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Turkish EFL Preparatory Class Students’ Attitudes Towards
Distance Education’

Turkiye Baglaminda ingilizce Hazirlik Sinifi Ogrencilerinin Uzaktan Egitime
Yonelik Tutumlarr®

Muhammet Ramazan EKIiCi, Cagla ATMACA

ABSTRACT

This study aimed to reveal Turkish EFL preparatory class students’ attitudes towards distance education during COVID-19 pandemic
with regard to some demographic variables. The participants were 300 students from an English preparatory class in Istanbul, and data
were collected using a questionnaire. The gathered data were analyzed through descriptive statistics, independent samples t-test, one-
way ANOVA, and Scheffe’s Test. The findings demonstrated that the attitudes of students towards distance education were positive and
there was a statistically significant difference between the students’ attitudes and gender, age, English proficiency level, and computer
possession. However, there was no statistically significant difference between their attitudes and Internet usage duration, previous distance
education experience, and graduated high school types. In light of the findings, it is suggested that new teaching and testing materials
should be adapted and hybrid learning settings could be employed to increase the quality and effectiveness of distance foreign language
education in the future.
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0z

Bu ¢aligma, yabanci dil olarak Ingilizce 8grenen Tiirk dgrencilerinin COVID-19 salgini sirasinda uzaktan egitime yonelik tutumlarint
bazi demografik degiskenler agisindan ortaya koymay: amaglamugtir. Aragtirmaya Istanbul'da bir Ingilizce hazirlik sinifinda okuyan 300
6grenci katilmigtir ve veriler bir anket araciligiyla toplanmistir. Elde edilen veriler betimleyici istatistik, bagimsiz 6rneklem t-testi, tek
yonli ANOVA ve Schefte Testi ile analiz edilmigtir. Bulgular, 6grencilerin uzaktan egitime yo6nelik tutumlarinin olumlu oldugunu ve

dgrencilerin tutumlar ile cinsiyet, yas, Ingilizce dil seviyesi ve bilgisayara sahip olma durumlar1 arasinda istatistiksel olarak anlamh bir
fark oldugunu gostermistir. Ancak 6grenci tutumlari ile internet kullanim siireleri, 6nceki uzaktan egitim deneyimleri ve mezun olunan
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lise tiirleri arasinda istatistiksel olarak anlamli bir fark bulunmamustir. Bulgular 1s181nda, gelecekte uzaktan yabanci dil egitiminin kalitesini
ve etkililigini artirmak igin yeni 6gretim ve degerlendirme materyallerinin uyarlanmasi ve hibrit 6grenme ortamlarimin kullanilmas:

onerilmektedir.

Anahtar Sozciikler: Tutumlar, Uzaktan egitim, COVID-19 pandemisi, Hazirlik sinifi 6grencileri

INTRODUCTION

The importance of reforming the educational environment
through the integration of information technology has been a
highlighted issue to better comply with the requirements of
today’s world (Yang, 2020). According to Desai, Hart, and Rich-
ards (2008), educational technology can provide the change
and growth in learning settings, and impoundment of learning
to physical limits of a classroom can be removed. In this vein,
one of the present forms of education is distance education.

As a hot topic, distance education has been studied in different
contexts, and environmental factors of classrooms affecting
the attitudes of teachers and students have attracted the at-
tention of many studies (Agir, 2007; Azizah & Nugraha, 2021;
Farooq & Javid, 2012; Peytcheva-Forsyth, Yovkova, & Aleksieva,
2018). In this sense, a number of studies have specifically fo-
cused on stakeholders’ attitudes toward improving the quali-
ty and quantity of foreign language education (Cakir & Solak,
2015; Erarslan & Zehir Topkaya, 2017; Murphy, Rodriquez-Man-
zanares, & Barbour, 2011; Srichanyachon, 2013).

With the emergence of COVID-19 pandemic, distance educa-
tion was not a choice, but an obligation. Thus, a number of
studies have been conducted to reveal student and teacher
opinions about distance education in different contexts such
as Finland (Eela, 2020), Algeria (Benadla & Hadji, 2021), Viet-
nam (Tran, 2021) and Indonesia (Azizah & Nugraha, 2021). Ac-
cording to the results of these studies, the attitudes towards
distance education differed among the participating students
and teachers, and these inconclusive results paved the way for
more research studies.

Similarly, the implementation of distance education aimed to
continue educational activities during the pandemic in Turkiye.
However, distance education was a new application for some
students, and it was not easy for everyone to adapt to the new
mode of instruction as distance education requires technolog-
ical equipment such as computers and internet connections
(Aslan, 2020) in addition to learner concentration and auton-
omy (Demir & Narlikaya, 2020). These requirements, incon-
clusive research results, and the increasing importance of dis-
tance education imply that the attitudes of stakeholders need
more research (Galloway, 2017). To this end, this study aims to
answer the following research questions:

1. What are the attitudes of English preparatory class stu-
dents towards distance English education during COVID-19
pandemic in Turkiye?

2. Is there a statistically significant difference between the
students’” demographic variables (gender, age, English

proficiency level, internet usage duration, computer pos-
session, previous distance education experience and high
school types) and attitudes towards distance English edu-
cation during COVID-19 pandemic in Tirkiye?

Review of Literature

Using technology in foreign language classrooms plays an im-
portant role in interacting with today’s digital natives and of-
fers some benefits. To illustrate, using digital content and tech-
nology such as computers, mobile phones, and the Internet in
the learning process is considered an alternative to traditional
learning environments and prepares the appropriate ground
for changing existing methods (Morozova, Byzina, Trostina, &
Godina, 2020). Also, it can promote positive student attitudes
in educational settings (Kaid Mohammed Ali & Rashad Ali Bin-
Hady, 2019; Metruk, 2020).

Transition to distance education during COVID-19 pandemic
reminded some educational benefits and challenges as there
have been an increasing number of studies concerning the atti-
tudes of relevant stakeholders. In this vein, university students’
attitudes and preferences regarding distance education (DE)
during the pandemic have been investigated in different educa-
tional contexts. To start with, Unger and Meiran (2020) studied
the attitudes of 82 students towards distance education in the
first two weeks of online education because of the COVID-19
outbreak in the USA. %75.6 of the participants stated that they
were anxious during this process and %91.5 of them indicated
that it was not going to be the same as face-to-face education.
However, three weeks later, %51.4 of the students were found
to be less anxious about distance education, which implies
that their attitudes displayed changes in the course of time
as they got used to the new mode of delivery. Also, Hussein,
Daoud, Alrabaiah, and Badawi (2020) analyzed the attitudes of
45 English learners in the United Arab Emirates and concluded
that distance education was effective in terms of time, mon-
ey and safety issues; however, challenges included distraction,
reduced focus and increased workload. In their comparative
study, Marjerison, Rahman and Li (2020) indicated that the at-
titudes of all students towards distance education were pos-
itive and there were no significant differences between the
attitudes of Sino-foreign cooperative university students and
typical Chinese university students. In a similar vein, Kowshick
(2020) compared two different university students’ attitudes
towards distance education in India and stated that the stu-
dents (%78) from Open University had more positive attitudes
than the students (%44) from the formal university. Additional-
ly, Basantia and Village-Karhara (2021) found that the attitudes
of theory-based course students towards distance education
in India were significantly more positive than those of practi-
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cal based course students. Moreover, Al-Qaisy (2021) revealed
that the attitudes of all the participating higher education
students towards distance education were positive in Jordan
context. Furthermore, Benadla and Hadji (2021) analyzed the
attitudes of EFL (English as a Foreign Language) students to-
wards distance education in Algeria during COVID-19 pandem-
ic. It was found that the attitudes of students were negative
and they did not think that they were ready for this system al-
though they were satisfied with time saving aspect of distance
education. Finally, Tran (2021) focused on the attitudes of EFL
learners and teachers towards distance education in Vietnam.
The results indicated that the attitudes of the learners were
negative and they had problems due to the increased workload
and learner autonomy. The teachers also stated similar com-
plaints such as workload, adopting new teaching styles and
problems of handling the classroom through screen.

Due to the inconclusive results in the aforementioned stud-
ies, a growing body of research has been conducted in differ-
ent contexts to offer a more comprehensive picture about DE
during the pandemic. To start with, Benhima (2021) explored
the attitudes of university students at English department
about distance education (DE) during the pandemic period in
Morocco. The study adopted a mixed method research design
and the data were triangulated through the questionnaires
and focus group interviews. It was found that the students ap-
preciated face-to-face education instead of distance education
although part-time students revealed favorable attitudes to-
wards DE due to the flexibility of attendance. According to the
guestionnaire results, WhatsApp, dictionary, and Google were
the most commonly used tools. Additionally, majority of the
students always had access to the Internet and were neutral
about their need for technical assistance. Besides, majority of
the students did not prefer Information and Communication
Technology (ICT), and displayed dissatisfaction with the perfor-
mance of their teachers. As for the interview results, the stu-
dents found DE necessary due to the pandemic circumstances;
however, their unfavorable attitudes centered on the lack of
materials, teacher involvement, and arrangements (e.g. lack of
support and free platforms). In light of the results, the students
recommended improving the Internet connection and more
teacher involvement in the form of videos and voice recordings
rather than uploading materials.

Ismaili (2021), on the other hand, investigated the experiences
and satisfaction of 108 ELTE university students regarding DE
in Hungary context. The students were found to be satisfied
with the online platforms provided by their faculties in terms
of accessibility. However, some of the students indicated that
DE decreased their interaction with their instructors and peers.
In addition, the questionnaire results revealed that lack of pri-
or ICT instruction did not significantly influence their favorable
attitudes. These results highlighted the need for improving DE
and its potential future in higher education institutions in the
post-pandemic era. Finally, Lamanauskas and Makarskaité-Pet-
keviciené (2023) investigated the perspectives of university
students regarding DE in Lithuanian context. In light of the
results, convenience and cost-effectiveness came to the fore
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as the main benefits whereas decreased effectiveness in study
organization and quality were cited as the main challenges. De-
spite the challenges, a majority of the students shared positive
perspectives about attending DE in the post-pandemic era.

In an attempt to cope with the pandemic, Tlrkiye also suspend-
ed face-to-face education programs and all teaching/learning
activities were moved to distance education. In this vein, sim-
ilar to the aforementioned studies, attitudes towards distance
education during the pandemic attracted the attention of
scholars in the Turkish EFL context, and these studies came up
with different findings (Aktas, Bliylktas, Gulle, & Yildiz, 2020;
Cakir & Arslan, 2020; Demir & Narlikaya, 2020; Oneri Uzun,
Cakici Es, & Evram, 2020). For example, Oneri Uzun, Cakici Es,
and Evram (2020) investigated the attitudes of 128 university
students towards distance education and revealed that age,
Internet connection problems and suitable environments af-
fected their attitudes; however, there were no significant dif-
ferences in terms of gender, technology use ability or grade
levels. Similarly, Demir and Narlikaya (2020) focused on the
attitudes of 188 university students who took finance and ac-
counting courses, and came up with positive student attitudes.
It was also indicated that there was no significant relationship
between the students’ attitudes and gender; however, there
was a significant relationship between their attitudes and
class, Internet usage time, academic performance and previ-
ous distance education experience. Additionally, Aktas et al.
(2020) examined the attitudes of sport sciences students and
concluded that the participants held positive attitudes towards
distance education despite some challenges in their social
life, exams and assignments. Furthermore, Kuloglu and Yildiz
(2022) revealed that the attitudes of university students to-
wards DE during the pandemic in Tlrkiye were moderate, their
readiness for DE was at a high level, and these two variables
were positively correlated. Finally, Cakir and Arslan (2020) stat-
ed that the attitudes of university students towards distance
education were positive at an average level and there was no
significant statistical relationship between their attitudes and
gender, age and high school type.

Although the aforementioned studies came up with positive
attitudes towards distance education in different departments
during the pandemic, there were also research studies which
resulted in negative attitudes in Turkish context (Altuntas Vil-
maz, 2020; Demir, 2020; Yakar & Yildirim Yakar, 2021). Firstly,
Altuntas Yilmaz (2020) aimed to find out the attitudes of 265
students from physiotherapy rehabilitation department to-
wards distance education during the COVID-19 period. Accord-
ing to the results of the study, the attitudes of students were
negative in general and there was no statistical difference be-
tween their attitudes and gender and grade. Secondly, Demir
(2020) examined the attitudes of students taking mathematics
courses through distance education. The author indicated that
the attitudes of students were negative and there was no sig-
nificant relationship between their attitudes and gender, high
school type and Internet accessibility. However, there was a
statistically significant difference between their attitudes and
department, type of connection, daily Internet usage time and
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distance education experience. Thirdly, Yakar and Yildirim Yakar
(2021) focused on the attitudes of Education Faculty students
towards distance education and their readiness for e-learning.
The results demonstrated that attitudes of students were at a
low level, close to moderate and grade, department, having
computer and Internet connection variables were effective on
their attitudes.

Apart from these studies, a number of research studies focused
on the relationship between demographic variables (such as
gender, age, income, daily Internet usage duration, distance ed-
ucation experience) and attitudes towards distance education
(Ates & Altun, 2008; Celik & Uzunboyulu, 2015; Oztas & Kilig,
2017). For instance, Ates and Altun (2008) demonstrated that
there was no significant relationship between the students’
attitudes and grade level, gender and learning styles. Howev-
er, the attitudes of the students were significantly affected by
their experience in using computer, perceived computer com-
petency and previous distance education experience. In addi-
tion, Celik and Uzunboyulu (2015) compared the attitudes of
92 high school students in terms of demographic variables. The
attitudes of the students who participated in the study in 2010
did not show any differences in terms of gender but showed
differences in terms of monthly income and daily Internet us-
age duration in that the students with higher monthly income
and longer daily Internet duration displayed positive attitudes.
However, the attitudes of the students who participated in the
study in 2014 did not show any differences in terms of any vari-
able. Finally, Oztas and Kilig (2017) investigated the attitudes of
university students towards distance education. The study re-
vealed that there was a significant relationship between the at-
titudes of students and their gender, Internet accessibility and
department. However, there was no significant relationship
between their attitudes and high school type, age, device pref-
erence and previous distance education experience. Similarly,
in his quantitative study, Kaban (2021) focused on the attitudes
of university students towards DE during the pandemic period
in Tirkiye. The data were gathered via a scale, and there were
764 participants. It was found that the students’ attitudes were
at alow level, and there were significant differences in terms of
gender and grade level in that the scores of the male students
were higher than those of the female students, and the scores
of the 4th grade students were higher than those of the oth-
er grades. Additionally, the students who had a computer and
the Internet connection, and fully attended the online classes
obtained higher scores. According to these results, the author
recommended more effective planning strategies to improve
the quality of DE. Lastly, Koca, Kili¢, and Dadandi (2024) indi-
cated that academic self-efficacy played a partial mediating
role in relation to attitudes towards DE and academic life sat-
isfaction. It was also indicated that gender had a moderating
role in the mediating effect of academic self-efficacy with re-
gard to attitudes towards DE and academic life satisfaction. As
seen in these studies, the relationship between the attitudes of
students and demographic variables displays differences, and
there is no clear answer about it.

In a nutshell, when the findings of the relevant studies are con-
sidered, it appears that there have been inconclusive results.
To date, much attention has extensively centered on student
attitudes towards distance education. However, there is no
clear answer about the effectiveness of distance education as
there are different results about attitudes of students towards
distance education, and the relationship between attitudes
of students and demographic variables shows differences. In
some of the studies, they had positive attitudes but in some
of them they had negative attitudes and even in some of them
they showed neither positive nor negative attitudes. Thus, in-
conclusive research results and contextual differences seem
to make it difficult to draw some conclusions about attitudes
of students towards distance education and offer educational
suggestions.

In line with the relevant literature, this study has three start-
ing points. First, the increasing importance of distance edu-
cation requires more research studies in different contexts
(Galloway, 2017). Second, what is evident to date is that the
bulk of research about attitudes towards distance education
has resulted in conflicting results and no body of research has
provided a straightforward answer about its effectiveness with
regard to various demographic variables. Third, the promotion
of distance education in recent years has added a different
dimension to foreign language learning/teaching procedures.
Therefore, to add a new perspective for the effectiveness and
feasibility of distance education in the post-pandemic era in
the long run, this study aimed to reveal Turkish EFL preparato-
ry class students’ attitudes towards distance education during
COVID-19 pandemic period with regard to demographic vari-
ables and offer educational implications for further practice.

METHODOLOGY
Research Design and Participants

This study aims to reveal the attitudes of Turkish EFL prepa-
ratory class students towards distance education and find out
the relationship between their attitudes and demographic vari-
ables such as gender, age, English proficiency level, computer
possession, Internet usage duration, previous distance educa-
tion experience and high school types. Therefore, this study
adopted a quantitative research design in order to reach more
participants, create a general understanding of behavior, make
predictions to larger populations and increase the chances of
generalization (Creswell, Plano Clark, Gutmann, & Hanson,
2003; Dornyei, 2007; Fraenkel, Wallen, & Hyun, 2012).

The participants were preparatory class students from a pri-
vate university in istanbul, Tiirkiye. They were chosen via con-
venience sampling (Mackey & Gass, 2005) in that the research-
er contacted the participants who were within easy reach.
There were 300 participants and the study was conducted in
the spring term of 2020-2021 academic year. The students’ de-
mographic features are presented in Table 1.

Data Collection Tools, Procedures and Data Analysis

The data were collected through a demographic information
form and a questionnaire developed by Orhan and Ceviker Ay
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Table 1: Demographic Features of Students

R [ e
148

Female 49.3
Gender Male 152 50.7
Total 300 100.0
18 106 35.3
Age 19 114 38.0
g 20+ 80 26.7
Total 300 100.0
A2 52 17.3
B1 121 40.3
B1+ 63 21.0
English level
B2 41 13.7
B2+ 23 7.7
Total 300 100.0
1-5 hours 25 8.3
6-8 hours 88 29.3
Internet usage | g 19 poyrs 127 423
time
12+ hours 60 20.0
Total 300 100.0
Yes 245 81.7
Computer No 55 183
possession
Total 300 100.0
Previous Yes 156 52.0
tlsiznes No 144 48.0
education
experience Total 300 100.0
State 225 75.0
High School Private 75 25.0
Total 300 100.0
Anatolian High 114 38.0
School
Religious
Vocational High 37 12.3
Type of high sehool
hool i i
Schoo Science High 39 13.0
School
Vocational High 38 12.7
School
Basic High School 37 12.3
Social Sciences
High School == 117
Total 300 100.0
166

Table 2: Reliability of the Questionnaire (Cronbach’s Alpha
Coefficient)

Number of Items

Cronbach’s Alpha
0.96 36

Table 3: Normality Test

Std.

Total Scale 3.84 0.57 -0.57 0.54
Context Size 3.75 0.69 -0.76 0.92
Input Size 3.83 0.59 -0.54 1.08
Process Size 4.02 0.59 -0.81 1.38
;;de“nc:ion 377 | o071 -0.99 1.32

(2017). The original language of the questionnaire was Turk-
ish and it was administered in Turkish in this study as well.
There are five-point, Likert-type statements as follows: (1) “I
definitely disagree”, (2) “I disagree”, (3) “I neither agree nor
disagree”, (4) “I agree” and (5) “I completely agree”. There are
36 statements and four sections, namely context evaluation,
input evaluation, process evaluation and product evaluation.
Table 2 presents the reliability of the questionnaire and Table 3
presents the normality test results.

As seen in Table 2, the questionnaire appears to be reliable
since the value is .96 and this value is acceptable for a reli-
able questionnaire (Buyukoztirk, 2010). Also, the Kurtosis and
Skewness values obtained from the questionnaire scores, be-
tween +3 and -3, are considered sufficient for a normal distri-
bution (Hopkins & Weeks, 1990). According to Table 3, it was
accepted that the data showed a normal distribution. Finally,
ethical permission was granted by the ethical committee of
the university, and the data collection tools were prepared in
MS Word form. Due to the pandemic, data collection proce-
dures were carried out online via Google Forms. The data col-
lection procedure was implemented between 01.02.2021 and
30.03.2021.

The data were analyzed using SPSS 22.0 (Statistical Package for
the Social Sciences) program. Because the data showed nor-
mal distribution, descriptive statistics, independent sample
t-test and one-way variance (ANOVA) analyses were conduct-
ed to reveal whether the attitudes of Turkish EFL preparatory
class students towards distance education differ according to
the demographic variables. T-test was chosen to compare the
means between two independent groups (gender, computer
possession, prior DE experience, and high-school type) where-
as ANOVA was chosen to compare the means among three or
more independent groups (age, linguistic proficiency, and in-
ternet usage duration) (Dornyei, 2007).
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Table 4: Findings of Context Dimension

1. The aims of the curriculum are in harmony with the n
needs of the students. %

2. The aims of the curriculum are in harmony with the n
expectations of the students. %

3. The curriculum is suitable for students’ English n
language levels. %

4. The duration of the curriculum is sufficient to achieve n
the objectives of curriculum. %

n

5. The curriculum is complementary to the other courses. o
(]

6. Distance learning English classes can improve English n
language knowledge. %

Table 5: Findings of Input Dimension

7. The portal provides adequate resources for English n
listening skill that is intended to be developed. %

8. The portal provides adequate resources for English n
writing skill that is intended to be developed. %

9. The portal provides adequate resources for English n
speaking skill that is intended to be developed. %
10. The portal provides adequate resources for English n
reading skill that is intended to be developed. %

11. The portal provides adequate resources for English n
grammar that is intended to be developed. %

12. The learning resources / materials used on the portal | n
are of high quality. %

n

13. The course content offered is qualified.

14. The number of tests in the portal is sufficient.

FINDINGS
Students’ Attitudes towards Distance Education

The questionnaire consists of four different parts; context, in-
put, process and product. Therefore, the findings of the ques-
tionnaire were separated according to these parts. The results
of the first part are provided in Table 4.

>
5o o &S < & o

5 14 70 159 52 3.80 | 0.84
1.7 4.7 233 | 53.0 | 17.3

8 33 74 135 50 3.62 | 098
2.7 110 | 247 | 450 | 16.7

2 10 65 149 74 3.94 | 081
0.7 3.3 21.7 | 49.7 | 247

13 22 68 123 74 3.74 | 1.05
43 73 | 227 | 410 | 247

8 39 81 121 51 3.56 | 1.00
2.7 13.0 | 27.0 | 403 | 17.0

9 16 69 130 76 3.83 0.97
3.0 5.3 23.0 43.3 25.3

&S ) &5 < &0

5 24 77 140 54 3.71 0.91
1.7 8.0 25.7 46.7 18.0

2 27 68 140 63 3.78 0.90
0.7 9.0 22.7 46.7 21.0

9 29 82 128 52 3.62 0.98
3.0 9.7 27.3 42.7 17.3

4 15 80 133 68 3.82 0.89
1.3 5.0 26.7 443 22.7

2 9 75 149 65 3.89 0.80
0.7 3.0 25.0 49.7 21.7

5 11 51 145 88 4.00 0.87
1.7 3.7 17.0 48.3 29.3

2 8 62 146 82 3.99 0.81
0.7 2.7 20.7 48.7 27.3

5 13 77 135 70 3.84 0.89
1.7 4.3 25.7 45.0 23.3

As seen in Table 4, item three has the highest mean score (M:
3.94) and it shows that the students thought that the curric-
ulum was suitable for their English language levels. ltem six
has the second highest mean score (M: 3.83), which means
that the participants agreed that distance English learning im-
proved their English language knowledge. However, item five
has the lowest mean score (M: 3.56) and it was about the rela-
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Table 6: Findings of Process Dimension

15. Questions can be asked easily to the instructor of the | N

course. 9%
16. Instructors are trying to find easy ways to teach the n
subject. %
17. Instructors are implementing the curriculum in n
accordance with its purpose. %

18. Instructors are using appropriate teaching methods to| N
the subject. %

19. Instructors are using the materials effectively.

20. They try to solve the problem if any troubles appear n

during the courses. %
21. The course materials and tests offered on the portal n
are used in a way to strengthen the subject. %

22. Exams are hold without any problems.

23. The instructors teach the subject clearly and explicitly | n
during the videos presented on the portal. %

>
5o o &S < & o
6 4 43 118 129 | 420 | 0.88
2.0 1.3 143 | 393 | 430
6 8 64 115 107 | 4.03 | 093
2.0 2.7 213 | 383 | 357
1 17 50 132 100 | 4.04 | 0.87
0.3 5.7 16.7 | 44.0 | 333
2 3 50 150 95 411 | 0.76
0.7 1.0 16.7 | 50.0 | 31.7
2 11 60 139 88 400 | 0.84
0.7 3.7 200 | 463 | 293
5 12 44 138 101 | 4.06 | 0.89
1.7 4.0 147 | 46.0 | 33.7
3 5 52 165 75 401 | 0.76
1.0 1.7 273 | 55.0 | 25.0
20 25 61 114 80 3.70 | 1.15
6.7 8.3 20.3 38.0 26.7
5 11 54 142 88 3.99 0.88
1.7 3.7 180 | 473 | 293

tionship between the curriculum and the other courses. Final-
ly, item two has the second lowest score (M: 3.62) and it shows
that the curriculum did not meet expectations of the students
to some extent.

The findings of the input dimension are offered in Table 5. The
table demonstrates that item 12 (M: 4.00) and item 13 (M:
3.99) have the highest mean scores. This demonstrates that
the students thought that the quality of the materials and
the content of the courses were good enough. However, item
nine (M: 3.62) and item seven (M: 3.71) have the lowest mean
scores and it shows that there were some resources to improve
English speaking and listening skills, but these were not at a
desired level.

The findings of the process dimension items are provided in
Table 6. According to the table, item 15 (M: 4.20) and item 18
(M: 4.11) have the highest mean scores and it can be claimed
that the students did not hesitate to ask questions to the in-
structors and agreed that the instructors used the appropriate
teaching methods. Also, item 15 has the highest mean score in
all of questionnaire and it shows that most of the students had
favorable attitudes towards asking questions to the instructors.
However, item 22 (M: 3.70) has the lowest mean score and it
demonstrates that the students had some problems while hav-
ing their online exams.

The last part of the questionnaire included the product dimen-
sion, and the findings are presented in Table 7. According to
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the table, item 36 has the highest mean score (M: 4.02) and it
indicates that the students found distance English education
beneficial for themselves. Also, item 34 has the second highest
mean score (M: 3.94) and it demonstrates that distance En-
glish education improved the students’” communication skills.
However, item 30 has the lowest mean score (M: 3.53), which
implies that distance English education did not improve mem-
orization strategies of the students at a desired level.

Relationships between Attitudes and Demographic Variables

Independent-samples t-test was conducted to determine the
relationship between gender and attitudes towards distance
education. The results are presented in Table 8.

According to Table 8, in overall scores, there was a statistically
significant difference between gender and attitudes towards
distance education (p < 0.05) in that male students (M: 3.92)
had more favorable attitudes than female students (M: 3.76).
Also, there was a statistically significant difference between
the attitudes of students and their gender in the product di-
mension. However, there was no statistically significant differ-
ence between attitudes and gender in the context, input and
process dimensions.

One-way ANOVA test was conducted to reveal the relationship
between the students’ attitudes towards distance education
and age. According to Table 9, overall scores demonstrated
that there was a statistically significant difference between the
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Table 7: Findings of Product Dimension

>
o o o] - 5
c w & Q oo o T .©
= 2 s E S 2
55 a R < i)
24. At the end of the courses, the students have reached | n 20 27 62 138 53 3.59 1.09
the intended level of English. % 6.7 9.0 20.7 46.0 17.7
. . . . . n 7 18 69 141 65 3.80 0.93
25. The curriculum has improved distance learning skills.
% 2.3 6.0 23.0 47.0 21.7
26. Curriculum has developed the vocabulary learning n 12 30 72 109 77 3.70 1.08
strategies. % 4.0 10.0 24.0 36.3 25.7
, ) o n 4 20 91 136 49 3.69 | 0.87
27. | think the curriculum has reached its objectives.
% 1.3 6.7 30.3 45.3 16.3
28. Curriculum has improved the ability to guess the n 8 30 71 127 64 3.70 1.00
meaning of unknown words in the texts. % 2.7 10.0 23.7 423 21.3
n 12 17 53 144 74 3.84 0.99
29. | am glad to complete these courses.
% 4.0 5.7 17.7 48.0 24.7
. _ o ) n 19 26 87 114 54 353 | 1.08
30. Curriculum has improved memorization strategies.
% 6.3 8.7 29.0 38.0 18.0
31. Curriculum has improved the ability to read and n 7 9 64 160 60 3.86 0.85
understand the texts. % 2.3 3.0 21.3 53.3 20.0
32. At the end of the courses, the students have reached | N 5 15 73 126 81 3.88 0.92
the level to express themselves by writing in English. | o 1.7 5.0 24.3 42.0 27.0
33. At the end of the courses, students have learned how| N 8 16 96 123 57 3.68 0.93
to use appropriate vocabulary when needed. % 2.7 5.3 32.0 41.0 19.0
34. At the end of the courses, the students improved n 7 13 49 154 77 394 | 0.90
their ability to communicate in English. % 23 4.3 16.3 51.3 25.7
. . . . . n 15 24 59 122 80 3.76 1.09
35. The curriculum has increased the interest in English.
% 5.0 8.0 19.7 40.7 26.7
n 8 6 59 127 100 4.02 0.92
36. | think that this curriculum is beneficial to me.
% 2.7 2.0 19.7 42.3 333

Table 8: T-test Results for Gender

Female 3.68 0.71 0.06

Context Dimension 0.10
Male 152 3.81 0.66 0.05
Female 148 3.78 0.58 0.05

Input Dimension 0.11
Male 152 3.89 0.60 0.05
Female 148 3.95 0.65 0.05

Process Dimension 0.06
Male 152 4.08 0.53 0.04
Female 148 3.65 0.77 0.06

Product Dimension 0.00
Male 152 3.88 0.62 0.05
Female 148 3.76 0.59 0.05

Total Scale 0.01
Male 152 3.92 0.53 0.04
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Table 9: ANOVA Results for Age

——nmmmm

Context Dimension

Input Dimension

Process Dimension

Product Dimension

Total Scale

19
20+
Total
18
19
20+
Total
18
19
20+
Total
18
19
20+
Total
18
19
20+
Total

114
80
300
106
114
80
300
106
114
80
300
106
114
80
300
106
114
80
300

3.92
3.70
3.59
3.75
3.97
3.81
3.68
3.83
4.06
4.09
3.86
4.02
3.89
3.78
3.59
3.77
3.95
3.85
3.67
3.84

0.63
0.66
0.76
0.69
0.56
0.54
0.67
0.59
0.61
0.54
0.62
0.59
0.72
0.60
0.81
0.71
0.58
0.48
0.63
0.57

0.06
0.06
0.08
0.04
0.05
0.05
0.07
0.03
0.06
0.05
0.07
0.03
0.07
0.06
0.09
0.04
0.06
0.05
0.07
0.03

.003

.004

.018

.015

.004

18 and 20+

18 and 20+

18 and 20+

Table 10: ANOVA Results for English Level

—-—mmmm

Context Dimension

Input Dimension

Process Dimension

B1
Bl+
B2
B2+
Total
A2
B1
B1+
B2
B2+
Total
A2
B1
Bl+
B2
B2+
Total

121
63
41
23

300
52

121
63
41
23

300
52

121
63
41
23

300

3.63
3.82
3.86
3.53
3.72
3.75
3.73
3.91
3.89
3.68
3.79
3.83
4.08
4.06
4.04
3.78
3.99
4.02

0.72
0.65
0.58
0.80
0.76
0.69
0.66
0.56
0.53
0.58
0.72
0.59
0.57
0.59
0.44
0.73
0.70
0.59

0.10
0.06
0.07
0.12
0.16
0.04
0.09
0.05
0.07
0.09
0.15
0.03
0.08
0.05
0.06
0.11
0.15
0.03

.06

.14

.10
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Table 10: Cont.

n Mean

A2 52 3.82

Bl 121 3.83

Product Dimension B1+ 63 3.88
B2 41 3.51

B2+ 23 3.46

Total 300 3.77

A2 52 3.83

B1 121 3.90

Total Scale Bl+ 63 S
B2 41 3.62

B2+ 23 3.71

Total 300 3.84

ages of the students and their attitudes (p < 0.05). Scheffe Post
Hoc Test was also conducted, and it was found that the stu-
dents who were 18 (n: 106) had more positive attitudes than
the students who were 20+ (n: 80) in the context and input di-
mensions as well as the overall scores. However, there were no
statistically significant differences between the attitudes and
age in the process and product dimensions.

One-Way ANOVA test was conducted to reveal the relationship
between the students’ attitudes towards distance education
and their English language levels. According to the results in
Table 10, there was a statistically significant difference in the
overall scores (p < 0.05). Scheffe Post Hoc Test was also ap-
plied, and it was seen that there was a statistically significant
difference between the attitudes and English levels in the
product dimension in that B1+ level students had more posi-
tive attitudes than B2 level students. However, there were no
statistically significant differences between the attitudes and
English levels in the other dimensions.

One-Way ANOVA test was conducted to reveal the relationship
between the students’ attitudes towards distance education
and their Internet usage duration. According to Table 11, there
was not a statistically significant difference (p > 0.05). Howev-
er, there was a statistically significant difference between the
attitudes and Internet usage duration in the context dimension
(p < 0.05). The students who used the Internet for 12+ hours a
day (n: 60) had more positive attitudes than the students who
used it for 1-5 hours a day (n: 25).

Independent-samples t-test was conducted to reveal the re-
lationship between the students’ attitudes towards distance
education and their computer possession. According to the
results in Table 12, in overall scores, there was a statistically
significant difference between the attitudes and computer
possession (p < 0.05). The students who had their own com-
puter (n: 245) showed more positive attitudes towards dis-
tance education than the students who did not have their own
computer (n: 55). Also, this difference was significant for the

Std. Deviation Std. Error Sig. (Scheffe)
0.56 0.08
0.67 0.06
0.59 0.07
.01 B1+and B2
0.82 0.13
1.11 0.23
0.71 0.04
0.51 0.07
0.54 0.05
0.48 0.06
.03 B1 and B2
0.64 0.10
0.79 0.17
0.57 0.03

context, process, and product dimensions. However, there was
not a statistically significant difference between the attitudes
and computer possession in the input dimension.

Independent-samples t-test was conducted to examine the
relationship between the students’ attitudes towards distance
education and previous distance education experience. As
seen in Table 13, there was no statistically significant difference
between the attitudes and previous distance education expe-
rience (p > 0.05).

Finally, independent-samples t-test was administered to re-
veal the relationship between the students’ attitudes towards
distance education and high school types that they graduated
from. According to Table 14, there was no statistically signifi-
cant difference between the high school types and attitudes
towards distance education (p > 0.05).

DISCUSSION

This study aimed to reveal the attitudes of Turkish EFL pre-
paratory class students towards distance education during
COVID-19 pandemic and demonstrated that the participants
held favorable attitudes. In this sense, the findings of this
study corroborate a number of findings in the relevant litera-
ture. In line with previous studies (Aktas, et al., 2020; Al-Qai-
sy, 2021; Azizah & Nugraha, 2021; Cakir & Solak, 2015; Demir
& Narlikaya, 2020; Erarslan & Zehir Topkaya, 2017; Farooq &
Javid, 2012; Ismaili, 2021; Lamanauskas & Makarskaité-Petkev-
i¢Ciené, 2023; Peytcheva-Forsyth, Yovkova, & Aleksieva, 2018),
this study also revealed that the participants held positive atti-
tudes towards distance education. However, the findings of the
current study do not support some of the previous research. To
illustrate, Altuntas Yilmaz (2020), Demir (2020), Benadla and
Hadji (2021), Tran (2021), Benhima (2021), and Kaban (2021)
revealed that the attitudes of the participants towards DE were
negative or at a low level while Kuloglu and Yildiz (2022), Srich-
anyachon (2013) and Yakar and Yildirim Yakar (2021) came up
with moderate attitude scores.
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Table 11: ANOVA Results for Internet Usage Duration

Context Dimension

Input Dimension

Process Dimension

Product Dimension

Total Scale

1-5 hours
6-8 hours
9-11 hours
12+ hours
Total
1-5 hours
6-8 hours
9-11 hours
12+ hours
Total
1-5 hours
6-8 hours
9-11 hours
12+ hours
Total
1-5 hours
6-8 hours
9-11 hours
12+ hours
Total
1-5 hours
6-8 hours
9-11 hours
12+ hours
Total

88
127
60
300
25
88
127
60
300
25
88
127
60
300
25
88
127
60
300
25
88
127
60
300

3.45
3.68
3.81
3.85
3.75
3.59
3.81
3.91
3.81
3.83
3.99
4.00
4.04
4.01
4.02
3.54
3.76
3.81
3.78
3.77
3.65
3.82
3.89
3.86
3.84

0.82
0.61
0.69
0.68
0.69
0.69
0.53
0.61
0.60
0.59
0.72
0.53
0.62
0.59
0.59
0.89
0.56
0.76
0.72
0.71
0.69
0.47
0.60
0.58
0.57

0.16
0.07
0.06
0.09
0.04
0.14
0.06
0.05
0.08
0.03
0.14
0.06
0.05
0.08
0.03
0.18
0.06
0.07
0.09
0.04
0.14
0.05
0.05
0.07
0.03

.04

.09

.95

.38

.26

1-5 hours and
12+ hours

Table 12: T-test Results for Computer Possession

3.79 0.68 0.04

Context Dimension .02
No 55 3.56 0.66 0.09
Yes 245 3.85 0.60 0.04

Input Dimension .38
No 55! 3.77 0.55 0.07
Yes 245 4.05 0.59 0.04

Process Dimension .04
No 55 3.87 0.60 0.08
Yes 245 3.81 0.71 0.05

Product Dimension .03
No 55 3.58 0.68 0.09
Yes 245 3.87 0.57 0.04

Total Scale .03
No 55 3.69 0.53 0.07
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Table 13: T-test Results for Previous Distance Education Experience

Context Dimension

No 144

Yes 156
Input Dimension

No 144

Yes 156
Process Dimension

No 144

Yes 156
Product Dimension

No 144

Yes 156
Total Scale

No 144

3.81 0.65 0.05 08
3.68 0.72 0.06 '
3.88 0.59 0.05 18
3.78 0.60 0.05 '
4.02 0.60 0.05

.83
4.01 0.59 0.05
3.82 0.67 0.05 )1
3.71 0.75 0.06 '
3.88 0.56 0.04

20
3.80 0.58 0.05

Table 14: T-test Results for High School Types

State 3.75 0.67 0.04

Context Dimension .87
Private 75 3.74 0.74 0.09
State 225 3.82 0.59 0.04

Input Dimension .63
Private 75 3.86 0.61 0.07
State 225 3.99 0.59 0.04

Process Dimension .27
Private 75 4.08 0.61 0.07
State 225 3.73 0.74 0.05

Product Dimension .14
Private 75 3.87 0.59 0.07
State 225 3.82 0.58 0.04

Total Scale .30
Private 75 3.90 0.53 0.06

The second aim of the study was to investigate the relation-
ship between the demographic variables of the participants
(gender, age, English proficiency level, Internet usage duration,
computer possession, previous distance education experience
and high school types) and their attitudes towards distance
English education. Echoing Oztas and Kilig (2017), and Kaban
(2021), this study found that there was a statistically signifi-
cant relationship between the attitudes of the participants and
their gender. However, a number of studies (Al-Qaisy, 2021;
Ates & Altun, 2008; Celik & Uzunboylu, 2015; Kowshick, 2020,
Srichanyachon, 2013; Peytcheva-Forsyth, Yovkova, & Aleksie-
va, 2018; Oneri Uzun, Cakici Es, & Evram, 2020) came up with
contrasting results stating that there was no significant rela-
tionship between gender and attitudes towards distance ed-
ucation. The second demographic variable was age. Similar
to Oneri Uzun, Cakici Es and Evram (2020), it was found that
there was a significant relationship between the attitudes of
the students towards distance education and their age. How-
ever, the results of some studies (Cakir & Arslan, 2020; Oztas
& Kilig, 2017; Peytcheva-Forsyth, Yovkova, & Aleksieva, 2018)
contrasted with this finding since there was no significant dif-

ference between the attitudes towards distance education and
age in these studies. Another demographic variable was daily
Internet usage duration and it was found that there was no
significant relationship between the attitudes towards distance
education and daily Internet usage duration, which differs
from previous research (Celik & Uzunboylu, 2015; Demir, 2020;
Demir & Narlikaya, 2020). The next demographic variable was
computer possession. In parallel with Yakar and Yildirim Yakar
(2021), and Kaban (2021), there was a significant difference be-
tween the attitudes and computer possession in that the ones
who had computers had more positive attitudes than the ones
who did not. However, Srichanyachon (2013) came up with
contrasting results indicating that there was no significant dif-
ference between the attitudes and computer possession.

In the current study, the participants’ previous distance edu-
cation experience was another demographic variable. Similar
to Oztas and Kili¢ (2017), and Ismaili (2021), there was no sig-
nificant relationship between the attitudes and previous dis-
tance education experience. In contrast, Ates and Altun (2008),
Demir and Narlikaya (2020), Demir (2020) and Eela (2020) in-
dicated that there was a significant relationship between the
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participants’ previous online learning experiences and atti-
tudes. Finally, high school types were investigated in relation
to attitudes towards distance education. Similar to Cakir and
Arslan, (2020), Demir, (2020), and Oztas and Kili¢ (2017), it was
found that there was no significant relationship between high
school types and attitudes towards distance education. How-
ever, Al-Qaisy (2021) stated that there was a significant rela-
tionship between the attitudes and high school types of the
participants.

CONCLUSION, LIMITATIONS and SUGGESTIONS

The purpose of this study was to investigate the attitudes of
Turkish EFL preparatory class students towards distance En-
glish education during the pandemic with regard to some de-
mographic features. This study results bear some similarities
and differences with those of previous research, which implies
that there is still a need for conducting studies about stake-
holder attitudes towards distance education for an effective
implementation. However, it should be noted that this study
was conducted during COVID-19 pandemic and the data col-
lection procedures were carried out online. In this sense, at-
titudes of different stakeholders (students, teachers, parents,
administrators, inspectors, authorities) should be studied in
the post-pandemic era and data can be collected in face-to-
face settings rather than online settings. In this way, a bridge
can be built between the studies conducted before, during
and after the pandemic, long-lasting effects of distance edu-
cation can be followed in a deeper sense, and integration of
more parties could add a different dimension to feasibility of
distance education. Also, existing materials can be adapted to
meet the needs and expectations of digital learners and facili-
tate online delivery of instruction. Apart from teaching mate-
rials, testing materials should also be adapted because in case
of emergency in the future, the quality of online testing ma-
terials could be improved to serve the needs of stakeholders.
Finally, hybrid learning settings could be employed and virtual
classrooms could be promoted to increase the awareness of
students and teachers.

As for distance English education, some items in the question-
naire had the lowest mean scores in different dimensions. Put
specifically, the curriculum was not found to be complementa-
ry to the other courses and the aims of the curriculum were not
stated to be in harmony with the expectations of the students
at a desired level. These findings imply that online English
courses should be well-designed so that they match with each
other and meet the expectations of students. If content and
procedures of different online courses do not accord with each
other, the unity across the curriculum may not be achieved and
some problems may occur in standardization. Another issue is
related to improving English listening and speaking skills. Since
the participants indicated that the resources were not effec-
tive in improving their listening and speaking skills, educators,
curriculum makers and material designers should devise new
audio-visual materials which can be easily used in online learn-
ing environments. Otherwise, students may show progress in
some aspects such as grammar and vocabulary but have diffi-
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culty in improving their communication skills. The other item
was about online exams and it appears that there is a need
for questioning the quality and fairness of online testing proce-
dures. In this sense, a number of precautions should be taken
and new online testing tools should be piloted and promot-
ed for online English courses. Finally, memorization strategies
seem to be overlooked in online learning environments. For
this purpose, English teachers could offer some opportunities
for online learners to develop their learning skills and guide
their learners about how to make use of online platforms to
improve their memorization strategies as well.

Finally, this study has some limitations. First of all, this study
was conducted at a university in Turkiye. Thus, the results of
the study cannot be generalized to other contexts and stu-
dents with different age, language levels and school types can
be investigated in different countries for comparative purpos-
es. Secondly, this study adopted a quantitative research design
and further studies can be conducted with a qualitative or
mixed-method research design to shed light upon the hidden
dimensions of distance education across contexts. Last but not
least, different data collection tools such as interview, obser-
vation, online diary and material evaluation checklist can be
employed to triangulate data.
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