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Oz
Giris: Ozel egitim, bireylerin 6zel egitim ihtiyaclarmi karsilamak icin 6zel olarak yetistirilmis personel,
gelistirilmis egitim programlari ve yontemleri ile onlarin 6ziir ve 6zelliklerine uygun ortamlarda siirdiiriilen egitim

olarak tanimlanmaktadir. Bu arastirmada, 6zel egitim 6gretmenlerinin egitim-6gretimde yeni bir kavram olan 6zel
gereksinim temelli dezavantajli bireylere yonelik kolaylastirici kisiler hakkindaki goriisleri incelenmistir.

Yontem: Bu calismada nitel arastirma yontemleri kullanilmistir. Katilimcilara hazirlanan yari yapilandirilmis
goriisme formu ile ilgili sorular sorulmustur. Arastirmaya Istanbul’da farkli 6zel egitim okullarinda gorev yapan
15 6zel egitim alan 6gretmeni (10 erkek ve bes kadin) katilmistir. Calismanin verileri, yar1 yapilandirilmis gériisme
neticesinde bes alan uzmanin goriisleri dikkate alinarak hazirlanmigtir. Arastirmact ve bes alan uzmanin
onerileriyle hazirlanan bes adet kisisel bilgi formu ve bes adet arastirma sorularina verdikleri yanitlardan elden
edilmistir. Elde edilen veriler igerik analizi yontemi ile analiz edilmistir.

Bulgular: Arastirmanin bulgulari, 6zel gereksinim temelli dezavantajli bireylere yonelik kolaylastirict kisi
uygulamasinin sonuglari, yararlari, mesleki yeterlikleri, modeli hakkindaki goriisler ve 6zel gereksinim temelli
dezavantajli bireylere yonelik kolaylagtirict kisi modelinin yayginlasmasi olmak {izere bes tema altinda
toplanmustir.

Tartisma: Ozel egitim 6gretmenlerinin, dzel gereksinim temelli dezavantajli bireylere yonelik kolaylastirict kisi
uygulamasinin, Ogrenciyi destekleyici ve cesaretlendirici gibi olumlu sonuglarmin yani sira Ggrencinin
bagimsizligini engelleme ve gergekei olmayan egitsel hedefler belirleme gibi olumsuz sonuglarmin oldugu
belirtilmistir.

Anahtar sozciikler: Dezavantajli gruplar, kogluk, 6zel egitim, kolaylastirict kisi, 6zel gereksinimli.
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Giris

Ozel gereksinimli bireyler, fiziksel dzellikleri ve 6grenme yetenekleri gibi farkl1 gelisim alanlarinda var
olan normlardan altta ya da {istte olmak kosuluyla farklilik gosteren ve genel egitim hizmetlerinden yeterince
yararlanamayan, 6zel egitime ve bireysellestirilmis egitim programlarina gereksinim duyan g¢ocuklar olarak
tanimlanmaktadir (Eripek, 2009). Ozel ihtiyaglar1 olan bireylerin akranlarindan énemli 6lgiide farkli olduklart
belirtilmektedir. Bu grupta yer alan bireylerin yasitlarina gére daha az yetenekli ve daha yetenekli olmalari daha
olasidir. Bu nedenle kullanilan ifadenin biitiinleyici bir ozellik tasidign goriilmektedir. Ote yandan, 6zel
gereksinimli kigiler arasinda fiziksel engelli ve 6grenme giigliigii olan kisiler ile 6zel gereksinimli 6grencilere gore
daha yiiksek performans gdsteren dgrenciler yer almaktadir (Akgamete, 2018). Ozel gereksinimli birey, Milli
Egitim Bakanlig1 Ozel Egitim Hizmetleri Y6netmeligi'nin Dérdiincii Maddesi kapsaminda, “dzel egitim gerektiren
bireyler” ve “bireysel 6zellikleri ve egitimleri yeterlilikleri agisindan yasitlarina gore beklenilen diizeyden anlamli
farklilk gosteren birey” olarak tanimlanmistir (Ozel Egitim Hizmetleri Yonetmeligi [OEHY], 2018). Ozel
ihtiyaglari olan insanlar hayatlarinda bir¢ok zorlukla karsilasmaktadirlar. Bu kapsamda karsilagtiklar1 en yaygin
zorluklardan biri ise yasadiklar1 topluma uyum saglamaya ¢alismaktir. Bu uyum siirecindeki en 6nemli faktor,
toplumun bunu tanimast ve olumlu bir tutuma sahip olmasidir. Bunlar &zel gereksinimli kisilerin
bilinglendirilmesiyle saglanabilmektedir (Y1ldiz, 2020).

Ozel egitim gerektiren bireylerin, genel ve mesleki egitim gérme haklarin1 kullanabilmelerini saglamaya
yénelik esaslarin diizenlendigi 573 Sayili Ozel Egitim Hakkinda Kanun Hiikmiinde Kararname’de (KHK, 1997)
dzel egitim; “Ozel egitim gerektiren bireylerin egitim ihtiyaclarini karsilamak igin 6zel olarak yetistirilmis
personel, gelistirilmis egitim programlar1 ve yontemleri ile onlarin Oziir ve 6zelliklerine uygun ortamlarda
siirdiiriilen egitim’” seklinde tanimlanmigtir. OEHY de (2018) ise &zel egitim; “bireysel ve gelisim 6zellikleri ile
egitim yeterlilikleri agisindan akranlarindan anlamli diizeyde farklilik gosteren bireylerin egitim ve sosyal
ihtiyaglarin1 kargilamak iizere gelistirilmis egitim programlart ve 6zel olarak yetistirilmis personel ile uygun
ortamlarda siirdiiriilen egitim”’ gseklinde tanimlanmigtir. Alan yazinda ise 6zel egitimin, 6zel egitime gereksinim
duyan Ogrencinin yetersizliklerinin engelleyici etkisini azaltmak amacryla tamamen c¢ocugun gereksinimleri
dikkate alinarak hazirlanan egitim programini igerdigi belirtilmektedir (Eripek, 2005).

Ozel egitim, miidahale siireci ve gretim siireci olarak iki temel dzellige sahiptir (Giinden & Ardig, 2020).
Bu ozelliklerden ilki miidahale siireci olarak 6zel egitimdir. Buna gore, 6zel egitim uygulamalarinin asil amaci,
ozel egitime ihtiya¢ duyan ¢cocuklarin 6grenmelerinin ve toplumsal hayata aktif katilimlarinin 6niindeki engellerin
kaldirilmasidir (Giinden & Ardig, 2020). Miidahale siireci olarak 6zel egitim {i¢ asamadan olugsmaktadir ve bu
asamalar soyle aciklanmistir (Glinden & Ardig, 2020):

1. Birincil Miidahale. Ozel egitim gretmeninin yetersizlik olusturabilecek kosullari ortadan kaldirmast,

2. Ikincil Miidahale. Yetersizlik kaynakli olarak ortaya ¢ikan bir smirhiligin egitim yoluyla ortadan
kaldirilmasz,

3. Ugiinciil Miidahale. Yetersizligin neden oldugu olumsuz etkilere ragmen, bir becerinin kazanimi icin
teknolojik destek alinmast siirecidir.

Ozel egitimin ikinci 6zelligi ise, 9gretim siireci olarak dzel egitimdir. Tiim ¢ocuklarin birbirlerinden farkli
ozellik ve yeteneklere sahip oldugu bilinmektedir. Normal gelisim gdsteren ¢ocuklar arasindaki farkliligin dnemli
Olciide farklilasmadigi ve bu sebeple de genel egitim hizmetlerinden faydalanabildikleri belirtilmektedir
(Polatoglu, 2018). ilgili alanyazin incelendiginde; 6zel gereksinimli ile 6zel gereksinim temelli dezavantajl birey,
yasam kogu, dezavantajli 6grenci koglugu ve golge dgretmen kavramlarinin birbirlerinin yerine kullanildigi
goriilmektedir. Bu ¢alismada, dezavantajli kolaylastirici kisi terimi kullanilmasinin daha uygun olabilecegi
diistintilmektedir.

Kogluk, bireylerin kariyer, egitim, aile ve kisiler arasi iligkilerinde olumlu sonuglar elde etmesine
yardime1 olan profesyonel bir iliski oldugu ifade edilmektedir (French, 1998; Lancer vd., 2016). Ogretmen
yardimecilari sayisindaki bu artig pek ¢ok farkli nedene baglanmaktadir. Bunlar arasinda kaynagtirma/biitiinlestirme
uygulamalarinin yayginlagmasi, 6zel egitim icin tanilanmis 68renci sayisindaki artis, standartlara dayali reformlar,
ailelerin hak arayislar1 ve nitelikli 6zel egitim 6gretmeni sayisinin yetersizligi one ¢ikmaktadir (Giangreco vd.,
2012). Ozel gereksinimli bireylerde kogluk ise otizm spektrum bozuklugu, down sendromu, gérme engeli, isitme
engeli vb. gibi birgok 6zel gereksinim grubunda ailelerin ¢ocuklarinin gelisimsel siirecine katki saglamasi amaciyla
caligtiklar1 goriilmektedir. Ozel gereksinim bir dezavantaj olarak bireylerin 6z yeterliliklerinin ortaya gikarilmas,
bireyin gelisim diizeyine gore arkadaslik veya hiyerarsik bir yaklasimin benimsendigi belirtilmektedir (Akbulut,
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2019). Dikkat eksikligi ve hiperaktivite bozuklugu olan 6grenciler ile ¢alisan egitim koglarmin etkililigini
inceleyen deneysel bir ¢aligmada; deney grubunun motivasyon ve sinav yonetimi puan ortalamalar1 kontrol
grubunun puan ortalamalarindan daha yiiksek oldugu tespit edilmistir (Zwart & Kallemeyn, 2001).

Ozel gereksinimli dgrenciler ile calisilan cesitli kogluk uygulamalar1 oldugu goriilmektedir. Bu kogluk
tiirlerinden biri de kariyer koglugudur. Ozel gereksinimli bireylerde, belirli bir alana yonelik smirli bir ilgi ve
yetenegin oldugu belirtilmektedir. Ozel gereksinimli bireylerde kariyer koglugu, hem bireye yeni ilgi ve alanlar
kesfetmesini hem de potansiyelinin farkina varmasini saglamasi ve bu durumu aile de paylasarak bireyin
gelisimine katki saglamay1 hedefledigi ifade edilmektedir (Tomeny vd., 2020). Kariyer kogu, yalnizca bireyi
ekonomik olarak 6zgiirliige kavusturma degil ayn1 zamanda psikolojik ve sosyal agidan da belirli bir tatmin
diizeyine ulastirmay1 hedeflemektedir. Aile koglugu, 6zel gereksinimli bireylerdeki dezavantaj durumlarinin birey
kadar ailesini de etkiledigi diistiniilmektedir. Bu tiir ailelerde basta ekonomik zorluklar olmak iizere, esler
arasindaki ¢atigmalar gibi pek ¢ok sorun ile karsi karsiya kalabilmektedirler (Woodgate vd., 2008). Aile koglart,
aile ici iliskileri diizenleyen ve iletisim problemlerine alternatif ¢coziimler iiretmekle birlikte ailedeki tiim bireylerin
yasam doyumlarin1 yilikseltmeyi hedefleyen bir mekanizma oldugu ifade edilmektedir (Yildirim, 2011). Spor
koglugu, bu gruptaki bireyler, spor sayesinde bazi davranigsal kazanimlar elde ettigi ve gerek psikolojik gerekse
de sosyal yonden iyilik hallerinde artig oldugu goriilmektedir (Akbulut, 2019). Spor kogu, bireyleri hedefledikleri
yolda ilerlemesi agisindan hem fiziksel hem de mental agidan rahatlamasina yardimei oldugu belirtilmektedir.

Cocuklarin dogumundan yetigkinligine kadar gegen siirede fizyolojik, psikolojik, duygusal ve sosyal
gelisimleri basta ebeveynleri olmak iizere toplumun diger paydaslarint da etkilemektedir. Baz1 ¢ocuklar genetik
olarak avantajli iken bazi gocuklar dezavantajli, bazilari ¢evresel faktorler yoniinden avantajli iken ancak bazilar
ise dezavantajli sekilde diinyaya gelebilmektedir. Bu avantajli veya dezavantajli olma durumu bireysel farkliliklar
meydana getirmektedir. Bireysel farkliliga sahip g¢ocuklarda, toplum iginde normal davraniglarda sapmalar
goriilebilir ve bunun sonucunda toplumdan soyutlanma ve diglanma riskiyle karsi karsiya kalabilmektedirler
(Ozdemir & Kursun, 2021).

Ozel gereksinim temelli dezavantajli bireylere yonelik kolaylastiric1 kisiler gerek akademik ve gerekse
sosyal yonden 0Ozel gereksinimli bireylere olumlu anlamda bir¢ok fayda sagladigi yapilan calismalarla
desteklendigi goriilmektedir. Ibileme (2019), 6zel gereksinimli &grencilerin ilkokula uyumuna y&nelik
ebeveynlerin ve dgretmenlerinin goriislerinin incelendigi bir ¢alismada; yetersizlige sahip 6grencilerin akran,
Ogretmen ve aileleri tarafindan kabul edilme algisinin, 6gretmen-ebeveyn iliskisi, destek oda egitimi ve
kolaylastirici kisiler okula uyum konusunda olumlu etkisi oldugu goriilmiistir (Huri & Ceran, 2019). Otizm
spektrum bozuklugu olan okul dncesi gocuklarda, duyu biitiinleme ve floor-time temelli ergoterapi, kolaylastirici
kisi ve aile miidahale uygulamalarindan olusan tedavi modiiliiniin alt1 aylik izlenim sonuglarina gore, katilimcilarin
egitim programina haftada 15 saat karsilikli olarak aile ve gdlge dgretmen miidahalesi eklemenin ¢ocuklarin
%44’iinde fonksiyonel gelisimin artmasina ve otizm belirtilerinin de azalmasinda etkili oldugu, Sevim ve Atasoy
(2020), Kuzey Kibris Tiirk Cumhuriyeti’nde (KKTC) kaynastirma uygulamalarinin, 6zel egitim 6gretmenleri
tarafindan degerlendirildigi nitel caligmada, 6zel egitim 6gretmenlerinin biiyiik ¢ogunlugunun kaynastirma egitimi
sirasinda en biiyiik eksikligin 6zel gereksinimli 6grenciler ile birebir ilgilenecek kolaylastirici kisi eksikligi oldugu,
Sakina ve Sukiatni (2020), 6zel gereksinimli 6grencilerin, kolaylastirict kisi uygulamasi ile ¢alistiginda kendilerini
onemsediklerini hissettikleri ve bu durumunda 6grenme siirecine katki sagladigi, aym1 zamanda sorunlu
davranislarinda azalmalar oldugu, 6zel gereksinimli dgrencilerin ihtiyacina doniik 6zel egitim materyalleri ile
bireysellestirilmis egitim programlart uygulamalar1 sonucunda bu dgrencilerin akademik gelismelerde ilerleme
kaydedildigi ortaya ¢ikmuistir.

Tim diinyada her ¢ocugun dil, din, 1k, cinsiyet ve etnik koken gbzetmeksizin egitim hakkina sahip
oldugu, 6zellikle kadinlar, yerli halk ve azinliklar, yetersizlige sahip insanlar gibi gesitli dezavantajli bireyler igin
hassasiyet gdsterilmesi gerektigi BM Cocuk Haklar1 Sozlesmesi, 1948 Insan Haklar1 Evrensel Beyannamesi gibi
evrensel sozlesmelerde agikca belirtilmektedir. Ozel gereksinimli bireylerin islevsel sekilde egitim hakkindan
yararlanabilmesi i¢in, maddi kaynaklarin saglanarak hem niceliksel hem de niteliksel 6gretmen yetistirme, okullari
0zel olarak uygun hale getirme, gerektiginde aile ve 6grencilere birebir olarak kolaylastirici kisi hizmeti gibi pek
¢ok alanda destek verilip kapsayici egitim hizmetleri faaliyeti stirdiiriilmesinin fayda saglayacagi diisiiniilmektedir.
Ozel gereksinim temelli dezavantajli bireylere yonelik kolaylastirict kisilerin 6zel gereksinimli dgrencilerin
bagimsizligin1 kazanmasi ve ilerleyen siirecte baska birine ihtiyag duymadan kendi yasamini siirdiirmesine
yardimer oldugu diistiniilmektedir. Okul 6ncesi gocuklar i¢in sosyal beceri destek egitimi Ggretmen rehber
kitabinda (2016), kolaylastiric1 kisiler ile ilgili somut adimlarin atilmasi gerektigi ve yapilan ¢alismalar da
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kolaylastiric1 kisilerin 6zel gereksinimli bireylerin yasantisinda olumlu katkilar1 oldugu goriilse de OEHY de
heniiz bir gelismenin olmadig1 goriilmektedir.

Ozaydin (2020) ¢alismasinda, genel egitim ve 6zel egitim smiflarinda 6zel gereksinimli ¢ocuklarin adil
ve esit egitim firsatlarindan yararlanabilmesi igin Ogretmenlerin belli gorevleri devredecekleri O6gretmen
yardimcilarina ihtiyaglari oldugunu belirtmektedir. Aragtirmaci, Tirkiye’de 6zel gereksinimli 6grencilerin
kaynagtirma uygulamalar1 ile devam ettigi genel egitim okullarinda ¢alisan 6gretmen yardimcilarinin goérevleri
hakkinda paydaslarin (6gretmen, d6gretmen yardimcisi ve anne) goriislerini belirlemistir. Calisma nicel ve nitel
yontemlerin bir arada kullanildigi karma yontem desenlerinden es zamanli desen ile yiiriitiilmiistiir. Paydaslarin
goriigleri 6gretmen yardimeisinin yeterliklerinden olusturulan anket ve yar1 yapilandirilmis goriisme sorulari ile
toplanmigtir. Anket katilimeilart (n = 127) ve bireysel goriisme katilimeilart (n = 24) Ankara’nin ig ilgesindeki
resmi ve 0zel anaokullar ile ilkokullarmn birinci, ikinci ve ti¢ilincii siniflarindaki 6zel gereksinimli dgrencilerin
Ogretmenleri, 6gretmen yardimcilart ve anneleridir. Calismanmn bulgulart 6gretmen yardimecilarinin 6zel
gereksinimli 6grencilerin genel egitim sistemine erisimini ve derslere katilimini saglama, akranlar ile etkilesimini
destekleme, problem davraniglarini Onleme, giivenlik tedbirleri alma ve Ozbakim ihtiyaglarini kargilama
gorevlerini yaparak Ogretmene ve Ogrenciye yardimei, iletisimi kolaylastirici, giivenlik¢i ve bakici roliinii
iistlendiklerini gdstermistir.

Bu calismanin amact 6zel egitim 6gretmenlerinin 6zel gereksinim temelli dezavantajli bireylere yonelik
kolaylagtirict kigi modeli hakkindaki goriislerini incelemektir. Yiiksekdgretim kurumlarinda dort tane olan Golge
Ogreticilik boliimiiniin azhg dikkati gekmektedir. Farkli yiiksekdgrenim kurumlari biinyesinde de agilabilmesi
amaciyla farkindalik yaratmanin 6zel gereksinimli bireylerin toplumsal yasama katilimina destek olabilmek adina
onemlilik arz ettigi disiiniilmektedir. Bu alanda yetistirilecek meslek profesyonellerinin 6zel gereksinimli
bireylere mesleki, akademik, sosyal ve kisisel alanlardaki geligimi i¢in destek olacagi ve yetersizligi olan bireylerin
topluma kazandirilmasinin 6nemli olabilecegine inanilmaktadir.

Bu arastirma, 6grenci ve 6grencinin hayati ile ilgili 6nemli ve titiz bir ¢aligma oldugu i¢in 6nem arz
etmektedir. Hem koclugun ne anlama geldigi hem de 6grencinin kendini tanimasi ve farkindaliginin olugmasini
icerdiginden oldukca dnemli bir konudur. Ogrenci koglugu alaninda yapilmis bir calisma bulunmadigindan dolay1
bu caligma alana katki saglamasi agisindan olduk¢a dnemlidir.

Yontem
Arastirma Deseni

Bu arastirmada nitel arastirma modeli kullanilmistir. Nitel arastirmalar en genel ifade ile aragtirmacinin
ele aldigi, degerlendirdigi ve analiz ettigi degiskenlerin veya olgularin nedenselliklerinin ortaya g¢ikarilmasi
amaciyla kesfedici bir gergevede gergeklestirilen genel tarama modellerine oranla daha etkili bir sekilde
gergeklestirilmesini saglamaktadir (Biiyilikoztiirk, 2005). Her ne kadar nitel arastirmanin tim O6zelliklerini
kapsayan bir tanim yapmak giic, ise de, “nitel arastirma”; gbzlem, gériisme ve dokiiman analizi gibi nitel veri
toplama tekniklerinin kullanildig, algilarin ve olaylarin dogal ortamda gercekei ve biitlinciil bir bigimde ortaya
konmasima yonelik nitel bir siirecin izlendigi arastirma olarak tanimlanabilir (Yildirim & Simsek, 2018).
Arastirmada nitel aragtirma yontemlerinden olgu bilim (fenomenoloji) yontemi kullanilarak yapilmistir. Olgubilim
modelinde, yaygin uygulamalar1 ortaya ¢ikarmak ve katilimcilar tarafindan olugturulan anlamlari tanimlamak ve
aciklamak amagclanir (Annells, 2006). Bu modelde genelde su iki soruya yanit aranir: Bu olguya iliskin deneyimler
nelerdir? Bu olguya iliskin deneyimlerin meydana geldigi ortam ve kosullar nelerdir? (Cresswell, 2013). Burada
ele alinan olgu egitim kog¢lugu programidir.

Cahisma Grubu

Calismanin katilimcilarini belirlemek iizere olasiliga dayali olmayan 6rnekleme yontemlerinden biri olan
uygun Ornekleme yontemi kullanilmistir (Biyiikoztirk vd., 2009). Bu ornekleme tiiriinin en Onemli
avantajlarindan birinin katilimcilarin arastirmaci tarafindan kolay erisebilir olmasi olarak gosterilebilir (Fraenkel
& Wallen, 2003). Arastirmanin 6rneklemini istanbul’da farkli ilgelerde 6zel egitim alaninda gorev yapan 10 erkek
ve bes kadin 6zel egitim 6gretmeninden olusmaktadir. Arastirmanin katilimcilarimi belirlemek {izere 6zel Milli
Egitim Bakanligi’na bagli 6zel egitim uygulama okullarinda ¢alismasi kriter olarak belirlenmistir. Katilimcilara
“K1-K2-K3-K4-K5-K6-K7-K8-K9-K10-K11-K12-K13-K14-K15” seklinde rumuzlar verilmistir. Calismaya
katilan bireylerin, cinsiyet, yas, meslekte kaginci yilinda olduklari, hangi kademede gorev yaptiklari, ailelerinde
dezavantajli gruptan (otizm spektrum bozuklugu, down sendromu, gérme engeli, isitme engeli vb.) bireylerin olup
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olmadig1 ve ¢aligtiklar1 kurumda 6zel gereksinim temelli dezavantajli kolaylastirict kisi olup olmadigi gibi kisisel
ozellikleri yansitan sonuglar1 Tablo 1°de verilmistir.

Tablo 1
Calisma Grubunda Yer Alan Bireylerin Kisisel Ozellikleri
Katilime1r  Cinsiyet  Yas  Mesleki tecriibe Kademe Ailede dez. birey var m1?  Okulda kol. kisi var m1?

K1 Erkek 23 1-4 Y1l Tkokul Evet Evet
K2 Erkek 25 1-4 Y1l flkokul Evet Evet
K3 Erkek 20 1-4 Y1l flkokul Evet Hayir
K4 Erkek 21 1-4 Y1l Ortaokul Hayir Hayr
K5 Erkek 33 5-9 Y1 Ortaokul Hayir Hayir
K6 Kadin 29 5-9 Y1l Ortaokul Hayir Evet
K7 Kadin 26 5-9 Y1 Ortaokul Hayir Evet
K8 Kadin 28 5-9 Yil Lise Hayir Evet
K9 Erkek 25 1-4 Y1l Lise Evet Evet
K10 Erkek 24 1-4 Y1l Lise Evet Evet
K11 Erkek 23 1-4 Y1l Lise Hay1r Evet
K12 Erkek 22 1-4 Y1l Tiim kademe Hayir Evet
K13 Kadin 21 1-4 Y1l Tiim kademe Hayir Hayir
K14 Kadin 20 1-4 Y1l Tiim kademe Hayir Hayir
K15 Erkek 21 1-4 Y1l Tiim kademe Hayir Evet

Not: Dez. = dezavantajli; Kol. = kolaylastirici.

Tablo 1’de de goriildiigi tizere katilimeilarin cinsiyetleri: erkek (10), kadin (5); mesleki tecriibe: 11 kisi
(1-4 y1l), dort kisi (5-9 y1l); kademe: tig kisi (ilkokul), dort kisi (ortaokul), dort kisi (lise), dort kisi (tiim kademeler);
ailenizde dezavantajli birey var mi: bes kisi (evet), 10 kisi (hayir); calistiginiz kurumda 6zel gereksinim temelli
dezavantajli 6grenci kogu var mi1: bes kisi (evet), 10 kisi (hayir) seklinde ifade etmislerdir. Aragtirmaya katilan
katilimcilarin meslek yasantilarinin basinda oldugu, kdken ailelerindeki dezavantajli bireylerden dolay1 6zel egitim
Ogretmeni olmaya karar verdikleri ifade edilmektedir. Ayrica ailelerin tutumlarinin 6zel gereksinim temelli
dezavantajli bireylerin tam1 ve degerlendirme siireglerini dogrudan etkiledikleri sonucu ortaya cikmistir.
Katilimcilardan bazilari kisisel bilgi formundaki "ailenizde dezavantajli birey var m1?" sorusuna verdigi yanitlar
asagida verilmistir.

“Teyzemin kizinda var. Dogdugundan itibaren uzunca bir siire igitme engeli oldugunu diisiindiiler ¢iinkii
duymadigi i¢in tepki vermiyordu, sonra buna yavas yavas stereotipik davranislar eklenince otizm tanisi
alds, bir siire sonra yanlis tan1 koyulmus, izmir Anne Cocuk Egitim Vakfi’nda agir zihinsel engelli oldugu,
otizmin ona eslik ettigini belirttiler. Evde suan ama tabi pek bir gelisme yok yetersizlikler devam ediyor.”
(K4)

“Amcamin oglunda otizm tanist konuldu saniyorum bundan 6-7 yil oOnceydi, ilk zamanlar
konduramiyorlardi hani kabul etmiyorlardi, 6zellikle yengem bayagi karsi ¢ikiyordu hangi kuruma
gotiirseler oray1 suglu buluyordu ama tabii sonra alisti kabullendi.” (K15)

Veri Toplama ve Analizi

Katilimeilara hazirlanan yar1 yapilandirilmig goriisme formu ile ilgili sorular sorulmustur. Yari
yapilandirilmig bir goriismede, goriismeci konu hakkinda dnceden hazirlamis sorulart sorabilmekte ve konu
hakkinda daha fazla bilgi saglamak i¢in yeni sorular ekleyebilmektedir. Bu yontemde soru énceden hazirlanmis
olsa bile goriisme ilerledik¢e sorunun konusu ve sirast degigebilmektedir. Goriismede goriismeci climle degisikligi
yapabilmekte ve bazi konularda ayrintili bilgi verebilmektedir (Yildirim & Simsek, 2018). Bu ¢alisma kapsaminda
ozel egitim 6gretmenlerinin 6zel gereksinim temelli dezavantajli kolaylagtirict kisi uygulamasi ile ilgili goriisleri
detayli bir sekilde ele alinmaya caligilmistir.

Calismanin yiiriitiilmesi i¢in dncelikle Medipol Universitesi Sosyal Bilimler Bilimsel Arastirmalar Etik
Kurulu’ndan onay alinmigtir (01.08.2022 tarihli 2022/137). Katilimcilara arastirmanin basinda, ¢aligmanin amaci,
verilerin gizli tutulacag belirtilmis ve géniillii onam formu alinmustir. Yari yapilandirilmis goriismeler, Istanbul’da
bir 6zel egitim okulunda, her bir katilimci ile yaklasik 40-45 dakika yiiz yiize goriisiilerek elde edilmistir (Ek).
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Ozel egitim 6gretmenlerinden elde edilen veriler igerik analizi yontemiyle ¢oziimlenmistir. Igerik analizi,
ozel egitim Ogretmenlerinin 6zel gereksinim temelli dezavantajli kolaylastirict kisi uygulamasi hakkindaki
goriligleri temalar1 ortaya c¢ikarmayi ve elde edilen verilerin de daha anlagilir hale gelmesini saglamistir.
Arastirmacilar, icerik analizinin dort asamasini takip etmistir. “(1) verilerin kodlanmasi, (2) kodlarm bulunmasi,
(3) kodlarin ve temalarin diizenlenmesi, (4) bulgularin tanimlanmasi ve yorumlanmasi” (Yildirim & Simsek,
2018). Oncelikle, arastirmacilar elde edilen veri setini arastirmanin kavramsal gergevesi neticesinde ayr1 bir sekilde
her bir anlam biitiinliigiin olan bdliime kodlar vermislerdir. Veri setlerinin kodlamas: bittikten sonra kodlarin
listeleri olusturulmustur. Iki arastirmaci ayr1 ayr olusturduklari kodlarin listelerini gozden gecirmis, verilerin
benzer olanlarina ayn1 kodlar1 vererek anlayis biitiinliigiinii saglamis ve daha sonra tiim veri setine yonelik tek bir
kod listesi olusturulmustur. Boylelikle de kodlama farklilig1 en az diizeye indirilip veri setinde giivenirlilik
saglanmistir. Kodlar ortak bir kategoride toplanarak temalar belirlenmistir.

Aragtirma sorulart hazirlanirken 6zel gereksinim temelli dezavantajli bireylere yonelik kolaylastirict
kisiler uygulamasimin 6zel gereksinime sahip 6grencilere ne tiir katkilarinin oldugu, bu meslek grubuna ihtiyag
duyulup- duyulmadigi ile iiniversitelerde béyle bir béliimiin agilmasi ve kadro verilmesi gibi birtakim sorularin
cevaplanmasi amaglanmigtir. Sorular olusturulurken ilgili egitim bilimleri alanindan nitel ¢alismalar hakkinda bilgi
birikime sahip bes uzmanin goriisleri dikkate alinmistir. Sorularin hazirlanmasindan sonra bes 6zel egitim
O0gretmenine pilot uygulama yapilmis ve bu uygulamaya dahil olan 6gretmenler arastirmanin ¢aligma grubunun
disinda birakilmistir. Boylelikle arastirmada i¢ gecerlilik (inanirlilik) saglanmistir. Arastirmacilar ham verileri
inceleyerek bulgularin nesnellik boyutu igin yaptigi degerlendirmeler ¢alismanin tutarliligini arttirmistir.
Arastirmanin dis gegerlilik (aktarabilirlik) boyutu i¢in ise aragtirmanin bulgulari ayrintili bir sekilde betimlenerek,
katilimceilarin ifadeleri dogrudan alintilar yolu ile sunulmustur.

Bulgular

Verilerin ¢dziimlenmesinden sonra, ¢alismanin bulgulart bes tema ve 15 kod altinda toplanmistir:
uygulamanin sonuglari temasi i¢in ii¢ kod; uygulamanin yararlart temasi igin ii¢ kod; mesleki yeterlilikler temasi
icin ti¢ kod; uygulama hakkindaki goriisler temasi i¢in ii¢ kod; uygulamanin yayginlagmasi temasi i¢in ii¢ kod
altinda toplanmistir. Calisma bulgularinin sunumu her bir tema ve kodlarin sira ile agiklanmasiyla yapilmustir.
Arastirmanin tema ve kodlar1 Tablo 2°de gosterilmistir.

Tablo 2

Tema ve Kod Listesi
Temalar Kodlar Katilimcilar f
Destekleyici cesaretlendirici K-3, K-7, K-8, K-9, K-10 5
Uygulamanin Ogrencinin bagimsizligimi engelleme K-2, K-4, K-5, K-11, K-13 5
sonuglart Gergekgi olmayan hedefler belirleme K-1, K-6, K-12, K-14, K-15 5
Ogrencinin motivasyon kaynagi K-1, K-2, K-3, K-7, K-14 5
Uygulamanin Davranis sorunlarini azaltma K-4, K-5, K-8, K-9, K-11, K-12, 6
yararlari Ozel egitim tekniklerini kullanma K-5, K-6, K-10, K-13 4
. Ozel egitim alani digindaki mezunlarin ¢alismasi K-4, K-5, K-8, K-12, K-13, K-14 6
MeSIEI(_l Ozel egitim alanina yakin mezunlarin ¢alismast K-6, K-7, K-9, K-15 4
yeterlikler Bireysel farkliliklar K-1, K-2, K-3, K-10, K-11 5
Uygulama Kaynagtirma egitimindeki okullarin tutumlar K-1, K-2, K-3, K-7, K-8, K-10, K-11,K-14 8
hakkindaki Uygulamadaki aksakliklar K-5, K-6, K-9, K-13 4
goriisler Olumlu ¢iktilar K-4, K-12, K-15 3
Uveulamanin Gerekli K-1, K-2, K-3, K-4, K-5, K-10, K-13, K-14 8
};g nlasmast Uygulamaya formasyon dersleri eklenebilir K-8, K-9 2
yaygmias Yardimci §gretmen pozisyonu K-6, K-7, K-11, K-12, K-15 5

Ozel Gereksinim Temelli Dezavantajh Bireylere Yonelik Kolaylastiricl Kisiler Uygulamasinin Sonuclari

Ozel egitim dgretmenlerinin 6zel gereksinim temelli dezavantajli bireylere yonelik kolaylastiric kisiler
uygulamasinin sonuglarina dair goriisleri, (5) katilimcinin destekleyici ve cesaretlendirici; (5) katilimcinin
ogrencinin bagimsizligini engelleme; ve (5) katilimcinin &grenci ile ilgili gergekei olmayan hedefler belirleme
seklinde ifade etmislerdir. Katilimcilarin, 6zel gereksinim temelli dezavantajli bireylere yonelik kolaylastirict
kisilerin, 6grencileri okul ortaminda olumlu anlamda destekledigi ve cesaretlendirdigi ancak 6gretmen-6grenci
arasindaki sinir1 koyamadig1 durumlarda dgrencinin bagimsizlagma becerilerine olumsuz yonde etkileyebildigini
ifade etmektedirler. Ozel egitim Ogretmenlerinin, 6zel gereksinim temelli dezavantajli bireylere yonelik
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kolaylagtirict kisi uygulamasimin olumlu ve olumsuz sonuglarina dair goriislerinin bazilar1 kendi ifadeleriyle su
sekilde belirtilmistir:

“Olumlu bir yaklagim igerisine giriyorlar ¢ocuklar1 destekliyorlar sonugta golge Ogretmen olmasa
davranis problemleri olan ¢ocuklarin 6rgiin 6gretimde istikrari saglayamryorlar veya ¢ocugun velisi gelip
yardimci oluyor.” (Destekleyici ve cesaretlendirici - K10)

“Kaynagtirma egitimini baz aldigimizda, dezavantajli &grenci koclugu isini yapan bireyler siklikla
atamas1 kisitli olan alanlardaki 6gretmenlerden olusuyor ve 6zel egitime dair agikcasi farkindaliklar1 az
diye diisiiniiyorum. Ozel egitimi derinlemesine inceleyemiyorlar, durumun sagaltimi &grencinin
ihtiyacina yonelik doniitler saglayabilmesi ve sinif igerisinde 6gretmene ve dgrenciye yardim etmesi gibi
durumlar s6z konusu ancak ¢ocugun bagimsiz yasam becerisi kazanmasma da engel oluyorlar zira
cocugun yapabilecegi birgok isi 6gretmen kendi isiymis gibi algiliyor ve yapiyor. Kisaca bu isin saglikl
bir sekilde yiiriimedigini diisiiniiyorum.” (Ogrencinin bagimsizligini engelleme - K13)

“Biz 6zel egitim dgretmenleri olarak en ¢ok zorlandigimiz kisim, s6z konusu bu dgretmenlerin 6grenciyi
tanimadan, iglevsel bir degerlendirme yapmadan amaglar belirlemesi... A¢ikg¢asi bu bizim isimizi ¢ok
giiclestiriyor, dogru hedefler koyamiyorlar ve veliyi de bu sekilde giidiileyip birtakim sorunlar yagamiza
neden oluyorlar.” (Gergekgi olmayan hedefler belirleme - K1)

Ozel Gereksinim Temelli Dezavantajh Bireylere Yonelik Kolaylastiricl Kisi Uygulamasinin Yararlar

Ozel egitim ogretmenlerinin uygulamada 6zel gereksinim temelli dezavantajli bireylere yonelik
kolaylastirict kisi modeline dair goriisleri, (5) katilimer 6grencinin motivasyon kaynagi; (6) katilimei davranig
sorunlarini azaltma; (4) katilimcinin 6zel egitim tekniklerini kullanma seklinde ifade etmiglerdir. Katilimcilarin,
ozel gereksinim temelli dezavantajli kolaylastirici kisilerin, 6grencinin gerek akademik gerekse de sosyal yonden
gelisimine katki sagladigi ve bu konuda motivasyon kaynagi oldugu belirtilmektedir. Ayrica kolaylastirict
kisilerin, 6zel gereksinim temelli 6grenciyle birlikte okul ortaminin disindaki 6zel egitim alani derslerine katilim
saglamasinin sonucunda bazi becerileri giindelik yasamda kullanabilmesine katki sagladigi ifade edilmektedir.
Ozel egitim ogretmenlerinin, uygulamada dezavantajli bireylere yonelik kolaylastirici kisi modeline dair
goriiglerinin bazilart kendi ifadeleriyle su sekilde belirtilmistir:

“Yapamayacagin diisiindiigii etkinlikleri, golge dgretmenler gesitli motivasyonlar saglayarak yapabilir
hale getiriyorlar ¢ocuklar1.” (Ogrencinin motivasyon kaynagi - K7)

“Diigiiniiyorum katk1 sagliyor, bizzat yasadigim bir durum, davranig problemleri olan sinifa girmekte
zorlanan bir 6grencim, gélge 6gretmen geldikten sonra ¢ok daha normale yakin davranislar gostermeye
baglad: yani bir anda degisti gocuk. Bir de gblge 6gretmenler bire bir 6grenci ile ilgilendigi i¢in ¢ocugun
gelisimi konusunda 6zel egitim 6gretmenlerine de katki sagliyor ve siireci hizlandirtyor.” (Davranig
sorunlarini azaltma - K8)

“Cocuklara akademik, sosyal vb. bircok alanda faydalari olabiliyor. Yani sira psikomotor anlamda da
destekleri oluyor mesala bu 6gretmenler duyu terapisti, floortime gibi egitimlere de g¢ocukla birlikte
katiliyorlar ve ister istemez oradaki egitimciden bir seyler Ogreniyorlar ve rastlantisal da olsa
ogrendiklerini giindelik yasamda ¢ocuk iizerinde kullantyorlar.” (Ozel egitim tekniklerini kullanma -
K10).

Ozel Gereksinim Temelli Dezavantajh Bireylere Yonelik Kolaylastiricl Kisi Mesleki Yeterlikleri

Ozel egitim 6gretmenlerinin 6zel gereksinim temelli dezavantajl bireylere yonelik kolaylastirici kisilerin
mesleki yeterliklerine dair goriisleri, (6) katilimc1 6zel egitim alan1 disindaki mezunlarin ¢alismast; (4) katilimcinin
Ozel egitim alanina yakin mezunlarin ¢alismasi; (5) katilimcinin bireysel farkliliklar seklinde ifade etmislerdir.
Katilimeilarin, 6zel gereksinim temelli dezavantajli bireylere yonelik kolaylastiric kisilerin meslegini yapacak
bireylerin, 6zel egitim alanina yakin (formasyon derslerine) meslek alanlarindan mezun kisilerin yapmasi gerektigi
aksi halde bu bireylerin ilgili gruptaki 6grencilere faydah olamayabilecegi ifade edilmektedir. Ozel egitim
Ogretmenlerinin, 6zel gereksinim temelli dezavantajli bireylere yonelik kolaylastirict kisilerin mesleki
yeterliklerine dair goriislerinin bazilar1 kendi ifadeleriyle su sekilde belirtilmistir:

“Benim ¢evremde gordiigiim egitim fakiiltesi mezunu kisiler veya ¢ocuk gelisimi zaten bu bireyler
{iniversite egitimlerinde engelli gocuklara yonelik teorik dersleri almig oluyorlar.” (Ozel egitim alanina
yakin mezunlarin ¢aligmasi - K6)
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“Aldiklart derslerdeki basarilar ile ilgili diye diisiiniiyorum. Bu kisiden kisiye elbette degisir hani sadece
golge ogretmenlik degil ki bu? Bizde de (6zel egitim 6gretmeni) devlete atanmig yillarca calismis ama
atilma korkusu yok, isten cikarilma diye bir sey yok, tabiri caizse yan gelip yatiyor adeta hi¢ kendini
gelistirmemis bir siirii hoca var etrafta o yiizden bu soru biraz sagma geldi bana béyle genellemek ne
kadar dogru bilmiyorum.” (Bireysel farkliliklar - K11)

“Egitim fakiiltesi, formasyon ve cocugun gelisimi, psikolojisi, hazir bulunuslugu, yeterlilikleri gibi
konularda dersler aldilar ise ki bu bizim boliim gibi diger 6gretmenlik ve cocuk gelisimi gibi bdliimleri
kapstyor o zaman yeterlilikleri hakkinda olumsuz yorum da bulunmak biraz imkansiz geliyor zaten o
dersleri bu golge dgretmenler iiniversite de almis oluyorlar ancak giliniimiizde issizlik oranlarinin
yiikselmesiyle birlikte mimar, mithendis, iletisimei vb gibi bir¢ok issiz geng kisilerin bu ise yoneldigi
goriililyor iste 6yle durumlarda sikintili sonuglar olabilir zira o bireylerin bu isle uzaktan yakindan ilgileri
yok...” (Ozel egitim alan1 disindaki mezunlarin calismasi - K14)

Ozel Gereksinim Temelli Dezavantajh Bireylere Yonelik Kolaylastiricl Kisi Modeli Hakkindaki Goriisler

Ozel egitim 6gretmenlerinin 6zel gereksinim temelli dezavantajli bireylere yonelik kolaylastirict kisi
modeli hakkindaki goriisleri, (8) kaynastirma egitimindeki okullarin tutumlari; (4) katilimer uygulamadaki
aksakliklar; (3) katilime1 olumlu geri bildirim seklinde ifade etmislerdir. Katilimcilarin, 6zel gereksinim temelli
dezavantajli bireylere yonelik kolaylagtiric kisi modelinin, 6gretmen, okul, veli ve 6grenci dahil olmak tizere farkl
paydaslar1 oldugu ve bu tiim paydaslarin is birligi icinde ¢aligmalarmin énemli olacag: belirtilmektedir. Ozel
egitim ogretmenlerinin, 6zel gereksinim temelli dezavantajli bireylere yonelik kolaylastirict kisi modeline dair
goriiglerinin bazilart kendi ifadeleriyle su sekilde belirtilmistir:

“Acikgast olumlu ve olumsuz birgok yonden geri bildirim aliyorum ¢iinkii iilkemizde ¢ogu okul aslinda
golge Ogretmen istemiyor, 6n yargilar: oluyor ve 6zel ¢ocuklart da pek istemiyorlar bunun sebebi gok
fazla kendim bu isi 4 yi1l yaptigim ig¢in biliyorum. Olumlu olarak elbette sinif 6gretmeni okul idaresi ve
veliler ¢ocuklarmin sorunsuzca uyumlu oldugunu gordiiklerinde mutlu oluyorlar...” (Kaynastirma
egitimindeki okullarin tutumlari - K2)

“...Smuf icerisinde 6zel egitim Ogretmenin sinifa hakim olmasi, sinif yonetimi konusunda birtakim
calismalar yaparken gdlge 6gretmenlerin zaman zaman bu duruma miidahale etmeleri, gélge 6gretmenin
genel olarak siifta bir fazlalikmis gibi bir algisinin olmasi, 6gretmen olarak nitelendirilmemesi, bizim
egitim sisteminde yapilandirilmis egitim formatinin etkilerinin uygulamada goriilmemis olmast gibi
bircok etken mevcut. Aileler konusunda ise, veli kendi vicdani rahatligini sagladigi i¢in 6gretmenin
bilissel anlamda gelisip gelismedigi konusuna odaklanmiyor ¢iinkii gélge 6gretmenlik giiven temelli iliski
ile siirdiiriilen bir siire¢. Idari boyut, gdlge 6gretmenin okulda yasanan bircok seyi aile ile paylasmas,
kurum digina ¢ikmamasi gereken seyleri dahi veliye iletmesi, idarecilerde de bir anlamda istihbarat
sikintisi yaratabiliyor.” (Uygulamadaki sorunlar - K13)

Ozel Gereksinim Temelli Dezavantajh Bireylere Yonelik Kolaylastiricl Kisi Modelinin Yayginlasmasi

Ozel egitim 6gretmenlerinin 6zel gereksinim temelli dezavantajli bireylere yonelik kolaylastirict kisi
modelinin yayginlagsmasina dair goriisleri, (8) katilimer gerekli; (5) katilimer yardimer 6gretmenlik pozisyonu; (2)
katilimc1 uygulama ile ilgili formasyon dersleri eklenebilir seklinde ifade etmislerdir. Katilimcilarim, 6zel
gereksinim temelli dezavatantajli bireylere yonelik kolaylastirict kigi modelinin resmiyete kavusturulmasinin bu
alanda ¢ikabilecek bazi sorunlari ortadan kaldirabilecegini belirtilmektedirler. Ayrica bu konuda yurtdiginda
basarili olmus bazi modellerin model olarak almmasmin uygun olacagm ifade etmektedirler. Ozel egitim
Ogretmenlerinin, O6zel gereksinim temelli dezavantajli bireylere yodnelik kolaylastirici kisi modelinin
yayginlasmasina dair goriislerinin bazilar1 kendi ifadeleriyle su sekilde belirtilmistir:

“Bence ¢ok gerekli degil sadece 6zel egitim alaninda buna yoénelik ekstra bir program veya dersler
eklenebilir...” (Uygulamaya formasyon dersleri eklenebilir - K8)

“Kesinlikle olusturulmali diye diisiiniiyorum. Sadece devlette kadro olusturulmasi degil iiniversitelerde
de egitim fakiiltesi altinda bu programlarin agilarak meslegin daha resmi hale gelmesini, ¢ocuklara daha
faydali olmasmi da saglayacaktir. Yurtdiginda bunun birgok Ornegi var diye biliyorum. Bizde neden
olmasin ki?” (Gerekli goriiyorum - K10)

“Agilmasi uygun olur, 6gretmenlerin yetemedigi durumlar olabiliyor, kendi adima konusayim 3 6grenci
var smifimda ancak {igli de agir otizmli o kadar zor oluyor ki yetisemiyorum yani ¢iinkii baska personel
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yok, diyeceksiniz ki ii¢ 6grenci ne var ki? Ama iste ¢ok zor gergekten agir otizmli 6grencilerle ¢caligmak,
onlara bir sey kazandirabilmek inanilmaz gii¢ o yiizden bdyle bir kadronun agilarak 6gretmenlere destek
olabilecegini diisiiniiyorum...” (Yardimci 6gretmenlik pozisyonu - K11)

Tartisma

Ozel gereksinim temelli dezavantajli bireylere yonelik kolaylastirict kisilerin, 6zel gereksinimli
ogrencinin akademik beceriler, egitim alinan ortamin kurallarina uyma, akran iletisimi ve etkilesimi, kendi ve
digerlerinin duygu ve diisiinceleri hakkinda i¢ gorii kazanma gibi hem profesyonel hem de akran 6greticiligi
modellerini icinde barindiran bir egitim-6gretim sistemi oldugu diisiiniilmektedir. Ozel gereksinim temelli
dezavantajli bireylere yonelik kolaylastirict kisilerin 6zel egitim alan uzmanlariyla birlikte her bireyin essiz bir
yapiya sahip olmasi, farkli gereksinim ve yeterliliklerini géz oniine alarak bireysellestirilmis egitim-6gretim
programi uyguladiklar1 belirtilmektedir. Marwiyati ve Kinasih (2022) kolaylastirict kisi modelinin sinif igi
¢iktilarimi inceledikleri bir ¢alismasinda; kolaylastirici kisilerin, sinif 6gretmenine 6gretim yontem ve teknikleri
hazirlamada yardimci olma, 6grenciyi derse hazirlama, 6grencinin 6grenme motivasyonunu arttirma ve problemli
davranislar1 azaltma konularinda olumlu destekleri oldugunu ortaya koymuslardir. Kolaylastirict kisi ile ¢alisan
ogrencilerin egitim-6gretim materyallerini daha yetkin bir sekilde kullanabildigi, dezavantajli bireylere yonelik
kolaylagtirict kisilerin, 6zel gereksinimli 6grenci ve sinif 6gretmeni arasinda bir koprii gérevi gordiigi, verilen
akademik bilgileri &grencinin anlayabilecegi tiirde basitlestirdigi ve Ogrenme motivasyonunu arttirdigi
goriilmiistiir (Devecchi vd., 2012; Webster vd., 2010).

Calisma grubundaki 6gretmenlerin 6zel gereksinim temelli dezavantajli bireylere yonelik kolaylastirict
kisi uygulamasinin sonuglarina yonelik olarak, destekleyici ve cesaretlendirici, dgrencinin bagimsizligim
engelleme ve gercekci olmayan hedefler belirleme seklinde goriislerini paylasnuslardir. Ozel gereksinimli
dgrencilerin basarisiz olma korkusu ve giivensizlik duygularina yatkin oldugu bilinmektedir. Ozel gereksinim
temelli dezavantajli bireylere yonelik kolaylastirici kisilerin 6grencileri basta akademik olmak iizere yagamin pek
¢ok alaninda destekledigi bilinmektedir. S6z konusu bu kisilerin pedagojik formasyon egitimi almis profesyoneller
tarafindan yapilmasi gerektigi aksi halde basta §grencinin potansiyeline uygun olmayan hedefler belirlenmesi gibi
bir¢ok olumsuz yasantilarin gergeklesebilecegi belirtilmektedir. Konu ile ilgili alan yazina bakildiginda; 6zel
gereksinimli 6grencilerin basarisiz olma korkusu, kendine gilivensizlik ve tahammiilsiizliige yatkin olduklari,
koglarin da bu olumsuz yasantilarla basa ¢ikmada yardimci olduklari, dezavantajli bireylere yonelik kolaylastiric
kisilerin, 6grencilerin hedef belirleme, planlama ve amaclara ulasmada pozitif yonde anlamli bir etkisi oldugu,
(Quinn vd., 2000), 6zel gereksinimli 6grencilerin, kolaylastiric kisilere yonelik aidiyet duygusunun yiiksek ve bu
kisilere kars1 bagimlilik gelistirdigi ortaya ¢ikmistir (Desmita & Machrus, 2019). Kaynastirma uygulamalarinda
kolaylastirict kiginin roliinii inceleyen bir ¢aligmada; 6zel gereksinimli kaynastirma siniflarinda kolaylastirict kisi
olmadan calisan sinif 6gretmenlerinin akademik anlamda tek basina yeterli olmadigr goriilmistiir (Widodo &
Umar, 2020). Dezavantajli bireylere yonelik kolaylastirict kisilerin, dikkat eksikligi ve hiperaktivite bozuklugu
olan tiniversite dgrencileri iizerindeki etkisini inceleyen deneysel bir ¢calismada; deney grubundaki dezavantajli
ogrencilerin akademik 6grenme, 6z diizenleme ve iyi olus diizeylerinin puan ortalamalar1 kontrol grubuna gore
daha yiiksek bulunmustur (Field vd., 2013).

Katilimeilarin, 6zel gereksinim temelli dezavantajli bireylere yonelik kolaylastiricr kisi uygulamasinin
yararlart ile ilgili goriisleri, 6grencinin motivasyon kaynagi, davranis sorunlarini azaltma ve &zel egitim
tekniklerini kullanma seklinde goriislerini paylasmislardir. Ozel gereksinim temelli dezavantajli dgrencilerin,
akademik, sosyal ve duygusal gelisimleri normal gelisim seyreden bireylerle paralellik gostermedigi bilinmektedir.
Ozel gereksinim temelli dezavantajli bireylere yonelik kolaylastiric1 kisilerin, cesitli birebir egitim-dgretim
programlar1 ve motivasyon teknikleri kullanarak &grencilerin derslere yonelik hazir bulunuslugunu arttirdig
belirtilmektedir. S6z konusu uzmanlarin 6grenciyle birlikte (duyu terapisi, floortime vb.) teknikleri giindelik
yasamda kullanabildigi ve olumlu sonuglar alinabildigi disiiniilmektedir. Dezavantajli bireylere yonelik
kolaylastirict kisilerin; 6grenciler tizerinde akademik anlamda ilerleme kaydetmekle birlikte derslerde devamsizlik
yapma ylizdelerinin diistiigli ve calisma istikrar1 sagladiklari, (Bettinger & Baker, 2011), 6zel gereksinimli
ogrencilerin akademik ¢alismalarma yardime1 oldugu goriilmiistiir (Niamhom vd., 2018). Ozel gereksinim temelli
dezavantajli bireylere yonelik kolaylastirici kisilerin, 6grencilerin akademik basarisini arttirdigi, sosyal iligkilerini
gelistirdigi, (Mitchell & Gansemer-Topf, 2016), dezavantajli 6grencilerin {iniversite yasaminda kolaylastirict kisi
ile birlikte caligmasini inceleyen bir aragtirmada; bu gruptaki Ogrencilerin derse katilim, egitim-6gretim
materyallerini kullanma, akademisyenler ile iletisime ge¢gme, zaman yonetimi ve akademik istikrar gibi konularda
basarili olduklar1 ortaya cikmistir. Hamid ve digerleri (2020), kolaylastirici kisilerin birlikte g¢aligtiklar
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ogrencilerde, normal gelisim gosteren dgrencilere oranla fiziksel, entelektiiel ve sosyal yonden daha alt diizeyde
olduklar1 ve yasamlarinda itici bir giice ihtiya¢ duyduklar1 sonucu tespit edilmistir.

Calisma grubundaki dgretmenlerin, 6zel gereksinim temelli dezavantajli bireylere yonelik kolaylastirict
kisilerin mesleki yeterlikleri hakkindaki goriigleri, 6zel egitimi alant disindaki mezunlarin galismasi, 6zel egitim
alanina yakin mezunlarin ¢aligmasi ve bireysel farkliliklar gosterebilir seklinde ifade etmislerdir. Resmi smirlar
cercevesinde, 6zel gereksinim temelli dezavantajli bireylere yonelik kolaylastirict kisi adi altinda bir meslegin
olmamasi sonucu yeterlik ve yetkinlikleri inceleyen bir denetim mekanizmasinin eksikligini ortaya ¢ikarmaktadir.
S6z konusu denetim mekanizmasi eksikliginin beraberinde getirdigi bazi problemler goriilmektedir. Bu
problemlerin basinda ilgili meslegi icra eden bireylerin farkli meslek dallarina sahip olmasi, 6grenciye yaklagim,
tanima ve degerlendirme gibi kritik noktalarda yeterli bilgiye sahip olamamasi sonucunda uygulamada bazi
sorunlar1 giin yiiziine ¢ikarabilmektedir. Ote yandan egitim fakiiltesi, psikoloji, cocuk gelisimi ve ergoterapi
mezunu bireylerin tanilama ve degerlendirme kisminda olmasa dahi bu gruptaki Ogrencilere yonelik
yaklagimlarmin mesleki yeterlik cergevesinde oldugu disiiniilmektedir. Endonezya’da diger brans
ogretmenlerinde oldugu gibi kolaylastirict kisilerin de yasal olarak, kisisel, mesleki ve sosyal yeterlikler gibi ii¢
temel yeterlige sahip olmasi gerektigi ifade edilmektedir (Fitriyah, 2018). Kolaylastiric1 kisi hakkinda egitim-
ogretim hizmetinde c¢alisan diger personellerin goriislerini inceleyen bir ¢alismada; 6gretmen ve idarecilerin
kolaylagtirict kisilerin yeterliligi ve gorev tanimi hakkinda fikir sahibi olmadiklarini, net bir goérev tanimi ve resmi
egitim siirecinden gecememeleri sebebiyle uygulamada bazi sorunlar yasandiklarini (Giangreco vd., 1998),
dezavantajl bireylere yonelik kolaylastirici kisilerin dikkat eksikligi ve hiperaktivite bozuklugu olan dgrencilerin
gerek akademik ve gerekse de sosyal yasamdaki gorev ve sorumluluklarii organize etme konusunda destekleri
oldugu goriilmiistiir (Swartz vd., 2005).

Katilimeilarin 6zel gereksinim temelli dezavantajli bireylere yonelik kolaylastirict kisi modeli hakkindaki
goriigleri, kaynastirma uygulamalarindaki okullarin tutumlari, uygulamadaki aksakliklar ve olumlu ¢iktilar
seklinde ifade etmislerdir. Ozel gereksinimli dgrencilerin, baz1 yetersizlikleri gdz oniine alinarak, yakimlik ve
ayrimsiz yakinlik kavramlarinda sorunlar yasadigi goriilmektedir. Ozel gereksinim temelli dezavantajli bireylere
yonelik kolaylastirici kigilerin tutum ve davraniglarmin (uygulamada ‘gdlge’ degil ¢ocugun her ihtiyacini
karsilayan) bir tutum icerisine girmesi gerektigi diisiiniilmektedir. Ozel gereksinimli &grencilerin, fiziksel,
duygusal ihtiyaglarini karsilayan bu kisilere yonelik kaygili baglanma gelistirdigi ve bunun akabinde 6grencinin
bagimsiz yasam becerisine ket vurdugu diisiiniilmektedir. Ozel gereksinimli &grencilerin ebeveynlerinin,
ogrencilerinin sosyal ortamda her ihtiyacini karsilayan bireylerin olmasi, olumlu bir benlik yanilmasi olsa da
egitsel acidan cesitli sorunlar yasanabilecegi Ongoriilmektedir. Dezavantajli 6grencilerin 6zellikle yiiksek
ogrenimde kisilerarasi iletisim, bilissel beceriler ve akademik istikrar gibi konularda sorun yasadiklari, (Bellman
vd., 2015), dezavantajli bireylere yonelik kolaylastirici kisilerin de var olan bu sorunlarin ¢éziimiinde yardimci
olduklar1 ortaya ¢ikmistir (Parker & Boutelle, 2009). Kolaylastiric1 kisilerin, 6zel gereksinimli 6grencilere en
faydali oldugu ortamlarin basinda kapsayici egitim modeli ile kaynastirma okullarinin geldigi, (Vernon-Dotson &
Floyd, 2012), sinif 6gretmenlerinin, dezavantajli bireylere yonelik kolaylastirict kisiler ile esgiidiimlii bir sekilde
calistiklarinda, ogrencilerin akademik, sosyal ve iletisim becerilerinde olumlu anlamda artig oldugu tespit
edilmistir (Hijriyani vd., 2021).

Calisma grubundaki Ogretmenlerin dezavantajli bireylere yonelik kolaylastirict kisi modelinin
yayginlagsmasi hakkindaki goriisleri, gerekli, uygulama ile ilgili formasyon dersleri eklenebilir ve kolaylastirict
kisi pozisyonu olugturabilir seklinde goriislerini paylasmislardir. Dezavantajli bireylere yonelik kolaylastirict
kisilerin resmi bir meslek koluna sahip olmamasi, uygulama alaninda da bireylerin gérev, yiikiimliilikk ve sinirlilik
alanlarmin gizilememesi neden olabilmekte ve bunun sonucu olarak da birtakim sorunlar yasanabilmektedir. S6z
konusu meslege yonelik gerekli diizenlemeler yapilarak resmiyete kavusturulmasi, siiper vizyon ve staj gibi
uygulamalarla da desteklenmesinin énemli olabilecegi diisiiniilmektedir. Egitim kurumlarmin kolaylastirict kisi
ise alim stratejilerinin 6grenciyi degerlendirme, veli goriismeleri ve ev ziyaretlerinden olustugu, sistemin en
onemli isleyislerinden birinin de veli egitimi ve evde uygulanan 6gretim yontem ve teknikleri oldugu, (Fitriyah,
2018), kolaylastirict kisilerin, orgiitsel destek, isyeri refah ve deneyime agik olma diizeylerini inceleyen bir
calismada; kolaylastirict kisilerin algilanan orgiitsel destekleri ne kadar yiiksekse uyumluluk, disa doniikliik ve
deneyime agik olma diizeylerinde artis oldugu ve erkek kolaylastirici kisilerin kadin kolaylastirict kisilerin puan
ortalamalarindan daha ytiksek oldugu goriilmiistiir (Mentari, 2020).
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Sonug¢

Bu aragtirma, ozel egitim Ogretmenlerinin 6zel gereksinimli temelli dezavantajli bireylere yonelik
kolaylastirict kisi hakkindaki goriiglerini belirlemek amaciyla yapilmistir. Veriler, katilimcilara agik uglu sorularla
yapilan yar1 yapilandirilmig bir goriisme aracilifiyla toplanmigtir. Arastirma sonuglari, 6zel gereksinim temelli
dezavantajli bireylere yonelik kolaylastirici kisilerin, 6zel gereksinimli 6grencilere, destekleyici ve cesaretlendirici
gibi olumlu ¢iktilariin yani sira 6grencinin bagimsizligini engelleme ile 6grenciye yonelik gercekei olmayan
hedefler belirleme gibi olumsuz sonuglarinda oldugu ortaya c¢ikmistir. Bununla birlikte, 6zel egitim alan
Ogretmenleri ayni zamanda Ozel gereksinimli temelli dezavantajli bireylere yonelik kolaylagtirict kisilerin
uygulanmasi i¢in belirli zorluklar oldugunu da belirtmiglerdir. Bu zorluklar arasinda, 6zel egitim alani digindaki
mezunlarin istihdam edilmesi ve 6gretmenlerin net olarak mesleki sinirliklarinin olmamasi gibi konular yer
almaktadir. Ozel gereksinim temelli dezavantajli bireylere yonelik kolaylastirict kisi modelini icra edecek kisilerin
basta 6zel egitim alani olmak {izere uygun bir akademik egitim almig olmasi, sistemin amaglarina ulagmasinda
etkili olabilecegi diisiiniilmektedir. Ozel gereksinimli &grencilerin séz konusu egitim modelinden yarar
saglayabilmesi i¢in, 6zel gereksinim temelli dezavantajli bireylere yonelik kolaylastirici kisi, veli ve diger egitim-
ogretim elemanlar1 arasinda is birligi saglanmasi kritik dneme sahiptir. Ozel gereksinim temelli dezavantajli
bireylere yonelik kolaylastirict kisilerin 6zel egitim alan Ogretmenleri ile esgiidiim igerisinde c¢aligarak,
ogrencilerin bagimsiz yagam becerileri kazanmasi, kendi basina veya en az destek ile toplum iginde yasamini
stirdiirebilmesine katki saglayabilecegi ve basta biirokrasinin konu ile ilgili somut adimlar atarak topluma
farkindalik kazandirmasinin 6nemli olabilecegi diisliniilmektedir. Calisma grubundaki bazi &6zel egitim
o0gretmenlerinin gorev yaptiklart okullarda dezavantajli bireylere yonelik kolaylastirict kisiler olmadigi ve bunun
neticesinde s6z konusu model hakkinda bilgi sahibi olamadiklari gdsterilebilir.

Siirhiliklar ve Oneriler

1. Ozel gereksinimli temelli dezavantajli bireylere yonelik kolaylastirici kisi konusunda daha fazla arastirma
yapilmasi, kolaylastirict kisinin nasil yapilacagi konusunda daha fazla egitim almalari, kolaylastirici
kisinin uygulanmasi icin gerekli kaynaklarin saglanmasi ve Ogretmenlerin diger 6grencileri ihmal
etmemeleri i¢in koglugun diger gorevlerle dengelemesi yer almaktadir.

2. Arastirmanin daha farkli 6rneklem grubu ile (ergoterapist, klinik psikolog, ¢ocuk gelisimcisi vb.) ve nicel
veya karma arastirma yontemleriyle de gergeklestirilmesinin uygun olabilecegi diisiiniilmektedir.

3. Sonug olarak, 6zel gereksinimli temelli dezavantajli bireylere yonelik kolaylastirict kisi gibi yeni bir
kavramin alan yazindaki sinirliliklart ve onerileri, bu alanda yapilacak daha fazla aragtirmanin 6nemini
vurgulamaktadir. Bu onerilerin uygulanmasi, kolaylastirici kisilerin daha etkili bir sekilde yapmalarina
ve Ozel gereksinimli temelli dezavantajli Ggrencilerin akademik ve sosyal gelisimlerine katkida
bulunmalarina yardimei olacaktir.

Yazarlarin Katki Diizeyleri

Harun Ismail Incekara ¢alismanin konusunu belirleme, arastirma desenine karar verme, veri toplama,
verilerin analizi ve ¢aligmanin raporlanmasi gorevlerinde yer almistir. Enver Ulag ¢calismanin konusunu belirleme,
aragtirma desenini belirleme ve veri analizi gorevlerinde yer almistir.
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Ek
Yeni Bir Kavram: Ozel Gereksinim Temelli Dezavantajh Bireylere Yonelik Kolaylastirier Kisi

Yeni Bir Kavram: Ozel Gereksinim Temelli Dezavantajli Bireylere Yénelik Kolaylastiricr Kisi
Hakkindaki Goriiglerini incelemek amaciyla yapilmaktadir. Bu amag¢ cercevesinde arastirmact tarafindan
hazirlanan demografik bilgi formu ve yine arastirmaci tarafindan hazirlanan 10 adet soruya vereceginiz samimi
cevaplar arastirmanin amacina ulagabilmesi i¢in ¢gok dnemlidir. S6z konusu arastirmada kisisel veriler toplanacagt
icin 6698 sayil1 Kisisel Verilerin Korunmasi1 Kanunu ve ilgili mevzuat uyarinca kisisel verileri korumak amacryla
gerekli tim tedbirler alinip 6zenle yerine getirilecektir. Calisma bilimsel bir arastirma igin veri toplamayi
amaglamaktadir. Caligma sonuglart sadece bilimsel amaglarla kullanilacak, ¢aligmanin sonuglar1 katilimcilarin
aleyhine olacak sekilde kullanilmayacaktir.

Calismaya katilim goniilliilik esasina dayanmaktadir, verdiginiz cevaplar tamamen gizli tutulacak ve
kimliklerinizi agik edici davranislardan kaginilacaktir. Calismaya katilim sirasinda herhangi bir nedenle rahatsizlik
hissetmeniz durumunda istediginiz zaman katiliminizi sona erdirebilirsiniz.

Katiliminizdan dolay1 tesekkiir ederim.
Kisisel Bilgi Formu

Cinsiyetiniz nedir?

Meslekte kaciner yilinizdasiniz?
Hangi kademede gorev yapiyorsunuz?

Ailenizde herhangi bir gruptan dezavantajli birey var m1?

a r w D E

Calistiginiz kurumda 6zel gereksinim temelli dezavantajli bireylere yonelik kolaylastirici kisi veya golge
o0gretmen var m1?

Calisma Sorulari

1. Ozel gereksinim temelli dezavantajli bireylere yonelik kolaylastirict kisilerin bu gruptaki ¢ocuklara
yonelik yaklasimini nasil degerlendiriyorsunuz?

2. Ozel gereksinim temelli dezavantajli bireylere yénelik kolaylastirici kisilerin bu gruptaki ¢ocuklarin
okula uyumuna katki sagladigini diisiinliyor musunuz? Disiiniiyorsaniz, ne gibi katkilar
saglamaktadirlar?

3. Ozel gereksinim temelli dezavantajli bireylere yénelik kolaylastirici kisilerin mesleki yeterlilikleri
hakkinda neler diigiiniiyorsunuz?

4. Ozel gereksinim temelli dezavantajli bireylere yonelik kolaylastirict kisiler hakkinda 6gretmen, veli, idari
personel ve diger egitim kademesinde gorev yapan personellerden ne tiir geri bildirimler aliyorsunuz?

5. Ozel gereksinim temelli dezavantajli bireylere yonelik kolaylastirici kisi adi altinda lise ve iiniversitelerde
bu boliimlerin agilmasi ve okullarda boyle bir kadronun olusturulmasi hakkinda neler disiiniiyorsunuz?

Incekara & Ulas 2024, 25(4)



& . : Ankara University Faculty of RESEARCH
Educational Sciences

Journal of Special Education Received Date: 23.03.23
Accepted Date: 22.07.24
2024, 25(4), 403-417 Online First: 01.08.24

New Concept: A Facilitator for Individuals with Special Needs

Harun ismail incekara’"! Enver Ulag'="?

Abstract

Introduction: Special education is defined as education carried out by specially trained personnel to meet the
special educational needs of individuals in environments appropriate to their disabilities and characteristics with
specially developed educational programs and methods.

Method: Qualitative research methods were utilized in this research. The participants were asked questions about
the semi-structured interview form. 15 special education teachers (10 male, 5 female) from different special needs
schools in Istanbul participated in this research. The findings were provided in the light of semi-structured
interview in reference to opinions of 5 experts. It was derived from the responses given to the 5 personalized
information forms and 5 research questions suggested by the researcher and 5 experts. The data was analyzed by
using the content analysis method.

Findings: Findings were gathered under five topics; the conclusion, the advantages of the application of the
facilitator for individuals with special needs, the professional competency of the facilitator, opinions about this
model, and the proliferation of the facilitator model.

Discussion: It was indicated that the facilitators have both positive outcomes, such as supporting and encouraging
the student, and negative outcomes, such as hindering the student’s independence and setting unreasonable
education goals.
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Introduction

Individuals with special needs are defined as children who differ from the existing norms in different
areas of development, such as physical characteristics and learning abilities, and who cannot benefit sufficiently
from general education services and need special education and individualized education programs. (Eripek, 2009)
It is specified that individuals with special needs are distinctively different from their peers. It is highly possible
for the students in this group to be less capable or more capable than their peers. Thus, the term used has a broad
meaning. On the other hand, individuals with special needs include people with physical disabilities and learning
disabilities, and students with higher performance than students with special needs. (Ak¢amete, 2018). Individuals
with special needs are defined as "individuals requiring special education” and “individuals who show significant
differences from their peers in terms of their individual characteristics and educational competencies" within the
scope of Article Four of the Ministry of National Education Special Education Services Regulation (Special
Education Services Regulation [SESR], 2018). Individuals with special needs encounter several difficulties in their
lifetime. In this context, one of the most commonly encountered difficulties is the difficulty of adapting to the
society that they live in. The most important factor in this adaptation process is the knowledge and positive attitude
of the society. These can be achieved by the sensibilization of individuals with special needs. (Y1ldiz, 2020).

The Law Decree number 573, regulating the principles ensuring that individuals with special needs can
utilize their rights to general and vocational education, defines special education as “Specially trained personnel,
development of education programs, and methods are used in suitable environments to meet the educational needs
of individuals with special needs based on their disabilities and attributes.” In SESR (2018), special education is
defined as: “education sustained in suitable environments with specially trained personnel and education programs
specifically developed to meet the educational and social needs of individuals who differ from their peers in terms
of personal and educational development and learning ability.” Special education in literature, on the other hand,
is defined as an education system including education programs prepared in light of the student needs to lessen the
negative effects of the inabilities of the students with special needs (Eripek, 2005).

Special education has two essential features: the intervention process and the instructional process
(Giinden & Ardig, 2020). The first of these features is “special education as an intervention process”. According
to this, the main goal of special education implementations is the destruction of obstacles to learning and active
participation in social life for students with special needs (Gilinden & Ardig, 2020). Special education as an
intervention process consists of three phases and these phases are as follows (Giinden & Ardig, 2020):

1. Initial Intervention. Special education teacher annihilates the conditions that may create disabilities.
2. Secondary Intervention. The restrictions created by inabilities are solved through education.

3. Tertiary Intervention. The process of receiving technological support in order for a skill to be acquired,
despite the negative effects caused by inabilities.

It is known that all students have different features and abilities. The difference between students with
typical development does not significantly vary, and they can benefit from general education services (Polatoglu,
2018). Analyzing the literature, the terms “individuals with special needs” and “special needs-based
disadvantageous individual”; and “life coach”, “coaching for disadvantageous student” and “shadow teacher” are
used interchangeably. In this research, using the term “facilitator” is used since it is thought to be more suitable.

Coaching is a professional relationship with individuals to contribute to their acquisition of positive
outcomes in their professional, educational, familial, and social relations (French, 1998; Lancer et al., 2016). The
rise in teacher assistants is attributed to multiple reasons. Among these reasons are the widespread application of
inclusive practices, the rise in the number of special needs students, reforms based on standards, the advocacy
efforts of families, and the inadequate number of qualified special education teachers (Giangreco et al., 2012) The
coaching in special needs contributes to the development of children of several families from special needs groups
such as autism, Down syndrome, visual impairment, hearing impairment, etc. As a disadvantage of special needs,
the self-sufficiency of individuals with special needs is realized through friendship or hierarchical approach
according to the individual’s development level (Akbulut, 2019). In an experimental study examining the
effectiveness of coaches working with students with Attention Deficit and Hyperactivity Disorder, it was found
that the averages of exam management points and motivations were higher than those of the control group (Zwart
& Kallemeyn, 2001).

There are various coaching implementations working with special needs students such as career coaching.
Individuals with special needs are known to have limited interest and capability towards one specific field. Career
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coaching for individuals with special needs aims to both help the individual be aware of new interests, to notice
their own potential, and with the help of the families of these individuals, to contribute to the development
(Tomeny et al., 2020). A career coach aims not only to provide the individual’s economic freedom but also to help
individuals reach a level of psychological and social satisfaction. Disadvantageous situations experience
individuals with special needs impact their family just as much as it impacts them. In such families, various
problems arise, ranging from economic problems to disputes between couples (Woodgate et al., 2008). Family
coaching is a mechanism regulating family relations and suggesting alternative solutions to familial problems, as
well as aiming to increase the life satisfaction levels of all the members of the family (Y1ldirim, 2011). Individuals
in this group, through sports, have gained some behavioral obtainments and have improved their conditions in
terms of both social and psychological well-being (Akbulut, 2019). Sports coaching contributes to individuals’
mental and physical relief in terms of their progress in the field of their choosing.

The physiological, psychological, emotional, and social development of the individual from birth to
adulthood influences their families and the society. Some children are genetically advantaged, while some are not
and might need support in their education. Facilitators for disadvantaged special needs are individuals that help
special needs students maintain their educational lives with their peers by developing specialized techniques
suitable individuals with special needs, taking into consideration the social and emotional attributes, needs,
learning styles, and ages of the special needs individual (Ozdemir & Kursun, 2021).

It was proved by research that facilitators contribute to individuals with special needs in many ways, such
as academic and social. In a research studying the opinions of teachers and parents on the adaptation of individuals
with special needs in primary school, ibileme (2019); the perception of adaptation of students with special needs
by peers, teachers, and families has positively affected their adaptation to school, in the matter of teacher-parent
relation, support room education, and facilitators (Huri & Ceran, 2019). According to the outcome of the six-month
monitoring of the treatment module consisting of sensory integration, floor-time based ergotherapy, facilitator,
and family intervention of preschool children with autism; adding 15 hour of mutual intervention of family and
shadow teacher to the participants education program is effective in increasing functional development in %44 of
the students (Sevim & Atasoy, 2020). In the qualitative research where the inclusive practices in Turkish Republic
of Northern Cyprus were evaluated by special education teachers, it was found that the majority of the special
education teachers lack the facilitator to take care of special needs students one on one during the inclusive
education (Sakina & Sukiatni, 2020). It was also found that individuals with special needs feel valuable when they
work with a facilitator, and this contributes to the learning process, as well as a decrease in their problematic
behavior; special needs students proceed to show academic development as an outcome of specialized education
programs and special education materials focused on student’s needs.

It is clearly stated in universal agreements such as United Nations Convention of the Rights of the
Children, 1984 Universal Declaration of Human Rights that there should be sensitivity towards disadvantageous
individuals such as people with disabilities, natives and minorities, and women, and that all the children in the
world, regardless of language, religion, race, and ethnicity, have the right to education. In order for individuals
with special needs to benefit functionally from education rights, financial resources and support must be provided
in various inclusive areas to raise qualitative and quantitative teachers, to tailor schools, to provide, if necessary,
facilitators for both families and students, and inclusive education activities must be continued.

Facilitators are thought to help individuals with special needs gain their independence and maintain their
own lives without any need for support from others. In Guidebook of Support Education for Social Abilities for
Teachers of Preschool Students (2016), it is seen that tangible steps should be taken about facilitators. The positive
influence of facilitators on lives of individuals with special needs can be observed in other studies. However, there
is no action taken in Special Education Services Regulations.

In her research, Ozaydin (2020), points out that in order for special needs students to benefit from fair
and equal opportunities in general and special education classes, teachers need assistants they can assign specific
tasks to. The researcher states the opinions of partakers (teacher, teacher assistants, and mother) about the duties
of teacher assistants working in general education schools in Tiirkiye that maintain inclusion of special needs
students. A concurrent design which is a mixed method of qualitative and quantitative research, was used in the
research. The opinions of the participants were obtained using surveys of their capabilities and semi-structured
interview questions. The participants (n = 127) and individual interview participants (n = 24) are the teachers,
teacher assistants and mothers of students of first, second, and third graders from private and state
preschools/schools in three districts of Ankara. Research findings show that the teacher assistants have the duty of
helping students access and participate to general education system, supporting their interaction with their peers,
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preventing problematic behavior, taking precautionary action, and meeting students’ self-maintenance needs; they
also play the role of helper of teacher and student, facilitator of interaction, secure person, and caretaker.

The aim of this study is to analyze the opinions of special education teachers on the facilitator model for
disadvantaged individuals with special needs. The scarcity of Shadow Teaching departments in higher education
institutions, with only four in existence, is noteworthy. Raising awareness to establish such departments in various
higher education institutions is considered important to support the participation of individuals with special needs
in social life. It is believed that professionals trained in this field will support the development of vocational,
academic, social, and personal areas for individuals with special needs and that reintegrating individuals with
disabilities into society is significant.

This research is important because it is a meticulous and significant study related to students and their
lives. It addresses both the meaning of coaching and the process of student self-awareness and self-discovery,
making it a crucial topic. Since there has been no previous study on student coaching, this research is expected to
make significant contributions to the field.

Method
Design of the Study

In this research, a qualitative research model was used. In general terms, qualitative research methods
allow for a more effective investigation compared to general survey models, aiming to uncover the causalities of
variables or phenomena that the researcher addresses, evaluates, and analyzes (Biyiikoztiirk, 2005). Although it
is challenging to provide a definition that encompasses all characteristics of qualitative research, it can be defined
as a research process that uses qualitative data collection techniques such as observation, interview, and document
analysis, and aims to present perceptions and events in a realistic and holistic manner within a natural setting
(Yildirnm & Simsek, 2018). In this study, the phenomenology method, one of the qualitative research methods,
was employed. The phenomenology model aims to uncover widespread applications and to define and explain the
meanings created by participants (Annells, 2006). This model generally seeks to answer two questions: What are
the experiences related to this phenomenon? What are the settings and conditions in which these experiences
occur? (Cresswell, 2013). The phenomenon under discussion here is the Education Coaching Program.

Study Group

In order to determine the participants, a convenience sampling technique that is not based on probability
was used (Biiyiikoztirk et al., 2009). One of the most crucial advantages of this technique is the accessibility of
research by the participants (Fraenkel & Wallen, 2003). The sample of this research is ten male and five female
special education teachers working in different districts of istanbul. The Special Education Application Schools
affiliated with the Ministry of Education was decided as a criterion of determining the research participants. The
participants are given pseudonyms in the form of “P1-P2-P3-P4-P5-P6-P7-P8-P9-P10-P11-P12-P13-P14-P15”
The results on the personal characteristics of participants, such as gender, age, experience in the profession, their
position, whether there are any people from the disadvantaged group in their families (such as autism, Down
syndrome, visual impairment, hearing impairment, etc.), and whether they are the facilitators in their institution
are shown in Table 1.

As seen in Table 1, 10 participants are male, the remaining five are female. The participants’ professional
experience ranges from: 1 year to 4 years for 11 people, 5 years to 9 years for four people. Three of the participants
teach at primary school level, four of the participants teach at secondary school level, four of the participants teach
at high school level, and four of the participants at all grades. Five participants have a family member with special
needs; 10 participants do not have a family member with special needs. Five of the participants have a facilitator
in their institution; the remaining 10 do not have a facilitator in their institution. The teachers are at the beginning
of their careers, and they decided to become special needs education teachers because of the disadvantaged
members of their families. Moreover, it was discovered that the attitudes of the families directly influence the
diagnosis and evaluating processes of individuals with special needs.
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Table 1
Personal Characteristics of the Participants
. Professional Are there any disadv. Are there any facilitators
Participant ~ Gender  Age experience Grade individual in t?l/e family? in the s}t/:hool?
P1 Male 23 1-4 years Primary Yes Yes
P2 Male 25 1-4 years Primary Yes Yes
P3 Male 20 1-4 years Primary Yes No
P4 Male 21 1-4 years Secondary No No
P5 Male 33 5-9 years Secondary No No
P6 Female 29 5-9 years Secondary No Yes
P7 Female 26 5-9 years Secondary No Yes
P8 Female 28 5-9 years High school No Yes
P9 Male 25 1-4 years High school Yes Yes
P10 Male 24 1-4 years High school Yes Yes
P11 Male 23 1-4 years High school No Yes
P12 Male 22 1-4 years All No Yes
P13 Female 21 1-4 years All No No
P14 Female 20 1-4 years All No No
P15 Male 21 1-4 years All No Yes

Note: Disadv. = Disadvantaged.

Some participants' responses to the question "Is there a disadvantaged individual in your family?" in the
personal information form are provided below.

“My aunt’s daughter is disadvantaged. She was thought to be born deaf in that she didn’t react because
she couldn’t hear. After a while, when stereotypical behaviors were seen, she was diagnosed with autism.
She was misdiagnosed after all. In Izmir Mother Child Education Charity, she was diagnosed with a
serious mental disability, and hearing impairment accompanied it. She is home now but there is not much
of a development, her disability continues.” (P4)

“My uncle’s son was diagnosed with autism. I guess, it was 6-7 years back, they couldn’t accept the
diagnosis at first - they didn’t accept it. My aunt was very against it. She was accusing each institution
they received services of misdiagnosis, but she accepted it in the end.” (P5)

Data Collection and Analysis

The participants were asked questions about the semi-structured interview. In a semi-structured interview,
the interviewer can use the pre-prepared questions about the topic and add new questions about the topic to gain
more information. Even though the questions are pre-prepared, the topic and the order of the questions can change
during the interview. During the interview, the interviewer can change the sentences and give detailed information
about some topics (Yildirim & Simsek, 2018). In this context, it was tried to obtain the opinions of the special
education teachers about the facilitators in detail.

Before the research could be carried out, permission from the Social Sciences Scientific Research Ethical
Committee of Medipol University (dated 01.02.2022, 2022/137). At the beginning of the research, the participants
were made aware of the secrecy of the data and the participants signed consent forms. Semi-structured interviews
were conducted in special education schools in Istanbul, the data were obtained from the 40-45 minute face to face
interviews with each participant (Appendix).

The data obtained from special education teachers were analyzed through content analysis methods.
Content analysis enabled for the opinions of the special education teachers about facilitator practice and for the
obtained data more understandable. Researchers followed the four stages of content analysis. “(1) coding of the
data, (2) finding the codes, (3) organization of codes and themes, (4) defining and interpreting of findings”
(Yildirim & Simsgek, 2018). Firstly, the researchers assigned codes to sections with distinct meanings coherent
within its conceptual framework. After the coding of data was done, code lists were created. Two separate
researchers reviewed the lists they prepared. They gave the same codes to similar data and they assured the
cohesion. Afterwards, the researchers prepared one code intended for the whole data. Thus, reliability was secured,
minimizing the coding differences. Codes were gathered under a category and themes were created.
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During the process of research question preparation, the aim was to answer various questions, such as the
kind of contributions of facilitators to disadvantaged individuals with special needs, whether there is a need for
this career, opening such a department in universities, and allocating positions for this career path in universities.
While the questions were prepared, the opinions of five experts knowledgeable about qualitative research from
relevant educational sciences were considered. After the preparation of the questions, five special education
teachers underwent a pilot scheme, and the teachers of this practice were left out of the study group of this research.
Thus, inter validity was assured. The coherency of the research was increased by the researchers’ evaluation,
through examination of raw data, about the objectivity level of the findings. For the external validity of the
research, the findings were examined in detail, and the remarks of the participants were presented through right
citations.

Results

After the analysis of the data, the findings of the research were gathered under five topics and 15 codes:
three codes for the findings of the research topic; three codes for advantages of the practice; three codes for
professional competence; three codes for opinions about practice; three codes for popularization of the practice.
The presentation of the findings was done by explaining each topic and codes in order. The topics and the codes
of the research are shown in Table 2.

Tablo 2

Topic and Codes List
Topics Codes Participants f
o Supportive encouraging P-3, P-7, P-8, P-9, P-10 5
Findings of the Obstructing student’s independence P-2, P-4, P-5, P-11, P-13 5
research Setting unrealistic goals P-1, P-6, P-12, P-14, P-15 5
Student’s source of motivation P-1, P-2, P-3, P-7, P-14 5
Advantages of the  pecreasing behavioral problems P-4, P-5, P-8, P-9, P-11, P-12, 6
practice Utilizing special education techniques P-5, P-6, P-10, P-13 4
. The work of graduates outside of special education P-4, P-5, P-8, P-12, P-13, P-14 6
Professional The work of graduates in special education P-6, P-7, P-9, P-15 4
competence Personal differences P-1, P-2, P-3, P-10, P-11 5
. The attitudes of inclusive schools P-1, P-2, P-3, P-7, P-8, P-10, P-11, P-14 8
Opinions aboutthe e tayts of the practice P-5, P-6, P-9, P-13 4
practice Positive outcomes P-4, P-12, P-15 3
Popularization of Necessary P-1, P-2, P-3, P-4, P-5, P-10, P-13, P-14 8
th% ractice Formation lessons can be added to the practice P-8, P-9 2
P Teacher assistant position P-6, P-7, P-11, P-12, P-15 5

The Outcomes of the Practice of Facilitators for Disadvantaged Individuals with Special Needs

The opinions of special education teachers about the practice of facilitators for disadvantaged individuals
with special needs were defined as (n = 5) participants, supportive and encouraging; (n = 5) participants, prevents
the student from being independent; (n = 5) participants, sets unrealistic goals about the student. The participants
stated that the facilitator supports and encourages the students, yet when he cannot set boundaries between student-
teacher, the facilitator influences the student’s independence negatively. Special education teachers have expressed
some of their opinions about the facilitator practice as follows:

“They are in good spirits; they support the students. At the end of the day, if there is no shadow teacher,
they do not provide the consistency of the education in formal education of students with behavioral
problems. Or the parents of the students help out.” (Supportive and encouraging - P10)

“If we use inclusive education as a base, individuals who do coaching for disadvantaged students often
times consist of teachers who are from fields that are hard to be appointed at and I think, their awareness
towards education is insufficient. They cannot analyze special education in depth; there are situations
where they restore the current circumstance, provide feedback according to the students’ needs, and help
the teacher or the student in the class, but they also prevent the child from acquiring independence.
Because the teacher thinks of most of the things the student can do by himself as his job and does them.
In short, in my opinion, this practice does not work sturdily.” (Preventing student’s independence - P13)

“As special education teachers, we have the most problem when these teachers set goals without getting
to know the students or doing a functional evaluation. To be honest, this makes our jobs very hard. They
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cannot set the right goals and they cause us to have some problems by motivating the parents in this way.”
(Setting unrealistic goals - P1)

The Advantages of the Practice of Facilitators for People with Special Needs

The opinions of special education teachers about the practice of facilitators for disadvantaged individuals
with special needs were categorized as, students’ motivational source (n = 5); decrease of studens’ behavioral
problems (n = 6); using special education techniques (n = 4). It was stated that the facilitators contribute to both
academic and social development of the special needs individuals and they are the motivation sources in this
regard. In addition, facilitators contribute to the student’s usage of some capabilities in daily life by assisting them
in special education lessons outside of school. Special education teachers have expressed some of their opinions
about the facilitator practice as follows:

“I think it contributes. In a situation I’ve been in, one of my students with behavioral problems who was
having a hard time coming into the classroom, started showing behavior closer to normal after the shadow
teacher started coming. In other words, the student completely changed. Also, because the shadow teacher
takes care of the student individually, they help the special education teachers in terms of the student’s
development and speeding the process.” (Decreasing the behavioral problems - P8)

“In activities (the student) thinks he cannot do; the shadow teacher provides various motivation and gets
students ready for the activity.” (Student’s source of motivation - P7)

“They can benefit the students academically, socially, etc. Also they help them in terms of psychomotor
development. For example, these teachers participate in training such as sensory therapy, floor time with
the students and inevitably, the teacher learns something. Whether by chance or not, they use what they
learned on the students in daily life.” (Utilizing special education techniques - P10)

The Professional Competency of Facilitators for Individuals with Special Needs

The opinions of special education teachers about the professional competency of the facilitators for
disadvantaged individuals with special needs model were categorized as graduates of departments except from
educational undergraduate programs (n = 6); graduates of departments close to education (n = 5), and personal
differences (n = 4). The participants state that the profession of facilitators for disadvantaged individuals with
special needs should be done by graduates from fields close to education because otherwise, it may not be
beneficial to students from the relevant group. Special education teachers have expressed some of their opinions
about the professional competency of the facilitator for disadvantaged individuals with special needs as follows:

“...I think it is related to their success in the lessons they’ve taken. It differs from person to person, of
course. You know, it’s not only shadow teaching. Among us (special education teachers), there are a lot
of teachers who have been assigned to a state school and they don’t have any fear about being fired, so to
speak, they lay about. They have not improved themselves at all. Therefore, this question seemed a little
absurd to me. I don’t know how accurate it’d be to generalize it like this.” (Personal differences - P11)

“As far as I've seen around me, people who graduate from the education faculty or child development
field are already exposed to theoretical lessons focused on education of disabled students.” (Graduates
from fields closer to education working, - P6)

“It seems a little impossible to talk about incompetency if the individuals have taken courses like
formation and topics such as development, psychology, readiness, competence of children, which are
included in all of the education faculty and child development programs. The shadow teachers have
already taken those courses in university. But today, various young architects, engineers, and business
managers have gravitated towards this profession because of unemployment ratios. In situations like this,
negative outcomes can arise because those individuals do not have any idea about this profession...”
(Graduates from outside of education field working - P14)

Opinions about Facilitator for Disadvantaged Individuals with Special Needs Model

The participant special education teachers shared their opinions about the facilitators for disadvantaged
individuals with special needs model as attitudes of schools towards inclusive education (n = 8) malfunctions in
the practice (n = 4), and positive feedback (n = 3). Participants stated that facilitators for disadvantaged individuals
with special needs model has different partakers such as the teacher, the school, parents, and the student; and it is
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crucial for all the partakers to be in collaboration. Special education teachers have expressed some of their opinions
about the facilitator for disadvantaged individuals with special needs model as follows:

“To be honest, I get feedback from positive and negative sides because in our country, most of the schools
don’t want a shadow teacher, they are prejudiced, and they don’t want children with special needs. This
has various reasons. | know because | have been doing this job for four years now. In a positive light, of
course, the classroom teacher, the school management, and the students’ parents get happy when they see
the student blend in without problem...” (Attitudes of schools with inclusive education - P2)

“...There are a lot of factors such as classroom teacher’s control of the classroom, the shadow teacher’s
intervention during classroom management practices, the perception that the shadow teacher is an excess
in the classroom, shadow teacher’s being labeled as ‘not a teacher’, and also we have never seen any
effect of structured education format in practice in our education system. In terms of families, because
the parent eases her/his conscience, they do not care if the teacher develops cognitively. Because shadow
teaching is a process built upon trust. As for management, it can create an intelligence-based problem for
the management when the shadow teacher shares most of the things happening in school, even things that
should not get out of the institution, with the families.” (Malfunctions in the practice - P13)

The Popularization of Facilitator for Disadvantaged Individuals with Special Needs

The participant special education teachers about the popularization of facilitators for disadvantaged
individuals with special needs were stated that they are necessary (n = 8); that they are teachers’ assistants (n = 5)
; that pedagogical formation courses can be provided to them for their implementations (n = 2). Participants stated
that formalizing this practice could eliminate some of the possible problems in the field. Additionally, they stated
that it will be suitable to take some of the successful executions of this practice from overseas and use them as
models. Special education teachers have expressed some of their opinions about the popularization of the facilitator
practice as follows:

“I don’t think it is too necessary, only a few lessons or a program about this can be included in the
education program.” (Formation lesson can be added to the practice - P8)

“I definitely think it should be established. Not only creation positions for this in the government, but also
the profession should be formalized by opening these programs under the education faculties in
universities. It will also be beneficial to the students. | am aware that there are many examples of this
abroad. Why not have it here either?” (It is necessary - P10)

“It will be suitable for it to be established. There are instances where the teachers are not sufficient. If I
speak for myself, there are three students in my classroom and all three of them have severe autism. It
gets so hard that | cannot cope with it. Because there are no other personnel. You could say ‘what’s so
hard about it, it is only three students?’ But it is really hard to work with students with severe autism,
trying to contribute to their development. Therefore, I think it can benefit teachers to establish such a
position.” (Teacher assistant position - P11)

Discussion

The facilitators for individuals with special needs are thought to be an education system including models
of both professional and peer-teaching such as academic abilities, adhering to rules of educational environment,
peer interaction, gaining insight about both emotions and opinions of others and himself. Facilitators, together with
experts of the field, implement personalized education programs considering the uniqueness, the different needs
and abilities of each individual. In a study where they studied the outcomes of facilitators inside the classroom,
Marwiyati and Kinasih (2022), have shown that facilitators have a positive contribution to classroom teachers in
helping prepare education techniques, preparing the students for the lesson, increasing the learning motivation of
the students, and decreasing the behavioral problems. It was observed that the students working with facilitators
use the educational materials more effectively, that the facilitators for disadvantaged individuals serve as a bridge
between the special needs students and the classroom teacher, simplifying the academic information so that the
student can understand it, and increase the learning motivation (Devecchi et al., 2012; Webster et al., 2010).

Teachers in the study group have shared their opinions about the facilitator for disadvantaged individuals
with special needs as supportive and encouraging, hinders the students' independence, and sets unrealistic goals.
It is a known fact that special needs students are keen to fear of failing and feelings of insecurity. The facilitators
are known to support students in various aspects of life, especially academically. These people should be people
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who have received pedagogical formation, otherwise various negative occurrences can happen, especially such as
setting goals not suitable to a student's potential. When the literature about the topic is examined; it is revealed that
the special needs students are keen to fear of failure, lacking self-confidence, and intolerance, and the coaches help
cope with these negative feelings. It is also revealed that the facilitators for disadvantaged individuals have a
positive effect on students’ setting goals, planning, and achieving their goals (Quinn et al., 2000). It is revealed
that special needs students have a high sense of belonging and addiction towards facilitators (Desmita & Machrus,
2019). In a research examining the role of facilitators in inclusivity practices, it has been seen that the teachers
working without a facilitator in inclusive classrooms with special needs students are insufficient (Widodo & Umar,
2020). In an empirical study examining the effects of facilitators for disadvantaged individuals on university
students with; the point average of academic learning, self-regulation, and wellness of disadvantaged students in
the experimental group were found to be higher than the control group (Field et al., 2013).

Participants shared their views on the advantages of the facilitator for disadvantaged individuals with
special needs as a student's source of motivation, decreasing the behavioral problems, and utilizing special
education techniques. It is a known fact that social, academic and emotional development of the special needs
students are not parallel to normal students. The facilitator for disadvantaged individuals with special needs
increase the readiness of the students through various one-on-one education programs and motivation techniques.
These experts can use techniques such as emotional therapy, floortime with the student and achieve positive
outcomes. In addition to contributing to student’s academic development, the facilitators for disadvantaged
individuals can contribute to a decrease in student’s absence in classes and student’s study consistency (Bettinger
& Baker, 2011). It is seen that facilitators help students’ academic studies (Niamhom et al., 2018). In a study
examining the effect of facilitators for disadvantaged individuals with special needs on increasing the students’
academic success, improving the students’ social interactions (Mitchell & Gansemer-Topf, 2016), and the
collaboration of disadvantaged university students with facilitators; it was revealed that this group of students are
successful at participating in the lesson, using educational materials, interacting with professors, time management,
and academic consistency. Hamid et al. (2020), found that the students working with facilitators show lower results
than normal developing students in terms of physical, intellectual, and social aspects, and that they need a
motivating force in their lives.

Participants shared their views on the professional competence of the facilitator for disadvantaged
individuals with special needs as the graduates from outside of education field working, graduates near the
education field working, and personal differences. Within the official boundaries, the lack of a profession of a
facilitator for disadvantaged individuals with special needs shows the absence of a regulatory mechanism
examining the competencies and qualification. The absence of the regulatory mechanism brings about some
problems. One of the main problems is that some problems may arise during the practice because the individuals
of the relevant profession might have different professions, might not have sufficient knowledge about some
critical topics such as approaching, diagnosing, and evaluating the student. On the other hand, graduates of
education faculty, child development and ergotherapy are thought to be professionally competent in approaching
the student, even if not in diagnosing and evaluating. In Indonesia, as with other branch teachers, facilitators
officially are to have three main capabilities such as personal, professional and social (Fitriyah, 2018). In a study
examining the opinions of other personnel; it was revealed that teachers and administrators do not have any idea
about facilitators’ competency and job definition; due to lack of clear job definition and official education process,
some problems arose during the practice (Giangreco et al., 1998); it was seen that facilitators for disadvantaged
people with special needs support the organization of both academic and social duties and responsibilities of
students’ with attention deficit/hyperactivity disorder (ADHD) (Swartz et al., 2005).

Participants have shared their opinions about the facilitator for disadvantaged individuals with special
needs model as the attitudes of schools with inclusivity practices, malfunctions in the practice, and positive
outcomes. It can be observed that the special needs students, taking into consideration some of their inabilities,
have problems with proximity and non-discriminatory proximity. The attitudes and behaviors of facilitators for
disadvantaged people with special needs are thought to be an attitude about catering to students’ needs instead of
‘shadow’ teaching. It is believed that the special needs students form an anxious bond with individuals that cater
to their physical and emotional needs and that it prevents students from becoming independent. Although it may
create a positive self-deception for the parents of the special needs students to have people that cater to every need
of the student in a social environment, various educational problems may arise. Disadvantaged students, especially
in higher education, have problems with interpersonal interaction, cognitive abilities and academic consistency
(Bellman et al., 2015). Facilitators for disadvantaged people help to solve the problems mentioned previously
(Parker & Boutelle, 2009). The most beneficial the facilitators can be to students is in the inclusive schools
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(Vernon-Dotson & Floyd, 2012). When classroom teachers work collaboratively with facilitators for
disadvantaged people with special needs, there is a positive increase in students’ academic, social and interactional
abilities (Hijriyani et al., 2021).

Participants have shared their opinions about the popularization of facilitators for disadvantaged
individuals with special needs as necessary, formation lessons relevant to the practice can be added, a position for
facilitators can be established. The absence of an official position for facilitators for disadvantaged people with
special needs can lead to problems in defining the jobs, responsibilities, and limitations and thus, some problems
may arise. It is seen as important to make the profession official with necessary regulations and support it with
practices such as supervision, training. The strategies of hiring facilitators in institutions consists of evaluating the
student, parent interviews and home visits; the most important aspects of the system are parent education and
educational strategies and techniques used at home (Fitriyah, 2018). In a study examining the organization support,
workplace welfare, and their rate of openness to experience; it was observed that the higher the perceived
organizational support of the facilitators, the greater the increase in extraversion, compatibility and being open to
experience; the male facilitators have a higher point average than the female facilitators (Mentari, 2020).

Conclusion

This research was conducted for the purpose of identifying the opinions of special education teachers on
facilitators for disadvantaged individuals with special needs. Data was obtained through a semi-structured
interview with open-ended questions. The results have discovered the positive outcomes, such as supporting and
encouraging the students, and negative outcomes, such as preventing student’s independence and setting
unrealistic goals, of the facilitators for disadvantaged individuals with special needs. Additionally, special
education teachers have stated the specific challenges of the implementation of facilitators. Among these
challenges, assigning graduates from fields outside of education to teacher positions and the lack of clear
professional boundaries of the teaching profession. It is thought to be effective to give sufficient academic
education, especially in the special education field, to facilitators for disadvantaged individuals with special needs.
In order for special needs students to benefit from the said education model, it is critical for the facilitator, parents
and other education personnel to be in collaboration. The facilitators for disadvantaged individuals with special
needs can help students, by working collaboratively with special education teachers, gain independent living
abilities and can help students live their lives on their own or with the least amount of support. It is seen as
important for the bureaucracy to take tangible steps towards raising awareness. It can be shown that some of the
special education teachers in the study group do not have facilitators in their school, therefore they do not have
any knowledge about the relevant model.

Limitations and Suggestions

1. There is a need for further research on facilitators for disadvantaged people with special needs, further
education of teachers on how to be facilitators, supplying necessary sources for the implementation of
facilitator practice, and the balancing of coaching in order for the teachers to not overlook other students’
needs.

2. ltis considered to be suitable for the research to be conducted with other study groups (ergotherapist,
clinical psychologist, child development specialist, etc.) and using quantitative or mixed research
methods.

3. In conclusion, the limitation and suggestions of facilitators for disadvantaged individuals with special
needs in the literature suggests that further research should be done on the topic. The implementation of
these suggestions will help facilitators perform better and contribute to the social and academic
development of the special needs students.
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Appendix
A New Concept: Facilitator for Disadvantaged Individuals with Special Needs

A New Concept: It was conducted to examine the opinions of the facilitator for disadvantaged individuals

with special needs. Within this purpose, the demographic information form prepared by the researcher and your
sincere answers to 10 questions prepared by the researcher are very important for the research to achieve its
purpose. Since personal data will be collected in the aforementioned research, all necessary measures will be taken
to protect personal data in accordance with the Law No. 6698 on the Protection of Personal Data and the relevant
legislation and will be fulfilled diligently. The study aims to collect data for a scientific research. The results of
the study will only be used for scientific purposes, and the results of the study will not be used to the detriment of
the participants.

Participation in the study is voluntary, your answers will be kept completely confidential and behaviors

that reveal your identities will be avoided. If you feel uncomfortable for any reason during participation in the
study, you can end your participation at any time.

a > w DN oRE

Thanks for you participation.

Personal Information Form

What is your gender?

How many years are you in your profession?

At which level do you work?

Avre there any disadvantaged individuals from any group in your family?

Is there a facilitator or shadow teacher for disadvantaged individuals with special needs in your
organization?

Study Questions

How do you evaluate the approach of facilitators for disadvantaged individuals with special needs towards
children in this group?

Do you think that facilitators for disadvantaged individuals with special needs contribute to the school
adaptation of children in this group? If so, what kind of contribution do they make?

What do you think about the professional competencies of facilitators for disadvantaged individuals with
special needs?

What kind of feedback do you receive from teachers, parents, administrative staff and other education
personnel about facilitators for disadvantaged individuals with special needs?

What do you think about the opening of such departments in high schools and universities under the name
of facilitators for disadvantaged individuals with special needs and the creation of such a staff in schools?
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