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A STUDY ON TRANSLANGUAGING BEHAVIOURS OF TURKISH-
DANISH BILINGUAL STUDENTS IN TURKISH LESSONS!

Sedat Burak CORTEN" Fatma Biisra SUVERDEM™

ABSTRACT

The Kingdom of Denmark is a member of the European Union located in northwestern Europe, with a
significant Turkish immigrant population. According to the current data of the Ministry of Foreign Affairs,
Denmark hosts approximately 75 thousand Turkish immigrants which constitute the largest immigrant group in
the country. Among these immigrants, Turkish children generally have bilingual characteristics. Several studies
have been conducted on bilingual Turkish immigrant children in Denmark, and it has been observed that they
engage in code-switching, which is a dimension of translanguaging. In this respect, code-switching is defined as
a type of discourse that occurs when bilingual individuals switch between sentences. It can also involve
switching to the second language within the same sentence. Translanguaging, on the other hand, has received
less research attention in Turkey, but it is the use of linguistic resources by bilingual people to create meaning
and communicate with an individual who is fluent in two languages. Translanguaging also has points that differ
from code-switching. For example; translanguaging does not mean going back and forth between two different
languages but rather trying to communicate effectively by using two languages together. This research aims to
understand the frequency of using a language other than Turkish, in what situations and in what way, by
observing the translanguaging behaviours of four bilingual immigrant children living in Denmark in Turkish
lessons. During the case study research, data were collected by observing the translanguaging behaviours of
Turkish-Danish bilingual learners, aged 10-14, living in Copenhagen. Due to the limitations of the study, only
data from the first and last lessons are used. In addition, mixed scales have been developed for translanguaging.
Data were collected about the elements of asking questions, answering questions, making grammatical
explanations, doing homework, and speaking outside of class. Additionally, the findings reveal that
translanguaging is employed in noun-focused words, to support definitions, in digital contexts, and for practical
use. Based on these findings, similar characteristics were observed with the results of some studies, and it was
determined that the translanguaging approach has an important place in immigrant children's self-expression and
effective use of language.
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1. INTRODUCTION

The Kingdom of Denmark is a member of the European Union located in northwestern Europe with a
Turkish immigrant population. According to the Ministry of Foreign Affairs (2023) data, it hosts 75
thousands Turkish immigrants, and the largest immigrant group in the country is Turks. Looking from
past to present, it has been seen that although the number of Turkish immigrants living in Denmark is
increasing day by day, they face integration problems in terms of culture, economy and language.
Multiple studies have been conducted on these problems, and researchers have offered some
suggestions (Deveci, 2010; Larsen, 2008; Liebig, 2007; Ozcan, 2012). The type of immigrants who
experience some of the mentioned problems are Turkish children.

Turkish children of immigrant origin generally have bilingual characteristics. Bilingualism is the
ability to use two or more languages in situations requiring different types of communication in social
life (Baker, 2001). Bilingual Turkish children may experience disadvantages in the society they live
in. In such cases, they need to overcome their disadvantaged situations and use both their native
language and the language they have acquired or learned practically. This situation will be better
understood if we take into consideration the statement that according to Cummins (1979)
developmental interdependence theory, as the level of native language proficiency increases, second
language proficiency also increases positively. Studies conducted on bilingual Turkish immigrant
children in Denmark are based on the observation that they perform code-switching, which is a
dimension of translanguaging (Bican and Demir, 2018; Can, Jorgensen and Holmen. 1999; Deveci,
2010; Moller, Jorgensen and Holmen, 2014). In this respect, code-switching is defined as a type of
discourse that occurs when bilingual individuals switch between sentences or switch to the second
language within the same sentence (Jacobson, 1976).

Translanguaging, on the other hand, is a less-researched field in Turkey, but it is the fluent use of
linguistic resources in two languages by bilingual people to create meaning and communicate (Garcia
and Wei, 2014). As stated by CEFR (2020), it is also stated in the program that “interlingualism"
(translanguaging) is a behaviour performed by bilinguals and multilingual people and can cover more
than one language. Translanguaging also has its differences from code-switching. According to Karaca
(2019), the transition from one language to another (translanguaging) does not mean going back and
forth between two different language structures but rather trying to establish effective communication
by using two languages together (Karaca, 2019). While ensuring this effective communication, it has
been determined that the translanguaging approach facilitates language education (Carroll and Van
den Hoven, 2017; Garcia and Wei, 2014; Misir and Oztiirk, 2022).

This research aims to understand in what situations, way and frequency bilingual immigrant children
living in Denmark use other languages than Turkish, by observing their translanguaging behaviour in
Turkish lessons. In this way, the researchers observed if the use of other languages has a facilitating
effect on children’s learning processes.

2. METHOD
2.1 Model of the Research

The method of the research is a case study in which a limited system is discussed in depth (Merriam,
2018). A case study is a qualitative method in which data collection tools (observations, interviews,
audiovisuals, documents, reports) are used (Creswell, 2007).
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2.2 Research Group

The research group of this study consists of 4 learners and 1 instructor. Although the language levels
of the learners were close to each other, individuals between the ages of 10-14 were selected from
primary and secondary schools in Denmark. The instructor is a Turkish Language Teaching graduate.
Easily accessible case sampling was used when creating the research group. This sampling method
means that the researcher chooses a situation that is close and easy to access based on speed and
convenience. It is especially used when the researcher cannot use other sampling methods and
individuals are difficult to reach (Patton, 1987).

2.3 Data Collection

In the research, data were obtained by monitoring the learners for 5 months and transcribing the
authorized video recordings of the first and last lessons. In addition, different documents such as
observation notes and voice recordings were used. The unstructured observation type was preferred.
Unstructured observation consists of taking notes, writing a diary and collecting information
(Biiyiikoztiirk, et al., 2021). In the study, translanguaging and code-switching literature was examined
to create categories for data collection. In this study, 13 functions were examined in the data analysis
form developed by Karaca (2019) regarding language shifts within the framework of the concept of
translanguaging. These are in parallel with the categories determined by different researchers (Macaro,
2005; Polio and Duff, 1994; Sert, 2005):

* Introducing a word,

+ Confirming what has been said

* Answering the question,

« Exhibiting personal/extracurricular speeches,
« Continuing the activity,

* Providing grammar explanations

« Correcting an error,

» Asking a point that is not understood,

* Using an element of humour,

« Drawing attention to the error,

 Making explanations to avoid ambiguity,
* Using in homework.

In the translanguaging literature, instructors are often asked which language transition functions their
students use most often. Some researchers have listed the translanguaging functions determined for
this purpose similarly (Yuvayapan, 2019; Nambisan, 2014). These are:

* Explaining the concepts,
« Describing the vocabulary,
» Giving direction,

» Managing the classroom,
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» Providing feedback to students,
+ Connecting with students,
* Quickly understanding the situation between activities.

The "Evaluation Form in Terms of Translanguaging Functions” developed to examine the data in this
study was prepared mainly according to Karaca's (2019) data collection tool on the frequency of
translanguaging functions. Matching items of Yuvayapan (2019) and Nambisan (2014) were also
added to the form. Among these functions, the ones listed in Table 1 and Table 2 have been selected:

Table 1

Evaluation form items for students' translanguaging functions

1. Introducing a word,
2. Confirming what has been said,

3. Continuing the activity,

o

. Exhibiting personal/extracurricular speeches,
5. Answering the question,

6. Making grammar explanations,

7. Correcting an error,

8. Asking about a point that is not understood
9. Using an element of humour,

10. Drawing attention to the error,

11. Making explanations to avoid ambiguity,
12. Using it in homework,

13. Giving directions,

14. Quickly understanding the situation between activities,

15. Explaining the concepts.

Table 2

Evaluation form items for the instructor’s translanguaging functions

1. Explaining the concepts,

2. Describing the vocabulary,

3. Making grammar explanations,
4. Giving directions,

5. Managing the classroom,
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6. Providing feedback to students,

7. Connecting with students

8. Quickly understanding the situation between activities.

2.4 Analysis of Data

In this research, “content analysis” was used in the data analysis phase. Content analysis can be used
with other methods, and observation is used to analyse data from interviews. In this respect, the
researcher determines his purpose in advance, organizes the categories, collects the data, then
interprets the findings through coding and reaches a conclusion (Biiyiikoztiirk, et al., 2020). It was also
used in descriptive analysis in data analysis. Cohen, Manion and Morrison (2011) define descriptive
content analysis as determining the trend by examining, analysing and summarizing written data. In
this respect, this method of analysis was preferred in the study to determine the frequency and
percentage.

2.5 Validity and Reliability

Creswell (2007, p. 253) stated that recording and transcribing detailed field notes with a high-quality
audio/video recorder increases reliability. For this reason, following the paths followed in the research
according to the principles of transcribing the video and audio recordings and examining them
according to the data form makes the research appropriate.

3. FINDINGS

By examining the records, the functions performed by the learners and the instructor were recorded
with a form. In this respect, the frequency of use of the functions is presented. It was determined in the
research how much translanguaging functions were used by which learner in which course. Since the
instructor taught one-on-one lessons with each learner, the instructor's data was not entered
individually but in front of the learner to whom he taught the lesson. Table 3 summarizes this
situation.

Table 3

The frequency of the translanguaging functions’ use by the learners and the instructor in the first and
last lessons

Sl (W S2 11 S3 11 S4 11 Frequency
First 6 1 3 - 6 - 15 1 32
Lesson
Last 9 1 1 - - - 8 2 21
Lesson
Total 15 2 4 - 6 - 23 3 53
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According to Table 3, the frequency of translanguaging functions used by learners in the first lesson
was determined to be 32. In the last lesson, this frequency was determined as 21. It can be seen in the
table that the learners and the instructor resorted to translanguaging a total of 53 times. 14 resorted to
translanguaging the most. It was determined that he applied a total of 23 times in the first and last
lessons. It was observed that the instructor resorted to translanguaging 3 times during the lesson with
the mentioned student. From this perspective, when the learner used the language the most, the
instructor also used it the most. Secondly, it was observed that 11 resorted to translanguaging 15 times.
Here the instructor resorted to translanguaging twice. Among the learners, 12 was the one who used
translanguaging functions the least. It was seen in the research that he used it 4 times.

The display of which and how often the learners use the translanguaging functions obtained from the
learners can be listed as follows:

explaining the concept

Quickly understanding the situation
between activities

explanation to avoid ambiguity

drawing attention to the error -
asking about a point that is not
understood [ R R — )
correcting an error -

exhibiting personal/extracurricular
speeches

continuing the activity
confirming what has been said

introducing a word

0 2 4 6 8 10 12 14

Figure 1. The translanguaging functions obtained from the learners and their frequency

Figure 1 shows that the most used function is "quickly understanding the situation between activities”
Then comes the function " asking about a point that is not understood ". Thirdly, there is the function
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of "continuing the activity”. According to the findings, examples of situations where translanguaging
functions are most frequently detected will be given below.

Example 1. The use of the function of "Quickly understanding the situation between activities” by S4

E: Peki evcil hayvanin var nu?

O4: Ahm.iki dog iki kus.

Example 2. The use of the function “asking for a point that is not understood” by S1

E: Dedesi evet babannesi.Yok babas1 demek istedim.Degil mi? Aile ve arka-

daslariyla neler yapiyor?

O1: Hvad sagde du?... Simdi yiiz degistirmesi yapacagim.

Example 3. The use of the function “confirming what has been said” by S3

E: Yogun geciyor desene tatillerde bu isi yapiyorsun samirim?

03: Ja. Tatillerde skola oluyor.

There are also functions that have never been detected in research such as "using an element of
humour”, “using it in homework” and “giving directions”. Apart from this, there are functions, of
which only a few examples are detected in the video and audio recordings: “Exhibiting
personal/extracurricular speeches”, “making grammar explanations”, “correcting the error”, and
“drawing attention to the error” are among them. Below are functions of which only one example is
available.

Example 4. The use of the function “exhibiting personal/extracurricular speeches” by S4

E: Merhaba O4 nasilsm? Neler yaptn bugiin goriismeyeli?
04: Gym’den geldim. Iyiyim. Saat kac orada?

Example 5. The use of the function “making grammatical explanations” by S4

E: Metnin sorularmi cevaplayalm. Mesela dzne ve nesneyi bulahm. Bunlardan gézin korkmasin.
ingi]izce’ de nasil bir siralama vardir. Yiiklem sonda degil mi? Verb sondadir.

04: Subject / Verb / Object ?

Example 6. The use of function “correcting the error” by S2

E: Hangi sporlar: yapmay: seviyorsun?

02: Fodbold, aman futbol. Basket oynarim.

The nature and the frequency of the translanguaging functions used by the instructor are listed as
follows:
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Quickly understanding of the situation between
activities

providing feedback to students

explaining the concepts

making grammar explanations _

0 0,5 1 1,5 2 2,5 3

Figure 2. The nature and the frequency of the translanguaging functions used by the instructor

Figure 2 shows that there are 6 uses instead of 5 as in Table 3. This situation occurred because the
expression used by the instructor in the lesson with S4 was used both to quickly understand the
situation between activities and to give feedback to the learners. When we look at the general data in
the table, it is seen that the use of “explaining the concepts” function by the instructor and the function
"quickly understanding the situation between activities” by the instructor are both used twice. The
functions “making grammar explanations” and “providing feedback to students” by the instructor were
used only once. An example of the most commonly used situations will be given below.

Example 4. Use of the "explaining the concepts" function by the instructor

O1: Bu nedir? Due?
E: Due bir kustur. Tiirkcesi giivercin.

Example 5. Use of the “making grammar explanations” function by the instructor

E: Metnin sorularmi cevaplayalim. Mesela ozne ve nesneyi bulahm. Bunlardan goziin korkmasin,
ingi]izce’ de nasil bir siralama vardir. Yiiklem sonda degil mi? Verb sondadir.

04: Subject / Verb / Object ?

Example 6. Use of the “providing feedback to students” function by the instructor

O4: Fontzne? Shopping Mall’da var ama Tiirkcesini bilmiyordum.

E: Shopping Mall’da alisveris merkezidir.
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4. RESULTS, DISCUSSION, AND SUGGESTIONS

By observing the translanguaging behaviour of bilingual immigrant children living in Denmark in
Turkish lessons, the frequency of using a language other than Turkish and in what situations they
resort to translanguaging was examined. In line with the aims of the research, the case study was
conducted through video, audio and note recordings of 4 students and 1 instructor, who were selected
with an easily accessible sample whose permission was obtained. It was examined according to the
"Evaluation Form in Terms of Translanguaging Functions”, which was created by taking into account
the function classifications of translanguaging and code-switching in the literature by Karaca (2019),
Yuvayapan (2019), Nambisan (2014). As a result of the research, different findings were obtained.

The frequency of translanguaging functions’ use by the learners and the instructor in the first and last
lessons was examined. According to the findings shown in Table 3, it was observed that the use of
translanguaging was higher in the first lessons than in the last lessons. It can be said that learners
reduce translanguaging in the last lessons. Data shows that S4 resorted to translanguaging the most. It
was determined that he used translanguaging 23 times. In this respect, it was observed that the learner
used translanguaging as a tool to express himself and exhibited effective expressions compared to
other learners. It was observed that the instructor resorted to translanguaging 3 times in his
communication with T4. The learner and the instructor can be seen to encourage each other in their
use of translanguaging. It proves the idea that if the learner uses translanguaging, teachers/instructors
are more likely to allow translanguaging in classroom interactions (group work, teacher/learner
conversations, etc.) (Canagarajah, 2011). In terms of findings, in other determined data, S1 resorted to
translanguaging 15 times. Here the instructor used translanguaging twice. Among the learners, S2 was
the one who used translanguaging functions the least. Here, the instructor did not make any use of
translanguaging in his interaction with S2. While the learner may think that the usage is low because
he/she has a certain awareness in terms of Turkish usage, this situation has likely occurred because the
learner prefers limited expressions in terms of vocabulary. Other accessed data is about the nature and
the frequency of the translanguaging functions used by the learners: "quickly understanding of the
situation between activities" was the most detected function. Then, "asking about a point that is not
understood” and thirdly, "maintaining the activity" were seen as the most frequently used functions.
From this perspective, understanding the situation quickly, that is, using translanguaging for
practicality, is a widely used feature. The findings lead us to the same conclusion as the researchers
who found that the translanguaging approach facilitates understanding while providing effective
communication and education process (Carroll and Van den Hoven, 2017; Misir and Oztiirk, 2022;
Garcia and Wei, 2014). Apart from this, the functions that were never used were determined as "using
humour”, “using it in homework”, “giving directions”. According to CEFR (2020), humour, which is
an important element, especially in socialization and transfer skills, is understood through research
that its use refers to individuals above the B2 level, and in this respect, the learners are not at the C
level. It was observed that the instructor proceeded with the lessons according to the level of the
learners and did not use these situations. However, it has also been found that, although rare, the
instructor uses English, a language other than Danish and Turkish, known to both parties, in cases
where the learner does not understand. This situation is seen in the function of "making grammatical
explanations”. Another situation observed in the research is that S2 used Danish nouns to correct the
mistake, while S4 preferred universally known English usages other than Danish and Turkish, such as
the expression "Gym" when he exhibited personal/extracurricular speeches. Another finding that
should be discussed is that the instructor uses more the function of “explaining the concepts” and the
function of “quickly understanding the situation between activities”. As can be understood from all



these findings, both learners and instructors used translanguaging for understanding, effective
communication, and using linguistic resources for educational purposes fluently in two languages.
Likewise, it has been observed that the use of translanguaging does not harm language learning and
significantly facilitates the work of instructors in terms of time and the permanence of information. In
this way, even phenomena that are difficult to explain can be explained.

The research also guides educators and researchers by presenting different suggestions for using
translanguaging in lessons. More than one suggestion can be made, taking into account the importance
of the suggestions for educators who teach Turkish to foreigners and individuals who teach Turkish to
Turkish children of immigrant origin or work on it. First of all, it has been observed that
translanguaging provides practicality in language learning and increases learners' self-confidence in
their speaking skills. In this respect, the instructor must reach a certain awareness about
translanguaging. Another suggestion to be made is that instructors can't know every language in
communities where different languages are spoken. However, if the audience is more homogeneous, it
seems beneficial for the instructor to know the L2 they speak. In this way, the mindset of the learners
can be better understood.

Additionally, translanguaging can help educators understand that learners' perceptions of learning
Turkish may vary and try to teach the language in empathic ways. In addition, activities that will
enable learners to use translanguaging can be planned by using Web 2.0 or Web 3.0 applications. In
this way, research can be conducted on students' expression skills (writing, speaking). The last
suggestion to be mentioned is the finding that learners in Northwest European countries (for example,
Denmark, as in this study) have more than one language. Learners should be enabled to reveal their
vocabulary knowledge in other languages and thus associate them with the words in the other
language they have learned. In this way, they will be able to explain the concepts better.
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TURKCE-DANCA iKi DIiLLi OGRENCILERIN TURKCE
DERSLERINDEKI DILLER OTESILiK DAVRANISLARI iLE iLGILi
BIR ARASTIRMA!

Sedat Burak CORTEN" Fatma Biisra SUVERDEM™

OZET

Danimarka Kralligi, kuzeybatt Avrupa’da bulunan ve Tiirk gégmen niifusunun bulundugu Avrupa Birligi iiyesi
bir devlettir. Disisleri Bakanligi giincel verilerine gore Tiirk gdgmenlerin sayist 75 bin kisi olmakla beraber
iilkedeki en biiyiik gd¢men grubunu olusturmaktadir. Bu belirtilen gé¢menler icerisinde Tiirk ¢ocuklari, genel
olarak iki dillilik 6zellikleri barindirmaktadir. Danimarka’da iki dilli Tiirk gégmen c¢ocuklari hakkinda bir¢cok
arastirma yapilmis, diller 6tesiligin bir boyutu olan kod degistirmeyi gergeklestirdikleri gézlenmistir. Bu agidan
kod degistirme, iki dilli bireylerin ciimleler arasinda gegis yaptiginda ya da ayni ciimle i¢inde ikinci dile gegis
yaptig1 zaman olusan bir sdylem tiirli olarak tanimlanir. Diller 6tesilik ise Tiirkiye’de daha az arastirilan bir konu
olmakla birlikte iki dilli bireylerin anlam olusturmak, iletisim kurmak amagh dilsel kaynaklari, iki dilde akici
olarak kullanmasidir. Diller &tesiligin aym zamanda kod degistirmeden ayrilan noktalar1 vardir. Ornegin; diller
otesilik iki farkli dil yapisi arasinda gidip gelmek degil, daha ¢ok iki dili bir arada kullanarak etkili bir iletigim
kurmaya c¢aligmaktir. Bu aragtirmanin amaci, Danimarka’da yasayan iki dilli gégmen kokenli dort ¢ocugun
Tiirkge derslerindeki diller Gtesilik davranislarini gézlemleyerek Tiirkge disinda bir dile bagvurma sikligint ve
hangi durumlarda ve hangi sekilde basvurdugunu anlamaktadir. Caligma yontem olarak sinirlt bir sistemin
derinlemesine ele alindig1 vaka galigmasi yontemiyle incelenecektir. Vaka g¢aligmasi, veri toplama araglariin
(gozlemler, goriismeler, gorsel-isitseller, dokiimanlar, raporlarin kullanildigt nitel bir yontemdir. Arastirmada
veriler yonteme uygun sekilde, Kopenhag’da yasayan ve Tiirk¢e derslerine katilan 10-14 yasindaki Tiirkge-
Danca iki dilli 6grenicilerin ders esnasinda sergiledigi diller 6tesilik davranislar: bes ay boyunca gézlemlenerek
toplanmistir. Calismanin siurlilii dolayisiyla yalnizea ilk ve son dersteki veriler kullanilmistir. Ayrica karma
Olgekler gelistirilerek diller otesilige yonelik; soru sorma, cevaplama, dil bilgisi agiklamalar1 yapma, ddev
yapma, ders dis1 konugsma unsurlar1 hakkinda veriler toplanmistir. Bu verilere ek olarak diller 6tesiligin isim
odakli kelimelerde, tanimlar1 destekleme yoluyla, dijital kullanimlarda ya da dili pratiklestirme amaciyla
kullanildigina yonelik bulgulara rastlanmistir. Bu bulgulardan yola ¢ikarak bazi arastirmalarin eristigi sonuglarla
benzer 6zellikler goriilmiis ve ortak bir kant olarak gogmen kokenli ¢ocuklarin kendini ifade etmede ve dili etkin
kullanmada diller 6tesilik yaklagiminin 6nemli yerinin oldugu tespit edilmistir.

Anahtar Kelimeler: Diller 6tesilik, kod degistirme, Tiirkge-Danca iki dillilik, Tiirkge dersleri.
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1. GIRIS

Danimarka Kralligi, kuzeybati Avrupa’da bulunan ve Tiirk gé¢men niifusunun bulundugu Avrupa
Birligi tiyesi bir devlettir. Disisleri Bakanlig1 (2023) giincel verilerine gore Tiirk gécmenlerin sayis1 75
bin olmakla beraber iilkedeki en biiyiikk gogmen grubunu Tiirkler olusturmaktadir. Gegmisten
glinimiize bakildiginda Danimarka’da yasayan Tiirk gd¢menlerin sayilar1 her gegen giin artmakla
birlikte kiiltlir, ekonomi, dil acisindan entegrasyon sorunlari ile karsilastiklar1 goriilmiistiir. Bu
sorunlarla ilgili birden fazla arastirma yapilmis ve arastirmacilar tarafindan ¢oziim Onerileri
sunulmustur (Deveci, 2010; Larsen,2008; Liebig, 2007; Ozcan, 2012). Bahsi gecen sorunlardan
bazilarini yasayan gd¢men tipi ise Tiirk ¢ocuklaridir.

Gogmen kokenli Tiirk ¢ocuklar genellikle iki dillilik dzellikleri barmdirmaktadir. Iki dillilik, iki ya da
daha fazla dili, toplumsal yasamda farkli iletisim tiirii gerektiren durumlarda kullanabilme becerisi
olarak tamimlanir (Baker, 2001). iki dilli Tiirk ¢ocuklarmn yasadiklari toplumda karsilasabilecekleri
dezavantajli durumlara ragmen hem ana dillerini hem de bulunduklar iilkenin dilini glinliik hayatta
kullanmalar1 gerekmektedir. Cummins’in (1979) gelisimsel bagimlilik kuramina gore ana dili
yeterlilik diizeyi arttik¢a, ikinci dil yeterliliginin de artacagi savi temel alinirsa bu durumun 6nemi
daha iyi anlasilacaktir. Danimarka’da iki dilli Tiirk gogmen c¢ocuklart hakkinda yapilan aragtirmalar
diller 6tesiligin bir boyutu olan kod degistirmeyi gerceklestirdiklerini gostermistir (Bican ve Demir,
2018; Can, Jorgensen ve Holmen. 1999; Deveci, 2010; Moller, Jorgensen ve Holmen, 2014). Bu
acidan kod degistirme, iki dilli bireylerin ciimleler arasinda ya da ayni ciimle iginde bir dilden digerine
gecis yapmasi olarak tanimlanir (Jacobson, 1976).

Diller &tesilik ise Tiirkiye’de daha az arastirilan bir konu olup iki dilli insanlarin anlam olusturmak,
iletisim kurmak amagh dilsel kaynaklari, iki dilde akici olarak kullanmasidir (Garcia ve Wei, 2014).
D-AOBM’nin (2020) belirttigi sekliyle ayn1 zamanda “Diller aras1 gegislilik” (diller &tesilik) iki
dilliler ve ¢ogul dilli kisiler tarafindan yapilan ve birden fazla dili kapsayabilen bir davranigtir. Diller
Otesiligin ayni zamanda kod degistirmeden ayrilan noktalari vardir. Karaca’nin (2019) tabirine gore
“dil gecisi” (diller otesilik) iki farkli dil yapis1 arasinda gidip gelmek degil, daha ziyade iki dili bir
arada kullanarak etkili bir iletisim kurmaya ¢aligmak anlamina gelmektedir (Karaca, 2019). Bu etkili
iletisim saglanirken diller Gtesiligin yaklagiminin dil egitimini kolaylastirict bir roliiniin oldugu tespit
edilmistir (Carroll ve Van den Hoven, 2017; Garcia ve Wei, 2014; Misir ve Oztiirk, 2022).

Bu arastirmanin amaci, Danimarka’da yasayan iki dilli go¢men kokenli dort ¢ocugun Tiirkce
derslerindeki diller 6tesilik davranislarini gézlemleyerek Tiirkge disinda bir dile bagvurma sikligini ve
hangi durumlarda ve hangi sekilde basvurdugunu anlamaktir. Bu sayede arastirmacilarin 6ne siirdiigii
gibi diller otesilik kullanimin dil 6gretiminde kolaylastirici bir etkisinin olup olmadiginin tespit
edilmesi amaglanmustir.

2. YONTEM
2.1 Arastirmanin Modeli

Aragtirmanin yontemi, sinirh bir sistemin derinlemesine ele alindigi vaka g¢aligmasidir (Merriam,
2018). Vaka calismasi, veri toplama araglarinin (gézlemler, goriismeler, gorsel-isitseller, dokiimanlar,
raporlar) kullanildigi nitel bir yontemdir (Creswell, 2007).
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2.2. Calisma Grubu

Calisma grubu kapsaminda 4 &grenici ve 1 egitici arastirmaya dahil edilmistir. Ogrenicilerin dil
diizeyleri birbirlerine yakin olmakla birlikte Danimarka’da okuyan ilkokul ve ortaokul 6grenicileri
arasindan yaslar1 10-14 yas aras1 kisiler secilmistir. Egitici ise Tiirkce Ogretmenligi mezunu bir
egitmendir. Calisma grubu olusturulurken kolay ulasilabilir durum 6rneklemesine bagvurulmustur. Bu
ornekleme yontemi, aragtirmacinin yakin olan ve erisilmesi kolay olan bir durumu hiz ve uygunluga
gore segmesi anlamma gelir. Ozellikle aragtirmacinin diger drnekleme yontemlerini kullanamadigs,
bireylere zor erigildiginde kullanilmaktadir (Patton, 1987).

2.3.Verilerin Toplanmasi

Arastirmada veriler 5 ay boyunca dgrenicilerin izlenmesiyle ilk ve son ders olmak iizere izinli video
kayitlariin transkript edilmesi yoluyla elde edilmistir. Ayrica gdzlem notlari, ses kayitlar1 gibi farkli
dokiimanlardan faydalanilmigtir. G6zlem tiirii olarak yapilandirilmamis gézlem tiirii tercih edilmistir.
Yapilandirilmamis gozlem; not tutma, giinliik yazma ve bilgi toplama seklindedir (Biiytiikoztiirk, vd.,
2021). Arastirmada veri toplama amagh kategori olusturmak icin diller 6tesilik ve kod degistirme
literatlirli incelenmistir. Bu c¢alismada diller oOtesilik kavrami gergevesinde incelenen ancak kendi
calismasinda ifade edildigi sekliyle “dil degisimine iliskin Karaca’nin (2019) gelistirdigi veri
inceleme formunda 13 islev {izerinde durulmustur. Bunlar farkli arastirmacilarinin (Macaro, 2005;
Polio ve Duff, 1994; Sert, 2005), belirlemis oldugu kategorilerle paralellikte gostermektedir:

e Bir kelimeyi tanitmak,

e Soyleneni onaylamak

e Soruya cevap vermek,

o Kisisel/ Ders dis1 konugmalar sergilemek,
e Etkinligi siirdiirmek,

e Dil bilgisi agiklamalar1

e Yanlis1 diizeltmek,

e Anlasilmayan bir noktay1 sormak,

e Mizah unsuru kullanmak,

e Yanlisa dikkat ¢ekmek,

e Anlam karmasasini 6nlemek i¢in agiklama yapmak,
e (Odevde kullanmak.

Diller &tesilik literatiiriinde ise genellikle ogreticilere, 6grenicilerin hangi diller 6tesilik islevlerini
siklikla kullandiklar1 sorulmustur. Buna yonelik belirlenen diller 6tesilik islevleri bazi arastirmacilar
tarafindan benzer sekilde siralanmistir (Yuvayapan, 2019; Nambisan, 2014). Bunlar asagidaki gibidir:

e Kavramlar agiklamak,
e Kelime dagarcigim tarif etmek,
e Yo6n vermek amacli kullanim,

e  Sinif yOnetimi igin,
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e Ogrencilere geri bildirim vermek igin,
e Ogrencilerle bag kurmak icin
e Faaliyetler arasinda hizlica durumun anlagilmasi i¢in kullanim.

Bu calismadaki verilerin incelenmesi igin gelistirilen “Diller Otesilik Islevleri Acisindan
Degerlendirme Formu” agirlikli olarak Karaca’nin (2019) dil degisimi iglevlerinin siklig ile ilgili veri
toplama aracina gore hazirlanmis Yuvayapan (2019) ve Nambisan’in (2014) uyusan maddeleri de
forma eklenmistir. Bu islevlerden Tablo 1 ve Tablo 2’de belirtilenleri se¢ilmistir:

Tablo 1

Oésrenicilerin diller otesilik islevleri icin degerlendirme formu maddeleri

1.Bir kelimeyi tanitmak,

2.S6yleneni onaylamak dogrulamak,

3.Etkinligi slirdiirmek,

4 Kisisel/ Ders dis1 konusmalar sergilemek,

5.Soruyu cevaplamak,

6.Dil bilgisi agiklamalar1 yapmak,

7.Yanlis1 diizeltmek,

8.Anlagilmayan bir noktay1 sormak,

9.Mizah unsuru kullanmak,

10.Yanlisa dikkat ¢ekmek,

11.Anlam karmagasini 6nlemek icin agiklama yapmak,
12.0devde kullanmak,

13. Yo6n vermek amagli kullanmak,

14. Faaliyetler arasinda hizlica durumun anlagilmasini saglamak,

15. Kavramlari agiklamak.

Tablo 2

Egiticinin diller otesilik islevleri igin degerlendirme formu maddeleri

1.Kavramlar agiklamak,

2.Kelime dagarcigin tarif etmek,

3. Dil bilgisi a¢iklamalarinda bulunmak,
4.Y6n vermek amagli kullanmak,

5.Smif yonetimi igin, kullanmak,
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6.0grencilere geri bildirim vermek,

7.0grencilerle bag kurmak igin kullanmak,

8.Faaliyetler arasinda hizlica durumun anlagilmasi i¢in kullanmak,

2.4.Verilerin Analizi

Bu arastirmada verilerin analizi asamasinda “igerik analizi” kullamlmustir. Igerik analizi, diger
yontemlerle kullanilabilir ve gézlem, goriismelerden elde edilen verilerin analizinde kullanilmaktadir.
Bu agidan aragtirmact onceden amacimi belirler, kategorileri diizenler, verileri toplar, ardindan
kodlama yoluyla bulgular1 yorumlar ve sonuca ulasir (Biiyiikoztiirk, vd., 2020). Verilerin analizinde
ayn1 zamanda betimsel analiz de kullanilmistir. Cohen, Manion ve Morrison (2011) betimsel igerik
analizi yazili verilerin incelenmesi, analiz edilmesi ve Ozetlenmesi yoluyla egilimin belirlenmesi
olarak ifade etmektedir. Bu acidan arastirmada sikligm ve yiizdeligin belirlenmesi i¢in bu analiz yolu
tercih edilmistir.

2.5. Gegerlilik ve Giivenilirlik

Creswell (2007, s. 253), detayli alan notlariin yiiksek kalitede bir ses / goriintii kayit cihazi ile
kaydedilmesi ve yaziya aktarilmasinin giivenirligi artirdigini sdylemistir. Bu nedenle arastirmada
izlenen yollarin video ve ses kayitlarinin yaziya dokiilmesi ve veri formuna gore incelenmesi
esaslarina gore takip edilmesi arastirmay1 uygun kilmaktadir.

3. BULGULAR

Kayitlarin incelenmesiyle 6grenicilerin ve egiticinin kullanmis oldugu islevler form ile kaydedilmistir.
Bu agidan islevlerin kullanim siklig1 g6z 6niine serilmistir. Hangi 6grenicinin hangi derste ve hangi
siklikla diller otesilik islevlerini kullandig1 arastirmada tespit edilmistir. Egitici her 6grenici ile teke
tek ders islediginden egiticinin verileri tek sekilde girilmemis dersi isledigi 6grenicinin karsisina
veriler girilmistir. Tablo 3 bu durumu 6zetlemektedir:

Tablo 3

Ogrenicilerin ve egiticinin diller étesilik islevlerini ilk ve son derslerde kullanma siklig

01 El 02 El 03 El 04 El Kullanim
Siklig1
Ik Ders 6 1 3 - 6 - 15 1 32
SonDers 9 1 1 - - - 8 2 21
Toplam 15 2 4 - 6 - 23 3 53
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Tablo 3’e gore ilk derste 6grenicilerin diller 6tesilik iglevlerinin kullanim sikligi 32 olarak tespit
edilmistir. Son derste bu siklik 21 olarak tespit edilmistir. Toplam 53 kez 6greniciler ve egiticinin
diller tesilige bagvurdugu tabloda goriilebilir. En fazla O4 diller 6tesilige basvurmustur. ilk ve son
derste toplam 23 defa bagvurdugu tespit edilmistir. Bahsi gecen 6grenici ile yapilan derste egiticinin 3
defa diller 6tesilige bagvurdugu goriilmiistiir. Bu agidan bakildiginda 6grenicinin en fazla diller 6tesine
basvurdugu durumda egitici de en fazla kullanimi gergeklestirmistir. Ikinci olarak O1’in 15 kez diller
otesilige basvurdugu goriilmiistiir. Burada egitici 2 defa diller 6tesilige basvurmustur. Ogreniciler
arasindan diller 6tesilik islevlerine en az bagvuran ise O2 olmustur. 4 kez kullandig1 arastirmada
gorilmiistiir.

Ogrenicilerden elde edilen diller dtesilik islevlerinin hangilerinin ne siklikta kullanildiklar: asagidaki
grafikte gosterilmektedir:

Kavrami agiklamak

Faaliyetler arasinda hizlica durumun anlasiimasini
saglamak

Anlam karmasasini dnlemek i¢in agiklama yapmak

Yanlisa dikkat cekmek

Yanhsi dizeltmek

Kisisel/ders disi konusmalar sergilemek
Etkinligi sirdirmek

Soyleneni onaylamak ve dogrulamak

Bir kelimeyi tanitmak

[ 4]
B
N
2]
Anlagilmayan bir noktayi sormak _
B
N
T T
I
3

0 2 4 6 8 10 12 14

Sekil 1. Ogrenicilerden elde edilen diller 6tesilik islevlerinin tiirii ve kullanim siklig1

Sekil 1 incelendiginde aragtirmada en fazla kullanilan islevin “faaliyetler arasinda hizlica durumun
anlasilmasini saglamak” oldugu goriilmiistiir. Ardindan ise “anlasilmayan bir noktay1 sormak” ifadesi
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gelmektedir. Ugiincii olarak ise “etkinligi siirdiirmek” islevi gelmektedir. Bulgulara gore diller 6tesilik
islevlerinin en fazla tespit edildigi durumlarin 6rnegi asagida verilmistir.

Ornek 1. “Faaliyetler arasinda hizlica durumun anlasilmasini saglamak” islevinin O4 tarafindan
kullanim1

E: Peki evcil hayvanin var om?

04: Ahm,iki dog iki kus.

Ornek 2. “Anlasilmayan bir noktay1 sormak” islevinin O1 tarafindan kullanimi

E: Dedesi evet babannesi.Yok babas1 demek istedim.Degil mi? Aile ve arka-

daslariyla neler yapiyor?

O1: Hvad sagde du?... Simdi yiiz degistirmesi yapacagim.

Ornek 3. “Soyleneni onaylamak” islevinin O3 tarafindan kullanimi

E: Yogun geciyor desene tatillerde bu isi yapiyorsun sanirim?

03: Ja. Tatillerde skola oluyor.

Arastirmada ayn1 zamanda hig tespit edilemeyen islevler de bulunmaktadir. “Mizah unsuru kullanmak,
O0devde kullanmak, yon vermek amagli kullanim” durumlari kullanilmayan iglevleri igermektedir.
Bunun haricinde video ve ses kayitlarinda tespit edilen sadece bir 6rnegi olan islevler de vardir:
“Kisisel/ ders dig1 konugmalar sergilemek, dil bilgisi agiklamalar1 yapmak, yanlig1 diizeltmek, yanliga
dikkat ¢ekmek™ bu durumlardandir. Asagida sadece bir 6rnegi bulunan islevler verilmistir.

Ornek 4. “Kisisel/ders dis1 konusmalar sergilemek” islevinin O4 tarafindan kullaninm

E: Merhaba O4 nasilsm? Neler yaptin bugiin goriismeyeli?
04: Gym’den geldim. Iyiyim. Saat kac orada?

Ornek 5. “Dil bilgisi agiklamalar1 yapmak” islevinin O4 tarafindan kullanimi

E: Metnin sorularim cevaplayahm. Mesela dzne ve nesneyi bulahm. Bunlardan gézin korkmasin.
Ingilizce’ de nasil bir siralama vardir. Yiiklem sonda degil mi? Verb sondadir.

04: Subject / Verb / Object ?

Ornek 6. “Yanlis1 diizeltmek” islevinin O2 tarafindan kullanim1

E: Hangi sporlar: yapmayi seviyorsun?

02: Fodbold, aman futbol. Basket oynarim.

Egiticiden elde edilen diller 6tesilik islevlerinin tiirii ve kullanim siklig1 asagida gosterilmistir:
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Faaliyetler arasinda hizlica durumun anlasiimasini
saglamak

Ogrenicilere geri bildirim vermek
Dil bilgisi agiklamalarinda bulunmak

Kavrami agiklamak

0 0,5 1 1,5 2 2,5 3

Sekil 2. Egiticinin kullandi81 diller 6tesilik islevlerinin tiirii ve kullanim siklig1

Sekil 2’ye bakildiginda oncelikle Tablo 3’te goriilen 5 kullanim yerine burada 6 kullanim dikkat
cekmektedir. Bunun sebebi egiticinin O4 ile isledigi derste kullandigi ifadenin hem faaliyetler arasinda
hizlica durumun anlagilmast i¢in hem de Ogrenicilere geri bildirim vermek amacgh kullanilmig
olmasidir. Tablodaki genel verilere bakildiginda ise “kavramlar1 agiklamak™ islevi ile “faaliyetler
arasinda hizlica durumun anlasilmasini saglamak™ islevinin egitici tarafindan ayni siklikta kullanildigi
(2 defa) goriilmiistiir. “Dil bilgisi agiklamalarinda bulunmak™ ve “6grencilere geri bildirim vermek”
islevleri ise egitici tarafindan sadece birer defa kullanilmistir. Asagida en fazla kullanilan iglevlere
birer 6rnek verilmistir.

Ornek 4, “Kavramlari agiklamak” islevinin egitici agisindan kullanimi1
O1: Bu nedir? Due?

E: Due bir kustur. Tiirkcesi giivercin.

Ornek 5. “Dil bilgisi agiklamalar1 yapmak” islevinin egitici tarafindan kullanimi

E: Metnin sorularmi cevaplayalim. Mesela ozne ve nesneyi bulahm. Bunlardan goziin korkmasin,
ingi]izce’ de nasil bir siralama vardir. Yiiklem sonda degil mi? Verb sondadir.

04: Subject / Verb / Object ?

Ornek 6. “Ogrencilere geri bildirim vermek” islevinin egitici agisindan kullanimi

O4: Fontzne? Shopping Mall’da var ama Tiirkcesini bilmiyordum.

E: Shopping Mall’da alisveris merkezidir.
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4. SONUC, TARTISMA VE ONERILER

Danimarka’da yasayan iki dilli go¢cmen kokenli ¢ocuklarin Tiirkge derslerindeki diller oOtesilik
davraniglarii gozlemleyerek Tiirkge disinda bir dile bagvurma sikliklart ve hangi durumlarda diller
oOtesilige bagvurduklari incelenmistir. Arastirmanin yontemi, nitel bir aragtirma olan sinirli bir sistemin
derinlemesine ele alindig1 vaka ¢alismasidir (Merriam, 2018). Veriler, kolay ulasilabilir 6rneklem ile
secilen ve izin alinan 4 6grenici ve 1 egitmenin video, ses ve not kayitlar iizerinden; Karaca (2019),
Yuvayapan (2019), Nambisan’in (2014) literatiirdeki diller 6tesilik ve dil degisimi islev siniflamalar
dikkate alinarak olusturulan “Diller Otesilik Islevleri Acisindan Degerlendirme Formu”na gére
incelenmistir. Arastirma sonucunda farkli bulgulara erisilmistir.

Ogrenicilerin ve egiticinin diller &tesilik islevlerini ilk ve son derslerde kullanma sikligi
incelendiginde, Tablo 3’te gosterilen bulgulara gore ilk derslerde diller otesilik kullaniminin son
derslere oranla daha fazla oldugu goriilmiistiir. Son derslerde 6grenicilerin diller 6tesiligi azalttig
soylenebilmektedir. Ogreniciler arasindan 23 kullamimla en fazla O4 diller 6tesilige bagvurmustur. Bu
Ogrenicinin diller &tesiligi, kendini ifade etmede bir ara¢ olarak kullandigr ve diger 6grenicilere
nazaran etkin ifadeler sergiledigi goriilmiistiir. Egiticinin ise O4 ile iletisiminde 3 defa diller dtesilige
basvurdugu goriilmiistiir. Ogrenici ve egiticinin diller 6tesilik kullanimlarinda birbirlerini tesvik ettigi
goriilebilmektedir. Ogrenici diller &tesiligi kullanirsa  6gretmenlerin  / egiticilerin  sinif  ici
etkilesimlerde (grup calismasi, 6gretmen /6grenici konugmalar1 vb.) diller 6tesilige daha fazla izin
verdikleri diislincesini kanitlamaktadir (Canagarajah, 2011). Diller &tesilik kullanimi agisindan ikinci
sirada gelen 6grenici 15 kez diller dtesilige bagvuran O1 olmustur. Burada egitici 2 defa diller dtesiligi
kullanmistir. Ogreniciler arasindan diller 6tesilik islevlerine en az basvuran ise 02’dir. Burada egitici,
02 ile olan etkilesiminde herhangi bir diller 6tesilik kullammi gerceklestirmemistir. Ogrenicinin
Tiirk¢e kullanim bilinci agisindan belli bir farkindaliga sahip olmasi nedeniyle kullanimim diisiik
oldugu diislincesi edinebilecegi gibi, 6grenicinin s6z varligi agisindan kisith ifadeler tercih etmesi
nedeniyle bu durumun olusmus olmasi ihtimali de oldukga yiiksektir. Incelenen diger veriler ise
Ogrenicilerden elde edilen diller 6tesilik iglevlerinin tiirii ve kullanim sikligidir. “Faaliyetler arasinda
hizlica durumun anlagilmasini saglamak™ en fazla tespit edilen islev olmustur. Ardindan ise
“anlagilmayan bir noktay1 sormak” ve ii¢iincii olarak “etkinligi siirdiirmek™ iglevi en ¢ok basvurulan
islev olarak goriilmistiir. Bu agidan bakildiginda hizlica durumun anlasilmasi yani pratiklik agisindan
diller otesiligin kullanilmas1 olduk¢a fazla kullanilan bir islev olarak 6ne ¢ikmaktadir. Etkili iletisim
ve egitim siireci saglanirken diller &tesilik yaklasimimin anlasilmayi kolaylastirdigimi tespit eden
arastirmacilarin (Carroll ve Van den Hoven, 2017; Misir ve Oztiirk, 2022; Garcia ve Wei, 2014)
bulgulartyla, bu aragtirmada elde edilen bulgular 6rtiismektedir. Bunun haricinde hi¢ kullanilmayan
islevler “mizah unsuru kullanmak”, “6devde kullanmak”, “yon vermek amacglhi kullanmak™ gibi
durumlar olarak tespit edilmistir. Ozellikle sosyallesme ve aktarma becerilerinde énemli bir unsur olan
mizah, D-AOBM’ye (2020) gore kullanimmin B2 diizeyinden yukar1 bireyleri ifade ettigi ve bu agidan
Ogrenicilerin C seviyesinde olmadiklari arastirma ile anlagilmigtir. Egiticinin ise buna uygun olarak
Ogrenicilerin diizeyine yonelik derslerde ilerledigi ve onunda bu durumlari kullanmadigi goriilmiistiir.
Fakat egiticinin, nadir olsa da 6grenicinin anlamadigr durumlarda Danca ve Tiirk¢e disinda bir dil
olan, her iki tarafin da bildigi Ingilizceden yararlandig1 da tespit edilmistir. Bu durum ise “dil bilgisi
aciklamalar1 yapmak” islevinde goriilmektedir. O2’nin yanlis1 diizeltmek i¢in Danca isimlerden
yararlandigi O4’iin ise kisisel /ders dis1 konusmalar sergilediginde Danca ve Tiirkge harici evrensel
olarak bilinen Ingilizce kullanimlarini -6rnegin “Gym” ifadesi- tercih ettigi arastirmada goriilen diger
bir durumdur. Egiticinin “kavramlar1 agiklamak™ islevi ile “faaliyetler arasinda hizlica durumun
anlagilmasini saglamak™ islevini daha fazla kullandigi da eklenecek diger bir bulgudur. Biitiin bu



bulgulardan anlasilacagi gibi diller 6tesiligi hem 6greniciler hem de egiticiler anlama, etkili iletisim,
egitim amacli dilsel kaynaklari, iki dilde akici olarak kullanmak amacl kullanmislardir. Ayni sekilde
diller &tesiligin kullamiminin dil 6grenimine zarar vermedigi gibi zaman ve bilginin kalicilig1 a¢isindan
dil 6gretimini 6nemli oranda kolaylastirdig: goriilmiistiir. Bu sayede anlatilmasi gii¢ olgulari anlatimi
bile gerceklestirilebilmektedir.

Aragtirmada ayni1 zamanda diller 6tesiligi derslerde kullanmaya yonelik farkli 6nerilerin sunulmasi
egiticilere ve aragtirmacilara yol gosterebilecektir. Yabancilara Tiirkge 6greten egiticiler ile gdogmen
kokenli Tiirk gocuklara Tiirkge 6greten ya da lizerine ¢aligmalar yapan bireyler i¢in Onerilerin 6nemi
gdz oniine almarak birden fazla 6neri sunulabilir. Oncelikle diller dtesiligin, dil 6greniminde kolaylik
sagladigi ve Ogrenicilerin konusma becerilerinde 6z giivenlerini artirdigi goriilmiistiir. Bu agidan
egiticinin diller dtesilik ile ilgili belli bir bilince ulagsmas: gerekmektedir. One siiriilecek diger bir 6neri
ise egiticilerin farkli dillerin konusuldugu topluluklardaki her bir dili bilmesinin olanaksizlig
iizerinedir. Fakat kitle daha homojen ise onlarin konustugu D2’yi egiticinin bilmesinin faydasi oldugu
gorlilmektedir. Bu sayede 6grenicilerin diisiince yapist daha iyi anlasilabilmektedir.

Ayrica dgrenicilerin Tiirkge 6grenimine ydnelik algilarinin farklilagtigimi anlamak ve empatik yollar
ile dili 6gretmeye calismanin bir diger yolu olarak diller dtesilik kullanilabilir. Ayrica Web 2.0
veyahut Web 3.0 uygulamalar1 kullanilarak 6grenicilerin diller 6tesilik kullanimlarini saglayacak
etkinlikler planlanabilir. Bu sekilde 6grenicilerin anlatma becerileri (yazma, konusma) iizerine
arastirmalar yapilabilir. Son olarak, 6grenicilerin birden fazla dile sahip olduklar1 Kuzeybati Avrupa
iilkelerinde (6rnegin bu arastirmada oldugu gibi Danimarka’da), 6grenicilerin diger dillerdeki kelime
birikimlerini ortaya dokmelerini ve bu sayede 6grendikleri diger dildeki kelimelerle bagdastirmalari
saglanmalidir. Bu sayede kavramlar1 daha iyi agiklamalart miimkiin olabilecektir.
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