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OKUL ONCESI OGRETMENLERININ MiLLI DEGERLERIN
OGRETIMINE iLISKIN BAKIS ACILARININ INCELENMESI:
KARMA DESEN ARASTIRMASI

0z

Bu arastirmada okul 6ncesi 6gretmenlerinin milli degerlerin 6gretimine iliskin
bakis agilarini ortaya koymak amaglanmistir. Aragtirmada nicel ve nitel desenin
bir arada uygulanmasini igeren karma arastirma yaklagiminin agiklayict ardisik
deseni kullanilmistir. Aragtirma 2019-2020 egitim 6gretim doneminin bahar yari-
yilinda yiirtitiilmistiir. Arastirmanin nicel boyutunda random 6rnekleme yontemi
kullanilarak 480’i kadin, 35’1 erkek olmak {izere 515 okul dncesi 6gretmeni aras-
tirmaya dahil olmugtur. Arastirmanin nitel boyutunda ise amagli 6rnekleme meto-
dunun maksimum ¢esitlilik 6rnekleme tekniginden yararlanilarak ¢aligma grubu
13 kadin, 9 erkek okul 6ncesi 6gretmeninden olusturulmustur. Aragtirmanin nicel
verileri “Milli Degerlerin Ogretimi Tutum Olgegi” ile nitel verileri ise yar1 yapilan-
dirllmis goriigme formu ile yiiz yiize ve dijital olarak toplanmistir. Aragtirmanin
nicel verileri SPSS programina aktarilarak, bagimsiz gruplar t testi ve ANOVA testi
kullanilarak analiz edilmistir. Arastirmadan elde edilen nitel veriler icerik anali-
zi ile incelenerek kod ve temalar olusturulmustur. Okul 6ncesi 6gretmenlerinin
milli degerler 6gretimi tutum puanlari cinsiyet baglaminda incelendiginde, erkek
6gretmenler lehine, okul tiiriine gore incelendiginde ise 6zel okulda gorev yapan
ogretmenler lehine anlamli bir farkin oldugu sonucuna ulagilmigtir. Ote yandan
Ogretmenlerin gorev yaptiklar: yerlesim birimi ve mesleki kidem baglaminda milli
degerler 6gretimi tutum puanlar1 arasinda anlamli farkliligin olmadigi sonucuna
ulagilmistir. Yine 6gretmenlerin okul 6ncesi donemde milli deger 6gretimini ge-
rekli ve 6nemli gordiikleri, degerlerin soyut olmasi ve 6grencilerin gelisim ozel-
likleri nedeniyle zorluk yasadiklari arastirmanin sonuglarindandir. Ogretmenlerin
milli deger 6gretimine yonelik olumlu tutumlarinin olmasi ve okul 6ncesi dénem-
de milli deger 6gretimini avantajli olarak degerlendirmelerine ragmen yontem
konusunda cesitlilik saglayamadiklar: sonucuna ulagilmistir. Okul 6ncesi 6gret-
menleri i¢in milli deger 6gretiminde kullanilabilecek yontem ve tekniklere yonelik
destekleyici programlar diizenlenebilir.

Anahtar Sozciikler: Degerler Egitimi, Milli Deger Ogretimi, Okul Oncesi
Ogretmenleri.

ek
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EXAMINATION OF THE PERSPECTIVES OF PRESCHOOL
TERCHERS ON NATIONAL VALUES TEACHING:
MIXED PATTERN STUDY

ABSTRACT

This study aims to reveal the perspectives of preschool teachers on the teac-
hing of national values. This study utilized the explanatory sequential design of the
mixed study approach, which included the simultaneous application of quantitati-
ve and qualitative designs. The study was carried out in the spring semester of the
academic year 2019-2020. In the quantitative dimension of the study, 515 prescho-
ol teachers (480 females and 35 males) were included in the study through a ran-
dom sampling method. In the qualitative dimension of the study, the study group
was composed of 13 female and 9 male preschool teachers by using the maximum
diversity sampling technique of the purposive sampling method. The quantitative
data of the study were collected through the "Attitude Scale of National Values
Teaching" and qualitative data were collected face-to-face and digitally with a se-
mi-structured interview form. The quantitative data of the study was transferred to
the SPSS program and analyzed using independent groups t-test and ANOVA test.
The qualitative data from the study were analyzed through content analysis; codes
and themes were created accordingly. On examination of the attitude scores for
national values teaching of preschool teachers, a significant difference was found
in favor of male teachers in terms of gender, and a significant difference in favor
of teachers working in private schools in terms of school type. On the other hand,
no significant difference was found between the attitude scores on national values
teaching in the context of the place of residence and the professional seniority of
the teachers. Again, one of the results of the study was that teachers considered
national values teaching necessary and important in the preschool period and that
they had difficulties due to the abstractness of the values and the developmental
characteristics of the students. It was concluded that although the teachers had
positive attitudes towards national values teaching and considered national values
teaching advantageous in the preschool period, they could not provide diversity
in methods. Supportive programs for methods and techniques that can be used in
national values teaching can be organized for preschool teachers.

Keywords: Values Education, National Values Education, Preschool Teachers.
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GIRIS

Maddeden ibaret olmayan birey; yasamina yon vermesi, davranislarini belir-
lemesi, sosyal ihtiyaglarini karsilamasi i¢in maneviyata ihtiya¢ duyar. Degerler de
bu anlamda bireyin yasamina anlam katan ve maneviyatini artiran unsurlardandir.
Degerlere iliskin genel kabul gérecek bir tanim iizerinde mutabakat saglanama-
mistir (Cam vd., 2020). Ancak bu konuda yapilan gesitli tanimlardan hareketle
degerlerin, toplum ya da bireyler tarafindan benimsenen, onlarin sosyal ihtiyag-
larini kargilayan, bilingte yer eden ve davranislarini yonlendiren olgular oldugu
soylenebilir (Ozgiiven, 1999). Geleneklerimiz i¢inde bugiiniimiizden yarinlarimi-
za uzanmakta olan degerler hayatimizda karsilastigimiz sorunlarla basa ¢ikmami-
z1 saglayan giiciin kaynaklaridir ve toplumlarin geleceklerinin siiphe gétiirmeyen
gercekleridir (MEB, 2018).

Toplumsal yasamin temelini olusturan ve bireyleri bir bitiinliik i¢inde ayakta
tutarak hayatimiza anlam katan degerler, sosyal 6grenme yoluyla sonradan edini-
len olgulardir. Bu dogrultuda degerler egitiminin aile ve ¢evre etkilesimiyle basla-
dig1, formal olarak ise egitim kurumlar1 araciligiyla devam ettirildigi s6ylenebilir
(Kozikoglu, 2018). Temel amaglarindan biri ¢ocuklarin kisilik 6zelliklerinin ge-
listirilmesi ve iyi ahlakla donatilmasi olan degerler egitiminde okullarin rolii bii-
yiiktiir (Aydin, 2012). Zira 1739 sayili Milli Egitim Temel Kanunuwnun Tiirk Milli
Egitiminin Amaglar1 icerisinde degerler egitimine vurgu yapilarak milli ve manevi
degerleri benimseme, vatan ve millet sevgisi, gorev ve sorumluluklar, ahlaki ge-
lisim ve saglam karakterli olma, 6zgiir diisiince, insan haklarina saygi, kisilik ve
tesebbiise deger verme ile mutlu bireyler yetistirme gibi hususlara deginilmistir
(MEB, 2013). Ciinkii giiglii bir toplum insa etmek i¢in ortak degerleri benimse-
yen bireyler yetistirmek gerekir (Yilar ve Tomal, 2021). Bu nedenledir ki degerler
egitimi, 6gretim programlar1 ve kademelere gore farklilik gosterse de nihayetinde
ayrim gozetmeksizin tlim egitim-6gretim faaliyetleri i¢cin ortak bir amaca hizmet
etmektedir (Kandemir ve Torun, 2020).

Degerlerin kiigiik yaslardan itibaren kazandirilmas: ve benimsenmesi 6nem
tasidigindan (Bolay, 2007) 6gretim kademeleri i¢inde okul 6ncesi, degerler egitimi
acisindan onemli bir yere sahiptir. Ciinkii okul 6ncesi donem, degerlere ait bilgi-
lerin olusturuldugu ilk agamadir (Balat ve Dagal, 2009). Nitekim degerler egitimi,
okul oncesi egitime yonelik hazirlanan 6gretim programlarinda yapilan yonlen-
dirmeler araciligiyla kendini hissettirmektedir (Aydin ve Akyol Giirler, 2012). 20.
ylzyilin sonlar ile 21. yiizyilin baglarinda bilim ve teknoloji alaninda yaganan bas
dondiiriicti gelismeler, kiiresellesme etkisinin artmasi ve sosyal medya araglarinin
gelismesiyle birlikte giderek kiiciilen diinya, 6zellikle milli degerlerin zayiflamasi-
na ve popiiler kiiltiiriin etkisinin artmasina zemin hazirlamistir. Biitéin bunlar yeni
yetisen nesillere toplumun 6nem verdigi degerleri kazandirma noktasinda birgok
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tilkeyi harekete gecirmistir. Bu nedenle son yillarda degerleri, 6gretim programla-
rina entegre etmek i¢in daha fazla ¢aba gosterilmektedir (Yilar ve Karadag, 2021).
Bu baglamda iilkemizde mevcut halde kullanilan 2013 Okul Oncesi Egitimi Prog-
raminda da degerler egitimine yer verilmistir. Okul Oncesi Egitimi Programinin
Temel Ilkeleri boliimiinde égrencilerde dayanisma, hosgorii, saygi, sevgi, paylas-
ma ve yardimlagma gibi degerlerin gelistirilmesi gerektigi belirtilmis, saygi, giiven,
kendilerinin ve bagkalarinin duygularini fark etme gibi davranislar tizerinden de-
gerler egitimine yonelik kavram ve uygulamalardan bahsedilmigtir (MEB, 2013).
Bunun yani sira Programin Temel Ozellikleri boliimiinde yer alan “Kiiltiirel ve ev-
rensel degerleri dikkate alir” ifadesiyle, ¢ocuklarin yasadiklar: toplumun degerlerini
tanimalarina, kiiltiirel ve evrensel degerleri benimsemeleri ile farkliliklara saygiya
ve uyum i¢inde yagamaya vurgu yapilmistir (MEB, 2013, s. 17). Yakindan uzaga
ogrenme ilkesine bagli kalarak ¢ocuklarin 6nce kiltiiriin getirdigi milli degerleri
fark etmesi ve benimsemesi evrensel degerleri daha kolay i¢sellestirmesini olanakl
kilabilir. Nitekim kiltiirel unsurlarla sekillenen milli degerler ¢ocuklarin hayatin
olagan akisinda karsilastiklar: ancak dikkat ¢ekilmezse anlamlandiramayacaklari
unsurlardan olugabilir. Ornegin ¢ocuk Istiklal Mars1 okunurken trafigin akmadi-
gin1 hayatin durdugunu fark etse de bu durumu anlamlandiramayabilir. Boyle bir
durumda deger ile davranis arasinda baglant: kurularak 6nce milli degerin a¢ik-
lanmasi daha sonra ise bu durumun evrensel deger boyutu ile iliskisinin kurulmasi
6nemli olabilir.

2013 Okul Oncesi Egitimi Programinda degerler egitimine kazanim ve goster-
gelerde biitiinciil bir sekilde yer verilerek, degerlerin icerikte islendigi sdylenebilir.
Ayni zamanda programda belirgin bir bicimde dogrudan degerler egitimine degi-
nen ifadeler de bulunmaktadir. Ornegin programin “Bilissel Gelisimle Ilgili Kaza-
mimlar, Gostergeleri ve A¢iklamalarr” boyutunun 21. kazaniminda bir deger olarak
Atatiirk verilmis ve kisilik 6zellikleri ile gocuk sevgisine dikkat ¢ekilmistir (MEB,
2013). Bununla birlikte degerler egitimi program igerisinde “Sosyal ve Duygusal
Gelisimle Ilgili Kazamimlar, Gostergeleri ve A¢iklamalart” béliimiinde de kendisine
yer bularak duygular1 agiklama, hak, gérev, sorumluluk, farkliliklara saygi, estetik
degerler, sanat eserleri ve sorumluluk gibi unsurlar tizerinden verilmeye ¢aligilmis-
tir (MEB, 2013).

Ogretmenler, egitim kurumlarinin temel unsurlarindan biri olmalarinin yani
sira egitim programlarinin basariyla uygulanmasinda da en faza sorumluluk sahibi
olan kesimdir (Yilar vd., 2022). Nitekim okul 6ncesi egitimi programinin degerler
egitimi acisindan hedeflerine ulagmasinda en 6nemli gorevin 6gretmenlere diis-
tiigli soylenebilir. Okul 6ncesi donemde 6gretmenler aileden sonra gocuklar i¢in
6nemli bir rol modeldir (Balat, 2012). Bu nedenle 6gretmenlerin tutum, davranis,
sosyal ve ahlaki egilimlerinin ¢cocuklarin degerler egitimi iizerinde etkili oldugu dii-
stiniilebilir. Okul 6ncesi diizeyde nitelikli degerler egitiminin yapilmasinin 6n ko-
sullarindan biri 6gretmenlerin degerler egitimine yonelik tutumlari ve yeterlikleri-
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dir (Dogan Temur ve Yuvaci, 2014; Kozikoglu; 2018; Pekdogan ve Korkmaz, 2017;
Sen, 2011; Uzun ve Kose, 2017; Weist, 1998). Bu anlamda degerler egitiminin ve
degerlerin gelecek nesillere aktarilmasinin baslangi¢ noktasini olugturan okul 6n-
cesi donemde ¢ocuklarin gelisim 6zelliklerinin dikkate alinarak bireysel, toplum-
sal ve ahlaki degerlerle bir biitiin olarak ele alinmas: énem tasimaktadir ki ¢ocuk
boyle bir egitimle kendisini ve yasadigi toplumu anlamlandirabilir (Arikan, 2011).

Okul 6ncesi 6gretmenlerinin degerler egitimine iliskin yetkinliklerinin olus-
masinda egitim fakiilteleri lisans programlari basat rol iistlenmektedir. 1998 ve
2007 okul 6ncesi 6gretmenligi lisans programlari incelendiginde degerler egitimi-
ne dogrudan yer verilen bir dersin olmadig: goriilmektedir (YOK, 1998; 2007).
2007 programinda 4. yariyilda okutulan “Matematik Egitimi” dersi igerisinde ma-
tematigin toplumsal degerler ile iliskilendirilmesi ve 7. yariyillda “Anne Baba Egi-
timi” dersi icerisinde ailenin yapisi, degerleri ifadesine yer verilmektedir (YOK,
2007). Ote yandan 2018 lisans programinda ise 6. yariyilda “Egitimde Ahlak ve
Etik” ile 7. yariyilda “Karakter ve Deger Egitimi” ad1 altinda iceriginde degerler egi-
timine yonelik konularin dogrudan verildigi dersler bulundugu dikkati gekmek-
tedir. Egitimde Ahlak ve Etik dersinde 6zetle konuyla ilgili temel kavramlar, etik
titrleri, 6gretmenlik meslegi ve etik, etik ilkeler, ahlaki/etik sorumluklar ve okulda
ahlak/etik egitimi gibi konular tizerinde durulmaktadir. Karakter ve Deger Egiti-
mi dersinde ise 6zetle konuyla ilgili temel kavramlar, karakter gelisimi ve egitimi,
deger tiirleri ve kaynaklari, degerlerin bireysel, toplumsal, kiiltiirel, dini ve ahlaki
temelleri, karakter ve deger egitimi yaklasim ve uygulamalari ile karakter ve deger
egitiminde rol model olarak 6gretmen gibi igeriklere yer verilmistir (YOK, 2018).
Ote yandan programda degerlere yer verilse de milli degerlerin vurgulanmadig:
gortulmistiir. Degerler egitiminde rol modelin 6gretmen olmast ve igerigi 6gret-
menin olusturmasi akillara okul 6ncesi 6gretmenlerinin milli degerler 6gretimine
iliskin tutum ve gorislerinin neler oldugu sorularini getirmistir.

Igili literatiir incelendiginde okul 6ncesi egitimde verilen degerler ve milli
degerlere iliskin birtakim arastirmalarin yapildig1 goriilmektedir. Bu aragtirmalar
Sekil 1de agiklanmugtir:
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Goriis ve Durum
incelemeye Yonelik

Akitark ve Baggeli Kahraman,
2019; Kuzu, 2015; Kuzu ve Demirel
2018; Kuzu Jafari ve Demirel 2019;
Ogelmen ve Sarikaya 2015;
Pekdogan ve Korkmaz 2017; Uzun
ve Kose, 2017; Yazar ve Erkus 2013

Tutum ve Goris
Belirlemeye Yonelik

Dokiiman incelemeye Yénelik K°Zik°g|"_' 2018

Evin ve Kafadar, 2004 Mindivanli ve
Aktas 2011; Savaskan ve Arslan, 2015;
Sentirk ve Keskin 2019; Yilmaz ve

Duman 2018
Dokiiman incelemeye
Yénelik
Aral ve Kadan, 2018; Dogan Temur
......................................... O i ve Yuvaci 2014 Kayhan, Aslan
o'sul Once‘sh Bagci ve Erisen 2019; ; Unal 2013
Deger ve Milli
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Karaganta, 2013; Ulusoy ve Dilmag, 2009 "|§k|n Yénelik
Bay 2018 Gundiiz, Aktepe,
Ara;tlrmalar Uzunoglu ve Giindiiz, 2017
Deneysel Uygulamaya
Yénelik
Asar, 2019; Yildirim 2018
Tutum Belirlemeye Yonelik
Tutum Belirlemeye Yénelik Kitap Bilmez ve Tarkogin: 2017
Cetin, 2013 Smeroglu ve Sapsaglam, 2016

Okul Oncesi Deger
Temali Arastirmalar

Milli Deger Temali
Arastirmalar

Sekil 1. Okul Oncesi Deger ve Milli Degerlere iligkin Aragtirmalar

Sekil 1'den de anlagilacag: tizere okul 6ncesi egitimde degerleri konu edinen
aragtirmalarin 6n plana ¢iktig1 goriilmektedir. Ancak okul 6ncesi donemde milli
degerlerin 6gretimini 6gretmenlerin katilimryla, bittiinciil yaklagimla ve egzamanl
olarak ele alan aragtirmalarin sinirli oldugu dikkati gekmektedir. Bu baglamda ilgili
literatiirde okul 6ncesi egitimi programinin uygulayicisi olan 6gretmenlerin milli
degerlerin 6gretimine iliskin bakis agilarini farkl degiskenler araciligiyla ortaya
koyan kapsamli arastirmalara ulasilamadig: soylenebilir. Bu durumdan yola ¢iki-
larak arastirmada okul oncesi 6gretmenlerinin milli degerlerin 6gretimine iliskin
bakis agilarinin kapsamli olarak incelenmesi fikri olusmugtur. Bu fikirden hare-
ketle arastirmanin amaci okul 6ncesi 6gretmenlerinin milli degerlerin 6gretimine
iliskin bakis acilarini ortaya koymak olarak belirlenmistir. Arastirmada asagidaki
sorulara cevap aranmistir:

1. Okul 6ncesi 6gretmenlerinin milli degerlerin 6gretimine iligkin tutum puan-
lar1 nitel ve nicel degiskenler agisindan farklilagmakta midir?

2. Okul 6éncesi 6gretmenlerinin okul dncesi donemde milli degerlerin 6greti-
mine iligkin goriisleri nelerdir?

Bu aragtirma okul 6ncesi 6gretmenlerinin milli deger 6gretimine iligkin tutum
ve goriislerinin belirlenmesi, alanda bulunan eksikliklerin tespit edilmesi ve bu ek-
sikliklerin giderilmesi i¢in 6neri sunulmasi adina firsat saglayabilir. Ayrica bu aras-
tirmanin okul 6ncesi 6gretmenleri ile milli degerlerin 6gretimi konusunda ileride
yapilacak ¢alismalara katk: saglayabilecegi diisiiniilmektedir.
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YONTEM

Arastirmanin Modeli

Arastirmada nicel ve nitel desenin bir arada kullanilmasini iceren karma aras-
tirma yaklagimi benimsenmistir (Yildirim ve $imsek, 2018). Tutum 6l¢egi ile elde
edilen verilerin nitel verilerle teyidinin yapilmasi, detaylandirilmasi ve agiklanma-
sinin amaglanmast esasina dayanmasi gibi gerekeelerle bu arastirmada agiklayici
ardigik desen kullanilmistir (Cresswell ve Plano Clark, 2007).

Calisma Grubu

Aragtirmanin nicel boyutunda Tiirkiye genelinde gorev yapmakta olan 56.218
okul 6ncesi 6gretmeni arasindan 515 Kisi rastgele (random) olarak segilmis ve 6g-
retmenlere milli degerlerin 6gretimine iligskin tutum 6l¢egi uygulanmistir. Arastir-
manin drneklemi basit segkisiz 6rnekleme teknigi kullanilarak belirlenmistir. Bu
sekilde evredeki tiim bireylerin secilme olasilig1 aynidir ve herhangi bir bireyin
seciminin diger bireylerin segimine etkisi olmamaktadir (Biytikoztiirk vd., 2021).
“Milli Egitim Istatistikleri-Orgiin Egitim 2019-2020” baglikli rapora gore (Web-1)
56.218 okul 6ncesi 6gretmeni aktif olarak gorev yapmaktadir. Evrenin %95 oranin-
da ve %5 hata payiyla temsil edilebilecegi 515 hedef sayis1 6rneklem grubu igin be-
lirlenmistir. Aragtirmanin 6rneklem grubuna iligkin bilgiler Sekil 2'de verilmistir:

Okul Tart it
Kadin F=480 f=252

Yerlesim Birimi Iice

-
it f= 253

Erkek F=35

S \\ .

Sekil 2. Orneklem Grubuna Iliskin Bilgiler
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Sekil 2 incelendiginde arastirmaya 480’1 kadin 35’i erkek olmak tizere 515 6¢-
retmen dahil edildigi goriilmektedir. Ogretmenlerin 429'u devlet okulu, 86s1 ise
ozel okulda gorev yapmaktadir. Ogretmenlerin, 252’i il, 253’ii ilge ve 53’1 kéy oku-
lunda galigmaktadir. Ogretmenlerin, 146’1 0-5, 157’si 6-10, 146’s1 11-15 yil arasin-
da ve 66's1 ise 16 ve lizeri yilin iistiinde mesleki kideme sahiptir.

Aragtirmanin nitel boyutunda ise amagh 6rnekleme metodunun maksimum
gesitlilik ornekleme tekniginden yararlanilmistir. Bu 6rnekleme teknigi, benzesik
durumlarin farkli yonleri tizerine miimkiin oldukea fazla ve gesitli bilgi almaya
olanak saglar (Biyiikoztiirk vd., 2018). Bu arastirmada da nitel verilerin toplanaca-
&1 calisma grubu olusturulurken, okul 6ncesi 6gretmenlerinin, cinsiyet, gorev yap-
tiklar okul tiiri ile yerlesim birimi ve mesleki kidem gibi durumlarini yansitacak
farklr 6zellikte katilimer arastirmaya dahil edilmistir. Bu kapsamda nitel verilerin
toplandig1 ¢aligma grubu 2019-2020 egitim 6gretim yilinda Erzurum ilinde gérev
yapmakta olan 6gretmenlerden olusturulmustur. Calisma grubuna ait 6zellikler
asagida sunulmustur:

Tablo 1. Katiimcilarin Cinsiyetlerine Iliskin Bilgiler

Cinsiyet N
Kadin 13
Erkek 9
Toplam 22

Tablo 1de katilimcilarin cinsiyetlerine iliskin bilgiler verilmistir. Buna gore ka-
tilimcilarin 13’ kadin, 9’u erkektir.

Tablo 2. Katilimcilarin Gorev Yaptiklar: Okul Tiiriine Iliskin Bilgiler

Gorev Yapilan Okul Tiirit N
Devlet okulu 14
Ozel okul 8
Toplam 22

Katilimcilarin gérev yaptiklar: okul tiiriine iligkin bilgiler Tablo 2'de ele alin-
mustir. Tablodan katilimcilarin 14’tiniin devlet okulunda 8’inin ise 6zel okulda go-
rev yaptig1 anlasilmaktadir.

Tablo 3. Katiimcilarin Gorev Yaptiklar: Yerlesim Birimine Iliskin Bilgiler

Gorev Yapilan Yerlesim Birimi N
1l merkezi 13
Ilge merkezi 5
Koy 4
Toplam 22
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Tablo 3’te katilimcilarin gorev yaptiklari yerlesim birimine iliskin bilgiler agik-
lanmustir. Tabloya gore katilimcilarin 13’ il merkezinde, 5’1 ilge merkezinde ve 4’1
ise koyde gorev yapmaktadir.

Tablo 4. Katiimcilarin Mesleki Kidemlerine Iliskin Bilgiler

Mesleki Kidem N
0-5yil 11
6-10 y1l 6
11-15y1l 3
16 yil ve tizeri 2
Toplam 22

Katilimcilarin mesleki kidemlerine iligkin bilgiler Tablo 4’te sunulmustur. Tab-
lodan katilimcilarin 11’inin 0-5 y1l, 6’sinin 6-10 yil, 3’intin 11-15 yil ve 2’sinin ise
16 yil ve tizeri mesleki kideme sahip oldugu goriilmektedir.

Veri Toplama Araclari ve Gelistirilmesi

Aragtirmanin nicel boyutunda Cetin (2015) tarafindan gelistirilen Milli Deger-
lerin Ogretimi Tutum Olgegi (MDOTO) kullanilmistir. Olgek iizerinde herhangi
bir degisiklik yapilmamis ve oldugu gibi uygulanmugtir. Milli Degerlerin Ogretimi
Tutum Olgegi (MDOTO) agimlayici faktér analizine tabi tutularak “deger 6gre-
timini 6nemseme” ve “deger Ggretimini degerli bulma” olmak tizere iki faktorli
yapidadir. Bu iki faktérlii yapi toplam varyansin %55.74’{inii agiklamaktadir. Olgek
16 maddeden olusmaktadir. Bu maddelerin 9’u olumlu iken 7’si olumsuzdur. Olge-
ge ait diger veriler de X2/sd: 2.05; RMSEA: .06; NFI: .91; CFI: .95; GFI:.91; RFI:.90;
AGFI: .89; SRMR: .04 uyum indekslerinin kabul edilebilir diizeyde oldugunu gos-
termistir. Olgegin tamamina ait i¢ tutarlilik degerini gosteren Cronbach Alfa katsa-
yis1 a=.93 ile yiiksek diizeyde giivenilir olarak bulunmustur (Cetin, 2015).

Aragtirmada nitel verileri toplamak amaciyla yar1 yapilandirilmig gériisme for-
mu kullanilmistir. Katilimcilara konu alani i¢inde kismi 6zgiirliik tanidig: ve degi-
nilmeyen, fark edilmeyen durumlarin ortaya ¢itkmasina zemin hazirladig icin yar1
yapilandirilmis goriisme formu, veri toplama araci olarak tercih edilmistir (Berg
ve Lune, 2015). Form olusturulurken 6ncelikle ilgili literatiir taranarak konuya ilis-
kin soru havuzu olugturulmustur. Tkinci agamada taslak form olusturularak sosyal
bilgiler, vatandaslik ve degerler egitimi alaninda ¢alismalar1 bulunan iki uzmanin
goriisleri dogrultusunda sorular tekrar diizenlenmistir. Sonrasinda goriisme for-
mu, dil anlatim ve anlagilirlik yoniinden incelenmesi igin dil uzmanina gonderil-
mistir. Dil uzmani goriisme formunu uygun bularak formda herhangi bir degisik
onermemistir. Hazirlanan goriisme formu; degerler, milli degerler ve okul éncesi
donemde milli degerlerin 6gretimi temalar: alinda birlestirilip 6 sorudan olustu-
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rulmustur. Hazirlanan formun 6n uygulamas: 2020 yilinin Nisan ayinda ti¢ okul
oncesi 0gretmeni ile gerceklestirilmistir. Pilot uygulama sonrasinda sorularin; dil
ve anlagilirligy, arastirma sorularina yanit olusturabilme gibi 6zellikleri tizerinde
¢ikarim yapilmistir. Pilot uygulama sonrasi gerekli goriilmedigi i¢in formda degi-
siklige gidilmemigtir.

Verilerin Toplanmasi

Aragtirmanin nicel boyutunda 2019-2020 egitim 6gretim yilinda Tiirkiye gene-
linde gorev yapmakta olan 515 okul éncesi 6gretmenine “Milli Degerlerin Ogre-
timine Yonelik Tutum Olgegi” uygulanmistir. Olgek formu dijital ve basili olmak
tizere iki boyutta hazirlanmistir. Bu kapsamda 6ncelikle rastgele secilen okullara
gidilerek 6gretmenler ile yliz yiize gortistilmiistiir. Arastirmanin amaci ve kapsa-
mi1 hakkinda bilgilendirilen 6gretmenlerin ¢aligmaya goniillii olarak katilmala-
r1 talep edilmistir. Yiiz ylize goriisiilen 6gretmenlere basili halde bulunan tutum
Olgegi uygulanmistir. Aragtirmaya katilan 6gretmenlerden tutum olgegini ziimre
gruplariyla paylagmalari rica edilerek 6rneklem grubu genisletilmistir. Kendileri-
ne birebir ulagma imkani bulunamayan 6gretmenlere, dijital ortamda hazirlanan
formun baglant: adresi gonderilerek 6lgek uygulanmustir. Yeterli 6rneklem biiyiik-
lagiine ulasmak amaciyla sosyal medya araglar1 da kullanilmistir. Sosyal medya
kiinyesinde okul oncesi 6gretmeni oldugunu belirten 6gretmenlerle iletisim ku-
rularak, ¢alisma hakkinda bilgi sunulmustur. Aragtirmaya katilmay: kabul eden
Ogretmenlere tutum ol¢eginin baglant1 adresi gonderilerek 6gretmenler ¢aligmaya
dahil edilmistir.

Aragtirmanin nitel verileri 2019-2020 egitim 6gretim yilinin bahar déneminde
Erzurum ilinde gorev yapmakta olan 9 erkek 13 kadin okul 6ncesi 6gretmeni ile
mayis ayinda yapilan goriismeler ile elde edilmistir. Goriisme yapilmadan 6nce 6g-
retmenlere ¢alismanin amaci ve ¢aligma hakkinda bilgi verilmis ve 6gretmenlerin
katilimcr olmalarinda gontllilik esast aranmigtir. Caligma grubuna dahil olmak
isteyen 6gretmenlere goriismeyi nasil gerceklestirmek istedikleri sorulmus ve go-
riigme i¢in randevu alinmigtir. Veri toplama siireci ikinci arastirmaci tarafindan
yaklasik bir buguk aylik siirede tamamlanmistir. Yiiz yiize ve telefon ile gercekles-
tirilen milakatlar ortalama 15-20 dakika stirmiis, katilimcilarin rizalar1 dahilinde
ses kaydi ve not alinarak goriismeler kaydedilmistir.

Verilerin Analizi

Aragtirmada Ol¢egin uygulanmasi ile elde edilen veriler SPSS programina ak-
tarilarak analiz edilmistir. Veriler tizerinde oncelikle normallik testi yapilmuistir.
Verilerin basiklik ve carpiklik degerleri incelenerek normallik varsayiminin karsi-
landig1 belirlenmistir. Verilerin normal dagilima sahip oldugunun belirlenmesinin
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ardindan degiskenlerin 6zelliklerine gore bagimsiz gruplar t-testi ve ANOVA testi
analizi yapilmistir. Analizlerden elde edilen bulgular tablolagtirilarak sunulmus ve
ilgili tablolar yorumlanarak, tartigilmistir.

Arastirmada elde edilen nitel veriler ise icerik analizi teknigi ile ¢6ztimlenmis-
tir. Bu analizde toplanan verileri aciklayabilecek kavram ve iliskilerin ortaya kon-
mas1 amaglanir (Biyiikoztiirk vd., 2018). Derin manalarin ortaya konulmasinin
amaglandig icerik analizinde ilgili kavramlar bir araya getirilerek kod ve temalar
halinde yansitilir (Yildirim ve $imsek 2018). Bu arastirmada da goériigmelerden
elde edilen veriler arasinda iliski ve kavramlar arasindaki bag sunulmak istendigi
i¢in icerik analizi teknigi tercih edilmistir. Miilakattan elde edilen veriler 6ncelikle
transkript edilerek katilimcilara sunulmustur. Katilime teyitlerinin ardindan veri-
lerin analizi stireci baglamigtir. Verilerin analizinde iki arastirmaci da rol almistir.
Veriler tekrar-teyit edilebilirligi saglamak ve veri kaybini 6nlemek i¢in 6ncelikle
aragtirmacilar tarafindan ayr1 ayri kodlanmis daha sonra analizler kiyaslanarak
goris birligi saglanan ve ayrisan kodlar belirlenmistir. Kiyaslanan kodlar tizerin-
de bityiik oranda goriis birligi saglandig: belirlenmistir. Analizler son agamada iki
uzman tarafindan incelenmis, aragtirmaci tiggenlemesi (Patton, 2014) yapilmistir.
Uzmanlarin goriisleri dogrultusunda ayrisilan kodlar tizerinde goriis birligi sagla-
narak analiz islemi tamamlanmigtir. Miles ve Huberman (2015) uzlasim katsayist
kullanilarak yapilan analizde %85 oraninda uzlagim saglanmustir. Elde edilen ve-
riler gorsellestirilmis, bulgular katilimcilarin ifadelerinden yapilan dogrudan alin-
tilarla desteklenmistir. Etik ilkeler esasinca 6gretmenlerin goriisleri kod isimlerle
sunulmustur. Bulgularda yer alan frekans bilgisi goriis sayisi olarak yansitilmstir.

Bulgular ve Yorum

Okul 6ncesi 6gretmenlerinin milli degerlerin 6gretimine iliskin bakis agilari-
nin incelendigi bu aragtirmada asagidaki bulgulara ve yorumlara ulagilmigtir:

Birinci Alt Probleme iligkin Bulgular ve Yorum

Arasgtirmanin birinci sorusunda/alt probleminde okul 6ncesi 6gretmenlerinin
milli degerlerin 6gretimine iligkin tutum puanlarinin cesitli degiskenler agisindan
farklilagsma durumu incelenmistir. Bu dogrultuda ulasilan bulgular asagida sunul-
mustur:

Tablo 5. MDOTO Cinsiyet Degiskeni Baglaminda Bagimsiz Gruplar t Testi Analiz
Sonuglar

Cinsiyet n X Ss Sd t P
Kadin 480 50,03 4,088

513 -5,640 ,000
Erkek 35 54,29 6,662
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Tablo 5’teki analiz sonuglar1 incelendiginde milli deger 6gretimi tutum olge-
ginden elde edilen puanlar arasinda cinsiyet degiskeni baglaminda istatistiksel
olarak anlaml bir farkin oldugu gériilmektedir [t(513)=-5,640; p<0,05]. Anlaml
farkliligin ise arastirmaya katilan erkek 6gretmenler lehine oldugu ortalama puan
sonuglarinda goriilmektedir (X, , =50,03; X , ,=54,29). Bu bulgu, milli deger 6g-
retimine iligskin erkek 6gretmenlerin kadin 6gretmenlere gére daha olumlu yakla-
sim sergiledikleri seklinde yorumlanabilir.

Tablo 6. MDOTO Gorev Yapilan Okul Tiirii Degiskeni Baglaminda Bagimsiz
Gruplar t Testi Analiz Sonuglar:

Gorev Yaptigi Okul n X Ss Sd t P
Devlet okulu 429 49,92 4,090

) 513 4,655 0,005
Ozel okul 86 52,31 5,461

Tablo 6daki analiz sonuglari incelendiginde milli deger 6gretimi tutum 6lgegin-
den elde edilen puanlar arasinda 6gretmenlerin gorev yaptig1 okul tiirii degiskeni
baglaminda istatistiksel olarak anlamli bir farkin oldugu gériilmektedir [t(513)=-
4,655; p<0,05]. Anlaml farkliligin ise arastirmaya katilan 6zel okulda gorev ya-
pan 0gretmenler lehine oldugu ortalama puan sonuglarinda gériilmektedir (X,
=23 L et ok =49,92). Bu bulgu, milli deger 6gretimine iliskin 6zel okulda

gorev yapan 6gretmenlerin devlet okulunda gorev yapan 6gretmenlere gore daha
olumlu yaklasim sergiledikleri seklinde yorumlanabilir.

Tablo 7. MDOTO Gérev Yapilan Yerlesim Birimi Degiskeni Baglaminda Tek
Yonlii Anova Testi Analiz Sonuglar

Varyansin Karelerin Karelerin

Kaynag: Toplam d Ortalamas1 f P
8 5 Gruplar arasi 62,800 2 31,400
Gorev. yapFligl . P 1601 203
yerlesim birimi Gruplar ici 10041,693 512 19,663

Tablo 7deki analiz sonuglarina bakildiginda goérev yapilan yerlesim birimi de-
giskeni agisindan gruplar arasinda anlamli bir farkin bulunmadig: goériilmektedir
(p>.05 anlaml farkin olmadigini gosterir).

ikinci Alt Probleme iligkin Bulgular ve Yorum

Aragtirmanin ikinci sorusunda/alt probleminde okul 6ncesi 6gretmenlerinin
okul éncesi donemde milli degerlerin 6gretimine iliskin goriislerine yer verilmis-
tir. Bu baglamda ulagilan bulgular asagida agiklanmistir:
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Tablo 8. Okul Oncesi Ogretmenlerinin Deger ve Milli Deger Kavramina Iliskin
Goriislerinin Icerik Analizi Sonuglar:

Goriisler

Toplum diizenini saglayan kurallar

Birlik saglayan kurallar

Davranig kaliplar1

Milli kiiltiirel hazine

Nesillere aktarilan temel taslar

Ayrt edici kiltarel 6zellikler

Uluslararasr iliskilerde giig veren unsur

Toplumu bir arada tutan gii¢

Milletlere 6zgii her sey

[SS I ST I S R O R o L B L B B e O B}

Toplumsal milli varlik i¢in vazge¢ilmez unsur

—_

Ulkenin tanitimi

Olgii birimi 1

Toplam 39

Okul 6ncesi 6gretmenlerinin deger ve milli deger kavramina iligskin gortsleri
incelendiginde 12 farkli olmak iizere 39 goriis dile getirdikleri belirlenmistir. Og-
retmenlerin deger kavrami icin ¢ogunlukla diizen, kural ve davraniglarla iligkili
goriisler dile getirdikleri gortilmiistiir. Bu konuda en ¢ok dile getirilen goriislerden
biri olan, degerlerin toplum diizenini saglayan kurallar oldugu yoniinde Melike
Ogretmen “Deger, toplumda diizeni saglayan, insanlari bir arada tutan kurallar ve
ilkeler biitiiniidiir” ifadesiyle diisiincesini belirtmistir. Bunun yani sira 6gretmen-
lerin, milli degerleri milletlere 6zgii ve onlarin devamini saglayan, birlik biitiinlitk
olusturan ve nesillere aktarilan bir unsur olarak degerlendirdikleri belirlenmistir.
Bu hususta Emre Ogretmen “Milli deger, toplumlarin kendi kiiltiirlerine gore sekil-
lendirdigi unsurlardir, deger verdigi ve onemsedigi seylerdir” seklinde diisiincesini
ifade ederken Zehra 6gretmen “Ortak bir toplumun var olmas: ve yasamasi igin
milli degerler cok onemli unsurlardir. Bu degerleri toplumumuz sadece benimsemek-
le kalmamus, nesilden nesile aktarmayi da amaglamistir” ifadesiyle gortisiing dile
getirmigtir.
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Tablo 9. Okul Oncesi Ogretmenlerinin Deger ve Milli Deger ile Iliskilendirdikleri
Kavramlara Iliskin Goriislerinin Icerik Analizi Sonuclar:

Goriisler

Kural

Davranig

Diisiince

Duygu
Millet
Din
Dil
Tarih

Vatan

Bayrak

Inang

Hosgorii

Tutum

Mutluluk
Saglik
Kiiltiir
Aile

Kiymet

Gelenek-gorenek

Sayg1

Huzur

[SST I ST I NS T Y NS I SR I SO T N NS T S R R R S O S S N B N BN IO T 6 T B I (O T O B N I O T )

Sevgi
23 Nisan

Ju—

—

Sanat

—_

Yazar

Cocukluk 1

Toplam 75

Tablo 10 incelendiginde 6gretmenlerin deger ve milli degerleri 26 farkli olmak
tizere 75 kavramla iligkilendirdigi belirlenmistir. Bu baglamda kural, davranis, dii-
stince, duygu, millet, din, dil kavramlar1 6gretmenler tarafindan siklikla dile geti-
rilmis, deger ve milli deger bu kavramlarla iliskilendirilmistir. Bu konuda Adem
Ogretmen: “Degerlerimiz; dilimiz, dinimiz, bayragimiz, vatanimiz ve tarihimizdir”
ifadesiyle diisiincesini belirtmistir. Frekans degeri yitksek olmasa da farkl: bir bakis
agistolarak, 23 Nisan, gocukluk, sanat ve yazar kavramlarinin da ifade edildigi goril-
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miistiir. Bukonuda Ahmet Ogretmen “Milli deger bizim milli bayramlarimizdir. Ha-
yatimda 23 Nisan ilk 6grendigim milli degerdir” ifadesiyle gortisiinti dile getirmistir.

Tablo 10. Okul Oncesi Ogretmenlerinin Okul Oncesi Dénemde Milli Deger Ogre-
timinin Yararlarina Iliskin Goriislerinin Icerik Analizi Sonuglari

Goriisler

Onemli ve gerekli

Kalic1 olur

Igsellestirmek kolay olur

Kisilik haline getirir

Farkindalik ve biling olusturur

Korumacilik gelistirir

Daha kolay benimser

Tutum ve davraniga doniistiiriir

Saygi gelistirir

Yabanci hayranligini 6nler

Vatandaghgin temeli atilir

Toplumsal yasayist anlamlandirir

Duyarli olunan donem

| W | W | W | W | W ks ||| g || U || ™

Degerlere iligkin temeller atilir

I’y
(=)

Toplam

Tablo 11 incelendiginde 6gretmenlerin okul 6ncesi donemde milli deger 68-
retiminin yararlarina iliskin 14 farkli olmak tizere 56 goriis dile getirdigi goriil-
mektedir. Bu baglamda 6gretmenler okul dncesi donemin ¢ocuklarda degerlere
iliskin bilgilerin temelinin olusturuldugu en 6nemli dsnem oldugunu, bu dénemin
¢ocuklarin daha fazla duyarli oldugu zaman araliginda bulundugunu, okul éncesi
donemin ilerisi i¢in bir temel niteligi tasidigini, okul 6ncesi donemde kazanilan
davranis ve diisiincelerin ¢ocuklarin gelecekteki kisilik yapilarini dogrudan etkile-
digini, okul 6ncesi dénemin en 6nemli basamak oldugunu, ¢ocuk yasta verilmeye
calisilan bu degerlerin, ¢ocuklarin degerleri benimsemesinde, kisiliklerinin gelis-
mesinde, tutum ve davraniglarinda, egilimlerinde en 6nemli adimi olugturacagini
ifade etmislerdir. Ote yandan ¢ocuklarin milli deger bilincine kavusturulmastyla
beraber bu degerleri daha iyi benimseyecekleri, kendisiyle beraber yasadig: toplu-
mu anlamlandiracaklari, yabancr kiiltiiriin etkisi altinda kalmadan kendi kiiltiirle-
rini benimseyip gelecek nesillere aktaracaklari, korumaci, saygili ve daha bilingli
olacaklar1 da 6gretmenler tarafindan siklikla dile getirilen goriisler arasindadir.
Ogretmenler ¢ogunlukla okul éncesi dénemde milli deger 6gretimini énemli ve
gerekli olarak gormektedir. Bu baglamda Inci Ogretmen “Kesinlikle okul éncesinde
milli degerler egitiminin verilmesini 6nemli ve gerekli buluyorum. Ciinkii ¢ocuklar
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kiictik yaslarda tarihin, kiiltiiriin, sanatin farkinda olur ve onlar: korur” ifadelerine
yer vermigtir. Siklikla dile getirilen bir diger goriis bu donemde 6grenilenlerin kali-
c1 olacagi yoniindeki ifadelerdir. Bu konuda Derya Ogretmen “Diinyada ne yazik ki
milli degerler yavas yavas yok olmaktadir. Erken yaslarda onlemler alinirsa bu deger-
lerimizin yok olmasinin oniine gegilebilir ve 6grenilenler kalici hale gelir” ifadeleriyle
goriisiini dile getirmistir.

Tablo 11. Okul Oncesi Ogretmenlerinin Okul Oncesi Dénemde Milli Deger Ogre-
timinin Siirlibiklarina Iliskin Gériiglerinin Icerik Analizi Sonuglar:

Goriisler

Konularin soyut olmasi

Gelisim ve yas ozellikleri

Farkli etkinliklerin yorucu olmasi

Farkl etkinliklerin zaman almasi

Materyal maliyetinin yiiksek olmasi

NN W | W U N ™

Verilen degerin ailenin degerleriyle uyusmamasi

Toplam 22

Ogretmenlerin okul éncesi donemde milli deger 6gretiminin sinirliliklarina
dair 6 farkli olmak {izere 22 goriis dile getirdigi goriilmektedir. Bu dogrultuda
ogretmenler cogunlukla, konularin soyut olmasi ve 6grencilerin gelisim ve yas
ozellikleri nedeniyle okul 6ncesi donemde milli degerlerin 6gretiminin sinirlilik
tasidigini dile getirmistir. Bu hususta Cem Ogretmen “Milli degerler soyut konu-
lardir, yani elle tutulup da ‘bakin ¢ocuklar bu béyle bir sey’ diyemezsiniz. Dolayisiyla
bu degerler cocuklara somutlastirilarak verilmelidir” sozleriyle diisiincesini agikla-
migtir. Ote yandan Buket Ogretmen “Cocuklarin gelisim izelliklerini dikkate almak
gerekiyor, yaslart dolayisiyla anlamakta zorluk cekiyorlar” ve Adem Ogretmen “Yas
olarak ¢ocuklarin seviyelerine inmede sikinti ¢ikiyor. Bu konuda hicbir fikri olmayan
¢ocuklar: temelden yetistirmek zaman alici ve zordur” ifadeleriyle goriislerini dile
getirmigtir.

Tablo 12. Okul Oncesi Ogretmenlerinin Milli Deger Ogretiminde Tercih Ettikleri
Yontem ve Tekniklere Iliskin Goriislerinin Icerik Analizi Sonuclar:

Goriigler f
Oyun 12
Drama 7
Anlatim (hikaye-6ykii) 7
Beyin firtinasi 5
Soru-cevap 5
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Benzetim

Ornek olay

Gosterip yaptirma

Gosteri

NN W W u»

Rol oynama

Tartigma 1

Toplam 52

Ogretmenlerin milli deger ogretiminde tercih ettikleri yontem ve teknikler
incelendiginde 11 farkli olmak {izere 52 gorisiin dile getirildigi goriilmektedir.
Ogretmenler milli deger 6gretimi icin en ¢ok oyun, drama ve anlatimdan yarar-
landiklarini dile getirmiglerdir. Bu konuda Asuman Ogretmen “Cocuklara ¢esitli
oyun ortamlar: ve etkinlikleri hazirliyorum” ve Derya Ogretmen “Bilgi vermek ve
gocuklarm anlamalarim saglamak.... milli kiltirimiziin ve tarihimizin manevi
yoniinii ele alirken drama ve gosteri yontemlerini kullantyorum” ifadeleriyle g6-
rislerini dile getirmistir.

Tablo 13. Okul Oncesi Ogretmenlerinin Milli Deger Ogretiminin Nasil Olmasi
Gerektigine Iliskin Goriislerinin Igerik Analizi Sonuglari

Goriisler

Gergek yasamdan hareket edilmeli

Farkl: etkinlikler ile pekistirilmeli

Bayram, 6nemli giin ve haftalar kutlanmali

Sevgi ile hareket edilmeli

Sik sik tekrar edilmeli

W | W =N

Toplam 22

Ogretmenlerin milli deger 6gretiminin nasil olmasi gerektigine yonelik goriis-
leri incelendiginde 5 farkli olmak {izere 22 goriisiin dile getirildigi belirlenmistir.
Ogretmenler bu konuda en ¢ok gercek yasamdan hareket edilmesi ve birden faz-
la etkinligin yapilmasi gerektigine dair goriis dile getirmistir. Bu baglamda Sinan
Ogretmen “Milli deger 6gretiminde gercek hayatta karsilasabilecekleri orneklerden
yola ¢ikarak farkindalik olusturmay: ve olaylar: gormelerini saglamaya ¢alistyorum”
ifadesiyle goriigiinii dile getirmigtir. Ote yandan Zehra Ogretmen “Ideal bir milli
deger ogretimi milli bayramlarla iliskilendirilerek, onemli giin ve haftalarla baglantili
olarak yapilmali” ifadesiyle diistincesini dile getirmistir.

https://doi.org/10.7822/omuefd1298149 d



Okul Oncesi Ogretmenlerinin Milli Degerlerin Ogretimine iligkin...

TARTISMA, SONUC VE ONERILER

Okul éncesi 6gretmenlerinin milli degerler 6gretimi tutum puanlar1 cinsiyet
baglaminda incelendiginde, erkek 6gretmenler lehine anlaml bir farkin oldugu
belirlenmistir. Bu anlamda erkek 6gretmenlerin kadin égretmenlere kiyasla milli
deger 6gretimine yonelik daha olumlu tutuma sahip olduklari sonucuna ulagilmis-
tir. Arastirmadan elde edilen bu sonucun literatiirle paralellik gosterdigi sdylene-
bilir. Nitekim Cetin, (2013) de 6gretmen adaylariyla yliriittiigii calismasinda erkek
6gretmenlerin tutumlarinin kadin 6gretmenlere kiyasla daha olumlu oldugunu
belirtmistir.

Ogretmenlerin milli degerler 6gretimi tutum puanlar1 gorev yaptiklari okul
tiirii baglaminda incelendiginde 6zel okulda gérev yapan 6gretmenler lehine an-
lamli bir farkin oldugu belirlenmistir. Bu anlamda 6zel okulda gorev yapan 6gret-
menlerin devlet okulunda gorev yapan 6gretmenlere kiyasla milli deger 6gretimine
yonelik daha olumlu tutuma sahip olduklar1 sonucuna ulagilmistir. Arastirmadan
elde edilen bu sonug, literatiirde yer alan benzer arastirmalarin sonuglariyla fark-
lilik gostermektedir. Gliney Gedik (2010) sinif 6gretmenleri ile yaptig1 ¢caligmada,
Ogretmenlerin tutumlarinin goérev yaptiklari okul tiiriinden bagimsiz oldugunu ve
bu anlamda okul tiiriiniin 6gretmenlerin tutumlarinda etkili olmadig1 sonucunu
paylasmustir.

Ogretmenlerin milli degerler 6gretimi tutum puanlar1 gérev yaptiklar1 yerle-
sim birimi baglaminda incelendiginde anlaml bir farkin olmadig: dolayisiyla tu-
tumlarin gorev yapilan yerlesim birimine gore degismedigi sonucuna ulasilmistir.

Ogretmenlerin milli degerler 6gretimi tutum puanlar1 mesleki tecriibe bagla-
minda incelendiginde farklt mesleki kidemleri yansitan gruplar arasinda anlamli
farkliligin olmadig: belirlenmistir. Bu anlamda 6gretmenlerin milli deger 6greti-
mine yonelik tutumlarinin mesleki kidemden bagimsiz olarak sekillendigi sonu-
cuna ulasilmistir. Elde edilen bu sonug literatiirde yer alan benzer ¢aliymalarin
sonuglariyla farklilik géstermektedir. Nitekim Yagaroglu (2014) sinif 6gretmenle-
rinin degerler egitimine yonelik tutumlarin: cesitli degiskenler acisindan incele-
digi ¢alismasinda, sinif 6gretmenlerinin degerler egitimine y6nelik tutumlarinin
kidem degiskenine gore farklilastigi sonucunu paylagsmistir. Bu durumun sebebi
¢alisilan 6rneklem grubunun 6zellikleri ile ilgili olabilir.

Okul 6ncesi 6gretmenlerinin deger ve milli deger kavramina iliskin goriisleri
incelendiginde égretmenlerin degerleri gogunlukla diizen, kural ve davranis ka-
liplar1 olarak gordiigii sonucuna ulagilmistir. Ote yandan dgretmenlerin deger ve
milli degerlerle iligkilendirdikleri kavramlarin ¢ogunlukla deger kavrami tanimla-
nirken kullanilan ifadelerden olusmas: nedeniyle 6gretmenlerin ezber bilgilerden
hareket ettikleri fikri olugsmustur. Dile getirilen iliskili kavramlarin 6gretmenler
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tarafindan s1g kullanildigi ve 6gretmenlerin farkli kavramlarla iliski kuramadiklar:
tespit edilmistir. Kavramlarin sig kullanilmas ve iligkilendirmenin az olmasinin
sebebi milli degerler kavraminin kapsamini bilmemelerinden kaynaklanacag: gibi,
bazi degerleri milli deger olarak gormemelerinden de kaynaklanabilir. Her iki du-
rum da katilimcilarin deger ve milli degerlerle ilgili zihinsel yapilarinin zayif oldu-
gunun gostergesi olabilir. Nitekim Thornberg (2008) de ¢alismasinda 6gretmenle-
rin deger egitimini bilingsiz olarak yiiriittigti sonucunu paylagmustir.

Okul 6ncesi donemde milli deger 6gretiminin yararlar1 konusunda 6gretmen-
lerin hepsinin okul 6ncesi donemde milli deger 6gretimine olumlu yaklastig1 ve
okul 6ncesi milli deger 6gretimini 6nemli ve gerekli gordiikleri ¢aliymadan elde
edilen sonuglardandir. Bu sonug literatiirdeki benzer ¢alismalarin sonuglariyla
paralellik gostermektedir. Bu baglamda Erkus (2012), Karakas (2015) ve Uzun ve
Kose (2017)’nin ¢aligmalariyla, bu ¢aligmanin sonuglarinin ayn: dogrultuda oldu-
gu soylenebilir. Bu baglamda s6z konusu ¢alismalarda da degerlerin okul 6ncesi
doénemde 6gretilmeye baglanmasinin kritik bir 6neme sahip oldugu vurgulanmak-
tadir. Ogretmenlerin okul oncesi donemde milli deger dgretiminin yararlari ko-
nusunda 6zellikle yas grubu nedeniyle daha kalic1 ve etkili olacagini diistindikleri
i¢in 6nemli ve gerekli gordiikleri sdylenebilir. Ayrica yararl olarak yapilan deger-
lendirmelerin frekans ve tema ¢oklugundan yola ¢ikilarak 6gretmenlerin okul 6n-
cesi donemde milli deger 6gretimini ¢ogunlukla yararli olarak degerlendirdikleri
soylenebilir. Bu baglamda 6gretmenlerin, 6grencilerin yas 6zelliklerinin farkinda
olarak okul 6ncesi donemde milli deger 6gretimine 6nem verdikleri sdylenebilir.
Nitekim bu sonug literatiirde yer alan erken yaslardaki 6grenmelerin sonraki do-
nemlere daha kolay aktarildig: bilgisinin 6gretmenler tarafindan farkinda olundu-
gunu gostermektedir (Akto ve Akto, 2020).

Ogretmenlerin okul 6ncesi dénemde milli deger 6gretiminin sinirliliklar: ko-
nusunda &zellikle konularin soyutlugu ve 6grencilerin gelisim &zellikleri nedeniy-
le her ifadenin somutlastirilmast ihtiyacinin degerler egitiminde kargilagilan genel
bir zorluk oldugunu gordiikleri ¢aligmadan tespit edilmistir. Bu sonucun literatiir-
le ayn1 dogrultuda oldugu soylenebilir. Nitekim Erkus (2012), Karakas (2015) ve
Uzun ve Kose (2017) tarafindan yapilan ¢aligmalarda da degerlerin soyut olmasina
vurgu yapilarak kii¢iik yas gruplarinda zorluk yasandig: belirtilmistir. Soyut un-
surlarin somutlastirilarak 6grencilere kazandirilmasi degerler egitiminin bagariya
ulagmasindaki 6nemi (Uzun ve Kése, 2017) diistiniiliince 6gretmenlerin de bu ko-
nuda farkindaliklarinin oldugu sonucuna ulagtirmistir. Ote yandan 6gretmenle-
rin okul éncesi donemde milli deger 6gretiminin sinirliliklar1 konusunda gergekgi
¢ikarimlarda bulunduklar: da séylenebilir.

Ogretmenler milli deger 6gretiminde en ¢ok oyun ve dramaya yer vermekle
beraber farkli tekniklerden de yararlanmaktadir. Ogretmenlerin en ¢ok oyun ve
dramay1 tercih etmelerinde lisans 6grenimlerinde drama 6zelinde ders almalari
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(YOK, 2018), oyunun ise drama tekniklerinden biri olmasi (Giiven, 2012) ne-
deniyle bu konuda genis bilgiye sahip olmalariyla ve yas grubuna gére bu yon-
tem-tekniklerin bir¢ok avantaj sagladiginin farkinda olmalariyla iligkili olabilir. Bu
sonucun yani sira 0gretmenlerin genellikle 6grenciyi aktiflestirici yontem ve tek-
nikleri tercih etmekle beraber yeterli yontem ve teknik bilgisine sahip olmadiklari
sOylenebilir. Birgok farkli yontem ve teknik bulunmasina ragmen 6gretmenlerin
az sayida yontem-teknik dile getirmeleri nedeniyle bu sonuca ulagilmigtir. Bu du-
rumun sebebi okul 6ncesi programinda degerler egitiminin ayr1 bir alan olarak ele
alinmamasi olabilir. Oysa programlarda degerler egitiminin ayr1 olarak, etkinlik
ornekleriyle ele alinmasi ve yine programlardaki kazanimlarin degerlerle dogru-
dan iligkili olarak sunulmasinin da degerler egitimini kolaylastirabilecegi (Yigittir
ve Kaymakei; 2012) ve zengin etkinlikler sunabilecegi bilinmektedir. Ogretmen-
lerin tercih ettikleri yontem ve tekniklerin ise literatiirdeki ¢alismalarla paralellik
gosterdigi soylenebilir. Bu baglamda Baydar (2009), Saglam ve Geng (2015) aras-
tirmalarinda agiklama ve anlatma ve soru cevap teknigi, Schaefer (2012) ve Thom-
pson (2011) hikaye yontemi, Ogelman ve Sarikaya (2015) etkinlikler, Pekdogan ve
Korkmaz (2017) beyin firtinasi, hikéye kartlari, oyun, Uzun ve Kose (2017) drama
etkinlikleri, resmi kurum ve kuruluslara yonelik geziler, Akto ve Akto (2017) egiti-
ci oyunlar, hikaye, soru-cevap, drama ve tartisma, Karakas (2015) ve Sapsaglam ve
Omeroglu (2015) drama etkinliklerinden 6gretmenlerin deger ve milli deger 6g-
retiminde yararlandiklar1 yontem ve teknikler oldugunu paylagsmistir. Bu anlamda
ogretmenlerin milli deger 6gretiminde kullandiklar1 yontem ve tekniklerin litera-
tiirdeki benzer ¢aligmalarla ayni dogrultuda oldugu soylenebilir.

Ogretmenlerin milli deger dgretiminin nasil olmasi gerektigine yonelik go-
risleri incelendiginde ¢ogunlukla gercek yasam vurgusu ve birden fazla etkinli-
gin yapilmasini gerekli gordiikleri belirlenmistir. Elde edilen sonucun bir énceki
sonug ile zitlik tagidigr séylenebilir. Bu anlamda 6gretmenlerin ideal milli deger
6gretiminde birden fazla etkinlige yer verilmesi gerektigini diigiinmelerine ragmen
derslerinde az sayida etkinlige yer verdikleri belirlenmistir. Bu sonug 6gretmenle-
rin milli deger egitiminde olmasi gerekenin farkinda olduklar: ancak uygulamaya
koyamadiklarini gostermektedir. Bu ise 6gretmenlerin ifade ettikleri diistincele-
rini alanda uygulayamadiklar1 sonucuna isaret etmektedir. Ote yandan gercekgi
hayat vurgusu, 6gretmenlerin 6gretim ilkeleri bilgisine dair farkindaliklarmin ol-
dugunu gostermektedir. Nitekim gercek hayat ile baglantinin kurulmas: 6gretim
ilkelerinden biri olup kalict ve anlamli 6grenmenin gerceklestirilmesi adina 6nem
tagimaktadir. Yine 6gretmenlerin 6nemli giin ve haftalarla baglantili olarak milli
deger 6gretiminin yapilmasini 6nermesi de gergek hayat ile baglanti kurma ile ilis-
kili bir goriis olarak ele alinabilir. Aladag (2012), Cengelci (2010) ve Giirdogan Ba-
yir vd., (2016) yaptiklar: calismada 6gretmenlerin degerler egitimini belirli giin ve
haftalarla iligkilendirerek ytrittiiklerini belirtirken 6te yandan Thornberg (2008)
ogretmenlerin degerler egitimini 6grencilerin giinliik yasantilar: baglaminda ele
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aldiklarmi vurgulamigstir. Bu anlamda elde edilen bu sonucun literatiirle paralel
oldugu soylenebilir.

Caligmadan elde edilen nihai sonug olarak milli deger 6gretimi tutum 6lgegi
ile miilakattan elde edilen sonuglarin birbirini destekledigi s6ylenebilir. Bu bag-
lamda 6gretmenlerin milli deger 6gretimine iliskin olumlu tutuma sahip olduklar:
ve okul 6ncesi dénemde milli deger 6gretimini avantajli gordiikleri icin derslerin-
de milli deger ogretimine yer verdikleri sdylenebilir. Ote yandan égretmenlerin
¢ogunlukla milli deger 6gretimine iliskin olumlu tutuma sahip olmalarina karsin
deger ve milli deger kavramina iliskin s1§ kavram iligkisi kurduklar1 sdylenebilir.
Bu durum ise 6gretmenlerin milli deger 6gretiminde yeterli olmamalarina sebep
olabilir. Yine 6gretmenlerin milli deger 6gretimine iliskin olumlu tutumlarinin ol-
masi ve okul oncesi donemde milli deger 6gretimini avantajli olarak degerlendir-
melerine ragmen yontem konusunda cesitlilik saglayamamalar: belirlenmistir. Bu
durum 6gretmenlerin milli deger 6gretimine iliskin duyugsal olarak hazir olmala-
rina karsin biligsel olarak yeterli diizeyde olmayabilecekleri fikrini olusturmustur.

Oneriler
o Okul 6ncesi lisans programina degerler egitimi ile ilgili dersler eklenebilir.

o  Sahada aktif faaliyette bulunan okul 6ncesi 6gretmenleri i¢in destekleyici
deger egitimi programlar: diizenlenebilir.

o Okul 6ncesi 6gretmenleri i¢in milli deger 6gretiminde kullanilabilecek
yontem ve tekniklere yonelik destekleyici programlar diizenlenebilir.

Yazar Katki Oranlari

Calismanin Tasarlanmasi: ET(%50), KK(%50)
Veri Toplanmasi: ET(%50), KK(%50)

Veri Analizi: ET(%50), KK(%50)

Makalenin Yazimi: ET(%50), KK(%50)

Makalenin Génderimi ve Revizyonu: ET(%50), KK(%50)
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EXAMINATION OF THE PERSPECTIVES OF PRESCHOOL
TERCHERS ON NATIONAL VALUES TEACHING:
MIXED PATTERN STUDY

ABSTRACT

This study aims to reveal the perspectives of preschool teachers on the teac-
hing of national values. This study utilized the explanatory sequential design of the
mixed study approach, which included the simultaneous application of quantitati-
ve and qualitative designs. The study was carried out in the spring semester of the
academic year 2019-2020. In the quantitative dimension of the study, 515 prescho-
ol teachers (480 females and 35 males) were included in the study through a ran-
dom sampling method. In the qualitative dimension of the study, the study group
was composed of 13 female and 9 male preschool teachers by using the maximum
diversity sampling technique of the purposive sampling method. The quantitative
data of the study were collected through the "Attitude Scale of National Values
Teaching" and qualitative data were collected face-to-face and digitally with a se-
mi-structured interview form. The quantitative data of the study was transferred to
the SPSS program and analyzed using independent groups t-test and ANOVA test.
The qualitative data from the study were analyzed through content analysis; codes
and themes were created accordingly. On examination of the attitude scores for
national values teaching of preschool teachers, a significant difference was found
in favor of male teachers in terms of gender, and a significant difference in favor
of teachers working in private schools in terms of school type. On the other hand,
no significant difference was found between the attitude scores on national values
teaching in the context of the place of residence and the professional seniority of
the teachers. Again, one of the results of the study was that teachers considered
national values teaching necessary and important in the preschool period and that
they had difficulties due to the abstractness of the values and the developmental
characteristics of the students. It was concluded that although the teachers had
positive attitudes towards national values teaching and considered national values
teaching advantageous in the preschool period, they could not provide diversity
in methods. Supportive programs for methods and techniques that can be used in
national values teaching can be organized for preschool teachers.

Keywords: Values Education, National Values Education, Preschool Teachers.
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OKUL ONCESI OGRETMENLERININ MiLLi DEGERLERIN
OGRETIMINE ILiSKIN BAKIS ACILARININ INCELENMESI:
KARMA DESEN ARASTIRMASI

0z

Bu arastirmada okul 6ncesi 6gretmenlerinin milli degerlerin 6gretimine iliskin
bakis acilarini ortaya koymak amaglanmistir. Arastirmada nicel ve nitel desenin
bir arada uygulanmasini igeren karma arastirma yaklagiminin agiklayict ardisik
deseni kullanilmistir. Aragtirma 2019-2020 egitim 6gretim doneminin bahar yari-
yilinda yiirtitiilmistiir. Arastirmanin nicel boyutunda random 6rnekleme yontemi
kullanilarak 480’i kadin, 35’1 erkek olmak {izere 515 okul oncesi 6gretmeni aras-
tirmaya dahil olmugtur. Arastirmanin nitel boyutunda ise amagli 6rnekleme meto-
dunun maksimum ¢esitlilik 6rnekleme tekniginden yararlanilarak ¢aligma grubu
13 kadin, 9 erkek okul 6ncesi 6gretmeninden olusturulmustur. Aragtirmanin nicel
verileri “Milli Degerlerin Ogretimi Tutum Olgegi” ile nitel verileri ise yar1 yapilan-
dirllmis goriigme formu ile yiiz yiize ve dijital olarak toplanmistir. Aragtirmanin
nicel verileri SPSS programina aktarilarak, bagimsiz gruplar t testi ve ANOVA testi
kullanilarak analiz edilmistir. Arastirmadan elde edilen nitel veriler igerik anali-
zi ile incelenerek kod ve temalar olusturulmustur. Okul 6ncesi 6gretmenlerinin
milli degerler 6gretimi tutum puanlari cinsiyet baglaminda incelendiginde, erkek
6gretmenler lehine, okul tiiriine gore incelendiginde ise 6zel okulda gorev yapan
ogretmenler lehine anlamli bir farkin oldugu sonucuna ulagilmigtir. Ote yandan
Ogretmenlerin gorev yaptiklar: yerlesim birimi ve mesleki kidem baglaminda milli
degerler 6gretimi tutum puanlari arasinda anlamli farkliligin olmadigi sonucuna
ulagilmistir. Yine 6gretmenlerin okul dncesi donemde milli deger 6gretimini ge-
rekli ve 6nemli gordiikleri, degerlerin soyut olmasi ve 6grencilerin gelisim ozel-
likleri nedeniyle zorluk yasadiklari arastirmanin sonuglarindandir. Ogretmenlerin
milli deger 6gretimine yénelik olumlu tutumlarinin olmasi ve okul 6ncesi dénem-
de milli deger 6gretimini avantajli olarak degerlendirmelerine ragmen yontem
konusunda cesitlilik saglayamadiklar1 sonucuna ulagilmistir. Okul 6ncesi 6gret-
menleri i¢in milli deger 6gretiminde kullanilabilecek yontem ve tekniklere yonelik
destekleyici programlar diizenlenebilir.

Anahtar Sozciikler: Degerler Egitimi, Milli Deger Ogretimi, Okul Oncesi
Ogretmenleri.
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INTRODUCTION

An individual, who is far beyond matter, needs spirituality to direct their life,
determine their behavior, and meet their social needs. In this sense, values are
among the elements that add meaning to an individual’s life and increase their spi-
rituality. There is no agreement on a generally accepted definition of values (Cam
etal., 2020). However, based on various definitions, values can be stated to be phe-
nomena that are adopted by society or individuals, meet their social needs, take
place in consciousness, and consequently direct their behavior (Ozgiiven, 1999).
The values that extend from our present to our future within our traditions are the
sources of power that enable us to cope with the problems in our daily lives and are
the undoubted realities of the future of societies (MEB, 2018).

Values, which form the basis of social life and add meaning to our lives by
keeping individuals as a whole, are facts that are subsequently acquired through
social learning. In this regard, values education can be stated to begin with the
interaction of family and environment and is continued formally through educa-
tional institutions (Kozikoglu, 2018). Schools, one of the main purposes of which
is to develop children’s personality traits and equip them with good moralities,
have a great role in values education (Aydin, 2012). Within the purposes of Tur-
kish Basic Law of National Education No. 1739, issues such as values education,
embracement of national and spiritual values, love of homeland and nation, duties
and responsibilities, moral development and strong character, free thought, respect
for human rights, valuing personality and initiative, and raising happy individuals
were emphasized (MEB, 2013). Because in order to build a strong society, it is ne-
cessary to raise individuals who embrace common values (Yilar and Tomal, 2021).
For this reason, although the values education varies according to curriculum and
levels, it indiscriminately serves a common purpose for all educational and trai-
ning activities (Kandemir and Torun, 2020).

Due to the importance of providing and adopting values from an early age
(Bolay, 2007), preschool has an important place in terms of values education
among the education levels, because the preschool period is the first stage in for-
ming knowledge about values (Balat and Dagal, 2009). Actually, values education
manifests itself through the guidance in the curriculum prepared for preschool
education (Aydin and Akyol Giirler, 2012). Remarkable developments in the field
of science and technology in the late 20th and early 21st centuries, the increa-
sing effect of globalization, and the ever-shrinking world with the development of
social media have provided a basis for the weakening of national values and the
increase of the influence of popular culture. These have stimulated many countries
to provide new generations with the values to which society attaches importance.
Therefore, in recent years, more efforts have been made to integrate values into the
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curriculum (Yilar and Karadag, 2021). In this context, values education is included
in the 2013 Preschool Education Program currently used in our country. It is stated
in the Basic Principles of the Preschool Education Program that students should
develop values such as solidarity, tolerance, respect, love, sharing, and cooperati-
on, and additionally, concepts and practices for values education are mentioned
through behaviors such as respect, trust, self-awareness and awareness of others’
feelings (MEB, 2013). In addition, the expression “Considers cultural and univer-
sal values” emphasizes that children should recognize the values of their society,
embrace cultural and universal values, respect differences, and live in harmony
(MEB, 2013, p. 17). Based on the principle of learning from near and far, children’s
first awareness and adoption of the national values of their culture may facilitate
their internalization of universal values. In that, national values shaped by cultural
elements consist of elements that children may encounter in their daily lives but
cannot understand unless attention is drawn to them. For example, although the
child realizes that traffic is not moving and life stands still during the National Ant-
hem, he may not be able to make sense of this situation. In such a case, it may be
important to first explain the national value by establishing a connection between
value and behavior and then to establish a relationship between this situation and
its universal value dimension.

It can be expressed that in the 2013 Preschool Education Program, values have
been included in the values education content by including the achievements and
indicators holistically. Moreover, there are explicit statements in the program that
directly refer to values education. For example, in the 21st achievement of the
“Achievements, Indicators, and Explanations Related to Cognitive Development” di-
mension of the program, Atatiirk has been included as a value and attention has
been drawn to his personality traits and love for children (MEB, 2013). In addition,
he has been included in the values education in the “Gains, Indicators, and Expla-
nations Related to Social and Emotional Development” section of the program and
has been explained through elements such as explaining emotions, rights, duties,
responsibilities, respect for differences, aesthetic values, works of art, and respon-
sibility (MEB, 2013).

Teachers, in addition to being one of the basic elements of educational insti-
tutions, are also the most responsible people for the successful implementation of
educational programs (Yilar et al., 2022). As a matter of fact, the most important
task in achieving the goals of the preschool education program in terms of values
education can be stated to fall on teachers. In the preschool period, teachers are
important role models for children after the family (Balat, 2012). For this reason,
teachers’ attitudes, behaviors, social, and moral tendencies can be considered to
have an impact on children’s values education. One of the prerequisites for pro-
viding qualified values education at the preschool level is teachers’ attitudes and
competencies toward values education (Dogan Temur and Yuvaci, 2014; Kozikog-
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lu; 2018; Pekdogan and Korkmaz, 2017; Sen, 2011; Uzun and Kose, 2017; Weist,
1998). In this context, it is important to consider the developmental characteristi-
cs of children in the preschool period, the starting point of values education and
transferring values to future generations, and also to consider these developmental
characteristics as a whole with individual, social, and moral values so that the child
can make sense of himself and his society with such education (Arikan, 2011).

Undergraduate programs of education faculties play a leading role in develo-
ping the competencies of preschool teachers regarding values education. On exa-
mination of the 1998 and 2007 preschool teaching undergraduate programs, no
course that directly includes values education has been encountered (YOK, 1998;
2007). In the 2007 program, the association of mathematics with social values is
included in the “Mathematics Education” course taught in the 4th semester, and
the expression of family structure and values is included in the “Parent Education”
course in the 7th semester (YOK, 2007). On the other hand, it is noteworthy that
there are courses called “Morality and Ethics in Education” in the 6th semester and
“Character and Value Education” in the 7th semester of the 2018 undergraduate
program, in which the subjects related to values education are directly covered.
The Morals and Ethics in Education course focuses on topics such as basic con-
cepts related to the subject, types of ethics, teaching profession and ethics, ethical
principles, moral/ethical responsibilities, and moral/ethics education at school.
The Character and Value Education course covers the basic concepts on the subje-
ct, character development and education, types, and sources of values, individual,
social, cultural, religious, and moral foundations of values, character and value
education approaches and practices, and the teacher as a role model in character
and value education (YOK, 2018). On the other hand, despite the inclusion of va-
lues in the program, no emphasis on national values has been detected. The fact
that the teacher is the role model in values education and that the teacher creates
the content has brought to mind the questions of what the attitudes and opinions
of preschool teachers are regarding the teaching of national values.

In a literature review, several studies on the values and national values in pres-
chool education have been found. These studies are described in Figure 1:
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For Opinion and Situation
Examination

Akitirk ve Baggeli Kahraman,
2019; Kuzu, 2015; Kuzu ve Demirel
2018; Kuzu Jafari ve Demirel 2019;
Ogelmen ve Sarikaya 2015;
Pekdogan ve Korkmaz 2017; Uzun
ve Kése, 2017; Yazar ve Erkus 2013

For Attitude and
Opinion Determination
Kozikoglu, 2018

For Document Review

Evin ve Kafadar, 2004; Mindivanli ve
Aktas 201%; Savaskan ve Arslan, 2015;
Sentirk ve Keskin 2019; Yilmaz ve
Duman 2018

For Document Review

Aral ve Kadan, 2018; Dogan Temur

i ve Yuvaci 2014 Kayhan, Aslan
Studies on Bagcl ve Erisen 2019; ; Unal 2013

Preschool
For Opinion and Situation Va |U?S and = . For Action Research
Examination National
Karaganta, 2013; Ulusoy ve Dilmag, 2009 Values Bay 2018 Gindiiz, Aktepe,
. Uzunoglu ve Giindiiz, 2017
For Experimental
Implementation
Asar, 2019; Yildinm 2018
For Attitude Determination
For Attitude Determination Book Bilmez ve Tarkogin; 2017
Cetin, 2013 Smeroglu ve Sapsaglam, 2016

Studies on the theme
of Preschool Values
Studies on the theme
of National Values

Figure 1. Studies on Preschool Values and National Values

As can be seen from Figure 1, studies on values in preschool education stand
out. However, there are limited studies that have teacher participation, have a ho-
listic approach, and are simultaneously handled on national values teaching in the
preschool period. In this context, it can be concluded that the relevant literature
does not provide comprehensive studies revealing the perspectives of teachers, the
practitioners of the preschool education program, regarding the teaching of nati-
onal values through different variables. Based on this fact, the idea of the study is
to comprehensively examine the perspectives of preschool teachers on national
values teaching. Based on this idea, the study aims to reveal the perspectives of
preschool teachers on national values teaching. The study has sought answers to
the following questions:

1. 1. Do preschool teachers have differentiating attitude scores towards na-
tional values teaching according to qualitative and quantitative variables?

2. 2. What are the opinions of preschool teachers about national values teac-
hing in the preschool period?

This study may provide an opportunity to determine the attitudes and opinions
of preschool teachers regarding national values teaching, to identify the deficien-
cies in the field, and to make suggestions to eliminate such deficiencies. It is also
thought that this study may contribute to future studies on national values teac-
hing with preschool teachers.
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METHOD

Study Model

A mixed study approach, which included the simultaneous use of quantitative
and qualitative designs, was adopted in the study (Yildirim and $imsek, 2018). The
explanatory sequential design was used in this study for the purposes of confir-
ming, elaborating, and explaining the data obtained with the attitude scale with
qualitative data (Cresswell and Plano Clark, 2007).

Study Group

In the quantitative dimension of the study, 515 people were randomly selected
among 56,218 preschool teachers working throughout Turkey and an attitude scale
regarding national values teaching was applied to these teachers. The sample of
the study was determined using a simple random sampling technique. Thus, all
individuals in the sample had the same probability of selection and the selection
of any individual did not affect the selection of others (Biiytikoztiirk et al., 2021).
According to the report titled “National Education Statistics - Formal Education
2019-2020” (Web-1), there are 56,218 actively working preschool teachers. A target
number of 515, at which the universe could be represented at a rate of 95% and
with a margin of error of 5%, was determined for the sample group. Information
about the sample group of the study is presented in Figure 2:

Public School Private School
f=429 f=86

School Type Province
=252

Female =
f=480

School Settlement District

Gender
f=253

Hale Ylage

f=35

Figure 2. Information about the Sample Group
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On examination of Figure 2, 515 teachers, 480 of whom are females and 35 of
whom are males, were included in the study. 429 teachers worked in public schools
and 86 teachers worked in private schools. 252 teachers worked in provincial scho-
ols, 253 in district schools, and 53 in village schools. 146 teachers had 0-5 years
of professional seniority, 157 had 6-10 years of seniority, 146 had 11-15 years of
seniority, and 66 had 16 or more years of professional seniority.

In the qualitative dimension of the study, the maximum diversity sampling
technique among the purposeful sampling methods was used. This sampling te-
chnique allows for obtaining as much and diverse information as possible on dif-
ferent aspects of similar situations (Biiyiikoztiirk et al., 2018). In this study, while
creating the study group for collecting qualitative data, participants with different
characteristics, such as gender, school type, school settlement, and professional
seniority, were included in the study. In this context, the study group for collecting
qualitative data was composed of teachers working in Erzurum in the academic
year 2019-2020. The study group characteristics are presented below:

Table 1. Gender information of the participants

Gender n
Female 13
Male 9
Total 22

Table 1 presents the information about the gender of the participants. Accor-
dingly, 13 of the participants are females and 9 are males.

Table 2. Information on the School Type of Participants

Assigned School Type n
Public school 14
Private school 8
Total 22

Information about the school type where the participants worked is presented
in Table 2. It is understood from the table that 14 participants worked in public
schools and 8 worked in private schools.

Table 3. Information about the school settlements of the participants

Assigned School Settlement n
City center 13
District center 5
Village 4
Total 22
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Information about the assigned school settlement of the participants is presen-
ted in Table 3. According to the table, 13 participants worked in the city center, 5 in
the district center, and 4 in the village.

Table 4. Information about the Professional Seniority of the Participants

Professional Seniority n
0-5 years 11
6-10 years 6
11-15 years 3
Over 16 years 2
Total 22

Information on the professional seniority of the participants is presented in
Table 4. It can be seen from the table that 11 participants had 0-5 years of profes-
sional seniority, 6 had 6-10 years of seniority, 3 had 11-15 years of seniority, and 2
had 16 years or more professional seniority.

Data Collection Tools and Development

In the quantitative dimension of the study, the Attitude Scale of National Values
Teaching (ASNVT) developed by Cetin (2015) was used. No changes were made
to the scale and it was applied as is. The Attitude Scale of National Values Teaching
(ASNVT) was subjected to exploratory factor analysis and had a two-factor struc-
ture: “caring value teaching” and “valuing value teaching” This two-factor structu-
re explained 55.74% of the total variance. The scale consisted of 16 items. While 9
of these items were positive, 7 were negative. Other data of the scale indicated that
fit indices of X2/sd: 2.05; RMSEA: .06; NFI: .91; CFI: .95; GFIL:.91; RFI:.90; AGFL
.89; SRMR: .04 were at acceptable levels. Cronbach’s Alpha coefficient, which in-
dicates the internal consistency value of the entire scale, was found to be highly
reliable with a = .93 (Cetin, 2015).

A semi-structured interview form was used to collect qualitative data in the
study. The semi-structured interview form was preferred as a data collection tool as
it provides participants with partial freedom within the subject area and paves the
way for the emergence of unmentioned and unnoticed situations (Berg and Lune,
2015). While creating the form, a pool of questions on the subject was created by
first reviewing the relevant literature. In the second stage, a draft form was created
and the questions were rearranged in line with the opinions of two experts who
worked in the fields of social studies, citizenship, and values education. Afterward,
the interview form was sent to a linguist to be examined in terms of language exp-
ressions and understandability. The linguist found the interview form appropriate
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and did not suggest any changes in the form. The interview form was composed
of 6 questions by combining the themes of values, national values, and national
values taught in the preschool period. The preliminary application of the prepared
form was carried out with three preschool teachers in April 2020. After the pilot
application, the questions were examined in terms of language and its features such
as comprehensibility and ability to answer the same. No changes were made to the
form as it was not deemed necessary after the pilot application.

Data Collection

In the quantitative dimension of the study, the “Attitude Scale of National Va-
lues Teaching” was applied to 515 preschool teachers working across Turkey in
the academic year 2019-2020. The scale form was prepared in two dimensions,
i.e, digital and printed. In this context, first of all, randomly selected schools were
visited and face-to-face interviews were conducted with the teachers. The teachers
were informed about the purpose and scope of the study and their voluntary par-
ticipation was requested. The printed attitude scale was applied to the teachers in-
terviewed face-to-face. The sample group was expanded by asking the participant
teachers to share the attitude scale with their teacher groups. The scale was applied
by sending the link address of the digitally prepared form to teachers who did not
have the opportunity to reach them in person. Social media tools were also used to
reach a sufficient sample size. Information about the study was provided by conta-
cting teachers who stated that they were preschool teachers on their social media
accounts. The link address of the attitude scale was sent to the teachers who agreed
to participate in the study and these teachers were included in the study.

The qualitative data of the study were obtained through interviews held in May
with 9 male and 13 female preschool teachers working in Erzurum in the spring
semester of the academic year 2019-2020. Before the interview, teachers were in-
formed about the purpose and nature of the study. The principle of voluntarism
was sought in teachers’ participation. Teachers who wanted to be included in the
study group were asked how they would like to conduct the interview and an ap-
pointment was made for the interview. The data collection process was completed
by the second researcher in approximately 1.5 months. Interviews were conducted
face-to-face and by phone and lasted an average of 15-20 minutes, and the inter-
views were recorded by voice recording and note-taking, with the consent of the
participants.

Data Analysis

The data obtained through the application of the scale was analyzed by trans-
ferring the data to the SPSS program. A normality test was first performed on the
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data. By examining the kurtosis and skewness values of the data, the normality
assumption was determined to be met. After the data was determined to have a
normal distribution, independent groups t-test, and ANOVA test analysis were
performed according to the characteristics of the variables. The findings from the
analyses were presented in tables and these tables were interpreted and discussed.

The qualitative data obtained in the study were analyzed using the content
analysis technique. In this analysis, it was aimed to reveal the concepts and re-
lationships that can explain the collected data (Bityiikoztiirk et al., 2018). In the
content analysis, which aimed to reveal deep meanings, relevant concepts were
brought together and reflected as codes and themes (Yildirim and $imsek 2018).
The content analysis technique was preferred in this study because a connection
was tried to be established between the data from the interviews and the concepts.
The data from the interviews were first transcribed and presented to the partici-
pants. The data analysis process started after participant confirmations. Two rese-
archers took part in the data analysis as well. In order to ensure re-confirmability
and prevent data loss, the data were first coded separately by the researchers, and
then the analyses were compared, and consequently, consensus and divergent co-
des were determined. A high degree of consensus was determined on the com-
pared codes. At the final stage, the analyses were examined by two experts, and
researcher triangulation (Patton, 2014) was performed. The analysis process was
completed by reaching a consensus on the codes separated in line with the opini-
ons of the experts. An 85% agreement was achieved in the analysis using the Miles
and Huberman (2015) consensus coeflicient. The resulting data was visualized and
the findings were supported with direct quotes from the participants’ statements.
Based on ethical principles, teachers’ opinions were presented with code names.
The frequency information in the findings was reflected in the number of opinions.

Findings and Interpretation

In this study, which examined the perspectives of preschool teachers on natio-
nal values teaching, the following findings and comments were reached:

Findings and Results of the First Sub-Problem

In the first question/sub-problem of the study, the differentiation of the attitude
scores of the preschool teachers towards national values teaching in terms of vari-
ous variables was examined. The findings are presented below:
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Table 5. Independent Groups T-test Analysis Results in the Context of ASNVT
Gender Variable

Gender n X Sd Sd t P
Female 480 50,03 4,088

513 -5,640 ,000
Male 35 54,29 6,662

On examination of the analysis results in Table 5, a statistically significant dif-
ference was seen between the scores from the attitude scale of national values te-
aching in the context of the gender variable [t(513)=-5.640; p<0.05]. The average
score results indicate that the significant difference is in favor of the male partici-
pant teachers (X, =50.03; X  =54.29). This finding can be interpreted as the
more positive approach of male teachers to national values teaching than female
teachers.

Table 6. Independent Groups T-test Analysis Results in the Context of ASNVT
Assigned School Type Variable

School Type n X Sd Sd t P
Public school 429 49,92 4,090

513 -4,655 0,005
Private school 86 52,31 5,461

On examination of the analysis results in Table 6, a statistically significant
difference was seen between the scores from the attitude scale of national values
teaching in the context of the variable of assigned school type of teachers [t(513)=-
4.655; p<0.05]. The average score results indicate that the significant difference
is in favor of the teachers working in private schools (X =52.31; X

rivate school public

whoo=49.92). This finding can be interpreted as the more positive approach of the

teachers working in private schools to national values teaching than the teachers
working in public schools.

Table 7. One-Way Anova Test Analysis Results in the Context of the ASNVT
Assigned School Settlement Variable

Source of Sum of

Variance Squares df  Mean of Squares  f p
Assigned school Intergroup 62,800 2 31,400 Lol 08
settlement Intragroup 10041,693 512 19,663 ’ ’
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When looking at the analysis results in Table 7, there is seen to be no significant
difference between the groups in terms of the school settlement variable (p>.05
indicates no significant difference).

Findings and Interpretation of the Second Sub-Problem
The second question/sub-problem of the study includes the opinions of pres-
chool teachers regarding the national values teaching in the preschool period. The

findings in this context are explained below:

Table 8. Content Analysis Results of Preschool Teachers’ Opinions on the Con-
cepts of Value and National Value

Opinions

Social order-ensuring rules

Unity-ensuring rules

Behavioral patterns

National cultural treasure

Milestones passed down from generation to generation

Distinctive cultural characteristics

Strength-ensuring element in international relations

Society unifying force

Nation-specific issues

(ST ST I S R B U R B e I N IS, B IO, B e N )

Indispensable element for social national existence

Country introduction

Ju—

Unit of measurement

—

Total 39

On examination of the opinions of preschool teachers regarding the concept of
value and national value, they were determined to express 39 opinions, 12 of which
were different. The teachers were observed to mostly express opinions related to
order, rules, and behaviors for the concept of value. One of the most frequently
expressed opinions was that values were the rules ensuring social order; in this
scope, teacher Melike expressed her opinion as follows: “Value is a set of rules and
principles that ensure order in society and keep people together” Additionally, it was
determined that teachers considered national values as a nation-specific element,
ensuring continuation, providing unity and integrity, and being passed on to ge-
nerations. In this regard, teacher Emre expressed his opinion as follows: “National
values are the elements that societies shape according to their own culture, the things
they value and care about”, while teacher Zehra said: “National values are very im-
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portant elements for the existence and survival of a common society. Our society has
both adopted these values and aimed to transfer them from generation to generation”.

Table 9. Content Analysis Results of Preschool Teachers’ Opinions on the Con-
cepts Associated with Value and National Value

Opinions

Rule

Behavior

Thought

Emotion

Nation

Religion

Language

History

Homeland

Flag
Faith

Tolerance

Attitude

Happiness
Health

Culture

Family
Value

Traditions

Respect

Peace

[NSTRN I T I NS T I NS I SO T NS T S R S O R S I S T S T It N N O T 6 T O, I (O T B O B O, I O B B )

Love
April 23 1
Art 1
Author 1
Childhood 1
Total 75

On examination of Table 10, it was determined that teachers associated values
and national values with 75 concepts, 26 of which were different. In this context,
the concepts of rule, behavior, thought, emotion, nation, religion, and language
were frequently mentioned by teachers, associating these concepts with value and
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national value. In this regard, teacher Adem said, “Our values are our language,
religion, flag, homeland, and our history” Despite the low frequency value and as
a different perspective, the concepts of April 23, childhood, art, and writing were
observed to be expressed as well. In this regard, teacher Ahmet said, “National val-
ues are our national holidays. April 23 is the first national value I learned in my life.”

Table 10. Content Analysis Results of Preschool Teachers’ Opinions on the Be-
nefits of National Values Teaching in the Preschool Period

Opinions

Important and necessary

Becomes permanent

Becomes easy to internalize

Makes it a personality

Creates awareness and consciousness

Develops protectionism

Makes it easier to adopt

Converts into attitude and behavior

Builds respect

Prevents xenophilia

Lays foundation for citizenship

Gives meaning to social life

Sensitive period

| W | W | W | W | W ks || u || U || ™

Lays foundations for values

Total6

I’y
(=)

On examination of Table 11, the teachers were seen to express 56 opinions re-
garding the benefits of national values teaching in the preschool period, 14 of whi-
ch were different. In this context, teachers stated that the preschool period was the
most important period in forming the foundation of children’s knowledge about
values, this period was a comparatively sensitive period for children, the preschool
period was a basis for the future, and the behaviors and thoughts acquired in the
preschool period directly affected the future personality structures of children, the
preschool period was the most important step, and these values, which were tried
to be given at a young age, would constitute the most important step in children’s
adoption of values, development of their personalities, attitudes, behaviors, and
tendencies. On the other hand, among the opinions frequently expressed by teac-
hers were that, with children’s increasing awareness of national values, they would
embrace these values better, make sense of the society they live in, adopt their own
culture without being influenced by foreign culture, and pass their culture on to
future generations, and become protective, respectful, and more conscious. Teac-
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hers mostly considered national values teaching in the preschool period important
and necessary. In this context, teacher Inci said, “I definitely find it important and
necessary to provide national values teaching in preschool. Because children will be-
come aware of history, culture, and art at a young age and protect them.” Another
frequently expressed opinion was the permanency of teachings during this period.
On this subject, teacher Derya stated: “Unfortunately, national values are slowly
disappearing in the world. If precautions are taken at an early age, the destruction
of these values can be prevented and what is learned during this period will become
permanent.”.

Table 11. Content Analysis Results of Preschool Teachers’ Opinions on the Li-
mitations of National Values Teaching in the Preschool Period

Opinions

Abstractness of subjects

Developmental and age characteristics

Tiring nature of different activities

Time-consuming nature of different activities

High material cost

NN W | W U N ™

Incompatibility of taught values with values of the family

Total 22

The teachers were seen to express 22 opinions regarding the limitations of na-
tional values teaching in the preschool period, 6 of which were different. In this
regard, teachers mostly stated the limitations of national values teaching in the
preschool period due to the abstract nature of the subjects and the developmental
and age characteristics of the students. In this regard, teacher Cem said, “National
values are abstract subjects, in that you cannot hold them in hand and say, ‘Look,
children, this is such a thing. Therefore, these values should be taught to children by
concretizing them.” On the other hand, teacher Buket said, “It is necessary to take
into account the developmental characteristics of children, they have difficulty in un-
derstanding due to their age” and teacher Adem said, “There is a problem in reaching
the level of children in terms of age. “Raising children who have no idea about this
subject from scratch is a time-consuming and difficult process.”
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Table 12. Content Analysis Results of Preschool Teachers’ Opinions on the
Methods and Techniques Preferred in National Values Teaching

Opinions f

—
[ 38}

Play

Drama

Narration (story)

Brainstorming

Question and answer

Metaphor

Example cases

Show and emulate

Show

NN W W NN

Role-playing

—_

Discussion

Total 52

On examination of the methods and techniques preferred by teachers in na-
tional values teaching, it was seen that 52 opinions were expressed, 11 of which
were different. Teachers stated to have benefited from plays, drama, and narration
most for national values teaching. In this regard, teacher Asuman expressed her
opinions with the following statements: “I prepare various play environments and
activities for children.” and teacher Derya said: “To give information and ensure
children understand... I use drama and performance methods when dealing with the
spiritual aspect of our national culture and history.”

Table 13. Content Analysis Results of Preschool Teachers’ Opinions on How
National Values Should Be Taught

Opinions

Should be based on the real life

Should be reinforced with different activities

Holidays, important days, and weeks should be celebrated

Should act with love

W | W N

Should be repeated frequently
Total 22

On examination of the teachers’ opinions about how national values should be
taught, 22 opinions were determined to be stated, 5 of which were different. Tea-
chers mostly expressed the opinion that the teaching should be based on real life
and several activities should be carried out on this subject. In this context, teacher
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Sinan expressed his opinion with the statement: “In national values teaching, I try
to raise awareness and help them see the events based on examples they may encoun-
ter in real life.” On the other hand, teacher Zehra expressed her opinion with the
statement: “An ideal national value teaching should be done by associating it with
national holidays, important days, and weeks.”

DISCUSSION, CONCLUSION, AND RECOMMENDATIONS

On examination of the attitude scores of preschool teachers in national values
teaching in the context of gender, a significant difference was determined in favor
of male teachers. It was therefore concluded that male teachers had more positive
attitudes towards national values teaching compared to female teachers. This result
of the study can be stated to be in parallel with the literature. As a matter of fact,
Cetin (2013) stated in his study with prospective teachers that the attitudes of male
teachers were more positive than female teachers.

When the attitude scores of the teachers’ national values teaching were exami-
ned in the context of the school type they were assigned to, a significant difference
was determined in favor of teachers working in private schools. It was therefore
concluded that the teachers working in private schools had more positive attitu-
des towards national values teaching compared to the teachers working in public
schools. This result of the study differs from the results of similar studies in the
literature. In the study with classroom teachers, Gliney Gedik (2010) shared that
teachers’ attitudes were independent of the assigned school type, and in this sense,
the school type had no effect on teachers’ attitudes.

On examination of the teachers attitude scores towards national values teac-
hing in the context of the settlement unit of the assigned school, it was concluded
that there was no significant difference; therefore, attitudes did not change depen-
ding on the school settlement.

On examination of the attitude scores of the teachers’ national values teaching
in the context of professional seniority, no significant difference was determined
between the groups reflecting different professional seniorities. In this sense, it was
concluded that teachers attitudes towards national values teaching were shaped
independently of their professional seniority. This result differs from the results of
similar studies in the literature. As a matter of fact, in his study examining clas-
sroom teachers’ attitudes towards values education in terms of various variables,
Yasaroglu (2014) shared the result that classroom teachers’ attitudes towards values
education differed according to the seniority variable. The reason for this situation
may be related to the characteristics of the study sample.
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On examination of the opinions of preschool teachers regarding the concept of
value and national value, it was concluded that teachers mostly considered values
as order, rules, and behavioral patterns. On the other hand, since the concepts that
teachers associated with values and national values mostly consisted of expressi-
ons used for the definition of the concept of value, the idea that teachers act from
memorized information has emerged. It was determined that the related concep-
ts were used shallowly by the teachers and that the teachers could not establish
associations with different concepts. The reason for the shallow use of concepts
and the lack of associations may be that the teachers do not know the scope of the
concept of national values, or it may be due to the fact that they do not consider
some values as national values. Both situations may indicate that the participants’
cognitive structures regarding values and national values are weak. As a matter of
fact, Thornberg (2008) shared in his study that teachers carried out value education
unconsciously.

Regarding the benefits of national values teaching in the preschool period, all
of the teachers were positive about national values teaching in the preschool period
and considered national values teaching in the preschool period important and ne-
cessary. This result is in parallel with the results of similar studies in the literature.
In this context, the results of this study can be stated to be in line with the studies
of Erkus (2012), Karakag (2015), and Uzun and Kdse (2017). In this scope, it is em-
phasized in said studies that starting values teaching in the preschool period is of
crucial importance. It can be stated that teachers consider the benefits of national
values teaching in the preschool period important and necessary, especially becau-
se they think that it will be more permanent and effective due to the age group. In
addition, based on the frequency and theme abundance of the useful assessments,
it can be said that teachers mostly assess the teaching of national values in the
preschool period as useful. In this context, the teachers, being aware of the age
characteristics of the students, can be said to attach importance to national values
teaching in the preschool period. As a matter of fact, this result indicates that the
teachers are aware of the information in the literature that learning at early ages is
more easily transferred to later periods (Akto and Akto, 2020).

It was determined from the study that teachers considered the limitations of
national values teaching in the preschool period a general difficulty encountered
in values education, especially the need to concretize every expression due to the
abstractness of the subjects and the developmental characteristics of the students.
This result can be stated to be in line with the literature. The studies conducted
by Erkus (2012), Karakas (2015), and Uzun and Kdse (2017) also emphasized the
abstractness of the values and the difficulties in younger age groups. Considering
the importance of concretizing abstract elements and teaching them to students in
the success of values education (Uzun and Kose, 2017), it was concluded that tea-
chers were also aware of this issue. On the other hand, the teachers can be stated
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to make realistic inferences about the limitations of national values teaching in the
preschool period.

Although teachers mostly included plays and drama in national values te-
aching, they also benefited from different techniques. The fact that the teachers
mostly prefer play and drama may be associated with the fact that they have taken
drama-specific courses in their undergraduate education (YOK, 2018), and play
is one of the drama techniques (Giiven, 2012), they have extensive knowledge on
this subject and are aware that these methods-techniques provide many advantages
for that age group. In addition to this result, although the teachers generally prefer
student-activating methods and techniques, they do not have sufficient knowledge
of methods and techniques. Despite the presence of multiple different methods
and techniques, this result was due to the fact that the teachers mentioned a small
number of methods and techniques. The reason may be that values education is
not considered as a separate field in the preschool program. However, it is known
that handling values education separately in programs with activity examples and
presenting the achievements in the programs directly related to values can facilita-
te values education (Yigittir and Kaymakci; 2012) and provide richer activities. The
methods and techniques preferred by teachers can be stated to be parallel to the
studies in the literature. In this context, the methods and techniques that teachers
use in teaching values and national values are stated by Baydar (2009), Saglam and
Geng (2015) as explanation and narration as well as question-answer technique;
by Schaefer (2012) and Thompson (2011) as story method; by Ogelman and Sa-
rikaya (2015) as activities; by Pekdogan and Korkmaz (2017) as brainstorming,
story cards, and games; by Uzun and Kése (2017) as drama activities and trips
to official institutions and organizations; by Akto and Akto (2017) as educational
games, story, question and answer, drama, and discussion; and by Karakas (2015)
and Sapsaglam and Omeroglu ( 2015) as drama activities. In this sense, it can be
said that the methods and techniques used by teachers in national values teaching
are in line with similar studies in the literature.

On examination of the teachers’ opinions about how national values should be
taught, it was determined that they mostly found it necessary to emphasize real
life and conduct several activities. This result can be said to be in contrast with the
previous result. In this sense, it was determined that despite the teachers’ thought
of including several activities teaching ideal national values, they included a small
number of activities in their courses. This result indicates that teachers are aware
of what should be in national values education, but they cannot put it into practice.
This indicates the inability of the teachers to apply their thoughts in the field. On
the other hand, the emphasis on realistic life exhibits the awareness of the teachers
regarding teaching principles. As a matter of fact, establishing a connection with
real life is one of the teaching principles and is important for achieving permanent
and significant learning. The teachers” suggestion to teach national values in con-
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nection with important days and weeks can be considered as an opinion related
to establishing connections with real life as well. While Aladag (2012), Cengelci
(2010), and Giirdogan Bayir et al. (2016) stated in their studies that teachers car-
ried out values education by associating it with certain days and weeks, Thornberg
(2008) emphasized that teachers addressed values education in the context of stu-
dents’ daily lives. This result can be said to be in parallel with the literature.

The final result of the study can be that the attitude scale of national values
teaching and the results from the interviews support each other. In this context, it
can be said that teachers have a positive attitude towards national values teaching
and include national values teaching in their courses as they consider it advanta-
geous in the preschool period. On the other hand, despite the positive attitudes
of the teachers towards national values teaching, they establish a shallow concep-
tual association between the concept of value and national value. This may cause
teachers to be inadequate in national values teaching. Again, it was determined
that although teachers had positive attitudes towards national values teaching and
considered national values teaching in the preschool period advantageous, they
could not provide diversity in the method. This has created the idea that although
teachers are effectively ready for national values teaching, they may not be at a
cognitively sufficient level.

Recommendations

o Courses on values education can be incorporated into the preschool un-
dergraduate program.

o Supportive value education programs can be organized for preschool teac-
hers who are active in the field.

o Supportive programs for methods and techniques that can be used in nati-
onal values teaching can be organized for preschool teachers.
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