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DiL EGITIMINDE CiZGi ROMANLARIN KULLANIMINA YONELIK
BIR UYGULAMA

0z

Cizgi romanlar 1920’li yillardan bu yana egitim ortamlarinda egitsel amaglar-
la kullanilmaktadir. Bu durum yakin tarihimize kadar artan veya azalan ilgilerle
devam etmistir. Ancak yakin tarihten bugiine kadar gecen siirede yapilan ¢aligma-
lara bakildiginda ¢izgi romanlara yonelik bu ilginin siirekli olarak arttig1 goriil-
mektedir. Ozellikle bilgisayar tabanli uygulamalarla dijital ¢izgi roman tiretebilme
olanag sayesinde siire¢ hizlanmis ve bu stiregte farkli bakis acilar1 kazanilmistir.
Bu ¢aliymada okuma, konusma ve yazma egitimine yonelik temel dil becerileri-
nin gelistirilmesinde ¢izgi romanlarin roliinii kesfetmek amaglanmaktadir. Bu
amagla Tiirk¢e 6gretim programinin rehberligi esas alinarak altincr smif Tiirkge
ders kitabindaki metinlerle metin igleme siiregleri planlanmistir. Planlanan metin
isleme siireglerinin agamalar1 dogrultusunda Pixton programi kullanilarak oku-
ma, konugma ve yazma egitimi kazanimlarina yonelik ¢izgi roman igerikli calisma
yapraklar1 hazirlanmustir. Aragtirma siireci kapsaminda yirmi ti¢ adet caligma yap-
rag1 hazirlanmigtir. Kazanim odakli hazirlanan bu ¢alisma yapraklari ile ortaokul
altinc1 sinif 6grencilerine yonelik metin isleme siiregleri yuratilmistiir. Aragtir-
ma nitel yontem cergevesinde durum ¢alismasi olarak desenlenmistir. Gortisme,
gozlem ve dokiimanlar araciligiyla toplanan veriler icerik analiziyle incelenmistir.
Yapilan analizler sonucunda elde edilen veriler neden sonug iliskisi ¢ercevesinde
karsilastirmali olarak yorumlanmistir. Calisma sonuglar: metin isleme siireglerine
yonelik hazirlanan ¢izgi romanlarin okuma, yazma ve konusma egitimiyle ilgili
kazanimlar: edindirmede islevsel bir materyal oldugunu ortaya koymaktadir. Me-
tin isleme stireglerinde ¢izgi roman kullanimiyla ilgili ortaya ¢ikan ve materyaller
tasarlanirken goz ontinde bulundurulmasi gereken bazi teknik ve baski detaylar:
da bu ¢aligmanin sonuglar1 arasinda yer almaktadir. Metin isleme siirecinde kul-
lanilan ¢aligma yapraklarindan alintilanan kesitlerden bazilarina 6rnek olarak yer
verilmistir. Caligma siirecinde elde edilen veriler ve kazanilan bakis acilar: dogrul-
tusunda birtakim 6neriler sunulmustur.

AnahtarSozciikler: CizgiRoman, MetinIslemeSiireci,Okuma,Konusma, Yazma.
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Dil Egitiminde Cizgi Romanlarin Kullanimina Yonelik Bir Uygulama

AN APPLICATION FOR THE USE OF COMICS IN LANGUAGE
EDUCATION

ABSTRACT

Comic Books have been used for educational purposes in educational environ-
ments since the 1920s. Particularly thanks to the ability to produce digital comic
books with computer-based applications, the process has accelerated and different
perspectives have been obtained in this process. In this study, it is purposed of
exploring the role of comic books in the development of basic language skills for
reading, speaking and writing education. For this purpose, text processing pro-
cesses with the texts in the sixth grade Turkish textbook have planned based on
the guidance of the Turkish teaching program. In line with the stages of the plan-
ned text processing processes, worksheets containing comics were prepared for
the learning outcomes of reading, speaking and writing by using the Pixton prog-
ram. Text processing processes for sixth grade students were carried out with these
worksheets, which were prepared with a focus on learning outcomes. The research
was designed as a case study within the framework of the qualitative method. The
data collected through interviews, observations and documents were analyzed by
content analysis. The data obtained as a result of the analyzes were interpreted
comparatively within the framework of cause and effect relationship. The findings
of the study reveal that the comic books prepared for the text processing processes
are a functional material for acquiring the acquisitions related to reading, writing
and speaking education. Some of the technical and printing details that emerged
about the use of comics in text processing processes and that should be considered
while designing the materials are also among the results of this study. Some recom-
mendations were presented in line with the data acquired during the study and the
perspectives gained.

Keywords: Comics, Text Processing, Reading, Speaking, Writing.

e 2k 2k
GIRIS

Ogrenme ve dgretme siirecinde kesfedilen yenilikler bireylerin 6grenme ve
Ogretme heyecanlarimi diri tutmaktadir. Kesfetmek icin en islevsel yollardan
biri de sorular sormaktir. ise baslarken géz oniinde bulundurulmasi gereken ve
cevaplandiginda 6gretim ortamlarini diizenleyecek bazi temel sorular vardir. Ki-
vunja (2014, s. 81-82) i¢in bu sorular sunlardir: “Ilk olarak, 6grenme nedir? Ikinci-
si, 6grencilerimiz nasil 6greniyor? Ugiinciisii, 6grenmelerine nasil yardimci olabi-
liriz?”. Bu tip sorular; 6gretmenlerin neler yaptigina, 6grencilerin neler yaptigina,
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siniftaki 6grenme ortaminin nasil kurulduguna, kullanilan materyallere, 6grenme
etkinliklerine ve 6gretim stratejilerine 151k tutmaktadir. Tiirk¢e 6gretiminin temel
stireglerinden biri olan metin isleme siireclerinde de 6gretmenlerin 6gretime de-
ger katmaya yonelik sordugu sorular yeni yontemlere, uygulamalara, alternatif
materyallere ve dijital doniisiimlere zemin hazirlamaktadir. Goger (2022, s. 111)
egitimin donligimil ve 6grenmenin dijitallesmesiyle ilgili “..6grenimin sadece
okul/sinif iginde gergeklestirilmesinin yaninda okul dis1 ve ¢evrimici yeni 6gren-
me ortamlarinin giitndeme alinmast artik kaginilmaz bir zorunluluktur” gortsiini
sunmaktadir.

Milli Egitim Bakanliginin (2019) hazirladig Tiirkge 6gretim programinda bu-
lunan ve Tiirkge dersleri araciligiyla kazandirilmasi hedeflenen kazanimlarin temel
¢ikis noktast metinlerdir. Giinese gore (2013, s. 606) metin; birtakim sekilsel 6zel-
likleri de barindiran; bilgi, his ve fikirlerin yer aldig1 olusumlardir. Tiirkge dersleri
kapsaminda ulasilmak istenilen kazanimlarda baglica materyal olan metinlerin
islenmesinde bazi agsamalar vardir. Gogere (2019, s. 117-137) gore bu agamalar
hazirlik agamasi ve metin temelli beceri gelisim stireci olmak tizere iki temel gruba
ayrilmaktadir. Hazirlik asamasi 6gretmenin sinifa girmeden 6nce yaptig1 hazirlig
ifade eden genel hazirlik, sinifa girince yapilan ve 6grencileri motive etmeye yonelik
olarak yapilan 6n hazirlik ve 6grencileri hedeften haberdar etmeye y6nelik olarak
yapilan zihinsel hazirlik olmak tizere ti¢ bolimden olugsmaktadir. Hazirlik agamasi
metne yonelik gorsellerin yer aldig1 ve ¢izgi roman karakterlerinin metne yonelik
hazirlayic1 bilgiler verdigi materyallerle gerceklestirilmistir. Metin temelli beceri
gelisim siireci ise dort temel dil becerisinin metinler aracilifiyla kazandirilmasi-
n1 ve gelistirilmesini ifade etmektedir. Goger ve Giirsoy’'un (2022) ¢aligmasinda
Tiirkge dersi metin igleme siirecinde temel dil becerilerini kazandirmak amaciyla
basili ve dijital ¢izgi romanlarin kullanilabilecegi goriilmektedir.

Cizgi roman terimi sozlilkte “konuyu ve olaylar zincirini kesintisiz olarak
resimleme yontemiyle okuyucuya sunan roman” seklinde tanimlanmaktadir (Tiirk
Dil Kurumu, 2011, s. 554). Cizgi romanla birlikte anilan kavramlarin baginda
grafik roman gelmektedir ve her iki kavram arasindaki benzerlik ve farklar
tartigtlmaktadir (Goniilli, 2018). Cizgi roman ve grafik roman arasinda bazi
temel farklar vardir: 6rnegin grafik roman daha uzun ve edebi bir tiiriin adiyken
¢izgi romanlar daha kisa ve genellikle siireli yayinlarda yer alan bir tiiriin adidir
(Glingor, 2020, s. 289). Gavaldon ve McGarr’a (2019, s. 101) gore ise ¢izgi roman
ile grafik roman arasinda net bir ayrim yoktur ve grafik roman kavramu ¢izgi ro-
man {izerindeki olumsuz algiy1 yikarak tiiri soylulastirmak adina yapilmis aka-
demik bir girisimdir. Cizgi romanin grafik romani da i¢ine alan semsiye kavram
oldugu ve ¢izgi romanin “li¢ ila bes panelden olugan yatay bloklara gémiilii kisa ve
anlagilir bir anlatima sahip en basit ¢izgi roman bi¢imi” olarak tanimlanabilecegi
soylenmektedir (Yildirim, 2013, s. 119). Cantek (2004, s. 279) grafik romanlarin
¢izgi romanlardan dogdugunu vurgulayarak grafik romanlarin edebi olma kaygist
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glttiigiinii belirtmektedir. Bu ¢alismada uzun senaryolar1 olmayan kazanim esasl
¢izgi romanlar tiretildigi icin ¢izgi roman kavrami tercih edilmistir.

Teknolojinin sundugu imkanlarin artmasiyla birlikte ¢izgi roman alanina ka-
tilan kavramlardan biri dijital ¢izgi romanlardir. Bilgisayar tabanli uygulamalar
araciligryla yapilan ¢izgi romanlara dijital ¢izgi romanlar denilmektedir (Craciun
& Bunoiu, 2019, s. 324). Dijital ¢izgi romanlar ayni zamanda e-¢izgi roman yani
elektronik ¢izgi roman olarak da adlandirilmaktadir (Nasrulloh, Hanik & Satiti,
2020, s. 35). Bu kavramlarin yaninda web ¢izgi romanlari, ¢evrimigi ¢izgi romanlar
veya internet ¢izgi romanlari seklinde farkli kavramlar da dijital ¢izgi romanla ayni
tirt temsil etmektedir (Yunus, Salehi, Tarmizi, Syed, Balaraman, 2011, s. 53)

Cizgi romanin egitim ortamlarinda kullanilmasinin faydalar: bulunmaktadir.
[lhana (2016, s. 22) gore bunlardan bazilar1 6grencinin ilgisine hitap etme, farkl
duyulara seslenme ve ¢oklu ortam saglamadir. Bucher ve Manning’a (2004, s. 68)
gore bazi egitimciler edebiyatla ilgili temel kavramlar 6gretmek ve yazma beceri-
sini gelistirmek i¢in grafik romanlar1 kullanirlar. Tekin ve Ilhan (2021, s. 117) din-
leme, konusma, okuma, yazma gibi dil becerilerinin gelistirilmesinde dijital ¢izgi
roman araglariyla {iretilen ¢izgi romanlardan yararlanilabilecegini belirtmektedir.
Humola ve Talib (2016, s. 615-621) “6ykiileyici metin yazma sorunlarinin iistesin-
den gelmek ve genel olarak yazma becerilerini gelistirmek i¢in” alternatif bir ara¢
olarak ¢izgi romanlar1 6nermektedir. Bunun yaninda ¢izgi romanlarla dinleme,
konugma, okuma ve kelime hazinesinin de gelistirilebilecegi belirtilmistir. McVic-
kere (2007, s. 85) gore ¢izgi romanlar sinifta 6gretimi farkli kilmanin bir yoludur.

Cizgi romanlarin egitim ortamlarinda tercih edilmesinin sebeplerinden biri
¢izgi romanlarin/grafik romanlarin barindirdig ¢ift erisimdir. Purnell ve Solman
(1992) resimli metinlerin anlamaya sagladig1 katkiy: belirtirken bu durumun ift
erisime sahip olmaktan kaynaklandigini belirtmektedir. Yani bir metnin resimler
sayesinde daha iyi anlasilmasinin nedeni yazi ve gorsellik gibi birden fazla uyarana
sahip olmasi ve boylelikle okuyucuya sagladig: alternatif algilama yollaridir. Bir
bilginin birden fazla uyarana sahip oldugunda 6grenmede verimliligi artirdigiyla
ilgili farkindalik 6zellikle ikili kodlama kuramiin (Clark & Paivio, 1991) ortaya
konulmasiyla artmaya baglamistir. ikili kodlama kuramina gore sdzel bir metnin
gorsel yapilarla birlikte sunulmasi: materyallerin etkinligini artirmaktadir (Burak,
2018). Ikili kodlama kurami ve ¢oklu ortam (multimedya) birbirlerinden beslenen
kavramlardir. Ozellikle ikili kodlama kuramindan sonra ¢oklu ortam (multimed-
ya) arastirmalarinda goriilen artis bunun bir gostergesidir (Aldag & Sezgin, 2003,
s. 125). Coklu ortam 6grenme yollarindan biri de kelimelerin ve resimlerin birlikte
sunulmasidir (Mayer & Moreno, 2003, s. 43). Coklu ortam ilkesine gore “gorsel
ve sozel 6gelerin bir arada yer aldig1 coklu ortamlar” 6grenme agisindan daha is-
levseldir (Yiinkiil, 2019, s. 730). Ogretim siirecinde birden fazla algilama yolunun
harekete gecirilmesini ifade eden ¢oklu ortam 6grenmeleri Tiirk¢e egitiminde de
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oldukga etkili bir yontemdir (Akin, 2015, s. 23). Cizgi romanlar resim ve yazi1 gibi
birden fazla yapidan olustugu i¢in ikili kodlamanin avantajlarini barindirmaktadir
ve Ogrenme ortamlari i¢in ¢oklu ortam olusturmaktadir.

Ogrenme ortamlarini Howard Gardner tarafindan sunulan ¢oklu zeka kurami-
nin getirdigi bakis acisiyla diizenlemenin 6gretimde bireysellige katk: saglayarak
verimliligi artirdig1 bilinen bir gercektir. Coklu zeka kuramina gore her birey dokuz
tiirli zeka tipini barindirmaktadir ve hepsinden belli miktarlarda yararlanmakta-
dir (Giirel & Tat, 2010, s. 352) Cizgi romanda yazinin yaninda gérsel unsurlarin da
yer almasi nedeniyle birden fazla zeka tiirtinii harekete gecirebilecegi sdylenebilir.
Diger bir deyisle ¢izgi roman farkls zeka tiplerini kullanmay: da miimkiin kilan bir
tiirdiir.

CooKun (2017, s. 26) deyisiyle egitimciler 6grenme ortamina “geleneksel ol-
mayan ¢esitli metinleri dahil ederek okuryazarlik 6gretimini yeniden diistinmeli
ve yeniden yonlendirmelidir”. Bu yaklagimdan hareketle dijital ¢izgi roman yap-
ma araglarinda bulunan teknik olanaklar sayesinde Tiirkge 6gretimi metin isle-
me siireglerine yonelik alternatif materyaller tiretilebilecegi ve bu materyallerle dil
becerilerinin kazandirilabilecegi diisiiniilmektedir. Bu ¢alijmanin metin isleme
slirecinin agamalarini kapsayan, ¢izgi romanlarla dil becerilerinin biitiinciil olarak
gelistirilmeye calisildigy, siirecle ilgili 6grenci goriislerinin alindig1 bir uygulama
olmasi nedeniyle Tiirk¢e 6gretimine katki sunacag: ve farkli bir bakis acis1 kazan-
diracag diisiiniilmektedir. 2019 yilinda yayinlanan Tiirkge 6gretim programindan
hareketle Tiirkge dersi metin isleme siireglerinde djjital ¢izgi romanlarin basil ola-
rak kullanildig1 ve bu materyallerle temel dil becerilerinin biitiinciil olarak kazan-
dirilmaya calisildigr uygulamali bir arastirmaya rastlanilmamis olmas: nedeniyle
bu ¢aligmanin 6nemli oldugu diisiiniilmektedir.

Bu ¢aligmanin amaci ¢izgi romanlarin temel dil becerilerini (okuma, konusma
ve yazma) gelistirmedeki roliinii kesfetmektir. Dijital ¢izgi romanlarla hazirlanan
¢izgi romanlarin basili hale getirilerek metin igleme siirecinde kullanilmasinin
Tiirkge 6gretimine katkisinin ne olacaginin anlasilmasina yonelik uygulamalar
yapmak hedeflenmigstir. Aragtirmada “Metin isleme siirecinde okuma, yazma ve
konugma becerilerinin edindirilmesinde egitsel ¢izgi romanlarin islevi nedir?” so-
rusuna cevap aranmaktadir.
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YONTEM

Arastirma Modeli

Aragtirmada Tirk¢e dersi kapsaminda metin isleme siirecine yonelik uy-
gulamalarla temel dil becerilerini (okuma, yazma, konugma) gelistirmeye yo-
nelik uygulamalar yapilmistir. Calisma nitel aragtirma kapsaminda durum
caligmas1 olarak desenlenmistir. Durum c¢aligmasi bir durumun kavranmasi,
kesfedilmesi, yorumlanmasi ve yakindan incelenmesi istendiginde kullanilabilen
ve derinlemesine anlamayr miimkiin kilan bir aragtirma modelidir (Merriam,
2015; Yin, 2017).

Calisma Grubu

Aragtirma Kahramanmaras ilinin Dulkadiroglu ilgesinde bulunan bir kamu or-
taokulunda gerceklestirilmistir. Gonilliiliik ilkesi cercevesinde aragtirmaya dahil
edilen ¢alisma grubu iiyelerinin belirlenmesinde amaglh 6rnekleme yontemlerin-
den kolay ulasilabilir durum 6rneklemesi kullanilmistir. Bu yontemde arastirmaci-
lar “yakin olan ve erisilmesi kolay olan bir durumu” segerek arastirmay: yiiriitmek-
tedirler (Yildirim & Simsek, 2013, s. 141). Arastirmanin katilimcilar: altinci sinif
ogrencileridir. Yedi kadin dort erkek katilimecinin yer aldigi ¢alisma grubu toplam
11 6grenciden olusmaktadir. Calisma grubuna yonelik sayisal bilgiler Tablo 1de
gosterilmistir.

Tablo 1. Katilimcilara yonelik bilgiler

Katilimcilarin Cinsiyet Durumu F %
Kadin 7 63.63
Erkek 4 36.36
Katilmailarin Yaslar: F %
10 10 90.09
11 1 9.09

Veri Toplama Araclari

Aragtirma verilerinin toplanmasinda yari1 yapilandirilmig goriisme formu, yari
yapilandirilmis gozlem formu, aragtirmaci giinliigii ve ¢izgi roman igerikli ¢aligma
yapraklarindan olusan dokiimanlar kullanilmistir. Gériisme formu, gozlem formu
ve dokiimanlarin yapilandirilmasinda basta Tiirkge Ogretim Programi (Milli Egi-
tim Bakanlig, 2019) ve konuyla ilgili bazi ¢caligmalar (Ari, 2017; Aslan, Maden &
Durukan, 2010; Demir & Yapici, 2007; Goger, 2010; Gonzalez, 2016; Gomez, 2014;
Giin, 2012; Pehlivan, 2003; Ozonat, 2018; Vassilikopoulou, Retalis, Nezi & Bolou-
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dakis, 2011; Versaci, 2001) incelenmistir. Yar1 yapilandirilmis goriisme formunda
yapilan uygulamalarla ilgili katilimcilara yedi soru yoneltilmistir. Bu sorular ¢izgi
romanlarin metin isleme siirecindeki islevini anlamaya yoneliktir. Her goriisme
sorusu metin isleme stirecinin farkli bir boyutuna yonelik olarak sorulmustur.

Ogrencilerin katilim durumlarini gézlemleyebilmek icin veri toplama, fiziksel
ortam ve sosyal ortam olmak tiizere ti¢ boyuttan olusan yari yapilandirilmig
gozlem formu hazirlanmistir. Hazirlanan gozlem formu arastirmanin amacina
uygun olarak uygulama sirasinda karsilagilan durumlarin kaydedilecegi sekilde
hazirlanmistir.

Metin isleme siirecinde planlanan kazanimlara gére Pixton programu ile ¢izgi
roman igerikli ¢alisma yapraklar1 hazirlanmistir. Milli Egitim Bakanliginin belirle-
mis oldugu 6. simif Tiirk¢e ders kitabinin (Ceylan, Duru, Erkek, Pastutmaz, 2022)
Doga ve Evren temasinda yer alan {i¢ adet metin (Merak Ettiklerimiz, Afyon, Su
Kirliligi) kazanimlara ve galisma yapraklarina zemin olusturmustur. Segilen me-
tinler araciligiyla kazandirilmas: hedeflenen ve ayni zamanda Tirk¢e 6gretim
programinda (2019) okuma, yazma, konusma beceri alanlarina ait olarak yer ve-
rilen “I'6.2.1., T.6.3.17., T.6.3.15., T.6.3.5., 1.6.4.3., T.6.3.9.” kazanimlarina yonelik
toplam 23 adet caligma yapragi hazirlanmistir. Asagida arastirmada kullanilan ¢a-
ligma yapraklarindan alintilanan bir kesit sunulmugtur. Tahmin edilmesi istenilen
kelimeler bityiik harfle yazilmistir ve arka planda tahmin etmeyi destekleyecek
gorseller sunulmustur.

Afyon da
Tiirkiye'nin diger

sehirleri gibi bircok
MEDENIYETe ev

| sahipligi yapmis.

Afyon’un
lezzetli
KAYMAGI da cok
meshurdur.

Afyon'un

sifal
KAPLICAlari cok
meshurdur.

Gorsel 1. “T.6.3.5” kazanimuyla ilgili caligma yapragindan alinmugtir.

Aragtirmada yapilan her uygulamanin ardindan giin sonunda arastirmaci giin-
lagii tutulmus ve bu arasgtirmaci giinliigiine uygulama siirecinde edinilen izlenim-
ler kaydedilmistir. Tutulan giinliiklerin islevsel olabilmesi i¢in giinliik notlarina
uygulamanin yapildig: tarih, uygulama sirasinda gelistirilmeye ¢alisilan dil beceri-
si gibi bilgiler kaydedilmistir.
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Gortisme formlari, gozlem formlar: ve calisma yapraklar: Tiirkce egitimi ala-
ninda yetkinligi olan iki ayr1 uzmana gonderilmistir. Uzmanlar, formlar ve calisma
yapraklari ile ilgili goriislerini yazili olarak beyan etmislerdir. Tki uzmanin gériis-
leri arasindaki tutarliligin hesaplanabilmesi igin uzmanlara on maddeden olusan
ve her maddenin kargisinda “uygun/ uygun degil” seceneklerinin yer aldig1 de-
gerlendirme formlar: gonderilmistir. Bu formlara verilen cevaplar Cohen Kappa
katsayis1 (Bikmaz Bilgen & Dogan, 2017) ile karsilastirilmistir. Yapilan hesaplama-
da uzmanlarin degerlendirmeleri aras1 benzerlik gériisme formu i¢in %80, gozlem
formu i¢in %70, ¢caligma yapraklari i¢in %70 ¢ikmistir. Bu oran “iyi diizeyde uyum”
anlamina gelmektedir (Ertem Vehid & Eral, 2014, s. 61). Formlar ve ¢aligma yaprak-
lar1 uzmanlardan aliman doniitlere gore diizenlenerek aragtirmada kullanilmuistir.

Gorsel 2. “T.6.4.3” kazanimuyla ilgili calismadan bir kesit.

Veri Toplama Sireci

Tiirkge dersleri kapsaminda ¢izgi romanlarin kullanildigi bu ¢alismanin verileri
2022 egitim 6gretim yil icerisinde ti¢ hafta siireyle yiirtitiilen uygulamalar sirasinda
toplanmugtir. Ug farkli metin ve 18 saatlik bir Tiirkge dersi planlamasi yapilmistur.
Bu 18 saatlik metin isleme planinin 8 saatinde ¢izgi romanlar kullanilarak ¢izgi
romanlarla ilgili veriler toplanmustir. Her metinde yalnizca bir kazanim alanina
(okuma, konusma, yazma) ait olan konular ¢izgi romanlarla islenmistir. Kaza-
nimlara gore olusturulan ¢aligma yapraklar: ders planina gore Tiirk¢e dersi metin
isleme siireci kapsaminda katilimcilara dagitilmistir. Dagitilan ¢aligma yapraklari
katilimcilar tarafindan doldurulmustur. Doldurulan ¢alisma yapraklar: her der-
sin sonunda tekrar toplanmistir. Toplamda 23 adet ¢aligma yapragiyla dokiiman
verileri toplanmustir. Uygulamalar boyunca Tiirk¢e dersinde ¢izgi romanlarin
kullanilmasinda sinifta izlenen sosyal ve fiziksel hareketler gozlem formuna kay-
dedilmistir. Her ders i¢in ayr1 bir gézlem formu kullanilarak gozlemlerin dogru
yazilmasina dikkat edilmistir. Kaydedilen gozlemlerin saatleri de not almmigtir.
Uygulamalar boyunca toplam 8 adet gozlem formu kullanilmigtir. Her uygulama
glinliniin ardindan Tiirkge derslerindeki uygulama yasantilar1 arastirmaci giinlii-
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giine kaydedilmistir. Uygulamalar sonucunda toplam 8 adet arastirmaci giinliigii
olusturulmustur. Aragtirma siirecinin sonuna gelindiginde yapilan uygulamalara
yonelik katilimer goriigleri alimmigtir. Goriislerin alinmasinda 7 adet gortisme so-
rusu kullanilmistir. Gortismeler yaklagik 15-20 dakika siirmiistiir. Gozlem, goriis-
me ve dokiimanlardan toplanan veriler analiz sonuglarina gére yorumlanmastir.

Verilerin Analizi

Gorilisme, gozlem ve dokiimanlardan elde edilen veriler igerik analiziyle analiz
edilmigtir. Icerik analiziyle yapilmak istenen benzer verilerin kavram ve temalar
ekseninde bir araya getirilmesi, anlasilir sekilde tasnif edilmesi ve ortaya ¢ikan
oriintiillerden hareketle ¢ikarimlar yapilmasidir (Yildirim & Simsek, 2013, s. 259).
Elde edilen verilerin veri toplama araglarina gore gruplandirilmasinin ardindan
detayli okumalar yapilarak veriler iizerinde “derinlemesine diistinme” (Creswell,
2017, s. 197) gergeklestirilmistir. Gorlisme sorularina verilen cevaplar incelenerek
aragtirma problemiyle ilgili olanlar segilmistir. Segilen cevaplar ilgili olduklar: go-
riigme sorusunun altinda analiz edilmistir. Gortisme sorularina verilen cevaplar-
dan secilenler dogrudan alintilanarak bulgularda verilmistir ve birbirleriyle iliskili
olanlar tablolarda gruplandirilarak gosterilmistir. Goriismelere verilen cevaplar
icerisinden secilen ve tablolarda dogrudan alintilanan cevaplar icerik analiziyle
analiz edilerek kod ve temalar olusturulmustur. Gozlem, arastirmaci giinliigii ve
dokiiman verileri arasindan arastirma problemiyle ilgili olanlar da segilerek dog-
rudan alintilanmistir. Dogrudan alintilanan verilere icerik analizi yapilarak kod ve
temalara ulagilmistir. Gorlisme, gozlem, arastirmact giinliigli ve dokiimanlardan
yapilan dogrudan alintilar ile dogrudan alintilanan veriler i¢in belirlenen kod ve
temalardan hareketle yorumlama ve tartismalar yapilmustir. Yapilan analizlerde
GS, birinci gérisme sorusunu, K, ise bir numaral katilimcry1 simgelemektedir.

Gecerlik, Glvenirlik ve Etik

Aragtirmada verilerin inandiricihgina (i¢ gegerlik) katki saglayabilmek ama-
cryla tiggenleme teknigi kullanilmigtir. Bir ¢calismada goriisme, gozlem, dokiiman
incelemesi gibi {i¢ farkl: veri toplama aracini kullanmak ve farkl arastirmacilarin
ayni veri toplama ve analiz siirecine katki sunmasi {icgenlemedir (Merriam, 2015,
s. 206). Bu ¢alismada goriisme, gozlem ve dokiiman incelemesi olmak iizere {ig
ayr1 veri toplama yonteminin kullanilmasi ve aragtirmanin iki farkli aragtirmaci
tarafindan yiriitiilmesi neticesinde farkl: bakis acilarinin ise kosulmasi tiggenleme
teknigine ve dolayisiyla arastirmanin inandiriciligina katki saglamaktadir (Merri-
am, 2015, s. 205). Arastirmanin dis gegerliginin saglanabilmesi i¢in ¢alisma grubu,
ortam ve siiregler ayrintili olarak anlatilmistir (Yildirnm & $imsek, 2013, s. 292).
Analiz esnasinda ulagilan kodlarin i¢ glivenirliginin saglanmasi amaciyla Miles ve
Huberman’in (2015, s. 64) 6nerdigi formiil kullanilmistir (gtivenirlik= goriis birli-
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&i sayisi/toplam goris birligi+goriis ayrilig1 sayis1). Arastirmacilar tarafindan ayri
ayr1 belirlenen kodlar incelenerek karsilastirilmis ve yapilan hesaplamada giive-
nirlik %76,19 olarak bulunmugtur. Yildirim ve Simseke (2013) gore birden fazla
aragtirmacinin ayni veri seti iizerinde yaptig1 kodlamada en az %70’lik gtivenirlik
diizeyine ulasmak gerekmektedir. Goriis ayriligina diisiilen kodlar i¢in tekrardan
caligma yapilarak kodlar bastan olusturulmustur. Dis giivenirligin saglanabilmesi
i¢in veri toplama ve analiz yontemleriyle ilgili detayli agiklamalar yapilmistir.

Etik Kurul izin Bilgileri
Yapilan bu ¢alismada “Yitksekogretim Kurumlar: Bilimsel Arastirma ve Yayin

Etigi Yonergesi” kapsaminda uyulmasi belirtilen tiim kurallara uyulmustur.

Etik Degerlendirmeyi Yapan Kurul Adi: Erciyes Universitesi Sosyal ve Begeri
Bilimler Etik Kurulu

Etik Degerlendirme Kararinin Tarihi: 31.05.2022
Etik Degerlendirme Belgesi Say1 Numarasi: 255

BULGULAR

Bulgular baghg altinda aragtirmadan elde edilen bulgulara yer verilmistir. Tab-
lolarda yer verilen dogrudan alintilar gériigmelerden elde edilen verilerin i¢lerin-
den secilmistir.

Tablo 2. Metne hazirlik ¢alismasinda ¢izgi roman kullanimina yonelik katihmc
gortisleri

GS: Metne hazirlik siirecinde ¢izgi romanlarin iglevi sizce nedir? ~ Kodlar Tema

K » ¢ » p 1,- Metnin nasil olduguna dair ve neyle ilgili olduguna

dair daha fazla fikir sahibi oldum. . .
iiretkenligi

K,: Resimlerle beraber daha fazla fikir tirettim. Merak uyandirdi.  artirma

K : Cizgi romandaki karakterin merak ettigi seyler bizim fikir
tiretmemizi saglad.

¢ikarim
K,, ;- Daha iyi sonug gikarabiliyorum. Cizgi romanlarla hazirlanip
metni de okuyunca daha fazla fikir tiretebildim. Motivasyon
K, ;5 ¢ - Metni daha ¢ok merak ettim ve metne ilgi duydum.
K, ,: Resimlerin olmasi hosuma gitti, eglendim. odakh
dikkat

K.: Metni kafamda daha rahat canlandirabilmemi sagladi. Merak
ettim ve heyecanlandim.

K,: Metni daha ok anlamimiza yardimci oldu ama gok da bir fark ~ karar
olmadu. verememe
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Tablo 2de katilimcilar ¢izgi romanlarin metne hazirlanirken kullanilmasiyla
ilgili metne yonelik daha fazla fikir sahibi olduklarini yani iiretken olduklarini (K,
» ¢ » 1) DU etkinligin ¢ikarim yapmaya yardimer oldugunu (K, ,), metne yo-
nelik dikkat ve ilgilerinin arttigin1 (K, ,, ., , ), 0grenirken eglendiklerini (K, | )
ve zihinlerinde canlandirmay1 daha kolay yapabildiklerini (K,) belirtmiglerdir. Bir
katilimcr ise anlamasina yardimci oldugunu ancak ¢ok da bir fark olmadigini dile
getirmistir (K,). Katilimcilar metne hazirlik asgamasinda ¢izgi roman kullanimi ne-
ticesinde konuyla ilgili daha fazla fikir sahibi olduklarini dile getirmislerdir.

Tablo 3. Metni tahmin ¢alismasinda ¢izgi roman kullanumina yonelik katilimct
goriisleri

GS,: Metni tahmin etme etkinliginin ¢izgi romanlarla yapilmasi Kodlar Tema
konusunda ne diistiniiyorsunuz?
K, , , Kitaptan tahmin yaparken géziimiiz okunacak metne Ogrenen

gidiyor ama bunda 6yle bir sorun olmuyor. Ayrica kitaptaki gorsel ~ yeterligi
ve basliklardan hareketle tahmin yaptigimizda bazi arkadaglarimiz
metni okuyor ve dogru tahmin etmis oluyor.

K, 251010 Bu gorseller kitaptakine gére daha anlagilir ve ilgi Metni tahmin
gekicidir. etmeyi etkiley-
K 5 ¢ 2 9 10 1, Ders kitabinin yaninda bu gorsellerin verilmesi maFel:}fe}ll en unsurlar
hem tahmin etmemi hem de metni anlamami kolaylagtird. cesitliligi

K,: Farklilik uyandirdi giinkii resim 6n planda ve ilgi ¢ekici.
Kitaptan metin tahmini yaparken yazilara goziimiiz kayiyordu.
Bunda benim tahmin etkinligine katilma istegim uyandu. Kitaptan
yaparken fazla katilamiyordum.

Ogrenen

K,: Herhangi bir fark oldugunu diistinmiiyorum. orzelligi

Tablo 3’ gore ders kitabinda metnin ve gorsellerin ig ige yer almasinin tahmin
etkinligine odaklanmay1 zorlagtirdigini gostermektedir (K., ,, ). Ifade edilen bu
durum tahmin etme etkinliginde metinden bagimsiz materyallere ihtiya¢ duyul-
dugunu gostermektedir. Ayrica ¢izgi romanlarla yapilan tahmin etkinliginde gor-
sellerin daha 6n planda ve ilgi ¢ekici oldugunu soyleyen katilimcilar da bu verileri
dogrulamaktadir (K 5 5 1o 1)- Belirtilen bu goriisler metin tahmin etme calig-
malarinda gorsellerin daha 6n planda ve metinden bagimsiz verilmesi gerektigini
gostermektedir. Gorselligin tahmin etmeyi kolaylastirdig: belirtilmistir (K, ,, ., .,
» o 100 1) Ogretim siirecinde kolaydan zora ilkesi géz 6niinde bulunduruldugunda
metin isleme siirecinin giris kismini olugturan tahmin etkinliginin de kolay etkin-
liklerle baglamasi gerektigi soylenebilir. Bir katilimci ¢izgi romanlarla yapilan tah-
min etkinligini 6nceki etkinliklerden farksiz olarak nitelemistir ve bununla ilgili
neden belirtmemistir (K,).
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Tablo 4. Metin alt1 sorularin cevaplanmasinda ¢izgi roman kullanimina yéonelik
katilimer goriisleri

GS,: Metinle ilgili sorulari cevaplamanizda ¢izgi romanlarin Kodlar Tema
islevi nedir?
K s » o Boslugun fazla olmasi bazi seyleri daha agik anlat-  materyal

mama neden oldu. Metinle ilgili sorularin cevaplarini kitaba  egitselligi
yazarken sigmast i¢in 6zetleyerek yaziyordum. Bu etkinlikte
ise aklima gelenleri rahatca yazabildim.

K, ,» 5> ,- Oradaki karakterin tahtaya kalkip soru sormast 0zdesim kurma

sanki bir arkadagim bana soru soruyor gibi hissettim.

Metni anlama
ve kavrama

K,, K.: Tahtaya kalkip yazi yazmay1 gok seviyorum. Bu etkin-
likte de tahtaya kalkip yaz1 yazmis gibi oldum.

K, : Biraz oldu. Pek fark olmad gibi.

karar verememe

Tablo 4% gore baz1 katilimcilar ¢alisma yapragindaki boslugun fazla olmasindan
dolay1 daha fazla yazabildiklerini belirtmiglerdir (K , ,, ,, ., ,,)- Sorularin cevaplan-
masina yonelik ayrilan béliimiin fazla olmasindan dolayr memnuniyetlerin ifade
edilmesi ayn1 zamanda kitaptaki bosluklarin sorular1 cevaplama agisindan yeterli
olmadigini da ortaya ¢ikarmigtir. Bu durum arastirmaci igin de farkindalik olus-
turarak bundan sonraki metin alt1 etkinlikler i¢in bir bakis agis1 olusturmustur.
Katilimcilarin birgogunun dile getirdigi bir diger durum ise metne yonelik so-
rular ¢izgi roman karakterlerinin sormasinin sagladig gercekgiliktir. Bu durum
“sanki bir arkadasim bana soru soruyormus gibi bir his” olarak tanimlanmistir (K,
» o 1) Baz1 katilimcilar ise ¢aligma yapraginda yanit igin ayrilan boslugun sinif
tahtas: seklinde olmasiyla ilgili “tahtaya kalkip yazi yazmus gibi oldum” seklinde
goriis sunmustur (K., ). Katilimcilarin “-mug gibi olmak” ile ilgili bu goriisleri ¢izgi
romanlarin metne yonelik sorulari cevaplama ¢aligmalarinda 6zdesim kurma or-
tami1 olusturdugunu gostermektedir. Bir katilimc1 bu etkinlikle ilgili kayda deger
bir goriis belirtmezken (K,), bir katilimci da bu etkinlikle ilgili goriistinde kararsiz
kalmigtir (K, ).

Tablo 5. Sozciik tahmini ¢calismasinda ¢izgi roman kullanimina yéonelik katihme
gortisleri

GS,: Metinde ilk kez kargilagilan sozciiklerin anlamini tahmin Kodlar Tema
etmede ¢izgi romanlarin islevi nedir?

K: Sozliikten baksak yine sadece sozliik anlamini bilirdik. Neye
benzedigini falan bilmezdik.

somutlastirma
K, ;5 p o Resimler tahmin etmeme yardimci oldu. . .
’ Soz varhigint
K.: Gorsellerden dolay1 Afyon’u gezmis gibi oldum. gelistirme
K, o 1, Bazi sozciiklerin biiyiik harfle yazilmasi ve arka planda o

sozciikle ilgili resim olmasi tahminlerimizde daha fazla fikir verdi. N etkinlik
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Tablo 5e gore ¢izgi romanla yapilan ¢aligmalardaki gorsellik ve ipuglari sozciik-
leri tahmin edebilmeye olumlu bir katki saglamistir (K, ., ., s o > g o> 10 11)+ BU Gal1s-
mada ilk kez karsilagilan sozciiklerin konusma balonlarina bityiik harfle yazilarak
on plana ¢ikarilmasi ve arka plana sozcligii ¢agristiracak gorseller yerlestirilmesi
sozciikleri tahmin etkinligine hareketlilik kazandirmistir. Katilimcilardan K| ise
bu etkinlige farkl bir bakis acis1 getirerek “Sozliikten baksak yine sadece sozliik an-
laman bilirdik. Neye benzedigini falan bilmezdik” seklinde fikir belirtmis ve benim-
senen bu yontemin sozctik 6gretimine ne gibi katkilar sunabilecegini gostermistir.

Tablo 6. Konusma egitimi ¢alismasinda ¢izgi roman kullammina yonelik
katilimer goriigleri

GS,: Konusmayla ilgili etkinliklerin ¢izgi romanlarla yapilmast Kodlar Tema
konusunda ne diistiniiyorsunuz?
K, 5 » ¢ 1o GOrseller ve karakterin sdyledikleri konugma yapmama — materyal
yardimci oldu. destegi
Konusma
K, » o ,,;: Hem konugmaya isteklendirdi hem de konugma konusu becerisini etkili
bulmama yardimei oldu. . kullanabilme
Ogrenen
K,: Pek fark olmadu. ozelligi

Tablo 6'daki goriigme verilerine gore ¢izgi romanlarda yer alan gorseller ve ka-
rakterlerin sdyledikleri katilimcilarin konugsma yapmasina yardimei olmustur (K,
s 5 ¢ 1o)- Bunun yaninda konugma konusu bulma ve konugmaya isteklendirmede
de ¢izgi romanlar islevsel bulunmustur (K, ., ., ,). Bir katilimcr ¢izgi romanlarla
konusma egitimi ¢aligmalari ytiriitmenin ders kitabiyla yapilan ¢alismalardan fark-
Ii olmadigin dile getirmistir (K,), bir katilimci ise konuyla ilgili kayda deger bir
goriis belirtmemistir (K,). Tablodaki goriislere gore ¢izgi romanlar katilmcilarin
konugma becerilerini gelistirmelerine katkida bulunmustur.

Tablo 7. Yazma egitimi calismasinda ¢izgi roman kullanimina yonelik katihmc
gortisleri

GS,: Yazmayla ilgili etkinliklerin ¢izgi romanlarla Kodlar Tema
yapilmasi konusunda ne diistiniiyorsunuz?
K,: Diger yazma ¢alismalari ok uzun oldugu igin sikilryordum.
Bunda sikilmadan yazdim. Gorseldeki karakterlerin el hareketlerine e

.. giidiimlii
gore yazdim.

yazma
K., ,,: Gorseller yazmama yardimer oldu. Eglenceli oldu.
Ky o » o o 1o Giz8i romandaki karakterlerin duygu ve dusincelerini (Elzgl.roman
algilamig gibi oldum ve daha iyi yazdim. Cizgi romana yazmak bos senaryo u;s:r'lr;e
sayfaya yazmaktan daha kolay oldu. metni ¥
K.: Cizgi roman karakterleriyle istediklerimizi canlandirdik. olugturma
K, 5 ¢ » o 1ot Arka planda bizim okulun olmas: giizel ve gercekeiydi. surlayict
— yazma alani

Ky 5 pp 9 9 9 100 1, Baloncuklar daha bityiik olmalrydi.
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Tablo 7 incelendiginde katilimcilardan bir¢ogu ¢izgi romanlardaki karakterle-
rin goriiniiglerine gore yazma igerigi olusturduklarini ve bu durumun da yazmayi
tesvik ettigini bildirmiglerdir (K, ,, ., » o o » o 9 100 1,)- BU durumla ilgili K, “Diger
yazma ¢alismalart ¢ok uzun oldugu icin sikiliyordum. Bunda sikilmadan yazdim.
Gorseldeki karakterlerin el hareketlerine gore yazdim” seklinde goriisler sunmustur.
Bunun yaninda yazma etkinligindeki konugma baloncuklarinin yeterli biiytikliikte
olmadigr belirtilmistir (K, ,, ;» ,» & o o 100 1)+ Bu durum katilimeilarin konugma ba-
lonlarini sinirh olarak kullandiklarimi gostermekte ve gelecekteki yazma etkinlik-
leri i¢in bazi diizeltmeler 6nermektedir. Yazma etkinliginde bosluklarin az olmasi
etkinligin gelistirilmesi gereken yoniinii gostermektedir. Katilimcilar baloncukla-
rin kiiclik olmasi nedeniyle igerik olusturma kaygisi yasamiglardir. Calisma yap-
raklarinin arka planinda katilimcilarin kendi okullarinin gorselinin yer almast ise
yazmaya tesvik edici bir durum olusturmustur (K, ,, ., ., ,» ,,)- Bu durum yazma et-
kinligi ile ilgili materyalde yakindan uzaga ilkesinin uygulandigini gostermektedir.

Tablo 8. Cizgi romanlarin renkli ya da siyah beyaz olmasina yonelik katilimct
goriisleri

GS : Cizgi roman ¢alisma yapraklarinin siyah beyaz veya renkli Kodlar Tema
baski olmasi arasinda ne tiir farklar vardir?

K: Siyah beyaz da giizel ama sozciik tahmininde renkli olmali dikkati

¢linky arka plan daha iyi goriiniirse tahmin etmek kolaylagir. artirma

K,: Renkli daha giizel. Renkli olsayd1 hep ayni renkleri gormezdik.

Baski niteligi
K,: Yazma ¢aligmalarinda siyah beyaz olmali ¢iinkii renkli baskiya ~ Yazma alant

yaz1 yazmak zor oldu. ozelligi
K, p o » 9 o 100 1, Arada ciddi bir fark oldugunu diisinmiiyorum. ~ ayrimyapma-
ma

Renkli ve siyah beyaz baski arasindaki farkin katilimecilar tarafindan nasil de-
gerlendirildigini anlayabilmek icin bazi etkinlikler siyah beyaz olarak dagitilmistir.
Tablo 8deki goriisler incelendiginde katilimcilarin birgogu (K., ,, , » > o 1o ;) €T
iki baski arasinda ciddi bir fark olmadigini belirtse de iki katilimcinin goriislerinin
(K,, ,) daha sonra yapilacak ¢aligmalara yén verebilmesi adina dikkate alinmasi
gerekmektedir. Sozcitk tahmini etkinliginin renkli baski, yazma etkinliginin si-
yah beyaz olmasi gerektigini belirten katilimcilar neden béyle diistindiiklerini de
sebepleriyle agiklamislardir. K ’ye gore “Yazma calismalarinda siyah beyaz olmali
¢linkii renkli baskiya yazi yazmak zor’dur, K ‘e gore ise “Siyah beyaz da giizel ama
sozciik tahmininde renkli olmali ¢iinkii arka plan daha iyi goriiniirse tahmin etmek
kolaylasir”. Bir katilimcr etkinliklerin tamaminin renkli olmas1 gerektigi yoniin-
de goriis belirtmistir (K,). Gortisler incelendiginde renkli ya da siyah beyaz baski
arasinda biiyiik bir farklilik olmadig1 goriilmektedir. Ancak yazma etkinliklerinde
renkli kagit Gizerine yazmak zor oldugu igin siyah beyaz, sézciik tahmini etkinli-
ginde ise arka planin daha net goriilebilmesi igin renkli baski tercih edilebilir.
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Tablo 9. Metin isleme stireclerinde uygulanan ¢alisma yapraklarina yonelik do-
kiiman incelemesi

Soru: Katilmcilarin goriiglerinden elde edilen bulgularla do- Kodlar Tema
kiimanlardan elde edilen bulgular arasindaki uyum ve farklar

nelerdir?

Kps 3 p 9 o 1o ° Yazma galismalarinda konusma balonlarina  sinirlayict

yazilanlar sigmamustir ve bosluklardan tagmugtir. yazma alani

Kps 5 p e w o1, Galisma yapraklarinda konusma balon-

gorsel okuma Cizgi roman

larina yazilanlar ¢izgi romanlarin icerikleriyle uyumludur.
! f S temelli etkinlik

K : Calisma yapraklarindaki bosluklar ve

2345678910 11°

azma istegi
konugma balonlarinin tamami doldurulmustur. 7 5

Tablo 9daki goriislerde de belirtildigi iizere yazma egitimi galigmalarinda ka-
tilimcilarin doldurmast i¢in konusma balonlar1 bog birakilmis ve metin isleme
stirecindeki baglamdan hareketle bosluklarin doldurulmasi istenmistir. Caligma
yapraginin arka planinda ise katilimcilarin egitim goérdiigii kurumun gérseli yer
almaktadir. Yapilan gériismelerden elde edilen verilerde yazma etkinliginde ko-
nusma balonlarinin yeterli bityiikliikte olmadig: belirtilmistir. Yazma etkinligiyle
ilgili dokiimanlar incelendiginde belirtilen bu goriisii destekleyen verilere rastlan-
mistir. Bazi katilimcilarin yazilarini konusma balonuna sigdiramadig: (Kp oy p
2w o g 1) SOrilmistir. Bunlardan birisi (K.) digindaki katiimcilar gériismeler
esnasinda da konusma balonlarinin yeterli olmadigini belirtmislerdir. Bu durum
bundan sonra yapilacak yazma ¢aligmalarinda bosluklarin daha fazla birakilmasi
gerektigini gostermektedir. Ayrica dokiimanlardan elde edilen bulgular incelen-
diginde tiim katilimcilarin ¢alisma yapraklarindaki konusma balonlarini gérsel-
lerle uyumlu olarak doldurduklar1 gériilmektedir. Bu durum Tablo 6da belirtilen
“Cizgi romandaki karakterlerin duygu ve diisiincelerini algilamis gibi oldum ve daha
iyi yazdim.” (K,, , ., o o ,,) $eklindeki goriisle ve “Gorseller yazmama yardimc:
oldu” (K, , ) gortsiiyle ortiismektedir. Yazma etkinligindeki biitiin konugma
balonlar1 eksiksiz olarak doldurulmustur. Ortaya ¢ikan bu durum katiimcilarin
yazma ¢alismalarina istekli olarak katildiklarini ve ¢izgi romanlarin yazmaya istek
uyandirdigini dogrulamakla birlikte diger dokiimanlar da katilimcilarin ¢aligma
yapraklarini istekli olarak doldurduklarini géstermektedir.
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Tablo 10. Metinislemesiireglerindeyapilanuygulamalardansegilengozlemkesitleri

Tarih Aralig: Kodlar Tema

Gozlem Notlar1

(1) Ogrencilerin hepsi de parmak kaldirarak séz aldi (K

23
2o meown): etkin katilim
(2) Yazma egitimi galiyma yapraginda arka plan olarak kendi

okullarinin kullanilmasuyla ilgili “Vay be bizim okul!, Bu ¢ok

giizel olmus!” gibi ifadeler kullanildi (K, ,, ,, ., . 5)-
(3) Tam 6grenciler tek tek s6z alarak metne yonelik tahminleri- Cizgi romanla
ni bildirdi (K, ,, 3 o0 0 90 9 100 11) 6grenme siireci

(4) Tam 6grenciler soz alarak s6zctik tahminlerini séyledi.
Gorsellerle iligkilendirilen sozciiklerin daha iyi anlagildig: ifade
edildi (K

23978 9)'

(5) Yazma egitimine yonelik ¢aligma yapraginda konusma

balonlarindaki bosluklar kii¢iik bulundu ve “Keske daha fazla
bosluk olsaydi, daha fazla yazacaktim ama bosluklar yetmedi”
gibi tepkiler dile getirildi (K

sinirlayic
yazma alani

1’223 4978910 ll)'

Tablo 10da yer alan gozlem verileri aragtirmanin diger veri setleriyle uyus-
maktadir. Katilimcilar ¢alisma boyunca yapilan uygulamalara goniilli ve etkin bir
bicimde katilmiglardir. Bu ¢alismalar sirasinda yazma etkinligindeki konusma ba-
lonlarinin yeterli olmadig1 gozlem notlarindan da anlagilmaktadir. Buna ragmen
¢izgi roman lizerine yazmanin katilimcilara keyif verdigi ve yazmaya isteklendir-
digi de gozlemler arasina girmistir. Ozellikle etkinliklere kars1 olan istekli katilim-
lar metin isleme stire¢lerinde ¢izgi roman kullanmanin yararli oldugunu ve sinif
ortamina olumlu bir atmosfer kattigini gostermektedir.

Tablo 11. Arastirmac: giinliigiine yonelik dokiiman incelemesi

Aragtirmaci Giinligii Notlar: Kodlar Tema

(1) Ogrencilerin galigmalara goniillii ve istekli olarak katilma-

lar1 ¢cok sevindirici.
¢ etkin katilim

(2) Ogrenciler istekli bir sekilde yazdilar.

(3) Daha gabuk ve dogru tahminler aldim. etkilesimli Cizgi romanla

Ogrenme ortami1  dgrenme siireci
(4) Katilim tatmin ediciydi.

(5) Tahmin etmeyi ve fikir tiretmeyi tesvik etti.

(6) Isim ve sifat tamlamalar1 konusu ¢izgi romanlarla pekis-
mis oldu. kalic1 6grenme
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Tablo 11de yer alan veriler ¢izgi romanlarla yiriitiilen metin isleme siirecinin
verimli gectigini dogrulamaktadir. Ozellikle beceri boyutunda bakildiginda kati-
limcilarin yazma etkinliklerine istekli katilmasi motivasyon agisindan olumlu bir
Ogrenme ortami olusturmustur. Bunun yaninda okuma ve konusma beceri alanla-
rinda etkin katilimlarin olmasi da ¢izgi roman igerikli ¢aligma yapraklarinin metin
isleme stirecinde kullanilabilecegini gostermektedir.

TARTISMA, SONUC VE ONERILER

Aragtirmada ¢izgi romanlarin metin isleme stirecinde kullanilmasimin uygu-
lamal: olarak incelemesi yapilmistir. Ortaokul altinci sinif 6grencileri ile birlikte
yiriitillen aragtirmada ¢izgi romanlarin metin igleme siirecinde nasil kullanilabile-
cegiyle ilgili somut bilgiler edinilmistir. Metin igleme stirecinin ilk asamasi olan ha-
zirlik boliimiinde katilimeilar ¢izgi romanlarin kullanimiyla birlikte metne yonelik
daha fazla fikir sahibi olduklarini, metne yonelik daha fazla ilgi ve merak duyduk-
larini, 6grenirken eglendiklerini, zihinlerinde canlandirmay1 daha kolay yapabil-
diklerini ve ¢izgi romanlarin metni anlamaya yardimci oldugunu belirtmislerdir.

Metin igerigini tahmin etme agamasinda biitiin katilimcilar goniilli olarak tah-
min yliritmisler ve tahminlerini ¢cesitlendirebilmislerdir. Cizgi romanlar tahmin
etmeyi kolaylastirmistir. Ancak katilimcilara gore Tiirkge ders kitabindaki metnin
ve gorsellerin bir arada yer almas: tahmin etmeyi olumsuz etkileyen bir durumdur.
Gorsel araglarin 6grenmeyi kolaylastirdigini belirten calismalarin (Aydin, 2020;
Goger & Akgiil, 2018; Kavak & Ilhan, 2021; Levie & Lentz, 1982; Uslu Ustten & Pi-
lav, 2016) yaninda metin igerigini tahmin ¢aligmalarinda bu durumun farklilastig
gorillmektedir. Gorsellerin ve metnin mistakil olarak bir arada olmasinin tahmin
etmeyi olumsuz etkiledigi goriisii bu ¢alismanin bazi katilimcilar: tarafindan ifade
edilmistir. Katilimcilara gore bazi 6grenciler gizlice metinden okumalar yapmakta
ve tahmin ediyor gibi yaparak okuduklarini soylemektedir. Baz1 katilimcilar ise
metin ve gorsellerin bir arada olmasi sebebiyle gorsellere odaklanilamadigini be-
lirtmis ve metni tahmin etmede zorlanildigini ifade etmistir. One siiriilen bu iki
sebepten dolay1 katilimcilar, metni tahmin ¢aligmalarinda gorsellerin ve metnin
ayr1 sayfada yer almasi gerektigini diigiinmektedirler. Bu ¢alismada metni tahmin
¢aligmalarinin metinden bagimsiz gorsellerle yiirtitiilmesi metni tahmin ¢alisma-
larina katilimi artirmus ve katilimeilarin belirttigi sorunlara ¢oziim getirmistir.

Metne yonelik sorularin cevaplanmasinda ¢izgi roman kullanimiyla ilgili ¢alis-
malar katihimcilar tarafindan faydali bulunmugtur. Ozellikle yanitlar i¢in birakilan
boslugun yeterli olmasinin bir¢ok katilimer tarafindan memnuniyet ifadeleriyle
dile getirilmesi ders kitabindaki yanitlama bosluklarinin yeterli olmadigini orta-
ya cikarmigtir. Katilimcilar tarafindan dile getirilen diger olumlu bir durum ise
sorular1 ¢izgi roman karakterlerinin sormasidir. Bu durum ilgili ¢aliyma yaprag:-
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n1 daha gergekgi ve giinliik yagsama yakin kilmistir. Boylece katilimcilar sorular:
cevaplarken daha fazla uyaranla karsilagmislardir. Katilimcilarin goriislerinden
hareketle ¢izgi romanlarin metne yonelik sorulari cevaplama ¢aligmalarinda 6z-
desim kurma ortami olugturdugu ve sorulari anlamay kolaylastirdig: sdylenebilir.
CooKun (2017) lise 6grencileriyle yiirtittigti calismada katilimecilar ¢izgi roman
gorsellerinin anlamaya yardimci oldugunu bildirmislerdir (s. 36). Bu ¢alimanin
verileri de ¢izgi romanlarin metne yonelik sorular1 anlamaya yardimci oldugunu
gostermekte ve katilimcilara 6zdesim kurma ortami sagladig goriilmektedir.

Metinde ilk kez karsilasilan sozciiklerin anlaminin tahmin edilmesinde ¢izgi
romanlarin katkis1 olmustur. Caligma yapraklarinda yer alan diyaloglar baglamin-
da ilk kez karsilagilma ihtimali olacak sozciiklerin biiyiik harfle yazilmis olmasi ve
arka planda s6zctigti gagristiran gorsellerin kullanilmasi sozciik tahmini etkinligi-
ne farklilik ve farkindalik kazandirmistir. Bu ¢alismanin 6grencileri farkl: fikirler
sunmaya tegvik ettigi de gozlem siirecinde rastlanilan ve kayit altina alinan durum-
lardandir. Bes farkli deneyle metin, gorsellik ve metin art1 gorselligin anlamaya
katkisini 6lgen Purnell ve Solman (1992) “bir illiistrasyon, metinde bulunan ice-
rigin cogunu tekrar ettiginde, bu tiir ara baglantilarin kolaylastirilmasi neredeyse
kesinlikle gerceklesecektir, ¢iinkii 6rnegin, resimlere atifta bulunan kelimeler ve
kelimelere atifta bulunan resimler vardir” sonucuna ulagmigtir, bu durum bu calig-
mada ¢izgi romanlarin kelime 6gretiminde ortaya koydugu sonuglarla 6rtiismekte-
dir. Bu ¢alismada da sozciiklerle iliskili resimlerin ¢izgi romanlarin arka planinda
yer almas1 6grenmeyi kolaylastirmistir. Cabrera, Castillo, Gonzalez, Quifidnez ve
Ochoa (2018) katilimcilar1 lise 6grencilerinden olusan deneysel bir ¢alisma ortaya
koymustur. Materyal olarak dijital ¢izgi romanlarin kullanildig1 bu ¢alismaya gore
de ¢izgi romanlar kelime bilgisini gelistirmede faydali araglardir (s. 61). Gonzalez
(2016, s. 107- 109) caligmasinda ¢izgi romanlarin kelime dagarcigini gelistirdigi
sonucunu elde etmistir ancak internet baglantisindaki problemler ¢alismay1 sek-
teye ugratmistir. Darsalina, Syamaun ve Sarinin (2016) ortaokula giden 21 kati-
limcryla gergeklestirdikleri ¢aligmada ¢izgi roman okumanin kelime dagarcigini
gelistirdigi sonucu elde edilmistir ve 6gretmenlere bu uygulamanin yapilmasi tav-
siye edilmistir. Cimermanovanin (2015) farkli yas gruplarinda dort katilimer ile
gergeklestirdigi calismasinda ¢izgi romanlarla yabanci dil 6grenmenin kelime da-
garcigina katki sagladig goriilmektedir. Lavalle ve Briesmaster (2017) yiiriittikleri
calismada gorsellerle iliskilendirilen kelimelerin kalic1 6grenmeyi sagladigini gor-
miiglerdir. Bu ¢aliymadaki s6z varligini gelistirme ¢alismalarinin diger ¢alismalara
gore getirdigi yenilik ¢izgi roman panelinin arka planinda o sozctigli ¢agristiran
veya o sozcugli somutlagtiran gorsellere yer verilmesi ve o sozciiklerin baglamda
bityiik harfle yazilmis olmasidir. Bu durum katilimcilarin s6z varhigini gelistirme-
sine olanak saglamaktadir.
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Konusma becerisi egitimiyle ilgili sonuclara bakildiginda ¢izgi roman kullan:-
minin olumlu katkilar1 oldugu goriilmektedir. Islenilen metne yonelik gorsellerin
ve konusma yapmaya yonelik yonergelerin oldugu ¢aligma yapraklari katilimcilara
dagitilarak katilimcilarin konuyla ilgili fikirleri alimmistir. Konusma etkinlikleri
stirecinde katilimcilarin konusma yapmaya istekli olduklar1 goralmistiir. Goriis-
melerde de katilimcilar konusma yaparken konu bulmakta zorlanmadiklariny, ¢izgi
romanlarin konusma yapmalarina yardimer oldugunu belirtmislerdir. Gozlemler
sirasinda da katilimcilarin konusma egitimi ¢aligmalarina istekli olarak katildikla-
r1 gorilmistir. Saradanin (2016) mithendislik 6grencileriyle yurattigi ¢alisma-
da ders materyali olarak ¢izgi romanlar kullanilmistir. Bu ¢alismanin sonuglarina
gore cizgi romanlar dil 6gretiminde, dil 6gretimi etkinliklerine aktif katilimda ve
konugma becerilerinin gelistirilmesinde etkilidir (s. 64). Fatimah, Santiana ve Sa-
putra (2019) da ¢izgi romanlarla yirittikleri calismada ¢izgi romanlarin konusma
becerisini tegvik ettigi sonucuna ulagsmislardir (s. 104).

Yazma egitimi ¢alismalariyla ilgili katilimer gorisleri ve dokiimanlar incelen-
diginde bitiin katilimcilarin iiretken oldugu gortilmektedir. Yazma ile ilgili tirtin
ortaya koyulurken zorlanilmamis ve konugma balonlarina daha fazla yaz1 yazabil-
mek i¢in balonlarin kiigiikliigiinden sikayet edilmistir. Ortaya ¢ikan bu durum giz-
gi romanlar1 yazma egitimi ¢alismalarinda alternatif bir ara¢ olarak kullanmanin
iyi bir fikir oldugunu gostermektedir. Frey ve Fisher (2004) dokuzuncu sinif 6gren-
cileriyle ytriittigl calisma i¢in “yazma egitimini desteklemek i¢in grafik romanla-
r1 kullanmak, 6grencilerin yazma zanaatini uygulamalarina ve yetkin okuyucular
olmak i¢in gerekli becerileri kazanmalarina yardimci oldu” sonucunu ifade et-
mistir. Yazma ¢aligmalar1 sonucunda elde edilen dokiimanlar da ¢izgi romanla-
rin yazi yazmaya tesvik ettigini gostermektedir. Wahyudin’in (2019) dijital ¢izgi
romanlar1 kullanarak yirattiigii ¢alismasinda ¢izgi romanlarin yazma becerisini
gelistirdigi sonucuna ulagilmistir. Graham’in (2011, s. 97) ¢alismasinda ¢izgi ro-
manlar 6grencilerin yazma ¢alismalarina motive olmasini saglayan materyallerden
biri olmustur. Cizgi romanlarin yazma becerisini gelistirmede faydali oldugunu
gosteren bagka calismalar da bulunmaktadir (Susilawati, 2017; Kusrini, Dewanty
& Hidayat, 2020; Istiq'faroh, Suhardi & Mustadi, 2020). Bunun yaninda konusma
balonlarinin boyutunun yeterli olmadig1 hem katilimcilarla yapilan gortismelerde
hem de dokiiman incelemesi sonucunda goriilmistir. Katilimcilarin yazma egiti-
mi ¢aligmasiyla ilgili dokiimanlar: incelendiginde karakterler arasindaki diyalog-
larin gorsellerle uyumlu oldugu goriilmiistiir. Metin isleme siireci i¢in hazirlanan
¢izgi romanlardan bir kismi katilimcilara renkli bask: olarak bir kismur ise siyah
beyaz baski olarak dagitilmistir. Katilimcilara gore her iki bask: arasinda ciddi bir
fark bulunmamaktadir. Ancak bazi katilimcilar daha kolay yazilabildigi i¢in yazma
etkinliklerinde siyah beyaz baskiy: tercih ederken sozciik tahmini etkinliginde ise
gorsellerin daha anlagilir olabilmesi i¢in renkli baskiy: tercih etmislerdir.
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Hughes vd’nin (2011) ¢izgi romanlarla yaptig1 yazma becerisini gelistirme
caligmasinda “geleneksel yazma bigimiyle miicadele eden 6grenciler ¢izgi roman
bicimiyle daha iyi motive oldular” (s. 610) seklinde bir goriis sunarak ¢izgi roman-
larin 6zellikle yazma konusunda ¢ekimser davranan 6grencileri motive ettigini bil-
dirmiglerdir. Humola ve Talib (2016) tarafindan lise 6grencilerinden olusan yirmi
bes kisilik katilimc1 grubuyla yazma becerilerinin gelistirilmesine yonelik yapilan
aragtirmada oOykiileyici metin yazma becerilerinin ¢izgi roman kullanilarak gelisti-
rilebilecegi sonucuna varilmistir (s. 621). Cizgi romanlarin yazma becerisini gelis-
tirmede kullanilabilecegini gosteren farkli ¢alismalar da vardir (Wahyudin, 2019;
Graham, 2011; Yunus vd., 2011). Bu caligmada s6zt edilen diger ¢alismalara ek
olarak ¢izgi romanlarin baski niteligiyle ilgili 6zelliklerin yazmayla olan iliskisini
ortaya koymasi, ¢caligma yapraginin arka plan resminde yakindan uzaga ilkesinin
kullanilmasi, ders kitabindaki yazma ¢alismalariyla ilgili kargilastirmalarin yapil-
mas1 ve katilimcr 6zelliklerinin farkli olmasi sdylenebilir.

Cizgi romanlardan dil 6gretimi basta olmak {izere sosyal bilgiler 6gretimi,
fen bilgisi 6gretimi ve matematik 6gretimi gibi farkli alanlarda da egitsel bir ara¢
olarak faydalanilmakta ve olumlu sonuglar alinmaktadir (Arslan & Akeay, 2022;
Craciun & Bunoiu, 2019; [lhan, 2016; Nasrulloh vd., 2020; Purnell & Solman, 1992;
Rasiman & Agnita, 2014). Gavaldon ve McGarra (2019, s. 101) gore ¢izgi roman-
lara karst asir1 olumlu ya da olumsuz bir yaklasim yerine ¢6ztimcii ve dengeli bir
yaklagim daha faydali goriinmektedir. Teknolojik uygulamalar destegiyle de iireti-
lebilen bu materyalleri 6gretim ortamlarina uyarlamak alternatif 6gretim araglari-
nin ortaya ¢ikmasina katkilar sunabilir.

Cazip ozelliklerinin yaninda metin isleme siirecinde ¢izgi roman kullanmanin
6nemli bir hazirlik siirecini de beraberinde getirdigi goz 6niinde bulundurulma-
lidir. Cizgi roman olusturmak her ne kadar Web 2.0 araclariyla kolaylasmis olsa
da olusturulan ¢izgi romanlarin kazanima ve seviyeye uygunlugunun denetlenme-
si, gorsellerin konuyla uyumunun tartisilmasi gibi konularin uzman goriisleriyle
aragtirilmas: gerektigi unutulmamalidir. Hazirlanan ¢alisma yapraklarinin basili
hale getirilmesi ve 6grencilere ulastirilmasinin maliyet olusturdugunu belirtmek
gerekmektedir. Ozellikle ¢alisma yapraklarinin hazirlanmasinda aktif bir internet
baglantisina ve Web 2.0 araglarinin kullaniminin égrenilmesine ihtiyag vardir.

Baslica ders materyalinin ders kitaplar1 olmasi ve 6grencilerin icinde bulun-
dugu yas grubu itibariyle de resimli materyallere meyilli olmas: nedeniyle ¢izgi
romanlarla metin islemenin ders kitabina alternatif motive edici bir uygulama ol-
dugu distintilmektedir. Temel dil becerilerini kalic1 bir bigimde gelistirebilmenin
uzun soluklu bir siire¢ oldugu géz éniinde bulunduruldugunda belli bir 6grenci
grubu ve sinirli bir stirede gerceklestirilen bu ¢alismanin ¢izgi romanlarla temel dil
becerisi gelistirmede bir kesif asamasi gerceklestirdigi diisiiniilebilir.
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Oneriler:

o Basilive dijital ¢izgi romanlarin metin isleme siirecinde kullanildig1 benzer
calismalar gogaltilarak daha gesitli sonuglarin elde edilmesi saglanabilir.

o Dijital ¢izgi roman yapma araglariyla 6grencilerden konuya uygun ¢izgi
romanlar tiretmeleri istenebilir.

o Basili ve dijital ¢izgi romanlarin dinleme becerisini gelistirmede kullanilip
kullanilamayacagini gosteren arastirmalar yapilabilir.

«  Olg¢me ve degerlendirme calismalarinda basili ve dijital ¢izgi romanlarin
kullanimina yonelik ayrintili arastirmalar yapilabilir.

TESEKKUR VE AGIKLAMALAR

Caligmamiza katki saglayan tiim 6grencilere ve 6nerileriyle yol gosteren uzman-
lara tesekkiir ederiz.

CIKAR CATISMASI

Makalenin yazarlar1 arasinda, calisma kapsaminda herhangi bir kisisel ve finansal
¢ikar ¢atismasi bulunmamaktadir.

YAZAR KATKI ORANLARI

Caligma Dizayni: AG(%51), HCG(%49)

Veri Toplama: AG(%51), HCG(%49)
Istatistiksel Analiz: AG(%51), HCG(%49)
Makalenin Hazirlanmasi: AG(%51), HCG(%49)
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AN APPLICATION FOR THE USE OF COMICS IN LANGUAGE
EDUCATION

ABSTRACT

Comic Books have been used for educational purposes in educational environ-
ments since the 1920s. Particularly thanks to the ability to produce digital comic
books with computer-based applications, the process has accelerated and different
perspectives have been obtained in this process. In this study, it is purposed of
exploring the role of comic books in the development of basic language skills for
reading, speaking and writing education. For this purpose, text processing proces-
ses with the texts in the sixth grade Turkish textbook have been planned based on
the guidance of the Turkish teaching program. In line with the stages of the plan-
ned text processing processes, worksheets containing comics were prepared for
the learning outcomes of reading, speaking and writing by using the Pixton prog-
ram. Text processing processes for sixth grade students were carried out with these
worksheets, which were prepared with a focus on learning outcomes. The research
was designed as a case study within the framework of the qualitative method. The
data collected through interviews, observations and documents were analyzed by
content analysis. The data obtained as a result of the analyzes were interpreted
comparatively within the framework of cause and effect relationship. The findings
of the study reveal that the comic books prepared for the text processing processes
are a functional material for acquiring the acquisitions related to reading, writing
and speaking education. Some of the technical and printing details that emerged
about the use of comics in text processing processes and that should be considered
while designing the materials are also among the results of this study. Some recom-
mendations were presented in line with the data acquired during the study and the
perspectives gained.

Keywords: Comics, Text Processing, Reading, Speaking, Writing.

e ok sk

DiL EGITIMINDE CizGi ROMANLARIN KULLANIMINA YONELIK
BIR UYGULAMA

Oz

Cizgi romanlar 1920’li yillardan bu yana egitim ortamlarinda egitsel amaglar-
la kullanilmaktadir. Bu durum yakin tarihimize kadar artan veya azalan ilgilerle
devam etmistir. Ancak yakin tarihten bugiine kadar gegen siirede yapilan ¢alisma-
lara bakildiginda ¢izgi romanlara yonelik bu ilginin siirekli olarak arttig1 goriil-
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mektedir. Ozellikle bilgisayar tabanl uygulamalarla dijital izgi roman iiretebilme
olanag: sayesinde siire¢ hizlanmis ve bu siiregte farkli bakis agilar: kazanilmustir.
Bu ¢aligmada okuma, konusma ve yazma egitimine yonelik temel dil becerileri-
nin gelistirilmesinde ¢izgi romanlarin roliinii kesfetmek amaglanmaktadir. Bu
amagla Tirkee 6gretim programinin rehberligi esas alinarak altinci siif Tiirkge
ders kitabindaki metinlerle metin igleme stire¢leri planlanmigtir. Planlanan metin
isleme siireglerinin agsamalar1 dogrultusunda Pixton programi kullanilarak oku-
ma, konusma ve yazma egitimi kazanimlarina yonelik ¢izgi roman igerikli caligma
yapraklar1 hazirlanmistir. Arastirma siireci kapsaminda yirmi ii¢ adet ¢caligma yap-
rag1 hazirlanmistir. Kazanim odakli hazirlanan bu ¢aligma yapraklari ile ortaokul
altinci simif 6grencilerine yonelik metin isleme siirecleri yuritiilmistir. Arastir-
ma nitel yontem ¢ergevesinde durum ¢aligmasi olarak desenlenmistir. Goriisme,
gozlem ve dokiimanlar araciligiyla toplanan veriler igerik analiziyle incelenmistir.
Yapilan analizler sonucunda elde edilen veriler neden sonug iligkisi ¢ercevesinde
kargilagtirmali olarak yorumlanmigtir. Caligma sonuglar1 metin isleme siireglerine
yonelik hazirlanan ¢izgi romanlarin okuma, yazma ve konusma egitimiyle ilgili
kazanimlar1 edindirmede islevsel bir materyal oldugunu ortaya koymaktadir. Me-
tin igleme stire¢lerinde ¢izgi roman kullanimiyla ilgili ortaya ¢ikan ve materyaller
tasarlanirken g6z oniinde bulundurulmas: gereken bazi teknik ve baski detaylar1
da bu ¢aligmanin sonuglar1 arasinda yer almaktadir. Metin igleme siirecinde kul-
lanilan ¢aligma yapraklarindan alintilanan kesitlerden bazilarina 6rnek olarak yer
verilmistir. Calisma stirecinde elde edilen veriler ve kazanilan bakis agilar1 dogrul-
tusunda birtakim 6neriler sunulmustur.

Anahtar Sozciikler: Cizgi Roman, Metin Isleme Stireci, Okuma, Konusma,
Yazma.

2

INTRODUCTION

Innovations discovered in the learning and teaching process keep individuals’
enthusiasm for learning and teaching alive. One of the best ways to explore inno-
vations is to ask questions. There are some questions that, when answered, will
make teaching environments more functional. For Kivunja (2014, pp.81-82) these
questions are: “First, what is learning? Second, how do our students learn? Third,
how can we help them learn?” These types of questions; It sheds light on what
teachers do, what students do, how the learning environment in the classroom is
established, the materials used, learning activities and teaching strategies. In text
processing processes, which is one of the basic processes of teaching Turkish, the
questions asked by teachers to add value to teaching pave the way for new met-
hods, applications, alternative materials and digital transformations. Géger (2022,
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p-111) offers the opinion regarding the transformation of education and the digi-
talization of learning: “..it is now an inevitable necessity to include new learning
environments outside of school and online, in addition to the fact that learning is
carried out only in the school/classroom”

The Turkish curriculum, prepared by the Ministry of National Education
(2019), emphasizes on the importance of texts for gaining knowledge through Tur-
kish courses. According to Glines (2013, p.606), the text; It also contains some for-
mal features; they are formations that contain knowledge, feelings and ideas. There
are some stages in the processing of texts, which are the main material for the
achievements desired to be achieved within the scope of Turkish courses. Accor-
ding to Goger (2019, p.117-137), these stages are divided into two basic groups: the
preparation phase and the text-based skill development process. The preparation
phase consists of three parts: general preparation, which refers to the preparation
the teacher makes before entering the classroom, preliminary preparation to moti-
vate students when entering the classroom, and mental preparation to inform stu-
dents of the goal. The preparation phase was carried out with materials containing
visuals for the text and comic book characters providing preparatory information
for the text. The text-based skill development process refers to the acquisition and
development of four basic language skills through texts. In the study of Géger and
Giirsoy (2022), it is seen that printed and digital comics can be used to provide
basic language skills in the text processing process of Turkish courses.

The term comic book is defined in the dictionary as “a novel that presents the
subject and chain of events to the reader without interruption through the method
of illustration” (Turkish Language Association, 2011, p.554). Graphic novel is one
of the concepts mentioned together with comics and the similarities and differen-
ces between both concepts are discussed (Goniillii, 2018). There are some funda-
mental differences between comics and graphic novels: for example graphic novels
are the name of a longer and literary genre, while comics are the name of a shorter
genre that usually appears in periodicals (Gilingor, 2020, p.289). According to Ga-
valdon and McGarr (2019, p.101), there is no clear distinction between comics and
graphic novels and the concept of graphic novels is an academic attempt to gentrify
the genre by destroying the negative perception on comics. It is said that comics are
the umbrella concept that includes graphic novels and that comics can be defined
as “the simplest form of comics with a short and understandable narrative embed-
ded in horizontal blocks consisting of three to five panels” (Yildirim, 2013, p.119).
Cantek (2004, p.279) emphasizes that graphic novels were born from comic books
and states that graphic novels are concerned with being literary. In this study, the
concept of comics was preferred because achievement-based comics without long
scenarios were produced.
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With the increase in the opportunities offered by technology, one of the con-
cepts that have joined the comics field is digital comics. Comics made through
computer-based applications are called digital comics (Craciun & Bunoiu, 2019,
p-324). Digital comics are also called e-comics, that is electronic comics (Nasrul-
loh, Hanik & Satiti, 2020, p.35). In addition to these concepts, different concepts
such as webcomics, online comics or internet comics also represent the same genre
as digital comics (Yunus, Salehi, Tarmizi, Syed, Balaraman, 2011, p.53).

There are benefits to using comics in educational environments. According to
[lhan (2016, p.22), some of these are appealing to the student’s interest, appealing
to different senses and providing multimedia. According to Bucher and Manning
(2004, p.68), some educators use graphic novels to teach basic concepts about li-
terature and improve writing skills. Tekin and {lhan (2021, p.117) state that comi-
cs produced with digital comic tools can be used to develop language skills such
as listening, speaking, reading and writing. Humola and Talib (2016, pp.615-621)
recommend comics as an alternative tool “to overcome the problems of writing
narrative text and to improve writing skills in general” In addition, it has been sta-
ted that listening, speaking, reading and vocabulary can be improved with comics.
According to McVicker (2007, p.85), comics are a way to make classroom teaching
different.

One of the reasons why comic books are preferred in educational environ-
ments is the dual access that comics/graphic novels offer. While Purnell and Sol-
man (1992) state the contribution of illustrated texts to understanding, they state
that this is due to having dual access. In other words, the reason why a text can
be better understood through pictures is that it has more than one stimulus such
as text and visuals, and thus provides alternative perception paths to the reader.
Awareness that information increases efficiency in learning when it has more than
one stimulus has begun to increase, especially with the introduction of the dual
coding theory (Clark & Paivio, 1991). According to the dual coding theory, presen-
ting a verbal text with visual structures increases the effectiveness of the materials
(Burak, 2018). Dual coding theory and multimedia are concepts that feed on each
other. The increase in multimedia research, especially after the dual coding theory,
is an indicator of this (Aldag & Sezgin, 2003, p.125). One of the ways of multimedia
learning is to present words and pictures together (Mayer & Moreno, 2003, p.43).
According to the multimedia principle, “multiple environments where visual and
verbal elements exist together” are more functional in terms of learning (Yiinkiil,
2019, p.730). Multimedia learning, which refers to the activation of more than one
perception path in the teaching process, is also a very effective method in Turkish
education (Akin, 2015, p.23). Since comics consist of more than one structure such
as pictures and text, they have the advantages of binary coding and create multime-
dia for learning environments.
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It is a known fact that organizing learning environments with the perspective of
the multiple intelligence theory presented by Howard Gardner increases efficiency
by contributing to individuality in teaching. According to the theory of multiple
intelligences, every individual has nine types of intelligence and benefits from all of
them in certain amounts (Giirel & Tat, 2010, p.352). It can be said that comics can
activate more than one type of intelligence because they include visual elements as
well as text. In other words, comics are a genre that makes it possible to use diffe-
rent types of intelligence.

In Cook’s (2017, p.26) words, educators should “rethink and redirect literacy
instruction by incorporating a variety of non-traditional texts” into the learning
environment. Based on this approach, it is thought that alternative materials can be
produced for text processing processes in Turkish teaching and language skills can
be gained with these materials, thanks to the technical possibilities found in digital
comic book making tools. It is thought that this study will contribute to Turkish
teaching and provide a different perspective, as it is an application that covers the
stages of the text processing process, attempts to develop language skills holistically
with comics, and receives student opinions about the process. Based on the Tur-
kish curriculum published in 2019, this study is thought to be important because
no applied research has been found in which digital comics are used in print in the
text processing processes of Turkish lessons and basic language skills are tried to be
taught holistically with these materials.

The purpose of this study is to explore the role of comics in developing basic
language skills (reading, speaking and writing). It is aimed to make applications
to understand the contribution of comics prepared with digital comics to Turkish
teaching by printing them and using them in the text processing process. In the
research, “What is the function of educational comics in acquiring reading, writing
and speaking skills in the text processing process?” the answer to the question is
sought.

METHOD

Research Model

In the research, applications were made to improve basic language skills (re-
ading, writing, speaking) through applications related to text processing process
within the scope of Turkish course. The study was designed as a case study within
the scope of qualitative research. Case study is a research model that can be used
when a situation is desired to be comprehended, explored, interpreted and closely
examined and enables in-depth understanding (Merriam, 2015; Yin, 2017).

https://doi.org/10.7822/omuefd.1282267 d



Dil Egitiminde Cizgi Romanlarin Kullanimina Yonelik Bir Uygulama

Working Group

The research was conducted in a public secondary school in Dulkadiroglu
district of Kahramanmaras province. Easily accessible case sampling, one of the
purposeful sampling methods, was used to determine the study group members
included in the research within the framework of the principle of volunteering.
In this method, researchers conduct the research by choosing “a situation that is
close and easy to access” (Yildirim & $imgek, 2013, p.141). The participants of the
research are sixth grade students. The study group consists of a total of 11 students,
including seven female and four male participants. Numerical information for the
study group is shown in Table 1.

Table 1. Information for participants

Gender Status of Participants F %
Female 7 63.63
Male 4 36.36
Ages of Participants F %

10 10 90.09
11 1 9.09

Data Collection Tools

Documents consisting of a semi-structured interview form, semi-structured
observation form, researcher diary and comic book-based worksheets were used
to collect research data. In structuring the interview form, observation form and
documents, primarily the Turkish Language Teaching Program (Ministry of Nati-
onal Education, 2019) and some studies on the subject (Ar1, 2017; Aslan, Maden
& Durukan, 2010; Demir & Yapici, 2007; Goger, 2010; Gonzalez, 2016; Gémez,
2014; Giin, 2012; Pehlivan, 2003; Ozonat, 2018; Vassilikopoulou, Retalis, Nezi &
Boloudakis, 2011; Versaci, 2001) were examined. Seven questions were asked to
the participants about the practices carried out in the semi-structured interview
form. These questions are aimed at understanding the function of comics in the
text processing process. Each interview question was asked regarding a different
aspect of the text processing process.

In order to observe the participation status of the students, a semi-structured
observation form consisting of three dimensions: data collection, physical envi-
ronment and social environment was prepared. The observation form was prepa-
red in accordance with the purpose of the research in order to record the situations
encountered during the application.
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Worksheets containing comic strips were prepared with the Pixton program ac-
cording to the planned gains in the text processing process. Three texts (Those We
Wonder About, Afyon, Water Pollution) in the Nature and Universe theme of the
6th grade Turkish textbook (Ceylan, Duru, Erkek, Pastutmaz, 2022) determined
by the Ministry of National Education formed the basis for the achievements and
worksheets. A total of 23 worksheets were prepared for the achievements that were
aimed to be gained (T.6.2.1., T.6.3.17., T.6.3.15., T.6.3.5., T.6.4.3., T.6.3.9.) throu-
gh the selected texts and also included in the Turkish language teaching program
(2019) in the areas of reading, writing and speaking skills. Below is a section taken
from the worksheets used in the research. The words to be guessed are written in
capital letters and visuals are presented in the background to support guessing.

Afyon da
Tiirkiye'nin diger
sehirleri gibi bircok
MEDENIYETe ev
_ sahipligi yapmis.
3

Afyon’un
lezzetli
KAYMAGI da cok
meshurdur.

Afyon'un

sifalt
KAPLICAlari cok
meshurdur.

Image 1. “T.6.3.5” Taken from the worksheet related to the outcome no.

After each application in the research, a researcher diary was kept at the end of
the day and the impressions gained during the application process were recorded
in this researcher diary. In order for the diaries to be functional, information such
as the date of the application and the language skills that were tried to be improved
during the application were recorded in the diary notes.

Interview forms, observation forms and worksheets were sent to two separate
experts who are competent in the field of Turkish education. Experts expressed
their opinions about the forms and worksheets in writing. In order to calculate
the consistency between the opinions of two experts, evaluation forms consisting
of ten items were sent to the experts, with “appropriate/unsuitable” options for
each item. The answers given to these forms were compared with the Cohen Kap-
pa coeflicient (Btkmaz Bilgen & Dogan, 2017). According to the calculation, the
similarity between the experts’ evaluations was 80% for the interview form, 70%
for the observation form, and 70% for the worksheets. This rate means “good level
of compliance” (Ertem Vehid & Eral, 2014, p.61). Forms and worksheets were ar-
ranged according to the feedback received from experts and used in the research.
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Image 2. “T.6.4.3 Taken from the worksheet related to the outcome no.

Data Collection Process

The data of this study, in which comics were used within the scope of Turkish
courses, were collected during the practices carried out for three weeks in the 2022
academic year. Three different texts and an 18-hour Turkish course were planned.
Data about comics was collected using comic books for 8 hours of this 18-hour
text processing plan. In each text, subjects belonging to only one acquisition area
(reading, speaking, writing) were covered with comics. The worksheets created
according to the achievements were distributed to the participants as part of the
text processing process of the Turkish course, according to the lesson plan. The
distributed worksheets were filled in by the participants. The completed works-
heets were collected again at the end of each lesson. Document data was collected
with a total of 23 worksheets. Throughout the applications, the social and physical
movements observed in the classroom while using comics in Turkish courses were
recorded on the observation form. Care was taken to write the observations cor-
rectly by using a separate observation form for each lesson. The times of recorded
observations were also noted. A total of 8 observation forms were used throughout
the applications. After each application day, the application experiences in Tur-
kish courses were recorded in the researcher’s diary. As a result of the applications,
a total of 8 researcher diaries were created. At the end of the research process,
participant opinions were received regarding the applications made. 7 interview
questions were used to obtain opinions. The interviews lasted approximately 15-20
minutes. The data collected from observations, interviews and documents were
interpreted according to the analysis results.

Analysis of Data

Data obtained from interviews, observations and documents were analyzed
with content analysis. What is intended to be done with content analysis is to bring
together similar data on the axis of concepts and themes, classify it in an unders-
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tandable way, and make inferences based on the patterns that emerge (Yildirim &
Simsek, 2013, p.259). After grouping the obtained data according to data collection
tools, detailed readings were made and “in-depth thinking” (Creswell, 2017, p.197)
was carried out on the data. The answers given to the interview questions were
examined and those relevant to the research problem were selected. The selected
answers were analyzed under the interview question to which they relate. Selected
answers to the interview questions are directly quoted and given in the findin-
gs, and those that are related to each other are grouped and shown in tables. The
answers selected from the answers given to the interviews and directly quoted in
the tables were analyzed with content analysis and codes and themes were created.
Among the observation, researcher diary and document data, those related to the
research problem were selected and directly quoted. Codes and themes were rea-
ched by content analysis of directly quoted data. Interpretations and discussions
were made based on direct quotations from interviews, observations, researcher
diaries and documents, and the codes and themes determined for directly quoted
data. In the analysis, IQ, symbolizes the first interview question and P, symbolizes
the number one participant.

Validity, Reliability and Ethics

The triangulation technique was used in the research in order to contribute to
the credibility (internal validity) of the data. Using three different data collection
tools such as interview, observation, and document review in a study and having
different researchers contribute to the same data collection and analysis process is
triangulation (Merriam, 2015, p.206). In this study, the use of three different data
collection methods, namely interview, observation and document review, and the
inclusion of different perspectives as a result of the research being conducted by
two different researchers, contribute to the triangulation technique and therefore
the credibility of the research (Merriam, 2015, p.205). In order to ensure the ex-
ternal validity of the research, the study group, environment and processes were
described in detail (Yildirim & Simsek, 2013, p.292). In order to ensure the internal
reliability of the codes obtained during the analysis, the formula suggested by Mi-
les and Huberman (2015, p.64) was used (reliability = number of consensus/total
agreement + number of disagreements). The codes determined separately by the
researchers were examined and compared, and the reliability in the calculation was
found to be 76.19%. According to Yildirim and Simgek (2013), it is necessary to re-
ach a reliability level of at least 70% in coding done by more than one researcher on
the same data set. For the codes in which there was disagreement, the codes were
re-worked and created from scratch. Detailed explanations were made about data
collection and analysis methods to ensure external reliability.
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RESULTS
The findings obtained from the research are included under the heading of
findings. Direct quotes in the tables were selected from the data obtained from the

interviews.

Table 2. Participant opinions on the use of comics in text preparation work

IQ,: What do you think is the function of comic books in the Codes Theme
preparation process for the text?
P, ¢ » e 1, | gained more insight into what the text was like and
what it was about. .
increase
P_: I generated more ideas along with the pictures. It aroused productivity
curiosity.
P_: The things the character in the comic wondered about allowed .
7 ; inference
us to generate ideas.
P, ;I can produce better results. When I prepared with comics Motivation
and read the text, I was able to generate more ideas.
P, s » ¢, | became more curious and interested in the text. focused
attention

P, ,;: Tliked having pictures, T had fun.

P_: It helped me visualize the text more easily in my mind. I was
curious and excited.

P,: It helped us understand the text more, but it didn't make much inability to
of a difference. decide

In Table 2, the participants show that they have more ideas about the text, that
is, they are productive (P, , , ,» ,,) that this activity helps to make inferences (P,,
o)» and that they pay more attention to the text when using comics while preparing
for the text. They stated that their interest increased (P, ,, ., ., ,,), that they had
fun while learning (P , ), and that they could visualize more easily in their minds
(P,). One participant stated that it helped him understand, but there was not much
difference (P,). Participants stated that they had more ideas about the subject as a
result of using comics during the preparation phase of the text.
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Table 3. Participant opinions on the use of comics in the text prediction study

1Q,: What do you think about doing the text guessing activity with  Codes Theme
comics?
P, ;- When we make predictions from the book, our eyes go to learner compe-

the text to be read, but this is not such a problem. Additionally, tence
when we make a guess based on the images and titles in the book,
some of our friends read the text and guess correctly.

P, 1p 1, These visuals are more understandable and interesting
than those in the book.

Factors af-
P oo re 01, Giving these visuals along with the textbook material fecting text
made it easier for me to both guess and understand the text. diversity prediction

P,: It made a difference because the picture is prominent and inte-
resting. While guessing the text from the book, our eyes wandered
to the texts. This aroused my desire to participate in the prediction
activity. I couldn’t participate much while doing it from the book.

P.: T don't think there is any difference. learner feature

Table 3 shows that the intertwining of text and visuals in the textbook makes
it difficult to focus on the prediction activity (P,, ,, ,). This situation shows that
materials independent of the text are needed in the prediction activity. In addition,
participants who say that visuals are more prominent and interesting in the predi-
ction activity with comics confirm these data (P, , ,, ., ,,)- These opinions show
that visuals should be given more prominence and independent of the text in text
prediction studies. It has been stated that visuality makes prediction easier (P, ,,
» o 10 11)- Considering the principle of easy to difficult in the teaching process,
it can be said that the prediction activity, which forms the introduction part of the
text processing process, should start with easy activities. One participant described
the prediction activity with comics as no different from previous activities and did
not give a reason for this (P,).

Table 4. Participant opinions on the use of comics in answering subtext questions

1Q,: What is the function of comics in helping you answer questions Codes Theme

about the text?

P, 5, Having alot of space allowed me to explain some things  material

more clearly. I was writing the answers to the questions about the education

text by summarizing them so that they would fit into the book. In

this activity, I could easily write whatever came to my mind. Under-

P, 5 - When the character there stood up to the board and asked identification  standing

a question, I felt like a friend was asking me a question. and com-
prehending

P,, . Ilove getting up on the board and writing. In this event, I felt inability to the text

like I stood up at the blackboard and wrote. decide

P, : It's been a while. It doesn’t seem like there was much difference.
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According to Table 4, some participants stated that they could write more due to
the large space on the worksheet (P , , ,, ., ). Expressing their satisfaction with the
large number of sections allocated to answering the questions, they also revealed
that the gaps in the book were not sufficient to answer the questions. This situation
created awareness for the researcher and created a perspective for future sub-text
activities. Another situation mentioned by many of the participants is the realism
provided by comic book characters asking questions about the text. This situation
was defined as “a feeling as if a friend was asking me a question” (P, ,, ., ). Some
participants commented that the space allocated for the answer on the worksheet
was in the form of a classroom board, saying “it felt like I stood up on the board and
wrote” (P,, ). These views of the participants about “being as if” show that comics
create an environment of identification while answering questions about the text.
While one participant did not express a significant opinion about this event (P,),
another participant was undecided about his opinion about this event (P ).

Table 5. Participant opinions on the use of comics in the word prediction study

1Q,: What is the function of comics in guessing the meaning of ~ Codes Theme
words encountered for the first time in the text?

P,: If we looked it up in the dictionary, we would still only know
the dictionary meaning. We didn’t know what he looked like.

concretization
P, ... Pictures helped me guess.
EESE Y P g Improving
P_: Tfelt like I had visited Afyon because of the visuals. vocabulary
: pre-event
P, ,,: Writing some words in capital letters and having a pi-

cture related to that word in the background gave more insight
into our predictions.

According to Table 5, the visuals and clues in the studies conducted with comi-
cs made a positive contribution to the ability to guess words (P, ,, 5, ;s o 5 90 10 11)-
In this study, the words that were encountered for the first time were highlighted
by writing them in capital letters in the speech balloons and placing visuals that
evoked the word in the background added dynamism to the activity of guessing the
words. One of the participants, P, brought a different perspective to this activity
and said, “If we looked it up in the dictionary, we would only know the dictionary
meaning.” He expressed his opinion as follows: “We didn’t know what it looked like”
and showed what contributions this adopted method could make to vocabulary
teaching.
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Table 6. Participant opinions on the use of comics in speech training study

1Q,: What do you think about doing speech-related activities Codes Theme
with comics?
P, 5 ¢ o The visuals and what the character said helped me material sup-
deliver a speech. port .

Ability to use
P, ., o, It both motivated me to talk and helped me find a speaking skills
topic to talk about. effectively

learner feature

P,: There wasn’t much difference.

According to the interview data in Table 6, the visuals and the words of the
characters in the comics helped the participants to make speeches (P, ., ., ,» ,,)-
In addition, comics were found to be functional in finding topics for conversation
and encouraging conversation (P,, ., ,, ;). One participant stated that conducting
speech training studies with comics is no different from studies with textbooks
(P,), while another participant did not express a significant opinion on the subject
(P,). According to the opinions in the table, comics contributed to the participants’
development of their speaking skills.

Table 7. Participant opinions on the use of comics in a writing education study

1Q,: What do you think about doing writing-related activities with Codes Theme
comics?

P,: T was getting bored because other writing assignments were too
long. I wrote this without getting bored. I wrote it according to the

hand movements of the characters in the image. gul_d_ed
writing
P, ,,: Visuals helped me write. It was fun.
P, o p o 1o | felt like I perceived the feelings and thoughts of the
characters in the comics and I wrote better. Writing on a comic book Writing on
was easier than writing on a blank page. creating comics
P.: We animated whatever we wanted with comic book characters. scenario
text
P, ¢ 1o It Was nice and realistic to have our school in the
background.
P,y p oo 1he bubbles should have been bigger. delimiter

writing area

When Table 7 is examined, many of the participants reported that they created
writing content based on the appearance of the characters in comic books and that
this encouraged writing (P ppp oo o) Regarding this situation, P, said,
“I was bored because the other writing exercises were too long. I wrote this without
getting bored. I wrote it according to the hand movements of the characters in the vi-
sual” In addition, it was stated that the speech bubbles in the writing activity were
not large enough (P 5o 509090 100 11)- This shows that participants had limited use
of speech bubbles and suggests some corrections for future writing activities. The
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fact that there are few gaps in the writing activity indicates the aspect of the activity
that needs to be improved. Participants experienced content creation anxiety due
to the small size of the bubbles. Having the visual of the participants’ own school
in the background of the worksheets created an encouraging situation for writing
(P} 5 ¢ g 1)+ This shows that the principle of near to far is applied in the material
related to the writing activity.

Table8. Participants’ opinionsonwhethercomicsshouldbecoloredorblackandwhite

IQ,: What are the differences between comic book worksheets Codes Theme
being printed in black and white or color?

P,: Black and white is also nice, but word guessing should be in col-  increasing
or because if the background looks better, it will be easier to guess.  attention

P.: Color is more beautiful. If it were colourful, we wouldn’t always

Print feature
see the same colours.

writing area
P,: Writing work should be done in black and white because it was §

2 - . feature
difficult to write on color printing.
P, oo e | don't think there is a serious difference. non-discrim-
ination

Some activities were distributed in black and white to understand how partici-
pants evaluated the difference between color and black and white printing. When
the opinions in Table 8 are examined, most of the participants (P,, ,, , ., » o ,»
,,) stated that there was no serious difference between the two editions, but the
opinions of two participants (P, ,) were used to guide future studies needs to be
taken into account. Participants stated that the word guessing activity should be
in color print and the writing activity should be in black and white, and explained
their reasons why they thought so. According to P, “It should be black and white
in writing exercises because it is difficult to write on color printing”, and according to
P1, “Black and white is also nice, but it should be colored in word guessing because
if the background looks better, it will be easier to guess’One participant stated that
all activities should be colorful (P,). When the opinions are examined, it is seen
that there is no big difference between color or black and white printing. However,
since it is difficult to write on colored paper in writing activities, black and white
printing can be preferred, and in the word prediction activity, color printing can be
preferred so that the background can be seen more clearly.

Table 9. Document review for worksheets applied in text processing processes

Question: What are the compatibility and differences between Codes Theme
the findings obtained from the participants’ opinions and the
findings obtained from the documents?
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Py p» e o e, N the writing exercises, what was written in delimiter
the speech bubbles did not fit and overflowed the gaps. writing area
Phyppoeree i Whatiswritten in the speech bubbles on

P70 ) ‘ Comic book
the worksheets is compatible with the contents of the comics. omic boo.

visual literacy ~ based activity

P : The blanks and speech bubbles on the request

P23 4256 789 10 11°
worksheets are all filled in.

As stated in the comments in Table 9, speech bubbles were left blank for the
participants to fill in the writing training studies and they were asked to fill in the
blanks based on the context during the text processing process. In the background
of the worksheet, there is a visual of the institution where the participants studied.
In the data obtained from the interviews, it was stated that the speech bubbles were
not large enough in the writing activity. When the documents related to the writing
activity were examined, data supporting this view was found. It was observed that
some participants could not fit their writings into the speech bubble (P, , ., . ., o
» 1 1)+ Participants except one of them (P,) stated that speech bubbles were not
sufficient during the interviews. This situation shows that more gaps should be
left in future writing studies. Additionally, when the findings obtained from the
documents are examined, it is seen that all participants filled in the speech bubbles
in the worksheets in accordance with the visuals. This situation is stated in Table 6
as “I felt like I perceived the feelings and thoughts of the characters in the comic and
I wrote better” (P, , ., » o ,) and “Visuals helped me write” It coincides with the
opinion of (P, ,, ,,). All speech bubbles in the writing activity have been filled in
completely. This finding confirms that the participants willingly participated in the
writing activities and that comics aroused desire to write, while other documents
also show that the participants willingly filled out the worksheets.

Table 10. Observation sections selected from applications made in text processing
processes

Date Range Codes Theme

Observation Notes

(1) All students raised their hands and spoke (P

23425678 910 ll)'

(2) Regarding using their own school as the background in the writing  active par-
education worksheet, they said, “Wow, our school!, This is so beauti- ticipation

ful!” Expressions such as were used (P, ,, ., o . ,)-

(3) All students took the floor one by one and reported their predicti-
ons about the text (P, ., 5, & 0 9 0 100 11) Learning
process with

(4) All students took the floor and made their word guesses. It was stated )
comics

that words associated with images were better understood (P, ,,.,» o ,)-

(5) In the worksheet for writing education, the spaces in the speech

; o delimiter
bubbles were found to be small and reactions such as “I wish there writing
were more spaces, I would have written more, but the spaces werenot ..

enough” were expressed (P, ,, ., s > o 00 100 11)-
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The observation data in Table 10 matches the other data sets of the research.
Participants participated voluntarily and actively in the practices carried out th-
roughout the study. During these studies, it is understood from the observation
notes that the speech bubbles in the writing activity were not sufficient. Despite
this, it was also observed that writing about comics gave the participants pleasure
and motivated them to write. Especially the enthusiastic participation in the ac-
tivities shows that using comics in text processing processes is useful and adds a
positive atmosphere to the classroom environment.

Table 11. Document review of researcher diary

Researcher Diary Notes Codes Theme

(1) It is very pleasing that students participate in the

studies voluntarily and willingly. " ici
active participa-

(2) Students wrote enthusiastically. tion

(3) I received quicker and more accurate estimates. Learning process
interactive lear- with comics

(4) Participation was satisfactory. ning environment

(5) It encouraged guessing and idea generation.

(6) The subject of noun and adjective phrases was reinfor-

. . permanent
ced with comics.

learning

The data in Table 11 confirms that the text processing process carried out with
comics was efficient. Particularly in terms of skill, participants’ willing participati-
on in writing activities created a positive learning environment in terms of moti-
vation. In addition, active participation in reading and speaking skills shows that
comic book-based worksheets can be used in the text processing process.

DISCUSSION, CONCLUSION AND RECOMMENDATIONS

In the research, a practical examination of the use of comics in the text pro-
cessing process was made. In the research conducted with sixth grade secondary
school students, concrete information was obtained about how comics can be used
in the text processing process. In the preparation part, which is the first stage of
the text processing process, the participants stated that with the use of comics, they
had more ideas about the text, they felt more interest and curiosity about the text,
they had fun while learning, they could visualize it more easily in their minds, and
comics helped them understand the text.

At the stage of guessing the text content, all participants guessed voluntarily
and were able to vary their guesses. Comic books have made it easier to guess.
However, according to the participants, the combination of text and visuals in the
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Turkish textbook is a situation that negatively affects guessing. In addition to the
studies stating that visual tools facilitate learning (Aydin, 2020; Goger & Akgiil,
2018; Kavak & Ilhan, 2021; Levie & Lentz, 1982; Uslu Ustten & Pilav, 2016), this
situation differs in studies on predicting text content. The opinion that the separate
combination of visuals and text negatively affects guessing was expressed by some
participants of this study. According to the participants, some students secretly
read from the text and pretend to guess what they read. Some participants stated
that they could not focus on the visuals because the text and visuals were together
and that they had difficulty guessing the text. For these two reasons, participants
think that visuals and text should be on separate pages when guessing the text. In
this study, conducting text prediction studies with visuals independent of the text
increased participation in text prediction studies and provided solutions to the
problems stated by the participants.

Studies on the use of comics in answering questions about the text were found
useful by the participants. In particular, many participants expressed satisfaction
with the fact that the space left for answers was sufficient, revealing that the answer
spaces in the textbook were not sufficient. Another positive situation expressed by
the participants was that the questions were asked by comic book characters. This
makes the relevant worksheet more realistic and closer to daily life. Thus, partici-
pants encountered more stimuli while answering the questions. Based on the parti-
cipants’ opinions, it can be said that comics create an environment of identification
in answering questions about the text and make it easier to understand the ques-
tions. In Cook’s (2017) study conducted with high school students, participants
reported that comic book visuals helped comprehension (p.36). The data of this
study also show that comics help understand questions about the text and provide
participants with an environment of identification.

Comics have contributed to guessing the meaning of words encountered for
the first time in the text. The fact that the words that are likely to be encounte-
red for the first time in the context of the dialogues in the worksheets are written
in capital letters and the use of visuals that remind the word in the background
has brought difference and awareness to the word prediction activity. One of the
situations encountered and recorded during the observation process is that this
study encourages students to present different ideas. Purnell and Solman (1992),
who measured the contribution of text, imagery, and text plus imagery to comp-
rehension in five different experiments, found that “when an illustration repeats
much of the content found in the text, the facilitation of such interconnections
will almost certainly occur because, for example, words refer to images and words
refer to words” “There are pictures”, which coincides with the results of comics in
teaching vocabulary in this study. In this study, the pictures associated with the
words in the background of the comics made learning easier. Cabrera, Castillo,
Gonzilez, Quinénez, and Ochoa (2018) conducted an experimental study whose
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participants were high school students. According to this study, in which digital
comics were used as material, comics are useful tools in improving vocabulary
(p.61). Gonzalez (2016, pp.107- 109) found in his study that comics improved
vocabulary, but internet connection problems interrupted the study. In the study
conducted by Darsalina, Syamaun and Sari (2016) with 21 participants attending
secondary school, it was concluded that reading comics improved vocabulary and
teachers were recommended to do this practice. In Cimermanovas (2015) study,
conducted with four participants in different age groups, it was seen that learning a
foreign language with comics contributed to vocabulary. In their study, Lavalle and
Briesmaster (2017) found that words associated with visuals provide permanent le-
arning. The novelty of the vocabulary development studies in this study, compared
to other studies, is that images that evoke or embody that word are included in the
background of the comic strip panel and those words are written in capital letters
in the context. This allows participants to improve their vocabulary.

Looking at the results regarding speaking skills training, it can be seen that the
use of comics has positive contributions. Worksheets containing visuals of the text
and instructions for speaking were distributed to the participants and their opini-
ons on the subject were obtained. It was observed that the participants were willing
to give speeches during the speaking activities. In the interviews, the participants
stated that they did not have difficulty finding topics while giving speeches and
that comics helped them make speeches. During the observations, it was observed
that the participants willingly participated in the speaking training activities. In Sa-
rada’s (2016) study with engineering students, comics were used as course materi-
als. According to the results of this study, comics are effective in language teaching,
active participation in language teaching activities, and development of speaking
skills (p.64). Fatimah, Santiana, and Saputra (2019) also concluded in their study
with comics that comics encourage speaking skills (p.104).

When participant opinions and documents regarding writing education studies
are examined, it is seen that all participants are productive. There was no difficulty
in creating a writing-related product, and people complained about the small size
of the balloons in order to be able to write more on the speech balloons. This situa-
tion shows that it is a good idea to use comics as an alternative tool in writing edu-
cation studies. Frey and Fisher (2004) concluded in their study with ninth grade
students that “using graphic novels to support writing education helped students
practice the craft of writing and acquire the skills necessary to become proficient
readers” Documents obtained as a result of writing studies also show that comics
encourage writing. In Wahyudin’s (2019) study using digital comics, it was conc-
luded that comics improve writing skills. In Graham’s (2011, p.97) study, comics
were one of the materials that motivated students to write. There are other studies
showing that comics are useful in improving writing skills (Susilawati, 2017; Kus-
rini, Dewanty & Hidayat, 2020; Istiqfaroh, Suhardi & Mustadi, 2020). In addition,
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it was seen both during the interviews with the participants and as a result of the
document review that the size of the speech bubbles was not sufficient. When the
participants’ documents related to the writing training study were examined, it was
seen that the dialogues between the characters were compatible with the visuals.
Some of the comics prepared for the text processing process were distributed to the
participants as color prints and some as black and white prints. According to the
participants, there is no significant difference between the two editions. However,
while some participants preferred black and white printing in the writing activities
because it was easier to write, they preferred color printing in the word prediction
activity so that the visuals were more understandable.

In Hughes et al’s (2011) study on improving writing skills with comic books,
they stated that “students who struggled with the traditional writing style were
better motivated with the comic book format” (p.610) and reported that comic bo-
oks especially motivated students who were hesitant about writing. In the research
conducted by Humola and Talib (2016) on the development of writing skills with
a group of twenty-five high school students, it was concluded that narrative text
writing skills can be improved by using comics (p.621). There are also different stu-
dies showing that comics can be used to improve writing skills (Wahyudin, 2019;
Graham, 2011; Yunus et al., 2011). In addition to the other studies mentioned in
this study, it can be said that the features related to the print quality of comic books
reveal their relationship with writing, the use of the near-to-far principle in the
background image of the worksheet, comparisons with the writing exercises in the
textbook and the different participant characteristics.

Comics are used as an educational tool in different fields, especially in langu-
age teaching, social studies teaching, science teaching and mathematics teaching,
and positive results are obtained (Arslan & Akgay, 2022; Craciun & Bunoiu, 2019;
[lhan, 2016; Nasrulloh et al., 2020; Purnell & Solman, 1992; Rasiman & Agnita,
2014). According to Gavaldon and McGarr (2019, p.101), a solutionist and ba-
lanced approach seems more useful than an overly positive or negative approach
towards comics. Adapting these materials, which can be produced with the sup-
port of technological applications, to teaching environments can contribute to the
emergence of alternative teaching tools.

In addition to its attractive features, it should be taken into consideration that
using comics in the text processing process also brings with it an important pre-
paration process. Although creating comics has become easier with Web 2.0 tools,
it should not be forgotten that issues such as checking the suitability of the comics
created for the achievement and level and discussing the compatibility of the vi-
suals with the subject should be investigated with expert opinions. It should be
noted that printing the prepared worksheets and delivering them to students cre-
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ates costs. Especially in preparing worksheets, an active internet connection and
learning how to use Web 2.0 tools are needed.

Since the main course material is textbooks and the age group of students is
inclined towards illustrated materials, processing text with comics is thought to be
a motivating alternative to textbooks. Considering that improving basic language
skills in a permanent way is a long-term process, it can be thought that this study,
which was carried out with a certain group of students and in a limited time, car-
ried out a discovery phase in developing basic language skills with comics.

Suggestions:

o  Similar studies in which printed and digital comics are used in the text
processing process can be reproduced to obtain more diverse results.

«  With digital comic making tools, students can be asked to produce comics
appropriate to the subject.

o Research can be conducted to show whether printed and digital comics
can be used to improve listening skills.

o Detailed research can be conducted on the use of printed and digital comi-
¢s in measurement and evaluation studies.

THANKS AND EXPLANATIONS

We would like to thank all the students who contributed to our study and the
experts who guided us with their suggestions.

CONFLICT OF INTEREST

There is no personal or financial conflict of interest between the authors of the
article within the scope of the study.

AUTHOR CONTRIBUTION

Design of Study: AG(%51), HCG(%49)
Data Acquisition: AG(%51), HCG(%49)
Data Analysis: AG(%51), HCG(%49)

Submission and Revision: AG(%51), HCG(%49)

OMU EFD, 2024, Cilt 43, Say1 1, Sayfa 01-00



Ali GOCER, Hasan Can GURSOY

KAYNAKLAR

Akin, E. (2015). Coklu ortam vygulamalarina dayali 6gretimin 6. sinif dgrencilerinin anlama becerilerine ve Tirkce
dersi tutumlarina etkisi (Mus ili Ornedi) (Yayimlanmamis doktora tezi). inént Universitesi, Malatya, Tir-
kiye.

Aldag, H. & Sezgin, M. E. (2003). Cok ortamli 6grenmede ikili kodlama kurami ve bilissel model. Cukurova
Universitesi Sosyal Bilimler Enstitiisti Dergisi, 11(11), 121-135.

An, G. (2017). Turkce dersi 6gretim programindaki (ortaokul) okuma kazanimlarinin dederlendirilmesi. Ana Dili
Dergisi, 5(4), 685-703. https://doi.org/10.16916/aded.331660

Arslan, K. & Akcay, H. (2022). Cizgi romanla fen bilimleri gretiminin 6grenci basarising etkisi. Bilim, Egitim, Sanat
ve Teknoloji Dergisi (BEST Dergi), 6(1), 14-31. https://doi.org/10.46328/bestderqgi.74

Aslan, A, Maden, S. & Durukan, E. (2010). Coklu ortam aktiviteleriyle metin 6gretimine bir model (fabl &rnegi),
Uluslararasi Sosyal Arastirmalar Dergisi, 3(10), 67-76.

Aydin, N. (2020). Tirkce dersinde kisa film destekli etkinliklerin gorsel okuma becerilerine etkisi (Yayimlanmamis
Y(iksek Lisans Tezi). Atattrk Universitesi, Erzurum, Turkiye.

Bikmaz- Bilgen, O, & Dogan, N. (2017). Puanlayicilar arasi giivenirlik belirleme tekniklerinin karsilastirlmasi. £4i-
timde ve Psikolojide Olcme ve Degerlendirme Dergisi, 8(1), 63-78. https://doi.org/10.21031/epod.294847

Bucher, K. T. & Manning, M. L. (2004). Bringing graphic novels into a school’s curriculum. The Clearing House,
28(2), 67-72. https://doi:10.3200/TCHS.78.2.67-72

Burak, D. (2018). ikili kodlama kuramina gére hazirlanan 6gretim materyallerinin bilissel semalar tizerindeki et-
kisinin incelenmesi: bir karma arastirma. Ahi Evran Universitesi Kirsehir Egitim Fakultesi Dergisi, (1), 280-
300. https://doi.org/10.29299/kefad.201819.008

Cimermanova, 1. (2015). Using comics with novice EFL readers to develop reading literacy. Procedia-Social and
Behavioral Sciences, 174, 2452-2459. https://doi.org/10.016/j.5bspro.2015.01.916

Cabrera, P, Castillo, L, Gonzélez, P, Quifidnez, A. & Ochoa, C. (2018). The impact of using” pixton” for teaching
grammar and vocabulary in the efl ecuadorian context. Teaching English with Technology, 18(1), 53-76.

Cantek, L. (2004). Cizgili Hayat Kilavuzu (2. Baski). Istanbul: iletisim Yayinlari.

Ceylan, S, Dury, K, Erkek, G, & Pastutmaz, M. (2022). Ortaokul ve imam hatip ortaokulu Tirkge 6. sinif ders kitab.
Ankara: Milll Egitim Bakanligi.

Clark, J. M. & Paivio, A. (1991). Dual coding theory and education. Educational Psychology Review, 3, 149-210.

Craciun, D. & Bunoiu, M. (2019). Digital comics, a visual method for reinvigorating Romanian science education.
Revista Romaneasca pentru Educatie Multidimensionala, T1(4), 321-341. https://doi: 10.18662/rrem/172

Cook, M. P. (2017) Now | “see”: the impact of graphic novels on reading comprehension in high school English
classrooms, Literacy Research and Instruction, 56(1), 21-53. https://doi: 10.1080/19388071.2016.1244869

Creswell, J. W. (2017). Arastirma deseni nitel, nicel ve karma yéntem yaklasimlari (3. Baski). (S. B. Demir, Cev.).
Ankara: Egiten Kitap. (Orijinal ¢alisma basim tarihi 2017).

Darsaling, L, Syamaun, A, & Sari, D. F. (2016). The application of comic strips in teaching vocabulary. Research in
English and Education Journal, 1(2), 137-145.

Demir, C. & Yapici, M. (2007). Ana dili olarak Tirkcenin dgretimi ve sorunlari. Sosyal Bilimler Dergisi, 9(2), 177-192.

Ertem Vehid, H., & Eral ,G. (2014). Nitel verilerin degerlendirilmesinde uygulanan istatistiksel yontemler. journal Of
The Child, 14(2), 60-61. https://doi:10.5222/j.child.2014.060

Fatimah, A. S, Santiana, S. & Saputra, Y. (2019). Digital comic: an innovation of using toondoo as media technology
for teaching English short story. English Review: Journal of English Education, 7(2), 101-108. https://doi.
0rg/10.25134/erjeev7i21526

Frey, N. & Fisher, D. (2004). Using graphic novels, anime and the internet in an urban high school. English journal,
93(3),19-25. https://doi.org/10.2307/4128804

Gavaldon, G. & McGarr, O. (2019). Exploring pre-service teachers’ future intentions to use technology through
the use of comics. Teaching and Teacher Education, 83, 99-109. https://doi.org/10.1016/j.tate.2019.04.004

Gonzdles A. M. V. (2016). Comics in ToonDoo and Collaborative learning, a visual literacy resource to evidence
vocabulary learning with emphasis in action verbs in an EFL group of seventh graders in a Cajica school
(Unpublished master’s thesis). Santo Tomds University, Bogotd, Colombia.

Gomez, M. V. G. (2014). Reading, speaking and writing through creative resources: comics in second language
teaching. Arab World English Journal, 5(4), 443-453.

Gocer, A. (2010). Turkce editiminde ¢grencilerin séz varigini gelistirme etkinlikleri ve sézlik kullanimi. Turkish
Studies, 4(4),1025-1055.

Gocer, A. (2019). Tirkge 6grenme ve dgretim yaklagimlari. Ankara: Pegem Akademi.

Gocer, A. (2022). Ogresme (2. Baski). Ankara: Pegem Akadem.

https://doi.org/10.7822/omuefd.1282267 d



Dil Egitiminde Cizgi Romanlarin Kullanimina Yonelik Bir Uygulama

Gocer, A. & Akgl, O. (2018). Tiirkge editiminde karikatdr kullanimi ve egitsel degeri. Journal of Language Educati-
on and Research, 4(2), 86-100. https://doi.org/10.31464/jlere. 389852

Gocer, A. & GUrsoy, H. C. (2022). Basili ve dijital ¢izgi romanlarin Tirkce dersi metin isleme sireclerinde pedagojik
bir materyal olarak kullanilmasl. Ordu Universitesi Sosyal Bilimler Enstitiisii Sosyal Bilimler Arastirmalari
Dergisi, 12(1), 463-478. https://doi: 10.48146/0dusobiad. 1060244

Gonllo, A. B. (2018). S6zG anlatidan resimsel anlatiya: bos besik agitinin grafik roman olarak uyarlanmasi. fdil
Sanat ve Dil Dergisi, 7(42), 175-181.

Graham, S. (2011). Comics in the classroom: something to be taken seriously. Language Education in Asia, 2(1),
92-102. https://doi.org/10.5746/LEiA/11/V2/11/A07/Graham

GUn, M. (2012). ikédretim ikinci kademe Tirkge dersi okuma etkinliklerinde karsilasilan sorunlar. Turkish Studies,
74),1961-1977.

Glnes, F. (2013). Tiirkce'de metin 6gretimi yerine metinle 6grenme. Adiyaman Universitesi Sosyal Bilimler Ensti-
tiist Dergisi, 2013(11), 603-637. https://doi.org/1014520/adyusbd 454

GUNgor, A. (2020). Cizgi romanlar ve grafik romanlar baglaminda anlatisal ikonik ve gorsel grafik dile degerlendi-
rilmesi. Akademik Sosyal Arastirmalar Dergisi, 109, 284-300. http://dx.doi.org/10.29228/AS0S.39021

GUrel, E. & Tat, M. (2010). Coklu zeka kurami: tekli zeka anlayisindan ¢oklu zeka yaklasiming, Uluslar Arasi Sosyal
Arastirmalar Dergisi, 3(11), 336-356.

Hughes, J. M, King, A, Perkins, P. & Fuke, V. (2011). Adolescents and “autobiographies”: reading and writing co-
ming-of-age graphic novels. journal Of Adolescent & Adult Literacy, 54(8), 601-612. https:/doi.org/10.1598/
JAAL5485

Humola, Y. & Talib, R. (2016). Enhancing the students writing ability by using comic strips. In Proceeding of Inter-
national Conference on Teacher Training and Education, 1(1): 614-623. https:/jurnal.fkip.uns.ac.id/index.
php/ ictte/article/view/7678 [04.03.2021].

Istig'faroh, N., Suhardi, S. & Mustadi, A. (2020). Improving elementary school students’ creativity and writing skills
through digital comics. llkégretim Online, 19(2) 426-435. https://doi: 1017051/ilkonline.2020.689661

ithan, G. 0. (2016). Sosyal bilgiler Ggretiminde ¢izgi roman kullanimi (Yayimlanmamis Doktora Tezi). Afyon Kocate-
pe Universitesi, Afyonkarahisar, Turkiye.

Kavak, 0. & ilhan, G. 0. (2021). Sosyal bilgiler dersi etkin vatandaslik 6grenme alanina yonelik dijital ¢izgi roman
tasarimi: “minik vatandaslar”. Ogretmen Egitiminde Yenilikci Arastirmalar Dergisi, 2(3), 243-265.https:/dol.
0rg/10.29329/jirte.2021408.5

Kivunja, C. (2014). Do you want your students to be job-ready with 21st century skills? change pedagogies: a
paradigm shift from vygotskyian social constructivism to critical thinking, problem solving and siemens’
digital connectivism, International Journal of Higher Education, 3(3), 81 - 91. https://doi.org/10.5430/ijhe.
v3n3p8l

Kusrini, D, Dewanty, V. L, & Hidayat, N. N. (2020). The development of comics as a media to Improve Japanese
writing skill. In 4th International Conference on Language, Literature, Culture, and Education (ICOLLITE
2020), 509, 155-163. https:/doi.org/10.2991/assehr k.201215.024

Lavalle, P. 1. & Briesmaster, M. (2017). The study of the use of picture descriptions in enhancing communication
skills among the 8th-grade students—learners of English as a foreign language. Inquiry in Education,
9(1),1-16.

Levie, W. H, & Lentz, R. (1982). Effects of text illustrations: A review of research. Educational Communication and
Technology, 30,195-232. https://doi.org/10.1007/BF02765184

Maver, R, & Moreno, R. (2003). Nine ways to reduce cognitive load in multimedia learning. Educational Psycho-
logist, 38(1), 43-52.

McVicker, C. J. (2007). Comic strips as a text structure for learning to read. The Reading Teacher, 61(1), 85-88.
https:/doi.org/101598/RT.611.9

Milli Egitim Bakanligi. (2019). Tirkge dersi 6dretim programi (ilkokul ve ortaokul 1, 2, 3, 4, 5, 6, 7 ve 8. siniflar). Talim
ve Terbiye Kurulu Baskanligi.

Miles, M. B. & Huberman, A. M. (2015). Nitel veri analizi (1. Baski). (A. C. Kiling, Cev.). Pegem Akademi Yayincilik.
(Orijinal calisma basim tarini 1994).

Merriam, S. B. (2015). Nitel Arastirma. (3. Baski). (S. Turan, Cev.). Ankara: Nobel Yayincilik. (Orijinal ¢alisma basim
tarihi 2009).

Nasrulloh, M. F, Hanik, S. & Satiti, W. S. (2020). E-comic learning media based problem based learning in subject of
linear equation system. Hipotenusa, Journal of Mathematical Society, 2(1), 34-40. https://doi.org/1018326/
hipotenusav2il.34-40

Ozonat, Z. (2018). Coklu ortama dayali elestirel okuma egitiminin 6. sinif égrencilerinin okuma becerilerine etkisi
(Yayimlanmamis doktora tezi). inént Universitesi, Malatya, Turkiye.

OMU EFD, 2024, Cilt 43, Say1 1, Sayfa 01-00



Ali GOCER, Hasan Can GURSOY

Pehlivan, A. (2003). Tirkge kitaplarinda sézcik dagarcigini gelistirme sorunu ve ¢6zim yollari. Dil Dergisi, 122,
84-94,

Purnell, K. N. & Solman, R. T. (1992). The influence of technical illustration on students’ comprehension in geog-
raphy. Reading Research Quarterly, 26, 277-299. https://doi.org/10.2307/747764

Rasiman, R. & Agnita, S. P. (2014). Development of mathematics learning media ecomic based on flip book maker
to increase the critical thinking skill and character of junior high school students. International journal
of Education and Research, 2(1), 535-544.

Sarada, P. A. (2016). Comic as a powerful tool to enhance English language usage. /UP journal of English Studies,
71(1), s. 60- 65.

Susilawati, F. (2017). Teaching writing of narrative text through digital comic. Journal of English and Educati-
on, 5(2),103-1.

Tekin, E. & ilhan, G. 0. (2021) Cizgi romanlarin yabanci dil 6gretiminde kullanimi tizerine bir inceleme. Anasay, (17),
105-124. https://doi.org/10.33404/anasay. 961190

TUrk Dil Kurumu. (201). Tdrkge sozluk (1. Baski). Turk Dil Kurumu Yayinlari.

Uslu Ustten, A. & Pilav, S. (2016) Temel seviyede yabanci dil olarak Turkce 6gretiminde ¢izgi romanlarin 6grenme
dizeyine etkisi. Ana Dili Egitimi Dergisi, 4(4), 599-606. https:/doi.org/10.16916/aded.89819

Vassilikopoulou, M., Retalis, S., Nezi, M. & Boloudakis, M. (2011). Pilot use of digital educational comics in language
teaching. Educational Media International, 48(2), 115-126. https://doi.org/10.1080/09523987.2011.576522

Versaci, R. (2001). How comic books can change the way our students see literature; One teacher’s perspective.
English Journal, 91(2), 61-67. https://doi.org/10.2307/822347

Wahyudin, A. Y. (2019). E-comics in teaching: using comic strip creators to enhance junior high school students’
writing ability. 2nd International Conference on English Language Teaching and Learning, 126- 133.

Yildinm, A. H. (2013). Using graphic novels in the classroom. Journal of Language and Literature Education, 2(8),
118-131.

Yildinm, A. & Simsek, H. (2013). Sosyal bilimlerde nitel arastirma yontemleri. Ankara: Seckin Yayinevi.

Yin, KR. (2017). Durum Calismasi Arastirmasi Uygulamalari (3. Baskidan Cev. ithan Glinbayr). Ankara: Nobel Ya-
yincilik.

Yunus, M, Salehi, H, Tarmizi, A, Syed, S. & Balaraman, S. (2011). Using digital comics in teaching ESL writing. Wseas.
us, 53-58.

Yinkal, E. (2019). Coklu ortam 6grenme materyalinin akademik basariya ve kalicilik dizeyine etkisi. Kastamonu
Education Journal, 27(2), 727-736. doi: 10.24106/kefdergi.2701

Gorsel Kaynaklar

Baglanti Adresleri:

Gorsel T:

Panel 1: https:/treuronews.com/gezi/2023/09/18/turkiye-tarihi-eserleri-unesco-dunya-kultur-mirasi-listesi
Panel 2: https://www.ilicakaplicalari.com/kaplicalar-hakkinda/

Panel 3: https:/www.hacimustafa.com/afyon-kaymak-sekeri-400g

Gorsel 2: https:/dereliortaokulu.meb.k12.tr/46/11/754016/0kulumuz_hakkinda.html

https://doi.org/10.7822/omuefd.1282267 d



Dil Egitiminde Cizgi Romanlarin Kullanimina Yonelik Bir Uygulama

OMU EFD, 2024, Cilt 43, Sayi 1, Sayfa 01-00



