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The aim of this study is to determine the use of word assets (analogy, metaphor, idiom and
proverbs) in the middle school 1st grade social studies textbook published in 1978. In the
study, qualitative approach was adopted and document analysis technique was used. In the
study, two different analysis methods were used to identify and classify the analogy,
metaphor, proverbs and idioms in the social studies textbook. Analogy, metaphor, idiom
and proverbs were determined by content analysis. The classification of analogies and the
distribution of analogies, metaphors, idioms and proverbs according to the units were made
by descriptive analysis method. According to the results obtained from the study, it was
determined that the textbook mainly included activating, verbal, concrete-concrete,
structural and simple analogy types, while pictorial, concrete-abstract, abstract-abstract pre-
and post-organising analogy types were not included at all. It was concluded that analogies
were not distributed to the units in a balanced way throughout the book. In addition,
although the use of analogies was evaluated to be sufficient in terms of quantity, it was
found to be insulfficient in terms of quality. It was also determined that metaphors, idioms
and proverbs were used less in the textbook compared to other books in the literature.
Although idioms were used throughout the textbook, it was concluded that proverbs were
not balanced throughout the textbook. As a result of the study, suggestions were presented
for the use of analogy, metaphor, idiom and proverbs in textbooks and the studies that can
be carried out in this field.
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Bu galismanin amaci, 1978 yilinda basilan ortaokul 1.simnif sosyal bilgiler ders kitabinda yer alan
s6z varliklarinin (analoji, metafor, deyim ve atasozleri) kullanim durumunu belirlemektir.
Calismada nitel yaklagim benimsenerek dokiiman analizi teknigi kullanilmistir. Calismada sosyal
bilgiler ders kitabinda yer alan analoji, metafor, atasozleri ve deyimleri belirlemek ve simiflamak
icin iki ayri analiz yonteminden yararlanilmistir. Analoji, metafor, deyim ve atasozleri igerik
analizi ile belirlenmistir. Analojilerin siiflandirilmasi ve analoji, metafor, deyim ve atasozlerinin
iinitelere gore dagilimi betimsel analiz yontemi ile yapilmistir. Calismadan elde edilen sonuglara
gore ders kitabnda agirlikli olarak aktiflestirici, sozel, somut-somut, yapisal ve basit analoji
tiirtine yer verilirken resimsel, somut-soyut, soyut-soyut 6n ve son organize edici analoji tiiriine
hi¢ yer verilmedigi belirlenmistir. Kitap genelinde analojilerin {initelere dengeli olarak
dagilmadig1 sonucuna ulagilmigtir. Ayrica analojilerin kullanimi nicelik olarak yeterli oldugu
degerlendirilse de nitelik olarak yetersiz bulunmustur. Yine ders kitabinda metafor, deyim ve
atasOzlerine literatiirdeki diger kitaplara nispeten daha az yer verildigi tespit edilmistir. Ders
kitabinin genelinde deyimlerin kullanilmasina ragmen atasdzlerine ders kitabinin genelinde
dengeli bir sekilde yer verilmedigi sonucuna ulasilmistir. Calisma sonucunda ders kitaplarinda
analoji, metafor, deyim atasozlerinin ve kullanimina ve bu alanda yapilabilecek c¢alismalara
yonelik dneriler sunulmustur.
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I¢inde bulundugumuz yiizyilda bireyden beklenen en 6nemli becerilerden biri 6grendiklerini
glnliik hayatina aktarabilmesidir. Bunun saglanabilmesi i¢in bilginin anlamli ve kalic1 bir sekilde
ogretilmesi  gerekmektedir. Ogretimin bilinenden bilinmeyene, basitten karmasiga dogru
gerceklestirilmesi bag kurarak anlamli ve kalici 6grenmeyi sagladigr bilinmektedir. Bruner (2021)
boyle bir bag kurulmadan 6grenilen bilginin ¢abuk unutulacagin ifade etmektedir. S6z konusu bu
bag ve iliskinin gozetilmesinde 6gretmene 6nemli gorevler diismekle beraber yardimc: kaynaklar da

anlamli 6grenmenin gergeklesmesi bakimindan 6gretmenlere yararlar saglayabilmektedir. Nitekim bu

konuda en sik yararlanilan yardimci kaynak, ders kitaplaridir.

Ders kitaplars; egitim siirecinde 6gretim programlarinin diizenli bir sekilde yiiriitiilmesinde,
derslerin Ogretmenler tarafindan derli toplu islenmesinde tilkemizde oldugu gibi tiim diinyada
yararlanilan ve 6gretmenden sonraki ikinci en 6nemli unsur konumundadir (Siiliikgii, 2018). Ders
kitaplar1 Ogretim programlarinin uygulanma siirecinde bilgi, beceri ve degerlerin aktariminda
kullanilan hem simif i¢inde hem de sinuf disinda bagvurulan 6nemli bir kaynaktir. Ders kitaplar1 gerek
ogrenciler gerekse de Ogretmenler icin kullanilabilecek, dersin amaglarinin gergeklestirilmesine
yardim edebilecek, iilkelerin ytiriitecegi egitim politikalarinin hayata gecirilmesinde etkili olabilecek,
kaliteli egitim-0gretim faaliyetlerinin uygulanmasinda faydali bir 6gretim materyalidir (Caner ve
Kurt, 2020). Ders kitaplarinda yeni bir kavramin 6gretilmesi igin 6nemli olanaklar barindiran metafor
ve analojilerin kullanilmas: gerek 6grenmeyi daha kalic1 hale getirir gerekse de kitaplarin niteliginin
artmasma yarar saglar (Ozgiirbiiz, 2013). Orgill ve Bodner’e (2006) gore ise analoji kullanimi ders
kitaplarmi daha ¢ekici hale getirebilir ve ders kitaplarinin daha akici okunmasmi saglayabilir. Bu
baglamda bir ders kitabinda o6zellikle soyut konularin 6gretimi icin analoji, metafor, deyim ve
atasozlerinin ise kosulmasi, 6grenmeyi anlamli, ders kitaplarimi etkin kilacaktir. Bu amagla iligkili
olarak 5. ve 6 sinif diizeyindeki hedef kitle icin Tiirkge Ogretim Programi (MEB, 2020) analoji, metafor,
deyim ve atasozleri ise kosmaktadir (T.5.3.31. Okuduklar ile ilgili ¢ikarimlarda bulunur. Neden-
sonug, amag-sonug, kosul, karsilastirma, benzetme, 6érneklendirme, duygu belirten ifadeler, abartma,
nesnel ve 6znel gkarimlar tizerinde durulur. ifadeler, abartma, nesnel ve 6znel ¢ikarimlar tizerinde
durulur. T.5.3.33. Okudugu metindeki gercek, mecaz ve terim anlamli sozciikleri ayirt eder. T.6.4.7.

Yazilarini zenginlestirmek icin atasozleri, deyimler ve 6zdeyisler kullanir.)

Anlamli ve kalic1 6grenme siirecinin gergeklesebilmesi i¢in 6nemli bir olanak sunan analoji
“en az iki olgu, nesne, olay arasindaki benzerliklerden yola ¢ikarak, bir yargiya varma siireci”
seklinde tanimlanmaktadir (Sonmez, 2017, s. 31). Bu yontemden insanlarin bir¢ogunun giinliik
yasamlarinda yararlandig1 bilinmektedir. Analoji 6zel bir benzerlik tiirli ve tiimevarimsal akil
yliriitme bicimi olarak ifade edilmektedir (Paatz, Ryder, Schwedes ve Scott, 2004). Analoji, Mayo

(2008, s. 12) tarafindan ise “eski ve yeni arasinda kurulan agiklayici bir ara¢” olarak tarumlanir.
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Ogretim siirecinin hedefine ulasabilmesi i¢in analoji en kestirme yoldur (Dinger, 2011) ve bu yol ile
kavramlarin da etkili bir sekilde 6gretilebilmesi kolaydir (Crowley, 2002). Orgill ve Bodner (2007)
bir¢ok yeni kavramin Ogrenilmesinde, gorsellestiriimesinde ya da bilginin geri ¢agrilmasinda
analojilerin 6grenenlere katki sundugunu ifade etmektedir. Bu noktada analojilerin 6gretim siirecinde
kullanilan giiclii bir 6gretim araci oldugunu (Richland ve Simms, 2015) belirtmek gerekir. Bu 6gretim
araclyla Ogrencilerin bilissel olarak gelisebilmesi, sorun ¢o6zme ve karar verme becerilerini
kazanabilmesi miimkiindiir (Deryakulu, Atal ve Sancar, 2020). Analoji gibi akil yiiriitmeye dayali
yontemlerin egitim-0gretim ortamlarinda kullanilmasi egitimin temel hedeflerinden olan yaratic,
yansitict ve elestirel diisiinme gibi becerilerin 6grenciler tarafindan kazanilmasinda 6nemli bir rol
oynamaktadir (Bagerer, 2021). Ayrica bu yontemle birlikte 6grencilerin; bilgiyi kisa yoldan akilda
tutmalar1 saglanmakta, zihinsel olarak hafizalarina arti bir yiik getirilmemekte, edindikleri bilgileri
farkli alanlarda kullanabilmeleri kolay olmaktadir (Bayazit, 2011). Anlasilmas1 zor, &grenciye soyut
gelen konular analoji ile basit ve somut hale gelmekte, 6grencilerin sezgisel 6grenmelerine imkan
vermektedir (Martin, 2003). Ogrenme ortamlarinda analojiye bagvurulmasiyla 6grencilerin merak
duygular1 harekete gegcirilebilir, 6grenme istekleri artirilabilir, elestirel ve sorgulayict diisiinme

becerilerinin gelisimine katki saglanabilir (Erol-Sahin, 2020).

Analojinin yapis1 incelendiginde “hedef ve kaynak” olmak {izere iki unsur igerdigi
goriilmektedir (Orgill ve Bodner, 2007). Analojinin daha iyi anlasilmasina 6rnek vermek gerekirse kan
suya benzetilebilir. Nasil ki kan olmayinca insan hayat: son bulursa aym sekilde su da olmazsa
insanlar yasayamaz. Burada hedef kavram kan, kaynak kavram ise sudur. Kan suya benzetilerek

yasam i¢in 6nemi anlatilmak istenmistir.

Literatiirde analojilerin simniflama durumu incelendiginde genel olarak “iligkilerine, sunum
formatina, durumuna, gorevine, zenginlik diizeyine ve kisisel analoji” olmak {iizere altiya ayrildigi,

belirtilmektedir (Seyihoglu, Ozgiirbiiz ve Torun, 2022). Sekil 1’de analoji gesitlerine yer verilmistir.
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SOZEL ANALOJILER
Kaynak ile Hedel arasindaki berearik,
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RESIMSEL ANALOJILER
Kaynak ile Hedal arasindaki bereaik,
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ANALOJILER
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Kaynak ile Hedel, somul durumdadir
SOYUT-SOYUTANMALOJILER
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Faynak kullanilir,

Sekil 1. Analoji gesitleri

Benzer sekilde hedef ve kaynak iligkisi iceren analojiye ¢ok benzedigi i¢in zaman zaman da
birbiri ile karistirilan bir bagka benzetme yontemi de metaforlardir. Analoji gibi metaforlar da 6nemli
ve degerli so6z varliklarindandir. Soyut unsurlarin somutlastirilmasi, kalict ve anlamli 6grenmenin
saglanmasi, elestirel ve sorgulayicr diisiinmeyi desteklemesi adina metaforlardan siklikla
yararlanilmaktadir. Metaforlar iki kavram, olgu ya da olay gibi unsurlar arasinda kiyaslama yapmayz,
bu unsurlar arasindaki benzerliklerin mecazli sdyleyisle sunmayi saglar (Ozgiirbiiz, 2013).
Metaforlarin egitim ve o6gretime sagladig: katki agisindan analojilerle benzer 6zellikleri barmdirdig:
ifade edilebilir. Ote yandan bilgiyi sunma ve sagladig1 yarar agisindan analojilere benzeyen metaforlar
kiiciik farklarla analojilerden ayrilmaktadir. Bu noktada metaforlar, farkli unsurlar arasinda benzerlik
kurmanin yaru sira yeni bir bakis agist sunarak iligkisiz kavramlarin birlestirilmesini de olanakl kilar
(Wagenheim, Clark ve Crispo, 2009). Diger bir deyisle metaforlar benzemeyen iki olgu arasinda da
iliski kurarak yeni zihinsel semalarin olugsmasin saglar (Saban, 2009). Analojiler yapisi ve zellikleri
nedeniyle metaforlarla, metaforlar ise deyim ve atasozleriyle siklikla karistirilabilmektedir. Nitekim
baz1 calismalarda kimi metaforlar deyim olarak ele alinirken ayrni ifadelerin diger ¢alismalarda deyim

olarak ele alindig goriilmektedir.

Analojiler ve metaforlar gibi deyim ve atasozleri de bilginin somutlastirilmas: ve kolay

Ogrenilmesine yarar saglamasi nedeniyle Ogretimde kullanilmaktadir. Edebi tiirlerden deyim ve
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atasozleri de soyut konu ve kavramlarin somutlastirilmasimin yamni sira derse ilgi cekmesi, motivasyon
ve basariyr artirmasi nedeniyle Ogrencilerin derse karsi olumlu tutum gelistirmelerini saglar
(Kaymakei, 2013). Kisa ve net ifadeler olan atasozleri, anlatima akicilik kazandirarak, az sozle ¢ok sey
anlatmanin yolunu agar (Celikkaya ve Esen, 2017). Yerinde kullamilan bir atasézii onlarca ctimlenin
anlatamadigin anlatabilir (Dogan, 2014). Yine deyimler de kavram, olay ya da olguyu anlatmak igin
bagvurulan 6zgiin soz dbekleridir. Deyimler atastzleri gibi ders verme ve yol gosterme gibi bir amaci

tasimay1p anlatima gekicilik kazandirarak konuya kars1 ilgi uyandiran s6z obekleridir (Bagci, 2010).

Ders kitaplar1 inelendiginde, literatiirde analoji kullanimini inceleyen c¢alismalarin (Akgay,
2016; Ozgﬁrbiiz, 2013; Curtis ve Reigeluth, 1984; Calik ve Kaya, 2012; Demirci-Giiler ve Yagbasan,
2008; Glynn ve Takahashi, 1998; Harrison, 2001; Iding, 1997; Orgill ve Bodner, 2006; Toprak ve
Pekmez, 2011; Yener, 2012; Thiele ve Treagust, 1994; Thiele ve Treagust, 1995) yer aldig1
goriilmektedir. Bu caligmalardan Demirci-Giiler ve Yagbasan (2008) ilkogretim fen ve teknoloji dersi
ogretiminde kullanilan ders kitaplarimi inceledikleri arastirmada 89 adet analojinin kullanildigini
saptamuslardir. Kitaplarda kullamilan analojilerin basit sekilde sunuldugu, “hedef ile kaynak”
kavramlarmin arasindaki baglantinin yeterince verilmedigi ortaya ¢ikarilmistir. Ayrica ¢alismada bazi
analojilerin anlasilmasinin ise ¢ok zor oldugunu belirtilmistir. Orgill ve Bodner (2006) tarafindan
yapilan calismada 8 biyokimya ders kitab:r incelenmis, analojilerin nasil kullanildig1 ve sunuldugu
ortaya cikarilmigtir. Incelenen biyokimya ders kitaplarinda toplam 158 analoji tespit edilmistir.
Calismada, kitaplarda kullanilan analojilerin tiirtine bakildiginda yarisindan fazlasiin
zenginlestirilmis analoji oldugu saptanmustir. Incelenen kitaplarda analojilerin etkili bir sekilde
sunulmadigr vurgulanmistir. Akgay (2016) 4 biyoloji, 5 fizik, 6 kimya kitab1 olmak {izere 15 ders
kitabini analojilerin ne tiirde ve ne kadar kullamildig1 yoniiyle incelemistir. Incelenen ders kitaplarinda
toplamda 92 analojinin kullaruldig1 belirlenmistir. Belirlenen analojilerin ¢ogunlugunun ise basit
diizeyde analoji oldugu saptanmistir. Diger bir ¢alismada Seyihoglu ve Ozgiirbiiz (2015) 9, 10, 11 ve
12. smuf cografya ders kitaplarindaki analojileri incelemislerdir. Arastirmada toplam 71 analoji tespit
edilmis olup bunlarin ¢ogunlugu somut-soyut tiiriinde analojiler oldugu belirlenmistir. Calismada
incelenen ders kitaplarindaki analojilerin nicel olarak yetersiz bulundugu ve nitel anlamda ise
birtakim eksikliklerinin oldugu belirtilmistir. Seyihoglu ve digerleri, (2022) calismalarinda 4, 5, 6 ve 7.
smiflardan birer kitap olmak {izere sosyal bilgiler ders kitaplarindaki analojileri incelemislerdir.
Aragtirma sonucunda ders kitaplarinda agirlikli olarak kisisel analojilere daha ¢ok yer verildigi, sunf
seviyesi arttik¢a analoji kullaniminin da artt1g1, kullanilan analojilerin gerek nitelik gerekse de nicelik

acisindan yeterli bulunmadig1 ortaya konulmustur.

Sosyal bilgiler alaninda metafor ¢alismalari ele alindiginda metaforik algi arastirmalarinin 6n
plana ¢iktig1 goriilmiistiir. Bu anlamda tarih, cografya, vatandaslik ve cevre gibi bircok alanla
baglantili kavramlarin 6gretmen, Ogrenci ve Ogretmen adaylariyla yiiriitiildiigii metaforik alg:

calismalarinin bulundugu belirlenmistir. Ote yandan sosyal bilgiler ders kitaplarmin metaforlar
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agisindan incelendigi bir calismaya rastlanmigtir. Bekdemir, Tagrikulu ve Cobanoglu (2021) tarafindan
yapilan calismada 4. ve 5. siruf diizeyindeki ders kitaplarinda metaforlara daha az yer verildigi buna
karsilik 6. ve 7. sinuf diizeyinde daha fazla metafora yer verildiginin belirlendigi paylasilmistir. Yine
farkli konu alanlarinda metafor ve analojilerin bir arada ele alindif1 c¢alismalara da rastlamak
miimkiindiir. Bu anlamda Ozgiirbiiz (2013) cografya ders kitaplarinda, Giilcan (2021) biyoloji ders

kitaplarinda metafor ve analojilerin kullanim durumunu incelemistir.

Sosyal bilgilerde deyim ve atasdzleri tizerine alanyazin incelendiginde Celik (2011)'in sosyal
inceledigi calismasi, Celikkaya ve Esen (2017)in atasozleri ve deyimleri sosyal bilgilerde degerler
egitimi baglaminda ele aldigi, Gormez (2018)in sosyal bilgiler ders kitaplarii edebi {iriinlerin
kullanimi agisindan ele aldigi, Ibret, Avc, Karabiyik, Giiles ve Demirci (2017)'nin degerlerin
ogretiminde edebi iirlinlerden yararlanma {izerine 6gretmen goriislerini aldigi, Kaymakc (2013)'nin
sosyal bilgiler ders kitaplarini edebi iiriinlerin kullanimi agisindan ele aldig1, Kuzey (2021)'in 6. smaf
sosyal bilgiler ders kitabini1 deyim ve atasozlerinin yer alma durumunu inceledigi, Mindivanli, Kiigiik
ve Aktas'm (2012) sosyal bilgiler dersinde atasozleri ve deyimlerin degerler egitiminde kullanilmasin
ele aldigi, Mindivanli Akdogan, Boztas ve Kog¢ (2014) inkilap tarihi ders kitaplarindaki degerlerin
ogretiminde deger ve atasozleri kullanimini inceledigi, Sénmez’in (2014) atasozlerinin sosyal bilgiler
degerleri agisindan inceledigi belirlenmistir. S6z konusu ¢alismalarin atasozleri ve deyimleri
cogunlukla degerler egitimi baglaminda ele aldig1 veya sosyal bilgilerde edebi tiirlerin kullanim
baglaminda atasozleri ve deyimlerin incelendigi goriilmektedir. Ancak atasdzleri ve deyimlerin ders
kitaplarindaki kullanimi c¢ogunlukla 6zel olarak ele alinmamis farkli edebi tiirler ile birlikte
degerlendirilmistir. S6z konusu ders kitaplarinda atastzleri ve deyimlerin si1g kullanldig:

belirtilmistir.

Sosyal bilgiler dersi tarih, cografya, ekonomi, siyaset bilimi, antropoloji, felsefe gibi bircok
farkli disiplinin bilgisini iginde barindiran ve ayni zamanda soyut kavram ve konularin da
yogunlukta oldugu énemli derslerdendir (Unal ve Er, 2017). Analoji ve metafor gibi grenci merkezli
yontemlerin kullanilmas: ile deyim ve atasozlerine sosyal bilgiler derslerinde yer verilmesi soyut
konularin somutlastirilarak daha verimli 6grenmenin gerceklestirilmesine katki sunacaktir. Tim
egitim alanlarinda oldugu gibi sosyal bilgilerde de egitim-6gretim esnasinda basvurulan yontem,
teknik, strateji ve materyaller yiiriitiilen egitim etkinliklerinin verimini etkilemektedir. Ozellikle
sosyal bilgiler ders kitaplarinin ve derste kullamilan yontem ve tekniklerin &grencilerin bilgiyi
yapilandirmasinda énemli bir rol oynadigini sdylemek miimkiindiir. Sosyal bilgiler 6gretiminde gerek
ders kitaplarinda gerekse de dersin Ogretimi sirasinda analoji, metafor, atasozii ve deyimlere
basvurulmasinin egitim-ogretim siirecine yapacag: katki agiktir. Bu baglamda sosyal bilgiler ders
kitaplarinda analoji, metafor, deyim ve atasozlerine ne seviyede yer verildiginin ortaya ¢ikarilmasmin

alana katki saglayacag1 sdylenebilir. Literatiir incelendiginde ise konu ile ilgili yapilan aragtirmalarin
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(Bekdemir ve digerleri., 2021; Kuzey, 2021; Seyihoglu ve digerleri., 2022) oldukg¢a simrh oldugu
goriilmiistiir. Ote yandan bu calismanin daha énce incelenen sosyal bilgiler ders kitaplarindan farkl
olmasi ve ders kitabinda yer alan analoji, metafor, atasozleri ve deyimlerin ayni ¢calismada ele alinarak
degerlendirilmesi agisindan 6zgiin ve 6nemli oldugu diistiniilmektedir. Calismanin alan uzmanlarina,

ders kitab1 yazarlarina, 6gretmen adaylarina ve 6gretmenlere rehber olmasi hedeflenmektedir.

Bu sebeple bu calismada 1978 ortaokul 1. smif sosyal bilgiler ders kitab1 analoji, metafor,
deyim ve atasozlerinin kullanim durumu agisindan ayr1 ayri ele alinarak incelenmistir. Bu dogrultuda
bu ¢alismanin amaci, 1978 yilinda basilan ortaokul 1.sinif sosyal bilgiler ders kitabinda yer alan sz
varliklarmin (analoji, metafor, deyim ve atasozleri) kullanim durumunu belirlemek ve sosyal bilgiler

egitimi agisindan yorumlamaktir. Arastirmanin alt problemleri ise sunlardir:

1. Ders kitabinda yer alan analojilerin kullanim siklig1, analojik smiflamaya ve iinitelere gore

dagilimi nasildir?

2. Ders kitabinda yer alan metaforlarin, atasozlerinin, deyimlerin kullanim siklig1 ve tinitelere

gore dagilimi nasildir?
Yontem

Ortaokul 1.smif sosyal bilgiler ders kitabinin analoji, metafor, atasozleri ve deyim kullanimi
agisindan incelendigi calismada nitel yaklasim benimsenerek dokiiman analizi teknigi kullanilmistir.
Dokiiman analizi teknigi arastirilan konunun {izerine dogrudan yogun bilgi saglayan (Hodder, 2000)
ve calisilan konuda ilgili kisilere dogrudan ulasilamayan durumlarda tercih edilen 6nemli veri
kaynaklarindandir (Ozmen ve Karamustafaoglu, 2019). Bu teknikte dokiiman belirli kriterler
cercevesinde kodlanip incelenir. Boylelikle hali hazirda bulunan kaynaklardaki egilimin hangi yonde
oldugu ortaya konarak c¢ikarim yapmaya olanak taninir (Cresswell, 2016). Bu calismanin veri

kaynagini 1978 yilina ait ortaokul 1. sinif sosyal bilgiler ders kitab1 olusturmaktadir.
incelenen Dokiimanlar

Arastirmada ortaokul 1. siif seviyesindeki sosyal bilgiler ders kitabi incelenmistir. Ders
kitabinin basimi, MEB tarafindan Tiirk Tarih Kurumuna yaptirilmistir. 1978 yili basimi olan ortaokul
1. smuf sosyal bilgiler ders kitab1 Kazim SAYMALI tarafindan yazilmis ve 332 sayfadir. Bu ders
kitabinin se¢iminde, Alaca (2017) nin ¢alismasindan analiz edildigi {izere Orta 1 diizeyinde 1978-1985
yillar1 arasinda kullanilan tek kitap olmasi ve 12 Eyliil 1980’de baslayan askeri yonetim 6ncesi ve 1996
yilinda toplanan XV. Milli Egitim Suras: kapsaminda kesintisiz sekiz yillik egitime gecilmeden 6nce
Orta I diizeyinde 6grenim alaninda en uzun siire bulunan tek kitap olmas: etkili olmustur. Tim

bunlara ek olarak kitabin MEB Yayinevine ait olmas1 da secim de etkili olmustur.
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Veri Toplama Siireci

Calisma konusuna karar verilmesinin ardindan dokiiman ikinci el kitap satan bir site
lizerinden temin edilmis ve analiz islemleri baglatilmigtir. Calisma konusu etik kurul izni

gerektirmediginden etik kurul izni basvurusunda bulunulmamastir.
Veri Analizi

Calismada sosyal bilgiler ders kitabinda yer alan analoji, metafor, atasozleri ve deyimleri
belirlemek ve simiflamak i¢in iki ayri analiz yonteminden yararlanilmistir. Bu baglamda analoji,
metafor, deyim ve atasozleri icerik analizi ile belirlenmistir. Analojilerin smiflandirilmasi ve analoji,
metafor, deyim ve atasozlerinin iinitelere gore dagilimi betimsel analiz yo&ntemi ile yapilmigtir.
Betimsel analizde kavramsal yap1 bilinir ve énceden belirlenen kodlarla analiz islemi yapilir (Yildirim
ve Simsek, 2016). Var olan durumun ortaya konmas: amaglandigindan betimsel analiz tercih

edilmistir.

Ders kitaplarindaki analojilerin siniflandirilmasinda; Curtis ve Reigeluth (1984), Thiele ve
Treagust (1991) ve Sahin’in (2010) calismalarinda bulunan analoji kategorilerinden yararlanilmistir.
Analiz islemi igin her bir arastirmaci oncelikle ders kitaplarin1 bagimsiz olarak okumus ve analoji,
metafor, atasozli ve deyim oldugunu diisiindiigii ctimleleri belirlemistir. Arastirmacilar belirlenen
dort bashiga dahil oldugunu distindiikleri ciimleleri sayfa numaralariyla birlikte bir dosyaya
kaydetmistir. Ug arastirmacinin da farkli zaman ve siirelerde yaptig1 ilk analiz sonuglari
arastirmacilardan biri tarafindan bir araya getirilerek uzlasilan ve farklilasan yonler tek tabloda
birlestirilmistir. Ilk kodlamadan yaklagik ii¢ ay sonra aragtirmacilar bir araya gelerek bagimsiz
kodlamalar ve belirlenen veriler hakkinda fikir aligverisinde bulunmusgtur. Calismanin tekrar
edilebilirligi yani dis gegerliligi ve tutarliligi yani i¢ gegerliligi (Yildirrm ve Simsek, 2016) icin
arastirmacilar daha 6nce olusturduklar1 kodlar iizerine tekrar goriis bildirmistir. Bagimsiz yapilan
hem ilk hem de son kodlamalarda biiyiik dl¢iide uzlasildig: belirlenmistir. Boylelikle ilk kodlama ve
son kodlama {izerinde goriis bildirilmistir ve c¢ogunlukla uzlasma saglanmistir. Analojilerin
smiflandirilmasi igin yapilan ikinci toplantida analojilerin tiirleri belirlenmis uzlasilamayan noktalar
i¢in uzman goriisii alma karar1 verilmistir. Tespit edilen analoji ve metaforlar, analoji ve metafor
lizerine ¢aligmalart bulunan bir uzmana gonderilerek goriisii alinmistir. Belirlenen atasozleri ve
deyimler Tiirk Dil Kurumunun web sitesinden (Web 1) kontrol edilerek Tiirk¢e dil uzmanina
gonderilmistir. Uzman goriislerinin alinmasinin ve kodlayicilar arast giivenirligin saglanmasinin
ardindan analiz islemi sonlandirilarak veriler tablolastirilmistir. Sekil 2’de analojilerin analizine ve

kodlanmasina iligskin bir 6rnege yer verilmistir.
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Sekil 2. Ortaokul 1. sinif sosyal bilgiler ders kitabi analoji analizi 6rnegi

1978 Sosyal Bilgiler ders kitabinda analoji, metafor, atasdzii ve deyimlerin kullanmilma durumu
ile analojilerin iinite alanlarina gore dagilimi ve tiirlerine ait bulgular frekans bilgileriyle birlikte
tablolar halinde sunulmustur. Her bir tabloyu agiklayan bilgilere ilgili tablonun altinda yer verilmistir.
Tablolarda bulgular ders kitabinda yer alan sayfa numaras: ile verilerek analojinin ilgili ders
kitabindan teyit edilebilirligi saglanmistir. Ornegin SB-131 kodu; ortaokul 1. sinuf sosyal bilgiler ders

kitabmin 131. sayfasini ifade etmektedir.
Arastirmanin Etik Izinleri
Bu ¢alismada veriler insanlardan toplanmadig: igin etik kurul izni gerekmemektedir.
Bulgular

Aragtirmada ortaokul 1. siif sosyal bilgiler ders kitabinda analojilere yer verilme durumu,
analojilerin analojik smiflamaya gore dagilimi, analojilerin {initelere gore dagilimi, deyim ve
atasozlerin ders kitabinda hangi siklikta yer aldigi incelenmis ve bulgular boliimiinde sirasiyla
sunulmustur. Ortaokul 1.smuf sosyal bilgiler ders kitaplarinda analojilere yer verilme durumu ve bu

analojilerin analojik siniflamaya gore dagilimi Tablo 1’de gosterilmistir.
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Tablo 1. Ders kitabinda analojilerin kullamilma durumu ve analojik simiflamaya gore dagilimi

Analojiler Frekans Sayfa
Miskileri Yapisal 12 SB-26, SB-52, SB-90, SB-135, SB-158, SB-166, SB-184,
SB-189, SB-196, SB-222, SB-223, SB-230
Fonksiyonel 3 SB-124, SB-142, SB-192
Yapisal 3 SB-40, SB-47, SB-253
fonksiyonel
Sunum Sozel 17 SB-26, SB-40, SB-52, SB-90, SB-124, SB-135, SB-142,
format1 SB-158, SB-166, SB-184, SB-189, SB-192, SB-196, SB-
222, SB-223, SB-230, SB-253
Sozel-resimsel 1 SB-47
Durumu Somut-somut 18 SB-26, SB-40, SB-47, SB-52, SB-90, SB-124, SB-135, SB-

142, SB-158, SB-166, SB-184, SB-189, SB-192, SB-196,
SB-222, SB-223, SB-230, SB-253

Somut-soyut -

Soyut-soyut -

Gorevi On Organize -

Edici

Aktiflestirici 18 SB-26, SB-40, SB-47, SB-52, SB-90, SB-124, SB-135, SB-
142, SB-158, SB-166, SB-184, SB-189, SB-192, SB-196,
SB-222, SB-223, SB-230, SB-253

Son organize edici -

Zenginlik Basit 10 SB-26, SB-90, SB-124, SB-135, SB-142, SB-158, SB-184,
diizeyi SB-189, SB-196, SB-253
Zenginlestirilmis 6 SB-40, SB-47, SB-52, SB-166, SB-192, SB-230
Genigletilmis 2 SB-222, SB-223
Toplam 18
Kisisel -
Analojiler
Genel 18
Toplam

Tabloda goriildiigii gibi ortaokul 1. smuf sosyal bilgiler ders kitabinda iliskilerine gore 12
yapisal, 3 fonksiyonel, 3 yapisal-fonksiyonel analojiye yer verilmistir. Diger bir deyisle ders kitabinda
yer alan yapisal analojiler fonksiyonel ve yapisal-fonksiyonel analojilerin 4 katidir. Ortaokul sosyal
bilgiler ders kitabinda sunum formatina gore 17 sdzel analojiye yer verilirken s6zel-resimsel analojiye
sadece 1 kez yer verilmistir. Resimsel analoji ise hi¢ kullanilmamuistir. Ortaokul 1 sosyal bilgiler ders
kitabinda durumuna gore somut-somut 18 analojiye yer verilirken somut- soyut ve soyut- soyut
analoji tiirtine hig yer verilmemistir. Gorevine gore 18 aktiflestirici analoji kullanilmigsken 6n organize
edici ve son organize edici analojiye hi¢ yer verilmemistir. Zenginlik diizeyine gore 10 basit 6
zenginlestirilmis 2 genisletilmis analojiye yer verilmistir. Ortaokul 1.smif ders kitabinda herhangi bir
kisisel analojiye yer verilmemistir. Ortaokul 1.sinuf sosyal bilgiler ders kitabinda toplamda 18 analoji
tespit edilmistir. Ders kitabinda agirlikli olarak aktiflestirici, sdzel, somut-somut, yapisal ve basit
analoji tiirline yer verilirken resimsel, somut-soyut, soyut-soyut 6n ve son organize edici analoji

tiirtine hig yer verilmemistir.

Ortaokul 1.sinuf sosyal bilgiler ders kitabinda yer alan analojilerin ve tiirlerinin {initelere gore

dagilimi Tablo 2’de sunulmustur.
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Tablo 2. Ortaokul 1.simif sosyal bilgiler ders kitabindaki analojilerin iinitelere ve analoji tiirlerine gore

siiflandirilmasi
Iliskilerine Sunum Durumuna Gorevine Ze.z'ngm'hk
Cére Forrr}atma Cére Cére Duz?ylne
Gore Gore
Unite = = g
R = 5 58 3 8 E £ B
Ads 5 63t 24315 B B2E.E BB £ g
2 =2 & £ T dh A P HEPE s T 2L T
e Z8I8 §87% 5 264 Of & §F 23
~ = £ g » g £ < £ g @
§ > ¢ e r & & B £ N g g T
= =4 K &# KO < & N U M
Yasad1
gimiz
Toplul 26 26
'uklar Z(g) 29 29 4218 26 40
I¢inde 2% 47 40 - 47 40 - _ 29 a7 29 47 - - 5
Haklar - 52 47 52
52 52
1miz ve 52
Gorevl
erimiz
90 90 90
12 12 12
4 4 4 90
90 14 14 14 12
15 2 2 2 4
8 1 15 15 15 14
Yurdu 16 4 8 8 8 2
muzun 6 14 16 16 16 15 16
Neresi 18 5 - 6 - - 6 - - 6 - 8 6 - - 9
nde 4 19 18 18 18 18 19
Yasiyo 18 ) 4 4 9 4 2
ruz? 9 18 18 18 18
19 9 9 4 9
6 19 19 19 19
2 2 2 6
19 19 19
6 6 6
22 22 22 22
Diinya 2 2 2 2 22
miza 2 22 _ P22 i 22 23 2 i 3
Toplu 3 3 3 3 0 22
Bakis 23 23 23 23 3
0 0 0 0
Yurdum
uzda
Eski
Caglard i 2 25 - i 225 i ) 1
a Kimler 3 3 3 3 3
Nasil
Yasamis
lardir?
Tiirkler
Orta - - - - - - - - - - - - - - - -

Asya’da
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Biiyiik
Uygarh
klar
Geligtir
diler

Tablo incelendiginde ortaokul 1.sinf sosyal bilgiler ders kitabinda tespit edilen toplam 18
analojinin iinitelere dagilimima gore “Yasadigimiz toplum icinde haklarimiz ve gorevlerimiz” adlh
iinitede 5 analoji tespit edilmistir. Bu analojiler en ¢ok somut-somut ve aktiflestirici tiiriinde olmustur.
Bu tinitede fonksiyonel, resimsel, somut-soyut, soyut-soyut, son organize edici, genisletilmis ve kisisel
analoji tiirtinde analojiye rastlanmamuistir. Ders kitabinda yer alan tek sozel-resimsel ve 6n organize
edici tiirdeki analoji de bu {initede yer almaktadir. “Yurdumuzun neresinde yagiyoruz?” adl iinite,
kitapta en ¢ok analojinin oldugu (f=9) iinitedir. Bu iinitede en ¢ok sozel, somut-somut, aktiflestirici ve
basit tiirde analojiye yer verilmistir. Yapisal-fonksiyonel, resimsel, sozel-resimsel, somut-soyut, soyut-
soyut, 6n ve son organize edici, genisletilmis, kisisel analoji tiirtinde bir analojiye ise rastlanmamustur.
“Diinyamiza toplu bakis” adli tiniteye bakildiginda toplamda 3 analojiye yer verildigi goriilmektedir.
Bu {initede yapisal, sdzel, somut-somut ve aktiflestirici tiirdeki analojiler esit diizeyde (f=3) yer
almaktadir. Geriye kalan yapisal-fonksiyonel, fonksiyonel, resimsel, resimsel-sozel resimsel, somut-
soyut, soyut-soyut, on ve son organize edici, kisisel ve basit tiirde analojiye yer verilmemistir.
“Yurdumuzda eski ¢aglarda kimler nasil yasamislardir?” adli {initede ise bir analoji yer almaktadir.
Bu analoji ise yapisal-fonksiyonel, sozel, aktiflestirici ve basit diizeydeki analojiye ornektir. Ders
kitabinin son {initesi olan “Tiirkler Orta Asya’da biiyiik uygarliklar gelistirdiler” iinitesinde ise

herhangi bir analojiye yer verilmemistir.

Ortaokul 1.simif sosyal bilgiler ders kitab1 ayrica metafor, atasozii ve deyimler agisindan da

incelenmistir. Tespit edilen metaforlar Tablo 3’te sunulmustur.
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Tablo 3. Ortaokul 1. sumif sosyal bilgiler ders kitabinda yer alan metaforlar

Sira No Benzeyen Benzetilen Sayfa No
1 Gergek bir toplum Okul 2
2 Glglii bir bag Okul arkadashigi 3
3 Canli bir toplum Okul 7
4 Gidecegi yeri bilmeyen bir yolcu Amagsiz insan 7
5 Okul toplumunun bagkan Miidiir 8
6 Ikinci yuva Okul 16
7 En kiiciik insan toplumu Aile 28
8 Ulusun temeli Aile 29
9 Insan toplumu Aile 29
10 Tiirk toplumunun temeli Aile 29
11 Can damari Yollar 66
12 Kara giin dostu Kizilay 75
13 Korkung silah Ucak 77
14 Altin anahtar Giileryiiz 82
15 Cennet Ulkemiz (Tiirkiye) 83
16 Barisin simgesi Zeytin dal 91
17 Silah deposu Ege adalar1 92
18 Koprii Catalca ve Kocaeli 109
yarimadalari
19 Beyaz altin Pamuk 146
20 Tarim sanat1 Turfanda sebzecilik 148
21 Tarih Akdeniz kiyilar 156
22 Kalp Ankara 177
23 Kalp ve beyin Ankara 178
24 Besik Asya 229
25 Kap1 Panama kanali 235
26 Koprii Yurdumuz (Tiirkiye) 237
27 Giiglii kale Tirkler 316

Tablo 3 incelendiginde ortaokul 1.smif sosyal bilgiler ders kitabinda 29 metafor Srnegine
rastlanmistir. En ¢ok “aile” kelimesi ile ilgili metaforlara (4 kez) yer verilmistir. Ornegin “Aile, en
kiiglik insan toplumudur” (s.29), “Aile, Tiirk toplumunun temelidir” (s. 29) seklinde orneklere
rastlanmistir. “Aile” kelimesinden sonra ise en ¢ok Ankara (2 kez) ve yurdumuz/iilkemiz (2 kez)
kelimesine iliskin metaforlarin oldugu belirlenmistir. Bunlara “Ankara, Tiirkiye'nin kalbi ve beynidir”
(s. 178), “Yurdumuz, Asya ile Avrupa arasinda bir koprii gibidir” (s. 237) seklindeki 6rnekler

gosterilebilir.

Ortaokul 1.sinf sosyal bilgiler ders kitabinda yer alan deyimlere iligskin elde edilen bulgulara

bilgiler Tablo 4’te yer verilmistir.

Ders kitabinda yer alan deyimlere iligkin bilgiler Tablo 4'te yer almaktadir.
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Tablo 4. Ders kitabinda yer alan deyimler

Sira  Deyim Sayfa No Frekans Sira Deyim Sayfa  Frekan
No No No s
1 Ortaya 120,318, 12, 23, 14 56 Yardimda 46b 1
cikmak 48,184, 186, 187, bulunmak
195, 223, 227,
250, 266, 307
2 Neden 69,71,83,124, 13 57 Ise girmek 3 1
olmak 127,187,223,
230, 260, 275,
276, 305, 316
3 Elde etmek 45,59, 92, 119, 9 58 Tiyleri 69a 1
141, 163, 206, tirpermek
209, 235
4 Ele gecirmek 167, 178, 8 59 Caba harcamak 75 1
200,202,
276a,282, 315,
321
5 Zarar 4,5,10, 16, 43, 6 60 El degistirmek 78 1
vermek 173
6 Ortadan 77,299a, 309, 6 61 iyi gelmek 80 1
kalkmak 310, 311, 319
7 Destek 5a, 35,40,44,76, 6 62 Hor bakmak 82 1
olmak 79
8 Ortadan 123,167a, 280, 6 63 Ders almak 92 1
kaldirmak 305a, 318a,320
9 Ozen 5b, 9,11, 16, 32 5 64 Ders vermek 102 1
gostermek
10 Karsi 213, 299, 312, 5 65 Aylik baglamak 117a 1
koymak 315a, 316a
11 Temiz 4,5¢, 8,14, 36 5 66 Elinden almak 130b 1
tutmak
12 Sikintiya 76a, 68,78, 82 4 67 Go6z yummak 130c 1
dismek
13 Saygt 286, 315b, 13, 4 68 El koymak 130d 1
gostermek 296
14 Yol 50, 82a, 84, 301 4 69 Yol almak 130e 1
gostermek
15 Eyleme 130, 132, 213a, 4 70 Siirgtin vermek 135 1
gecmek 315¢
16 Yer tutmak 103,118,142,165 4 71 Denize dokmek  132a
17 Karar almak  16a, 46, 178 3 72 Zarar gormek 146
18 Zorunda 19, 76b, 303 3 73 Ad almak 162
kalmak
19 Eline gegmek  79a, 156, 233 3 74 Hizmete girmek 163a
20 Karar 85, 203, 282a 3 75 Onde gelmek 165a
vermek
21 Bas egmek 296a,299b 301a 3 76 Geri gekilmek 168
22 Yol agmak 299¢,301b,305b 3 77 Elde tutmak 168a
23 Yok olmak 115, 123a, 269 3 78 Cembere almak  169b
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24
25

26

27
28

29
30

31

32

33

34
35

36

37
38

39
40

41
42

43
44

45

46

47
48

49

50

51

52

53

Yol aramak
Uzerine
ylriimek
Meydana
gelmek

Ad vermek
Katkida
bulunmak
Bosa gitmek
Emek
harcamak
Zarara
ugramak
Ortaya
cikarmak
Son bulmak

Yer almak
Ayak
basmak
GoOzden
gecirmek
Tgi cekmek
Pusu
kurmak
Sona ermek
Hesap
tutmak

Ders gormek
Bosa
¢ikarmak
Kars: gelmek
Ceza vermek

Ceza almak

El ele
vermek

Hos gormek
Giiveni
sarsilmak
Sevgi
beslemek
Kenara
cekilmek
Hatir sormak

Kiraya
vermek
Ornek olmak

130a,299d,301c¢
308, 321a

11a, 158

16b, 123b
29, 84

33, 207
38, 81

70, 71a

117, 250a

104, 237

153, 194
217,218

169, 279

186a, 200
201d, 293

265, 276b

7

9a

11b
11c

11d

13a
5a

29a

29b

30

30a

31

79
80

81

82
83

84
85

86

87

88

89
90

91

92
93

94
95

96
97

98
99

100

101

102
103

104

105

106

107

108
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Esir diismek
Yok etmek

Yer kaplamak

Imkan vermek
Hiz vermek

Acik vermek
Elden ¢ikmak

Geri ¢evirmek

Pusuda
beklemek

Iki ates arasinda

kalmak
Yol kesmek
Ele gegmek

Gozii olmak

Basta gelmek
Maceraya
atilmak

Kiil olmak
Temel atmak

Pusuya diismek

S6z dinlemek

Sonug ¢ikarmak

Kiligtan
gecirilmek
Boyunduruk
altina girmek
Can vermek

Ele almak
Adini1 vermek

Acqiga vurmak

Birbirine
diismek
Kars1 karsiya
gelmek

Goz dikmek

Kolaylik

169c¢
173a

183

190
199

199a
201a

201b

201c

202a

213b
256

260b

270
280a

281
286a

301d
301e

301f
301g

302

302a

307a
310a

312a

314

315d

316¢

44a

1
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gostermek
54  Raziolmak 33a 1 109 Ceza kesmek 46a
55  Isi diismek 34 1 110 Dile getirmek 35a
56  Buyruguna 320
girmek
Toplam=229

Tablo 4 incelendiginde ders kitabinda yer verilen deyimlerin varliginin yetersiz oldugunu
soylemek miimkiindiir. Ders kitabinda 110 farkli deyim toplamda 229 kere kullanilmistir. Tespit
edilen deyimlere bakildiginda en ¢ok ortaya ¢ikmak (f=14), neden olmak (f=13), elde etmek (f=9), ele
gecirmek (f=8) deyimlerinin kullanildig1 goriilmektedir. Deyimlerin sayfa sayilarma dagilisina

bakildiginda ise ders kitabinin genelinde deyimlerin kullanildig1 sdylenebilir.

Ders kitabi ayrica atasozleri varlig1 agisindan da incelenmis ve tespit edilen atasozlerine iliskin

bilgiler tablo 5'te sunulmustur.

Tablo 5. Ders kitabinda yer alan atasozleri

Sira No Atasozii Sayfa No Frekans
1 Aslan yatagindan belli olur. 2 1
2 Birlikten gii¢ dogar. 5 1
3 Bir elin nesi var, iki elin sesi var. 13 1
4 Herkes ayagini yorganina gore uzatmalidir. 30 1
5 Komsu komsunun kiiliine muhtagtir. 35 1
6 Dag daga kavusmaz insan insana kavusur. 36 1
7 Can bogazdan gelir. 65 1
8 Damlaya damlaya gol olur. 78 1
9 Ev alma komsu al. 34 1
10 Giines girmeyen yere doktor girer. 32 1

Tablo 5e bakildiginda ders kitabinda 10 farkli atasoziine yer verildigi belirlenmistir.
Belirlenen bu atasézlerinin ders kitabinda birer kez kullanildig1 gériilmektedir. Kullanilan atasozleri
incelendiginde yardimlasma (Bir elin nesi var iki elin sesi var, birlikten gii¢ dogar), tasarruf (damlaya
damlaya g6l olur, ayagini yorganina gore uzat) ve komsuluk (komsu komsunun kiiliine muhtagctir, ev
alma komsu al) konularinin 6n plana ¢ikarildig1 soylenebilir. Atasozlerinin ders kitabindaki sayfa
sayilarina dagilisina bakildiginda ilk 78 sayfada atasozlerinin kullanildigi goriilmektedir. Buradan

hareketle atasozlerinin ders kitabinin geneline yayilarak kullanilmadigini séylemek miimkiindiir.

Arastirmada ders kitabinda yer alan metafor, atasozii ve deyimlerin tinitelere dagilis1 da

incelenmistir. Elde edilen bulgular Tablo 6’da verilmistir.
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Tablo 6. Metafor, atasozii ve deyimlerin iinitelere gore dagilis:

Unite Ad Metaforlar Atasozleri Deyimler Toplam
2,3,7,7a,8, 2,5,13,30,32, 34,5, 5a,5b,5¢,7,8,8a,9,9a, 10, 102
16,28,29,29a,  34,35,36,65, 10a,11, 11a, 11b, 11c, 11d, 12, 13,
Yasadigimiz 29b, 66, 75, 78 13a,14,16, 16a, 16b, 19, 23, 29, 29a,
Topluluklar icinde 77,82, 83 (f=10) 29b, 30, 30a,31,32,33, 33a, 34,35,
(f=15) 35a,36, 38,40,43,44, 44a, 45, 454, 46,
Haklarimiz ve
Gorevlerimiz 46a, 46b, 48,50,59,68,69, 69a,70,71,
71a,75, 76, 76a, 76b, 77,78, 78a,79,
79a,80, 81,82,82a,82b, 83, 84, 84a, 85
(t=77)
91, 92, 109, - 92,92a,102, 103,104,115,117, 117a, 84
146,148, 156, 118,119,120, 123, 123a,
177,178 123b,124,127,130, 130a, 130D,
(f=8) 130¢,130d, 130e,132, 132a, 135,
141,142,146, 153, 156,158, 162, 163,
Yurdumuzun 163a,165, ,167, 167a, 167b, 167¢,168,
. 168a, 169, 169a, 173,173a, 177,178,
Neresinde
Yasiyoruz? 178a, 183, 184,186, 186a, 187,
187a,190, 194,195,197, 199, 199a,200,
200a,201, 201a, 201b, 201¢,202,,202b,
203,206, 207,209,213, 213a, 213b
(f=76)
Diinyamiza Toplu 229, 235, 237 - 217, 218, 223, 223a, 227, 230,233, 12
Balas (£=3) 235, 237
(£=9)
Yurdumuzda Eski - 250, 250a,256,260, 260a,260b,265, 23

Caglarda Kimler 266,266a, 269, 270, 275, 276, 276a,

Nasil - 276b, 279,280, 280a, 281,282,

Yasamuglardir? 282a,286, 2862,

(f=23)
316 - 293,296, 296a,299, 299a, 299b, 299¢, 45
(f=1) 301, 301a, 301b, 301¢, 301d,
Turkler Orta 301e,302, 302a, 303, 305, 305a,

Asya’da Biiyiik 305b,307, 307a, 308, 309,310, 310a,
Uygarliklar 311,312, 312a, 314,315, 315a, 315b,
Geligtirdiler 315¢, 316, 316a, 316b, 316¢,318,

318a, 319,320, 320a, 321, 321a
(f=44)
Toplam 27 10 229 266

Tablo 6 incelendiginde en ¢ok metaforun, atasdziiniin ve deyimin birinci iinite olan
“Yagadigimiz Topluluklar Iginde Haklarimiz ve Gorevlerimiz” adli {initede yer aldig1 goriilmektedir.
Atasozlerinin {iinitelere dagihismna bakildiginda sadece yine “Yasadigimiz Topluluklar Iginde
Haklarimiz ve Gorevlerimiz” adli tinitede yer almasi dikkat gekicidir. Deyimler her {initede yer
almakla birlikte en az “Diinyamiza Toplu Bakis” adli {initede yer almaktadir. Metaforlara
“Yurdumuzda Eski Caglarda Kimler Nasil Yasamiglardir?” adli iinite disinda geri kalan tiim
tinitelerde az da olsa yer verildigi goriilmektedir. Uniteler bazinda degerlendirildiginde

“Yurdumuzda Eski Caglarda Kimler Nasil Yasamuslardir?” iinitesi disinda diger tiim iinitelerde
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deyim ve metaforlara birlikte yer verildigi anlasilmaktadir. Adi gegen bu tinitede sadece deyim soz

varligina yer verilmistir.
Tartisma ve Sonug

1978 yilinda basilan ortaokul 1.sinif sosyal bilgiler ders kitabinda yer alan s6z varliklarinin
(analoji, metafor, deyim ve atasozleri) kullanim durumunu belirlenmesinin amaglandig bu ¢alismada
ders kitabinda 18 analojiye yer verildigi belirlenmistir. Bu bulgu ortaokul 1.smif sosyal bilgiler ders
kitabinin analoji varlig1 agisindan giintimiizde okutulmakta olan ders kitaplarindan niceliksel olarak
iyi diizeyde olduguna ve kendi igerisinde orta diizeyde bir zenginlige sahip oldugu sonucuna isaret
etmektedir. Seyihoglu ve digerleri. (2022) yaptiklari ¢alismada 4, 5, 6 ve 7. siuf diizeyindeki sosyal
bilgiler ders kitaplarini analoji varlig1 agisindan ele almiglardir. Calismada 4. sinif diizeyinde 7, 5. sif
diizeyinde 8, 6. smif diizeyinde 9 ve 7. siuf diizeyinde ise 20 analojinin var oldugu ortaya
konulmustur. Bu c¢alisma ile Seyihoglu ve digerleri. (2022)'nin ¢alismasi karsilastirildiginda bu
calismada tespit edilen analoji sayisinin (£=18) Seyihoglu ve digerleri. (2022)'nin ¢alismasindaki 3 ayr1
smif diizeyindeki (4,5 ve 6) ders kitaplarinda yer alan analoji sayisindan fazla oldugu, 7. smif
diizeyindeki ders kitabinda yer alan analoji sayisina ise yakin oldugu goriilmektedir. Diger bir
calismada Seyihoglu ve Ozgiirbiiz (2013) 2009, 2010 ve 2011 yilinda basilan cografya ders kitaplarinda
yer alan analojileri incelemistir. Calismada 9. sinif diizeyinde 35, 10. smuf diizeyinde 8, 11. smuf
diizeyinde 17 ve 12. sinif diizeyinde 11 analojinin yer aldig1 belirlenmistir. Seyihoglu ve Ozgﬁrbiiz’ﬁn
(2015) c¢alismast ile bu galisma karsilastirildiginda bu calismada belirlenen analoji sayisinin (f=18)
Seyihoglu ve Ozgiirbiiz’iin (2015) calismasindaki 3 ayr1 smif diizeyindeki (10, 11 ve 12) ders
kitaplarinda yer alan analoji sayisindan fazla oldugu, 9. sif diizeyindeki ders kitabinda yer alan
analoji sayisindan ise az oldugu goriilmiistiir. Buradan hareketle 1978 yilinda basilan ortaokul 1.smnif
sosyal bilgiler ders kitabinin analoji varligi agisindan 2009 ve 2011 yillarinda basilan cografya ders
kitaplarindan daha zengin oldugunu sdylemek miimkiindiir. Aynt durum Thiele ve Treagust’in (1991)
¢alismast ile bu ¢alismanin karsilastirilmasinda da gegerlidir. S6z konusu ¢alismada 8 adet kimya ders
kitab1 incelenmis ve incelenen ders kitaplarinin hicbirinde belirlenen analojilerin sayis1 18i

gecememistir.

Aragtirmada ders kitabinda yer alan analojilerin analojik smiflamaya gore nasil bir dagilim
gosterdigi de incelenmistir. Calismada en ¢ok aktiflestirici, sdzel, somut-somut, yapisal ve basit analoji
tiiriine yer verildigi; resimsel, somut-soyut, soyut-soyut 6n ve son organize edici, kisisel analoji tiiriine
hi¢ yer verilmedigi sonucuna ulasilmistir. Calisma sunu da gostermektedir ki ders kitabinda
kullanilan analojiler zenginlik agisindan yeterli diizeyde degildir. Yani, ders kitabinda kullanulan
analojilerin {igte ikisi basit tiirden analojilerdir (Tablo 1). Calismadan elde edilen bu sonug literatiirle
ortlismektedir (Demirci Giiler ve Yagbasan, 2008; Kaya, 2010; Kose, 2022; Newton, 2003; Orgill ve
Bodner, 2006; Schreglmann, 2019; Seyihoglu ve digerleri., 2022; Thiele ve Treagust, 1991). Calismada
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kisisel analoji tiiriine hi¢ verilmedigi de belirlenmistir. Bu sonu¢ Schreglmann'mn (2019) ¢alismasiyla
ortiismekteyken Seyihoglu ve digerlerinin (2022), Seyihoglu ve Ozgiirbiiz’iin (2013) calismasiyla
celismektedir. Seyihoglu ve digerleri. (2022) calismalarinda ders kitab1 basina ortalama 5 kisisel analoji
oldugunu belirlemisken, Seyihoglu ve Ozgiirbiiz (2015) arastirmalarinda ders kitab1 bagina ortalama 3
kisisel analoji Ornegi oldugunu tespit etmislerdir. Calismada resimsel analoji tiiriine hig¢ yer
verilmezken, sozel-resimsel analoji tiiriine 1 kez yer verilmistir. Analoji sayisi bakimindan Thiele ve
Treagust’in (1991) calismasi her ne kadar bu ¢alismaya gore yetersiz olsa da anilan ¢alismada resimsel
analoji tlirtine (f=28) bu calismadakinden daha ¢ok yer verildigi belirlenmistir. Bu durum da
gostermektedir ki ortaokul 1.smnif sosyal bilgiler ders kitabinda yer alan analojiler nicelik olarak yeterli
olsa da nitelik olarak yeterli degildir. Seyihoglu ve digerlerinin (2022) ¢alismasinda da bu yonde bir
sonuca ulasilmistir. S6z konusu ¢alismada 6.sinuf sosyal bilgiler ders kitabinda dokuz analoji tespit

edilmistir. Tespit edilen analojilerin nitelik agisindan yetersiz oldugu sonucuna ulasilmistir.

Calismada tespit edilen analojilerin ders kitabindaki {initelere dagilisina bakildiginda en gok
“Yurdumuzun Neresinde Yasiyoruz?” adli iinitede (f=9), en az ise “Yurdumuzda Eski Caglarda
Kimler Nasil Yasamislardir?” adli initede (f=1) analojilere yer verildigi, “Tiirkler Orta Asya’da Biiyiik
Uygarliklar Gelistirdiler” adl1 {initede ise hi¢bir analojiye yer verilmedigi tespit edilmistir. Bu durum
analojilerin {initelere dengeli bir sekilde dagilmadig1 sonucunu ortaya ¢ikarmaktadir. Bu sonug Hidir
ve Didis-Korhasan (2018), Kose (2022) ve Seyihoglu ve digerlerinin (2022) ¢alismasiyla benzer 6zellik
gostermektedir. Bu ¢alismalarda da bazi iinitelerde daha sik analojiye yer verilirken bazi {initelerde

analojinin hi¢ kullanilmadig tespit edilmistir.

Ortaokul 1.smif sosyal bilgiler ders kitabinin metafor varligi acisindan incelenmesi sonucunda
ders kitabinda 27 adet metafor Ornegi tespit edilmistir. Bu bilgiden hareketle ders kitabinda
metaforlara az yer verildigi sdylenebilir. Bekdemir ve digerleri., (2021) 4, 5, 6 ve 7. siuf sosyal bilgiler
ders kitaplarini inceledikleri calismalarinda 4 ve 5. sinif diizeyinden 25’er metafor, 6. sinif diizeyinden
59, 7. smif diizeyinden 53 metafor oldugunu tespit etmislerdir. Bu baglamda metaforlarla ilgili bu
calismada elde edilen bu sonug ile Bekdemir ve digerlerinin (2021) 4 ve 5. simf diizeyinden elde
ettikleri sonuglarin ortiistiigii sOylenebilir. Anilan ¢alismada incelenen 4 ders kitabinin ortalamasi ile
bu calismada elde edilen metafor sayisi degerlendirilecek olursa Bekdemir ve digerlerinin
calismalarinda kitap basina diisen ortalama metafor sayisinin (f=40,5) daha ¢ok oldugu goriilmdiistiir.
Bu bilgilerden hareketle giiniimiiz sosyal bilgiler ders kitaplarinda daha ¢ok metafor kullanildigin
soylemek miimkiindiir. Yine Ozgiirbiiz (2013) 9,10,11 ve 12. smif diizeyinden cografya ders
kitaplarinda yer alan metaforlar: inceledigi calismasinda 9. siif diizeyinde 6, 10. siruf diizeyinde 10,
11. smnuf diizeyinde 33 ve 12. siif diizeyinden 36 metaforun varhigin tespit etmistir. Bu ¢alisma ile
Ozgiirbiiz'iin (2013) galismasi karsilastirildiginda ortaokul 1.sinuf sosyal bilgiler ders kitabinda tespit
edilen metafor sayisiun (f=27) Ozgﬁrbﬁz’ﬁn (2013) calismasinda ders kitab1 basina diigsen ortalama

metafor sayisindan (f=21,25) daha fazla oldugunu séylemek miimkiindiir.
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Ortaokul 1.smif sosyal bilgiler ders kitabinin deyim ve atasdzii varligi agisindan incelenmesi
sonucunda ders kitabinda 111 farkli deyime toplamda 229 kere, 10 farkli atasoziine toplamda 10 kere
yer verildigi belirlenmistir. Buna gore ders kitabinda deyimlere ve atasozlerine az yer verildigi
sOylenebilir. Kuzey (2021) ¢alismasinda 2018 yilinda basilan 6. sinif sosyal bilgiler ders kitabini deyim
ve atasozii varlig1 agisindan da incelemistir. Arastirma kapsaminda incelenen ders kitabinda 248 farklh
deyim, 2 adet farkl atasoziine yer verildigi tespit edilmistir. Calismada deyimlere yer verilme
durumu yeterli bulunurken atasozlerine yer verilme durumu yeterli bulunmamaistir. Kuzey’in (2021)
calismasiyla bu ¢alisma karsilastirildiginda bu ¢alismada deyimlere anilan arastirmaya gore daha az
yer verilmisken atasozlerine daha ¢ok yer verilmistir. Konuyla ilgili diger ¢alismalar da bu calismayla
ortiismektedir. Ilgili calismalar incelendiginde Uzun (2019) 5. simf Tiirkge ders kitabinda, Inan (2016)
5,6,7 ve 8. sinif Tiirkge ders kitaplarinda deyimlere az yer verildigini ortaya koymuslardir. Sanci-Uzun
ve Furtun (2017) ¢alismalarinda Tiirkce ders kitaplarinda (1-4.sinif), Uzun (2019) 5. siuf Tiirkce ders
kitabinda, Apaydin (2010) 6. sinif Tiirkce ders kitaplarinda, Temizkan (2008) 4, 5, 6 ve 7. sinf Tiirkce
ders kitaplarinda, Giifta ve Kan (2011) 7. smif Tiirk¢e ders kitabinda atasozlerinin oldukga az

kullanildigin tespit etmislerdir.
Arastirmadan elde edilen sonuglara dayali olarak su 6neriler sunulabilir:

1. 1978 ortaokul 1l.siuf sosyal bilgiler ders kitabinda yer alan analoji, metafor, atasozleri ve
deyimlerin kullanim durumunun ele alinmasi alanda yapilan giincel ¢alismalarin sonuglariyla
karsilagtirilarak giintimiiz ile gecmisi kiyaslama ve gelinen noktayr gorme adimna firsat

sunabilir.

2. Ders kitaplarinda kullanilan analoji, metafor, atasozii ve deyimlerin anlasilma diizeyi iizerine

karsilastirmali ¢calismalar yapilabilir.
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Introduction

One of the most important characteristics expected of individuals in our century is the skills to
apply what they have learned in their daily lives. To accomplish this, knowledge must be imparted in
a meaningful and permanent way. Establishing a connection between the known and the unknown,
the simple and the complex provides meaningful and permanent learning. Bruner (2021) stated that
knowledge acquired without such a connection would be quickly forgotten. Although the teacher has
important duties in observing this connection and relationship, auxiliary resources can also provide
benefits to teachers in terms of the realisation of meaningful learning. In this regard, textbooks are the

most commonly used supplementary resource.

Textbooks are the second most important element after the teacher in the education process,
and they are used all over the world, including in our country (Turkey), in the regular execution of the
curriculum and the proper teaching of the lessons by the teachers (Siiliikgii, 2018). Textbooks are an
important resource for transferring knowledge, skills, and values during the curriculum
implementation process, both inside and outside the classroom. Textbooks are useful teaching
materials that can be used by both students and teachers, can help both of them achieve course
objectives, can be effective in the implementation of education policies that countries carry out, and
can be useful in the implementation of quality education activities (Caner and Kurt, 2020). Textbooks
provide excellent opportunities for teaching new concepts, and the use of metaphors and analogies in
them both makes learning more permanent and improves its quality (Ozgiirbiiz, 2013). According to
Orgill and Bodner (2006), using analogies in textbooks can make them more appealing and allow them
to be read more fluently. In this context, the use of analogies, metaphors, idioms and proverbs in a
textbook, especially for teaching abstract subjects, will make learning meaningful and textbooks
effective. In relation to this purpose, the Turkish Language Teaching Programme for the target
audience at the 5th and 6th grade level (MoNE, 2020) employs analogy, metaphor, idiom and
proverbs (T.5.3.31. Makes inferences about what he/she reads. Cause-effect, purpose-effect, condition,
comparison, analogy, exemplification, expressions of emotion, exaggeration, objective and subjective

inferences are emphasised. expressions, exaggeration, objective and subjective inferences are
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emphasised. T.5.3.33. Distinguishes literal, figurative and term meaningful words in the text he/she

reads. T.6.4.7. uses proverbs, idioms and maxims to enrich his/her writings).

Analogy, which offers an important opportunity for meaningful and permanent learning
process, is defined as "the process of making a judgement based on the similarities between at least
two facts, objects, events" (Sonmez, 2017, p. 31). It is known that many people benefit from this
method in their daily lives. An analogy is expressed as a special type of similarity and inductive
reasoning (Paatz, Ryder, Schwedes, and Scott, 2004). An analogy is defined by Mayo (2008) as “an
explanatory tool established between the old and the new”. An analogy is the shortest way for the
teaching process to reach its goal (Dinger, 2011) and it is easy to teach concepts effectively in this way
(Crowley, 2002). Orgill and Bodner (2007) stated that analogies contribute to learners in learning,
visualizing new concepts, or recalling newly learned concepts. At this point, it should be noted that
analogies are a powerful teaching tool used in the teaching process (Richland and Simms, 2015). This
teaching tool allows students to develop cognitively and gain problem-solving and decision-making
skills (Deryakulu, Atal, and Sancar, 2020). The use of reasoning-based methods such as analogy in
educational environments plays an important role in students' acquisition of skills such as creative,
reflective, and critical thinking, which are among the main goals of education (Baserer, 2021). In
addition, this method ensures that students keep the information in their minds in a short way, no
additional burden is placed on their memory, and it is easy for them to use the information they have
acquired in different areas (Bayazit, 2011). Abstract subjects or subjects that are difficult to understand
for students become simple and concrete with an analogy, allowing students to learn intuitively
(Martin, 2003). By applying analogies in learning environments, students' sense of curiosity can be
activated, their desire to learn can be increased, and it can contribute to the development of critical

and questioning thinking skills (Erol-Sahin, 2020).

When the structure of analogy is analysed, it is seen that it contains two elements as "target
and source" (Orgill and Bodner, 2007). To give an example for a better understanding of what an
analogy is, blood can be compared to water. Just as human life ends without blood, a human cannot
live without water as well. Here, the target is blood, and the source is water. Blood is compared to

water and its importance for life is explained through this analogy.
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When the related literature was examined, analogies were found to be classified into six
categories according to their analogical relationship, presentation format, condition, position, level of
enrichment, and whether they are personal (Seyihoglu, Ozgiirbiiz, and Torun, 2022). Figure 1 depicts

the types of analogies.

Structural Pictorial noreta Conarets
Source and target alike in terms of Similarly between source and target Concrete-Concrete
physical appearance presented by using pictures Both source and target are concrete
Functional Verbal-Pictorial Abstract- Abstract
Source and target alike in terms of Similarly between source and target Both source and target are abstract
their fuctions presented by using words and pictures
ral - Eunctional Verbal Concrete — Abstract
There is smilarly between source and Similarly between source and target Source is concrete, target is abstract
target both structural and functional presented by using words
ACCORDING TO ANALOGICAL ACCORDING TO PRESENTATION ACCORDING TO CONDITION
ANALOGIES
- v -~
ACCORDING TO POSITION A ORI O O LEVEL OF PERSONAL ANALOGIES
Advance Organizer it Detatas §€_r;l,p¢?_ iiatrad
i i i i Is not stated justification or limitedness
Analogy is used;e&:::;:g of the subject belweenEsmlu;:Ia :"d targot Personal Analogies
nriche Analogies are built to allow students
Activator It is stated justification or limited ! .
Analogy is used during the subject or L2 sbae?we.:: ',(‘,f,amg“aﬁé [I::vg:[ [ess putting in to target pts,
lesson Extented rinciples or conditions
Post Synthesizer It is stated multiple jusfifications and R P
Analogy is used after the subject or limitedness between source and

target or it is used muitiple sources to

lesson explain target

Figure 1. Types of analogy (Ozgiirbiiz, 2013)

Similarly, metaphors are a type of analogy that includes a relationship between a target and a
source and are frequently confused with analogy due to their similarity. Metaphors, like analogies, are
important and valuable vocabulary. Metaphors are frequently used to represent abstract elements,
provide long-term and meaningful learning, and promote critical thinking. Metaphors allow us to
compare elements such as two concepts, facts, or events and present the similarities between these
elements metaphorically (Ozgiirbiiz, 2013). Metaphors can be said to have similar features to
analogies in terms of their contribution to education and training. On the other hand, metaphors that
are similar to analogies in terms of presenting information and the benefits it provides are
distinguished from analogies by minor differences. Metaphors make it possible to combine unrelated
concepts by establishing similarities between different elements and offering a new perspective
(Wagenheim, Clark, and Crispo, 2009). In other words, metaphors establish new mental schemas by
establishing a relationship between two dissimilar phenomena (Saban, 2009). Analogies can often be
confused with metaphors due to their structure and characteristics, while metaphors can often be
confused with idioms and proverbs. While some metaphors are considered idioms in some studies,

the same expressions are seen to be considered idioms in other studies.

Idioms and proverbs, like analogies and metaphors, are used in teaching because they
embody knowledge and provide benefits for easy learning. Idioms and proverbs from literary genres
help students develop positive attitudes toward the lesson by embodying abstract topics and concepts
while also drawing attention to the lesson, increasing motivation and success (Kaymakgi, 2013).

Proverbs are short and clear expressions, provide fluency to the expression and open the way to tell a
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lot with few words (Celikkaya and Esen, 2017). A well-chosen proverb can explain what dozens of
sentences cannot (Dogan, 2014). Also, idioms are authentic phrases used to describe a concept, event,
or phenomenon. Idioms, unlike proverbs, do not serve the purpose of lecturing or guiding, but rather
are phrases that pique the audience's interest in the subject by adding attractiveness to the narrative

(Bagci, 2010).

When the textbooks are analysed, it is seen that there are studies examining the use of analogy
in the literature (Akcgay, 2016; Ozgﬁrbiiz, 2013; Curtis and Reigeluth, 1984; Calik and Kaya, 2012;
Demirci-Giiler and Yagbasan, 2008; Glynn and Takahashi, 1998; Harrison, 2001; Iding, 1997; Orgill and
Bodner, 2006; Toprak and Pekmez, 2011; Yener, 2012; Thiele and Treagust, 1994; Thiele and Treagust,
1995). Among these studies, Demirci-Giiler and Yagbasan (2008) found 89 analogies in their study in
which they examined the textbooks used in primary school science and technology teaching. They
stated that the analogies used in the books were simple and the connections between the “target” and
“source” were not established well. In addition, some analogies were very difficult to understand.
Orgill and Bodner (2006) examined eight biochemistry textbooks to see how analogies were used and
presented. They found 158 analogies used in the biochemistry textbooks. When the type of analogies
used in the books were analysed, it was found that more than half of them were enriched analogies. It
was emphasised that analogies were not presented effectively in the books examined. Akgay (2016)
investigated the use of analogies in 15 textbooks, including four biology, five physics, and six
chemistry textbooks. 92 analogies were found in the textbooks. The majority of the determined
analogies were simple analogies. In another study, Seyihoglu and Ozgiirbiiz (2015) examined
analogies in 9th, 10th, 11th, and 12th-grade geography textbooks. A total of 71 analogies were
identified in their study, and most were concrete-abstract analogies. They stated that the analogies in
the textbooks examined in the study were quantitatively insufficient and also had some deficiencies in
the qualitative sense. Seyihoglu, Ozgiirbiiz and Torun (2022) examined analogies in social studies
textbooks, one each from the 4th, 5th, 6th and 7th grades. As a result of their study, they revealed that
the textbooks mostly included personal analogies, the use of analogies increased as the grade level

increased, and the analogies were not sufficient in terms of both quality and quantity.

Among the studies on metaphors in the field of social studies, studies on metaphorical
perception were found to be prominent. Metaphorical perception studies were conducted with
teachers, students, and teacher candidates on concepts related to many fields such as history,
geography, citizenship, and the environment. On the other hand, one study was found to examine
social studies textbooks in terms of metaphors. In that study, Bekdemir, Tagrikulu and Cobanoglu
(2021) stated that the 4th and 5th-grade textbooks included fewer metaphors than the 6th and 7th-
grade textbooks. It is also possible to come across studies in which metaphors and analogies were
discussed together in different subject areas. In this sense, Ozgiirbiiz (2013) examined the use of

metaphors and analogies in geography textbooks and Giilcan (2021) in biology textbooks.
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When the literature about the studies on idioms and proverbs in social studies was examined,
the following studies were found: The study by Celik (2011) examining the use of proverbs and
idioms in the learning field chosen from the social studies textbook, the study by Celikkaya and Esen
(2017) in which proverbs and idioms were discussed in the context of values education in social
studies, the study by Gérmez (2018) in which social studies textbooks were examined in terms of the
use of literary products, the study by Ibret, Avci, Karabiyik, Giiles and Demirci (2017) in which
teachers’ opinions were taken on the use of literary products in the teaching of values, the study by
Kaymaka (2013) in which social studies textbooks are handled in terms of the use of literary products,
the study by Kuzey (2021) in which the status of idioms and proverbs in the 6t-grade social studies
textbook was examined, the study by Mindivanli, Kiiciik, and Aktas’s (2012) which the use of
proverbs and idioms in values education in social studies course was discussed, the study by
Mindivanl Akdogan, Boztas, and Kog (2014) in which the use of values and proverbs in the teaching
of values in the history of revolution textbooks was examined, the study by Sonmez (2014) in which
proverbs were examined in terms of social studies values. It can be seen that these studies mostly deal
with proverbs and idioms in the context of values education or in the context of the use of literary
genres in social studies. However, the use of proverbs and idioms in textbooks was mostly evaluated
together with different literary genres that were not specifically addressed. It was stated that proverbs

and idioms were used shallowly in the mentioned textbooks.

The social studies course is one of the important courses that contains knowledge of many
different disciplines such as history, geography, economics, political science, anthropology,
philosophy, and also contains abstract concepts and subjects (Unal and Er, 2017). The use of student-
centered methods such as analogy and metaphor and the inclusion of idioms and proverbs in social
studies lessons will contribute to the realization of more efficient learning by concretizing abstract
subjects. As in all fields of education, the methods, techniques, strategies, and materials used during
education in social studies affect the efficiency of educational activities. It is possible to say that the
social studies textbooks and the methods and techniques used in the course play an important role in
students' knowledge structuring. The use of analogies, metaphors, proverbs, and idioms in social
studies teaching, both in textbooks and during the teaching of the course, will contribute to the
education-teaching process. In this context, it can be said that revealing the level of analogy,
metaphor, idiom, and proverb in social studies textbooks will contribute to the field. When the
literature is examined, it becomes clear that the number of studies on the subject (Bekdemir et al.,
2021; Kuzey, 2021; Seyihoglu et al., 2022) is quite limited. This study, on the other hand, is thought to
be unique and significant because it examines a different textbook than previously examined social
studies textbooks and evaluates the analogies, metaphors, proverbs, and idioms in the textbook in the
same study. The purpose of this study is to guide field experts, textbook authors, teacher candidates,

and teachers. Considering the use of analogies, metaphors, proverbs, and idioms in the 1978
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secondary school 1st-grade social studies textbook, which is thought to be an inspiration for current
textbooks, may provide an opportunity to compare the present and the past and see the distance

covered.

As a result, this study examined the 1978 secondary school 1st-grade social studies textbook in
terms of analogy, metaphor, idioms, and proverbs separately. This study aims to determine the usage
of vocabulary (analogy, metaphor, idiom, and proverb) in a secondary school 1st-grade social studies

textbook published in 1978. The following are the study's sub-problems:
Each will be treated as a separate sub-problem.

1. What is the frequency of use of analogies in the textbook and their distribution

according to analogy classification and units?

2. What is the frequency of use of metaphors, proverbs, and idioms in the textbook and

how is their distribution according to units?
Method

In the study in which the middle school 1st grade social studies textbook was analysed in
terms of the use of analogy, metaphor, proverbs and idioms, document analysis technique was used
by adopting a qualitative approach. Document analysis technique is one of the important data sources
that provide intensive information directly on the researched subject (Hodder, 2000) and is preferred
in cases where the relevant people cannot be reached directly (Ozmen and Karamustafaoglu, 2019). In
this technique, the document is coded and analyzed within the framework of specified criteria. Thus,
it is possible to make inferences by revealing the direction of the trend in the existing resources
(Cresswell, 2016). The data source of this study is the secondary school 1st-grade social studies
textbook of 1978.

Documents Examined

The social studies textbook for the first grade of secondary school was examined in this study.
The Turkish Historical Society published the textbook on behalf of the Ministry of National Education.
It was written by Kazim SAYMALI, published in 1978, and has 332 pages. As analysed in Alaca's
(2017) study, the selection of this textbook was influenced by the fact that it was the only textbook
used at the Middle I level between 1978 and 1985 and that it was the only textbook in the field of
education at the Middle I level for the longest time before the military rule that started on 12
September 1980 and before the transition to uninterrupted eight-year education within the scope of
the XVth National Education Council convened in 1996. In addition to all these, the fact that the book

belonged to the publishing house of MoNE was also effective in the selection.
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Data Collection

After deciding on the topic of the study, the document was obtained from a website that sells
used books, and the analysis began. No application for ethics committee approval was made because

the subject of the study does not require it.
Data Analysis

Two different analysis methods were used in the study to identify and categorize analogies,
metaphors, proverbs, and idioms in the social studies textbook. Content analysis was used to identify
analogies, metaphors, idioms, and proverbs. The descriptive analysis method was used to categorize
analogies and distribute analogies, metaphors, idioms, and proverbs according to units. The
conceptual structure is known in descriptive analysis, and the analysis is done with predetermined

codes (Yildirim and $Simsek, 2016). As a result, descriptive analysis was chosen for this study.

The analogy categories found in the studies of Curtis and Reigeluth (1984), Thiele and
Treagust (1991), and Sahin (2010) were used in the classification of analogies in the textbook. For the
analysis, each researcher read the textbook independently and identified the sentences they thought
were analogies, metaphors, proverbs, and idioms. The sentences under these four headings, as well as
their page numbers, were recorded in a file by the researchers. One of the researchers brought
together the results of the first analysis performed by three researchers at different times and
durations, and the agreed-upon and different aspects were then combined in a single table. About
three months after the first coding, the researchers came together and exchanged ideas about
independent coding and the determined data. For the reproducibility (external validity) and
consistency (internal validity) of the study (Yildirim and Simsek, 2016), the researchers expressed their
opinions on the codes they had previously created. The initial and final encodings, created
independently, were largely agreed upon. The types of analogies were determined at the second
meeting for the classification of analogies, and it was decided to seek expert opinions on points of
disagreement. The identified analogies and metaphors were sent to an expert who conducted studies
on analogies and metaphors, and their opinion was sought. The determined proverbs and idioms
were checked on the Turkish Language Institution's website (Web 1) and forwarded to the Turkish
language expert. The analysis process was terminated and the data were tabulated after receiving
expert opinions and ensuring inter-coder reliability. Figure 2 depicts an example of analogy analysis

and coding.
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Structural Enriched
Functional
According to According to
analogical - level of
relationship enrichment
. According to
Am’f‘? gto —— presentation
ROMECD format
Activator SN
Verbal-Pictorial

Figure 2. Secondary school 1st-grade social studies textbook analogy analysis examp

Analogies, metaphors, proverbs, and idioms used in the 1978 Social Studies textbook, the
distribution of analogies according to the units and the related findings are presented in tables with
their frequency information. The description of each table is given below the relevant table. In the
tables, the findings are given with the page number in the textbook, so that the analogy can be
confirmed from the relevant textbook. For example, the code SB-131 refers to page 131 of the middle

school 1st-grade social studies textbook.
Ethical Permissions of Research

Since data was not collected from humans in this study, the study does not require ethics

committee approval.
Findings

The findings section examines and presents the use of analogies in the secondary school 1st-
grade social studies textbook, the distribution of these analogies according to the analogical categories,
the distribution of analogies according to the units, the frequency of the idioms and proverbs in the
textbook, respectively. Table 1 depicts the use of analogies in the secondary school 1st-grade social

studies textbook and the distribution of these analogies according to the analogical classification.
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Table 1. The use of analogies in the textbook and distribution by analogical categories

Analogies Frequency Page
Analogical Structural 12 SB-26, SB-52, SB-90, SB-135, SB-158, SB-166, SB-184,
Relationship SB-189, SB-196, SB-222, SB-223, SB-230
S Functional 3 SB-124, SB-142, SB-192
Structural 3 SB-40, SB-47, SB-253
Functional
Presentation  Verbal 17 SB-26, SB-40, SB-52, SB-90, SB-124, SB-135, SB-142,
Format SB-158, SB-166, SB-184, SB-189, SB-192, SB-196, SB-
222, SB-223, SB-230, SB-253
Verbal-Pictorial 1 SB-47
Condition Concrete-concrete 18 SB-26, SB-40, SB-47, SB-52, SB-90, SB-124, SB-135,

SB-142, SB-158, SB-166, SB-184, SB-189, SB-192, SB-
196, SB-222, SB-223, SB-230, SB-253
Concrete-Abstract -
Abstract-Abstract -

Position Advance -
Organizer
Activator 18 SB-26, SB-40, SB-47, SB-52, SB-90, SB-124, SB-135,
SB-142, SB-158, SB-166, SB-184, SB-189, SB-192, SB-
196, SB-222, SB-223, SB-230, SB-253
Post Synthesizer -
Level of Simple 10 SB-26, SB-90, SB-124, SB-135, SB-142, SB-158, SB-
Enrichment 184, SB-189, SB-196, SB-253
Enriched 6 SB-40, SB-47, SB-52, SB-166, SB-192, SB-230
Extended 2 SB-222, SB-223
Total 18
Personal -
Analogies
Total 18

As seen in Table 1, the secondary school 1st-grade social studies textbook included 12
structural, 3 functional, and 3 structural-functional analogies according to their analogical
relationships. In other words, the number of structural analogies in the textbook was 4 times of the
functional and structural-functional analogies. While 17 verbal analogies were included in the
textbook according to the presentation format, the verbal-pictorial analogy was included only once. A
pictorial analogy was never used. While 18 concrete-concrete analogies were included in the textbook
in terms of their condition, concrete-abstract and abstract-abstract analogy types were not included at
all. 18 activators were used in terms of the position, while advance organizer and post-synthesizer
were not included. According to the level of richness, 10 simple, 6 enriched, and 2 extended analogies
were included. No personal analogies were included in the textbook. A total of 18 analogies were
identified in the secondary school 1st-grade social studies textbook. While the textbook mainly
included activator, verbal, concrete-concrete, structural, and simple analogies, it did not include any

pictorial, concrete-abstract, abstract-abstract, advance organizer, or post-synthesizer analogies.
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Table 2 depicts the distribution of analogies and types in the secondary school 1s-grade social

studies textbook according to the units.

Table 2. Classification of analogies in textbook according to units and analogy types

The Unit According to According to According to According to According to
Analogical Presentation Condition Position Level of
Relationships Format Enrichment
Q - . g
b= =] D 2 50 i
= I = g ﬁ i’? if‘.) S = ";:: = =
E 5§ §/_ = & § 38 § ¢ £ E o B & g
g € €' 5 E® 8 £ & § £ % = 3 § % %
E &€ E/ 8 T § £ 2 5§ & £ B g E £ g5 g
n =2 nhE o> a9 > V) < V) < < ~ 95 &3 3]
Our Rights 29 26 - 47 26 = 26 - 26 40 = - 5)
and Duties 40 29 29 - 40 29 47
in the 26 = 47 40 40 29 47 52
Communitie 52 52 47 52
s We Live In 52
Where do 90 12 - 90 - - 90 - - 90 - 90 - - 9
we live in 15 4 12 12 - 12 12 16
our country? 8 14 4 4 4 4 6
16 2 14 14 14 14 19
6 19 2 2 2 2 2
18 2 15 15 15 15
4 8 8 8 8
18 16 16 16 18
9 6 6 6 4
19 18 18 18 18
6 4 4 9 9
18 18 18 19
9 9 4 6
19 19 19
2 2 2
19 19 19
6 6 6
Overview of 22 - - 22 - - 22 - - - 22 - -- 23 22 - 3
Our World 2 2 2 2 0 2
22 22 22 22 22
3 3 3 3 3
23 23 23 23
0 0 0 0
Who  lived - - 25 25 - - 25 - - - 25 - 25 - - - 1
in our 3 3 3 3 3

country in

ancient

times  and

how?

Turks - - - - - - - - - - - - - - - -
Developed

Great

Civilizations

in  Central

Asia

When Table 2 is examined, 5 analogies were identified in the unit called "Our rights and
duties in the society we live in", according to the distribution of 18 analogies in the secondary school
1st-grade social studies textbook to units. These analogies were mostly concrete-concrete and activator.

In this unit, no analogy was found in the functional, pictorial, concrete-abstract, abstract-abstract,
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post-synthesizer, extended, or personal analogy categories. The only verbal-pictorial and advance-
organizer analogy in the textbook was also included in this unit. The unit named “Where do we live in
our country?” was with the most analogies (f=9) in the textbook. In this unit, verbal, concrete-concrete,

activator, and simple analogies were mostly used.

No analogy in the categories of structural-functional, pictorial, verbal-pictorial, concrete-
abstract, abstract-abstract, advance organizer, post-synthesizer, extended, or personal was
encountered. When we look at the unit called “Overview of Our World”, it can be seen that there was
a total of 3 analogies in this unit. Structural, verbal, concrete-concrete, and activator analogies were
included at an equal level (f=3) in this unit. The structural-functional, functional, pictorial, pictorial-
verbal, concrete-abstract, abstract-abstract, advance organizer, post-synthesizer, personal, or simple
analogies were not included. There was one analogy in the unit named “Who lived in our country in
ancient times and how?”. It was structural-functional, verbal, activator, and simple analogy. No
analogies were included in the last unit of the textbook, “The Turks developed great civilizations in

Central Asia”.

The secondary school 1st-grade social studies textbook was also examined in terms of

metaphors, proverbs, and idioms. The identified metaphors are presented in Table 3.
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Table 3. Metaphors in the secondary school 1st-grade social studies textbook

No. Source Target Page No.
1 A real society School 2
2 A strong bond School friendship 3
3 A vibrant society School 7
4 A traveler who doesn't know where he's Aimless person 7
going
5 Head of the school society Manager 8
6 Second nest School 16
7 Smallest human society Family 28
8 The foundation of the nation Family 29
9 Human society Family 29
10 The foundation of Turkish society Family 29
11 Lifeblood Roads 66
12 A foul-weather friend Red crescent 75
13 Scary weapon Airplane 77
14 Golden key Smiling face 82
15 Heaven Our country (Turkey) 83
16 Symbol of peace Olive branch 91
17 Gun store Aegean islands 92
18 Bridge Catalca and  Kocaeli 109
peninsulas
19 White gold Cotton 146
20 Agricultural art Vegetables in early season 148
21 History Mediterranean coast 156
22 Heart Ankara 177
23 Heart and brain Ankara 178
24 Cradle Asia 229
25 Gate Panama Canal 235
26 Bridge Our homeland (Turkey) 237
27 Mighty castle The Turks 316

As shown in Table 3, 29 metaphors were found in the textbook. Metaphors related to “family”

were mostly used (4 times). There were examples such as “Family is the smallest unit of society”

(p-29), and “Family is the foundation of Turkish society” (p. 29). Following the “family”, the

metaphors related to Ankara (2 times) and our country (2 times) were used the most. Examples of

these included “Ankara is the heart and brain of Turkey” (p. 178), and “Our country is like a bridge

between Asia and Europe” (p. 237).

are given in Table 4.

The findings regarding the idioms in the secondary school 1st-grade social studies textbook
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No Idioms Page Number Frequency No Idioms Page F
Number
1 Arrive on the 120,318, 12, 23, 14 56 Help out 46b 1
scene 48,184, 186, 187,
195, 223, 227,
250, 266, 307
2 Give cause 69, 71, 83, 124, 13 57 Get a job 3 1
for 127, 187, 223,
230, 260, 275,
276, 305, 316
3 Get hold of 45, 59, 92, 119, 9 58 Get the shivers 69a 1
141, 163, 206,
209, 235
4 Take ahold 167, 178, 8 59 Make an effort 75 1
200,202,
276a,282, 315,
321
5 Play hell 4, 5, 10, 16, 43, 6 60 Pass into other 78 1
with 173 hands
6 Be off the 77,2993, 309, 6 61 Be good for 80 1
table 310, 311, 319
7 Give 5a, 35,40,44,76, 6 62 Look down on 82 1
someone a 79
back
8 Make way 123,167a, 280, 6 63 Learn one's 92 1
with 305a, 318a,320 lesson
9 Take pains 5b, 9,11, 16, 32 5 64 Teach someone 102 1
a lesson
10 Set your face 213, 299, 312, 5 65 Put somebody 117a 1
against 315a, 316a on salary
11 Keep clean 4,5¢, 8,14, 36 5 66 Dispossess of 130b 1
12 Land 76a, 68,78, 82 4 67 Shut one's eyes 130c 1
yourself in to
the soup
13 Show respect 286, 315b, 13, 4 68 Put hands on/ 130d 1
296 seize
14 Give a lead 50, 82a, 84, 301 4 69  Wend your way 130e 1
15 Spring into 130, 132, 213a, 4 70 Shoot forth 135 1
action 315c¢
16 Take up alot 103,118, 142,165 4 71 Throw the 132a 1
of room enemy into the
sea
17 Take a 16a,46,178 3 72 Get harmed 146 1
decision
18 Be obliged to 19, 76b, 303 3 73 Take its name 162 1
from
19 Fall into 79a, 156, 233 3 74 Come on stream 163a 1
somebody's
hands
20 Hand down 85, 203, 282a 3 75 Be at the 165a 1
a decision forefront/lead
21 Bow down 296a,299b30la 3 76 Drawback 168 1

to
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22

23

24

25

26

27

28

29

30

31

32

33

34

35

36

37

38

39

40

41

42

43

44

45

46

47

48

49

50

51

Pave the
way
Disappear
into the blue
Look for a
way

Walk up to
someone
Take place
Give a name
Make a
contribution
Go to waste

Labor over
Suffer a loss
Bring  into
the open
Come to an
end

Take part

Set foot in
Have a look
at

Draw
attention
Lay an
ambush
Come to a
close

Keep
account

Be instructed
Let down

Go against

Inflict
punishment
on

Get a
punishment
Join  forces
with

Excuse for

Lose
confidence in
Have a
liking for
Step aside

Inquire after
somebody's
health

299¢,301b,305b
115, 123a, 269
130a,299d,301c¢
308, 321a

11a, 158

16b, 123b

29, 84

33, 207

38, 81

70, 71a

117, 250a

104, 237

153, 194
217,218

169, 279

1864a, 200

201d, 293

265, 276b

9a
11b

11c

11d

13a

5a

29a

29b

30

77

78

79

80

81

82

83

84

85

86

87

88

89

90

91

92

93

94

95

96

97

98

99

100

101

102

103

104

105

106

Keep hold of
Encircle

Be taken
prisoner

Make an end
of/wipe off

Take up space
Allow room
Speed up

Give something
away

Get out of hand
Turn down
Wait in ambush

Get caught in
the cross-fire
Waylay

Be captured
Have one's eyes
on

Be in the lead

Embark on an
adventure
Burn to ashes

Lay a
foundation

Be ambushed
Listen to advice
Draw a
conclusion

Be put to the
sword

Pass under the
yoke
Go off the hooks

Take something
in hand

Lend one's
name to

Give vent to

Fall out with
each other
Come face to
face

168a
169b
169¢
173a
183

190

199

199a
201a
201b
201c
202a
213b
256

260b
270

280a
281

286a
301d
301e

301f

301g

302
302a
307a
310a
312a
314

315d
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52 Let out on 30a 1 107 Cast (one's) eye 316c¢ 1
hire on

53 Set an 31 1 108  Oil the wheels 44a 1
example

54 Be willing to  33a 1 109  Slap with 46a

55 Need 34 1 110  Give voice to 35a
somebody's
help

56 Be put under 320 1
the
command of

Total=229

When Table 4 is examined, it is possible to say that the number of idioms included in the
textbook was insufficient. 110 different idioms were used 229 times in total in the textbook. The most
used idioms were “to arrive on the scene” (f=14), “to give cause for” (f=13), “to get hold of” (f=9), and
“to take ahold” (f=8). Considering the distribution of idioms on the number of pages, it can be said
that idioms were distributed evenly throughout the textbook.

The textbook was also examined in terms of the use of proverbs and the related findings are
presented in Table 5.

Table 5. Proverbs in the textbook

No Proverb (Literal Translation) Meaning Page F
Number
1 You can tell a lion from where it A person’s character shows itself 2 1
dwells. from their surroundings.
2 Strength comes from unity. 5

3 What does one hand have? Two
hands make a sound.

People produce more or better 13
work if they cooperate.

4 Stretch your feet according to One should spend according to 30 1
your blanket. his means.
5 A neighbor needs another Even in the smallest matters one 35 1

neighbor's ashes.

neighbor can help another.

6 The mountain cannot meet the Despite all the obstacles and 36
mountain, but the human can distances, friends eventually
meet the human. meet.

7 The soul passes through the One cannot live without food. 65
throat.

8 Drop by drop, it becomes a lake. Many little things, make a big 78

thing.

9 Don't buy a house, buy a Get right neighbors rather than 34
neighbor. the right house.

10  Where the sun does not enter, The sun is important for human 32

the doctor enters.

health.

As Table 5 shows, there were 10 different proverbs in the textbook. These proverbs were used
once in the textbook. The proverbs were used to highlight cooperation (“What does one hand have?
Two hands make a sound.”, “Strength comes from unity.”), austerity (“Drop by drop, it becomes a
lake.”, “Stretch your feet according to your blanket.”), and neighborliness (“A neighbor needs another

neighbor's ashes.”, “Don't buy a house, buy a neighbor.”). Considering the distribution of the
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proverbs to the pages in the textbook, the proverbs were found to be used in the first 78 pages. It is

possible to say that proverbs were not widely used throughout the textbook.

In the study, the distribution of metaphors, proverbs, and idioms in the textbook by units was

also examined. The obtained results are given in Table 6.

Table 6. Distribution of metaphors, proverbs, and idioms by units

Unit

Metaphors

Proverbs

Idioms Total

and
the
We

Our Rights
Duties in
Communities
Live In

Where do we live
in our country?

Overview of Our
World

Who lived in our
country in ancient
times and how?

Turks Developed
Great Civilizations
in Central Asia

Total

2, 377a8,
16,28,29, 29,
29b, 66, 75,
77, 82, 83
(£=15)

91, 92, 109,
146,148, 156,
177,178
(£=8)

229, 235, 237
(£=3)

316
(t=1)

27

2, 5,13,30,32,
34, 35,36,65,
78

(£=10)

10

34, 5, 5a, 5b, 5,7, 8, 8a,9, 9a, 10, 102
10a, 11, 11a, 11b, 11c, 11d, 12, 13,
13a,14,16, 16a, 16b, 19, 23, 29, 29a,
29b, 30, 30a,31,32,33, 33a, 34,35,
35,36, 38,40,43,44, 44a, 45, 45a, 46,
46a, 46b, 48,50,59,68,69, 69a,70,71,
71a,75, 76, 76a, 76b, 77,78, 78a,79,
792,80, 81,82,82a,82b, 83, 84, 84a, 85
(£=77)
92, 924,102, 103,104,115,117, 117a, 84
118,119,120, 123, 123a,
123b,124,127,130,  130a,  130b,
130¢,130d, 130,132, 132a, 135,
141,142,146, 153, 156,158, 162, 163,
163a,165, ,167, 167a, 167b, 167,168,
168a, 169, 169a, 173, 173a, 177, 178,
178a, 183, 184,186, 186a, 187,
1872,190, 194,195,197, 199, 199a,200,
200a,201, 201a, 201b, 201c,202,,202b,
203,206, 207,209,213, 213a, 213b
(f=76)
217, 218, 223, 223a, 227, 230,233, 12
235,237
(£9)
250, 250a,256,260, 260a,260b,265, 23
266,266a, 269, 270, 275, 276, 276a,
276b, 279,280, 280a, 281,282,
282a,286, 2864,

(f=23)
293,296, 296a,299, 299a, 299b, 299¢, 45
301, 30la, 301b, 30lc, 301d,
301e,302, 302a, 303, 305, 305a,
305b,307, 307a, 308, 309,310, 310a,
311,312, 312a, 314,315, 315a, 315b,
315c, 316, 316a, 316b, 316,318,
318a, 319,320, 320a, 321, 321a
(f=44)

229 266

As Table 6 shows, most of the metaphors, proverbs, and idioms were included in the first unit,

“Our Rights and Duties in the Communities We Live In”. Considering the distribution of the proverbs

by units, it is noteworthy that they were only included in the unit called “Our Rights and Duties in the

Communities We Live in”. Although the idioms were included in every unit, they were included in

the unit called “Overview of Our World” the least. The metaphors were included in all units, albeit a
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little, except for the unit named “Who Lived in Our Country in Ancient Times and How?”. When
evaluated by units, the idioms and metaphors were included together in all units, except for “Who

Lived in Our Country in Ancient Times and How?”. In this unit, only idioms were included.
Results and Discussion

The purpose of this study was to determine the use of analogies, metaphors, idioms, and
proverbs in a 1978 secondary school 1s-grade social studies textbook, and it was found that 18
analogies were included in the textbook. This finding indicates that the secondary school 1st-grade
social studies textbook is at a better level than the current textbooks in terms of richness of analogy
and has a medium level of richness in itself. Seyihoglu et al. (2022) examined the social studies
textbooks in the 4th, 5th, 6th, and 7th grades in terms of analogies. In the study, it was revealed that
there were 7 analogies in the 4t-grade textbooks, 8 in the 5™-grade textbooks, 9 in the 6t-grade
textbooks, and 20 in the 7t-grade textbooks. Comparing this study with the study of Seyihoglu et al.
(2022), the number of analogies identified in this study (f=18) is more than the number of analogies
found in the textbooks at 3 different grades (4t,5%, and 6t) in the study of Seyihoglu et al. (2022), but
close to the number of analogies found in the 7*-grade textbook. In another study, Seyihoglu and
Ozgiirbiiz (2013) examined the analogies in geography textbooks published in 2009, 2010, and 2011. In
the study, it was determined that there were 35 analogies in the 9"-grade textbook, 8 in the 10*-grade
textbook, 17 in the 11t-grade textbook, and 11 in the 12%-grade textbook. When the study of Seyihoglu
and Ozgiirbiiz (2015) is compared with this study, the number of analogies determined in this study
(f=18) is more than the number of analogies in the textbooks of 3 different grades (10t%, 11th, and 12%) in
the study of Seyihoglu and Ozgiirbiiz (2015), but less than the number of analogies in the 9t-grade
textbook. From this point of view, it is possible to say that the secondary school 1st-grade social
studies textbook published in 1978 is richer in terms of analogy than the geography textbooks
published in 2009 and 2011. The same is true in comparing Thiele and Treagust's (1991) study with
this study. In the mentioned study, 8 chemistry textbooks were examined and the number of analogies

could not exceed 18 in any of the examined textbooks.

In this study, it was also examined how the analogies in the textbook were distributed by
analogical categories. In the textbook, activator, verbal, concrete-concrete, structural, and simple
analogies were included the most, but no pictorial, concrete-abstract, abstract-abstract, advance-
organizer, post-synthesizer or personal analogies were included. However, the analogies used in the
textbook were not found to be sufficient in terms of richness. Because two-thirds of the analogies used
in the textbook were of the simple type (Table 1). This finding is consistent with other findings in the
literature (Demirci Giiler and Yagbasan, 2008; Kaya, 2010; Kose, 2022; Newton, 2003; Orgill and
Bodner, 2006; Schreglmann, 2019; Seyihoglu et al.,, 2022; Thiele and Treagust, 1991). It was also

determined that no personal analogy was included in the textbook. While this result coincides with
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the findings of Schreglmann's study (2019), it contradicts the findings of Seyihoglu et al. (2022) and
Seyihoglu and Ozgiirbiiz (2013). Seyihoglu et al. (2022) identified an average of 5 personal analogies
per textbook in their study, while Seyihoglu and Ozgiirbiiz (2015) found an average of 3 personal
analogies per textbook in their study. While no pictorial analogy was included in the textbook
examined in this study, one verbal-pictorial analogy was found to be included. Although the findings
of Thiele and Treagust's (1991) study were insufficient compared to this study in terms of the number
of analogies, the pictorial analogies (f=28) were found to be more frequent in the mentioned study
than in this study. It demonstrates that the analogies in the textbook were sufficient in terms of
quantity but insufficient in terms of quality. The same conclusion was reached in the study of
Seyihoglu et al. (2022). In their study, nine analogies were discovered in a 6t-grade social studies

textbook and it was determined that the identified analogies were of insufficient quality.

When we look at the distribution of the analogies by units in the textbook, the analogies were
included the most in the unit named “Where do we live in our country?” (f=9), the least in the unit
named “Who Lived in Our Country in Ancient Times and How?” (f=1), no analogies were included in
the unit named “Turks Developed Great Civilizations in Central Asia”. It leads to the conclusion that
analogies were not evenly distributed among the units. This finding is similar to the findings of Hidir
and Didis-Koérhasan (2018), Kose (2022), and Seyihoglu et al. (2022). In these studies, it was
determined that while analogies were used more frequently in some units, no analogies were used in

some units.

27 metaphors were identified as a result of the examination of the secondary school 1st-grade
social studies textbook in terms of metaphors in this study. Based on this information, it can be said
that metaphors were rarely included in the textbook. Bekdemir et al. (2021), in their study examining
the 4, 5t, 6th, and 7t-grade social studies textbooks, found that there were 25 metaphors in the 4% and
5th-grade textbooks, 59 in the 6t-grade textbook, and 53 in the 7t-grade textbook. In this context, this
study's findings on metaphors can be said to overlap with the findings obtained by Bekdemir et al.
(2021) from the 4th and 5th-grade textbooks. If the average number of metaphors found in the 4
textbooks examined in the aforementioned study and the number of metaphors identified in this
study are compared, it can be seen that the average number of metaphors per book (f=40.5) is higher in
Bekdemir et al.'s study. Based on this information, it is possible to say that metaphors are used more
frequently in today's social studies textbooks. Also, Ozgiirbiiz (2013) analyzed the metaphors in 9t,
10t, 11t and 12t-grade geography textbooks in their study and identified 6 metaphors in the 9th-
grade textbook, 10 in the 10t-grade textbook, 33 in the 11t-grade textbook, and 36 metaphors in the
12t-grade textbook. When this study and Ozgiirbiiz's (2013) study are compared, the number of
metaphors (f=27) found in the secondary school 1st-grade social studies textbook is higher than the

average number of metaphors per textbook (f=21.25) in Ozgiirbijz's study (2013).
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As a result of the examination of the secondary school 1st-grade social studies textbook in
terms of idioms and proverbs, it was determined that 111 different idioms were included in the
textbook 229 times, and 10 different proverbs were included 10 times in total. Accordingly, it can be
said that idioms and proverbs were rarely included in the textbook. In their study, Kuzey (2021) also
examined the 6™-grade social studies textbook published in 2018 in terms of idioms and proverbs.
They determined that 248 different idioms and 2 different proverbs were included in the textbook. The
number of idioms in the textbook was found to be sufficient, but the number of proverbs was not.
When this study is compared with Kuzey's (2021), the number of idioms in the textbook in this study
was less than in the aforementioned study, while the number of proverbs was more. The findings of
other studies on the subject are also consistent with the findings of this study. In their studies, Uzun
(2019) examined a 5t-grade Turkish textbook and Inan (2016) examined 5%,6%7%h, and 8-grade
Turkish textbooks, they both revealed that the number of idioms was not adequate. The proverbs
were found to be used rarely in the studies by Sanci-Uzun and Furtun (2017) in 1st,2nd,3rd, and 4th-
grade Turkish textbooks, by Uzun (2019) in the 5th-grade Turkish textbook, by Apaydin (2010) in 6th-
grade Turkish textbooks, by Temizkan (2008) in 4th, 5th, 6th, and 7th-grade Turkish textbooks, by
Giifta and Kan (2011) in the 7th-grade Turkish textbook. This demonstrates that little has changed in

the last 15 years regarding the use of proverbs and idioms in textbooks.
Based on the results of the study, the following recommendations can be made:

1. Addressing the use of analogy, metaphor, proverbs and idioms in the 1978 middle
school 1st grade social studies textbook can provide an opportunity to compare the
present with the past and to see the point reached by comparing the results of current

studies in the field.

2. Comparative studies can be conducted on the level of understanding of analogy,
metaphor, proverbs and idioms used in textbooks. Studies can be conducted on
students' level of understanding of analogies, metaphors, proverbs, and idioms used

in textbooks.
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