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Article Information Abstract
@ CrossMiark Digital storytelling is a teaching technique based on narrating a concept or a subject and
combining it with multimedia. Integrating this technique, which is considered important
DOI: 10.29299/kefad.1286195 to use at primary school level, into the teaching process is the responsibility of the

teachers. Based on this perspective, in the current research, intervention based on the
digital storytelling technique was carried out with pre-service primary school teachers.
The intervention process was carried out as part of the life studies Teaching course; it
took a total of seven weeks, of which the first three weeks were spent teaching the
technique and the last four weeks were spent preparing the digital stories. The aim of
the research is to evaluate the digital storytelling process and the technique based on the
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Keywords: pre-service tea?hel.rs opinions anq their prodgcts, The research §e51gn is a case study,
O . which is a qualitative research design. Three different data collection tools were used in
Digital Storytelling, the research. These are semi-structured interview forms, a questionnaire and digital

Life Studies TeaChing, stories created by pre-service teachers. The data obtained was analysed using the
descriptive analysis technique. The research findings are discussed under two themes.
These themes are opinions about the digital storytelling process and the digital
storytelling technique. The research findings were discussed and suggestions for future

Pre-Service Teachers

research were presented.

Hayat Bilgisi Ogretimi Dersinde Dijital Oykiileme: Siire¢ ve Uriin
Degerlendirme

Makale Bilgileri Oz

@ CrossMark Dijital dykiileme, bir kavramin ya da konunun 6ykﬁle§t‘i1:.ilerek, ¢oklu ortam unsurlariyla
harmanlanmasina dayanan bir &gretim teknigidir. Ozellikle ilkokul kademesinde
DOI: 10.29299/kefad.1286195 yararlamilmasi &nemli goriilen bu teknigin Ogretim siirecine entegrasyonu simf

Yiikleme: 20.04.2023
Diizeltme:  05.12.2023

ogretmenlerinin sorumlulugundadir. Bu bakis agisindan yola cikilarak mevcut arastirmada
smif dgretmeni adaylariyla dijital 6ykiileme teknigine dayali uygulamalar yiiriitilmiistiir.
Hayat bilgisi 6gretimi dersi kapsaminda ytirtitiilen uygulama stireci; ilk {i¢ hafta teknigin

Kabul: 25.01.2024 VAN N TP N .
Ogretimi ve son dort hafta dijital dykiilerin hazirlanmas: olmak iizere toplam yedi hafta
Anahtar Kelimeler: stirmiistiir. Arastirmanin amaci sinif ogretmeni adaylarinin goriislerine ve hazirladiklar:
. iirlinlere dayali olarak dijital Oykiileme siirecinin ve dijital Oykiileme tekniginin
Dijital Oykiileme, degerlendirilmesidir. Aragtirmanin desenini nitel aragtirma desenlerinden bir olan durum
Hayat Bilgisi Ogretimi, calismasi olusturmaktadir. Arastirmada {i¢ farkli veri toplama araci kullanilmigtir. Bunlar;
Ogretmen Adaylar: yar1 yapilandirilmis goriisme formu, acik uglu anket formu ve 6gretmen adaylari tarafindan

hazirlanan dijital 6ykiilerdir. Elde edilen veriler betimsel analiz teknigine dayal olarak analiz
edilmistir. Arastirma bulgulari iki tema altinda ele alinmistir. Bu temalar; dijital dykiileme
siirecine yonelik goriisler ve dijital dykiileme teknigine yonelik goriislerdir. Arastirma
sonuglar tartisilarak gelecek arastirmalar igin 6neriler sunulmustur.
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Ocaket, E.,, Basci Naml, Z. & Samancs, O.
Giris

Dijitallesmenin hizli bir ivme kazandig1 gilintimiizde bireylerin yararlandiklar1 bilgi
kaynaklarinin yar sira bilgi ile olan etkilesim bigimleri de degisime ugramistir (Bulut, Delialioglu ve
Lane, 2020). Bu degisim egitimin islev ve pradigmalarini da etkileyerek egitimcileri “Nasil 6gretelim?”
sorusu iizerinde diisiinmeye ve alternatif ¢oziimler aramaya yonlendirmistir (Ozerbas, 2020). Nitekim
dijitallesmis bir diinyada biiyiiyen giiniimiiz 6grencileri, bilgiye diledikleri zaman diledikleri yerde ve
eglenceli bir sekilde ulasmak istemektedir (Seemiller ve Grace, 2018). Bu 6grenciler tarafindan tercih
edilen dijital araglarin siniflarda 6gretim siirecinin bir pargas: haline gelebilmesi ise (Kurt, 2014)
gelecegin Ogretmenlerinin teknolojideki gelismeleri Oziimseyerek yetismelerine baglidir (Ozerbas,
2020). Nitekim hizmet 6ncesi donemde teknoloji kullanimi konusunda 6gretmen adaylarma firsat
verildiginde, teknoloji kullanimina y6nelik algilarinin gelistigi (Ottenbreit-Leftwich, Glazewski, Newby
ve Ertmer, 2010), bilgi ve becerilerinin arttig1 goriilmektedir (Mishra ve Koehler, 2006). Hizmet 6ncesi
donemde yiiriitiilen ¢alismalarin 6gretmen adaylarmin goreve basladiklarinda teknolojiyi derslerine
entegre etmelerine olanak saglayacagi distiniilmektedir (Yilmaz ve Ayaydin, 2015). S6z konusu
ongoriiden yola ¢ikilarak mevcut arastirmada sif Ogretmeni adaylariyla dijital Oykiileme
uygulamalar yiiriitiilmiistiir. Uygulamalar Smif Ogretmenligi Lisans Programinda yer alan hayat
bilgisi o6gretimi dersi kapsaminda gerceklestirilmistir. Calismada dijital oykiileme uygulamalarimin
hayat bilgisi konu ve kazanimlarina nasil entegre edebilecegine odaklamlmigtir. Ogretmen adaylarinin
yetistirilmesinde teorik bilgi ve uygulama arasinda baglant1 kurulmasina duyulan ihtiyac (Kessels ve
Kortagen, 2001) goz oniinde bulunduruldugunda mevcut arastirmanin bu ihtiya¢ durumunun

karsilanmasina katki saglayacag: diisiiniilmektedir.
Ogretmen Adaylan ve Dijital Yetkinlik

Ogretmenlerin teknolojiye dayali uygulamalari derslerine entegre edebilmeleri, sahip olduklart
dijital yeterliklerle yakindan iliskilidir. Giinliik yasamda bilgi iletisim teknolojilerinin giivenli ve
elestirel kullanimini ifade eden djjital yetkinlik, 6gretmenlerin profesyonel anlamda sahip olmalar:
gereken mesleki yeterliklerden birini ifade etmektedir. Nitekim gilintimiizde ogretmenlerden
teknolojiyi egitimsel amaclarla derslerine entegre etmeleri ve etkili bigimde kullanmalar
beklenmektedir. Ogretmenlerin sahip olmalari gereken dijital yetkinlik, diger mesleklerden farkl
olarak onlarin teknolojiyi verimli kullanma becerisi edinmeleriyle smirli degildir. S6z konusu
teknolojinin 6grenciler tarafindan verimli bir sekilde kullanilabilmesini saglamak da &gretmenlerin

dijital yetkinlikleri kapsamina girmektedir (Lund, Furberg, Bakken ve Engelien, 2014).

Ogretmenlerin dijital yetkinlige sahip olmalari, hizmet &ncesi dénemde bu alandaki
yeterliklerini gelistirecek nitelikte bir egitim almalarma baghdir. Bu baglamda 6gretmen egitiminde
beklenen hususlardan biri de 6gretmen adaylarinin dijital yetkinliklerinin gelistirilmesidir. Hizmet

oncesi egitim siirecinde teknolojinin her bir konu alanina nasil entegre edilebilecegine odaklanilmasi ve
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O0gretmen adaylarinin yeterliklerinin hem teorik hem de uygulamali ¢alismalarla desteklenmesi
onemlidir (Instefjord ve Munthe, 2017). Nitekim Tiirkiye’de ogretmen yetistirme calismalarina temel
olusturan Ogretmenlik Meslegi Genel Yeterlikleri metninde &gretmenlerin “dgretme ve &renme
siirecinde bilgi ve iletisim teknolojilerini etkin olarak kullanma” yeterliligine sahip olmalar1 gerektigi
ifade edilmektedir (Ogretmen Yetistirme ve Gelistirme Genel Miidiirliigii, 2018). Ayrica ilk, orta,
yliksekogretim dahil olmak {izere mesleki ve akademik tiim egitim-6gretim programlarina yon veren
Tiirkiye Yeterlilikler Cercevesi'nde her bireyin kazanmasi beklenen sekiz anahtar yetkinlikten birinin
“dijital yetkinlik" oldugu belirtilmektedir (Tiirkiye Yeterlilikler Veri Tabani Projesi, 2023). Bu noktadan
hareketle mevcut arastirmanin motivasyon kaynagi; sinif 6gretmeni adaylarinin dijital yetkinliklerine
katkida bulunacak yenilik¢i uygulamalarin yapilmasi ve bu uygulamalarin yine adaylarin gortiislerine
dayali olarak degerlendirilmesidir. Arastirmada yenilikgi bir 6gretim teknigi olarak dijital oykiileme ele

alinmig ve sinif 6gretmeni adaylariyla uygulamali bir siire¢ yiirtitiilmiistiir
Dijital Oykiileme

Dijital oykii, bir kavramin ya da konunun goriintii, metin, video ve ses gibi ¢oklu ortamlar
kullanilarak olusturulan dijital bir temsilini icerirken (Skouge ve Rao, 2009), dijital dykiileme bu
temsilin olusturulmasinda izlenen sistematik siireci ifade etmektedir (Ocakci ve Samanci, 2021). Bir
senaryo taslaginin yazimiyla baslayan oykiileme siireci, coklu ortam unsurlar1 yardimiyla daha fazla
anlam ve derinlik kazanan bir dijital 6ykiiniin hazirlanmasiyla son bulmaktadir (Jakes ve Brennan,
2005). Dijital Oykiileme stireci bilginin Ogrenenler tarafindan oOziimsenerek farkl bilgilerle
iliskilendirmesine ve yapilandirilmasina katki sunmaktadir (Garrety, 2008). Ogrencilerin 6grenmeye
iliskin sorumluluk almalarini saglamakta (Bromberg, Techatassanasoontorn ve Andrade, 2013), soyut
veya kavramsal igerigin daha anlasilir hale getirilmesine yardimci olmaktadir (Robin, 2008). Ayni
zamanda is birligi, yansitma ve kisileraras: iletisime imkan taniyarak olumlu bir 6grenme ortami
olusturmakta ve 6grencilerin 6grenmeye yonelik motivasyonlarini artirmaktadir (Smeda, Dakich ve
Sharda, 2014). Bu yoniiyle dijital dykiilemenin bagimsiz &grenmeyi desteklemede ve sinflarin

geleneksel sinirlarmi ortadan kaldirmada etkili olacag: ongoriilmektedir (Hafner ve Miller, 2011).

Dijital oykiileme anaokulundan yiiksekdgretime kadar tiim 6gretim kademelerinde gesitli konu
alanlar1 i¢in anlamli bir 6grenme deneyimi saglamaktadir (Lambert, 2013; Shelton, Archambault ve
Hale, 2017). Alanyazinda yer alan arastirmalar dijital dykiilemenin ilkokul 6grencilerinde; akademik
basariy1 ve derse katilimi artirmasinin yani sira problem ¢dzme, yaratici diisiinme, elestirel diisiinme
ve iletisim gibi beceri alanlarina da katki sagladigini ortaya koymaktadir (Abimbade, Olasunkanmi,
Akinyemi ve Lawani, 2023; Basci-Namli, Kayaalp ve Meral, 2023; Campbell, 2012; Hung, Hwang ve
Huang 2012; Ocakci, 2022; Pavlou, 2020). S6z konusu katkilar1 géz éniinde bulunduruldugunda dijital
Oykiilemenin 6zellikle ilkokul kademesinde derslere entegre edilmesi 6nemli goriilmektedir (Pavlou,

2020). Dijital 6ykiilemenin ilkokul kademesinde uygulanabilecegi derslerden biri de hayat bilgisidir.
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Hayat Bilgisi Dersi ve Dijital Oykiileme

Kaynagini sosyal bilimler, fen bilimleri, diisiince, sanat ve degerlerden alan hayat bilgisi
dersinde hayata ve toplumsal yasama dair temel bilgiler sunularak ¢ocuklarin; kendilerini, iginde
yasadiklar1 gevreyi ve toplumu tanimalari, iyi bir insan ve iyi bir vatandas olmayi 6grenmeleri
amaclanmaktadir (Tay, 2017). Hayat bilgisi dersi 6gretmen adaylar1 tarafindan dijital dykiilemenin
etkili bicimde entegre edilecebilecegi derslerden biri olarak goriilmektedir (Aslan ve Kazu, 2021).
Nitekim alanyazinda yer alan arastirmalar dijital 6ykiilemeye dayali hayat bilgisi 6gretiminin ilkokul
Ogrencilerine 6nemli katkilar sagladigina isaret etmektedir. Karakus, Turhan-Tiirkkan ve Arslan-Naml
(2020) hayat bilgisi dersinde yiiriitiilen dijital dykiileme ¢alismalarinin ilkokul 6grencilerinin yaratici
diisiinme becerilerine ve kiiltiirel farkindaliklarina katk: sagladigini ortaya koymuslardir. Tiirkyilmaz,
Esen ve Kiigiikaydin (2022) hayat bilgisi dersi saglikli beslenme konusunda dijital oykiilerden
yararlanilmasinin 6grencilerin saglik algilari, beslenme davranislar: ve beslenme tutumlarinda olumlu
yonde degisime neden oldugunu tespit etmislerdir. Pavlou (2020) ise dijital dykiilemenin ilkokul
kademesi derslerine entegre edilmesinde ve ilkokul Ogrencilerine sagladig1 yeterliklerin ortaya

¢ikmasinda temel sorumlulugun sinif 6gretmenlerinde oldugunu vurgulamstir.

Sinif 6gretmenleri ilkokul 1, 2 ve 3. sinuf 6gretim programlarinda yer alan hayat bilgisi dersini
yiiriitebilmek i¢in hizmet &ncesi dénemde Simf Ogretmenligi Lisans Programi kapsaminda “hayat
bilgisi 0gretimi” dersi almaktadir. Dolayisiyla ilkokul kademesinde yiiriitiilen hayat bilgisi dersinin
amaclarma ulagmasi, sinif 6gretmeni adaylarmin hizmet 6ncesi donemde aldiklar1 hayat bilgisi 6gretimi
dersinin niteligi ile dogrudan iligkilidir. Bu arastirmada djjital dykiileme teknigine dayali uygulama
siireci sinif 6gretmeni adaylariyla hayat bilgisi 6gretimi dersi kapsaminda yiiriitiilmiistiir. Boylece hem
dijital Oykiileme tekniginin hayat bilgisi 0gretiminde kullanilabilecegi alanlarin hem de 6gretmen
adaylarinin bu teknige iliskin gortislerinin incelenmesi amaglanmistir. Mevcut arastirmada su sorulara

yanit aranmigtir:

1. Siuf 6gretmeni adaylarmin goriisleri ve hazirladiklar: dijital dykiiler miidahale siirecine
iliskin neler ortaya koymaktadir?

2. Siuf ogretmeni adaylarinin goriisleri ve hazirladiklar dijital Oykiiler 6gretim teknigine
iliskin neler ortaya koymaktadir?

3. Siuf dgretmeni adaylarinin goriisleri ve hazirladiklar1 dijital Sykiiler, bu teknigin hayat

bilgisi 6gretiminde kullanimina iliskin neler ortaya koymaktadir?
Yontem
Arastirma Deseni

Smif 6gretmeni adaylarmin dijital dykiileme siireglerinin ve gelistirdikleri dijital Sykiilerin
incelendigi bu arastirma agiklayici durum calismasi deseninde yiiriitiilmiistiir. Durum ¢alismasinda

arastirmaci giincel bir durum hakkinda coklu bilgi kaynaklari kullanarak derinlemesine bilgi
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toplamakta ve betimsel bir {iriin ortaya koymaktadir (Creswell, 2012). Durum ¢alismasinin bir alt deseni
olan aciklayici/tanimlayici durum ¢alismasinda ise amag aciklanan duruma yonelik derinlemesine bilgi
sunulmasidir (Davey, 2019). Arastirmanin veri toplama siirecinde goriisme, agik uclu soru formu ve
dijital oykiiler kullanilarak 6gretmen adaylarinin dijital dykiileme siiregleri ve iiriinleri derinlemesine

incelenmeye ve aciklanmaya ¢alisilmistir.
Calisma Grubu

Calisma grubunda yer alan smif Ogretmeni adaylarmin se¢iminde amagli Ornekleme
yonteminden yararlanilmistir. Maxwell (1997), amagh Orneklemeyi diger hicbir secimde ulasilmasi
miimkiin olmayan 6nemli bilgilerin saglanmasi amaciyla belirli kisi ve durumlarin se¢imi olarak
tanimlamaktadir. Aragtirma, 2018-2019 egitim 6gretim yilinda Atatiirk Universitesi Kazim Karabekir
programinda okutulan hayat bilgisi 0gretimi dersi kapsaminda gerceklestirilmistir. Arastirmanin
gergeklestirildigi yariyilda toplam 36 6gretmen aday1 hayat bilgisi 6gretimi dersini almistir. Adaylarin
tamamui ders kapsaminda gergeklestirilen dijital 6ykiileme uygulamalarina katilim gostermistir. Ancak
veri toplama asamasinda arastirma etigine uygun olarak katilimcilarin goniilliiliik durumlar1 esas
almustir. Bu nedenle calisma grubunu arastirmaya katilimda goniillii olan 32 &gretmen aday:

olusturmustur.
Arastirma Siireci

Hayat bilgisi 6gretimi dersi, Sinif Ogretmenligi Lisans Programinda haftalik 3 ders saati
okutulan zorunlu bir derstir. Dijital dykiileme siireci 7 hafta boyunca haftada 1 ders saati olmak tizere
toplam 7 ders saatinde gerceklestirilmistir. Sinufta yiiriitiilen uygulamalara ilave olarak 6gretmen
adaylarinin gerceklestirmeleri gereken ders disi ¢calismalar da olmustur. Siirecin ilk 3 haftasinda djijital
Oykiilemenin tanimi, kapsami ve gesitleri hakkinda bilgi verilmis, dijital Oykiileme materyalinin
hazirlanmasina yonelik uygulamalar yaptirilmigtir. Egitimin son 4 haftasinda adaylarin hayat bilgisi
dersi kazamimlaria yonelik dijital oykii hazirlamalar ve siufta sunmalar1 istenmistir. Bu siirecte
Yiiksel-Arslan’a (2020, s.812) ait dijital Oykii olusturma basamaklar: takip edilmistir. lgili basamaklar

Sekil 1’de sunulmustur.

6.Dijital 6ykiiniin
sunumu ve
yaymlanmasi

5.Gorselve
isitsel
materyalleri
birlestirme

2.Gorsel
matervallerin
secimi

4. Anlamh miizik
secimi

1.Senaryonun
olusturulmasi

3. Ses kaydr

Sekil 1. Dijital 6ykii olusturma basamaklari (Yiiksel-Arslan, 2020, s.812)

Arastirmanin ilk {i¢ haftasinda gerceklestirilen uygulamali egitimin ardindan doérdiincii hafta

Ogretmen adaylar1 senaryolarini olusturarak sinif ortaminda sunmuslardir. Adaylarin senaryolarina
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hem arkadaslar1 hem de arastirmacilar tarafindan doniitler verilerek diizenleme yapmalar: istenmistir.
Besinci hafta adaylar ilgili doniitler dogrultusunda senaryolarini diizenlemis, senaryolarina uygun
gorsel materyaller se¢mis, ses kayd: olusturmus ve miizik se¢imini tamamlamislardir. Altinci hafta
adaylar gorsel ve isitsel materyallerini birlestirerek dijital oykiilerini olusturmuslardir. Materyalleri
birlestirmede yasadiklar1 teknik problemleri simf ortaminda paylasarak arkadaslarindan ve
arastirmacilardan destek almiglardir. Smif icerisinde verilen doniitler dogrultusunda adaylar dijital
Oykiilerini diizenlemislerdir. Yedinci hafta adaylar tamamladiklar1 dijital oykiileri sinif ortaminda

sunmuslardir.

Uygulama siireci tamamlandiktan sonra arastirmaya katiimda goniillii olan 32 6gretmen
adaymdan goriisleri alinmistir. Bu amagla adaylara yiiz yiize goriismelere ya da acgik uglu anket
formuna katilmalari teklif edilmistir. Ogretmen adaylarindan 27’si agik uglu anket formuna katilmis, 5
Ogretmen adayiyla ise yiiz ylize goriismeler gerceklestirilmistir. Ayrica ¢alisma grubunda yer alan

adaylar tarafindan hazirlanan 32 dijital 6ykii de veri toplama araci olarak arastirmaya dahil edilmistir.
Veri Toplama Araclar

Arastirmada ti¢ farkli veri toplama aract kullanilmistir. Bunlar; yar1 yapilandirilmis goriisme
formu, acik uglu anket formu ve 8gretmen adaylari tarafindan hazirlanan dijital dykiilerdir. Ogretmen
adaylarinin yiiz yiize goriismeye katilimda goniillii oldugu durumlarda yar1 yapilandirilmis goriisme
formu kullanilmistir. Adaylarin yiiz yiize goriismeye katilmak istemedikleri durumlarda ise goriisleri
agik uglu anket formuyla yazili olarak alinmistir. Arastirmada kullanilan veri toplama araglari ve elde

edilen verinin kapsami Sekil 2’de sunulmustur.

Dijital Oykiiler [ o XN

Simf 6gretmeni adaylart
tarafindan hazirlanan
toplam 100 dakikalik

dijital oykii videosu

S katiimer 9"%*27 katilimer

Simf 6gretmeni adaylart

tarafindan doldurulan
27 agik uglu

anket formu

Sinif 6gretmeni adaylariyla
yapilan goriismelerden elde
edilen toplam 50 dakikalik
goriisme transkripti

Sekil 2. Veri toplama araglari
Veri toplama araglarinda yer verilen agik uclu sorularda 6gretmen adaylarinin yedi haftalik
uygulama siirecini ve dijital Oykiileme teknigini degerlendirmeleri istenmistir. Gelistirilen dijital

Oykiiler ise adaylarin goriislerini derinlestirme ve aciklama amaciyla kullanilmistir.
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Verilerin Analizi

Sinif 6gretmeni adaylarinin dijital 6ykiileme siireclerinin ve dijital dykiilerinin incelenmesinde
betimsel analiz tekniginden yararlanilmistir. Betimsel analizin yiiriitiilmesinde Yildirim ve Simsek
(2016) tarafindan belirlenen dort adim takip edilmistir: Bu dogrultuda 6ncelikle betimsel analiz i¢in bir
cerceve olusturulmus ve betimsel analiz formu hazirlanmistir. Goriismelerden elde edilen transkriptler,
anket formlar1 ve dijital dykiiler belirlenen tematik ¢erceveye dayali olarak analiz edilmistir. Betimsel
analiz sonucunda bulgular tanimlanmis ve yararlanilan tematik cerceveye uygun bicimde

diizenlenerek sunulmustur.

Veri analizi i¢in olusturulan betimsel analiz formunda toplam 2 temadan olusan bir gerceve
belirlenmistir. Bu temalar; dijital dykiileme siirecine yonelik goriisler ve dijital dykiileme teknigine
yonelik gortiisler olarak adlandirilmistir. Analiz sonucunda elde edilen bulgular belirlenen tematik

cerceveye dayali olarak sunulmustur.
Giivenirlik Gegerlik

Bircok arastirma deseninde oldugu gibi durum ¢alismalarinda da yapi gecerligi, i¢ gecerlik, dis
gecerlik ve giivenirlik dikkat edilmesi gereken hususlar arasindadir (Yin, 2003). Arastirmanin veri

toplama ve raporlama asamalarinda bu dort hususa yonelik su 6nlemler alinmistir:

Tablo 1. Gegerlik ve giivenirlik énlemleri

Veri toplama siirecinde birden fazla kaynaktan yararlanilarak cesitleme (triangulation)
Yapi Gegerligi saglanmistir. Veri analizinden elde edilen bulgular sunulurken goriismelerden elde edilen
dogrudan alintilar ve dijital 6ykiilerden elde edilen gorseller kanit olarak kullanilmagtir.

Arastirma siirecinde yapilan tiim calismalar yontem bagliginda detayli bir sekilde

I¢ Gegerlik
& esert sunulmus, arastirma sonuglarma nasil ulasildig1 agiklanmaya calisilmistir.
Arastirma sonugclarinin benzer arastirmalarla karsilastirilabilmesi amaciyla aragtirmanin
Dis Gegerlik yuritildigii calisma grubu ve hayat bilgisi dersi 6gretim siireci detayli sekilde
aciklanmaya ¢alisilmistir.
Elde edilen veriler her iki arastirmaci tarafindan ayri ayri analiz edilmis ve sonuglarin
Giivenirlik tutarhilign dikkate almmigtir. Toplanan veriler betimsel bir yaklasimla dogrudan

sunulmustur.

Tablo 1’de goriildiigii lizere mevcut calismanin yap1 gegerligi, i¢ gecerligi, dis gecerligi ve

glivenirligi i¢in gerekli 6nlemler alinarak arastirma siireci titiz bir sekilde yiiriitiilmeye calisilmistir.
Arastirma Etik izinleri

Yapilan bu ¢alismada “Yiiksekdgretim Kurumlari Bilimsel Arastirma ve Yayin Etigi Yonergesi”
kapsaminda uyulmasi belirtilen tiim kurallara uyulmustur. Yonergenin ikinci boliimii olan “Bilimsel
Arastirma ve Yayin Etigine Aykir1 Eylemler” bashg altinda belirtilen eylemlerden higbiri

gerceklestirilmemistir.
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Etik kurul izin bilgileri: Etik degerlendirmeyi yapan kurul ad1 = Atatiirk Universitesi Egitim Bilimleri

Birim Etik Kurul Baskanlig:

Etik degerlendirme kararinin tarihi= 21.09.2023

Etik degerlendirme belgesi say1 numarasi=09 / Karar No: 42
Bulgular

Veri analizi asamasinda takip edilen tematik ¢erceve, bulgularin diizenlenmesine y&n vermistir.
Bu nedenle arastirma bulgular iki tema altinda ele alinmigtir. Bu temalar; dijital dykiileme siirecine
yonelik goriisler ve dijital Oykiileme teknigine yonelik goriislerdir.

Ogretmen Adaylarinin Gériisleri ve Hazirladiklar1 Uriinler Baglaminda Dijital Oykiileme

Siireci

Bu tema igerisinde sinif 6gretmeni adaylarinin dijital 6ykiileme siirecine yonelik goriisleri ele
almmustir. Adaylarin goriisleri 6gretim siirecine yonelik goriisler ve uygulama siirecine yonelik
gorisler olarak iki alt temada toplanmistir. Daha biitiinciil bir bakis agis1 sunmak amaciyla ilgili temada

altinda yer alan alt tema ve kodlar Sekil 3’te sunulmustur.

/Senaryo olusturmada,

zorlandim
- f=5
Ogretim siireci
verimli gegti > &
=21 /" Gorsel materyal
5 | segiminde zorlandim
X =9
Baslangicta \ e o © 7% e 3o Goriigler ve Uriinler o 5 N S ;
? unla;lllrﬁe&{zildi - Ogr'ellm SL.lr?cm".l Baglaminda Dijital UygEllamaS_u_recm!n 1{ yapmﬁuk;()yrtndun ‘
. =4 / ...\ Degerlendirilmesi Oykiileme Siireci Degerlendirilmesi =10
7~ Gorsel-isitsel mat. "\
= {birlestirmede zorlandim|
" Dahaetkili =9 /
olabilir
f=4

/Dijital dykiim Hgrenct
seviyesine uygundu.
=18

Sekil 3. Gortligler ve iiriinler baglaminda dijital 6ykiileme siireci
Ogretim siirecinin degerlendirilmesi: Smif o6gretmeni adaylarmin dijital ykiileme teknigini
ogrendikleri ilk 3 haftalik 6gretim siirecine yonelik goriisleri bu baslikta ele alinmistir. Adaylarin biiyiik
bir bolimii (21 kisi) dijital Oykiileme tekniginin 6gretim siirecinin verimli gectigini ifade etmistir.
Siiregte takip edilen adimlari 8gretmen adaylarindan 4-K, “Ogretim siirecinde tiim asamalari sinifta birebir
yasadik. Ortak bir metin olusturduk, resimleri beraber cizdik. Yasayarak dijital oykii yapimini 6grendik.”
ifadesiyle aciklamistir. Adaylarin benzer sdylemleri dogrultusunda yaparak yasayarak O0grenmeye
dayal1 bir 6gretim siireci gecirildigi belirlenmistir. Yine adaylardan 3-K, “Anlatim agiklayict ve sadeydi.
Yapim asamas: ve Ornekler anlatilarak etkinlik yapimi saglandi. Kaynak verilerek yararlanilabilecek yerler

”

soylendi.” sdylemiyle Ogretim siirecinde takip edilen adimlarin acgik ve anlasilir oldugunu ortaya

koymustur. Ogretim stirecinin etkili olduguna ve tiim adaylarin aktif katiimlarinin saglandigina dikkat
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ceken 17-K ise goriislerini “Etkili bir d3retim siireci oldu. Negeli, herkesin aktif katilimini saglayan, beyin
firtinast yapilan bir 6gretim oldu. Bu sekilde yapilan 63retimin yeterince faydali oldugunu diisiiniiyorum.”
seklinde ifade etmistir. Ogretmen adaylarinin gortisleri dijital dykiileme tekniginin 6gretim siirecini
etkili bulduklarina isaret etmistir. Teknige yOnelik kuramsal igerigin sunulmasinin ardindan
orneklerden yararlanilmasi ve sinif i¢i uygulama yaptirilmas: 0gretmen adaylar: tarafindan etkili
bulunmustur. Dijital 6ykii hazirlamada kullanilabilecek kaynaklara iliskin yonergeler adaylar icin
faydali olmustur. Adaylarin, aktif katihm gosterdikleri, yaparak yasayarak ogrendikleri bir siireg

gecirildigi tespit edilmistir.

Ogretmen adaylarinin goriislerinin bir boliimii (4 kisi) 6gretim siirecinin baslangicta anlasilir
nitelikte olmadigini ortaya koymustur. Adaylar 6gretimin ilk asamasinda dijital 6ykiileme teknigini
anlamakta zorlandiklarini ifade etmislerdir. Konuyla ilgili goriisiinii 13-K, “Ilk baslarda anlamada giicliik
cektik. Sonraki asamalarda 6rnekler yapildig icin kavramamiz ve uygulamamiz kolaylast.” ifadesiyle ortaya
koymustur. Buna gore adaylarin 6rnek uygulamalar sonrasi dijital dykiileme teknigini kavramalarinin
kolaylastig1 belirlenmistir. Ogretim siirecinde simfla birlikte yapilan ortak dijital ykii calismasinda her
adayin birer ciimleyle oykiiyii ilerletmesi saglanmistir. Adaylardan 6-K oykii olusturmada takip edilen
bu adima iliskin goriistinti “Hikaye olustururken her 6grencinin bir ciimle soylemesi biraz sa¢ma oldu.
Hikdyenin sonu karmagik bir hal aldi.” seklinde ifade etmistir. Buna gore O6gretim siirecinde izlenen

adimlarin bazi adaylar i¢in anlaml olmadig1 belirlenmistir.

Ogretmen adaylarinin diger bir boliimii (4 kisi) ise dijital dykiileme dgretim siirecinin daha
etkili hale getirilmesine yonelik cesitli dneriler ortaya koymuslardir. Ogretim siirecinde sunulan
orneklere yonelik olarak 14-K “Simifta 6rnekler yaptik. Bunun yani sira 6gretmenimizden profesyonel ornekler
gormek isterdim.” ifadesiyle arastirmacilardan daha nitelikli 6rnekler sunmalarini bekledigini
belirtmistir. Smifla birlikte yapilan 6rnek dijital 6ykii ¢alismasina yonelik olarak 9-K “Cizimleri kolay
hikayeler segilmeli. Ciinkii biz dahi ¢izimde zorlaniyorsak ilkokul cocugu daha da zorlanabilir. Bence evde degil de
hikaye olusturuldugu anda ¢izilirse daha kalici olacagim diisiiniiyorum.” ifadesiyle goriisiinii belirtmistir.
Buna gore hikaye seciminde gorsel hazirlama siirecinin géz 6niinde bulundurulmasi ve uygulamalarin
tamaminin smif igerisinde gergeklestirilmesi adaylar icin 6gretim siirecini daha etkili hale getirebilir.
Adaylardan 1-K ise “Herkese tek tek resim ¢izdirmek yerine grup grup yaptirilabilirdi. Bu sayede tek basina bir
siirii seyle ugrasmak yerine isbirligi halinde eglenceli seyler ortaya ¢ikabilirdi” ifadesiyle 6gretim siirecinde
hazirlanan 6rnek dijital dykiide bireysel gorevler yerine grup calismasinin tercih edilmesini 6nermistir.
Adaylar 6gretim siirecinin daha nitelikli olmasi i¢in; kuramsal igerigin ardindan sunulan 6rneklerin
sayisinin artirilmasi, bireysel ¢alisma yerine grup calismasinin yaptirilmasi, ¢izimi kolay oykiiler tercih
edilmesi, calismanin smif igerisinde tamamlanip smuf disina birakilmamasi gibi Onerilerde

bulunmuslardir.
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Uygulama siirecinin degerlendirilmesi: Smif 6gretmeni adaylarinin dijital dykiileme teknigini bireysel
olarak uyguladiklar: 4 haftalik siirece yonelik goriisleri bu boliimde sunulmustur. Adaylarin goriisleri
dijital dykiilemede takip edilen basamaklara (Sekil 1) dayali olarak organize edilmistir. Ilk olarak
senaryo olusturma basamagma yonelik bulgular ele alinmistir. Senaryo olusturma basamaginda
zorlandiklarini ifade eden 6gretmen adaylari (5 kisi), hayat bilgisi konu ve kazanimina uygun bir oykii
hazirlamanin dijital dykiilemede kendilerini en fazla zorlayan hususlardan biri olduguna dikkat
cekmislerdir. Konuyla ilgili olarak 8-E “Oykiiyii olusturmada zorlandim. Ciinkii daha dnce bunun gibi
calismalar yapmanugstik. Uretkenligimiz yeterli olmadig1 icin oykiiyii iiretirken zorlandim.” ifadesiyle bu
siirecte yasadiklar gli¢liigii gecmiste bu tiir bir tecriibelerinin olmamasiyla iliskilendirmistir. Senaryo
olusturma basamagi, adaylarin hazirladiklar1 dijital ykiilere dayali olarak da degerlendirilmistir.
Dijital Oykiiler incelendiginde yasadiklar1 giigliige ragmen adaylarin hayat bilgisi konu ve
kazanimlarina uygun tiiriinler ortaya koyduklar: belirlenmistir. Tablo 2’de bir djjital oykiiye ait dykii

panosu goriilmektedir.

Tablo 2. Ornek dijital Gykii-1

Ogrenme Alant: Okulumuzda Hayat
Konu: Smnuf Kurallar
Kazanim: HB.1.1.12. Okul kurallarina uyar.

... Ders zili ¢ald1 ve smifa dogru ilerlediler. Sinifa girdiklerinde Lili yere
diismiis olan tahta kalemini gordii ve onu kaldirip yazi tahtasinin éniine
birakti. Clinkii 6gretmeni Lili"ye bir 6nceki derste sinif arag ve gereglerini
ozenli ve dikkatli kullanmasi gerektigini sdylemisti. Ogretmen geldi ve
ders bagladi. Ogretmeni Lili'ye simiftaki esyalar1 dikkatli kullandig1 igin
tesekkiir etti. Ders bittikten sonra tenefiise ¢ikan Lili koridorda gezerken
yere atilmis bir cikolata ambalaji gordii. Hemen sonra ambalaji alip
yakinda olan ¢6p kutusuna atti. Ciinkii Lili okulunu ve smifin1 temiz
tutmasi gerektigini biliyordu.

Zil gald1 ve Lili smifa gitti. Siifta arkadaslarinin tartistigini gordii ve
onlara yaklasarak “Liitfen birbirimize karsi daha kibar ve daha anlayish
olalim dedi. Arkadaglar1 Lili'Nin bu so6ziinii dinleyerek birbirlerinden
oziir dilediler ve sarilip baristilar. Ders basladi, 6gretmen vermis oldugu
Odevleri kontrol etti. Lili 6devlerini giizel ve 6zenli bir sekilde yapmuisti.
Ogretmeni Lili'ye tegekkiir etti. ...

Tablo 2’de siuf Ogretmeni adaymin hayat bilgisi dersi Okulumuzda Hayat Unitesi
dogrultusunda hazirladig1 bir dijital dykiiye ait 6ykii panosu goriilmektedir. Hazirlanan senaryonun
ilgili konu ve kazanima uygun oldugu degerlendirilmistir. Nitekim adaylardan 20-E “Yaptigumiz dijital
oykiiniin hazirlandigr konu, kazanim ve dgrenci seviyesi agisindan yeterli oldugunu diisiiniiyorum.” diyerek
senaryo asamasinda glicliik yasamalarina ragmen kazanima uygun nitelikte dykiiler hazirladiklarina
dikkat ¢ekmistir. Bu dogrultuda o6gretmen adaylarinin senaryo olusturma asamasinda zorlandiklar:

ancak yasadiklar giigliigiin dijital dykiilerine olumsuz yansimadigi ¢ikariminda bulunulmustur.
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Adaylarin goriislerinin bir boliimiiniin dijital dykiilemede gorsel materyal se¢imi basamagina
yonelik oldugu tespit edilmistir. Gorsel materyal seciminde zorlandiklarii belirten sinif 6gretmeni
adaylari (9 kisi), telif hakk: problemlerinden dolay1 hazir gorseller bulmada giigliik yasadiklarini, resim
¢izmenin ise kendileri i¢in zor oldugunu ifade etmislerdir. Konuyla ilgili olarak 26-K “En ¢cok zorlandigim
husus gorselleri temin etmek oldu. Ben telif haklarindan dolay: hazir gorsel kullanmadim. Hepsini kendim ¢izdim.
Bu konu beni zorlad1.” seklinde goriisiinii dile getirmistir. Baz1 adaylar ise yasadiklar giicliige ragmen
hazirladiklar1 gorsellerin hayat bilgisi konu ve kazanimlarina uygun oldugunu degerlendirmislerdir.
Adaylardan 25-K, “Resimleri bulmada sorun yasadim biraz ama konuya kazanima uygun hazirladim.” diyerek
hayat bilgisi konu ve kazanimlarina uygun gorseller hazirladigini belirtmistir. Gorsel materyal se¢imi
basamagy, adaylarin hazirladiklar: dijital dykiilere dayal olarak da degerlendirilmistir. Dijital dykiiler
incelendiginde adaylarin bir boliimiiniin gorsellerini kendilerinin hazirladiklari, bir boliimiiniin ise
arama motorlarinda yer alan hazir gorsellerden yararlandiklar1 belirlenmistir. Bazi dijital dykiilerde
gorsellerin dijital oykii boyunca tutarlilik gostermedigi, ¢izilen ya da hazir gorsellerde yer verilen
karakterlerin birbirinden farkli goriindiigii tespit edilmistir. Tablo 3’te gorsel tutarsizliklarin

bulundugu bir dijital ykiiye ait 6ykii panosu sunulmustur.

Tablo 3. Ornek dijital Gykii-2

Ogrenme Alan:: Okulumuzda Hayat

Konu: Okulumuzun Béliimlerini Tantyalim
HB.1.1.7. Okulunun béliimlerini tanir.

... Annesi Ali'ye “Alicigim, yarin teyzenlere gidelim mi?” diye sordu.
Ali ¢ok heyecanlanmisti. Ciinkii teyzesinin oglu Mehmet'i ¢ok
seviyordu. “Evet annecigim, gidelim.” dedi ve annesine sarildi. Alj,
okuldan gelmisti. Annesiyle birlikte arabaya bindiler.

Mehmet pencereden Ali'yi goriince hemen kapiy1 agti. Sonra odaya
gectiler. Mehmet Ali’den kiigiiktii ve heniiz okula baslamamisti. Ali,
Mehmet’e okulunu anlatmaya bagladi. ...

Tablo 3 incelendiginde birinci sahnede sunulan gorselin anlatilan Sykiiyle uyumlu olmadig:
goriilmiistiir. Ayni zamanda 6ykii karakteri olan Ali'nin ikinci sahnede farkli bir gorselle temsil edildigi
belirlenmistir. Bu yoniiyle 6gretmen adaylarimin gorsel se¢iminde yasadiklari giigliigiin dijital

Oykiilerine de yansidig1 ve gesitli tutarsizliklara yol ac¢tig1 degerlendirilmistir.
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Sinif Ogretmeni adaylarimin goriislerinin bir kismi ses kaydinin yapilmas: basamagina
yoneliktir. Adaylar (10 kisi) hazirladiklar: 6ykiiyii seslendirirken; vurgu ve tonlamada, kelimeleri dogru
telaffuz etmede ve karakterlere uygun seslendirme yapmada giigliik yasadiklarini ifade etmiglerdir.
Konuyla ilgili olarak 7-K, “Seslendirme asamasinda ¢ok zorlandim. Yanls okudugum, ses tonumu
ayarlayamadigim, vurgulara dikkat edemedigim yerler oldu.” ifadesiyle yasadig: giicliikleri dile getirmistir.
Adaylardan 15-K ise “Sesimi farkli karakterlerde degistirmede zorlandum.” diyerek karakter seslendirmede
yasadigl probleme dikkat cekmistir. Yapti1 seslendirmeyi Oykiiniin duygusuyla uyumsuz olarak

”

nitelendiren 20-E, “Seslendirme biraz daha duyqulu olabilirdi.” ifadesiyle 6z elestiride bulunmustur.
Adaylardan 22-K ise yasadig: giicliige ragmen ilkokul 6grencilerinin seviyesine uygun bir seslendirme
yaptigin ifade etmistir. Gortisiinii “Dijital dykiide ses tonumda yiikseltme ve al¢altmalar yaparak cocugun
seviyesine uygun hazirladigim diisiiniiyorum.” ifadesiyle ortaya koyan 22-K seslendirmede tonlamaya
dikkat ettigini belirtmistir. Ses kaydmin yapilmas: basamagi, adaylarin hazirladiklar dijital dykiilere

dayali olarak da degerlendirilmistir. Dijital oykiiler incelendiginde bazi dijital oykiilerde vurgu,

tonlama ve telaffuz hatalariyla karsilasildigi halde bu problemin agirlikta olmadig: belirlenmistir.

Adaylarin uygulama siirecine iliskin goriislerinin bir boliimii gorsel ve isitsel materyallerin
birlestirilmesi basamagina yoneliktir. Sinuf 6gretmeni adaylari (9 kisi) dijital oykiiyli hazirlarken gorsel
ve isitsel materyalleri birlestirmede giicliik yasadiklarini ifade etmislerdir. Konuyla ilgili olarak 18-K,
“Ses wve goriintiilerin es zamanli gecislerinde zorlandim.” seklinde goriisiinii ifade ederken; 25-K,
“Seslendirmede biraz zorluk yasadim ciinkii resimlerle benim konusmam ayni anda olmuyordu. Biraz ugrastiktan
sonra onu ayarladim.” ifadesini dile getirmistir. Adaylarin goriisleri gorsel ve isitsel unsurlarin
birlestirilmesinde gesitli problemlerin yasandigini ortaya koymustur. Gorsel ve isitsel materyallerin
birlestirilmesi basamag1 adaylarin hazirladiklar dijital dykiilere dayali olarak da degerlendirilmistir.
Dijital oykiiler incelendiginde gorsel ve isitsel unsurlarin eszamanliligit konusunda problem olmadig:
belirlenmistir. Bu dogrultuda adaylarin yasadiklar1 giigliigiin hazirladiklar1 dijital odykiilere

yansimadigi degerlendirilmistir.

Adaylarin goriislerinin bir boliimii uygulama siirecinin sonunda sunduklar dijital dykiilere
yoneliktir. Sinif 6gretmeni adaylar: (18 kisi) dijital oykiilerinin hayat bilgisi kazanimlarina ve ilkokul
Ogrencilerinin seviyesine uygun oldugunu degerlendirmislerdir. Konuyla ilgili olarak 23-K,
“Hazirladigim dijital oykiiniin gorsellerini kendim cizdim. Seslendirme ve olay 6rgiisiiyle 6grenci seviyesine
uygun oldugunu diisiiniiyorum” ifadesiyle dijital dykiisiiniin 6grenci seviyesine uygun olduguna dikkat
cekmistir. Benzer sekilde 11-K ise “Gelistirdigim dijital dykii konuyu hikayelestirerek ders verme amagliydi.
Kazamm Oykiiye yerlestirip, gorseller ve seslendirme ile duygu-diisiinceyi d3renciye gecirmeyi amacladim.
Miifredattaki kazanmimdan yola ¢ikarak yapti§im igin 6grenci seviyesine uygundu.” diyerek dijital dykiisiiniin
hayat bilgisi dersi kazanimina uygunlugunu vurgulamistir. Adaylar dijital Oykiilerinin konu ve
kazanima uygunlugunun yam sira dikkat gekici ve eglenceli nitelikte oldugunu da ifade etmiglerdir.

Nitekim 22-K, “Dijital dykiimde hareket eden insanlar vardi. Donuk bir resimden olusmadig1 icin ¢ocuklarin
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daha ¢ok dikkatini cektigini diisiiniiyorum.” diyerek oykiisiine ekledigi hareket efektleri ile daha dikkat
gekici bir iirtin elde ettigini vurgulamustir. Dijital dykiilerin tamamlandig1 bu son basamak adaylarin
hazirladiklar: {iriinlere dayali olarak da degerlendirilmistir. Dijital dykiiler incelendiginde adaylarin
hayat bilgisi kazamimlarma ve ilkokul Ogrencilerinin seviyesine uygun, dikkat cekici {iriinler

hazirladiklari belirlenmistir.

Ogretmen Adaylarinin Gériisleri ve Hazirladiklar1 Uriinler Baglaminda Dijital Oykiileme
Teknigi

Bu temada simf 6gretmeni adaylarmin dijital dykiileme teknigine yonelik goriislerine yer
verilmistir. Adaylarin goriigleri dijital dykiilemenin; bir 6gretim teknigi olarak avantajlar1 ve hayat

bilgisi 6gretiminde kullanilabilecegi alanlar olmak tizere iki alt temada toplanmuistir. Biitiinctil bir bakis

agist saglamak amaciyla tema altinda yer alan alt tema ve kodlar $ekil 4'te sunulmustur.
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Sekil 4. Gorligler ve iiriinler baglaminda dijital 6ykiileme teknigi
Bir 6gretim teknigi olarak avantajlari: Bu baslikta adaylarin bir ogretim teknigi olarak dijital
Oykiilemenin avantajlar: konusunda ortaya koyduklar: goriisler ele alinmistir. Arastirmaya katilan sinif
Ogretmeni adaylarinin yarist (16 kisi), dijital Oykiilemeyi dikkat gekici bir 6gretim teknigi olarak
nitelendirmislerdir. Konuyla ilgili 13-K, “Bence giizel bir teknik. Cizgi film benzeri bir ¢alisma oldugu igin
cocuklarin dikkatini ¢ekiyor.” diyerek dijital dykiileri ¢izgi filmlere benzetmis ve bu yoniiyle dikkat gekici
olduklarini ifade etmistir. Benzer sekilde 5-E, “Dikkat cekici ve cocuklarin sevecegi tarzda bir teknik. Ilkokula
giden kardesime yaptiGumiz dijital oykiilerden bir tane izlettim. Kendisi ¢ok ama cok begenmisti ve dgretici
olmustu.” ifadesiyle olumlu bir deneyimini paylasmaistir. Teknigin 6zellikle ilkokul 6grencileri icin etkili
olacagini vurgulayan 11-K ise “Ilkokuldaki 6grencilerin bu tiir gorsel iceriklerden daha fazla etkilendiklerini,
onlarn dikkatlerini gekecegini, bu yiizden olumlu sonuglar alinacagimi diisiiniiyorum.” seklinde goriisiinii dile
getirmigtir. Ogretmen adaylarinin goriiglerine gore dijital dykiileme, dikkat gekici bir tekniktir.
Ozellikle ilkokul 6grencileri iizerinde etkili olma potansiyeli yiiksektir. Bu nedenle 6gretim siirecinde

kullanilmasinin fayda saglayacag: diistiniilmektedir.
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Dijital dykiileme tekniginin avantajlar1 arasinda belirlenen bir diger durum 6gretim siirecinde
bilginin kaliciligini sagliyor olmasidir. Smif 6gretmeni adaylarinin énemli bir boliimii (11 kisi) dijital
Oykiileme ile yapilan Ogretimin kalici olacagi yoniinde goriis bildirmislerdir. Adaylardan 13-K,
“Ogrenciler konuyu unutmadan kolaylikla hayatlarma uyarlayabilirler.” diyerek, 6-K ise “Ogrencilerde merak
uyandirdigt icin anlatilan konu unutulmayacaktir.” ifadesiyle 6grencilerin dijital dykiilerle 6grendikleri
konular1 unutmayacaklarina dikkat cekmislerdir. Adaylardan 14-K, “Ogrencilere dogrudan bilgi vermek
yerine onlara hikayeyle sunmak daha kalic1 63renmeler saglayacaktir.” diyerek bilginin kaliciligin saglamada
ozellikle dykii unsurunun etkili oldugunu vurgulamistir. Ogretmen adaylarinin goriiglerine gore dijital
Oykiilerin konular senaryo igerisinde sunmasi ve dgrencilerde merak uyandirmas: kalic1 6grenmeye

olanak saglamaktadir.

Bir O0gretim teknigi olarak dijital dykiilemenin avantajlarindan biri de 6grenme siirecini
ogrenciler icin eglenceli hale getirmesidir. Siif 6gretmeni adaylarinin bir boliimii (9 kisi), dijital
oykiilemenin ilkokul ¢ocuklari icin eglenceli bir uygulama oldugunu ifade etmislerdir. Adaylardan 14-
K, “Oldukca eglenceli bir yontem. Kiiciik yas gruplarina keyifle uygulanabilecek bir teknik.” ifadesiyle
goriistinii dile getirmistir. Adaylardan 24-K ise, dijital Oykiilemenin eglenerek 6grenmeye zemin
hazirladigina dikkat ¢ekerek “Cocuklarin eglenerek 63renebilecekleri, kazanimlar: diisiinerek kazanabilecekleri
bir uygulama.” ifadesinde bulunmustur. Ogretmen adaylariin gériislerine gére dijital dykiileme ilkokul
Ogrencileri icin eglenceli bir 6gretim teknigidir ve Ogrencilerin eglenerek Ogrenmelerine zemin

hazirlamaktadir.

Ogretim teknigi olarak dijital dykiilemenin avantajlar1 arasinda belirlenen diger bir durum
Ogrencilerin birden fazla duyu organina hitap ediyor olmasidir. Sinf 6gretmeni adaylar: (5 kisi), dijital
Oykiilerin gorsel ve isitsel unsurlar igermesinin birden fazla duyu organini harekete gecirdigini ifade
etmislerdir. Konuyla ilgili olarak 4-K, “Konuyu cocuga gorsel ve isitsel olarak gosteriyor. Cocugun birden fazla
duyusunu harekete gecirecektir. Bu noktada teknigi basarili buluyorum.” ifadesiyle goriisiinii dile getirmistir.
Benzer sekilde 3-K, “Etkili bir teknik oldugunu diisiiniiyorum. Hem gdrsel, hem isitsel bir hikaye sundugu icin
cocugun ilgisini cekebilecek bir uygulama.” diyerek dijital dykiilemenin etkili bir teknik olduguna dikkat
cekmistir. Ogretmen adaylarinin goriiglerine gore dijital dykiileme, icerdigi unsurlarla dgrenenlerin
hem gérme hem de isitme duyularini harekete gegirmektedir. Bu durum dijital dykiilemeyi 6gretim

siirecinde etkili bir teknik haline getirmektedir.

Dijital dykiilemenin 6gretim teknigi olarak avantajlarindan biri de ekonomik olmasidir. Siruf
Ogretmeni adaylar: (2 kisi), dijital dykiilemenin harcanan zaman ve maaliyet bakimindan ekonomik bir
teknik oldugunu belirtmislerdir. Konuyla ilgili olarak 15-K, “Genel olarak hazirlanmast, sunulmast kolay ve
ekonomik oldugu icin kullanigh bir tekniktir.” ifadesiyle goriisiinii dile getirmistir. Benzer sekilde 3-K,
“Hazirlamig: bakimindan maaliyetsiz, kolay ve eglenceli bir teknik. Az zamanda ¢ok sey kazandirmak icin uygun

bir teknik.” diyerek dijital dykiilemenin ekonomiklik boyutuna dikkat gekmistir. Ogretmen adaylarinin
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goriislerine gore dijital Oykiileme harcanan zaman, emek ve kaynak bakimindan ekonomik bir tekniktir.
Bu yoniiyle Ogretim stirecinde kisa zamanda hazirlamip etkili bir bicimde kullanilabilecegi

diistintilmektedir.

Hayat bilgisi 6gretiminde kullanilabilecegi alanlar: Ogretmen adaylarimin goriisleri dogrultusunda
dijital dykiileme tekniginin hayat bilgisi 6gretiminde kullanilabilecegi alanlar bu baslikta ele alinmistir.
Aragtirmaya katilan Ogretmen adaylarimin tamami hayat bilgisi Ogretim programinda yer alan
degerlerin 6grencilere kazandirilmasinda dijital dykiilemenin etkili bir bigimde kullanilabilecegini ifade
etmislerdir. Adaylar dijital 6ykiileme teknigi araciligiyla saygi (7 kisi), sorumluluk (7 kisi), sevgi (6 kisi),
yardimseverlik (6 kisi), diiriistliik (2 kisi), adalet (2 kisi), vatanseverlik (1 kisi) ve paylasma (1 kisi)
degerlerinin 6grencilere kazandirilabilecegini ifade etmislerdir. Dijital dykiilemenin deger egitimi
amaciyla nasil kullanilabilecegini 11-K, “Programdaki deeri kazandirmak icin bu degeri dykiiye isleyebiliriz.
Ornegin hikayenin icinde annelere, yashlara saygi duyulduunu gosterip bu degeri O3rencilerin aklina
yerlestirebiliriz.” ifadesiyle aciklamistir. Adaylardan 26-K ise “Degerlerin cogunu ogretmede kullanabiliriz.
Dijital dykiiniin alanimin genis oldugunu diisiindiigiimden bazi degerlerle kisitlamak istemiyorum.” diyerek
dijital Oykiilemenin programda yer verilen tiim degerler i¢in kullanilabilecegine dikkat cekmistir.
Nitekim goriismelerde adaylar tarafindan ifade edilmeyen degerlerin de hazirlanan dijital oykiilere
yansitildig1 belirlenmistir. Ogretmen adaylari dijital dykiilerinde kazarimlar1 degerlerle iliskilendirerek
sunmuslardir. Dogal ¢evreye duyarlilik degerinin yansitildig: bir dijital dykiiye ait dykii panosu Tablo

4’te sunulmustur.

Tablo 4. Ornek dijital Gykii-3

Ogrenme Alant: Dogada Hayat
Konu: Cop Degiliz
Kazanim: HB.1.6.5. Geri doniisiimii yapilabilecek maddeleri ayirt eder.

... Deniz riiyasinda kocaman bir ¢opliik goriir ve higkira hickira aglama
sesleri duyar. Copliige hizlica kosmaya baslar. Copliige vardiginda
kagidmn, cam sisenin, pilin, plastik posetin agladigim goriir. Deniz,
“Neden agliyorsunuz siz?” diye sorar. Cam sise cevap verir: “Ben bu
¢opliikte 4000 yil kalacagim ve yok olana kadar cevreye kirlilik
yayacagim.” Daha sonra pil soze girer: “Ben de 300 yilda yok oluyorum
ve topragi kirletiyorum. Topraktan beslenen bitkiler benim yiiziimden
zarar goriiyor.”

Deniz bu duruma ¢ok iiziiliir ve “Size nasil yardimc olabilirim?” diye
sorar. Plastik poset, “Okullarda, hastanelerde, yollarda geri doniisiim
kutular var. Eger bizleri ayr1 ayr1 kutulara atarsaniz bizi ayristirip bagka
maddelere doniistiiriirler. Boylece biiyiik ¢opliikler olusmaz. Denizler
kirlenmez. Hayvanlar, insanlar, bitkiler temiz bir ¢evrede yasar.” der.
Deniz birden riiyasindan uyanur. ...




Ocakct, E., Basct Namli, Z. & Samanci, O.

Tablo 4 incelendiginde adaylarin goriismelerde ifade etmedikleri dogal ¢evreye duyarlilik
degerinin dijital oykii icerisinde sunuldugu goriilmektedir. Benzer sekilde aile birligine énem verme

degeri de adaylar tarafindan ifade edilmedigi halde djjital dykiilere yansitilan degerler arasindadir.

Dijital 6ykiilemenin hayat bilgisi 6gretiminde kullanilabilecegi diger bir alanin beceri egitimi
oldugu belirlenmistir. Arastirmaya katilan 6gretmen adaylarinin tamami hayat bilgisi programinda yer
alan becerilerin Ogrencilere kazandirilmasinda dijital Oykiilemeden yararlanilabilecegini ifade
etmislerdir. Adaylar dijital 6ykiileme teknigi araciligiyla sosyal katihm (2 kisi), arastirma (1 kisi),
iletisim (1 kisi) ve karar verme (1 kisi) becerilerinin kazandirilabilecegini ifade etmislerdir. Konuyla ilgili
olarak 22-K, “Beceriler dijital ykiide dikkat cekilerek kullamlabilir. Ornegin arastirma becerisi dijital Gykiide
bilinmedik bir konuya deginilerek kazandirilabilir. Ogrenciler dijital oykiiyii izledikten sonra merak edip
arastirmaya gidebilir.” diyerek dijital dykiilerin olusturacagi merak duygusunun 6grencilerde arastirma
becerisini harekete gecirecegini ifade etmistir. Adaylardan 24-K, “Bence her beceri icin hikaye
olusturulabilir yani dijital oykiileme her konu ve beceride kullamlabilir.” diyerek dijital 6ykiilemenin hayat
bilgisi programinda yer verilen tiim beceriler icin kullanilabilecegini vurgulamistir. Ogretmen adaylari
tarafindan hazirlanan dijital oykiiler incelendiginde goriismelerde ve anket formunda ifade edilmeyen
becerilerin de dijital dykiilere yansitildig1 belirlenmistir. Konuyla ilgili 6rnek bir 6ykii panosu Tablo 5'te

sunulmustur.

Tablo 5. Ornek dijital Gykii-4

Ogrenme Alant: Ulkemizde Hayat
Konu: Bayramlarimiz
Kazanim: HB.1.5.6. Bayram, kutlama ve torenlere katilmaya istekli olur

... Bugiin diger giinlerden biraz farkliydi. Cilinkii bugiin 23 Nisan yani
Cocuk Bayramai idi. Bugiiniin 6nemi aklina gelir gelmez Zeynep mutfaga
yani annesinin yanina kostu. (...) Annesiyle birlikte evden ¢iktilar ve
okullarma dogru yol aldilar. Biitiin cadde bayram yeriydi. Her yerde
¢ocuklar vardi. Duvarlarda pencerelerde direklerde kocaman Tiirk
bayraklar1 asiliyd. (...)

... Ismi anons edilince Zeynep sahneye cikt1 ve siirini okumaya bagladi.
herkes dikkat kesilmis onu dinliyordu. Derken isliklar ve alkislar
duyuldu. Bitmisti. Zeynep gorevini en giizel sekilde tamamlamuisti.

Tablo 5'te milli ve kiiltiirel degerleri tanima becerisinin yansitildig: bir dijital dykiiye ait oykii
panosuna goriilmektedir. Benzer sekilde kisisel bakim ve kurallara uyma becerilerinin de adaylar

tarafindan ifade edilmedigi halde dijital dykiilere yansitildig: belirlenmistir.
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Hayat bilgisi 6gretiminde dijital dykiilemenin kullanilabilecegi diger bir alanin kazanimlar
oldugu tespit edilmistir. Sinif 6gretmeni adaylarinin bir boliimii (9 kisi) hayat bilgisi programinda yer
alan kazanimlarin dijital ykiilerle ele alinabilecegini ifade etmislerdir. Adaylardan 17-K, “Konu ile
alakali 6ykii yazilir ve kazanimlar bu 6ykii ile aktardlabilir. Ogretmenin iki ders saatinde anlatacagi konu bir ders
saatinden daha az siirede anlatilabilir.” diyerek kazamimlarin dijital Oykiilerle ¢ok kisa bir siirede
Ogrencilere aktarilabilecegine dikkat cekmistir. Adaylardan 10-E ise “Materyallerin cocuklardan
toplanmast ve dgrencilerin hazirlanan dykiide emeginin olmas: kazammun yerlesmesinde onemli bir etkendir.”
ifadesiyle 6grencilerin dijital Oykiileme siirecine dahil edilmeleriyle kazanimlarin 6grencilerde yer
edinecegini belirtmistir. C)gretmen adaylarinin  goriislerine gore dijital Oykiiler hayat bilgisi

kazanimlarmin 6grencilere aktarilmasinda etkili bir 6gretim teknigi olarak kullanilabilir.
Tartisma

Kisisel dykiilerin gorsel ve isitsel unsurlarla harmanlanma siirecini ifade eden dijital 6ykiileme,
ilkokul kademesinde 6gretim faaliyetlerini etkili hale getirebilecek yenilik¢i bir 6gretim teknigidir.
Mevcut arastirmada sinf 6gretmeni adaylarinin goriislerine ve hazirladiklar: {irtinlere dayali olarak
hayat bilgisi 6gretimi dersinde dijital dykiileme siireci ve dijital dykiileme teknigi degerlendirilmistir.

Arastirma sonuglar1 bulgularla paralel olarak iki baslik altinda ele alinmstir.
Dijital Oykiileme Siirecine Yonelik Aragtirma Sonuglart

Dijital Oykiileme siirecine yonelik arastirma sonuglarmin bir bolimii teknigin 6gretiminin
gergeklestirildigi ilk ii¢ haftaya yoneliktir. Buna gore dijital oykiileme teknigi hakkinda bilgilerin
verildigi ve drnek bir calismanin yapildig1 6gretim siireci sinif 6gretmeni adaylarinin biiytiik bir boltimii
icin verimli ge¢mistir. Siirecte yapilan anlatim aciklayici olmus ve adaylarin aktif katilimlarini
saglamistir. Baslangicta dijital Oykiileme teknigini anlamakta giicliik yasayan adaylar da yapilan 6rnek
calisma ile bu teknigi kavramis ve uygulamislardir. Adaylar, dijital 6ykiileme 6gretim siirecinin daha
etkili hale getirilmesi icin sunulan 6rneklerin artirilmasi, siirecin daha kolay hale getirilmesi ve grup
calismasindan yararlanilmasi onerilerinde bulunmuslardir. Shinas ve Wen (2022), djjital dykiilemeye
dayali uygulama ¢alismalarinin teknolojinin derslere entegrasyonu konusunda 6gretmen adaylarini
hazirladigini ortaya koymustur. Bu yoniiyle mevcut arastirma kapsaminda yiiriitiillen uygulama

siirecinin 6gretmen adaylarinin mesleki gelisimlerine katkida bulundugu degerlendirilmistir.

Arastirma sonuglarinin bir boliimii ise adaylara dijital dykiileme uygulamasinin yaptirildig: 4
haftalik siiregle ilgilidir. Gorlisme ve anketlerde ifade edilme sikligina gore adaylar uygulama
basamaklarindan en fazla seslendirmede giigliik yasamislardir. Hazirladiklar: 6ykiiyii okumada, vurgu
ve tonlamada problem yasayan adaylari zorlayan hususlardan biri de farkli karakterlerin
seslendirilmesi olmustur. Adaylarin yasadig1 giigliik iiriinlerine de yansimig ve hazirlanan dijital
Oykiilerde vurgu, tonlama ve telaffuz hatalarina rastlanmistir. Adaylarin en fazla zorlandig: bir diger

basamak gorsel materyallerin se¢imi olmusgtur. Telif hakki problemlerinden dolay1 hazir gorseller temin
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etmede sorun yasayan adaylar dijital dykiilerinin resimlerini kendileri ¢izmis fakat bu siire¢ onlar1
zorlamistir. Adaylarin yasadiklari giigliikler iiriinlerine de yansimis ve bazi dijital 6ykiilerde kullanilan
gorsellerin tutarsizlik gosterdigi belirlenmistir. Gorsel ve isitsel materyallerin birlestirilmesi adaylarin
en fazla giicliik yasadigi bir diger basamak olmustur. Adaylar, goriintii ve sesleri senkronize bir sekilde
birlestirmede zorlanmis olsalar da bu durum hazirladiklar1 dijital dykiilere yansimamistir. Benzer
sekilde hayat bilgisi konu ve kazanimlarina uygun senaryo hazirlamada giicliik yasadiklarin belirten
adaylarin dijital oykiilerinde bu tiir bir probleme rastlanmamuistir. Cetin (2021) tarafindan yiiriitiilen
aragtirmada da 0gretmen adaylarmin dijital dykiilemede konu se¢imi, senaryo yazma, oykii panosu
olusturma gibi basamaklarda giicliik yasadiklar: belirlenmistir. Ancak yasadiklar: giicliiklere ragmen
adaylarin dijital oykiilemeyi énemli gordiikleri ve bu teknigin onlarin gelisimlerine énemli katkilar
sagladig: tespit edilmistir (Cetin, 2021). Mevcut arastirmada da Ogretmen adaylarinin uygulama
siirecinin gesitli basamaklarinda giigliikler yasamalarina ragmen siire¢ sonunda ortaya ¢ikan {iriinden
memnun olduklar1 belirlenmistir. Nitekim adaylarin dijital dykiilerini sunduklar1 son basamakla ilgili
goriislerinde diger basamaklarin aksine olumlu tecriibeleri 6n plana c¢ikmustir. Hem oOgretmen
adaylarinin goriisleri hem de hazirlanan dijital dykiiler ilkokul 6grencilerinin seviyesine ve hayat bilgisi

kazanimlarma uygun triinler elde edildigini gostermistir.
Dijital Oykiileme Teknigine Yonelik Aragtirma Sonuglart

Arastirma sonuglarinin bir boliimii 6gretim teknigi olarak dijital dykiilemenin avantajlaria
yoneliktir. Gortisme ve anketlerde ifade edilme sikligina gore dijital Oykiillemenin en Onemli
avantajlarindan biri dikkat gekici bir gretim teknigi olmasidir. Ogretmen adaylar dijital dykiilemenin
ilkokul 6grencilerinin sevecekleri tarzda oldugunu ve bu teknikle olumlu sonuglar elde edilebilecegini
ortaya koymuslardir. Dijital dykiilemenin en sik ifade edilen avantajlarindan biri de bilginin kaliciligini
saglayacak nitelikte bir teknik olmasidir. Adaylar, dijital oykiileme araciligiyla edinilen bilgilerin
kolaylikla unutulmayacagi ve Ogrenmelerin kalici olacagr goriisiindedir. Dijital OSykiilemenin
avantajlar1 arasinda 6grenme siirecini eglenceli hale getirmesi de bulunmaktadir. Smif 6gretmeni
adaylarina gore dijital 6ykiileme kiiglik yas gruplarina keyifle uygulanabilecek ve onlarin eglenerek
Ogrenmelerini saglayacak bir tekniktir. Bu sonug¢ alanyazinda yer alan diger calismalarla paralel
niteliktedir. Nitekim dijital dykiilemenin eglenceli bir 6gretim teknigi oldugunu ortaya koyan baska
arastirmalar da mevcuttur (Ertan—f)zen ve Duran, 2021; Rodriguez-Almagro, Prado-Laguna,
Hernandez-Martinez, Monzon-Ferrer, Mufioz-Camargo ve Martin-Lopez, 2021). Birden fazla duyu
organina hitap ediyor olmasi, dijital Oykiilemenin sagladigi avantajlar arasindadir. Ogretmen
adaylarina gore dijital Sykiilemenin icerdigi gorsel ve igitsel unsurlar 6grencilerin birden fazla duyu
organini harekete gecirmektedir. Son olarak ekonomik bir 6gretim teknigi olmasi dijital dykiilemenin
avantajlar1 arasinda ifade edilmistir. Ogretmen adaylarna gore dijital dykiileme harcanan zaman, emek
ve kaynak bakimimndan ekonomiktir. Kisa bir zaman diliminde hazirlanarak etkili bicimde

kullanilabilecek bir 6gretim teknigidir.
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Arastirma sonugclarinin diger bir boliimii dijital dykiileme tekniginin hayat bilgisi 6gretiminde
kullanilabilecegi alanlara yoneliktir. Ogretmen adaylar dijital dykiilemenin hayat bilgisi 6gretiminde
kullanilabilecegi bir alan olarak en ¢ok deger egitimini vurgulamislardir. Goriisme ve anket formlarina
dayal1 olarak dijital dykiilemenin programda yer alan tiim degerlere entegre edilebilecegi sonucuna
varllmigtir. Ancak sevgi, saygi, yardimseverlik, diiriistliik, adalet, vatanseverlik ve paylasma dijital
Oykiileme tekniginin uygulanabilirligi bakimindan ozellikle vurgulanan degerler olmustur. Bu
degerlerin yani sira dogal gevreye duyarlilik ve aile birligine 6nem vermenin de adaylar tarafindan
hazirlanan dijital oykiilere yerlestirildigi tespit edilmistir. Saripudin, Komalasari ve Anggraini (2021)
deger temelli yiiriittiikleri calismada dijital Oykiilemenin 6grencilerin karakter gelisimine 6nemli
katkilar sagladigini ortaya koymuslardir. Bu yoniiyle hayat bilgisi programinda yer alan degerlerin
Ogretiminde de dijital dykiilemenin etkili olacag1 ongoriilmektedir. Dijital 6ykiilemenin hayat bilgisi
ogretiminde kullanilabilecegi bir diger alanin beceri egitimi oldugu belirlenmistir. Goriisme ve anket
formlar1 dogrultusunda dijital Oykiilemenin Ogretim programinda yer alan tiim beceriler igin
kullanilabilecegi sonucuna ulasilmistir. Fakat sosyal katilim, arastirma, iletisim ve karar verme
becerileri djjital dykiilemenin uygulanabilirligi konusunda 6zellikle vurgulanan beceriler olmustur.
Milli ve kiiltiirel degerleri tanima, kisisel bakim ve kurallara uyma becerilerinin de adaylar tarafindan
hazirlanan dijital 6ykiilere yerlestirildigi belirlenmistir. Hayat bilgisi kazanimlar1 dijital 6ykiilemenin
kullanilabilecegi bir diger alan olarak tespit edilmistir. Ogretmen adaylarimin goriisleri dogrultusunda
hayat bilgisi kazanimlarin1 6grencilere aktarmada dijital Oykiilemenin etkili bir teknik olarak
kullanilabilecegi sonucuna varilmistir. Arastirma sonuglariyla benzer sekilde Aslan ve Kazu (2021),
Ogretmen adaylariin dijital oykiileme teknigine iliskin olumlu goriislere sahip olduklarmi ve goreve
basladiklarinda bu teknigi kullanmay1 planladiklar1 derslerden birinin hayat bilgisi oldugunu tespit
etmiglerdir. Ogretmen adaylarinin gériisleri genel olarak degerlendirildiginde dijital dykiilemenin
hayat bilgisi dersinin beceri, deger ve kazanim gibi tiim unsurlariyla iliskili olarak kullanilabilecegi

¢ikariminda bulunulmustur.
Sonuc ve Oneriler

Dijital oykiileme ilkokul 6grencileri i¢in 6gretim siirecini verimli hale getirebilecek bir tekniktir.
Bu teknigin ilkokul 6grencileriyle kullanilabilmesi igin sinif 6gretmenlerinin hizmet 6ncesi donemde bu
alanda yeterlik kazanmalar1 onemlidir. Mevcut ¢alisma kapsaminda sinuf &gretmeni adaylariyla 7
haftalik dijital 6ykiileme ¢aligmasi yiiriitiilmiistiir. Arastirmada elde edilen sonuglar dijital dykiileme
Ogretim siirecinin genel olarak adaylar icin verimli gectigini gostermistir. Bu yoniiyle sinif egitimi alan
uygulayialarina dijital dykiileme gibi yenilikci 6gretim tekniklerinin ders siireglerine dahil etmeleri
onerisinde bulunulabilir. Arastirma sonuglarina gore 6gretmen adaylar1 en ¢ok ses kaydi yapma ve
gorsel materyal se¢imi basamaklarinda zorlanmiglardir. Adaylarin yasadig: giigliik hazirladiklar: dijital
Oykiilere de yansimistir. Bu baglamda arastirmaci ve uygulayicilara ses kaydi hazirlama ve gorsel

materyal se¢imi basamaklarinda katilimcilara yardimei olmalar1 6nerisinde bulunulabilir. Arastirma
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sonuglarina gore dijital 6ykiileme dikkat cekici, eglenceli ve ekonomik bir 6gretim teknigidir. Ayrica
Ogretim siirecinde 6grencilerin birden fazla duyu organini harekete gecirebilir ve 6grenmenin kalici
olmasini saglayabilir. Bu yoniiyle smif egitimi alan uygulayicilarina, smif Ogretmenlerine ve
aragtirmacilara dijital dykiilemenin bir 6gretim teknigi olarak sagladig1 avantajlardan etkin sekilde
yararlanmalar1 Onerisinde bulunulabilir. Arastirma sonuglarina gore dijital oykiileme hayat bilgisi
Ogretiminin temel yapi taslari olan kazanim, deger ve becerilerin 6grencilere kazandirilmasinda etkili
bir ogretim teknigi olarak kullanilabilir. Bu baglamda smif egitimi alan uygulayicilarina ve simf
Ogretmenlerine hayat bilgisi 6gretim siirecine dijital Oykiileme teknigini entegre etmeleri Onerisinde

bulunulabilir.
Arastirmacilarin Katki Orani

Calisma {i¢ yazar tarafindan hazirlanmistir. Yazar I ve Yazar III; arastirmanin tasarimini,
uygulamasi, veri toplama siirecini ve verilerin analizlerini gerceklestirmistir. Yazar II ise arastirmanin

kuramsal ¢ercevesinin olusturulmasinda ve raporlastirilmasinda gorev almistir.
Cikar Catismasi

Yazar tarafindan ¢alismaya yonelik herhangi bir ¢ikar ¢atismasi teskil edebilecek unsur, etmen,

durum bulunmamaktadar.
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Introduction

In today's world, where digitalization has gained rapid momentum, the information sources
that individuals use, as well as the way and how they interact with information, have also changed
(Bulut, Delialioglu and Lane, 2020). This change has also affected the functions and paradigms of
education, leading educators to think about the question "How should we teach?" and seek alternative
solutions (Ozerbas, 2020). Indeed, today's students growing up in a digitalized world want to access
information anytime, anywhere and in an entertaining way (Seemiller and Grace, 2018). The fact that
digital tools preferred by these students can become a part of the teaching process in classrooms (Kurt,
2014) depends on the teachers of the future being trained by internalising the developments in
technology (Ozerbas, 2020). When pre-service teachers are allowed to use technology in the pre-service
period, it is seen that their perceptions towards the use of technology improve (Ottenbreit-Leftwich,
Glazewski, Newby and Ertmer, 2010), and their knowledge and skills increase (Mishra and
Koehler, 2006). It is thought that the studies carried out in the pre-service period will enable pre-service
teachers to integrate technology into their lessons when they start working (Yilmaz and Ayaydin, 2015).
Based on this prediction, the current study carried out digital storytelling practices with pre-service
teachers. The intervention was delivered as part of the life studies teaching course in the Primary School
Teacher Education Undergraduate Program. The study focuses on how digital storytelling can be
integrated into life studies subjects and learning outcomes. Considering the need to establish a
connection between theoretical knowledge and practice in the training of pre-service teachers (Kessels

and Kortagen, 2001), it is thought that the current research will contribute to meeting this need.
Pre-Service Teachers and Digital Competence

Teachers' ability to integrate technology-based practices into their lessons is closely related to
their digital competencies. Digital competence, which refers to the safe and critical use of information
and communication technologies in daily life, is one of the professional competencies that teachers
should have professionally. Teachers today are expected to integrate technology into their lessons for
educational purposes and use it effectively. Unlike other professions, the digital competence that

teachers should possess is not limited to their ability to use technology efficiently. Ensuring that
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students can use the technology in question efficiently also falls within the scope of teachers' digital

competencies (Lund, Furberg, Bakken and Engelien, 2014).

Teachers' having digital competence depends on receiving an education that will improve their
competencies in this field in the pre-service period. In this context, one of the expected aspects of teacher
education is the development of pre-service teachers' digital competencies. In the pre-service education
process, it is important to focus on how technology can be integrated into each subject area and support
pre-service teachers' competencies with theoretical and practical studies (Instefjord and Munthe, 2017).
As a matter of fact, the General Qualifications for the Teaching Profession, which forms the basis for
teacher training studies in Tiirkiye, states that teachers should have the competence to "use information
and communication technologies effectively in the teaching and learning process" (Teacher Training
and Development General Directorate, 2018). In addition, the Turkish Qualifications Framework, which
guides all vocational and academic education and training curricula including primary, secondary and
higher education, states that "digital competence" is one of the eight key competencies that each
individual is expected to acquire (Turkish Qualifications Database Project, 2023). From this point of
view, the motivation source of the current research is the intervention of innovative practices that will
contribute to the digital competencies of pre-service primary school teachers and the evaluation of these
practices based on the pre-service teachers' views. In the research, digital storytelling was discussed as
an innovative teaching technique and a practical process was carried out with pre-service primary

school teachers.
Digital Storytelling

While a digital story is a digital representation of a concept or topic created using multimedia
such as images, text, video and audio (Skouge and Rao, 2009), digital storytelling refers to the systematic
process followed in creating this representation (Ocakc1 and Samanci, 2021). The storytelling process
starts with writing a script draft and ends with preparing a digital story that gains more meaning and
depth with the help of multimedia elements (Jakes and Brennan, 2005). The digital storytelling process
contributes to the assimilation of information by learners, associating it with different information and
structuring it (Garrety, 2008). It enables students to take responsibility for learning (Bromberg,
Techatassanasoontorn and Andrade, 2013) and helps to make abstract or conceptual content more
understandable (Robin, 2008). It also creates a positive learning environment by enabling collaboration,
reflection and interpersonal communication and increases students' motivation to learn (Smeda, Dakich
and Sharda, 2014). In this respect, it is predicted that digital storytelling will effectively support

independent learning and eliminate the traditional boundaries of classrooms (Hafner and Miller, 2011).

Digital storytelling provides a meaningful learning experience for various subject areas at all
levels of education from kindergarten to higher education (Lambert, 2013; Shelton, Archambault and

Hale, 2017). Research in the literature reveals that digital storytelling contributes to skill areas such as
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problem solving, creative thinking, critical thinking and communication as well as increasing academic
achievement and class participation in primary school students (Abimbade, Olasunkanmi, Akinyemi
and Lawani, 2023; Basci-Namli, Kayaalp and Meral, 2023; Campbell, 2012; Hung, Hwang and Huang
2012; Ocakey, 2022; Pavlou, 2020). Considering these contributions, it is important to integrate digital
storytelling into lessons, especially at the primary school level (Pavlou, 2020). One of the courses where

digital storytelling can be applied at the primary school level is life studies.
Life Studies Teaching Course and Digital Storytelling

In the life studies course, which takes its source from social sciences, science, thought, art and
values, it is aimed for children to recognize themselves, the environment and society they live in, and
learn to be a good person and a good citizen by presenting basic information about life and social life
(Tay, 2017). Pre-service teachers see life studies course as one of the courses where digital storytelling
can be integrated effectively (Aslan and Kazu, 2021). As a matter of fact, studies in the literature indicate
that life studies teaching based on digital storytelling provides significant contributions to primary
school students. Karakus, Turhan-Tiirkkan and Arslan-Namli (2020) revealed that digital storytelling
studies conducted in life studies course contributed to primary school students' creative thinking skills
and cultural awareness. Tiirkyillmaz, Esen and Kiigiikaydin (2022) found that the use of digital stories
on healthy eating in the life studies course brought about positive changes in students' health
perceptions, nutrition behaviors and nutrition attitudes. Pavlou (2020) emphasized that the main
responsibility for the integration of digital storytelling into primary school courses and the emergence

of the competencies it provides to primary school students lies with primary school teachers.

Primary school teachers take a "life studies teaching" course within the scope of the Primary
School Teacher Education Undergraduate Program in the pre-service period to carry out the life studies
course in primary school 1st, 2nd and 3rd grade curricula. Therefore, achieving the objectives of the life
studies course carried out at the primary school level is directly related to the quality of the life studies
teaching course that pre-service primary school teachers take in the pre-service period. In this study,
the intervention process based on the digital storytelling technique was carried out with pre-service
primary school teachers as part of the life studies teaching course. Thus, it was aimed to examine both
the areas where digital storytelling technique can be used in life studies teaching and the views of pre-
service teachers on this technique. In the current research, answers to the following questions were

sought:

1. What do the opinions of pre-service primary school teachers and the digital stories they

prepared reveal about the intervention process?

2. What do the opinions of the pre-service primary teachers and the digital stories they

prepared reveal about the teaching technique?
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3. What do the opinions of pre-service primary school teachers and the digital stories they

prepared reveal about the use of this technique in life studies teaching?
Method
Research Design

This research, which examines the digital storytelling processes and digital stories developed
by pre-service primary school teachers, was conducted in an explanatory case study design. In a case
study, the researcher collects in-depth information about a current situation using multiple sources of
information and produces a descriptive product (Creswell, 2012). The explanatory/descriptive case
study, which is a sub-design of the case study, aims to provide in-depth information about the situation
described (Davey, 2019). In the data collection process of the research, interviews, open-ended
questionnaires and digital stories were used to examine and explain the digital storytelling processes

and products of pre-service teachers in depth.
Participants

Purposive sampling method was used in the selection of the primary school pre-service teachers
in the participants. Maxwell (1997) defines purposive sampling as the selection of specific people and
situations in order to provide important information that cannot be reached in any other selection. The
research was conducted with Atatiirk University Kazim Karabekir Faculty of Education Classroom
Teaching students in the 2018-2019 academic year. The research intervention was carried out within the
scope of the life studies teaching course which taught in the undergraduate program. A total of 36 pre-
service teachers took the life studies teaching course in the semester in which the research was
conducted. All of the pre-service teachers participated in the digital storytelling practices within the
scope of the course. However, in the data collection phase, the voluntary status of the participants was
taken as a basis by the research ethics. Therefore, the participants consisted of 32 pre-service teachers

who volunteered to participate.
Research Process

Life studies teaching course is a compulsory course taught 3 hours a week in the Primary School
Teacher Education Undergraduate Program. The digital storytelling process was carried out in a total
of 7 class hours, 1 class hour per week for 7 weeks. In addition to the practices carried out in the
classroom, there were also extracurricular activities that pre-service teachers had to perform. The first
three weeks of the process involved information about the definition, scope and types of digital
storytelling and interventions to prepare digital storytelling material. In the last 4 weeks of the training,
the pre-service teachers were asked to prepare a digital story about the objectives of the life studies
course and present it in the classroom. In this process, Yiiksel-Arslan's (2020, p.812) digital story creation

steps were followed. The relevant steps are presented in Figure 1.
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Figure 1. Digital storytelling steps (Yiiksel-Arslan, 2020, p.812)

After the practical training in the first three weeks of the study, in the fourth week, pre-service
teachers created their scenarios and presented them in the classroom environment. The pre-service
teachers' scenarios were given feedback by both their peers and the researchers and they were asked to
make adjustments. In the fifth week, the pre-service teachers organized their scenarios in line with the
relevant feedback, selected visual materials suitable for their scenarios, created audio recordings and
completed the music selection. In the sixth week, the pre-service teachers created their digital stories by
combining their visual and auditory materials. They shared the technical problems they experienced in
combining the materials in the classroom environment and received support from their friends and
researchers. The pre-service teachers edited their digital stories in line with the feedback given in the
classroom. In the seventh week, the pre-service teachers presented their completed digital stories in the

classroom environment.

After the intervention process was completed, the opinions of 32 pre-service teachers who
volunteered to participate in the study were taken. For this purpose, the pre-service teachers were
offered to participate in face-to-face interviews or an open-ended questionnaire form. Twenty-seven of
the pre-service teachers participated in the open-ended questionnaire form, and face-to-face interviews
were conducted with 5 pre-service teachers. Furthermore, 32 digital stories prepared by the pre-service

teachers in the participants were included in the study as data collection tools.
Data Collection Tools

Three different data collection tools were used in the research. These; semi-structured interview
form, open-ended questionnaire form and digital stories prepared by pre-service teachers. In cases
where pre-service teachers volunteered to participate in face-to-face interviews, a semi-structured
interview form was used. When pre-service teachers did not want to participate in face-to-face
interviews, their opinions were obtained in writing with an open-ended questionnaire form. The data

collection tools used in the study and the scope of the data obtained are presented in Figure 2.
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Figure 2. Data Collection Tools
In the open-ended questions included in the data collection tools, pre-service teachers were
asked to evaluate the seven-week intervention process and the digital storytelling technique. The digital

stories developed were used to deepen and explain the views of the pre-service teachers.
Data Analysis

Descriptive analysis technique was used to examine the digital storytelling processes and digital
stories of pre-service primary school teachers. In conducting the descriptive analysis, four steps
determined by Yildirim and Simsek (2016) were followed: First, a framework for descriptive analysis
was created and a descriptive analysis form was prepared. The transcripts obtained from the interviews,
questionnaire forms and digital stories were analyzed based on the determined thematic framework.
As a result of the descriptive analysis, the findings were defined and organized and presented in

accordance with the thematic framework used.

In the descriptive analysis form created for data analysis, a framework consisting of 2 themes
was determined. These themes were named as opinions about the digital storytelling process and
opinions about the digital storytelling technique. The findings obtained as a result of the analysis are

presented based on the determined thematic framework.
Reliability Validity

As in many research designs, construct validity, internal validity, external validity and
reliability are among the issues to be considered in case studies (Yin, 2003). The following measures

were taken to address these four issues during the data collection and reporting stages of the study:
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Table 1. Validity and reliability measures

During the data collection process, triangulation was achieved by utilizing more than one
Structural Validity =~ source. While presenting the findings obtained from data analysis, direct quotations from
interviews and visuals obtained from digital stories were used as evidence.

All the studies conducted during the research process were presented in detail under the

Internal Validity . . . .
methodology heading, and it was tried to explain how the research results were reached.
. In order to be able to compare the results of the research with similar studies, the
External Validity .. . . . . . .
participants and the life studies course teaching process were explained in detail.
The data obtained were analyzed separately by both researchers and the consistency of the
Reliability results was taken into consideration. The collected data were presented directly with a

descriptive approach.

As can be seen in Table 1, the research process was carried out meticulously by taking the
necessary measures for the construct validity, internal validity, external validity and reliability of the

current study.
Ethical Permissions for the Research

In this study, all the rules specified in the "Directive on Scientific Research and Publication
Ethics of Higher Education Institutions" were followed. None of the actions specified under the second
section of the Directive, "Actions Contrary to Scientific Research and Publication Ethics", have been

carried out.

Ethics committee authorization details: Name of the ethics review board = Ataturk University

Educational Sciences Unit Ethics Committee

Date of ethical assessment resolution=21.09.2023

Ethical assessment document number =09 Resolution: 42
Findings

The thematic framework followed in the data analysis phase guided the organization of the
findings. Therefore, the research findings are discussed under two themes. These themes are opinions

about the digital storytelling process and opinions about the digital storytelling technique.

Digital Storytelling Process in the Context of Pre-Service Teachers' Opinions and Their

Products

Within this theme, the opinions of pre-service primary school teachers about the digital
storytelling process were discussed. The pre-service teachers' views were collected in two sub-themes:
views on the teaching process and the intervention process. In order to present a more holistic

perspective, the sub-themes and codes under the relevant theme are presented in Figure 3.
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Figure 3. Digital storytelling process in the context of opinions and products
Evaluation of the teaching process: The opinions of pre-service primary school teachers about the first
3-week teaching process in which they learned the digital storytelling technique were discussed under
this heading. Most of the pre-service teachers (21 people) stated that the teaching process of the digital
storytelling technique was productive. 4-W, one of the pre-service teachers, explained the steps
followed in the process: "In the teaching process, we experienced all the stages one-to-one in the
classroom. We created a common text and drew the pictures together. We learned how to make digital stories by
living.” In line with the similar statements of the pre-service teachers, it was determined that a teaching
process based on learning by doing. Again, 3-W, one of the pre-service teachers, said, "The narration was
explanatory and simple. Activity construction was provided by explaining the construction phase and examples.
Resources were given and the places that could be used were told." With this statement, they revealed that the
steps followed in the teaching process were clear and understandable. Pointing out that the teaching
process was effective and the active participation of all pre-service teachers was ensured, 17-W stated:
"It was an effective teaching process. It was a cheerful, brainstorming teaching that enabled everyone’s active
participation. “I think teaching in this way is useful enough.” The opinions of the pre-service teachers
indicated that they found the teaching process of the digital storytelling technique effective. After
presenting the theoretical content of the technique, the pre-service teachers found the use of examples
and in-class practice to be effective. The instructions regarding the resources that can be used in
preparing digital stories were useful for the pre-service teachers. It was determined that the pre-service

teachers had a process in which they actively participated and learned by doing and experiencing.

Some of the opinions of the pre-service teachers (4 people) revealed that the teaching process
was not understandable at the beginning. The pre-service teachers stated that they had difficulty in
understanding the digital storytelling technique at the first stage of teaching. 13-W stated their opinion
on the subject: “We had difficulty understanding it at first. "Since examples were made in the following stages,
it became easier for us to understand and apply.” Accordingly, it was found that it became easier for the pre-
service teachers to grasp the digital storytelling technique after the sample intervention. During the

teaching process, in the joint digital story study conducted with the class, each pre-service teacher was
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allowed to advance the story with one sentence. One of the pre-service teachers expressed their opinion
regarding this step followed in creating a 6-W story: "It was a bit ridiculous for each student to say one
sentence while creating a story. The end of the story got complicated.” Accordingly, it was determined that

the steps followed in the teaching process were not meaningful for some pre-service teachers.

Another part of the pre-service teachers (4 people) put forward various suggestions for making
the digital storytelling teaching process more effective. Regarding the examples presented during the
teaching process, 14-W said, “We made examples in class. Besides, I would like to see professional examples
from our teacher.” They stated that they expected researchers to provide more qualified examples. For
the sample digital story study done with the class, 9-W said, “Stories that are easy to draw should be chosen.
Because even if we have difficulty in drawing, primary school children may have even more difficulty. “I think it
will be more permanent if it is drawn when the story is created rather than at home.” Accordingly, considering
the visual preparation process in the selection of stories and conducting all of the interventions in the
classroom can make the teaching process more effective for the pre-service teachers. 1-W, one of the
pre-service teachers, advised that, "Instead of having everyone draw a picture individually, it could have been
done in groups. In this way, fun things could come out in cooperation instead of dealing with a lot of things alone.”
He suggested that group work should be preferred instead of individual tasks in the sample digital
story prepared during the teaching process. In order for the teaching process to be more qualified, the
pre-service teachers made suggestions such as increasing the number of examples presented after the
theoretical content, having group work instead of individual work, preferring stories that are easy to

draw, completing the work in the classroom and not leaving it outside the classroom.

Evaluation of the intervention process: The opinions of the pre-service primary school teachers about
the 4-week process in which they applied the digital storytelling technique individually are presented
in this section. The opinions of the pre-service teachers were organized based on the steps followed in
digital storytelling (Figure 1). First, the findings related to the scenario creation step were discussed.
The pre-service teachers (5 people) who stated that they had difficulty in the scenario creation step
pointed out that preparing a story suitable for the life studies subject and outcome was one of the most
challenging issues in digital storytelling. Regarding the subject, 8-M said, “I had difficulty in creating the
story. Because we have never done studies like this before. "I had difficulty producing the story because our
productivity was not sufficient.” With his statement, he associated the difficulties they experienced in this
process with the fact that they did not have such experiences in the past. The scenario creation step was
also evaluated based on the digital stories prepared by the pre-service teachers. When the digital stories
were examined, it was determined that despite the difficulties they experienced, the pre-service teachers
produced products suitable for life studies subjects and learning outcomes. Table 2 shows the

storyboard of a digital story.
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Table 2. Sample digital story-1

Learning Domain: Life in Our School
Subject: Classroom Rules
Outcome: HB.1.1.12. Complies with school rules.

... The bell rang and they made their way to the classroom. When they
entered the classroom, Lili saw her pencil on the floor and picked it up
and put it in front of the blackboard. This was because her teacher had
told her in the previous lesson that she had to use the classroom tools
and equipment with care and attention. The teacher arrived and the
lesson started. The teacher thanked Lili for using the classroom materials
carefully. Lili was walking in the hallway after class and saw a chocolate
wrapper thrown on the floor. She immediately picked it up and threw it
in the trash can nearby. Because Lili knew she had to keep her school and
classroom clean.

The bell rang and Lili went to class. She saw her friends arguing in the
classroom and she approached them and said, "Please be kinder and
more understanding to each other. Her friends listened to her words and
apologized to each other and hugged and made up. The class started and
the teacher checked the homework. Lili did her homework well and
carefully. The teacher thanked Lili. ...

Table 2 shows the story board of a digital story prepared by a pre-service primary school teacher
in line with the Life in Our School Unit of the life studies course. It was evaluated that the prepared
scenario was appropriate for the relevant subject and outcome. As a matter of fact, one of the pre-service
teachers, 20-M, said, "I think the digital story we made is sufficient in terms of the subject it was prepared for,
the outcome and the student level.” 20-M pointed out that although they had difficulties in the scenario
stage, they prepared stories suitable for the outcome. In this direction, it was inferred that pre-service
teachers had difficulty in the scenario creation stage, but the difficulty they experienced was not

reflected negatively on their digital stories.

It was determined that some of the opinions of the pre-service teachers were about the visual
material selection step in digital storytelling. Pre-service teachers (9 people) who stated that they had
difficulty in choosing visual materials stated that they had difficulty in finding ready-made visuals due
to copyright problems and that drawing pictures was difficult for them. Regarding the subject, 26-W
said, “The thing I had the most difficulty with was obtaining the visuals. I did not use stock images due to
copyright. I drew them all myself. “This subject challenged me.” Some pre-service teachers evaluated that
the visuals they prepared were appropriate for life studies subjects and learning outcomes despite the
difficulties they experienced. Pre-service teacher 25-W said, “I had a little trouble finding the pictures, but
I prepared the subject according to my objectives." 25-W stated that they prepared visuals suitable for life
studies subjects and its outcomes. The visual material selection step was also evaluated based on the

digital stories prepared by the pre-service teachers. When the digital stories were analyzed, it was
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determined that some of the pre-service teachers prepared their own visuals, while others used ready-
made visuals from search engines. In some digital stories, it was found that the visuals were not
consistent throughout the digital story, and the characters drawn or included in the ready-made visuals
appeared different from each other. In Table 3, the storyboard of a digital story with visual

inconsistencies is presented.

Table 3. Sample digital story-2

Learning Domain: Life in Our School
Subject: Introducing the Department of our School
Outcome: HB.1.1.7. Getting familiar to the departments of the School

... His mother asked to Ali, "Ali, should we go to your aunt's tomorrow?"
Ali was very excited. Because she loved her aunt's son, Mehmet, very
much. “Yes mom, let's go.” he said and hugged his mother. Ali came
from school. They got in the car with their mother.

When Mehmet saw Ali from the window, he immediately opened the
door. Then they went to his room. He was younger than Mehmet Ali and
did not start school yet. Ali started telling Mehmet about his school. ...

When Table 3 is analyzed, it is seen that the visual presented in the first scene is not compatible
with the story. At the same time, it was determined that Ali, the character of the story, was represented
by a different visual in the second scene. In this respect, it was evaluated that the difficulties experienced
by the pre-service teachers in choosing visuals were reflected in their digital stories and led to various

inconsistencies.

Some of the opinions of the pre-service primary school teachers are related to the step of voice
recording. Pre-service teachers (10 people) stated that they had difficulties in emphasizing and
intonation, pronouncing the words correctly, and vocalizing the story they prepared. Regarding the
subject, 7-W said, “I had a lot of difficulty during the dubbing phase. "There were some points where I misread,
couldn’t adjust my tone of voice, couldn’t pay attention to the emphasis.” They expressed the difficulties he
experienced with the following statement. One of the pre-service teachers, 15-W, said, "I had difficulty
changing my voice for different characters,” drawing attention to the problem they had in character voice-
over. Describing his voice-over as incompatible with the emotion of the story, 20-M said, "The voice-over
could have been a little more emotional,” making a self-criticism with the statement: One of the pre-service

teachers, 22-W, stated that despite the difficulties they experienced, they made a voice-over suitable for
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the level of primary school students. 22-W stated that, "I think I prepared the digital story according to the
child’s level by raising and lowering my voice tone.” 22-W said that they paid attention to intonation in
vocalization. The audio recording step was also evaluated based on the digital stories prepared by the
pre-service teachers. When the digital stories were examined, it was determined that although some

digital stories had accent, intonation and pronunciation errors, this problem was not predominant.

Some of the opinions of the pre-service teachers regarding the intervention process are related
to the step of combining audio-visual materials. Pre-service teachers (9 people) stated that they had
difficulty in combining audio-visual materials while preparing the digital story. Regarding the subject,
18-W said, "I had difficulty in simultaneous transition of sound and images.” Whereas 25-F said, “I had some
difficulty in vocalizing because the pictures and my speech were not happening at the same time. “After some
effort, I adjsuted it.” Pre-service teachers' opinions revealed that there were various problems in
combining audio-visual elements. The step of combining audio-visual materials was also evaluated
based on the digital stories prepared by the pre-service teachers. When the digital stories were analyzed,
it was determined that there was no problem with the simultaneity of visual and auditory elements. In
this direction, it was evaluated that the difficulties experienced by the pre-service teachers were not

reflected in the digital stories they prepared.

Some of the opinions of the pre-service teachers were about the digital stories they presented at
the end of the intervention process. Pre-service primary school teachers (18 people) evaluated that their
digital stories were appropriate for life studies learning outcomes and the level of primary school
students. Regarding the subject, 23-W said, “I drew the visuals of the digital story I prepared myself. They
pointed out that their digital story is suitable for the student level, stating "I think it is suitable for the
student level with its voice acting and plot.” Similarly, 11-W said, “The digital story I developed was for the
purpose of teaching a lesson by telling a story about the subject. I aimed to place the outcome in the story and
convey the feelings and thoughts to the student with visuals and voice-over. Since I based it on the learning
outcomes in the curriculum, it was appropriate for the student level,” emphasizing the suitability of the digital
story for life studies course outcome. Pre-service teachers also stated that their digital stories were eye-
catching and entertaining, in addition to their suitability for the subject and outcome. As a matter of
fact, 22-W said, “There were people moving in my digital story. I think it attracts children’s attention more
because it does not consist of a dull picture.” He emphasized that he achieved a more remarkable product
with the motion effects he added to his story. This last step in which digital stories were completed was
also evaluated based on the products prepared by the pre-service teachers. When the digital stories were
analyzed, it was determined that the pre-service teachers prepared remarkable products that were

suitable for life studies learning outcomes and the level of primary school students.
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Digital Storytelling Technique in the Context of Pre-Service Teachers' Opinions and Their

Products

In this theme, the views of pre-service primary school teachers on digital storytelling technique
were included. The views of the pre-service teachers were grouped under two sub-themes: the
advantages of digital storytelling as a teaching technique and the areas where it can be used in life
studies teaching. In order to provide a holistic perspective, the sub-themes and codes under the theme

are presented in Figure 4.
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Figure 4. Digital storytelling technique in the context of opinions and products
Advantages as a teaching technique: In this section, the opinions of the pre-service teachers about the
advantages of digital storytelling as a teaching technique are discussed. Half of the pre-service teachers
(16 people) who participated in the research described digital storytelling as a remarkable teaching
technique. Regarding the subject 13-W stated that “I think it is a good technique. "It attracts children’s
attention because it is a cartoon-like work.” They compared digital stories to cartoons and stated that they
are remarkable in this respect. Similarly, 5-M said, “It is a remarkable technique that children will love. 1
showed my brother, who is in primary school, one of the digital stories we made. “He liked it very much and it was
instructive”, they said, sharing their positive experience. Emphasizing that the technique will be effective
especially for primary school students, 11-W said, "I think that primary school students are more affected by
this type of visual content, it will attract their attention, and therefore positive results will be obtained.”
According to the opinions of pre-service teachers, digital storytelling is a remarkable technique. It has a
high potential to be effective especially on primary school students. Therefore, it is thought that its use

in the teaching process will be beneficial.

Another advantage of the digital storytelling technique is that it ensures the permanence of
information during the teaching process. A significant portion of pre-service teachers (11 people)
expressed the opinion that teaching with digital storytelling would be permanent. 13-W, one of the pre-
service teachers, said, “Students can easily adapt the subject to their lives without forgetting it”. In contrast,

6-W said, "“The topic explained will not be forgotten because it arouses curiosity in the students.” They pointed
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out that students would not forget the subjects they learned through digital stories. 14-W, one of the
pre-service teachers, said, “Instead of giving direct information to students, presenting them with stories will
provide more permanent learning,” emphasizing that the story element is especially effective in ensuring
the permanence of knowledge. According to the opinions of pre-service teachers, digital stories present

the subjects in a scenario and arouse curiosity in students, thus enabling permanent learning.

One of the advantages of digital storytelling as a teaching technique is that it makes the learning
process fun for students. Some of the pre-service teachers (9 people) stated that digital storytelling is an
entertaining technique for primary school children. 14-W, one of the pre-service teachers, said, “It is a
very fun method. “It is a technique that can be applied with pleasure to younger age groups.” 24-W, one of the
pre-service teachers, pointed out that digital storytelling paves the way for learning by having fun and
suggested that, "It is an technique where children can learn by having fun and earn by thinking about their
gains.” According to pre-service teachers' opinions, digital storytelling is a fun teaching technique for

primary school students and prepares the ground for students to learn by having fun.

Another situation identified among the advantages of digital storytelling as a teaching
technique is that it appeals to to several of the students' senses. Pre-service teachers (5 people) stated
that digital stories containing visual and auditory elements activates more than one sense organ.
Regarding the subject, 4-W said, “It demonstrates the subject to the child visually and audibly. It will
stimulate more than one of the child’s senses. At this point, I find the technique successful.” Similarly, 3-W
stated that, “I think it is an effective technique. "1t is a technique that can attract the child’s attention because it
offers both a visual and auditory story,” emphasizing that digital storytelling is an effective technique.
According to pre-service teachers' views, digital storytelling activates both the visual and auditory
senses of learners with the elements it contains. This makes digital storytelling an effective technique in

the teaching process.

One of the advantages of digital storytelling as a teaching technique is that it is economical. Pre-
service teachers (2 people) stated that digital storytelling is an economical technique in terms of time
and cost. Regarding the subject, 15-W stated, “In general, it is a useful technique because it is easy to prepare,
present and economical.” Similarly, 3-W said, “It is a cheap, easy and fun technique in terms of preparation. “It
is a suitable technique to gain a lot in a short time,” drawing attention to the economic dimension of digital
storytelling. According to the opinions of pre-service teachers, digital storytelling is an economical
technique in terms of time, labor and resources spent. In this respect, it is thought that it can be prepared

in a short time and used effectively in the teaching process.

Areas where it can be used in life studies teaching: In line with the opinions of pre-service teachers,
the areas where digital storytelling technique can be used in life studies teaching are discussed under
this heading. All of the pre-service teachers who participated in the research stated that digital

storytelling can be used effectively in helping students acquire the values in the life studies curriculum.
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The pre-service teachers stated that the values of respect (7 people), responsibility (7 people), love (6
people), helpfulness (6 people), honesty (2 people), justice (2 people), patriotism (1 person) and sharing
(1 person) can be taught to students through digital storytelling technique. 11-W explains how digital
storytelling can be used for value education, saying “We can process this value into the story to add the value
in the curriculum. For instance, we can show that mothers and elderly people are respected in the story and instill
this value in the students’ minds.” 26-W from the pre-service teachers said, “We can use most of the values
in teaching. Since I think the field of digital story is wide, I do not want to restrict it with some values,” pointing
out that digital storytelling can be used for all values included in the curriculum. As a matter of fact, it
was determined that the values that the pre-service teachers did not express in the interviews were also
reflected in the digital stories prepared. The pre-service teachers presented the outcomes in their digital
stories by associating them with values. The story board of a digital story reflecting the value of

sensitivity to the natural environment is presented in Table 4.

Table 4. Sample digital story-3

Learning Domain: Life in Nature
Subject: We Are Not Garbage
Outcome: HB.1.6.5. Distinguishing items that can be recycled.

... In his dream, Deniz sees a huge garbage dump and hears sobbing
sounds. She quickly starts running to the dump. When she reaches the
garbage dump, she sees paper, glass bottles, batteries and plastic bags
crying. Deniz asks, "Why are you crying?" The glass bottle answers: “I
will stay in this dump for 4000 years and spread pollution until I
disappear.” Then the battery speaks up: “I also disappear in 300 years
and pollute the land. "The plants that feed on the soil are harmed because
of me."

Deniz gets very upset about this situation and asks, "How can I help
you?" The plastic bag answers: “There are recycling bins in schools,
hospitals and on the roads. If you throw us into separate boxes, they will
separate us and turn us into other substances. Thus, large garbage
dumps do not occur. The seas are not polluted. Animals, people and
plants live in a clean environment.” Deniz suddenly wakes up from her
dream. ...

When Table 4 is examined, it is seen that the value of sensitivity to the natural environment,
which the pre-service teachers did not express in the interviews, is presented in the digital story.
Similarly, the value of giving importance to family unity is also among the values reflected in digital

stories, although the pre-service teachers did not express it.

Another area where digital storytelling can be used in life studies teaching is skills training. All
of the pre-service teachers who participated in the research stated that digital storytelling can help
students acquire the skills in the life studies curriculum. Pre-service teachers stated that social

participation (2 people), research (1 person), communication (1 person) and decision-making (1 person)
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skills can be gained through the digital storytelling technique. Regarding the subject, 22-W states, “Skills
can be used by drawing attention in the digital story. For example, research skills can be gained by touching on
an unknown topic in a digital story. " After watching the digital story, students may become curious and go on
research.” They stated that the sense of curiosity created by digital stories will activate students' research
skills. Pre-service teacher 24-W said, "I think stories can be created for every skill, that is, digital storytelling
can be used in every subject and skill.” They emphasized that digital storytelling can be used for all skills
included in the life studies curriculum. When the digital stories prepared by pre-service teachers were
examined, it was determined that the skills not expressed in the interviews and questionnaire form were

also reflected in the digital stories. An example storyboard on the subject is presented in Table 5.

Table 5. Sample digital story-4

Learning Domain: Life in Our Country
Subject: Our Holidays
Outcome: HB.1.5.6. Willing to participate in holidays, celebrations and ceremonies

... Today was a little different from other days. Because today was April
23, Children's Day. As soon as the importance of today came to her mind,
Zeynep ran to the kitchen, to her mother. (...) They left the house with
her mother and headed towards her school. The whole street was a
holiday place. There were children everywhere. Huge Turkish flags
hung on the walls, windows and poles. (...)

... When her name was announced, Zeynep came on stage and started
reading her poem. Everyone was listening to her attentively. Then
whistles and applause were heard. It was over. Zeynep completed her
task in the best possible way.

Table 5 shows the storyboard of a digital story where the ability to recognize national and
cultural values is reflected. Similarly, it was determined that personal care and rule-abiding skills were

reflected in digital stories, although they were not expressed by the pre-service teachers.

It has been established that another area where digital storytelling can be used in life studies
teaching is learning outcomes. Some of the pre-service teachers (9 people) stated that the achievements
in the life studies curriculum could be discussed with digital stories. 17-W, one of the pre-service
teachers, said, "A story related to the subject is written and the outcomes can be conveyed with this story. "The
subject that the teacher will teach in two lesson hours can be explained in less than one lesson hour,” pointing
out that the achievements can be conveyed to students in a very short time with digital stories. Pre-
service teacher 10-M said, "Collecting the materials from the children and having the students contribute to the

prepared story is an important factor in establishing the outcome,” stating the fact that by involving students
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in the digital storytelling process, the gains will be ingrained in the students. According to the opinions
of pre-service teachers, digital stories can be used as an effective teaching technique in transferring life

studies outcomes to students.
Discussion

Digital storytelling, which refers to blending personal stories with visual and auditory elements,
is an innovative teaching technique that can make teaching activities effective at the primary school
level. In the current study, digital storytelling process and digital storytelling technique were evaluated
in the life studies teaching course based on the opinions of pre-service primary school teachers and the
products they prepared. The research results are discussed under two headings in parallel with the

findings.
Research Results on the Digital Storytelling Process

Some of the research results regarding the digital storytelling process are related to the first
three weeks of teaching the technique. Accordingly, the teaching process in which information about
the digital storytelling technique was given and a sample study was conducted was productive for most
pre-service teachers. The explanation made during the process was explanatory and ensured the active
participation of the pre-service teachers. Pre-service teachers who had difficulty understanding the
digital storytelling technique at the beginning could understand and apply this technique with the
sample study. Pre-service teachers made suggestions to increase the examples provided, make the
process easier, and benefit from group work to make the digital storytelling teaching process more
effective. Shinas and Wen (2022) revealed that intervention studies based on digital storytelling prepare
pre-service teachers for the integration of technology into lessons. In this respect, it was evaluated that
the intervention process carried out within the scope of the current research contributed to the

professional development of pre-service teachers.

Some of the research results are related to the 4-week period in which pre-service teachers were
given digital storytelling. According to the frequency of expression in interviews and questionnaires,
pre-service teachers had the most difficulty in voicing the intervention steps. One of the issues that
challenged the pre-service teachers who had problems with stress and intonation while reading the
story they prepared was the voicing of different characters. The difficulties experienced by the pre-
service teachers were also reflected in their products, and stress, intonation and pronunciation errors
were encountered in the prepared digital stories. Another step that the pre-service teachers had the most
difficulty with was the selection of visual materials. Pre-service teachers who had problems obtaining
ready-made images due to copyright issues drew the images of their digital stories themselves, but this
process was difficult for them. The difficulties experienced by the pre-service teachers were also
reflected in their products, and it was determined that the visuals used in some digital stories were

inconsistent. Combining visual and audio materials was another step where pre-service teachers had
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the most difficulty. Even though the pre-service teachers had difficulty in combining images and sounds
synchronously, this was not reflected in the digital stories they prepared. Similarly, no such problem
was found in the digital stories of the pre-service teachers who stated that they had difficulty in
preparing a scenario suitable for life studies subjects and achievements. In the research conducted by
Cetin (2021), it was determined that pre-service teachers had difficulties in steps such as choosing a
topic, writing a scenario, and creating a story board in digital storytelling. However, despite the
difficulties they experienced, it has been determined that pre-service teachers consider digital
storytelling important, and this technique makes significant contributions to their development (Cetin,
2021). In the current study, it was determined that although pre-service teachers experienced difficulties
at various stages of the intervention process, they were satisfied with the product that emerged at the
end of the process. As a matter of fact, in the opinions of the pre-service teachers about the last step
where they presented their digital stories, their positive experiences came to the fore, unlike the other
steps. Both the opinions of the pre-service teachers and the prepared digital stories showed that

products suitable for the level of primary school students and life studies acquisitions were obtained.
Research Results on the Digital Storytelling Technique

Some of the research results are about the advantages of digital storytelling as a teaching
technique. According to the frequency of expression in interviews and questionnaires, one of the most
important advantages of digital storytelling is that it is a remarkable teaching technique. Pre-service
teachers revealed that digital storytelling is a style that primary school students will enjoy and that
positive results can be achieved with this technique. One of the most frequently stated advantages of
digital storytelling is that it is a technique that ensures the permanence of information. Pre-service
teachers are of the opinion that the information acquired through digital storytelling will not be
forgotten easily and the learning will be permanent. Among the advantages of digital storytelling is that
it makes the learning process fun. According to primary school pre-service teachers, digital storytelling
is a technique that can be applied with pleasure to younger age groups and will enable them to learn
while having fun. This result is parallel to other studies in the literature. As a matter of fact, other studies
reveal that digital storytelling is an entertaining teaching technique (Ertan-Ozen and Duran, 2021;
Rodriguez-Almagro, Prado-Laguna, Hernandez-Martinez, Monzoén-Ferrer, Mufioz-Camargo and
Martin-Lopez, 2021). The fact that it appeals to more than one sense is one of the advantages of digital
storytelling. According to pre-service teachers, the visual and auditory elements of digital storytelling
activate more than one of the students' senses. Finally, being an economical teaching technique was
stated as one of the advantages of digital storytelling. According to pre-service teachers, digital
storytelling is economical in terms of time, effort and resources spent. It is a teaching technique that can

be prepared and used effectively in a short period.
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Another part of the research results is aimed at areas where digital storytelling techniques can
be used in teaching life studies. Pre-service teachers mostly emphasized value education as an area
where digital storytelling could be used in teaching life studies. Based on the interview and
questionnaire forms, it was concluded that digital storytelling can be integrated into all values in the
curriculum. However, love, respect, helpfulness, honesty, justice, patriotism and sharing were the
values that were particularly emphasised in terms of the applicability of the digital storytelling
technique. In addition to these values, it has been determined that sensitivity to the natural environment
and importance to family unity are also included in the digital stories prepared by the pre-service
teachers. In their value-based study, Saripudin, Komalasari and Anggraini (2021) revealed that digital
storytelling significantly contributes to students' character development. In this respect, it is predicted
that digital storytelling will be effective in teaching the values in the life studies curriculum. It has been
determined that skills training is another area where digital storytelling can be used in life studies
teaching. In line with the interview and questionnaire forms, it was concluded that digital storytelling
can be used for all skills in the curriculum. However, social participation, research, communication and
decision-making skills were particularly emphasised in the applicability of digital storytelling. It was
determined that the skills of recognizing national and cultural values, personal care and obeying the
rules were also included in the digital stories prepared by the pre-service teachers. Outcomes of the life
studies have been identified as another area where digital storytelling can be used. In line with the
opinions of pre-service teachers, it was concluded that digital storytelling can be used as an effective
technique in transferring the outcomes of life studies to students. Similar to the research results, Aslan
and Kazu (2021) found that pre-service teachers had positive opinions about the digital storytelling
technique and that one of the courses in which they planned to use this technique when they started
their job was life stuides. When the opinions of the pre-service teachers were evaluated in general, it
was concluded that digital storytelling could be used in relation to all elements of the life stuides course

such as skills, values and achievements.
Conclusion and Suggestions

Digital storytelling is a technique that can make the teaching process efficient for primary school
students. In order to use this technique with primary school students, it is important for primary school
teachers to gain competence in this field during the pre-service period. Within the scope of the current
study, a 7-week digital storytelling study was conducted with pre-service teachers. The results obtained
in the research showed that the digital storytelling teaching process was generally productive for the
pre-service teachers. In this respect, it can be suggested that classroom education practitioners include
innovative teaching techniques such as digital storytelling into their course processes. According to the
research results, pre-service teachers had the most difficulty in the steps of audio recording and visual
material selection. The difficulties experienced by the pre-service teachers were also reflected in the

digital stories they prepared. In this context, researchers and practitioners can be advised to assist the



Ocakct, E., Basct Namli, Z. & Samanci, O.

participants in preparing audio recordings and selecting visual materials. According to the research
results, digital storytelling is a remarkable, entertaining, and economical teaching technique. It can also
activate more than one of the student's senses during the learning process, ensuring permanent learning.
In this respect, it can be suggested that classroom education practitioners, primary school teachers and
researchers should effectively benefit from the advantages of digital storytelling as a teaching technique.
According to the research results, digital storytelling can be used as an effective teaching technique in
helping students acquire the basic building blocks of life stuides teaching, acquisitions, values and skills.
In this context, it can be suggested that classroom education practitioners and teachers integrate the

digital storytelling technique into the life studies teaching process.
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