularly

by utilizing every available opportunity.”
The thoughts of the P6-coded parent are as follows:

“The school is where we receive education; the foundation of basic education is laid. Let me put it this way: there
could have been better teachers or education available during our time. So, things are better now; children are
fortunate in this regard. I anticipate a good education for them. Whenever a teacher calls, I make an effort to
attend. There is no hindrance that prevents me; if there is, I always manage to resolve it within the family and

make sure to attend.”
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Discussion, Conclusion, and Recommendations

In the quantitative aspect of this study, it was found that dialogic reading contributed to the
development of parents of 2nd-grade students in primary school. However, this intervention did not
significantly alter parents' perceptions of the school, their engagement barriers, or the development of
the students. In the qualitative segment, parental perspectives highlighted the school's role as an
educational institution, their expectations for quality education for their children, regular visits to
inquire about their children's progress, and an absence of perceived obstacles to their participation in

school affairs.

While dialogic reading has proven to support parental development concerning 2nd-grade
students, it did not yield corresponding improvements in school perceptions or student development,
nor did it diminish barriers to school participation among parents. Nonetheless, existing literature
underscores dialogic reading's positive impact on students' reading proficiency, comprehension of
stories, and language skills (Kim, 2010; McSwiggan, 2017; Robb, 2010; Tsai, 2009). Moreover, studies
highlight its role in enhancing familial and student development, fostering stronger bonds, and
improving communication (Ganotice et al., 2017; Irish, 2016; Mol, Bus, and De Jong, 2008). Participants
engaged in interactive reading sessions learned effective dialogic reading strategies, leading to
increased belief in its benefits and heightened school involvement (Brickman, 2002; Cutting, 2011;
Kikuta, 2015). Although this study emphasizes support for parental development, the study's
conclusion might relate to the parents' observation that their involvement at school primarily occurred
during year-end events or meetings initiated by the school administration or teachers (Saglam and
Caliskan, 2017). Such instances mainly arose upon school requests rather than proactive engagement by
the parents. In contrast, activities such as dialogic reading and facilitating active involvement among
parents, children, and teachers have the potential to bolster parental development. Witnessing activities
contributing to personal growth within the school context may spur increased parental engagement.
Consequently, this heightened involvement might correlate with reduced absenteeism and disciplinary
issues among students, increased self-confidence, improved socio-emotional traits, and enhanced

academic success (Kotaman, 2008; Lara and Saracostti, 2019; Saglam and Caliskan, 2017; Sheldon, 2003).

Within the study, parents of 2nd-grade primary school students predominantly perceived the
school as an educational institution. While some studies portray a positive image of schools as peaceful,
secure, developed learning spaces or entertainment centers (Akan and Yarim, 2019; Ertiirk, 2021;
Nartgiin and Kaya, 2016), parents might find fault with inadequate physical conditions, safety
measures, and cleanliness within schools (Arslan, 2020; Ayaydin and Katilmis, 2018; Vural et al., 2021).
Hence, parental perceptions of schools may vary based on environmental factors. Additionally, the
attitudes of school administrators and teachers significantly shape parental perceptions of the school

environment (Griffith, 1998; Saglam and Caliskan, 2017).
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Expressing their aspirations for quality education for their children, the parents expected
schools to contribute actively to their children's development and to consider parental input in this
process. This expectation might stem from parental concerns regarding their children's prospects,
aspiring for their success in personal and professional spheres. Consequently, parents regularly visit
schools to monitor their children's progress, considering it crucial to monitor their children's

development closely.

Parents of 2nd-grade primary school students noted no impediments to their engagement with
the school. The predominance of non-working mothers participating in the interactive reading sessions,
held as collaborative efforts between teachers, parents, and children at school, possibly influenced
parents to perceive no barriers to their involvement. However, studies suggest that factors such as
teachers' attitudes, limited physical facilities for parental involvement, parents' education levels, busy
work schedules, and beliefs regarding the necessity of parental involvement might hinder family
engagement (Ardakog, 2020; Ertem and Gokalp, 2020; Hornby and Lafaele, 2011; Saglam and Caliskan,
2017). Creating environments where parents feel valued and can actively participate in school affairs

could positively impact their involvement.
Suggestions

1. Interactive reading programs with family involvement can be organized to accommodate the

time and conditions for fathers to participate in school.

2. Family engagement activities arranged in schools can be planned in a way that allows parents

to participate in the process actively.

3. In addition to examining the impact of family-involved interactive reading on elementary
school students' cognitive and social skills, its effects on their emotional and psychological abilities

could also be investigated.
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