_.' ~ ondokuz Mayis Universitesi Egitim Fakiiltesi Dergisi
E_ Ondokuz Mayis University Journal of Faculty of Education

D e-ISSN: 2548-0278 OMU EFD, June 2024, 43(1): 01-00

Practical Thinking About Their Rights
With My Child

ilkokul Cocuklarinin Ebeveynlerinin Aracilidiyla Kendi
Haklari Uzerine Gorisleri: Cocugumla Haklari Uzerine
Dustnme

Sennur DEMIR', Serkan CELIK?

'Istanbul Aydin University, Istanbul, Ttrkiye

- snnrdmr55@gmail.com - > 0000-0002-7928-0871
“Hacettepe University, Ankara, Turkiye
- sercelikan@gmail.com - > 0000-0002-4935-1499

Makale Bilgisi/Article Information

Makale Tirli/Article Types: Arastirma Makalesi/Research Article
Gelis Tarihi/Received: 10 Mayis/May 2023
Kabul Tarihi/Accepted: 16 Ocak/January 2024
Yil/Year: 2024 | Cilt-Volume: 43 | Sayi-Issue: 1 | Sayfa/Pages: 01-00

Atif/Cite as: Demir, S. & Celik, S. "Practical Thinking About Their Rights With My Child"
0Ondokuz Mayis University Journal of Faculty of Education,
43(1), June 2024: 01-00.

Sorumlu Yazar/Corresponding Author: Sennur DEMIR

Etik Kurul Beyani/Ethics Committee Approv: "Ethics committee approval was received for the research from the Scientific
Research and Publication Ethics Committee of Istanbul Aydin University with decision number 97133796-020 dated
06.10.2020"

https://doi.org/10.7822/omuefd.1295197 d



Sennur DEMIR, Serkan CELIK

PRACTICAL THINKING ABOUT THEIR RIGHTS WITH MY CHILD

ABSTRACT

In this case study, it is aimed that primary school children think about child-
ren's rights with philosophical questions in cooperation with their parents and
explain their state of mind. The participants of the study consist of thirteen child-
ren aged 5-12 years and their parents, who are studying in the children's university
department of a private university selected by criterion sampling. The data of the
research were obtained from the answers given to the unstructured philosophical
questions prepared for twelve weeks and the audio recordings of the activities. The
study was carried out with the questions directed by the parents to their children
under the educational guidance given to the parents once a week, and the answers
given by the children after the applications. The data obtained; The four themes de-
termined as prohibition of discrimination, the right of the child to live and develop,
giving priority to the best interests of the child and taking into account the views of
the child were analyzed with descriptive analysis. According to the findings obtai-
ned from children; children, in order to be protected from the negative attitude of
discrimination, diversity is richness; that equality and harmony are necessary for
survival and development to be possible; They stated that choices should be made
correctly for the best interests of the child, and finally, the child's views are taken
into account, the child is considered important and their existence is defined. In
this respect, he states the importance of researching the possibilities for participant
children to gain in-depth knowledge and awareness of their rights in a systematic
way of thinking with philosophical questions. In this study, it has been suggested
that children should be educated and practiced so that they can defend their own
rights. It has been observed that children are more successful and comfortable in
conveying their experiences while thinking about their rights with their parents. It
has been observed that children are aware of their rights and are ready to advocate
for them. Another issue is that children living knowing their own rights ensures
that they are not alienated from themselves.

Keywords: Children's Rights, Protecting Children, Children's Alienation From
Themselves, Philosophy For Children, Child-Parent Cooperation, Discrimination.
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ILKOKUL COCUKLARININ EBEVEYNLERININ ARACILIGIYLA
KENDI HAKLARI UZERINE GORUSLERI: COCUGUMLA HAKLARI
UzERINE DUSUNME

0z

Bu durum ¢alismasinda, ilkokul ¢ocuklarinin ebeveynleri ile is birligi halin-
de felsefi sorularla ¢ocuk haklar {izerine diistinmeleri ve diigiince durumlarinin
aciklanmasi amaglanmustir. Arastirmanin katihimcilarin, 6l¢iit 6rnekleme ile se-
gilen bir 6zel iiniversitenin ¢ocuk {iniversitesi béliimiinde egitim goéren 5-12 yas
araligindaki on {i¢ ¢ocuk ve ebeveynleri olugturulmustur. Arastirmanin verileri,
on iki haftalik hazirlanan yapilandirilmamus felsefi sorulara verilen cevaplardan
ve etkinliklerin ses kayitlarindan elde edilmistir. Haftada bir giin olmak iizere ebe-
veynlere verilen egitim kilavuzlugunda ebeveynlerin ¢ocuklarina yonlendirdigi
sorular ve uygulamalar sonrasi ¢cocuklarin vermis oldugu cevaplari ile ¢alisma ger-
geklestirilmistir. Elde edilen veriler; ayrimcilik yasagi, ¢ocugun yasama ve gelisme
hakki, ¢ocugun yiiksek yararina 6ncelik taninmasi ve gocugun goriislerinin dikka-
te alinmasi olarak belirlenen dort temada betimsel analiz ile ¢éziimlenmistir. Co-
cuklardan elde edilen bulgulara gére; cocuklar ayrimciligin olumsuz tutumundan
korunabilme adina farkliliklarin zenginlik oldugunu; yasama ve gelismenin miim-
kiin olabilmesi i¢in esitligin ve uyumun gerekli oldugunu; ¢ocugun yiiksek yarari
i¢in tercihlerin dogru yapilmasi gerektigini ve son olarak ¢ocugun goriislerinin
dikkate alinmasi ¢ocugun 6nemsendigini ve varliginin tanimlandigini belirtmis-
lerdir. Bu dogrultuda, katilimci ¢ocuklarin felsefi sorularla sistemli bir diistinme
icerisinde kendi haklarina yonelik derinlemesine bilgi edinmeleri ve farkindalik
kazanma imkanlar1 aragtirmanin 6nemini belirtmektedir. Bu ¢aligmada ¢ocukla-
rin kendi haklarini savunabileceklerine yonelik egitim ve uygulamalarin yapilmasi
onerisinde bulunulmustur. Cocuklarin ebeveynleri ile kendi haklar: tizerine diisii-
niirken deneyimlerini aktarmada daha basarili ve rahat olduklar: gézlemlenmistir.
Cocuklarin haklarinin varligindan haberdar ve bunun savunucusu olmaya hazir
olduklar1 gériilmiistiir. Bir diger husus ise ¢ocuklarin kendi haklarini bilerek yasa-
malar1 kendilerine yabancilasmamis olmalarini saglar. Kendine yabancilasmamis
bir ¢ocuk her yoniiyle iyi bir yetigskin demektir.

Anahtar Sozciikler: Cocuk Haklari, Cocuklar1 Koruma, Cocuklarin Kendine
Yabancilagmasi, Cocuklar I¢in Felsefe, Cocuk-Ebeveyn Is Birligi, Ayrimcilik.
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INTRODUCTION

The basic characteristic which distinguishes children’s rights from human righ-
ts is that they are at the beginning of humans’ process of development. Children’s
rights were formulated to make universal conception dominant in legal and ethical
terms so that the period- which is called childhood- is sustainable for children
(Moody, 2019). The fact that children promise hope as adults of the future (Spyrou,
2017) and that they are the most functional components in building the future
(Alanen, 2014) displays the significance of children’s rights. In addition to that,
children’s rights are also important in that they are the construct which observe
the benefits of humanity apart from being a part of childhood. Therefore, states
also adopt the law concerning children’s rights to be able to sustain the benefits of
humanity. Causing world-shaking effects also depend on this.

Adults’ approaches towards children should be questioned before raising child-
rens consciousness of their rights (Gaches, 2020). Children can find themselves
in an environment where they can use their rights actively if adults know their
responsibilities to children and if they exercise the responsibilities. The desire here
is to make children’s rights known to children to protect their rights and to prevent
discrimination against them, to observe their benefits, and to take their views into
consideration (Bendo, 2019). Besides, children’s rights are built based on consi-
dering discrimination, life, benefits, and views. Here it will be beneficial to have a
brief look at the bases mentioned above.

Prohibition of discrimination prevents children’s exposition to discrimination
due to their family, economic state, religion, or other reasons (Children’s Rights
[CR], Article 2). Children’s exposition to inequality which might affect their lives
in case of their parents’ divorce is also a type of discrimination (Naser et al., 2019).
Thus, there is no equality where there is discrimination. Discrimination caused by
parents as well as discrimination of gender, race, and economy in education (Osler
& Solhaugh, 2018; Tilson & Oxley, 2020), discrimination of nutrition, hygiene, and
medical care services in social life and finally discrimination that children of war
face (Richards, 2018; Wall, 2011) stress the importance of this principle.

Children’s right to live and to develop in the world- the cradle for discrimina-
tion- is the state in which their natural right is officialized (CR, Articles 4, 12, 13,
14,19, 26, 27, 28, 31). It emphasizes children’s cultural activities which enrich their
right to live and to develop, their areas of living in safety and peacefully, basic and
preventive healthcare offered to them (Akytiz, 2018), environments in which they
can be informed (Ersoy, 2012) by bringing them together under an umbrella term
so that they can sustain their life. The greatest problem that children suffer from
wars is survival (Collinson, 2020, Lind, 2020) and it is the most tangible discrimi-
nation that makes children of war different from others. It seems difficult to build
other rights unless they are given the right to live.
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Observing the best interest of children on the grounds where life and develop-
ment are secured is the state in which children’s benefits are primarily protected in
any case and on changing conditions (CR, Article 3). Making decisions in favor of
living with a parent who can keep children’s standards of living higher in terms of
their psychology and their needs in case of a divorce (Collinson, 2020), protecting
their interests while making policies throughout the world (Dailey, 2014; Juster &
Leicher-Saxby, 2014) all stress the importance of children’s best interest.

Protection of children’s best interest by parents and nations can be done in the
best way by taking their views into consideration. The situation is also indicative of
children’s effects on life. Children’s ability to state their thoughts freely shows the
existence of free will (Freeman, 1998; Hanson, 2016), and being listened to means
being an individual (Gaches, 2020)- briefly, it means freedom (CR, Article 12).
The area of freedom should contain all the areas in which children lead their lives
and not only the family environment. Content in the media should be portrayed to
children consistently with their reality (Dolar & Koran, 2021; Ulusoy, 2019). The
news watched on TV or the magazines read should not serve only to adults but
they should also be within the reach of children available beside adults (UNICEF,
2007). Children’s opinions should also be consulted in making policies in society
to show that their best interest is taken into consideration. Children should have
a voice in matters that influence them by means of joint decisions made in the
children’s council (Hanson, 2016; Mamur Isik¢1 & Ince, 2018; Peto, 20217; Tilson
& Oxley, 2020). In this way, how important their views are considered is also em-
phasized.

Research was done in such areas as children’s rights in history in terms of the
concept of childhood (Alanen, 2014; Dirican, 2018), an analysis of modern ap-
proaches (Dag et al., 2015; Richards, 2018), controlling the social relations as a
modern, social and humanistic concept, the management of the rights at times of
socialising, isolation and crisis (Bendo, 2019; Cemaya, 2018; Hanson, 2016; Naser
etal., 2019; Tilson & Oxley, 2020), an evaluation of children’s rights from the pers-
pective of children (Cassidy, 2019; Giiltekin, Bayir & Balbag, 2016), attaching not
much importance to children’s rights by adults as a result of evaluation in terms of
social-cultural values from the perspective of children’s rights and highlighting the
rights at home and at school (Ersoy, 2012; Hareket, 2020; Osler & Solhaug, 2018;
Smith, 2017; Tilson & Oxley, 2020; Yurtsever Kiliggiin & Oktay, 2011), ignoring
children’s right to participate and violating children’s personal rights on analysing
the new concerning children according to children’s rights (Collinson, 2020; Dolar
& Koran, 2021; Gaches, 2020; Kilig & Oztiirk, 2018; Ulusoy, 2019; UNICEE, 2007;
Yiiksel & Yazici, 2019; Wall, 2011) and children’s ability to obtain the right to have a
voice (Freeman, 1998; Hulshof, 2019; Juster & Leichter-Saxby, 2014; Mamur Isiket
& Ince, 2018; Petro, 2017).
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Prevention of discrimination by the rights given to children, thus providing
them the opportunity to live and develop, observing their best interests, and con-
sidering their views are considered extremely important within the scope of the
above-mentioned content. However, children’s rights should not be considered
only for children. They are considered more functional and important in terms
of becoming conscious of children’s rights along with their parents and in terms
of the applicability of the rights. Inquiring about the rights of children which they
have by birth and inquiring with the guidance of parents also demonstrate the
significance of this study. The philosophical questions which help them to inqu-
ire are considered important in that they develop their critical and creative thin-
king skills, they enable them to use the language practically, to look from different
perspectives, to think conceptually by avoiding generalizations while reasoning
through concepts, to reveal childhood intelligence by thinking in children’s natural
environments and finally to welcome diverse opinions through empathy (Aydin,
Goksun, Kiintaay and Tahiroglu, 2016). This study as an interdisciplinary study
aims to make primary school children think about children’s rights in cooperation
with their parents by means of philosophical questions and to get them to explain
their thoughts. In line with its purpose, the problem statement was formulated as
in the following:

o How do children describe their thoughts about their rights?

o How do they describe their thoughts on the prohibition of discrimination
in relation to their rights?

o How do they describe their thoughts on children’s right to live and develop
in relation to their rights?

o How do they describe their thoughts on giving priority to children’s best
interests in relation to their rights?

o How do they describe their thoughts on taking children’s opinions into
consideration in relation to their rights?

METHOD

Research Design

This study- which was designed as a qualitative study- was based on a collec-
tion of qualitative data and the description of the participants, events, situations,
ideas, feelings and documents to be analyzed (Miles and Huberman, 2016). It was
conducted in the design of a case study in which the thoughts of primary school
children aged 5-12 who studied in the department of Children’s university and
of their parents on children’s rights were described in their natural circumstances
(Merriam, 2013).
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The Study Group

This study employs the criterion sampling method- a type of purposeful samp-
ling. The criterion of children who needed special education was set because it
was expected that children who were different in using their thinking skills were
included in the study (Patton, 2014). Following criterion setting, the study group
was composed of 13 children and their parents who stated that they volunteered to
take part in the 12-week implementation. It is evident from Table 1 that 6 of the 13
children were girls while 7 of them were boys. Child 2 and Child 3 were brothers/
sisters and they participated in the research with their parents. The other children’s
one parent- their mother- was included in the research.

Table 1. The Study Group

Participants Age Gender Parents’ participation
(Father/Mother)

Child 1 (C1) 10 M Mother (EA1)

Child 2 (C2) 5 F Father + mother (EA2+EB2)

Child 3 (C3) 12 F Father + mother (EA3+EB3)

Child 4 (C4) 12 F Mother (EA4)

Child 5 (C5) 12 F Mother (EA5)

Child 6 (C6) 8 F Mother (EA6)

Child 7 (C7) 9 M Mother e (EA7)

Child 8 (C8) 9 M Mother (EAS8)

Child 9 (C9) 12 M Mother (EA9)

Child 10 (C10) 9 M Mother (EA10)

Child 11 (C11) 12 M Mother (EA11)

Child 12 (C12) 11 M Mother (EA12)

Child 13 (C13) 10 F Mother (EA13)

*thirteen participants in total

OMU EFD, 2024, Cilt 43, Say1 1, Sayfa 01-00
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Expecting children to adapt to the research process rapidly with a researcher
that they did not know was challenging for them (Oakley, 1994; Fargas-Malet et
al., 2010). Therefore, the researcher interviewed each child beforehand introduced
herself, and played games with them. The children were informed of the content
of the study in detail. Their responsibilities were explained to them and were given
the warranty that they would not be harmed physically or psychologically, that
they would not be asked to do anything without their permission, and that they
could give up any time they wanted. Children’s and their parents’ permission was
received for voice recording. All the details mentioned here are reflective of the
general characteristics of child-friendly research (Scott, 2000). Due care was taken
with the above-mentioned issues to make the research child-friendly. The same
sensitivity was also displayed with the parents. Preliminary interviews were held
with each parent and permission was obtained from them to have voice recordings.

Data Collection Tools

The research data were collected with unstructured philosophical questions
which were prepared for 12 weeks. The open-ended, flexible questions that need
no explanation and which direct researchers are unstructured questions (Merriam,
2013). The interview questions were prepared based on the books “Children’s Act,
Children’s Rights and Protection” by Emine Akyiiz published in 2018 by Pegem
Academy, “The New Generation Learning Culture” by Douglas Thomas and John
Seely Brown published in 20176 by Pegem Academy and “Listen the Little Man” by
Wilhelm Reich published in 2012 by Araf Publication. The questions were revised,
and the necessary improvements were made after consulting with an academician’s
opinion for suitability to literature context, taking the opinion of a teacher of first
graders for suitability into development and a Turkish teacher’s opinion for suita-
bility to the syntax of the Turkish language.

Tables 2, 2, 4 and 5 show data on data collection tools. The 12-week implemen-
tation was divided into four themes and each theme contained three weeks. The
implementations designed according to the content of each week were sometimes
in the form of discussion about questions, sometimes in the form of interviews,
sometimes in the form of doing activities, sometimes in the form of activities, so-
metimes in the form of completing a story, sometimes in the form of answering
survey questions and sometimes in the form of reading and researching. Thus, the
children were given the opportunity to state their thoughts in multiple techniques.
The researcher made efforts to develop original content. The stories and arguments
apart from “Nasreddin Hodja Stories” and the ones whose authors were mentioned
were prepared by the researcher.

https://doi.org/10.7822/omuefd1295197 d
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Table 2. The Questions and Practices on the Prohibition of Discrimination

Themes Weeks Questions Practices

Collect the links in your home and let us talk about
their properties. Let us think about the question
“What does it mean to be the weak link in the

What does it mean to  chain?” Let us form links by holding hand in hand.

Week 1 be the weak link in the ~ What type of link have we formed? Who is the

chain? weakest link here? How can we find the weakest
link? Let us read Oscar Wilde's story “Infant” and
talk about the weak link. Who are the weak links
in society?

Let us play the game of being invisible. Let’s not
object to a person if they do not do what we want
them to do. Let us convey our feelings orally or
in writing at the end of the day. Let us read the
chapter about Tuesday in the story “Miguel” by Al-
Why do people someti- fredo Gomez Cerda and think about the question
Week 2 mes think that they are  “what would you do if you were invisible? Is there
not seen by others? a difference between people’s failure to see you
and your desire to be invisible? What could be the
reasons for wanting to be invisible in the case of
a super hero, a walking disabled person, a person
who is admired for her beauty and a hungry and
ordinary child?

The prohibition of discrimination

All children are equal. But some are tall, and some
short, some are white and some black, some are

What does “being poor and some rich. How can they be equal in
Week 3 different but the same”  this case? There are two stories (see Appendices 1
mean? and 2) and the two should be continues within the
scope of their theme. Yet, what does it mean to be
the same?

*"General Meeting I" is held with the children at the end of the theme.

According to Table 2, the theme of “the prohibition of discrimination” contains
three questions and such practices as discussion based on each question, activities,
a case study employing the story, gamification of the situation (being invisible),
empathizing, and completing the story.
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Table 3. The Questions and Practices on Children’s Right to Live and Develop

Themes Weeks Questions Practices

Let us be informed of the life of an interesting ani-
mal. Why does each living creature have a different
lifestyle? Let us think about it. What is it to live?
What does the existence of children mean to you?
Let us discuss the two questions by interviewing

Week4  What is it to live? three adults. Where do children obtain their right
to live? Can their right to live be taken away from
them? Let us read the story “My Friend Fear” by
Francesca Sanna and discuss the questions “Is it
possible to live by fearing?” and “What place do
fears occupy in our life?”

Let us do the activity of the week (Appendix 3) and
discuss the subject of being a dependable person.
Let us explain a person’s self-confidence with a
sample event. How do a child’s parents establish
confidence? How is it possible to confide in others?

How is it possible to

Week 5 confide in others?

Children’s right to live and develop

How can something be meaningful? What is the
How is it possible for  thing that is meaningful in the animations you
Week 6 aperson to make his/ watch? Let us write a letter of thanks to the things
her life meaningful?  that make our lives meaningful (people, objects, or
feelings).

* “General Meeting II” is held with the children at the end of the theme.

It is clear from Table 3 that there are three questions and such practices as dis-
cussion on the basis of each question, informing, interviews a case study by means
of the story, activities, analysing a film and conveying the feelings in the theme of
children’s right to live and develop.
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Table 4. Questions and Practices on Prioritising Children’s Best Interest

Themes Weeks Questions Practices

Why do we expect something in return? What kind
Is possible to act of a person does expecting something in return make
Week7  without expecting us? Are the laws that protect our rights and the rights
anything in return? ~ given to use for nothing in return? Is it possible to act
without expecting anything in return?

Our brain is like a creeper. (1) It creeps from one
idea into another. Moreover, it is similar to a chame-
leon. (2) It is like a chameleon which changes into
the color of the environment it is in. It is also a bit
different because a chameleon knows what color it is
to change into. It does not need to make a choice for

Why is it usually it. (3) Yet, humans always have to make a choice. Let
Week 8 difficult to make us pause on the spots marked in the paragraph and
a choice? have a discussion about them. “We sometimes prefer

the color red while drawing a picture of a heart, an
apple, a volcano, or an angry face. Now the red color
represents love in the picture of a heart, heat in the
picture of a volcano, and anger in the picture of an
angry face. So, what is the choice of red color in your
opinion? why?

Suppose that you are an activist who wants to protect
water. Water on earth is rapidly depleted and the
existing water is rapidly polluted. You declare that
you have the responsibility in this matter because you
are an activist who protects water! You think of the
benefits of your future and all other living creatures-
including a flower. What responsibilities do you
have? Can you describe them? (1) and if you were

Prioritising children’s best interest

What is the not an activist who protects water, what would be its
Week 9 alternative to alternative? (2)
being beneficial?

How can we explain to a person allergic to peanuts,
tomatoes, perfume, and milk that they are in fact use-
ful? (1) what can be referred to as the alternative to
them? (2) what is the alternative to being useful? (1)
If the world was divided into three as useful, harmful,
and alternative to useful, what would be the examples
for the three groups? (2) Why? (3) let us pause on the
places marked by numbers and discuss them.

* “General Meeting IIT” is held with the children at the end of the theme.

Accordingly, there are three questions and such practices as discussion on the
basis of each question, talking about an argument, gamification of the situation
(being an activist), empathizing, informing, and conveying the feelings in the
theme of prioritizing children’s best interest.
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Table 5. Questions and Practices on Taking Children’s Views into Consideration

Themes Weeks Questions Practices

How do you evaluate the degree to which adults

consider you while stating your thoughts? What
How right is it to state

Week 10 ) does it mean to speak at the right time and in the
our thoughts clearly? right place? How can it be possible? Is it always
possible to state our thoughts clearly?
Why do we someti- Can children vote? I want you to listen to the voice
mes have difficulty in ~ recording I have given to you and to tell your
Week 11 stating our thoughts parents about it in your own words and to discuss
about a subject? it with them.

I want you to draw an imaginary map in your
hand. I want you to describe your map. What is
a view? Let us enrich the content of the map you
drew in the previous session. Today I want you to

Week 12 Whyare weiinterested  enrich your map by consulting a friend’s opinion

in others’ views? and then to tell us about it. What does it mean to

be interested in others’ views? Let us talk about the
chapter “the banner” in the book “the journey of a
grasshopper” by Arnold in relation to others’ views.

Taking children’s views into consideration

* “General Meeting IV” is held with the children about children’s rights at the end of the theme.

According to Table 5, there are three questions and such practices as discussion
on the basis of each question, talking about an argument and a case study on the
basis of an evaluation form, empathizing, and a story in the theme of taking chil-
dren’s views into consideration.

The Data Collection Process

This study started on January 18, 2021, at 8.00 p.m. and the implementation
stage was completed on April 11, 2021 at 9.00 p.m. Training on how to make the
implementations functional was offered and evaluations on the previous week
were done on Mondays each week at 9.00 p.m. so that the implementations would
be of good quality and functional.
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Table 6. Subjects of Education for Parents for Twelve Weeks

Weeks Subjects

Week 1 What is a right? Why are children’s rights necessary?
Week 2 Philosophy and philosophical questions for children
Week 3 Inquiry according to Matthew Lipman

Week 4 What is discrimination

Week 5 How is it to imagine?

Week 6 The quality of our questions and answers -1

Week 7 The quality of our questions and answers —II

Week 8 How can children protect their rights?

Week 9 Phil Cam’s quadrant of questions

Week 10 Who is a child?

Week 11 Basic characteristics of intellectuals

Week 12 What is love according to the semiotic rectangle? Father/Mother?

According to Table 6, the subjects of training offered to the parents for twel-
ve weeks were determined so as to help them think qualitatively along with their
children on children’s rights. They were planned so as to make parents technically
equipped during the implementations.

The children were expected to draw pictures, do amusing activities, watch
films, read enjoyable books according to their capabilities and interests, listen to
what had told them, conduct interviews as researchers, and empathize and eva-
luate their experiences about the implementations at the end of each theme. The
voice recordings made by the parents and the documents were sent each week to
the researcher via the Internet. The researcher reviewed the data and gave feedback
to the children after each week. In addition to that, letters of thanks were written
to each participant at the end of the study for devoting their invaluable time to the
study and for volunteering, and thus, our appreciation was expressed.

Data Analysis

Having collected the data for 12 weeks, the data was coded as child 1 (C1), pa-
rent mother 2 (EA2), and parent father 2 (EB2) so as to be able to analyze the voice
recordings and the documents systematically, as apparent from Table 2. Apart from
that, the parents two and three (EA2+EB2) and (EA3+EB3) were the same people.
The participant children’s views were analyzed in four themes labeled as a prohibi-
tion of discrimination, children’s right to live and develop, giving priority to child-
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ren’s best interests, and taking children’s views into consideration with descriptive
analysis by dividing theme one into the categories of being weak, being invisible,
being different but the same; theme two into the categories of living, confiding in
others, the meaning of life; theme three into the categories of expecting something
in return, making a choice, being beneficial and theme four into the categories
of stating thoughts, freedom for self-expression (twelve categories in total). Each
theme and category were arranged according to weeks. The qualitative analysis
method in which the themes, categories, and codes that are thought to be reflective
of the scope of the study are distinguished before the study is called descriptive
analysis (Merriam, 2013). Expressing the details and the contexts so that feelings,
thoughts, actions, and interactions could give in-depth information is the evidence
in descriptive analysis. The themes, categories, and codes are shown in Table 7 as
an example to ensure that the data analysis is understood better.

Table 7. Sample for Coding the Data set for Thing with my Child on His/her Rights

Themes Categories Codes Children’s
Discourse

Prohibition of discrimination Being weak
Being invisible

Being different but the same

Children’s right to live and develop ~ Living

Confiding

The meaning of life
Giving priority to children’s best Expecting something in return
interests Making a choice

Being beneficial
Taking children’s views into consi- Statement of thoughts
deration Difficulty in stating

Being interested in others’ views

The subjects of the twelve-week training offered to the parents were evaluated
with the questions “What are you careful about while asking your children ques-
tions?” and “Why do you think there is a need for children’s rights while human
rights are already available?”
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Persuasiveness and being Reliable

The participants were asked to confirm their views and the data were exposed
to an expert academician’s analysis to make the research data persuasive (Maxwell,
2005). Transferability was made possible by preserving the raw data to make crite-
rion sampling and confirm the study. Transferability is the generalisability of the
collected data to other times under the same circumstances (Yildirim and Simsek,
2016).

Triangulation was made by using three different methods of data collection-
through voice recording, written document technique, and interviewing- to be de-
pendable. Triangulation is the technique of being dependable in which consistency
is attained by collecting data in three different methods (Merriam, 2013). Additio-
nally, dependability was strengthened by describing all the stages of the research in
detail. Ethics Committee Approval (There is no requirement of Ethics Committee
Approval for review articles)

Ethics committee approval was received for this study from Istanbul Aydin
University, Faculty of Education

The Title of The Ethics Committee: Istanbul Aydin Universitesi Egitim Bilim-
leri Etik Kurulu

Approval Date: 06.10.2020
Ethics Document’s Number: 97133796-020

FINDINGS

This section presents the findings on primary school children’s thoughts about
children’s rights in cooperation with their parents and their statements of the thou-
ghts. The answer to the question “How do children describe their thoughts on their
rights?” was sought in this section.

Thus, descriptions were made under the headings of “children’s thoughts on the
prohibition of discrimination”, “children’s thoughts on the right to live and deve-

lop”, “children’s thoughts on giving priority to their best interests” and “children’s
thoughts on taking their views into consideration’, respectively.
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Table 8. Children’s Thoughts on the Prohibition of Discrimination Table 1.

Themes

Categories

Codes

Children’s discourse

Prohibition of discrimination

Being
weak

Fragile,
something
with empty
centre,
incapability,
indurable,
powerless,
unguar-
ded, not
belonging,
available in
everybody

“He/she is the person who is always beaten by his/her opponents”.
(C7, C13) “The word link reminds me of the word public. When
you gather people, they are like the links of a chain. And we also
have borders. They are in the shape of borders. If we go beyond
the borders thinking that they are weak, people’s hearts can be
broken, and they can feel sad.” (C6) “We have half links in our rib
cage. They are weak and I think they are important. They protect
us. Perhaps you are the weak chain and when you are with people
who are more capable than you, you can make yourself more ca-
pable”. (C1, C3) being a weak link means being enslaved by one’s
own feelings. You feel bad when you are weak” (C,9, C11, C13)
“Even if a link is weak, it is strong because there is unity.” (C4, C9)
“I am the weak link in my family because I am physically weak?”
(C2, C10) “people belong to where they are, and they are strong
there. When they go to a place where they do not belong to, they
are ugly and weak there because they are different from others”
(C8, C10, C11) “the weakest link in a community is the disabled
people because they are isolated.” (C4, C12)

Being
invisible

Ignoring,
feeling

of guilt,

not being
noticed, not
being cared,
being
humiliated.

I got angry because they ignored me and I also questioned why
they ignored me” (C3) “I saw that my demand is not met, I felt
angry I was hurt. I tried to do what I wanted by remaining be-
side people who did not do what I wanted them to do to prove
myself” (C5) “I can shout very loudly, even the neighbours hear
my voice” (C2) “it means living the life of others by forgetting
one’s own life” (C3, C6, C13) “Being ignored, not being under-
stood, not having a toy that is wanted, being deprived- all these
cause people to make a lot of mistakes.” (C4, C7, C11) “Normal
children do not wish to be invisible” (C10) “I find feeling to be
invisible nonsense. Why should we want to be invisible when we
are good, different or lacking something? I always believe in my-
self” (C5, C8, C9, C11)

Being
different
but the
same

Equality,
wealth,
harmony.

“Humans are different from one another but they should be equal
in front of law. Children should not be treated equally in certain
cases. For example, all of the children who go to the cinema have
the right to sit in the front raw to see the film. But there will be
inequality because shorter children will not be able to see the film
if the taller ones sit in the front raw” (C3, C12) “Children may
be apparently different but the opportunities they are provided
should be equal. Friendship of people with different character-
istics makes me happy.” (C10, C11) There is no equality between
the poor and the rich, between the tall and the short and between
the white and the black. There are differences.” (C10) I have dif-
ferent toys. All are very different. If they were all the same, play-
ing with them might be boring. They are all different and I like
playing with them very much?” (C2) “We could not do what we
wanted if everybody and everything were the same. We all (all the
children) would become the same.”
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According to Table 8, the codes of “fragile, something with an empty center,
incapability, indurable, powerless, unguarded, not belonging, available in every-
body” were distinguished into the category of being weak; “ignoring, the feeling
of guilt, not being noticed, not being cared, being humiliated” was distinguished in
the category of being invisible and “equality, wealth, harmony” were distinguished
in the category of being different but the same. The concept of weakness was rep-
resented by such words as fragile, indurable, and powerless in the meaning of phy-
sical strength and by such words as incapability and being unguarded (failure to
hinder harm) in the meaning of ability and also in the meaning of not belonging in
the category of being weak. The code “available in everybody”, on the other hand,
meant that anybody could have weaknesses. The codes of being ignored, not being
noticed and not being cared for in the category of being invisible explained the ca-
uses of being invisible. The cases of feeling guilty and then self-inquiry or proving
oneself emerged to eliminate the causes. The code of being humiliated states that
being invisible might cause people to feel humiliated and make several mistakes.
In addition to that, invisibility was not found meaningful. In the category of being
different but the same, it was stated that many differences could become identical
through harmony and that the differences could provide wealth. It was stated that
equality was necessary in order not to be harmed by differences and that it would
sometimes be more functional to act according to differences.

“... His friends at school would fear to touch him. He was alone for this re-
ason. His only friend was also different- just like him. While he was making
everything, he touched green, his friend was making them pale. Both were
different but the point they had in common was that they were different
from all other children, but they got on better with each other than other
children... perhaps, it was because they looked at events from a different
perspective. We all may sometimes need to look at events from a different
perspective”’(C3)

It was found in the story completion activity done within the scope of the cate-
gory of being different but the same that the students abstained from creatures whi-
ch were different, these creatures expected to be understood and they made efforts
to have interests in common. The children tended to empathize with those who
were different and thus to understand them. They wanted to explore the unknown
even if they were afraid of differences, and they did not isolate the different ones.

“... Robert is ugly compared to other people. For this reason, everybody is
afraid of him. Due to his ugliness, everybody abandons him. One day, while
he is sitting at home, the door is knocked. When he opens the door, men
with masks say that they are going to take him somewhere and as a result,
he is taken to the camp where the ugly, disabled, and physically different
people are taken... he says, “There are camps for people like us, and we are
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considered bad; and the president standing up says, “I am sorry kid, but I
don’t like differences in my country” Upon this, Robert says, “but differen-
ces add colors to our country. Everybody does not have to be the same.” (C4)

Ugliness and illness were emphasized as differences in the story completion
activity done in the category of being different but the same. Besides, the word”
harmony” was preferred to be able to balance the differences. Harmony between
people was thought to be able to remove the problems which were thought to stem
from differences according to the story. Making everybody the same, on the other
hand, led to another problem because it caused another discrimination. The prob-
lem was resolved with the thought that the difference was only a matter of color.

“There should not be another reason apart from having different colors. Co-
lors, races, and ideas can represent everything. We all like and live. It is like
the example of a duck. A duck is swimming in the lake, its life is beautiful
but the main reality is that it draws the water to itself with its legs. We pre-
tend while living. However, we all have these difficulties. We should not see
differences like torment. This study is important in this respect” (EA2/3)

Table 9. Children’s Thoughts on Their Right to Live and Develop

Themes Categories Codes Children’s discourse
Living uniqueness, “Chameleon for example. Life means adaptation for them.
adaptation,  Living creatures are different and fun because they do not
future, resemble each other” (C3, C10) living is something that is
generation,  unique” (C9) living is nice. Children are the continuation
happiness, of human generations. They are valuable to their parents.
art Children who are killed in wars are killed because they

Children’s right to live and develop

cannot defend themselves. Children are hope. Children
who are killed in wars pay the cost of their elders’ errors””
(C2, C6) My family is the symbol of life” (C4) “if a symbol
of life existed, it would be a house in the forest and a happy
man in front of it. He would wave hand to the world” (C)
we are given the right to live byGod, our parents, Ataturk
and the government?” (C3, C6, C10) “our right to live is
grabbed from us”” (C9) “living by fearing is possible by

5% because every human should fear a little. We may have
various fears. We should go over them and cope with them.
Still they should occupy 5% space in our life, and we should
also cope with them”. (C10).
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Trusting Telling the ~ “We can describe people in 3 groups: people whose word
truth, kee-  we do not trust, people who we trust in some matters and
ping secrets, who we do not trust in some matters and people who all
loving, words we trust. We do not trust on people who mostly tell
entrusting,  lies, who promise and who never keep their promise and
being sure,  who try to take advantage of situations.” (C8) “children are
keeping reliable because they do not deceive others. You can trust
one’s them. I never trust someone I have just got acquainted with
promise, if he Or she asks me a lot of questions. I begin to trust after
respecting a while. I can trust him if he speaks by looking at me and if

he does not deceive me” (C10) “every child is not reliable
just as every person is not reliable” (C2, C4) “I believe
people I trust will protect me from dangers. If I did not
trust them, my life would be full of fears” (C12)” Trusting
is loving” (C5) parents can establish trust by protecting
their children. Trust is not available in the gap.” (C9)

Children’s right to live and develop

The mea- Having an “Memories or objects in memories which are valuable to

ning of life  impacts, us, which influence us and which we cannot forget are
valuing, meaningful to us” (C13) “something becomes meaningful
labouring, by working and by manufacturing” (C2) “something is
transfer of meaningful if it has the capability to make people happy”
feelings (C9) “whatever happens to us, we can overcome them by

making use of others” experience” (C11)

As clear from Table 9, the codes of “uniqueness, adaptation, future, generati-
ons, happiness, art” were distinguished in the category of living; “telling the truth,
keeping secrets, entrusting, being sure, keeping one’s promise, respecting” were
distinguished in the category of trusting and “having impacts, valuing, laboring,
transfer of feelings” were distinguished in the category of the meaning of life. The
concept of living in the category of living was expressed as the thing that is not
equal in every living creature, as adaptation and generation. Life was resembled
to art and thus strong emphasis was laid on such descriptions as the beauty and
uniqueness of life. Paying the cost of elders’ errors by children who were killed in
wars was referred to because the word life reminded use of its opposite death and
war. While the right to live is the right given by God, Ataturk, parents, and the
government in children’s opinion, it is grabbed from them through such causes as
wars. It was also stated that fear- at least a little- was necessary. The concept of trust
was used in the meaning of being sure in the category of trust. The participants said
that trust could be manifested with such characteristics as telling the truth, keeping
secrets, entrusting, and keeping one’s promise. In addition to that, speaking by
looking at one’s face was also associated with trust. The importance of respect was
mentioned for trust to be established. It was also stated that love and protection
should be available and there should be no gaps in humans’ lives so that trust might
be secured. According to the participants, having impacts, valuing, and laboring
were important for life to be meaningful in the category of meaning of life. It was
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also stated that situations that make people experience a feeling such as happiness
would make life meaningful.

“The raw material (dough) of humans is childhood. It should be prepared (kne-
aded) in different perspectives so that it might accept every difference” (EA8)

Figurel.Sampleforweek5 Activity(C7) Figure2.Sampleforweek5 Activity (C10)

It was emphasized in the activity done in the category of trusting that child-
ren were reliable because they were innocent and little and that they might also
be unreliable because they might be influenced by adults- as clear from Figure 1
and Figure 2. Accordingly, it was stated that they would be reliable if the person
they met for the first time was polite and kept secrets. According to the children, a
reliable child was polite, considered the opinions of people they spoke to, told the
truth, had principles, adaptable, and kept secrets.

“In my opinion, what makes your life meaningful is books because they reveal
our feelings such as being shy. For example, a shy person is strong and courageous
in his world of imagination. People reflect their real feelings for example while
writing a book. For this reason, books are our best friends and they make our life
meaningful” (C9)

My family is valuable to me. I wouldn't exist unless they existed. I am thankful
to them and to all the people I love. They are a priceless treasure for me” (C13)

The children pointed to their family, the people or things they loved (friends,
their pets, etc.), and their books as the meaning of life in the letters of thanks they
had written within the scope of the category of the meaning of life.
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Table 10. Children’s Thoughts on Giving Priority to Children’s Best Interests

Themes Categories Codes Children’s discourse
Expecting  Help, “We expect something in return for things that we deserve.
something  expectati- For example, I expect to get a good grade if I can answer the
in return ons, desires,  questions the teacher asks me. I respect and love people be-
selfishness,  cause I expect them to respect and love me. Expecting some-
benefits thing in return transforms us into people who can evaluate

the sincerity of people around us”. (C3) “people should make
efforts to help others. They should do it because they want to
do it. There are things that you cannot expect something in
return for. Such as helping an old person. Rarely, you expect
at least a small thing in return, but not always.” (C10, C11)
“Laws are the rules enforced to protect us. They are two-way
because they protect us. The fact that we are expected to
obey them is also a return” (C7) “Children are not given
rights without anything in return. For example, the right of
education. You study and become a scientist who is help-
ful to his country. The right of education is given for this
reason.” (C6) “people usually expect something in return.
Expecting something in return makes us selfish. It makes us
mercenary. (C8, C9)

Making a obligation, ~ “You approach a bad person with anger and a sympathetic
choice choice, ba-  person with affection. You are sometimes obliged to treat
lance, being  everybody in the same way because you have no other choi-
indecisive, ce” (C2) “Our brain progresses towards a new idea each day.
giving up Just like a reptile, our thoughts move. They are similar to

a chameleon because they can take different shapes. While
a chameleon knows which colour to change into, humans
may remain indecisive. A chameleon does not need to think
but humans need to think about several things and to make
a decision accordingly” (C6, C8) I cannot choose only one
when I want to play with my friends. Because I like all of
them. Two of them don’t sometimes want to play together
and I have to choose between them. Sometimes, I give up
playing with them both and I draw pictures instead” (C2)

Giving priority to children’s best interests

Being protec- It is the greatest protectiveness to be careful with using wa-
beneficial tiveness, ter” (C10) “The word activist reminds me of a person who
activist, always tells the truth- the person who shows the right to

producing those who know the wrong. We can prevent pollution by
making dams to factories. I also made a clock with waste
materials. Recycling is very important. Everything is not
rubbish” (C8) I have never heard of something called acti-
vist. I have heard of activity. I was confused by the word. The
first thing I would do to protect water is to tell everybody
about it in every language. And it is necessary to make a
bottle which cleans dirty water. It is the fastest method. I
can be the protector of nature. Things like plastic bottles.
There is violence against women and they are killed. I would
protect women. I would give the longest prison sentence for
it. (All the children)
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A close examination of Table 10 makes it clear that the categories of “help,
expectations, desires, selfishness, benefits” are distinguished in the category of ex-
pecting something in return; “obligation, choice, balance, being indecisive, giving
up” are distinguished in the category of making a choice and “protectiveness, ac-
tivist, producing” are distinguished in the category of being beneficial. While it
was found appropriate to expect something in return in case of old age or lack of
power, it was considered as selfishness or mercenary in other cases in the category
of expecting something in return. It was pointed out that there should not be any
cost of help. It was also stated that something can be expected in return for a situ-
ation that is deserved. The concept of making a choice was used in the meanings
of choice, balance, and giving up in the category of making a choice. Thus, it was
stressed that a person who is indecisive should make a choice to be able to make a
decision. In addition to that, it was also stated that making a choice meant giving
up the other and also giving up all of the choices. The concept of activist- who is
protective and prolific- was used to show the characteristics of being beneficial.
Additionally, reference was also made to the issue of violence against women and
it was argued that it was a benefit to protect women. It was another significant
finding that people who cause harm to others rather than being beneficial to them
should face legally serious punishment.

Table 11. Children’s Thoughts on Taking their Views into Consideration

Themes Categories Codes Children’s discourse
Expressing  Considering “T ask the question ‘What did I last say?” when they did not
thoughts important,  listen to me. If they answer without thinking too much,
keeping si- it means they are listening to me” (C2) “I can explain my

lent, saying  thoughts and speak everywhere. But sometimes I cannot ex-

atthe right  plain them. The young should stop speaking while the old

time in the  are speaking. It is a shame if the young speak in front of the

right place  old (without permission or without listening). It is not right
to explain our thoughts in environments such as the library
or the class” (C8) “I consider it important when the elders
listen to me especially if it is something related to me. They
should listen to me, consider me, and make me feel import-
ant. I want them to understand me even if the subject is not
related to me and if it is indirectly related to me” (C2, C4)
“It is not always possible to state our thoughts clearly. We
can divide the cases into three: first, we can easily state our
thoughts if they are asked openly. It is easier to talk about
subjects related to us. Second, it would be easier for others
to see their mistakes and to correct them if we state some
of our thoughts more politely. Third, sometimes it is best to
keep silent” (C10)

Taking children’s views into consideration
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Difficulty ~ Voting, ma-  “Ithink children should vote and a children’s council should
of expres-  king one’s be opened. Children should control children’s rights and

sion voice heard,  adults should control adults rights. There should be a place
noticing, where children can make their voices heard. The grown-up
making one-  people protect us but they don’t sometimes notice us. We are
self exist children but we also have ideas, love, and memories.” (all

the children) “There can be news bulletins for children, but
there should also be normal news bulletins because there are
important issues in the news. Perhaps news for children can
be made in the mornings. And news for adults can be made
in the evenings” (C6) “In my opinion, news programs sui-
table to children or adults are not prepared. News mentions
the reality of life. Children need to get used to the reality”

(C5, C6, C10)
Being Stating “For example, racism exists. Due importance is not attached
interested ~ views, rece-  to it in the world. But it is a subject which concerns all the
in other iving others’  world” (C9) “View is like seeing something with our eyes.
views views We should not state our views everywhere. We may be mi-

Taking children’s views into consideration

sunderstood. “(C8) “for example, children should vote, and
council of children should be opened. Children should exp-
ress children’s views because they know them well” (C3, C7,
C11) “Every individual can state their views. It is important
to state views so that new ideas and innovations could emer-
ge” (C6) “I think all the views concern me because each of
them is a piece of knowledge for me” (C2, C5)

According to Table 11, the codes of considering important, keeping silent, sa-
ying in the right place and at the right time” were distinguished in the category of
expressing thoughts while the codes of “voting, making one’s voice heard, noticing,
making oneself exist” were distinguished in the category of difficulty of expression
and the codes of “stating views, receiving others’ views” were distinguished in the
category of being interested in other views. It was stated in the category of expres-
sing thought that stating thoughts meant considering them important. The parti-
cipants also said that it was the best reaction to stop speaking when their thoughts
were not considered important. The participants commonly believed that children
should not be everywhere and that they should state their thoughts in the right
place and at the right time. Children said that adults should listen to them carefully
if the subject is related to them. They attributed their difficulty in expression to the
fact that they could not vote in the category of difficulty of expression. Thus, they
said that they could not make their voice heard in decisions concerning them, they
were not noticed and they could not make themselves exist because they could not
vote in the category. They also stated that news bulletins were not about children.
They thought that children should get used to news bulletins that were concerned
with the reality of life or that there should be news specific to children. The par-
ticipants stated in the category of being interested in other views that racing was
wrong. They added that others’ views and other races should be respected. Accor-

OMU EFD, 2024, Cilt 43, Say1 1, Sayfa 01-00



Sennur DEMIR, Serkan CELIK

ding to the participants, stating views and receiving others’ views were important
so that new ideas could emerge. Besides, they considered receiving others” views
and stating views as a way of getting informed.

“I have worked in juvenile high criminal court. Children were generally
below age 16 and the cases were generally about children who were abused.
They did not tell their families about it thinking that their parents would
be angry with them or that they would not understand them. I said ‘If only
they had controlled their anger. It was enough just to listen” (EA7)

“Children should say the things that should not be done to them. We should
give them the right to choose for it to happen. I do not talk in the name of
my child in a community” (EA7)

It is considered important for children to state their opinions about things that
they will not be pleased with if they are done to them so that they can protect them-
selves. It is also perceived as a kind of choice.

Parents’ thoughts on asking questions while receiving their children’s views:

“I try to ask questions which appeal to my child’s logic and feelings- just like
consulting her opinion- in order not to be perceived as a mother who ques-
tions while I am asking her questions. For instance, my daughter generally
ranks third or fourth in trial exams given at school. Even if I wonder who
ranks first, I congratulate my daughter for her achievement. Then, I try to
learn the situation in the classroom by asking such questions as “‘Who else
is as successful as you?” or ‘How many correct answers do you think you
should have in order to rank first?” (EA4)

“I try to make short, simple sentences by controlling my voice and looking
at his face- I am especially careful about it” (EA10)

It was emphasized by the parents that they avoided inquiring, imposing their
opinions (making children accept their opinions while pretending to receive child-
ren’s opinions), making judgments, and asking directly incomprehensible questi-
ons. In addition to that, they also asked questions to guide their children in im-
proving their situation by congratulating their current achievements. Meanwhile,
they prefer asking short and simple questions in an interesting way by considering
face-to-face interaction important and by adjusting their voice.

“First, I feel (experience) a question by adjusting my voice and by internali-
zing it, and then I make my child feel it- in this way, I try to be sincere. True
life experiences are the preparations for life that we will experience” (EA13)

https://doi.org/10.7822/omuefd1295197 d



Practical Thinking About Their Rights With My Child

“I ask questions in a way that my child can understand by making them
appropriate to his level if I think they are difficult for him to understand.
Sometimes, the questions we ask do not attract children’s attention. Then
they choose to ignore the questions. In that case, I ask the questions in a
way that attracts their attention. I make different, ornamented sentences. At
least I make efforts to make such sentences.” (EA8)

“We read questions as they are. If they say that they have not understood a
question, we explain it with examples and after making sure that they (es-
pecially our 6-year-old girl Ela) have understood it, we ask them to answer
the question. If they hesitate to answer, we as parents state our opinions to
encourage them the answer. Yet, we tell them to give their own opinions
without being affected by what we have said” (EA+EB2/3)

Some of the parents also ask guidance questions. They prefer to state their opi-
nions first and thus they encourage children to give answers. They also ask guidan-
ce questions through goal-setting questions (such as “How many correct answers
do you think you should have in order to rank the first?”) It was emphasized that
internalizing a question indicated sincerity and that true life experiences would be
a preparation for later experiences.

Parents’ thoughts on the existence of children’s rightsin addition to human rights:

“Children are the building blocks of a society. The stronger they are, the
stronger a society is. Children are our future. It is the rights which give
children the opportunity to live in equal circumstances because every child
has the right to live, to go to school, and to feel safe. These rights are gua-
ranteed with this law by the government.” (EA9)

“The entity which we call human was created as a superior entity. Conside-
ring the fact that Children- just like the youngsters of other living things-
are the representatives of a family tree, that they are protected by beliefs and
social values, and that they are in need of care; I believe that children’s rights
are important in raising their awareness and in making them notice what
they have” (EA13)

The parents stated that children’s rights should be protected and that they
should be privileged because the existence of those rights besides human rights
was the basic element of the structure of a society and because children meant the
future of a society.

“it means that human rights are not enough on their own. Children did not
use to be abused so much in the past. But there were always ignorant peop-
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le. They used children like a commodity and they even sold children. Yet,
children are individuals and everybody has equal rights. Nobody should
say, “They are children and they cannot understand’ The deep wounds ope-
ned in them unfortunately affect all their life. Not only their life but also
their family and their children are affected in negative ways by the wounds.
The negative behaviors are inherited by the next generations unless they are
corrected. We should protect their rights as parents so that they can also
give those rights to their children when they grow up and become adults.
They do not have the competence to defend their rights. They are defence-
less; therefore, children’s rights should be separated from human rights and
be made more detailed and more beneficial” (EAS8)

“Children are more fragile than adults because they have just started living
their life. Negative things they experience can cause them to have traumas
that they cannot cope with in the following years. Moreover, the traumas
can have chain effects because the next generation may have also been inf-
luenced by the traumas. Our behaviors towards children are completely dif-
ferent from the ones toward adults. Their bodies and the structure of their
bones are different from adults’ long walks or lifting heavy objects is not
suitable to their biological structure. In brief, there are almost no simila-
rities between them and adults. For this reason, human rights involve the
rights of all humans. Children should have different rights and their rights
should even differ according to their age due to the above-mentioned rea-
sons.” (EA+EB2/3)

Human rights are not adequate for children to develop and to be protected.
Therefore, children’s rights are necessary since they cannot protect themselves. Be-
sides, children’s rights are important and necessary for the benefit of society so that
children can become adults who can make sense of and protect human rights in
the future.

“This is not a common study in our system of education. This fact irritates
me. My child asks me ‘Is my answer correct?” we need to learn how to eva-
luate the knowledge we have” (EB2/3)

“The more you go away from dogmas, the more you actualize yourself when
you develop yourself” (EB2/3)

This study made an attempt at reviving children’s rights with the questions
“What are you careful about while asking your children questions?” and “Why
do you think there is a need for children’s rights while human rights are already
available?” asked within the scope of 12-week training offered to the parents and
at evaluating the issue.
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CONCLUSION, DISCUSSION AND RECOMMENDATION

This study aimed to make primary school children think in cooperation with
their parents through philosophical questions and to describe their thoughts.

Considering the issue within the context of the prohibition of discrimination, it
is important for children to internalise differences through the concept of diversity
instead of the concept of discrimination. Consciousness can be raised with the
choice of toys beginning with the early childhood period and thus children can
be made to look at differences with safety instead of with prejudice (Gresle-Favier,
2013; Stockinger, 2019). Children laid emphasis on being weak with such phrases
as being incapable and being devoid of belonging in addition to being powerless.
The one who has no sense of belonging is different and weak. Here children make
the definition of “the isolated”. The isolated one is unguarded, does not belong, is
not taken into consideration, and is not noticed or cared for. The situation means
leaving one’s identity as an isolated person- just as in the case of a person who
abandons his country. As a result, an occurrence which does not occur” is menti-
oned due to the fact that the person with no past does not have a future (Kearney;,
2018). The isolated person- who is exposed to discrimination- represents an oc-
currence whose race, religion, gender, and several components are not considered.

Isolating children by exposing them to discrimination in society due to their
race, religion, and gender diminishes their ability to cope with problems besides
their ability to live with the problem (Ahmed, Hammarstedt & Karlsson, 2020; Bor
& Dakin, 2009; Siah, Low, Lee, Lim & Tan, 2020). Failure to solve a problem causes
children to feel defenseless. It was stated that disabled people were isolated because
they were not accepted and that therefore they were weak. Remaining beside the
other person until his existence is felt when one is not noticed indicates a type of
proving identity. Not accepting existence or being invisible causes children to have
feelings of guilt (Banks et al., 2010). Thus, they ask themselves the question “What
have I done and people do not notice me?” besides, being invisible also reveals
children’s anger and resentment because invisibility is thought to be like living the
life of another person, and not one’s own life (Alanen, 2014). Children do not think
that invisibility is something that a normal child will do and they think that a nor-
mal child does not wish to be invisible because he believes in himself. Otherwise, it
can cause them to make mistakes. The differences from others were considered as
equality and wealth and the wealth was strengthened with the concepts of empathy
and tolerance. Apart from that, the participants also made the interpretation that
equality was necessary and that it was sometimes more functional to act according
to differences. Accordingly, they thought that we should try to understand others,
to overcome our fears, and to tend to discover the unknown so that discrimination
does not exist. Here the word harmony is meaningful.
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Living and developing, acceptance of children’s existence, and noticing them
and their visibility are possible with their safety (Banks, Cogan, Deely, Hill, Riddell
& Tisdall, 2010; Jordan & Prendella, 2019). Individuals can continue living only
with the cooperation that is provided by safety (Rothstein, 2005) since safety is
social capital. It is the key feeling in the life and development of humans. Children
use the metaphors of family, forest, waving hands, happy people, and the sun for
life and thus they stress that they have positive views about life. It is because life
is beautiful and unique for children and because it means being harmonious with
everything. The children stated that living was difficult without something which
made life meaningful, and that living was impossible without fear and safety.

Physiological needs are followed by the need for safety (Can, 2018; Maslow,
1943). Children whose safety need is met feel safe and take their steps sure of them-
selves. The children who participated in this research also used trusting in the me-
aning of being sure. Telling the truth, keeping secrets, keeping one’s promise, and
being polite were the qualities of being sure and of the one for whom we were sure.
While some children found children very reliable, some others found some child-
ren reliable and some children unreliable- just like adults. It was because “trusting
means loving” and everything positive for children was regarded as reliable (Ha-
uver, Zhao & Kobe, 2016; Tang, Harris, Zou & Xu, 2018). This belief explains the
claim that “people who do not trust are not trustable” made by people who do not
know love- whether they are adults or children. Children who encounter negative
situations in the past have difficulty in building trust for people in the future (Bor
& Dakin, 2009). The participant children stated that parents should talk to their
children so that children could build trust; because according to children, “there
is no trust in the gap” Children who were killed in wars were referred to with the
word “gap”. Children are killed in an environment where adults no longer trust
each other (Kletter et al., 2013). Each child who has been killed pays the cost of the
mistakes of adults who caused wars.

Giving priority to children’s best interests aims to protect their right to live and
to prevent discrimination they are likely to encounter (Sutherland, Mccormack,
Holland & Pirkis, 2016; Yiicel, 2013). Giving priority to children’s benefits despite
children necessitates choosing the best for them. 1n relation to the concept of bene-
fit, children, in general, said that expecting something in return was a selfish and
mercenary approach, and they stressed that expecting a good grade for their efforts
at school was their right. Yet, it is thought that human relations cannot be acciden-
tal and that they are shaped according to reciprocity (Malinowski, 1990). Choices
are available in expecting something in return. The participant children said that
they faced choices in cases of expecting something in return. They said that laws
were reciprocal choices. Even though laws seem to be in return for nothing, there is
a reciprocal choice because they protect adults and children. They also added that
the right to education was a choice and that the government had expectations in
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return. The participants also stressed that they might rarely have the right to make
a choice and may need to obey the rules.

The children included in the research also highlighted protectiveness and
production in terms of being beneficial in addition to reciprocity. The issues of
protecting the environment and protecting women were greatly beneficial issues
due to the fact that they were internationally considered subjects. Children can be
said to be sensitive as individuals with awareness of the environment and society.
They listed- for instance- using water carefully, using plastic in the right way, and
protecting women from men’s violence as the qualities of individuals beneficial to
society. The remarkable concept here was violence against women in addition to
social sensitivity. The correct phrase here should be “violence used by men” instead
of “violence against women”- which is used negatively by mass media in a sexist
style (Yetis, 2020). “Men” should be used as the doer of the action if it is “men”
who exercise violence. The fact that children’s awareness of the issue was raised was
remarkable here.

The literature on the need for children’s ombudsmen and the need for children
to vote so that they can state their views and so that they can represent themselves
is available (Mamur Isik¢1 & Ince, 2018). The studies concerning child-oriented
journalism stress that children’s rights should not be violated, their rights should
be considered important and children’s perspectives on various issues should not
be neglected while making children visible (Ulusoy, 2019). They also pointed out
that children- the subjects of news stories with positive plots would be a role model
to other children and that positive situations could be perceived by them as the
things that should be. It was also stated in the studies that the negative reflection
of children in news stories was a violation of children’s rights and it would also
cause negative impacts on children viewers (Dolar & Koran, 2021; Kus, Karatekin,
Oztiirk & Elvan, 2016). Bringing violence into prominence by the media through
news stories also leads children into violence (Balc1 & Gergin, 2008).

Adults hardly ever consider children as decision-makers due to the fact that
they are not always competent in controlling their willpower and in observing their
best interests. Children, like any other individual- wish to state their views and to
be considered as interlocutors (Rehfeld, 2011; Sorin & Golloway, 2006; Tilson &
Oxley, 2020). The participant children emphasized that they should be listened to
attentively without interference while stating their views and that they should be
given support when they had difficulty in expressing themselves. They thought
that people should speak in the right place and at the right time in terms of sel-
f-expression. They also emphasized- in the issue of taking their views into consi-
deration- that their right to get informed by watching the news was grabbed from
them. They held the view that alternative news bulletins that they could watch
should be available on TV.
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The children also stressed that their right to elect and to be elected through vo-
ting was violated in addition to criticizing the news bulletins (Hulskof, 2019; Peto,
2017). They thought that a children’s council should be formed and their existence
should be felt in this way. While the issue of stating one’s views was perceived as
possible everywhere and on every occasion by some children, keeping silent was
considered as the best choice by some others. The ones who chose to keep silent
considered silence as a reaction (Rothstein, 2005). While the concept of receiving
others’ views was perceived by some children as the knowledge that should be re-
ached, it was perceived by some others as subjects that were irrelevant to them
and from which one could stay away. Besides, the participants also said that being
interested in others’ views and stating different views were individual rights.

It is important that children also be available in practices related to children’s
rights at home as well as at school and that they be made aware in this respect along
with their parents through interaction. Such awareness will increase the self-relian-
ce of both sides and will also ensure that children become adults who are conside-
rate, full of love for humans, and self-confident (Ersoy, 2012; Hareket, 2020; Taylor,
Smith & Nairn, 2001; Wald, 1987). Parents’ revision of children’s rights along with
their children enabled them to see their children’s needs without any filters. Thus,
they took more care with acting without violating rights while expecting somet-
hing from their children. They stated that they avoided inquiring, imposing their
thoughts on children, judging them, and asking incomprehensible questions when
they asked questions. It was remarkable here that the children re-read their rights
through questions asked by others (Hauver, Zhao & Kobe, 2016).

Children’s rights are the rights which are considered necessary besides human
rights. Children’s rights were provided to protect children just as human rights
were provided to protect our natural rights (UNICEF, 2007). They involve the pro-
tection of states of childhood period such as play and amusement apart from the
physical protection of children. Children’s rights differ from human rights because
they have a reality distinct from others. They are necessary since human rights are
inadequate for children’s development and protection and since children cannot
protect themselves (Dag, Dogan, Sazak, Kagar, Yilmaz, Dogan & Arica, 2015). The
parents included in this study also thought that children’s rights in addition to hu-
man rights should be available.

Further studies could be conducted in the future by offering primary school
students training on the articles of Children’s Rights and by asking them to evaluate
their rights. Social responsibility projects fed by children’s rights can be prepared
and evaluated by children and their parents in cooperation. Interdisciplinary stu-
dies can be conducted by combining the content of studies which might secure
social consciousness in relation to children’s rights.
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EKLER
EK-1
': 9. mafma
e FARKLT GMa ¢ " oema fﬂ(’”f] iFaDe £02R?

Birgok gocugun aksine onun parmaklannda farkh bir dokunus
varmus. Kuruyan hangi ota, agaca dokunsa yeseri verirmis. Evdeki
ahsap masamin uzerinde agan ama bir o kadar da sasirtici yesil
yapraklar bu yuzdenmis. Farkhyms. Farkh olmamn tum
ilgincligini yasamiyor da degilmis. Parmaklarnindaki suyun degdlg:
her sey canlilik kazamrmis. Farkh olma deyince...
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EK-2

r 2. HATTA

FARKLI GME GYNT OLME NEYI IFGOE EVER?

Yeni bir dunya kurulmus. Evren arastinlirken Jupiter'in
halkasimin goruldugu uzakhkta fark edilen bu yeni gezegen
yasanmaya uygun bulunmus. Adim: da "Uyum” gezeni koymuslar.

Bu gezenene Diinya'dan tasinacak tium insanlann aym ozelliklere
sahip olmas: gerekiyvormus. Herkes aym olursa hi¢ sorun
cikmayacagim disinen insanlann kurdugu bir yer clsun
istemisler. *Farklihk zarardir.® ik yasalanyms ve SN

o
degistirilemezmis. Dunyadaki insanlar bu konuyu tarbismaya
baglamislar. Biri demis ki,...

B o
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Sennur DEMIR, Serkan CELIK

EK-3

E—

2. HGFTG

y FLITL..'T.E.Q}K.T.H'LI_ ?JINJ'L'T.U}Z- rit"..h.lf I"h'H"'l.l'.'llM;LL‘ir'; y

“Cocuklar givenilirdir.” Bu ifadeye katilip katlmadadun aciklar misin?

Yeni tamdi@in biri konugurken ne sekilde ve nelere dikkate ederek
konugursa senin guvenini kazanabilir?

Asadudaki boslukian doldurmam rica ediyorum.

Bir gocugun guvenilir olmasi igin. ... olmas gerekir.

Bir cocudgun givenilir olmas icin... - eeceseeeesnec OlMasy gerekir.
Bir gocugun bagkalanna guvenmesi 1¢in o kiq,uennoh:nasa

| gerekir.
[ ' Bir cocugun baskalanna givenmesi icin o kisllerin..........c.coeeevenen.....0lmas
' gerekir.

i | Giivenilir olmayan bir coculkk...........ccccoeecoremrressessnrrmessressscesrens
Gilvenilir olmayan bir Qocuk. ......oooooiiimiiii i,

_.yapar.
.-.VApar.
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