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The Evaluation of High School Curricula Considering Teachers’
Views
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Abstract: The aim of this study is to evaluate and determine the functionality of each element of the high
school curricula used in Turkey according to teachers’views. The study took a convergent parallel design,
which is one of the mixed research methods. The participants included 366 high school teachers working in
21 public schools determined by random sampling technique. The quantitative data obtained through the
"The Curriculum Evaluation Scale" developed by Bas (2016), while the qualitative data obtained through
the semi-structured interview form. Descriptive statistics, frequency, percentage, arithmetic mean and
standard deviation analysis techniques were used to analyse quantitative data, while content analysis method
was used to analyse qualitative data. The results of the analysis of quantitative data showed that teachers'
views on the curricula functionality is at the undecided level, but the Information Technology teachers’
views are at the agree level. Teachers’ views classified under different themes as positive and negative. The
findings showed that the curricula’ functionality is at the midlevel and addressed within different themes.
As positive themes, tachers mostly referred to the functionality, teacher competence, and consistency, while
as negative themes, they mostly referred to the inappropriate for students, not functional, and inefficacy.
The themes were stated and discussed in unity and suggestions were made in scope of the findings. To
conclude, it is thought that the study provides a guiding contribution for all educational stakeholders in the
curricula evaluating and developing processes.

Keywords: Curricula evaluation, curricula functionality, teacher evaluation, mixed-research method.

Egitim Programlarinin Lise Ogretmenlerinin Géoriislerine Gore
Degerlendirilmesi

Oz: Bu arastirma, Tiirkiye’de kullanilan 6gretim programlarinin her dgesinin islevselliginin 6gretmenler
tarafindan degerlendirmesini amacglamaktadir. Arastirma deseni, karma aragtirma yontemlerinden biri olan
yakinsayan paralel desendir. Katilimcilar, tesadiifi 6rnekleme teknigiyle belirlenen 21 okulda gorev yapan
154 kadm ve 212 erkek olmak {izere toplamda 366 lise 6gretmeninden olusmaktadir. Nicel veriler, Bas
(2016) tarafindan gelistirilen "Ogretim Programlarini Degerlendirme Olgegi"yle elde edilirken nitel veriler,
arastirmacilar tarafindan hazirlanan yar1 yapilandirilmis goriisme formuyla elde edilmistir. Nicel verilerin
analizi i¢in betimsel istatistik, frekans, yiizde, aritmetik ortalama ve standart sapma analiz teknikleri
kullanilirken, nitel verilerin analizi i¢in igerik analizi yontemi kullanilmistir. Analiz sonuglari, programlarin
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islevselligi hakkinda &gretmen goriislerinin kararsiz diizeyde oldugunu gostermektedir. Bununla birlikte,
Bilisim Teknolojisi dgretmenlerinin goriislerinin katiliyorum diizeyde oldugu goriilmektedir. Ogretmen
gorisleri, olumlu-olumsuz olmak iizere farkli temalar altinda toplanmistir. Bulgular, 6gretim programlarimin
islevselliginin orta diizeyde oldugunu ve farkli temalar agisindan ele alindigimi gostermektedir. Olumlu
goriisler olarak, 6gretmenlerin cogunlukla islevsellik, 6gretmen yeterligi ve tutarlilik temalarini ele aldiklari
goriiliirken, olumsuz goriisler olarak, ¢ogunlukla égrenciye gore degil, islevsel degil ve yetersiz temalarinin
ele alindig1 gorilmiistiir. Temalar bir biitlinliik i¢inde ifade edilmis, tartisilmis ve bulgular kapsaminda
onerilerde bulunulmustur. Sonug olarak, bu arastirmanin program degerlendirme ve gelistirme siireglerinde
tiim egitim paydaslar i¢in yonlendirici bir katki saglayacagi diistiniilmektedir.

Anahtar Kelimeler: Program degerlendirme, programin islevselligi, 6gretmen degerlendirmesi, karma
arastirma yontemi.

Introduction

The education system and the quality of education are criticized in terms of universalization
of knowledge, skills, inequalities of education in social distribution, and national or international
assessment results that students obtained. In this respect, all traditional educational approaches are
criticized for the necessary competencies to live in a constantly changing world (Tedesco et al.,
2014). Therefore, all societies shape their vision and mission in line with the requirements of the
age they live in. The requirements for the renewal of curricula emerge in line with the needs.
Therefore, revising curricula; analysis, evaluation, and development stages should be carried out
by focusing on the needs of both societies and individuals in line with scientifical, technological
developments, and 2 1st-century skills (Slattery, 2006). According to Johnson (2001), identifying
the needs, how to address them, and how to revise current curricula is a questionable issue
considering whether all educational stakeholders have sufficiently prepared and understood the
issue or not. Because, challenges of 21st-century curricula require to play a role in the process by
all educational stakeholders, especially those directly involved in the teaching process (Basar,
2010). Although academics, teachers, curriculum developers, instructional designers, and other
practitioners share their interest in this respect, the connection is not clear and not strong enough
(Hewitt, 2006). On the other hand, considering societal changes in parallel with technological
advancements, the most essential factor is to educate individuals who have to adapt to the
developments (Gtiltekin, 2017), and changes require a multidimensional interdisciplinary research
approach and education is at the center of this multifaced dimension. That is why, it is important
for contemporary societies to understand and explain the changes, and how to address them
(Visvizi et al., 2018). In this direction, today’s innovative societies are required to revise their
education systems and curricula with the understanding of continuous development (Tan, 2011).

A curriculum contains objectives and activities that are expected to be achieved by all
students who are included within its scope (Varig, 1988), and it constitutes a comprehensive a
methodical plan of teaching-learning activities that guide to acquire desired behaviors within
education (Akpinar, 2014) by considering lesson content, learning outcomes, learning-teaching
experiences, assessment-evaluation, educational environment, students’ learning style and time
schedule (Harden, 2001). Beyond these, it contributes to more effective and functional practices of
the education process by providing necessary feedback to the teachers (Oral & Stier, 2017). For
this reason, all environmental conditions and educational activities should be organized, planned,
evaluated, and revised appropriately (Tan, 2013). If a good curriculum is planned to guide teachers,
then each element will be prepared much more carefully and effectively (Ball & Cohen, 1996).
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Such a curriculum also means having the potential useful resources to be used by those who are
just starting the profession (Drake et al., 2014) and guides them to provide qualified learning
experiences in the implementation of the curriculum (Stabback, 2016). So, it can be said that the
success of the educational processes carried out in schools can be effective with the implementation
of a well-prepared curriculum (Kocayigit & Aykag, 2019).

Curriculum evaluation generally includes information related to the decisions such as
adopting, changing, and removing educational resources within its scope. The sustainability of a
curriculum is related to review the following steps and to evaluate implications which provide
important information to the curriculum developers. So, it is crucial to determine whether students
can obtain the objectives and what factors are insufficient. However, each element must be
evaluated on its own. (Demirel, 2015). Because, if the assessment policy is not in line with intended
changes and does not facilitate sustainable development, contrary to desired pedagogies, schools
may suffer. So, the next step would be guided by measurement needs and accountability (Gallagher
et al., 2012). For instance, teachers select and apply the teaching materials according to students’
learning conditions. This can create a gap between what curriculum developers designed and what
is applied in the lesson (Ball & Cohen, 1996). Therefore, it is important to plan teaching and
determining the logical, chronological, pedagogical or didactical relationship of the content
element designed (Nufiez Paris, 2004), and through theoretical information based on reinforcing,
and continuous development between information and practices (Davis & Krajcik, 2005). This
requirement is important in view of today's needs (Lewy, 1991). However, talking about a perfect
curriculum is impossible. Therefore, curriculum developers and educational stakeholders have to
study constantly (Sonmez & Alacapmar, 2015) by considering the teachers’ effectiveness,
educational practices (Tyler, 2014), and teachers’ systematical, active participation in evaluating
or developing curricula studies with their experiences and knowledge.

Since competent teachers are the people who contribute to the development of the best
learning and are responsible for the implementation of curricula, their knowledge, experiences and
competences are at the center of curricula’ development process (Alsubaie, 2016). In this context,
it can be said that a successful curriculum design is directly related to the implementation,
evaluation and dissemination in line with teachers’ experiences. Therefore, curriculum developers
should not approach the issue as the most important decision-makers (Carl, 2009). Because, the
problems experienced by teachers, and their contribution to this field should be addressed both in
terms of functionality and determination of the problems (Siier, 2022). So, it can said that knowing
a curriculum paradigm is related to the educational experiences (Driver & Oldham, 1986) within
that paradigm accepted and design approaches of curricula (Kozikoglu & Uygun, 2018). In this
way, strong experiences and knowledge are involved in objectives, and educational unity in terms
of knowledge-based and competency-based curricula (Carlgren, 2020). To conclude, every
teacher’s effective participation have to be considered and should be encouraged to give
suggestions in the process, considering the needs of society, curricula (Ramparsad, 2001), and
students. Within this scope, the study aimed to evaluate current high school curricula elements’
functionality based on thearchers’ views along with the following research questions:

1) What is the level of teachers’ views on the curriculum elements’ functionality (objective,
content, teaching-learning process, and assessment-evaluation)?

2) How do teachers evaluate the curriculum elements’ functionality while learning activities
organized?

646



Van Yiiziincii Yil Universitesi Egitim Fakiiltesi Dergisi, 2023; 20(2), 5.644-6635.

Van Yiiziincii Yil University Journal of Education, 2023; 20(2), p. 644-665. DOI:10.33711/yyuefd. 1286278

Method

This section involves information on the study design, participants, data collection tools,
data collection process, data analyses, and interpreting data.

Research Design

Mixed research method was used in the research. The method composes a synthesis of
quantitative and qualitative methods to eliminate shortcomings of quantitative research results’ not
contextualizing and qualitative research results’ not generalizable (Creswell, 2014). Researchers
can gain a complete picture including numeric and verbal data (Giiltekin et al., 2020). In this way,
different perspectives of both data results could be better understood. The convergent parallel
design, which is a mixed research design, was used in this research. In this design, the data are
analysed separately and the results are compared to see whether the findings confirm each other or
not based on the synchronous collection of data types (Creswell, 2014).

Participants

The participants of the research consisted of teachers working in public high schools located
in the central districts of Diyarbakir (Baglar, Kayapinar, Sur, Yenisehir). The participants were of
a total of 366 teachers, 154 women, and 212 men, working in 21 randomly selected schools. The
age average of them was found as 39.16, and the seniority average was found as 14.79. A random
sampling technique was used to determine the participants. When a population comprise of all
individuals living in a certain region, and when it is technically difficult to reach all of them, this
technique is applied to those who represent the study sample (Korkmaz, 2020). The distribution of
the participants of the research according to their branches is given in Table 1.

Table 1
The Descriptive Qualities of the Sample by Branches

Branche N %
Foreign Language 54 14.8
Turkish Language and Literature 47 12.8
Mathematics 58 15.8
Geography 14 3.8
History 21 5.7
Chemistry 26 7.1
Biology 22 6.0
Physics 23 6.3
Psychological Counseling and Guidance 16 4.4
Music 7 1.9
Culture of Religion and Knowledge of 27 7.4
Ethics

Philosophy 13 3.6
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Physical Education 14 3.8

Visual Arts 12 33

Information Technologies 12 33

Total 366 100.0
Data Collection Tools

“The Curriculum Evaluation Scale” developed by Bas (2016) was used as the quantitative
data collection tool and a semi-structured interview form developed by the researchers was used as
the qualitative data collection tool.

Curriculum evaluation scale

“ The Curriculum Evaluation Scale” developed by Bas (2016) consists of four dimensions;
objective, content, teaching-learning process, and assessment-evaluation. The scale is a 5-point
Likert-type measurement tool consisted of 35 items. The items are followed by disagreement and
agreement statements ranging from strongly disagree, disagree, undecided, agree to strongly agree.
The reliability coefficient of Cronbach’s Alpha was found as 0.92. by the developer of the scale,
while in our study, this value was calculated and the results were given in Table 2.

Table 2
Reliability Coefficients General of Scale and Its Dimensions

Dimension Cronbach Alpha
Objective .883
Content 914
Teaching-Learning Process 930
Assessment-Evaluation .853
General of Scale 972

As seen in Table 2, it can be stated that the reliability coefficients for the general scale and all
its sub-dimensions are sufficient.

Semi-structured interview form

The semi-structured interview form was used to collect the qualitative data of the research
to evaluate teachers’ views based on the curricula elements’ functionality, while learning activities
organized. However, before the interview form was prepared, firstly, the findings of the previous
studies conducted in the relevant literature were reviewed by the researchers. Secondly, the
prepared questions were evaluated and the researchers decided to ask a question, covering four
basic curricula’ elements in line with the scale’s dimensions. Then, the draft form was regulated
with the feedback of two experts who work in the curriculum and instruction department. The final
interview form was formed in two parts. While the first part involves participants’ demographic
information, the second part involves the following question:
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Do you think that your curriculum elements are functioning at the required level while learning
activities organized? Please explain in order and with reasons.

a) Objective;

b) Content;

c¢) Teaching-Learning Process;
d) Assessment-Evaluation;

In order to prevent unethical situations in the research, participants’ private information was
not requested, but demographic information. So, qualitative data was obtained through 35 teachers’
interview forms based on the face-to-face voluntary participation.

Data Collection Process

Permission was requested from the developer of the scale to use the scale in this study and
was allowed via e-mail. Next, the ethical approval of the Social and Human Sciences Ethics
Committee of Dicle University was received. Because of Covid-19 pandemic, data collection
permission was suspended, and it was obtained from the Diyarbakir Provincial Directorate of
National Education, after the schools resumed face-to-face education. Both quantitative and
qualitative data of the study were obtained participants’ freewill contribution, by visiting 21 high
schools. The interview technique was used to confirm the quantitative data. It is a data collection
technique that aims to determine the specific thoughts of the research subject through participants
who are involved in the research, through face-to-face inverviews (Glirbiiz & Sahin, 2014).

Data Analyses

In this study, the quantitative and the qualitative data analysis methods were used together.
Descriptive statistics, frequency, percentage, and standard deviation calculations were used for the
quantitative data analysis by using the SPSS package program. The mean of the total score obtained
from the participants was also calculated using the arithmetic mean. Scale grading score ranges
and levels were given in Table 3.

Table 3

Ranges and Levels Used for Interpreting Mean Scores

Score interval Level

1.00 - 1.80 Strongly disagree
1.81-2.60 Disagree
2.61 —3.40 Undecided
3.41-4.20 Agree
4.21-5.00 Strongly agree

The content analysis technique which is widely used in qualitative methods was used for
analysing qualitative data. It is an analysis technique used to reach the notions and the relationship
among the notions (Yildirnm & Simsek, 2018). Because of the raw qualitative data that reflect the
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unexplained complexity of reality, content analysis is a process that includes various difficult stages
to explain the reality (Patton, 2018). In this context, the data were coded and logically reviewed by
each researcher to see whether the codes and themes contained disagreements or not in line with
the relevant literature. The teachers’ views were evaluated in different categories and each
researcher read and noted the common views separately, and discussed the relationship between
them. Afterward, the common themes were identified and passed to the second code stage. A
literature review was conducted to evaluate the relevant codes and themes and the final evaluation
was completed at that stage. In this regard, the data collection and analyses controls were made for
internal reliability, and the study process was explained in all its dimensions to ensure external
reliability. Besides, the formula of Miles and Huberman (2019) “Percent of Agreement =
Consensus / (Agreement + Disagreement) *100" was used to ensure encoder reliability. The
encoder reliability was obtained separately for positive themes as .84, and for negative themes as
.81. So, the coding was evaluated as consistent, and the interview forms were coded as T1, T2, T3,
T12....... T35, lastly conveyed to the computer.

Findings
In this study, high school teachers were asked to evaluate curricula elements’ functionality

by the curriculum evaluation scale, and a semi-structured interview form. The findings obtained
were presented within the scope of the reseach questions as a result of the analysis.

Arithmetic Mean and Standard Deviation Scores of the Teachers’ Views on the Curricula
Elements’ Functionality

Arithmetic mean and standard deviation scores of the teachers’ regarding the curricula
evaluation scale on the elements’ functionality were presented in Table 4.

Table 4

Arithmetic Mean and Standard Deviation Scores of the Scale

Objective Content Teaching-Learning Assessment- General Scale
Branch Process Evaluation

>—( SD >—( SD >—( SD >—( SD >—( SD
Foreign 3.14 .88 3.18 91 2.95/ .98 2.89/ .93 3.06 .89
Language
Turkish 3.14 .66 3.17 .66 3.02/ 74 3.03/ .76 3.10 .65
Language
and
Literature
Mathematics 3.09 72 3.05 .73 3.04/ 77 2.93/ .87 3.04 72
Geography 3.25 75 3.25 .79 3.17 77 3.20 .81 3.22 75
History 291 46 2.94 .50 2.86 .61 2.71 .63 2.88 47
Chemistry 3.12 .54 3.08 .70 2.85 .69 2.86 73 2.99 .61
Biology 3.15 .89 3.19 .83 3.10 .84 3.12 .93 3.14 .83
Physics 2.99 .83 3.14 75 2.98 .80 2.98 .88 3.03 75
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PCG 3.40 .65 3.40 71 3.38 a7 3.40 .61 3.39 .67
Music 3.24 .59 331 .59 3.08 .82 3.22 .89 3.21 .66
Religious 3.27 57 3.33 .60 3.13 .66 3.06 74 3.22 .58
Culture &

Moral

Knowledge

Philosophy 2.88 .64 2.83 .81 2.86 75 2.80 .85 2.85 72
Physical 3.17 .85 3.20 .90 3.25 .98 3.21 1.13 3.21 91
Education

Visual Arts 3.35 .76 3.16 74 3.16 .89 3.28 16 3.23 7
Information 3.99 79 3.98 93 3.94 1.00 4.15 76 3.99 .87
Technologies

Total 3.16 74 3.18 .76 3.06 .82 3.04 .86 3.12 75

As seen in Table 4, all branches’ teachers’ views are at the level “undecided”, but the
teachers of the Information Technologies branch are at the level “agree”. In line with the data
obtained from the scale, the arithmetic mean scores and levels the data results were in the objective
dimension (3.16), in the content dimension (3.18), in the teaching-learning process dimension
(3.06), in the assessment-evaluation dimension (3.04), and in general (3.12).

Teachers were asked to describe the current curricula elements’ functionality while learning
activities organized by the semi-structured interview form. The findings were given within the
scope of the qualitative research question.

Teachers’ Views on the Curricula Elements’ Functionality Regarding Organization of
Learning Activities

Within the scope of the qualitative question, 35 teachers created 54 positive and 228
negative codes related to the curricula elements’ functionality regarding organization of learning
activities. The codes created by teachers, were categorised under 13 themes as positive, 26 themes
as negative, and were given in Figure 1 and 2.
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Figure 1

Frequency Positive Views Themes Based on the Curricula Functionality

= Student's appropriateness

= Functionality

= Learning-by-doing

= Real-life appropriateness

= Proficiency

= Linking with real-life

m Progressivitiy

= Subject-related
“ = Consistency

= Up-to-dateness

= Adequate materials

= From easy to difficult
= Teacher competence

* Because some participants' views are more than one theme, the total number of frequencies is higher than the number of participants.

As seen in the figure, teachers mostly referred to functionality (f=15), teacher competence
(f=8), and consistency (f=7) themes respectively. While the least mentioned themes are seen as up-
to-dateness (f=1), adequate material (f=1), and from easy to difficult (f=1).
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Figure 2

Frequency Negative Views Themes Based on the Curricula Functionality

= Partially functional

= Not being result-oriented
Inappropriate for students
Insufficient real-life appropriateness

m |neffectual

= Need to be developed

= Not functional

= Not linking with real-life

m |Inefficacy

= Not learning-by-doing

m Traditional assessment

= |nsufficient school opportunity
Inadequate material
Traditional education
Not economic
Not having contiguousness

= Not having distinctiveness
Insufficient teacher competence

= Not being subject-related

= Not having flexibility

= Not being student's readiness level

= Not having equal opportunity

= Not being from near to far

= Not being up-to-dateness
Not being from concrete to abstract
Insufficient coherency

* Because some participants' views are more than one theme, the total number of frequencies is higher than the number of participants.

As seen in the figure, teachers mostly referred to inappropriate for students (f=30), not
functional (f=28), and inefficacy (f=22) themes respectively. While the least mentioned themes are
seen as not having distinctiveness (f=1), not being from near to far (f=1), and not being up-to-
dateness (f=1).

Some of the views on the curricula elements’ functionality mentioned by teachers, are as
follows:

Obijective element

Our objectives are clear and good, however, to achieve our objectives, it is crucial to make
applications based on my branch. We can only measure our objectives theoretically. My branch is
Information Technologies, if we reach our objectives by having students apply, then the motivation
and interest of the students will increase. Unfortunately, the required funds and materials are not
available (T11).

I don’’t think that it is functional, as it is not enough to meet both daily life and students’
needs. The objectives should be reorganized, especially by considering the teaching steps of the
curriculum (T31).
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Content element

It was created in a spiral curriculum formation, from easy to difficult. In this context, each
class is a repetition of the other. However, at each level, words and structures are expanded. The
topic should be arranged in line with the principle of the from near to far. For example, first our
home, then our school and the region we live in. The content is harmonized with the objective

(T10).

The contents are related theoretically but not related to real life. It should be revised and
rearranged in terms of the student’s needs (T12).

Teaching-learning element

Teaching-learning element progresses in a student’s readiness way. As my students are at
heterogeneous levels, I have to base my classes on the most basic level, which can cause the lesson
to be boring for some students. Teaching-learning element is functional at a medium level (T32).

Since we do not have a computer laboratory, the methods we use remain theoretical and
too abstract for the students. If the student can not use information in practice, the information that
they learn may remain completely abstract (T11).

Assessment-evaluation element

1 think this element is functional in the organization of lessons activities. According to the
curriculum, there is no problem with this element. When acting on the curriculum, this element
gives appropriate measurement and healthy information about the process (T25).

In the 9th and 10th grade curricula, assessment-evaluation can be made consistently in line
with objective, content, and teaching-learning elements. However, since 11th and 12th-grade
Students are in the process of preparing for the student selection examination, the assessment-
evaluation element is not functional...(T2).

Discussion

In the study which aimed to evaluate high school curricula’functionality regarding teachers’
views, 366 teachers voluntarily participated. Statistical analyses were made within the first research
question showed that teachers’ views on the curricula elements’ functionality were at the level
undecided. When analyzing teachers’ views about the curricula with the research conducted in the
literature, the teaching-learning process partially met needs and expectations of students (Akozbek,
2008), and the principle of linking with real-life was partially addressed (Tanugur et al., 2012).
Moreover, Tiirkkan (2011) stated that the curriculum’ elements were partially positive, and
according to Demir (2021), the elements are generally consistent but not functional in practice.
Based on this, it can be said that many factors affect a curriculum’s functionality as the teachers
stated in the research. As Fullan (2007) stated that there are at least three factors that have
significant roles in implementation of curriculum. The first is the potential of using new or revised
instructional materials and technologies. The second is the potential of using new activities or
teaching strategies. The third is the potential of changing beliefs in the pedagogical or theorical
assumptions underlying particular new policies or programs. For instance, in terms of the first and
the second factors, Vatanartiran (2008) stated that lack of infrastructure, laboratory, library,
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information technologies, and crowded classroom environments appear as barriers that are related
to school situation. The lack of professional development of teachers and administrators are among
other effective barriers as well. In this context, it can be said that a plan of organized revision for
an annual curriculum can be prepared by schools. Because, such a plan can serve as a solution to
the current problems than any extended argument (Eisner, 1967). In addition, the practicability
characteristics of innovations also influence implementation of curricula. Because if an innovation
offers a solution to an educational need, then the practicability of a curriculum increases in the
same direction as seen in local characteristics, school management team, teachers as actors,
organizational characteristics, government, and external agencies (Altrichter, 2006). Given the
notable tasks facing education systems, it is important that teachers should think about the role of
the schools’ curriculum, and provide policies on that curriculum design and development (Tedesco
et al., 2014). On the other hand, the level of teachers’ views of Information Technology on the
curricula’ functionality were at the level agree, while the level of teachers’ views in other branches
was undecided. Considering today's innovative developments in information and communication
technologies which are important factors that enhance student autonomy, active learning, students’
creative input, (Guardia et al., 2021), experiential learning, project-based learning, co-operative
learning, and real-time assessment in educational experiences with the new technological tools
(Gouédard et al., 2020), it can be said that teachers of Information Technology use technology
more frequently than the other teachers (Jimoyiannis & Komis, 2007) and it can be associated with
the fact that their behaviors in technological applications are more developed, compared to teachers
of other branches (Mama & Hennessy, 2013). When considering the level agree, using technology
influences many educational factors both students’ achievements-learning and teachers’ practices
regarding the implementation of curricula. So, it can be stated that one of the most essential aspects
of the curricula’ functionality is closely related to the teachers’ practices in the implementation of
curricula. How to generate and engage with the curricula is linked with their functionality. Besides,
according to Siier and Kinay (2022), teachers’ fidelity is another important factor when they
practice curricula’ elements in their lessons activities. In this direction, McLaughlin and Talbert
(2001) drew attention to high school teachers’ classroom practice. As a result, the implementation
and functionality of curricula are influenced by many factors that are important in terms of
educational experiences.

The findings obtained with quantitative and qualitative data showed consistent. The results
showed that the curricula’ functionality was at medium level in implementation process within the
third research question. In this sense, the positive views of qualitative data related to the curricula
elements’ functionality were respectively student’s appropriateness, functionality, learning-by-
doing, real-life appropriateness, adequacy, linking with real-life, progressivity, subject-related,
consistency, up-to-dateness, adequate materials, from easy to difficult, and teacher competence.
The theme are listed as in totaling 13. Demir and Demir’s (2012) research with high school teachers
showed that active participation, thinking development, interpretation skills, and students’
interaction supported our research’s positive views findings. Moreover, according to teachers’
views, curriculum’s elements were appropriate and applicable in terms of students’ needs (Coban,
2020). On the one hand, it can be related to the school opportunities or the teachers’ competence
in practice, and as Roehrig et al. (2007) explained that teachers’ beliefs and the schools’ level
factors are significant factors in the implementation process and their intsruction decisions. On the
other hand, it can be related to schools’ practices in the professional development of teachers which
differ from school to school (Kisa & Correnti, 2015). Besides, the negative views of qualitative
data related to the curricula’ functionality in practice were respectively partially functional, not
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being result-oriented, Inappropriate for students, insufficient real-life appropriateness, ineffectual,
need to be developed, not functional, not linking with real-life, inefficacy, learning-by-doing,
traditional assessment, insufficient school opportunity, inadequate material, traditional education,
not economic, not having contiguousness, not having distinctiveness, insufficient teacher
competence, not being subject-related, not having flexibility, not being students’ readiness level,
not havving equal opportunity, not being from near to far, not being up-to-dateness, not being from
concrete to abstract, insufficient coherency. The themes are listed as in totaling 26. When contents
of the codes are analysed, it can be said that the curricula elements’ functionality are related to
many factors, such as students’ readiness-level (Ciftci & Tatar, 2015), insufficient time, over-
crowded classrooms, standardization of curricula (Demirel, 2010), inflexibility, content’s
harmony, students’ interest-needs, and students’ appropriateness (Yiicel et al., 2017) as in this
research were shown. Moreover, that can be related to inadequate course materials, course hours,
and self-assessment factors (Izci & Eroglu, 2018; Yiice, 2018) as in communication approach, from
concrete to abstract, project-performance tasks which were criticized by teachers as negative
factors affecting the teaching-learning process, if they do not function appropriately (Merter et al.,
2012). The factors such as insufficient equipment, physical infrastructure of schools, technological
infrastructure, and teachers’ competence were seen as implementation of curricula problems by
teachers in practical terms (Demir & Demir, 2012) as do in this research. In this sense, it can be
said that teachers face many problems in implementation of curricula processes, most are related
to the students’ needs and teaching principles like linking with real-life experiences (Ciftci et al.,
2013; Keskin & Yazar, 2019). Besides, even if curricula’ elements cohere, the traditional
assessment is a handicap to the curricula elements’ functionality as seen in the difficulty of the
course subjects and the problem that different activities can not be applied in the same classroom
at the same time (Oztekin & Er, 2014). Probably, these findings can be also associated with the
fact that the curricula were not only structured within the framework of the constructivist approach,
but also they were structured under the influence of behavioral and cognitive approaches as well
(Kogakoglu, 2016). This is important because, some teachers also have behavioral approaches and
their pedagogical beliefs are another obstacle for implementation of curricula considering the point
of discussing their competencies (Handal & Herrington, 2003). Because, teachers' traditional or
constructivist approach beliefs and their self-efficacy towards students’ participation have an
important effect on implementation of curricula as well (Kabaoglu, 2015).

Conclusions and Suggestions

This study is limited to teachers’ views to determine curricula elements’ functionality from
their perspectives. However, compared to the other studies in literature, concerning the curricula’
functionality used in the past and today’s (most of them updated in 2018), many common problems
themes of the study found in similar findings. It is seen that each of the themes should be taken
into consideration and steps should be taken by all education stakeholders in line with curricula
elements’ functionality. For instance, detecting shortcomings in curricula, developing teaching
methods, and technical applications can increase students’ interest and success in education, even
if with the students have different readiness-levels (Deniz, 2020). Besides, teaching strategy-
method-technique, teaching principles, and materials (Giiven & Alan, 2017; Ozdemir, 2014), time
organization, flexibility, consistency, continuity, student-centered approach, interdisciplinary
approach (Tanriseven, 2015), scientificity, social realities (Akpinar, 2014), learners’ characteristics
(Sag, 2017) systematically assessment-evaluation (Fuchs et al., 1984), and current technological
developments (Demirtas, 2017) should be taken into account. As a result, this study is belived to
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have contributed to the field by determining these common problems from a wider perspective of
teachers. Regarding the reseach findings, the following conclusions can be made: Curriculum
development stakeholders should pay more attention to teachers’ experiences. Schools need to be
improved physically, instrumentally, and other curricula’ arrangements in line with both teachers’
and students’ needs. Experimental and correlation studies can be conducted for a better
understanding of curricula elements’ functionality. A study can also be conducted with teachers
working in other school types and levels to eliminate the limitation of teachers’ views in this
respect.
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Genis Tiirkce Ozet
Problem Durumu

Bugiiniin toplumlari, vizyon ve misyonlarini yasadiklart ¢agin gereklilikleri dogrultusunda
belirlemektedir. Ogretim programlarimin revize edilmesi de bu dogrultuda ortaya ¢ikmaktadir.
Programlar bilimsel, teknolojik gelisimler ve 21. yiizy1l becerileri dogrultusunda gelistirilmelidir.
Bununla birlikte, toplumsal ve bireysel ihtiyaclarin géz dniinde tutularak analiz, degerlendirme ve
gelistirme asamalarinin yapilmast énemli goriilmektedir (Slattery, 2006). Johnson'a (2001) gore,
bu ihtiyaclarin belirlenmesi, bunlarin nasil ele alinacagi ve mevcut programlarin hangi dogrultuda
revize edilecegi, egitim paydaslarinin konuya yeterince hazir olup olmadiklari ve konuyu yeterince
anlayip anlamadiklar1 agisindan oldukea tartismali bir konudur. Cilinkii 21. yiizy1l programlarinin
zorlu gereksinimleri, tiim egitim paydaslarinin 6zellikle de egitimde ve 6gretimde dogrudan rolii
olan 6gretmenlerin siirece katilimini gerektirmektedir (Basar, 2010). Bu agidan ele alindiginda,
giiniimiiz diinyasinda siireklilik gosteren degisimlerin nasil ele alinmasi gerektigi ve anlasilmasi,
disiplinler arasi bir yaklasim gerektirdigi i¢cin 6nemlidir (Visvizi vd., 2018). Dolayisiyla, bugiiniin
yenilik¢i toplumlari, egitim sistemlerini ve dgretim programlarini siireklilik gdsteren bir gelisim
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anlayisiyla ele alip degerlendirmelidir (Tan, 2011). En 1yi 6grenme yasantilarinin olusturulmasinda
ve 0gretim programlarinin uygulamasinda dnde gelenlerin yetkin dgretmenler oldugu goz oniinde
tutuldugunda onlarin bilgi, deneyim ve becerileri program gelistirme siirecinin merkezinde yer
almalidir (Alsubaie, 2016). Bu baglamda, program gelistirme uzmanlar1 konuya en 6nemli karar
vericiler olarak degil, (Carl, 2009) 6gretmenlerin aktif katilimlarin1 géz 6niinde bulundurarak
onlarin 6nerilerinden (Ramparsad, 2001) ve deneyimlerinden faydalanmalidirlar.

Bu c¢alisma, mevcut 6gretim programlarinin hedef, igerik, 6gretme-6grenme siireci ve
Olcme-degerlendirme Ogelerinin lise 6gretmenleri tarafindan degerlendirmesini amaclamaktadir.
Bu dogrultuda lise 6gretmenlerinin kullandiklar1 6gretim programlarinin islevselligine yonelik
gorislerinin hangi diizeyde oldugu ve onlarin ders etkinliklerini diizenlerken program 6gelerinin
islevselligini nasil degerlendirdiklerinin belirlenmesi amag¢lanmistir.

Yontem

Bu arastirmada, bilimsel aragtirma yontemlerinden karma arastirma yontemi kullanilmistir.
Bu yontem, nicel ve nitel yontemlerin sentezini olusturmaktadir. Bu sentez ile nicel aragtirmalarin
baglama odaklanamama ve nitel arastirmalarin da sonuglar1 genelleyememe yetersizlikleri ortadan
kaldirilir. Arastirmanin deseni, karma arastirma desenleri icerisinde yer alan yakinsayan paralel
desendir. Bu desende, her iki veri tiirli eszamanli olarak toplanir ve veriler ayr1 ayr1 analiz edilerek
bulgularin birbirini dogrulayip dogrulamadigina bakilmaktadir (Creswell, 2014).

Arastirmada nicel veriler, Bas (2016) tarafindan gelistirilen “Egitim Programlarini
Degerlendirme Olgegi” kullanilarak toplanmistir. Olgek hedef, icerik, 6gretme-6grenme siireci ve
O0lcme-degerlendirme olmak {izere toplamda dort boyuttan olusmaktadir. 35 maddeden olusan
Olcek, “kesinlikle katilmiyorum”, “katiliyorum”, “kararsizim”, “katiliyorum” ve “kesinlikle
katiliyorum” seceneklerinden olusan 5°li likert tipi bir 8lgme aracidir. Olgegin Bas tarafindan 0,92
olarak elde edilen Cronbach's Alpha giivenirlik katsayisi, bu ¢alismada 9,72 olarak elde edilmistir.

Arastirmada nitel veriler, lise 6gretmenlerinin ders etkinliklerini diizenlerken kullandiklar1
Ogretim programlar1 6gelerinin islevselligini belirlemeye yonelik olarak hazirlanmis bir sorudan ve
dort alt boyuttan olusan yari-yapilandirilmis bir gériisme formu kullanilarak elde edilmistir. Taslak
formun son hali, gerekli literatiir taramasi1 yapildiktan ve uzman goriisleri alindiktan sonra
verilmistir. Gorlisme formunun ilk boliimii katilimeilarin demografik bilgilerini kapsarken, ikinci
boliimii 6gretim programlar1 dgelerinin ders etkinlikleri agisindan gerekli diizeyde islevsel olup
olmadiklarina yonelik soruyu kapsamaktadir.

Arastirmanin  katilimcilari, Diyarbakir'in merkez ilgeleri (Baglar, Kayapinar, Sur,
Yenisehir) liselerinde gorev yapan 6gretmenlerden olugmaktadir. Katilimcilar, rastgele 6rnekleme
teknigiyle secilen 21 okulda gorev yapan 154 kadin ve 212 erkek olmak {izere toplamda 366
Ogretmeni kapsamaktadir. Aragtirma sonunda elde edilen nicel-nitel veri setleri, 6gretmenlerin
goniilli katilimiyla yiiz ylize yapilan goriismeler sonunda elde edilmistir.

Nicel veri analizleri, SPSS paket programi kullanilarak betimsel istatistikler, frekans, ylizde
ve standart sapma teknikleriyle yapilmistir. Katilimcilardan elde edilen toplam puanin ortalamasi,
aritmetik ortalama ile hesaplanmistir. Bununla birlikte, nitel verilerin analizinde yaygin olarak
kullanilan igerik analizi teknigi kullanilmistir. Bu kapsamda, ilk olarak gériisme formlarindaki nitel
veriler, her arastirmaci tarafindan kodlanmis, farkli temalar agisindan degerlendirilmis, 6gretmen
gorislerinin aralarindaki iligki tartisilmistir. Daha sonra, ortak temalar belirlenerek ikinci kodlama
asamasina gecilmistir. Belirlenen kod ve temalara iliskin literatiir taramasi yapilarak son asamada
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nihai degerlendirme tamamlanmistir. Arastirmanin i¢ giivenirligi i¢in yapilan veri toplama ve veri
analiz kontrolleri yapildiktan sonra, aragtirmanin dig giivenirligini saglamak i¢in ¢aligma siireci
tim ayrintilartyla agiklanmistir. Son olarak, kodlayici giivenirligini saglanmak i¢cin Miles ve
Huberman'in (2019) "Goriis Birligi Yiizdesi = Goriis Birligi / (Gortis Birligi + Goriis Ayrilig)
*100" formiilii kullanilmigtir. Bu dogrultuda, arastirmanin kodlayici glivenirligi, olumlu temalar
icin .84 olarak, olumsuz temalar icin de .81 olarak elde edilmistir. Boylece, kodlama tutarli olarak
olarak degerlendirilmis ve goriisme formlar1 O1, 02, O3, O12, ....... 035. seklinde kodlanarak
bilgisayara aktarilmistir.

Bulgular

Lise 6gretim programlarini 6gretmen goriisleri acisindan degerlendirmeyi amaglayan bu
caligmaya 366 Ogretmen goniillii olarak katilmistir. Arastirmanin birinci sorusu kapsaminda
yapilan istatistiksel analizlerden (aritmetik ortalama ve standart sapma analiz teknikleri) elde edilen
bulgular, 6gretmen goriislerinin toplam puan ortalamasinin kararsizim diizeyinde oldugunu
gostermistir. Ancak, Bilisim Teknolojileri 6gretmen goriislerinin katiliyorum diizeyinde oldugu
goriilmiistiir. Olcekten elde edilen aritmetik ortalama puanlar1 ve diizeyleri; hedef boyutunda
toplamda (3.16), icerik boyutunda (3.18), 6gretme-0grenme siireci boyutunda (3.06), 6lgme-
degerlendirme boyutunda (3.04) ve genel olarak (3.12) olarak elde edilmistir.

Lise dgretim programlarinin uygulama siirecindeki islevselligine yonelik olarak sorulan
ikinci soru kapsaminda nitel veri seti i¢in yapilan igerik analizi, olumlu ve olumsuz goriisler olmak
tizere iki farkli boyutta ele alinmigtir. Olumlu goriisler, 13 farkli tema altinda siralanmis ve bunlar
sirastyla en ¢ok islevsellik (f=15), ogretmen yeterligi (f=8) ve tutarlilik (f=7) temalarindan
olusurken, en az ise giincellik (f=1), yeterli materyal (f=1) ve kolaydan zora (f=1) temalar1
olusturmustur. Bununla birlikte, olumsuz goriisler 26 farkli tema altinda siralanmis ve en ¢ok
ogrenciye gore degil (= 30), islevsel degil (f=28) ve yetersiz (f=22) temalarmin ele alindigi
goriiliirken, en az aywt edici degil (f=1), yakindan uzaga degil (f=1) ve giincel degil (f=1)
temalarina degindikleri goriilmiistiir.

Tartisma ve Sonug

Bulgular, 6gretim programlarinin her 6gesinin islevsellik agisindan kararsizim diizeyinde
oldugunu gostermektedir. Literatiirde programlarin islevselliginin kismen oldugunu gdsteren
caligmalar olmakla beraber, program 6gelerinin kendi i¢inde tutarli oldugunu, ancak uygulama
acisindan islevsel olmadigini gosteren calismalar, arastirmanin bulgulariyla Ortiismektedir.
Calismada elde edilen bulgular dogrultusunda programlarin islevselligini etkileyen birgok faktdriin
oldugu goriilmektedir. Bu faktdrlerin en fazla 6gretim ilkelerinde yogunlastigi goriilmekle birlikte,
okullarin maddi ve fiziksel kosullarinin yetersizlikleri, 6gretmen yetkinliginin olmayisi, giincellik
ve tutarlilik gibi diger bir¢ok faktoriin, islevsellik acisindan 6nem tasidigi elde edilen bulgular
arasindadir.

Bilisim Teknolojileri 6gretmenlerinin goriislerinin katiliyorum diizeyinde olmasi, onlarin
diger brang 6gretmenlerine gore teknolojik gelismeleri ve yenilikleri kullanim ve derslerine entegre
etme davraniglarinin daha ¢ok gelismis olmasiyla iligkilendirildigi goriilmektedir. Dolayisiyla
programlarin islevselligi, 6gretmenlerin benimsedikleri yenilik¢i uygulamalar agisindan 6nemli bir
faktor olarak goriilmektedir. Programlarin nasil yapilandirildigir ve nasil etkilesim kuruldugu,
islevsellik bakimindan 6nemlidir. Sonug olarak, elde edilen bulgularin konuya daha genis bir bakis
acisindan bakilmasina ve alana 6gretmen goriisleri agisindan katki saglayacagi diisiiniilmektedir.
Arastirma bulgulariyla ilgili olarak su onerilerde bulunulmaktadir: Program gelistirme uzmanlari,
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bu siiregte 6gretmenlerin deneyimlerine daha fazla 6nem vermelidir. Okullarin fiziksel, aragsal ve
tim program degisikliklerini Ogretmen ve Ogrenci ihtiyaglari dogrultusunda ele alinip
yapilandirmasi onerilmektedir. Program 6gelerinin islevselliginin daha iyi anlasilmasi igin farkl
arastirmacilar tarafindan deneysel ve korelasyon caligmalar1 yapilabilir. Lise Ogretmenlerinin
gorlslerinin sinirliligini ortadan kaldirmak i¢in diger okul kademeleri ve tiirlerinde c¢alisan
ogretmenlerle de ¢alismalar yiiriitiilebilir.
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