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ABSTRACT

This study investigated teachers' workplace friendship and organizational happiness perception levels and their
relationships. The research was conducted using the relational survey method, which is one of the quantitative
research methods. The study population consists of 6024 teachers working in public schools in Malatya province
in the 2021-2022 academic year. In this sense, 230 teachers selected using a stratified sampling method
participated in the study. In data collection three different tools were used: workplace friendship scale,
organizational happiness scales and a personal information form which the researcher developed. SPSS 26.0
was used in the analysis of the data. The t-Test, ANOVA and Tukey test were performed. The findings showed
that participants’ friendship opportunity perception in the schools they were working were quite high, while the
friendship prevalence perceptions were lower. The findings revealed a strong and positive relationship between
the friendship opportunity and friendship perceptions of the participants in the current environment and their
positive feelings, which are the source of organizational happiness.
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Ogretmenlerin is yeri arkadaghg: ve orgiitsel mutluluk algilarinin
incelenmesi

OZET

Bu arastirmada ogretmenlerin is yeri arkadashd algilari ile orgutsel mutluluk algilar dizeylerinin belirlenerek bu
iki kavram arasindaki iliskinin ortaya ¢ikarilmasi amaglanmistir. Arastirma nicel arastirma desenlerinden iligkisel
tarama modeli ile gerceklestirilmistir. Arastirmanin evreni 2021-2022 egditim 6gretim yilinda Malatya ilinde devlet
okullarinda gorevli toplam 6024 6gretmen olusturmaktadir. Arastirmanin orneklemi ise evrenden tabakal
orneklem yontemi ile segilmis 230 6gretmen olusturmaktadir. Arastirmada veri toplamak Uzere is yeri arkadashdi
oOlcegi ve orgltsel mutluluk olcekleriile arastirmaci tarafindan gelistirilen kisisel bilgi formu kullanilmistir. Verilerin
analizi SPSS 26.0 programi aracilidi ile gergeklestirilmistir. Verilerin analizinde t-Testi, ANOVA ve Tukey testi
kullanilmistir. Arastirma sonucunda arastirmaya katilan 6gretmenlerin galistiklari okullardaki arkadaglik firsatina
iliskin algilarinin oldukga yiksek iken egemen olan arkadaslik algilarinin ise bunun altinda kaldigr gorilmustar.
Arastirma neticesinde ogretmenlerin arkadaslik firsati ve mevcut ortamdaki arkadaslik algilari ile orgutsel
mutlulugun kaynadi olumlu duygulari arasinda ylksek dizeyde ve olumlu yondeki iligki oldugu bulgulanmustir.
Arastirma bulgulari kapsaminda isyeri dostu olma ile orgiitsel mutluluk arasindaki iliskiyi belirlemek igin daha fazla
galismaya ihtiyag oldugu onerisi sunulmustur.
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Introduction

Happiness is a concept that gives meaning to human life, enhancing it and making it valuable.
Human beings pursue this concept throughout their lives. The Turkish Language Institution
defines happiness as the joy of fully achieving all aspirations (TDK, 2022). In the literature, there
are numerous definitions of happiness. For example, Seppala (2016) defines happiness as the
continuation of a state of saturation that occurs in people. Similarly, Kangal (2013) defines it not
as a phenomenon that can be measured instantly, but as a feeling that is tried to be reached
throughout life. In addition, Hempfling (2015) describes happiness as finding peace while coping
with pleasures. In general, happiness can be defined as an inner feeling or situation. In this
sense, the satisfaction of the terms with life, and subjective and moral well-being (subjective
well-being) can also be used instead of happiness in the literature (Bulbul and Giray, 2011).
Individuals, who can successfully manage their spiritual, emotional, and cognitive negative
experiences, can have a spiritually refreshing, regular and balanced life (Dos, 2013; Reeve, 2012).
It is stated in the literature that the reasons for happiness are based on a spiritual and
psychological state that is spiritual, material, or both (Keser, 2018). Humans have always
prioritized happiness and strived to place this feeling at the heart of their lives.

Happiness is a subjective experience and is part of the social, interpersonal, and theoretical
context. Contextual assessments are important in happiness due to the fact that the subjective
experiences of individuals in different contexts can differ, and organizational happiness is one
of these contexts (Tian, et al.,, 2015). There are also many definitions of organizational happiness
in the literature. Daniels (2000) considered organizational happiness as the sum of the emotions
in the organization. Waterman et al. (2008) stated that if one's potential is realized with emotions
in the organization, this can lead to organizational happiness. Wesarat et al. (2015) define
organizational well-being as the satisfaction individuals derive from their work and life. In
addition, Brief and Weiss (2002) state that organizational happiness is the positive emotions of
the employee prevail over negative emotions. The expression "...which will make the students
happy and make a contribution to the happiness of the society”, emphasized in the aims of the
Turkish national education system, clearly indicates the goal of the educational institution in our
country, as in every society. The students' happiness is reflected in the school, and the
happiness of the school is reflected in the society with a diffusionist effect. Since the school
should be an organization where the relations for all stakeholders are clear and open, people
should trust each other and be happy (Konan and Tasdemir, 2019; Ministry of National
Education, 1973). The phenomenon of happiness is a basic concept that should be included in
the structure of organizations and their functioning. Human resources play a significant role in
creating happiness in organizations. Based on this point of view, all stakeholders, making up the
school community, contribute to organizational happiness. These contributions can contribute
to its pedagogical and academic goals and make it a happy living space (Arens and Morin, 2016).
One of the factors affecting teachers' happiness is undoubtedly teachers' workplace friendships,
a concept that affects the social life of the individual and the workplace.

Workplaces are places where social relationships and friendships are formed. Individuals who
spend most of their day at work have less time to communicate with other individuals outside
of work (Biger, 2017). The time in the workplace requires communication with people in the
working environment. Workplace friendships are workplace relationships that involve mutual
trust, commitment, and shared value (Kanbur, 2015). Workplace friendship can help reduce
work stress, adapt to work, eliminate ambiguities, achieve expected performance (Boyd and
Taylor, 1998), and increase participation in workplace activities. With achieving the
organization's goals, good friendship relations are in interaction and cycle (Berman, West, &
Richter, 2002). The studies on workplace friendship revealed that close friendships established
at work increased happiness and motivation in people’s lives (Sias and Cahill, 1998). It was also
found that it accelerated the adaptation to the job and organizations, reduced job stress was
effective in eliminating uncertainties and reaching expected performance standards (Boyd &
Taylor, 1998). All these will contribute to happiness stated by Ryff (1989). On the other hand,
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negative experiences such as negative friendship relationships and emotional abuse that the
individual has experienced will affect his/her social and family life negatively. They may cause
difficulties in establishing a work-family life balance and reduce happiness.

When the literature is examined, there are studies investigating workplace friendship and job
satisfaction (Markiewicz et al., 2000; Morrison, 2009; Riordan and Griffeth, 1995; Yavuzkurt and
Kiral, 2020), there are studies on workplace friendship and teachers' organizational commitment
(Durusu and Cemaloglu, 2019), organizational peace (Bozanoglu, 2020), work dedication
(Sahinbas and Eriglg, 2019) and organizational harmony (Alparslan et al,, 2015; Morrison, 2004).
When the literature was examined, no research examining the relationship between workplace
friendship and organizational happiness was found. Thus, the present study tried to answer the
question, “What is the relationship between teachers’ perceptions of workplace friendship and
organizational happiness?”. Based on this general purpose, the sub-objectives of the research
were as follows:

1. What is the level of teachers' perceptions of workplace friendship?

2. What are the perceptions of teachers about organizational happiness?

3. Do teachers’ workplace friendship and organizational happiness perceptions differ by their
demographic characteristics (gender, professional work experience, type of school they work at)?

4. |s there a relationship between teachers’ workplace friendship and organizational happiness
perceptions?

5. Do teachers’ workplace friendship perceptions predict their organizational happiness
perceptions?

Having happy teachers is required for a happy society. Accordingly, to achieve the goals of the
school organization, to make teachers feel positive about the organization and the work they do,
to contribute to the educational processes, and to obtain more effective results, workplace
friendship levels and teachers’ happiness perceptions should be determined. Therefore, this
study focused on this issue.

Method

The Model of research

This study used a general survey model to investigate teachers’ workplace friendships and
organizational happiness levels. In addition, the relational survey model (Blyukoztirk et al,
2016) was employed to examine whether the workplace friendship and organizational
happiness of levels teachers differed.

Population and sampling

The study population covered 6024 teachers in Yesilyurt, Malatya in 2021-2022 academic year.
Among them, 230 teachers from different branches participated in the study. A stratified
sampling method was used in sample selection. Based on Cohen et al. (2005), the sample size
was sufficient for the values in the literature. Demographic characteristics of the participants
are shown in Table 1.

Table 1 Demographic characteristics of the participants

Characteristics N %
Gender Female 133 57,8
Male 97 422
1-5Years 69 30
Work Experience 6-10 Years 85 36,96
11 Years and Above 76 33,04
Primary School 74 32,17
Type of School Secondary School 91 39,56
High School 65 28,27

Total 230 100
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57.8% of the participants were female and 42.2% were male. 30% of the teachers has 1-5 years
of work experience, 36.96% had 6-10 years of work experience and, 33.04% had 11 years and
above of work experience. Regarding the type of school they work at, 32.17% were working in
primary school, 39.56% in secondary school and, 28.27% in high school.

Data collection tools

Workplace Friendship Scale: In the study, "Workplace Friendship Scale" was used to examine
the participants’ workplace friendship perceptions. The scale was developed by Neilsen, Jex,
and Adams (2000). Kiral (2016) adapted the scale into Turkish. The scale consists of two sub-
dimensions “Friendship Opportunity” and “Friendship Prevalence”. The former contains
statements to examine the extent to which the organization supports workplace friendship, and
the latter consists of statements to investigate whether workplace friendship exists in the
organization (Yavuzkurt, 2017). The participants can get 25 points maximum from both sub-
dimensions, and 50 points maximum from the total scale. The lowest score a participant can
get is 10. As a result of the confirmatory factor analysis of the scale, the fit indices (x2 =73.57,
sd= .34, SRMR=.042, CFI=.98, NFI=.97, NNFI=.98 and GFI=.95 RMSEA=.066). The item
discrimination level of the workplace friendship scale adapted by Kiral (2016b) was appropriate
for each item and Cronbach'’s Alpha was .84 for the total scale .76 for "Friendship Opportunity”
sub-dimension and .78 for “Friendship Prevalence” sub-dimension (Kiral, 2016b: 7-8).

Organizational Happiness Scale: It was developed in Portuguese and translated into English by
Paschoal and Tamayo (2008). The scale was adapted into Turkish by Arslan and Polat (2017).
The 5-point Likert-type scale ranks from “Never (1) to Completely (5)" in the first 21 questions.
For questions from 22 to 29, it ranks from “Totally Agree (5), to Totally Disagree (1)". OHS
consists of 29 items and three sub-dimensions (positive emotions, negative emotions,
realization of potential). Items in the negative emotions dimension are reverse-scored. For
validity, the researchers performed confirmatory factor analysis, which revealed sufficient
results. Arslan and Polat (2017) calculated the reliability coefficient of the total scale as .96. In
this study, Cronbach's alpha coefficient for the whole scale was found to be .93.

Data Analysis

Descriptive analyses were conducted on independent variables to examine the participants'
levels of workplace friendship and organizational happiness. Before performing statistical tests,
it the data normality of the data was investigated. Since the kurtosis and skewness values were
found to be between -1.5 and +1.5 (Tabachnick & Fidell, 2013), it was considered that the data
were normally distributed. Therefore, parametric tests were used. After testing variance
homogeneity, the t-test examined whether workplace friendship and organizational happiness
levels differed by gender. ANOVA was used to determine whether they differed according to
work experience and school type. The difference between the groups was analyzed with the
Tukey test. Pearson-correlation analysis examined the relationship between teachers’ readiness
for organizational change and organizational opposition perceptions in the distance education
process. The predictive status between positive emotions, negative emotions, potential
actualization of friendship opportunity, and friendship prevalence was determined using
multiple regression analysis.

Results

Results of descriptive statistics on teachers’ workplace friendship and
organizational happiness levels

Table 2 presents the analysis results related to the sub-problem of the study.

Table 2 Descriptive statistics results
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Scales Dimensions N X Sd

. : Friendship Opportunity 230 4.38 72

Workplace friendship Friendship Prevalence 230 3.23 .81

Oraanizational Positive Emotions 230 3.37 71

Hag e Negative Emotions 230 311 86

PP Realization of Potential 230 3.08 87
*p<.05

As shown in Table 2, the average of positive emotions (Xx=3.37) in the organizational happiness
scale was quite high, the average of negative emotions (X= 3.11) was medium, and the average
of realization of potential (X= 3.08) was moderate.

Findings on whether organizational happiness and workplace friendship levels of teachers
differed by gender, marital status, and work experience are presented under separate headings.

The examination of the participants’ workplace friendship and organizational
happiness levels by gender

A t-test was performed to examine whether workplace friendship and organizational happiness
of the participants differed by gender. Table 3 shows the t-test results.

Table 3 T-test results for gender

Variables Gender N X Standard sd t p
Deviation
Friendship Opportunity Male 133 3.29 .55
Female 97 3.59 .79 228 231 027
Friendship Prevalence Male 133 3.24 72
i Female 97 3.19 .69 228 1.62 18
Posivite Emotions Male 133 3.39 73
Female 97 3.38 76 228 09 89
Negative Emotions Male 133 3.20 .83
Female 97 3.14 .86 228 1.75 A
Realization of Potential Male 133 3.15 69
Female 97 3.16 .69 228 36 92

*p<.05

Table 3 revealed that the friendship prevalence did not differ by gender whereas friendship
opportunity perception differed significantly by gender [t(228)=2.31; p<.05]. Accordingly, it can
be argued that the friendship prevalence perceptions of the participants were similar, and
female participants had higher perceptions of friendship opportunity.

It was found that the participants' perceptions of the sub-dimensions of organizational
happiness did not differ in terms of gender. In this respect, it can be stated that male and female
teachers' perceptions of organizational happiness are similar.

The examination of the participants’ workplace friendship and organizational
happiness levels by work experience

The results of the analysis of teachers' perceptions of workplace friendship and organizational
happiness according to their professional seniority are given in Table 4.

Table 4 ANOVA results for work experience

Variables Work N X Sum of Meanof F P
experience Squares Squares
(years)
1-5 69 3.18 B.G .38 .55

Friendship 6-10 85 317 WG 139.7 49 181 01
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Opportunity 11+ 72 3.61 Total 117.6

1-5 69 3.21 B.G 51 28
Friendship 6-10 85 3.28 W.G. 69.2 .30 04 97
Prevalence 11+ 72 3.22 Total 73.6

1-5 69 3.23 B.G 15 16
Positive 6-10 85 3.30 W.G. 146 .53 5 91
Emotions 11+ 72 3.21 Total 138.4

1-5 69 3.19 B.G 1.27 63
Negative 6-10 85 3.16 W.G. 263.8 .81 .69 .56
Emotions 11+ 72 3.13 Total 159.4

1-5 69 3.03 B.G .89 51
Realization of 6-10 85 3.14 W.G. 139.5 A1 78 50
Potential 11+ 72 3.10 Total 139.5

*p<.05

When Table 4 was analyzed, it was found that teachers' perceptions differed only in the
friendship opportunity sub-dimension according to their professional seniority [F (2,228)= 1.37;
p<.05]. The friendship prevalence perceptions of the participants were similar, and the
participants with 11 or more years of work experience had higher levels of friendship opportunity
perception.

It was found that teachers' perceptions of organizational happiness were similar according to
their professional seniority in the whole scale and in all sub-dimensions. In this sense, the
participants had similar perceptions regarding work experience in all three dimensions.

The examination of the participants’ workplace friendship and organizational
happiness levels by school type

The results of ANOVA conducted to examine whether workplace friendship and organizational
happiness differed by school type are presented in Table 5.

Table 5 ANOVA results for school type

Variables School Type N X Sum of Mean of F P
Squares  Squares

Primary 74 3.18 B.G .38 .55
Friendship Secondary 91 317  W.G 139.7 49 126 .01*
Opportunity High School 65 3.61  Total 117.6

Primary 74 321 B.G 51 28
Friendship Secondary 91 328 W.G: 69.2 .30 .04 .03*
Prevalence High School 65 322  Total 73.6

Primary 74 323 BG 15 16
Positive Secondary 91 330 W.G 146 .53 15 91
Emotions High School 65 3.21 Total 138.4

Primary 74 3.19 B.G 1.27 .63
Negative Secondary 91 316 WG 263.8 .81 .69 .56
Emotions High School 65 3.13  Total 159.4

Primary 74 3.03 B.G .89 51
Realization of ~ Secondary 91 314 W.G 139.5 47 .78 .50
Potential High School 65 3.10 Total 139.5

As shown in Table 5, friendship opportunity and friendship prevalence sub-dimensions differed
significantly by the school type [F(2,228)=1.26; p<.05]. Accordingly, it can be said that teachers
working in primary schools have higher levels of friendship opportunities and friendship
prevalence. In addition, Table 5 revealed that the participants’ perception levels in the sub-
dimensions of organizational happiness scale did not differ by school type (p>.05). Thus, it can
be said that the perceptions of the participants working in primary, middle and high schools are
similar in terms of positive emotions, negative emotions and potential actualization.
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Correlation analysis results of the participants’ workplace friendship levels and
organizational happiness perceptions
The relationship between teachers' perceptions of workplace friendships and their

organizational happiness was examined by Pearson Correlation analysis and the findings are
shown in Table 6.

Table 6 Relationship between the participants’ workplace friendship and sub-dimensions of
organizational happiness scales

Size of Correlation 2 3 4 5

1. Friendship Opportunity 72* 73* -.57*% 66%

2. Friendship Prevalence 1 70% -.50% .56*

3. Positive Emotions 1 -.95*% .65*%

4. Negative Emotions 1 -.56*

5. Realization of Potential 1
*p<.05

Table 6 indicated significant relationships at different levels in all sub-dimensions. When the
results were examined, it was revealed that there was a significant relationship between
teachers' workplace friendships and sub-dimensions and their organizational happiness and
sub-dimensions. Similarly, it was found that the sub-dimensions of workplace friendship
opportunity, friendship prevalence, positive emotions, and potential realization had a moderate
and negative relationship with the negative emotions sub-dimension of the organizational
happiness scale.

Regression analysis of the participants’ workplace friendship and organizational
happiness perception levels

Whether teachers' perceptions of organizational happiness were predicted by their perceptions
of workplace friendships was examined by multiple regression analysis and the results were
shown in Table 7.

Table 7 Regression analysis for the prediction of positive emotions sub-dimension

Predicted Variable: Positive Emotions Sub-Dimension

Predictor Variable B ShB B T D Multipler  Partial r
Constant 606 190 3.186  .002

Friendship Opportunity 522 077 325 6734 .000 712 .593
Friendship Prevalence 241 094 204 2564 014 .623 .354
R=.376 R? = 284

F=116.868 p =.000

It was found that the participants’ friendship opportunities perceptions were positively and
highly correlated with their positive emotions (r=.71). In addition, a partial relationship was
revealed between other variables (r=.59). Furthermore, the participants’ friendship prevalence
perceptions were positively and moderately related to their positive emotions (r=.62). A partial
relationship was also revealed between other variables (r=.35).

It was found that the participants’ positive feelings about school friendship opportunity and
friendship prevalence perceptions explained 28% of the total variance (R= .37, R?= .28, *p<.01).
The standardized regression coefficient (8) showed that the relative importance of the predictive
variables (workplace friendship opportunity and dominant friendship) on the participants’
positive emotions was determined as friendship opportunity and friendship prevalence.

The results of multiple regression analysis of the friendship opportunity and friendship
prevalence sub-dimensions of the organizational happiness scale and the negative emotions
sub-dimensions of the workplace friendship scale are shown in Table 8.

Table 8 Regression analysis for the prediction of negative emotions sub-dimension
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Predicted Variable Negative Emotions Sub-Dimension

Predictor Variable B ShB B T p Multiple r Partial r
Constant 1.375 1883 7.517 .000

Friendship Opportunity 247 075 256 324 001 -.541 -132
Friendship Prevalence 167 090 154 1.779 .032 -.523 -119
R=.527 R2= 213

F=63.128 p =.000

Table 8 shows multiple regression analysis results between the predictor variables and negative
emotions as the predicted variable. As shown in Table 8, the participants’ friendship
opportunities perceptions were negatively and moderately related to their negative emotions
(r=--.54). Also, a partial relationship was revealed between other variables (r=--.13). In addition,
the participants’ friendship prevalence perceptions were found to be negatively and moderately
related to their negative emotions (r=-.52). Also, a partial relationship was revealed between
other variables (r=-.12).

It was found that the participants’ school friendship opportunity and friendship prevalence
perceptions and negative feelings of school happiness explained 21% of the total variance (R=
.53, R?= .28, *p<.01). The standardized regression coefficient (B) indicated that the relative
importance of the predictive variables (workplace friendship opportunity and friendship
prevalence) on participants’ negative emotions was determined as friendship prevalence and
friendship opportunity.

Table 9 shows the results of the multiple regression analysis between friendship opportunity,
friendship prevalence as the predictor variables, and potential realization, which was the
predicted variable.

Table 9 Regression analysis for the prediction of potential realization sub-dimension

Predicted Variable Potential Realization Sub-Dimension

Predictor Variable B ShB B T p Multiple r Partial r
Constant ,523 197 2,736,006

Friendship Opportunity 482 ,078 426 6,19 ,000 ,681 347
Friendship Prevalence ,297 ,095 289 3,144 002 ,587 ,235
R=,486 R2=,203

F=127561 p =,000

As seen in Table 9, the participants’ friendship opportunity perceptions we positively and
moderately related to their potential realization perceptions (r=.68). In addition, a partial
relationship was revealed between other variables (r=.35). It was also found that the
participants” friendship prevalence perceptions were positively and moderately related to their
perceptions of realizing potential (r=.59). In addition, a partial relationship was revealed between
other variables (r=.24).

It was found that the participants’ school friendship opportunity and friendship prevalence
perceptions and potential realization sub-dimension of school happiness explained 29% of the
total variance (R= .49, R?= .29, *p<.01). The standardized regression coefficient (B) revealed that
the relative importance of the predictive variables (workplace friendship opportunity and
friendship prevalence) on the participants’ feelings of potential realization were determined as
friendship opportunity and friendship prevalence.

Discussion and conclusion

In this study, the relationship between teachers' workplace friendships and organizational
happiness was examined. It was found that teachers' perceptions of workplace friendship and
perceptions of friendship opportunity were at a high level, while perceptions of friendship
prevalence were lower. The fact that the perceptions of the participants about friendship
opportunities were higher than the current workplace friendship indicated that they were more
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open to establish new friendships. These findings are in line with the studies in the literature in
which the friendship opportunity was generally above the medium level/high (Bilgin, 2018;
Bozanoglu, 2020; Kiral 2016a, 2016b; Mao, et al., 2009; Yavuzkurt, 2017; Yavuzkurt and Kiral,
2020) and the dominant friendship perception was low (Bilgin, 2018). In addition, there are
studies in which the general perception of friendship was found to be high/positive (Berman, et
al., 2002; Bozanoglu, 2020; Durusu and Cemaloglu, 2019; Yavuzkurt, 2017) and moderate (Keles,
2018). In the present study, it was found that the participants’ workplace friendship opportunity
perceptions were higher. Accordingly, it can be said that they were willing to make new
friendships at school. It can be thought that they considered the development of school
friendship relations as an opportunity. In this regard, Berman et al. (2002) listed some of the
advantages of workplace friendship as follows: helping employees support each other,
improving the workplace environment and improving communication. They reported that, over
time, friendships can "enhance better working relationships," "enhance team effectiveness and
a sense of purpose," and ‘communicate a sense of family that is important for productivity in
the workplace." It was observed that the positive emotions of the participants related to their
happiness perception levels were higher than their negative emotions and perceptions of
realizing the potential. This finding showed that the participants had higher level of positive
emotions at work. Accordingly, it can be said that there was a relationship between the
perceptions of the participants about establishing new friendships and their higher positive
emotions. It can be concluded that teachers with positive feelings are more willing to make
friends. The studies in the literature have revealed that teachers’ general happiness perceptions
were high (Arslan, 2018; Bayraktar and Girgin, 2020; Bulut, 2015; Demircan, 2019; Duman, 2014,
Duran, 2016; Korkut, 2019; Serter, 2019; Ozgenel and Bozkurt, 2020; Oztlrk, 2015; Tosten, Avc
and Sahin, 2018).

While it was found that teachers' perceptions of workplace friendships did not differ according
to their gender, it was found that female teachers' perceptions of friendship opportunities were
higher than male teachers. Similarly, Keles (2018) and Yavuzkurt (2017) found that females had
higher levels of workplace friendship perceptions. In addition, Morrison (2009) stated that
women see workplace companionship as more socially valuable than men. On the contrary,
Song (2016) found that males had higher perceptions levels. In the present study, it was found
that although the general friendship perceptions in the working environment were similar
between male and female participants, the latter perceived new friendship opportunities more
positively. In addition, there are also studies reporting that men and women had comparable
levels of general friendship perceptions (Bozanodglu, 2020; Chen et al., 2012; Karakdy, 2019;
Ozyer, et al., 2015; Sahinbas and Erigii¢, 2019). It was also found in this study that the happiness
perception level of female and male participants was similar. These finding are line with those
in the literature (Bayraktar and Girgin, 2020; Bulut, 2015; Crossman and Harris, 2006; Demir and
Murat, 2017, Diener and Ryan, 2009; Konan and Tasdemir, 2019; Korkut, 2019; Ozgenel and
Bozkurt, 2020). Some of the studies in the literature reported that the happiness levels of men
were higher than those of women (Dlzgtin, 2016; Corra, et al., 2009; Korkut, 2019; Lucas and
Gohm, 2000; Timkaya, 2011), whereas othert revealed that women’s happiness levels were
higher than men. (Blanchflower and Oswald, 2004; Brouskeli, et al., 2018; Bulut, 2015; Kangal,
2013; Mogosoglu and Kaya, 2010). These conflicting findings on general organizational
happiness of male and female participants may be due to characteristics of the participants in
the sample.

The participants’ workplace friendship and organizational happiness perception levels were
compared based on their work experience. Teachers were found to have higher perceptions of
workplace friendliness for those with 11 years or more of professional seniority than those with
lower professional seniority. Accordingly, it can be concluded that as the work experience of the
teachers increases, they become more willing to establish new friendships. Also age, which
increases with the work experience, may play a role in this situation. In this sense, Berman et al.
(2002), Chen et al. (2012), and Song (2006) examined the relationship between employees’
workplace friendship perceptions. They found that workplace friendship perceptions increased
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with the age of employees. Thus, as revealed in the findings of the present study, it is understood
that teachers with higher working experience are more willing to have friendship opportunities.
In this context, it is concluded that age plays a significant role in workplace friendship
perception, which increases with age. On the contrary, some studies reported that workplace
friendship perception did not differ by work experience (Bozanoglu, 2020; Karakdy, 2019; Keles,
2018) and age (Sahinbas and Erigiig, 2019).

It was also found that happiness perceptions in the schools where the participants work did not
differ by work experience. Based on this finding, the happiness perception level of a teacher who
has just started the profession and a teacher who has been working for many years is similar.
Similar to the findings obtained by this study, it is reported in the literature (Crossman and Harris,
2006; Konan and Tasdemir, 2019; Ozdemir and Winter, 2019; Ozgenel and Bozkurt, 2020) have
studies that reveal that teachers have similar levels of organizational happiness in terms of their
professional seniority. Dizgin (2016) and Korkut (2019) stated that the happiest teachers had
21 years or more of work experience. In addition, some studies indicated that teachers in their
first year in the profession were happier (Bayraktar and Girgin, 2020; Bulut, 2015).

The participants’ workplace friendship and happiness perceptions were also compared in terms
of the type of school they were working. It was found that the friendship prevalence and
friendship opportunity perceptions of the participants working in primary schools were more
positive than their colleagues working in secondary schools and high schools. The fact that
primary school teachers’ friendship relationships and their tendency to new friendships were
more positive suggested that these teachers had been working together for a longer time.
Bozanoglu (2020) found that teachers in secondary schools had higher workplace friendship
perceptions than those working in high schools. However, Bilgin (2018) stated that school type
did play a significant role. It was also found in the present study that the happiness levels of
teachers did not differ by the type of school they were working in. This finding is consistent with
those of Konan and Tasdemir (2019). In addition, it was revealed in some studies that teachers
working in primary schools were happier (Aelterman, et al., 2007; Bayraktar and Girgin, 2020;
Bulut, 2015; Korkut, 2019; Mocosoglu and Kaya, 2018; Ozgenel and Bozkurt, 2020; Tosten, et al..,
2018), whereas others reported that teachers in private schools had higher happiness levels
than teachers in public schools (Crossman and Harris, 2006).

It was found in this study that there were high-level and positive significant relationships
between the participants’ friendship opportunities and the friendship prevalence perceptions.
Accordingly, it can be said that teachers having good friendship relations perceived their new
friendship relations positively. In addition, it was found that there was a high level and positive
relationship between the participants’ friendship opportunities and friendship perceptions in
their current environment and their positive feelings, which are the source of organizational
happiness. It can be said that the friendships they experience at work also contributed to their
positive feelings, which increased their organizational happiness. It was revealed that there were
moderate and negative significant relationships between friendship prevalence and negative
emotions. Based on these findings, it can be put forward that as the friendships established in
the workplace improve, the negative feelings will decrease. Teachers' friendship opportunity and
friendship prevalence perceptions are significant predictors of their positive emotions, negative
emotions, and perceptions of realizing the potential, which shapes their organizational
happiness perceptions. The findings in the literature revealed that friendship opportunities and
friendship prevalence are positive and significant predictors of teachers” happiness perceptions.
The fact that the new friendship opportunities and friendship prevalence relations are high in the
schools where the teachers work indicates that their general organizational happiness will be
more positive as it increases their positive feelings and perceptions of realizing the potential,
and decreases their negative feelings. Berman et al. (2002) reported that positive orientations
towards workplace friendships were reflected in organizational efforts to promote closer
workplace relationships, such as lower stress and less employee absenteeism, as well as
increased performance. Song (2006), on the other hand, emphasized that workplace friendship
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supported employees to have positive work attitudes, but the quality of friendship had a stronger
effect on employees’ positive work attitudes than the opportunity for friendship. Sias et al.
(2004) emphasized in their study that due to the deterioration of friendship in the workplace,
emotional stress increased, and the desire of employees to fulfill their duties decreased, which
led to an increase in turnover. The findings of this study proved that workplace friendship is an
important factor in organizational happiness since if workplace friendship develops positively,
organizational happiness increases.

When the literature was examined, it was found that there was no study on the relationship
between teachers' perceptions of workplace friendship and their organizational happiness. In
this regard, more work is needed to identify the relationship between workplace friendliness and
organizational happiness. Because workplace friendship should be used as a useful tool to
increase employees' positive work attitudes, qualitative studies should be conducted in which
teachers' in-depth views on workplace friendliness and organizational happiness are obtained.
In addition, it is recommended to provide environments that will support teachers’ workplace
friendships in schools, as positive workplace friendship is an important supporter of
organizational happiness. In addition, it was found in the study that the perception of workplace
friendship of the participants working in primary schools was more positive. It is thought that
the fact that the teachers in these schools had been working together for more time may be
effective in this situation. In this respect, it is suggested to develop education policies that will
reduce the teacher turnover of schools and thus encourage working together for longer years.
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Genigletilmis Ozet

Mutluluk, 6znel bir deneyim olup sosyal, kisilerarasi ve kuramsal baglamin bir par¢asi durumundadir. Baglama dayali
degerlendirmeler, eger mutluluk s6z konusu ise onemlidir. Bunun nedeni bireylerin farkli baglamlardaki 6znel
deneyimlerinin farklilasabilmesidir ve 6rgltsel mutluluk da bu baglamlardan birisidir (Tian, vd., 2015). Alanyazinda
orgltsel mutluluk; biligsel, duygusal ve potansiyeli gergeklestirme terimleri ile anilirken Daniels (2000) orgltsel
mutlulugu orgitteki duygularin toplami olarak ele almis; Waterman ve diderleri (2008) ise kisinin potansiyelinin
orgutteki duygularla gergeklestiriimesi durumunda bunun 6rgutsel mutluluga neden olabilecedini belirtmistir. Wesarat
ve digerleri (2015) orgltsel mutlulugu, bireylerinisleri ve yasamlarindan sagladiklari doyum miktari olarak tanimlarken,
Brief ve Weiss (2002) ise orgltsel mutlulugu, isgorenin olumlu duygularinin olumsuz duygulara Ustiin geldigi durumu
olarak belirtmektedir. Turk milli egitim sisteminin genel amaclari igerisinde vurgulanan “..6grencilerin kendilerini
mutlu kilacak ve toplumun mutluluguna katkida bulunacak...” ifadesi, her toplum gibi tlkemizde de egitim kurumunun
sonul hedefiniisaret etmesi bakimindan oldukg¢a anlamlidir. Ciinki 6grencilerin mutlulugu okula, okulun mutlulugu da
diflizyonist bir etkiyle topluma yansimaktadir. Glinkd okul tim paydaslar igin iliskilerin net ve acgik oldugu, insanlarin
birbirine glivenip mutlu oldugu bir 6rgiit olmalidir (Konan ve Tasdemir, 2019; Milli Egitim Bakanlidi, 1973). Mutluluk
olgusu orgtlerin yapisinda oldugu kadar isleyisinde de yer almasi gereken temel bir kavramdir. Orgutlerde mutlulugu
yaratan ogelerin basinda insan kaynaklari gelmektedir. Buradan hareketle, okul toplumunu olusturan tim paydaslarin
orgutsel mutluluga katkilari vardir. Bu katkilar okulu hem pedagojik hem de akademik amaglarina daha ¢ok yaklastirip
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okulu mutlu bir yasam alani haline getirebilir (Arens ve Morin, 2016). Ogretmenlerin mutluluguna etki eden
unsurlardan birisi de hi¢ stiiphesiz 6gretmenlerin is yeri arkadaslklaridir.

Is yerleri, sosyal iligkilerin ve arkadasliklarin kuruldugu yerlerdir. Ginuntn buyUk bir bolimunt is yerinde gegiren
bireylerin is disinda diger bireylerle iletisim kurmalari icin daha az zamanlari kalir (Biger, 2017). isyerinde gegirilen bu
zaman, galisma ortamindaki insanlarla iletisimi de zorunlu hale getirir. Is yeri arkadashg, karsilikli giveni, baghhgi,
begeniyi ve paylasiimis ilgi alanlarini veya degerleri kapsayan genel (6zel olmayan) is yeri iligkileridir (Kanbur, 2015).
Isyeri arkadashiginin, calisanlarin is streslerini azaltmalarinda, ise uyum saglamalarinda, belirsizlikleri gidermelerinde
ve beklenen performansa ulagmalarinda yarari olup (Boyd ve Taylor, 1998), isyerindeki etkinliklere katilimi da arttirir.
Orgiitiin hedeflerine ulasmasi ile iyi arkadaslik iliskileri bir etkilesim ve déngu icindedir (Berman, West ve Richter,
2002). lIsyeri arkadashgl konusunda vyapilmis olan arastirmalarda; isyerinde kurulan yakin arkadasliklarn,
yasamlarinda mutlulugu ve motivasyonu arttirdigi (Sias ve Cahill, 1998); islerine ve orgltlerine uyum sireglerini
hizlandirdi§l, is stresini azalttigi, belirsizlikleri gidermede ve beklenen performans standartlarina ulagsmada etkili
oldugu (Boyd ve Taylor, 1998) bulunmustur. Bittn bunlarin, Ryffin (1989), belirtmis oldugu mutluluga katkisi
bulunacaktir. Ote yandan, bireyin yasamis oldugu olumsuz arkadaslik iliskileri ve duygusal taciz gibi olumsuz
yasantilar sosyal ve ailevi yasamini da o denli olumsuz etkileyecek, is-aile yasam dengesini kurma konusunda zorluk
yasamasina neden olabilecek ve mutlulugu azaltacaktir.

Alanyazinda isyeri arkadasligi ve is tatmininin iliskili oldugunu vurgulayan arastirmalarin yani sira (Markiewicz vd.,
2000; Morrison, 2009; Riordan ve Griffeth 1995; Yavuzkurt ve Kiral, 2020), is yeri arkadasligi ile 6gretmenlerin orgtsel
bagliigr (Durusu ve Cemaloglu, 2019), 6rgiitsel huzuru (Bozanoglu, 2020), ise adanmusliklari (Sahinbas ve Eriglg,
2019) orgtitsel uyumu (Alparslan vd., 2015; Morrison, 2004) konu alan arastirmalar yer almaktadir. Arastirmacilar
tarafindan ilgili alanyazin incelenmis ancak igyeri arkadaslhg ve orgitsel mutluluk arasindaki iliskiyi inceleyen bir
arastirmaya rastlanmamistir. Ogretmenlerin isyeri arkadashg algilar ile orgiitsel mutluluk algilar arasindaki iliski
nedir? sorusu arastirmanin genel amacini olusturmaktadir.

Bu galismada ogretmenlerin is yeri arkadashdi ve orgutsel mutluluk dizeylerinin belirlenmesinde genel tarama modeli
kullanilmistir. Ayrica 6gretmenlerin is yeri arkadaslgi ve orgutsel mutluluk dizeylerinin birlikte degisip degismediginin
belirlenmesinde iliskisel tarama modeli (Blytkoztirk vd., 2016) tercih edilmistir. Arastirma evreni, 2021-2022 egitim-
ogretim yilinda Malatya Yesilyurt ilcesinde gorevli olan toplam 6024 6gretmenden olusmaktadir. Arastirmanin
orneklemi ise, evrenden tabakali ornekleme yolu ile farkli branslardan toplam 230 6gretmen olusturmustur.
Arastirmada ogretmenlerin is yeri arkadaslk algisini 6lgmek Uzere, Neilsen, Jex ve Adams (2000) tarafindan
gelistirilen ve Turkge'ye Kiral (2016) tarafindan uyarlanan “is Yeri Arkadaslik Olgegi” kullanilmistir. Arastirmada Arslan
ve Polat (2017) tarafindan Orgiitsel Mutluluk Olgeginin (OMO) Tirkgeye uyarlanmis hali gerekli izin alinarak
kullaniimistir. Ogretmenlerin is yeri arkadashgi ve orgiitsel mutluluk diizeylerinin arastirldigi bu galismanin verileri
degerlendirimeye tabi tutulurken bagimsiz degiskenler tizerinden betimsel analizler yapiimistir. istatistiksel islemler
yapilmadan once verilerin normal dagilip dagilmadigi test edilmistir. Hesaplanan basiklik ve ¢arpiklik degerleri -1,5 ile
+1,5 arasinda oldugundan (Tabachnick & Fidell, 2013) verilerin normal dagildigi kabul edilmistir. Bu nedenle de
parametrik testler kullaniimistir. Arastirmaya katilan 6gretmenlerin ¢alistiklari okullardaki isyeri arkadashgina iliskin
algilar incelendiginde, arkadaslik firsatina iligkin algilarinin oldukca yuksek iken egemen olan arkadaslik algilarinin ise
bunun altinda kaldigi gordlmustir. Bu arastirmada 6gretmenlerin isyeri arkadashdi firsat algilarinin daha yiiksek
oldugu bulgulanmustir. Arastirmaya katilan 6gretmenlerin mutluluk algr dizeyine iligskin olumlu duygularin olumsuz
duygularina ve potansiyeli gerceklestirme algilarina gore daha yiiksek oldugu gorilmistir. Ogretmenlerin meveut
durumdaki isyeri arkadasligina iliskin algilari cinsiyetleri agisindan farklilik gostermezken, yeni arkadaslik firsatlarina
iliskin algilarinin ise kadin 6gretmenlerde daha ylksek oldugu gortlmdstur. Arastirmada kadin ve erkek 6gretmenlerin
mutluluk algi diizeyinin benzer oldugu gorilmustir. Ogretmenlerin isyeri arkadashdl ve orgitsel mutluluk algs
duzeyleri mesleki gorev sureleri agisindan karsilastinimistir. 11 yil ve Uzeri gorev suresi olan 6gretmenlerin isyeri
arkadaslik firsatlarinin daha az calisma siiresindeki 8gretmenlere gore yiiksek oldugu goriimistiir. Ogretmenlerin
calistiklari okullardaki mutluluk algilarinin mesleki kidemleri agisindan degismedigi goriilmistiir. Ogretmenlerin gorev
yaptiklar okul tirli agisindan isyeri arkadashgi ve mutluluk algilar karsilastinimistir. ilkokullarda gérev yapan
ogretmenlerin ortaokullarda ve liselerde gorev yapan meslektaslarina gore egemen olan arkadaslik ve arkadaglik
firsati algilarinin daha olumlu oldugu goriilmiistiir. Ogretmenlerin arkadaslik firsati ve mevcut ortamdaki arkadaslik
algilan ile orgutsel mutlulugun kaynag@i olumlu duygular arasinda ylUksek dizeyde ve olumlu yondeki iliski oldugu
gorilmustir. ilgili alanyazin incelendiginde dgretmenlerin isyeri arkadaslik algilanyla érgiitsel mutlulugu arasindaki
iliskiyi inceleyen arastirmaya rastlanmamistir. Bu agidan isyeri arkadashiyla orgitsel mutlulugu arasindaki iligkiyi
betimleyen daha fazla arastirmaya ihtiya¢ duyulmaktadir. Clnku isyeri arkadashgi, galisanlarin olumlu is tutumlarini
artirmak igin yararli bir ara¢ olarak gorilmelidir. Ogretmenlerin isyeri arkadashgi ve orgitsel mutluluga iligkin
derinlemesine goruslerin alindigi nitel arastirmalarin yapiimasi da énemli gorilmektedir. Bunun yaninda okullarda
ogretmenlerin isyeri arkadasliklarini destekleyecek ortamlarin onlara saglanmasi onerilebilir. Clinkd olumlu isyeri
arkadasliklari 6rgitsel mutlulugun onemli bir destekgisidir. Ayrica arastirmada ilkokullarda gorev yapan 6gretmenlerin
isyeri arkadasligi algisinin daha olumlu oldugu gortlmustur. Bu okullardaki 6gretmenlerin birlikte daha fazla stre
galismalarinin bu durumda etkili olabilece@i dustnilmektedir. Bu agidan okullarin 6gretmen devrini azaltacak ve bu
sayede daha uzun yillar birlikte calismayi tesvik edecek egitim politikalari gelistirilmesi onerilebilir.
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