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Ergenlerde Ebeveyn Akaderpik Basari Baskisi/Destegiyle
Yasam Doyumu Arasindaki lliskide Bilissel Carpitmalarin

Araci Rolur

Orhan YILDIRIM!, idris KAYA?

Ozet Makale Bilgileri
Arastirma
Bu arastirmada, ergenlerin algiladigi ebeveyn akademik Makalesi

basari baskisi ve destegi ile yasam doyumlari arasindaki
iliskide akademik basariya iliskin bilissel carpitmalarin araci

Gonderim Tarihi

rolinun incelenmesi amacglanmistir. Arastirmanin ¢alisma 24/05/2023
grubu 14-18 yas araliginda (X=15.79; Ss=1.18), 528’i kadin (%66.7) Kabul Tarihi
264’0 erkek (%33.3) olmak Uzere toplam 792 lise 6grencisinden 29/07/2024
olusmaktadir. Arastirmanin verileri Ebeveyn Akademik Basari Yayin Tarihi
Baskisi ve Destegi Olcegi (EABDO), Ogrenci Yasam Doyum 23/09/2024
Olcegi (OYDO), Akademik Basariya lliskin Bilissel Carpitmalar

Olcegi (ABIBCO) ile elde edilmistir. Bu arastirma kapsaminda Anahtar
hipotezleri test etmek amaciyla yapisal esitlik modellemesi Kelimeler
(YEM) kullanilmistir. Arastirma sonucglari; (1) ebeveyn akademik Ebeveyn
basari baskisi ve desteginin ayri ayri sekilde ergen yasam basari baskisi,
doyumunun ve akademik basariya iliskin bilissel carpitmalarin Ebeveyn
yordayicisi oldugunu ve (2) ergen akademik basariya iliskin basari destedi,
bilissel ¢arpitmalarinin yasam  doyumunu  yordadigini Bilissel
gostermektedir. Bunun yaninda (3) ergenlerin akademik carpitmalar,
basariya iliskin bilissel carpitmalarinin; ebeveyn basari baskisi Yasam
ile ergen yasam doyumu arasindaki iliskide tam araci etkisi doyumu

oldugu ve ebeveyn basari destedi ile ergen yasam doyumu
arasindaki iliskiye ise kismi araci etkisi oldugu gérdlmustdar.
Son olarak bulgular (4) calismada énerilen kavramsal modelin
ergen yasam doyumunun toplam varyansinin  %37’sini
aciklayabildigini goéstermistir. Bu arastirmanin sonucunda;
ergenlerin ebeveynlerinden algiladiklarr akademik basari
baskisi ve destegi ile birlikte akademik basariya iliskin bilissel
carpitmalarinin  onlarin  yasam doyumlari Uzerinde etkili
oldugu sonucuna ulasilmistir.
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Giris

Anne babalar cogu zaman cocuklarinin egitim surecinde akademik
basarilarinin  yakin takipgisidir. Ebeveynligin kacinilmaz bir yani
cocuklarin egitim hayatina aktif katkidir. Nitekim Stevenson ve Baker'e
(1987) gore anne babalar cocuklarin egitimlerinde sorumluluk almali
ve basarilarinin yukselmesi icin kaynak aktarimi saglayarak destek
olmalidir. Bu noktada bazen ebeveynler cocuklarina basarilarini
artirmalari ve gudulenmeleri icin “dissal kontrol, israrcilik ve surekli
hatirlatma” yaparak baski yapabilmektedirler (Bronstein ve digerleri,
2005. s. 570). Ergenlerin algiladigi bu tur baskilar onlarin akademik
motivasyonlarini ve basariya yukledikleri anlami etkileyebilir. Diger
yandan bazi ebeveynler cocuklarinin akademik performanslari
Uzerinde baskidan cok destek mahiyetinde katkilar saglarlar. S6z
konusu ebeveyn yaklasimlarindan destekleyici olan yaklasim
ergenlerin yasam doyumlarini yukseltirken (Ertas, 2020), ebeveyn
basari baskisi yasam doyumunu dusurmektedir (Albano, 2017;
Sherman, 2016).

Ergenlerin yasam doyumu; bazen yetistigi kosullara bazen de Kkisisel
ozelliklerine dair degiskenlerle iliskilidir (Civitci, 2009b). Ergenlerin
yetistigi kosullar anne baba yaklasimlari cercevesinde
degerlendirildiginde; ebeveynleri ile daha fazla olumlu iliskiler bildiren
ergenlerin yasam doyumunun daha yuksek oldugu anlasiimaktadir
(Chang ve digerleri, 2003; Gilman ve Huebner, 2006; Suldo ve Huebner,
2004). Yasam doyumu ogrencilerde akademik basarlyi, basari elde
etmek icin gdsterilen performansi ve akademik 6z yeterlilik algisini
artirmakta; ogrencilerin akademik yasama dair bakis acilarini pozitif
yéne cevirmektedir (Antaramian, 2017; Proctor ve digerleri, 2010).

Akademik basari bireylerin gelecek yasaminda mesleki statu, gelir ve
refah duzeylerinin énemli bir belirleyicisi konumundadir (Spinath,
2012). Bu nedenle ogrenciler sinavlara daha fazla onem verebilirler.
Sinava verilen onem akademik basariya ilgiyi artirdigi gibi endiseyi de
yukseltmektedir (Geng, 2016). Yukselen sinav kaygisi ergenlerin yasam
doyumlarini ve akademik basari performanslarini negatif yonde
etkilemektedir (Spielberger, 1972, Steinmayr ve digerleri, 2016).
Putwain vd., (2010) sinav kaygisinin akademik basariya olan etkisinde
bilissel carpitmalarin tam araciligini belirlemislerdir. Ergenlerin okul
basarilar dustigunde benlik saygilari dUsmekte (Eris ve ikiz, 2013) ve
depresyon duzeyleri yukselmektedir (Anlayish, 2017). Ergenler
kendilerini  basarili algiladiklarinda ise ruh saglklari  olumlu
etkilenmektedir (ikiz ve Sakarya Cinki, 2016). Goruldugu Uzere
akademik basari, bilissel carpitmalar, yasam doyumu ve ebeveyn
basari baski ve desteginin arasinda ayri ayri iliskiler tespit edilmistir. Bu
calisma aralarinda iliski bulunan bu kavramlari ilk kez bir arada
inceleyerek degiskenler arasindaki iliskileri belirlemesi acsindan alana
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katki saglayabilir. Bununla birlikte bu iliskileri ortaya koymak
ergenlerin yasam doyumunu etkileyen bazi bilesenlerin nedensel
baglamda belirlenmesi acisindan literature katki saglayacaktir. Bu
calisma ayni zamanda anne babalarin cocuklarina uyguladiklari
akademik basari baskisi ve desteginin égrencilerin akademik basariya
iliskin bilissel carpitmalart yolu ile yasam doyumu seviyelerine
etkilerinin belirlenmesiyle ergenlere karsi sergilenen baski ya da
destegin ne sekilde sonuclar ortaya cikarabileceginin ortaya konmasi
acisindan ruh saghgi uygulamalarina katki saglayabilir. Bu kavramlarin
arasindaki etkilesimin daha iyi anlasilabilmesi icin ebeveyn basari
baskisi ve desteginin &grenci yasam doyumuna olan etkisinde
akademik basariya iliskin bilissel carpitmalarin araciliginin arastiriimasi
alan yazina katki saglayacaktir.

Ebeveyn Akademik Basari Baskisi ve Destegi

Bircok ebeveyn cocuklarinin akademik basarisinin yUksek olmasini
ister. Bu istekleri dogrultusunda ebeveynler cocuklarina; akademik
basarilarini artirmalari icin destekte ya da baskida bulunabilirler.
Kapikiran (2016) ebeveynlerin, cocuklarinin akademik becerilerine
inandiklarinda, basarili olmak icin gdsterdikleri cabaya katki saglamak
amaclyla yardimda bulunduklarinda, evde bilissel olarak uyarici bir
zemin hazirladiklarinda, onlari o6zerk ve sicak bir atmosferde
bayuttuklerinde basari destegi saglamis olduklarini belirtmektedir.
Ergenlerde ebeveyn basari destegi akademik basariya, benlik algisina
ve okul deneyimine katki saglamaktadir (Chen, 2005; Ethington, 1997;
Grolnick ve Slowiaczek, 1994).

Anne babalarin kendi basari sinirlarina ulasmasi amaciyla ¢cocuklarina
uyguladiklari; zorlamalar, asiri calisma, yuksek not ya da gerceklikten
uzak basari beklentisi, diger cocuklarla kiyaslama ve cocugun bireysel
basarisinin  kUcumsenmesi  ebeveyn  basari  baskisi  olarak
tanimlanabilir (Kapikiran, 2016). Ebeveynlerin akademik basari baskisi
ergenlerin dusuk akademik basarisi ile iliskilidir (Bronstein ve digerleri,
2005; Campbell ve Verna, 2007). Buna karsin anne baba destegi ve
beklentisi algilayan ergenler, genelde daha olumlu gudulendiklerini
ifade etmislerdir (Ethington, 1991). Ebeveynler cocuklarina destek
olmak icin &devleri basta olmak Uzere farkl alanlarda yardimda
bulunabilirler. Ancak bu yardimlarin basari baskisina donusmesi
muhtemeldir ve bu durumda cocugun basarisi artmak yerine
dusmektedir (Hill ve Tyson, 2009).

Basari baskisi akademik basariyr dusurmesinin yaninda cocuklarin
sosyal ve duygusal yanlarina da etki edebilir. Nitekim Luthar ve Becker
(2002) ebeveyn basari baskisinin cocuklarin  bireysel sikintilarini
artirdigini saptamislardir. Basari baskisiyla benlik saygisi arasinda
olumsuz yoénlu manidar bir iliski vardir (Adams ve digerleri, 2000;
Ketsetzis ve digerleri, 1998). Ayrica ebeveyn basari baskisi ergenlerin
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anksiyetesini ve depresyonunu (Ketsetzis ve digerleri, 1998; Riley, 2003;
Tomiki, 2000), psikolojik ve duygusal-davranissal sorunlarini (Tang,
2007) artirmaktadir. Bunlardan hareketle ebeveynleri tarafindan
akademik basari baskisina maruz kalan ergenlerin daha dusuk yasam
doyumuna sahip olmalari buna karsin ebeveynlerinden akademik
basari destegi alan dgrencilerin ise daha yuksek yasam doyumuna
sahip olmalari beklenebilir.

Yasam Doyumu

Pozitif psikoloji kavramlarindan olan mutluluk ve 6znel iyi olusla es
anlamda da kullanilan yasam doyumu kavrami (Veenhoven, 1996),
kisinin dunyasini olusturan aile, okul, arkadaslik gibi durumlarin
butunluk icerisinde bireyin kendisi icin gecerli kriterlerle olumlu yonde
degerlendirmesidir (Christopher, 1999; Diener ve digerleri, 1985).
Bireylerin hayattan memnun olma tutumlarina donuk bilissel
degerlendirmelerinin Urinu olan yasam doyumu arzu ve beklentiler ile
mevcut hayat sartlarinin kiyaslanmasiyla belirlenir (Diener ve digerleri,
2003; Heller ve digerleri, 2006).

Birden fazla alanda (okul, aile, arkadaslik vb.) kendi &zel yasantilari olan
ergenlerin  yasamlarindan ne derecede doyum aldiklari merak
konusudur. Oyle ki erken ergenlik ddénemindekilerden anne
babalarindan demokratik tutum algilayanlarin genel yasam doyumlari
baskici-otoriter ve ilgisiz tutum algilayanlara gére daha yuksek
ctkmistir (Civitci, 2009a). Ergenlerde yasam doyumu seviyesi; benlik
saygisl ve ozerklik ile pozitif yonde iliskiliyken ebeveynlerin psikolojik
kontrolleri ile negatif yonde iliskilidir (Pérez Fuentes ve digerleri, 2019).
Annelerin kdétumser ve endiseli tutumlari ise daha dusuk yasam
doyumu seviyesini yordamaktadir (Dost ve digerleri, 2019). Ayrica
bireylerin kisiler arasindaki iliskilere iliskin bilissel carpitmalari da
yasam doyumuna azaltici yonde etki etmektedir (Sirim, 2021). Bu
arastirma sonucu da bize ergenlerin ebeveynlerinden algiladiklari
basari baskisi ve desteginin yasam doyumunu etkilemesinde
akademik basariya iliskin bilissel carpitmalarin rolunin daha lyi
anlasilmasinin énemini gdstermektedir.

Akademik Basariya iliskin Bilissel Carpitmalar

Bireyin duygu ve davranislarinin Kkisisel yasantilardan ziyade bu
yasantilara iliskin dusuncelerle ilgili oldugunu varsayan bilissel
davranisci terapi (BDT), psikolojik rahatsizliklara yol acan temel yapinin
islevsel olmayan ve carpitilmis dusunceler oldugunu kabul etmektedir
(J. S. Beck, 2021). BDT'ye goére bilissel carpitma olarak isimlendirilen
dusunceler, islevsel olmayan duygu ve davranislarin olusmasinda ve
surdurulmesinde 6nemli bir etmendir (A. T. Beck ve digerleri, 1987).

Bilissel carpitmalar, meslek secimi, iliskiler ve diger bircok yasam
alaninda gérulebilecegdi gibi; goruldugu bir alan da akademik basariyi
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kontrol etmeye donuk tutumlar ve akademik yeterlilik eksikligine
iliskin bilislerdir (Sert Agir ve Yavuzer, 2018). Ergenlerdeki kesin ve
yuksek basari beklentisi, basariya abartili sekilde yuUksek anlam
atfetme, basarisizligin felaket biciminde tanimlanmasi ve basarili ya da
basarisiz olmanin sebebini kendisi disina yukleme egilimi, akademik
basariya iliskin bilissel carpitmalar olarak ifade edilmektedir (i. Kaya,
2018). Bilissel carpitmalar ebeveynlerin sicak tutumlari ile negatif yonlu
bir iliski gosterirken reddedici ebeveynlik tutumlari ile pozitif yonlu
iliski gostermektedir (Kaplan, 2021). Guler (2012) kontrolcU ve siki
denetim uygulayan ebeveynlik yaklasimi ile akilci olmayan inanclar
arasinda pozitif yonlu iliski oldugunu ortaya koymustur. Golcek (2020)
ise arastirmasinda ebeveynlerin otoriter tutumlarinin akademik
basariya iliskin bilissel carpitmalar araciligiyla sinav kaygisina etkide
bulundugunu ifade etmektedir.

Cocuk ve ergenlerin gelisimsel farkliliklarinin ve irrasyonel dudsunme
sistemlerinin  dogru anlasiimasinin, degerlendirme ve tedavi
calismalarinda onemli bir yeri oldugu ifade edilmektedir (Vernon,
2002). Bu baglamda ruh saghgini etkileyebilecek akademik basariya
iliskin bilissel carpitmalarin ebeveynlerin akademik basari baskisi ve
destegdi ile yasam doyumu arasindaki iliskinin gdsterilmesi 6nleme ve
mudahale sureclerine katkl sunabilir. Bu arastirmada ebeveyn
akademik basari baskisi ve destegi, 6grenci yasam doyumu ve
akademik basariya iliskin bilissel carpitmalarin arasindaki iliskilerin
belirlenmesi amacglanmistir.

Bu amac¢ dogrultusunda asagidaki sorulara yanit aranmis, kurulan

hipotezlere iliskin yol diyagrami Sekil 'de gdsterilmistir.

H;: Ebeveynlerin akademik basari baskisi 6égrencilerin  yasam
doyumunu manidar sekilde etkiler mi?

H-: Ebeveynlerin akademik basari destegi ogrencilerin yasam
doyumunu manidar sekilde etkiler mi?

Hs: Ebeveynlerin akademik basari baskisi égrencilerin akademik
basariya iliskin bilissel carpitmalarini manidar sekilde etkiler mi?

H.: Ebeveynlerin akademik basari destegi ogrencilerin akademik
basariya iliskin bilissel carpitmalarini manidar sekilde etkiler mi?

Hs:  Akademik basariya iliskin bilissel carpitmalar, égrencilerin yasam
doyumlarini manidar sekilde etkiler mi?
Hs: Akademik basariya iliskin bilissel carpitmalar, ebeveynlerin

akademik basari baskisi ile &grencilerin yasam doyumlari
arasindaki iliskiye aracilik eder mi?

H7: Akademik basariya iliskin bilissel carpitmalar, ebeveynlerin
basari destegi ile ogrencilerin yasam doyumlari arasindaki
iliskiye aracilik eder mi?
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Sekil 1
Hipotezlerin Yol Diyagramlari
H
Ebeveyn Basar1 Baskisi ! > Yasam Doyum
(X1) (Y)
Ebeveyn Basar Destegi 1, > Yasam Doyum
(X2) (Y)
Ebeveyn Basari
Baskisi 1
(X))
1 H6
H,
Akademik Basariya H
Tliskin Bilissel 3 | Yasam Doyum
Carpitmalar - (Y)
()
H,
Ebeveyn Bagan H;
Destegi
(Xy)
Yéntem

Arastirma Modeli

Betimsel arastirmalarin amaci belirli bir olgunun mevcut halini
tanitmak ve niteliklerini gdéstermektir (Heppner ve digerleri, 2013).
Betimsel arastirmanin bir alt turd olan iliskisel tarama modeli iki veya
daha fazla degisken arasindaki iliskinin varligini ve/veya seviyesini
belirlemeyi amaclayan arastirma modelidir. (Karasar, 2014. s. 81). Bu
arastirma, ebeveyn akademik basari baskisi ve desteginin ergenlerin
yasam doyumuna olan etkisinde akademik basariya iliskin bilissel
carpitmalarin araciligini tespit etmeyi hedeflediginden iliskisel tarama
modelinde betimsel bir calismadir.

Calisma Grubu

Bu arastirmada calisma grubu uygun oOrnekleme yontemi ile
belirlenmistir. Kolayda érnekleme arastirmaya katilanlarin katilim ic¢in
arzulu ve musait oldugunda tercih edilebilen nicel bir ornekleme
yontemidir (Creswell, 2012, s. 145-146). Arastirma verileri Covid-19
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pandemisi  sUrecinde  zorunlu uzaktan egitim déneminde
toplandigindan arastirma érneklemi kolayda 6rnekleme olarak tayin
edilmistir.

Bu arastirmanin verileri 2020-2021 egitim-6gretim déneminde devlet
okullarinda &érgun egitime devam eden lise o0grencilerinden
toplanmistir ve ¢calisma grubu Turkiye'nin guneydogu bolgesindeki bir
ilin merkez ilcelerindeki Anadolu (%35.7), Anadolu imam hatip (%32.3),
fen ve sosyal bilimler (%14.9) ve mesleki ve teknik Anadolu (%17.0)
liselerinde egitim goren ogrencilerden olusmaktadir. Calismaya 847
ergen katilmis ancak génulld olmadigini belirten ve ritmik isaretleme
yapan 27 katilimci verisi ile standardize z puanlari £3 arahigi disinda
kalan 28 katilimci verisi ¢alisma disina cikarilmistir. Bu islemlerin
ardindan nihai calisma grubu 792 olarak tanimlanmistir. Nihai veri
setindeki katilimcilarin 528’1 (%66.7) kadin ve 264’0 (%33.3) erkektir.
Ogrencilerin %35.0'1 9. sinif, %29.0"1 10. sinif, %21.5' 11. sinif ve %14.5'i 12.
sinifta egitim gormektedir.

Veri Toplama Araglari
Ebeveyn Akademik Basari Baskisi ve Destedi Olcegdi

Ebeveyn Akademik Basari Baskisi ve Destedi Olcedi (EABBDO) anne
babalarin cocuklarina uyguladiklari akademik basari baskisini ve
destegini olcmek Uzere Kapikiran (2016) tarafindan gelistirilmistir.
Olcedin ilk 10 maddesi basari baskisini kalan 5 maddesi basari
destegini dlgcmek Uzere toplam 15 madde 2 alt boyuttan olusmaktadir
ve Olcek 5'li likert tipindedir.

Olcegdin faktor yapisi dogrulayici faktor analizi (DFA) ile incelenmistir.
Kapikiran (2016) tarafindan ergenlerle yapilan tum oélcek dogrulayici
faktor analizi sonuclari [?/sd= (275.92/89, N= 207) 3.0, SRMR= .07,
RMSEA= .07, CFI= .92] olarak bulunmustur. Olcek alt boyutlarinin
hesaplanan Cronbach Alpha i¢ tutarlilik katsayisi basari baskisi icin .84,
basari destegi icin .71 olarak hesaplanmistir (Kapikiran, 2016).

Olcedin bu arastirma icin yapilan dogrulayici faktor analizi (DFA)
sonuclarinin [y?/sd=(418.21/86, N= 792) 4.86, SRMR= .06, RMSEA= .07,
CFl= 94, GFI=0.93, NFI=92, TLI= 92] uyum dedgerlerinde oldugu
saptanmistir. Alan yazinda x?/sd degderinin 5'ten klclUk, RMSEA ve
SRMR testlerinin 0,08 ve daha kucguk, CFIl, GFI, NFI ve TLI testlerinin
0,90 ve daha buyuk olmasi kabul edilebilir olarak ifade edilmektedir
(Byrne, 2011, Gurbuz, 20213, s. 38; Hu ve Bentler, 1998; Kline, 2016).
Buradan yola c¢ikarak d&lcegin bu arastirma icin yapillan DFA
sonuclarinin  kabul edilebilir uyum degerlerine sahip oldugu
soylenebilir. Olcedin bu calisma kapsamindaki gUvenirlik analizi icin
ulasilan Cronbach alpha i¢ tutarliik ve McDonald's omega guvenirlik
katsayilari basari baskisi icin (a = .89, o = .89), basari destegdi icin (a = .85,
o = .86) olarak hesaplanmistir.

438



PAUEFD, 62, 432-462 [2024] O.Yildirim ve i. Kaya https://doi.org/10.9779/pauefd.1301720

Ogrenci Yasam Doyumu Olcegi

Huebner (1991) tarafindan gelistirilen Ogrenci Yasam Doyumu Olcegi
(OYDO) O. Kaya (201) tarafindan o6grencilerin yasam doyumu
seviyelerini dlcmek amaciyla Turkge'ye uyarlanmistir. Olcek 7 soru ve
tek boyuttan olusmaktadir. Olcek &'l likert tipindedir. Ol¢edin 2 sorusu
(3 ve 5) ters kodlanmaktadir. Olcedin gelistirme surecindeki veriler ile
yapilan analizlerde Cronbach alpha ic¢c tutarliik katsayisi .88 olarak
goérulmus, 21 gunluk test tekrar test puani ise .83 olarak hesaplanmistir
(O. Kaya, 2011).

Olcedin bu arastirma icin yapilan dogrulayici faktdér analizi sonuclari
[y?/sd=(44.56/11, N= 792) 4.05, SRMR= .02, RMSEA= .06, CFl= .99,
GF1=0.98, NFI=.98, TLI= .98] olarak saptanmistir. Olcedin bu arastirma
icin yapilan DFA sonuclarinin kabul edilebilir uyum degerlerine sahip
oldugu soylenebilir (Byrne, 2011; Gurbuz, 2021a, s. 38; Hu ve Bentler,
1998; Kline, 2016). Olcedin bu calisma kapsamindaki guvenirlik analizi
icin hem Cronbach alpha i¢ tutarliik hem de McDonald's omega
guvenirlik katsayilari; (a = .87, ® =.87) olarak hesaplanmistir.

Akademik Basariya iliskin Bilissel Carpitmalar Olcegi

Akademik Basariya iliskin Bilissel Carpitmalar Olcegi (ABIBCO) i. Kaya
(2018) tarafindan &grencilerin  akademik basariya iliskin bilissel
carpitmalarini belirlemeye donuk gelistirilmistir. Toplam 25 maddeli 5li
likert tipindeki dlcegin; felaketlestirme alt boyutu 8, benlik degeri alt
boyutu 6, disa atif alt boyutu 6 ve mukemmeliyetcilik alt boyutu 5 soru
olmak Uzere 4 alt boyutu bulunmaktadir. Olcekte ters kodlanan bir
soru bulunmamaktadir.

Olcek gelistirme sUrecinde degiskenler arasi ortak faktorleri belirlemek
ve vyapl gecerliligi verilerine ulasmak icin dnce AFA uygulanmis
ardindan ulasilan faktorleri dogrulamak icin farkli bir drneklem ile DFA
uygulanmistir. Bu uygulamadaki DFA sonuclarinin  (y?/sd= 2.29;
RMSEA= .08; CFI= 95; NNFI= 95, SRMR= .08) olcegin model veri
uyumunun iyi seviyede olduduna isaret ettigi gordalmustur. Olcedin
hesaplanan Cronbach Alpha i¢ tutarlilik katsayisi (.89), test tekrar test
guvenirlik degeri (.89) ve yapisal guvenirlik degeri (94) olarak
hesaplanmistir (Kaya, 2018).

Olcedin bu arastirma icin yapilan dogrulayici faktdér analizi sonuclari
[?/sd=(1082/256, N= 792) 4.23, SRMR= .06, RMSEA= .06, CFl= .92, GFI=.90,
NFI1=.90, TLI= .91] olarak saptanmistir. Olcedin bu arastirma icin yapilan
DFA sonuclarinin kabul edilebilir uyum degerlerine sahip oldugu
soylenebilir (Byrne, 2011, Gurbuz, 20213, s. 38; Hu ve Bentler, 1998; Kline,
2016). Olcedin bu calisma kapsamindaki glvenirlik analizi icin dlcek alt
boyutlarinda hem Cronbach alpha i¢ tutarliik hem de McDonald's
omega guvenirlik katsayilari hesaplanmis olup bulunan degerler
felaketlestirme icin (o = .87, ® = .87), benlik degeri i¢in (a = .89, ® = .89),
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disa atificin (o = .80, ® = .81), mUkemmeliyetcilik icin (o = .82, ® = .82)'dir.
Olcek cok boyutlu oldugundan literatUrdeki bilgiler dogrultusunda
(Cronbach vd. 1965) alt boyutlarin dahil oldugu tum d&lcek icin
guvenirlik katsayisi hesaplamasi tabakali alfa degeri (i = .945) ile
yapilmistir.

Verilerin Toplanmasi

Gaziantep Universitesi Etik Kurulu 02.04.2021 tarihli 6 nolu
toplantisinin 26 nolu karari dogrultusunda Etik Kurul'dan arastirma
izni alinmustir. 11 Milli Egitim MUdurligu’'nden de gerekli izinlerin
alindiktan sonra cevrimici ortamda gonulluluk ilkesi cercevesinde
katilimcilarin verileri kimlik bilgileri alinmadan (anonim) toplanmistir.

Veri Analizi

Bu arastirma kapsaminda hipotezleri test etmek amaciyla yapisal
esitlik modellemesi (YEM) kullaniimistir. Arastirmanin hipotezleri test
edilmeye baslanmadan 6nce toplanan verilerin tanimlayici istatiksel
analizleri (kayip degerler, u¢ degerler, coklu baglanti sorunu, normallik,
dogrusallik ve esvaryanslilik) kontrol edilmistir. Bu kapsamda yapilan
incelemede kayip deger gdzlenmemistir. Uc¢ deger tespitinde
standardize z puanlarinin 3 araligi disinda kalan degere sahip veriler
asiri uc deger olarak kabul edildiginden (Raykov ve Marcoulides, 2008),
+3 disinda kalan 28 veri asiri u¢ deger kapsaminda calismadan
cikariimistir.

Coklu baglanti sorununu analizi i¢cin yapilan uygulama sonucu
olcumler arasindaki korelasyon katsayilarinin -45 ile .82 arasinda
degistigi gozlemlenmistir. Coklu baglantililigin varligindan
bahsedebilmek icin en az iki degisken arasinda cok guclu (r = 90)
korelasyon olmasi gerekmektedir (Sekercioglu, 2009). Tablo T'de ortuk
degiskenler icin korelasyon degerlerine bakildiginda; basari baskisi ve
basari destegi arasinda (r= -.452, p < .001), basari baskisi ve yasam
doyumu arasinda (r= -.410, p < .001), basari baskisi ve akademik
basariya iliskin bilissel carpitmalar arasinda (r= .534, p < .001), basari
destedi ve yasam doyumu arasinda (r= .430, p < .001), basari destegi ve
akademik basariya iliskin bilissel carpitmalar arasinda (r= -.268 p < .001)
ve yasam doyum ile akademik basariya iliskin bilissel c¢arpitmalar
arasinda (r= -.441 p < .001) oldugu goézlemlenmistir. Coklu baglanti
sorununun olmadiginin diger godstergeleri de VIF degerinin 10'un
altinda (Cokluk ve digerleri, 2021); kosul endekslerinin 30'un altinda
olmasidir (Ho, 2006). Verilerin VIF degerleri 1.259-1.633 araliginda 10'dan
kUcUk oldugu tespit edilmistir. Degiskenlerin kosul endekslerinin (Cl)
5.751-18.917 arasinda oldugu saptanmistir. Bu veriler i1siginda veri seti
icin coklu dogrusallik sorunun olmadigi anlasiimistir.

Verilerin dagilminin  normalligi degiskenlerin carpiklik ve basiklik
degerleri ile analiz edilmistir. Tablo Tde degiskenlerin carpiklik ve
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basiklik degerleri #1 araliginda gérulmektedir. Buradan yola cikarak
verilerin normal dagildigi anlasiimaktadir. Cunku birim sayisi 50'den
buyuk orneklemlerde carpiklik ve basiklik degerlerinin +1 araliginda
olmasi dagilimin normalliginin kanitidir (Rosnow ve Rosenthal, 2007
Sencan, 2005, s. 199-201).

Bu calisma YEM'e dayanan bir calisma oldugundan ¢oklu normallik
varsayimi incelenmistir. Ozellikle insan davranislarinin ele alindigi
arastirmalarda bu varsayimi saglamanin neredeyse imkansiz oldugu
belirtilmektedir (Micceri, 1989). Bu calisma da cok degiskenli basiklik
(Mardia  katsayisl)= ©9.360, kritik degeri (cr)=34.55 olarak
hesaplanmistir. Kritik degerin 10'dan buyuk olmasi durumunda veriler
normal sekilde dagilmayabilir. Ancak bu kritik deger tek basina
(0zellikle YEM'de) normalligin pratik bir degerlendirmesi degildir
cUnkU bu gibi testler 6rneklem buyuklugune oldukg¢a duyarhdir ve
daha buyuk érneklem boyutlari kritik degerin (cr.) yuksekligine neden
olarak testin normal olmayan sonuclar Uretme olasiligini artirmaktadir.
Yani buyUk orneklemde neredeyse her zaman kritik deger yuksek
cikarak coklu normalligi ihlal etmis gibi gérunecektir (Stevens, 2009).
Nitekim orneklem sayisi arttikca dagilimin sekli normale yakinsayarak
uygulanacak olan parametrik testlerin gecerliligini ve guvenirligini
artirmaktadir (Wilcox, 2012). Bu bilgiler dogrultusunda literaturde bu
testlerin tek degiskenli basiklik degerleri ile birlikte yorumlanmasi
onerilmektedir (Stevens, 2009). Daha ©&nce belirtildigi gibi
arastirmamizin  tek degiskenli basiklik degerleri 1 araliginda
hesaplanmistir. Bunlara ek olarak érneklem sayisi fazla oldugunda
coklu normallik varsayimi géz ardi edilebilecegdi belirtildiginden (Alpar,
2013); arastirmamizin calisma grubunun genisligi (n=792) gdz d6nunde
bulundurularak degiskenlerin coklu normallik varsayimini sagladigi
varsayilmistir.

YEM temelli calismalarda modele iliskin kestirimlerin yapilmasi icin
bircok hesaplama yontemi vardir. Bunlar arasinda en yaygin olani
maksimum olabilirliktir (maximum likelihood, ML). Nitekim ML
disindaki hesaplama tekniklerinin basarili sonuclar Uretmedigine dair
goérusler bulunmaktadir (Kaplan, 2009). Buradan hareketle YEM analiz
calismalarinda kestirim yoéntemi seciminde mumkun olduk¢a ML
hesaplamasi daha makul bulunmaktadir(Gurbuz, 2021a). Bunlardan
kaynakli arastirmamizin kestirim yontemi maksimum olabilirlik (ML)
olarak belirlenmistir.

Son olarak ise degiskenler sacilim diyagramiyla incelenmis ve
degisken ciftlerinin dagilimlari elips seklini almaya egilimli olarak
gozlenmistir. Bagimli ve bagimsiz degiskenler arasi dogrusal iliskinin
varligi  degiskenlerin  arasinda  homojenligi  gerektirmektedir
(Tabachnick ve Fidell, 2012). Bu baglamda degiskenlerin dogrusal
iliskide oldugu ve homojenligin saglandigi géralmustur.
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Tablo 1
Ortlk Degiskenlere Ait Tanimlayici Istatistikler ve Aralarindaki Pearson
Korelasyon Katsayilari (n=792)

1. 2. 3. 4. X Ss  Carpiklik Basiklik

1. Basari 1 2.63 .89 352 -.425
Baskisi

2. Basari S452% 394 .82  -777 127
Destedi

3. Yasam ~410% 430% ] 374 11 -265 ~421
Doyumu

4. ABIBCO 534* -268* -441* 1 258 .75 510 -068

*p < .001; ABIBCO= Akademik basariya iliskin bilissel carpitmalar,

Katilimci verileri incelendiginde kadin (%66.7) ve erkek (%33.3) 6grenci
sayllarinin orani iki kattir. Bu durumun calisma sonuclarini nasil
etkileyecegi ise bilinmemektedir. Cunku ayni yapir kadinlarda ve
erkeklerde ayni katsayilara sahip olmayabilir. Bu nedenle &ncelikle
modellerin  degismezliginin/denkliginin  (Measurement invariance/
equivalence) incelenmesi yerinde olacaktir.

Olcum denkligi temelde, “Olcim modeli ya da yapisal model gruplar
arasinda ayni mi?", “Olcekler gruplar tarafindan ayni sekilde
algilanmakta midir?” ve “Gruplar dlgcege ayni anlamlari atfediyor mu?”
sorularina cevap aramaktadir. Olcim denkligi bu sorular ile dlcim
aracindan kaynaklanabilecek farkliliklari belirlemeyi ve &lcegin
belirlenen gruplarda ayni sekilde  calistigini kanitlamayi
amaclamaktadir (Gurbuz, 2021a s. 164). Bu kapsamda iki alt boyuttan
olusan Ebeveyn Akademik Basari Baskisi ve Destegdi Olcegdi, tek
boyutlu OJrenci Yasam Doyumu Olcedi ve dort alt boyuttan olusan
Akademik Basariya lliskin Bilissel Carpitmalar Olcegi'ne ayri
modellerde cinsiyet baglaminda coklu grup ile 6lcim denkligi analizi
uygulanmistir. Bu o6lceklerin ayri ayri uyum indeks degerleri (y2/sd,
SRMR, RMSEA, CFl) Tablo 2'de goruldugu gibi kabul edilen esik
degerlerin icinde bulunmustur (Byrne, 2011; GuUrbuz, 20213, s. 38; Hu ve
Bentler, 1998; Kline, 2016). Olcim denkligi uygulamasinda modellerinin
karsilastirilmasinda »? yerine CFI farklihk testlerinin kullanilmasi
ve kiyaslanan modeller arasindaki ACF/ dederinin ise < .01 kUguUk/esit
olmasli 6nerilmektedir (Byrne, 2016; Cheung ve Rensvold, 2002; Gurbuz,
2019, 2021a; Kline, 2016; Putnick ve Bornstein, 2016). Calisma
grubunun verileri normal dagildigindan c¢oklu grup analizi
uygulamalarinda Maximum Likelihood hesaplama teknigi tercih
edilmistir (Gurbuz, 2019). Tablo 2'de gdsterilen analiz sonuclari
dogrultusunda bahsedilen o&lgeklerin cinsiyet baglaminda yapisal,
metrik ve kati denklikleri ile d6lcek denkligi acisindan denk olduklari
belirlenmistir.
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Tablo 2

Ebeveyn Akademik Basari Baskisi ve Destedi Olcedi, OJrenci Yasam Doyumu

O.Yildirim ve i. Kaya

https://doi.org/10.9779/pauefd.1301720

Olcegi ve Akademik Basariya iliskin Bilissel Carpitmalar Olceklerinin Cinsiyetler
Arasi Olcim Denkligi Sonuclar (Nkaan=528; Nrkek)=

264 n(Top|am] 792)

o < Model Karsilastirma
X > 0
(sd) rfsd  CFI Xz (:f;) ACFI
a. EABBDO
*ok
al.Yapisal Denklik 52(106132) 309 933 .065 .052 - -
*k
a2.Metrik Denklik 54(?8132)7 2953 932 .064 .050 alvsa2 28'5‘36 -.001
kxk *
a3.0lcek Denkligi 61(155) 3.089 922 .065 .051 a2vsa3 71(1?5()) -.010
. 655.17** 53.48*
a4.k<at| Ii)enkhk (214) 3108 915 .065 52 a3vsa4 (16) -.007
b. OYDO
*ok
bl.Yapisal Denklik 53202? 2274 990 .023 .04 - -
*
b2.Metrik Denklik 2192 1790 992 .025 .032 blvsb2 1901 .002
(29) (7)
ok *
63.0lcek Denkligi 6%867) 1857 989 025 033 b2vsb3 14('79)3 -003
*ok *
b4.Kati Denklik 93(26? 2032 983 .032 .036 b3vsb4 2%8;) -.006
c. ABIBCO
*ok
cl.Yapisal Denklik ]4(1;%2)7 289 910 .057 .049 - -
. . 1495.24** 47.26*
c2.Metrik Denklik (525) 2848 908 .056 .048 <clvsc2 (25) -.002
- ... 1554 .33** 59.10**
c3.0lcek Denkligi (550) 2826 905 .056 .048 c2vsc3 (25) -.003
. 1646.69** 92.36**
c4.Kati Denklik (600) 2744 900 .056 .047 c3vsc4 (50) -.005

**p < .001; *p <.05; EABBDO= Ebeveyn Akademik Basari Baskisi ve Destegi Olcegi; OYDO=
Ogrenci Yasam Doyumu Olcegi; ABIBCO= Akademik Basariya iliskin Bilissel Carpitmalar

Olcegi

Verilerin analiz icin uygunlugu ve olceklerin cinsiyet baglaminda denk
uyumlulugu test
test etmek
degiskenli aracilik analizi yapilmistir. Calismnanin verileri cézimlenirken
IBM SPSS 26.0 ve IBM AMOS 21.0 paket programlari kullaniimistir.

oldugunun anlasilmasinin ardindan model-veri
edilmis ardindan arastirma hipotezlerini

443

icin  ortuk



PAUEFD, 62, 432-462 [2024] O.Yildirim ve i. Kaya https://doi.org/10.9779/pauefd.1301720

Bulgular

Bu arastirmanin hipotezlerini test etmek ic¢in yapisal esitlik
modellemesi (YEM) kullaniimistir. Anderson ve Gerbing (1988) YEM ile
yapilan araciik analizinde iki asamali bir analiz uygulamasi
onermektedir. Buna gdre birinci analiz asamasinda élcum modeli ile
veriler arasindaki kabul edilebilir uyumun varliginin test edilmesidir.
Ikinci analiz asamasi ise gizil dediskenlerin arasindaki yapisal iliskilerin
test edilmesidir. Bu iki asamali analiz uygulamasi 6ncesinde modelde
parselleme teknigine basvurulmustur. OlcUlen yapi ve parametrelerin
fazla oldugu durumlarda model uyumunu kolaylastirici analitik bir
yontem olan parselleme teknigi uygulanabilir ve parselleme 6zenle
gerceklestirildiginde ortuk degiskenler etkili, guvenli ve gecerli
gosterge degiskeni olarak kullanilabilir (Bandalos, 2002; Little ve
digerleri, 2013).

Parsel olusturmak icin literatur farkli teknikleri onermektedir. Tek
boyutlu yapl icin en basit parsel olusturma teknigi parsellere rastgele
madde atamaktir (rastgele parselleme). Parsellerin genel olarak esit
faktdér varyansi icermesi onerilmektedir. Ayni zamanda U¢ parsel
kurularak yapilan analizlerin daha 1iyi yapisal model degerleri
olusturdugu &one surulmektedir. Cok boyutlu yapilarda ise parsel
olusturmak icin  Onerilen ydéntemlerden birisi boyut temsili
parsellemedir (Guler ve Cetin, 2020; Little ve digerleri, 2002, 2013). Bu
calismada genel olarak esit faktor varyansi iceren tek boyutlu Ebeveyn
Basari Baskisi Olcedi'nin maddeleri rastgele parselleme teknigi
kullanilarak Uc parsele, Akademik Basariya iliskin Bilissel Carpitmalar
Olcegi'ndeki maddeler de dlcedin dért boyuttan olustugu goéz dnlne
alinarak boyut temsili parselleme ile dért parsel seklinde analize dahil
edilmistir.

Parselleme islemi yapildiktan sonra ebeveyn baskisi, ebeveyn destedi,
akademik bilissel carpitmalar ve yasam doyumu degiskenlerinden
olusan model test edilmistir. Analiz sonucunda modele ait uyum iyiligi
indeks degerlerinin kabul edilebilir sinirlar disinda kaldigi gérulmustar.
YEM analizlerinde test edilen modelin uyum indeks degerleri alan
yazinin 6ngdérdugu kabul edilebilir esik degerler icerisinde olmadigi
durumlarda YEM paket programinin énermis oldugu bazi duzeltme
indeksleri (Modification indeks, MI) uygulanabilmektedir; boyle
durumlarda madde sayisi 5'ten az olan gizil degiskenlerde 1, 5'ten fazla
1M'den az olan gizil degiskenlerde 2'den fazla modifikasyon
onerilmemektedir ve bu duzeltmeler yalnizca ayni gizil degiskenin
altindaki maddeler arasinda yapilabilmektedir (Gurbuz, 20213, s. 41-43).

Bu calismada literatirun Oonerileri dogrultusunda YEM paket
programiyla hesaplanan modifikasyon indeksleri incelenerek yasam
doyum ortuk degiskeninde bir tane ("Keske farkli bir hayat
surebilseydim." ve "Hayatimdaki bircok seyi dedistirmek isterdim."
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maddeleri arasinda), akademik bilissel carpitma értuk degdiskeninde
bir tane ("Felaketlestime" ve "Mukemmelliyetcilik" parselleri arasinda)
ve ebeveyn destek ortuk degiskeninde de bir tane ("Annem ve babam
basarili oldugumda benim hosuma gidecek sozler sdyler." ve "Annem
ve babam derslerimde yuUksek basari elde ettigimde beni &over."
maddeleri arasinda) olmak Uzere oOnerilen kovaryans badlantilari
saglanmistir. Bu islemin sonucunda olusan nihai model Sekil 2 ile
gosterilmistir.

Sekil 2
Modele lliskin Standardize Yol Diyogrom/

AAAAANS

|YD1 |YD2 ”Y03 r|YD4 ”YD5 r| YD6 || YD7|

Yasam Doyum
-43 . .
Akademik B|I|§se

Ebeveyn Baskisi Qarpltma

|BD11| |BD12| |BD13| |BD14| |BD15|

33
CMIN=704,797; DF=143; CMIN/DF=4,929; p=,000; RMSEA=,070; CFI=,933; GFI=,911; NFI=,918; TLI=,920

Bu arastirmanin uyum iyilik degerleri hesaplanirken YEM analizlerinin
siklikla kullanilan uyum istatistikleri olan y?/sd, RMSEA, SRMR, CFI, GFl,
NFI ve TLI testleri ele alinmistir. Nihai modelin uyum iyilik endeksleri;
¥?/sd= 493 RMSEA= 0.07, SRMR= 0.06, CFl= 0.93, GFl= 0.91, NFI= .92,
TLI=.92 olarak bulunmus ve modelin kabul edilebilir uyum indeks
degerleri goésterdigi anlasiimistir.

Ortiik Degiskenli Aracilik Etkisinin Analiz Edilmesi

Ortuk degiskenli araci etki modeli Uzerinden arastirmanin hipotezleri
test edilmistir. Oncelikle aracilik analizinin varsayimlarindan da olan
basit (toplam) etkilerin (Gurbuz ve Sahin, 2018, s. 359) belirlenmesi icin
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ebeveyn akademik basari baskisi ve destedi degiskenlerinin bagimsiz,
yasam doyumunun bagimli degisken oldugu yapisal modeller ve Sekil
3 ile gosterilen araci degiskenli yapisal model olusturulmus ve gerekli
analizler yapilmistir.

Tablo 3
Arastirma Modelinin Yapisal Model Analiz Sonuglari (n = 792)
Sonug¢ Degiskenleri

Tahmin Degiskenleri (;a?;glllt%riea:lar Yasam Doyumu
B SH )i SH
Ebeveyn Baskisi (Basit Etki) - - -0.43%** 0.056
R? - - 0.18
Ebeveyn Destegdi (Basit Etki) - - O0.57%** 0.127
R? - - 0.26

Ebeveyn Baskisi (Araci Model) 0.55%** 0.034 -
Ebeveyn Destek (Araci Model) -0.12* 0.029 -

R? 0.39 -
Ebeveyn Baskisi (Araci Model) - -0.05 0.074
Ebeveyn Destegdi (Araci Model) - 0.35%** 0.075
Akademik Bilissel Carpitmalar - -0.36*** 0.132
R? - 0.37
Dolayl Etki (Baski) - -0.198 (-0.275, -0.134)
Dolayli Etki (Destek) - -0.043 (0.004, 0.085)

**p < .001; *p < .05; SH= Standart hata. Standardize g raporlastiriimistir. Parantez
icindeki degerler alt ve Ust gUven araligi degerleridir. Bootstrap yeniden drnekleme =

5000.

YEM analiz sonuclarinin gésterildigi Tablo 3'de gorulecegi Uzere
ebeveyn akademik basari baskisi yasam doyumunu dogrudan
manidar sekilde yordamaktadir (f= -43; p <.001). Bu durumda
arastirmanin 1. hipotezi dogrulanmistir. Ayni tabloda goérulecegi Uzere
ebeveyn akademik basari destegi de yasam doyumunu dogrudan
manidar sekilde etkilemektedir (f= .51, p < .001). Bu durumda
arastirmanin 2. hipotezi dogrulanmistir.

Sekil 3 ile gosterilen araci degiskenli yapisal modelin dncelikle uyum
indeks degerleri incelenmis ve bu degerlerin kabul edilebilir sinirlar
icerisinde oldudu anlasiimistir (n= 792; y*/sd= 493 RMSEA= .07,
SRMR= .06 CFI= .93; GFI= .91, NFI= .92; TLI; .92). Bu durumda arastirma
modeli dogrulanmistir. Olusturulan modelde ebeveyn akademik
basari baskisi ve destegi akademik basariya iliskin bilissel
carpitmalardaki degisimin %39'unu aciklarken ebeveyn akademik
basari baskisi ve destegi ile beraber akademik basariya iliskin bilissel
carpitmalar &grencilerin  yasam doyumu seviyesindeki degisimin
%37'sini aciklayabilmistir.

Sekil 3 ile gdsterilen arastirma modelinin sonuclari incelendiginde;
ebeveynlerin  basari baskisi akademik basariya iliskin bilissel
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carpitmalarin manidar bir yordayicisi olarak gdze carpmaktadir (5= .55,
p < .001). Bu durumda arastirmanin 3. hipotezi dogrulanmistir. Benzer
sekilde ebeveynlerin basari destegi de akademik basariya iliskin bilissel
carpitmalarin manidar bir yordayicisi olarak géze carpmaktadir (8= -.12,
p < .05). Bu durumda arastirmanin 4. hipotezi de dogrulanmistir.
Modeldeki araci degisken olan akademik basariya iliskin bilissel
carpitmalar ogrenci yasam doyumu Uzerinde manidar bir etkiye
sahiptir (8 = -36, p < .001). Bu sonuc¢ arastirmanin 5. hipotezini
dogrulamistir.

Sekil 3
Arastirma Modeli: Standardize Yol Diyagrami

Ebeveyn Basari
Baskisi

Ebeveyn Basari
Destegi

33
CMIN=704,797; DF=143; CMIN/DF=4,929; p=,000; RMSEA=,070; CFI=,933; GFI=,911; NFI=,918; TLI=,920

Akademik basariya iliskin bilissel carpitmalar arastirma modeline araci
etki degiskeni olarak dahil edildiginde ebeveyn basari baskisindan
yasam doyumuna giden yolun katsayisi (f = -.43) artik istatiksel olarak
manidar degildir (8 = -.05; p = .917). Ayni model ile akademik basariya
iliskin bilissel carpitmalarin araci rolde oldugu ebeveyn basari
destedinden &grenci yasam doyumuna giden yolun katsayisinin ise
(8 = 5lden p = 35'e) dustugu ve hala manidar oldugu goérulmustur
(p <.0071).

Bu arastirma kapsaminda ortuk degiskenli araci etki modelinin test
edilmesi amaciyla bootstrap yéntemi esas alinarak yol analizi
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yapilmistir. Bootstrap yonteminin, geleneksel yaklasimda (Baron ve
Kenny, 1986) Sobel testine kiyasla daha guvenilir sonuc¢ verdigi one
sUrulmustur (Gurbuz, 2021b; Hayes, 2018). Bu arastirmada bootstrap
5000 defa yeniden o&rnekleme yapilmistir. Bootstrap teknigi esas
alinarak yapilan aracilik analizlerinde test edilen modelde ulasilan
sonuclarin desteklenebilmesi icin analizlerle ulasilan %95 guven
araligindaki (GA) degerlerin sifiri (0) kapsamiyor olmasi gerekmektedir
(Gurbuz, 2021b).

Sekil 4
Arastirma Modeli YEM Analiz Sonuclari

Ebeveyn Basari
Baskisi
(X))

f=0.55,p<.001
(H.,)

Akademik Basartya (Hy) f=-0.37,p <.001
iliskin Bilissel -
Carpitmalar (M)

B=-0.12,p<.05
(H,)

Ebevey; Basari
Destegi
(Xy)

Sekil 4 ile gosterilen arastirmanin 6. hipotezinin analizinde yuzdelik
teknikle elde edilen bootstrap alt ve Ust guven araligi degerlerinin
O (sifir)'i kapsamadigi gorulmustur (-0.198, %95 GA [-0.275, -0.134]). Bu
sonug; akademik basariya iliskin bilissel carpitmalarin ebeveyn basari
baskisi ile 6grenci yasam doyumu arasindaki iliskide tam araci rolu
oldugunu ve arastirmanin o. hipotezinin dogrulandigini
gostermektedir. Arastirmanin 7. hipotezinin analizinde yuzdelik
teknikle elde edilen bootstrap alt ve Ust guven araligi degerlerinin de O
(sifir)’i kapsamadigr gérulmustur (-0.043, %95 GA [0.004, 0.085]). GUven
araligi alt degerinin, O (sifir)'a yakinhgi dikkat cekmektedir (0.004). Bu
sonug; akademik basariya iliskin bilissel carpitmalarin ebeveyn basari
destedi ile 6grenci yasam doyumu arasindaki iliskide kismi aracilik
etkisinin istatistiksel olarak manidar oldugunu ve arastirmanin 7.
hipotezinin dogrulandigini gdstermektedir.
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Sonug, Tartisma ve Oneriler

Bu arastirma ebeveynlerin akademik basari baskisi ve destegdinin
ogrenciler Uzerindeki ruhsal etkilerini arastirmayr hedeflemistir.
Arastirmada doért degisken ile kurulan aracili yapisal model test
edilerek, ergenlerin aldigi ebeveyn akademik basari baskisi ve
desteginin akademik basariya iliskin bilissel carpitmalar ile iliskisine,
dahasi, dogrudan ya da dolayli model icerisinde yasam doyumunu
yordayicl etkilerine odaklanilimistir. Arastirmma modeli kapsaminda 7
hipotez test edilmistir. ilk hipotezin test edilmesiyle ebeveynlerin
ergenlere basari baskisinda bulunmasinin, ergenlerin  yasam
doyumuna manidar ve olumsuz etki ettigi saptanmistir (H;). Alan
yazinda bu bulguyu destekler nitelikte kontrol duzeyi yuksek
ebeveynlik tutumunun sergilenmesi ile ergenlerin yasam doyumu
seviyelerindeki dusus iliskili gorulmustur (Gallego ve digerleri, 2027,
Oliva ve digerleri, 2007; Pérez Fuentes ve digerleri, 2019). Bu calismalar
ile hipotezin sonucundan yola ¢ikildiginda, anne babalarin cocuklarina
akademik basari baskisi uygulamalarinin ergenlerin genel yasam
doyumu seviyelerindeki dususte etkili olacagr bu durumun da
ergenlerin yasam memnuiyetinin daha dusuk olmasina yol acabilecegdi
dusunulmektedir. Arastirmanin test edilen ikinci hipotezinin
sonucunda, ebeveynlerin akademik basari desteginde bulunmasinin,
ergenlerin yasam doyumuna manidar ve olumlu katki sagladigi tespit
edilmistir (H.). Bu bulgu alan yazindaki destekleyici ebeveynlik tutumu
ile yasam doyumu arastirmalari ile értusmektedir (Ertas, 2020; Gallego
ve digerleri, 2021). Ebeveynlerin duygusal destekte bulunmalarinin
ergenlerin yasam doyumu seviyelerinin yukselmesinde etkili oldugu
bilinmektedir (Nickerson ve Nagle, 2004). Ebeveyn basari destedi
ogrencilerin  okul mutluluklarint da artirmaktadir (Toraman ve
digerleri, 2022). Bu calismalarin ve hipotezin sonucundan yola
cikildiginda ebeveynlerin cocuklarina akademik basari desteginde
bulunmasinin  ergenlerin daha yuksek yasam  doyumunu
destekleyecegi bu durumda cocugun ruhsal sagligina ve ayni
zamanda egitim hayatina olumlu etkide bulunabilecedi
dusunulmektedir. Nitekim arastirmacilar ¢cocuklarin egitim surecine
ebeveyn katiliminin akademik basariya, okul mutluluguna ve yasam
doyumu seviyesine olumlu katkilarint vurgulamistir (Boonk ve
digerleri, 2018; Epstein ve digerleri, 2011, Newchurch, 2017; Toldson,
2008).

Arastirmanin U¢ ve dorduncu hipotezleri test edildiginde, ebeveynlerin
basari baskisi ve desteginin ergenlerin akademik basariya iliskin
bilissel carpitmalarinda manidar etkisi oldugu saptanmistir (Hs Ha).
Ebeveyn akademik basari baskisi ergenlerde akademik basariya iliskin
bilissel carpitmalarin goérulmesini artirdigi sonucu; kisitlayici, yuksek
beklentileri olan ve otoriter-baskici ebeveyn davranislari ile bilissel
carpitmalar ve akilci disi dusuncelerin iliskilerini inceleyen arastirma
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sonuclarl ile ortusmektedir (Muola, 2010; Sahan ve Kahtali, 2021).
Ogrencilerdeki akademik basariya iliskin bilissel carpitmalar ile
depresyon, anksiyete ve stres duzeyi arasindaki pozitif iliski (Buga ve
Kaya, 2022) dusunuldigunde ebeveyn akademik baskisinin ergen ruh
sagligi icin bir risk faktort olarak dusunulebilir. Ote yandan ebeveyn
akademik basari desteginin ergenlerde akademik basariya iliskin
bilissel carpitmalarin  gdrulmesini azalttigi sonucu; destekleyici
(Whisman ve Kwon, 1992), demokratik (Sahan ve Kahtali, 2021),
ozerkligi destekleyen (Kaya, 2020) ve sicak (Kaplan, 2021) ebeveynlik
stillerinin bilissel carpitmalar/mantik disi inanclar ile zit yonlu iliskileri
ile ortusmektedir. Bu iki hipotezin sonucu birlikte degerlendirilecek
olursa cocuklarinin akademik anlamda basarilarinin daha yuksek baski
kuran ebeveynlerin c¢ocuklarinda c¢esitli ruhsal problemlere yol
acabilecek bilissel carpitmalari  yuUkseltebilecegi gd6z 6nunde
bulundurularak baski yerine destekte bulunmalari dnerilebilir. Ayrica
literatUr incelendiginde bu calisma ile értusmeyen bir sonug¢ olarak
ebeveyn tutumlarindan kabul/ilgi ve denetleme boyutu akademik
basariya iliskin bilissel carpitmalar ile manidar iliskiler gostermemistir
(Kaya, 2020). Bu konuda goérus birligi olmamasinin nedeni akademik
basariya iliskin bilissel carpitmalari Kaya (2020)'nin calismasi ebeveyn
tutumlari ile ele alirken bu calisma ise ebeveyn basari baskisi ve
desteqi ile iliskilerini ele almasindan kaynaklaniyor olabilir.

Arastirmanin besinci hipotezi model icerisinde test edildiginde
ogrencilerin akademik basariya iliskin bilissel ¢carpitmalarinin yasam
doyumu seviyelerine manidar ve olumsuz yonde etki ettigi
saptanmistir (Hs). Kuramsal bakis acisi bireyin akilci olmayan inanclari
mutsuzluk yasamasinin yaninda cesitli psikolojik problemlere yol
acabilecegini ifade etmektedir (Ellis ve Harper, 2005). Bu baglamda
besinci hipotezin sonucunun alan yazindaki fonksiyonel olmayan
inanclarin bireyin iyi olusuna olumsuz etkisi (Ozbiler ve digerleri, 2019);
otomatik dusuUncelerin (Yavuzer ve Karatas, 2017) ve iliskilerle ilgili
bilissel carpitmalarin da yasam doyumuna olumsuz etkisi ile
ortusmektedir. Bu calismalar ve hipotezin sonucundan hareketle
ogrencilerin akademik basariya iliskin bilissel carpitmalarin daha az
olmasinin buna bagli olarak yasam doyumlarinin da daha az dusecegi
ongorusunde bulunulabilir.

Arastirmanin altinci hipotezi test edildiginde ergenlerde akademik
basariya iliskin bilissel carpitmalarin, ebeveyn akademik basari baskisi
ve ogrenci yasam doyumu arasindaki iliskide tam araci etkisi oldugu
saptanmistir (Hs). Birey psikolojik olarak saglikliyken duygulari da
normal olmaktadir ancak birey yasantilarini algilarken anormallikler
olustugunda ise duygulari da anormal olmaktadir (Burns, 1980, s. 30).
Model bu baglamda ele alindiginda ebeveynlerin ¢cocuklarina basari
baskisinda bulunmasi hem ergenlerin dusunce sistemlerine etki
etmekte hem de bu etki Uzerinden 6grencilerin yasam doyumlarina
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da dusurucu bir etki olusturmaktadir. Bu sonug¢ alan yazindaki otoriter
ebeveynlik tutumu (Gallego ve digerleri, 2021; Vautero ve digerleri,
2021) ve bilissel carpitmalarin (Celik ve Odacl, 2013) yasam doyumuyla
negatif yonlu iliskileriyle ayni zamanda otoriter ebeveynlik
tutumlarinin akademik basariya iliskin bilissel carpitmalari yordamasi
(Golcek, 2020) ile paralellik gostermektedir. Bu bilgiler isiginda kurulan
bu aracil yapisal modelin carpici sekilde hem kuramsal anlamda hem
de alan yazinda c¢esitli arastirmalarla desteklendigi sdylenebilir.

Yasam doyumu bireyin yasamini kendi belirledigi kriterleri ile olumlu
acidan yorumlamasidir. (Diener ve digerleri, 1985). Bu tanima gore
birey yasadigi olaylari algiladigi sekliyle daha énce belirledigi kriterlere
gore kiyaslayacaktir. Bu noktada bireyin yasantilari algilayis bicimi
onem kazanmaktadir. Nitekim bireyin yasamini algilama bicimi kendi
yasam doyumuna olumlu ya da olumsuz etki yapmasi muhtemeldir.
Ornegin &gdrencilerin  algiladigi ebeveyn basari baskisi yasam
doyumlarini negatif ydnde yordamaktadir (Circir ve Tagay, 2023). Ayni
zamanda bilissel carpitmalarin yasam doyumu seviyesini dusurdugu
de bilinmektedir (Sirim, 2021). Bu noktada bilissel carpitmalarin
cogunlukla hatali isleyen, dogrulugu icin yeterli kaniti olmayan
dusunceler (Childress ve Burns, 1981, Dobson, 2010), oldugu ve
arastirmamizin sonuclari géz 6nune alindiginda; ergenlerin algiladigi
ebeveyn akademik baskisinin hatali isleyen dusunceleri aktiflestiriyor
olabilecedi ve bu dusuncelerin Uzerinden yasantilarini degerlendiriyor
olabilecekleri dusunulmektedir. Bu noktada ergenlerin anne
babalarindan algiladiklari baskinin onlarin bilissel sistemini, degdisen
bu bilissel sistemin de onlarin yasam doyumunu negatif yonlu
etkiledigi sdylenebilir. Yani bu denklemde ebeveyn basari baskisi
algilayan ogrencilerin yasam doyumu seviyelerindeki dususe giden
yolun bilissel carpitmalardan gectigi anlasiimistir.

Ulasilan bu sonucla beraber ebeveynlere doénuk psiko-egitimler
ve/veya bilgilendirmeler ile cocuklarina daha az basari baskisinda
bulunmalarinin  dnemi aktarilabilir.  Ayni zamanda ergenlerin
akademik basariya iliskin bilissel carpitmalarinin belirlenip dogru
yonlendirme ve mudahale calismalari ile hipotez sonucunda ulasilan
ogrencilerin yasam doyumlarindaki dusUs etkisinin azaltilabilecegdi
bunun da ogrencilerin egitim hayatlarina verimlilik artisi olarak
yanslyabilecegi dusunulmektedir. Desteklenen bu model lise grubuna
yapilmistir ancak erken donem ergenlik asamasinda da égrencilerin
gidecekleri liseyi belirleyecek sinavlara girmeleri gerekmektedir.
Kurulan modelin erken ergenlik dénemindeki 6grencilerde ne sekilde
sonuclanacagl merak konusudur. Bu nedenle erken ergenlikteki
ogrencilerle de bu modelin test edilmesi dnerilmektedir.

Arastirmanin yedinci hipotezi test edildiginde ergenlerde akademik
basariya iliskin bilissel carpitmalarin, ebeveyn akademik basari destedi
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ve yasam doyum arasindaki iliskiye kismi aracilik etkisi oldugu
anlasiimistir (Hy). Bireylerin hayatlarindan memnun olma tutumlarina
donuk bilissel degerlendirmesi olan yasam doyumu (Heller ve
digerleri, 2006); destekleyici ebeveynlik tutumu ile pozitif (Ertas, 2020);
bilissel carpitmalar ile negatif iliski icindedir (Sirim, 2021). Yasam
doyumunun bireylerin kendi hayatlarina dair olumlu yondeki bilissel
degerlendirmesi oldugu gdz &onune alindiginda ebeveynlerinden
akademik basari destegi algilayan ergenlerin bu yasantilarini olumlu
anlamda bilissel bir degerlendirme surecinden gecirdikleri ve yasam
doyumu seviyelerine pozitif etki olusturdugu anlasiimaktadir. Ayni
zamanda arastirma bulgularimiz ebeveynlerinden akademik basari
destegi algilayan ergenlerin akademik basariya iliskin bilissel
carpitmalarini da negatif yonde etkiledigi yani dogrulugu yeterince
ispatlanmayan hatali dusUncelerin  azalmasi yonunde etkiledigi
goérulmustu. Alan yazin incelendiginde hipotez sonuclarina benzer
nitelikte ergenlikte ebeveynlerden psikolojik &zerklik algilanmasi ile
beraber akademik basariya iliskin bilissel carpitmalar daha az
goérulmektedir (Kaya, 2020).

(H7)ile ele aldigimiz modelde ergenlerin algiladigi ebeveyn akademik
basari desteginin yasam doyumu seviyelerine pozitif etkisinde
akademik basariya iliskin bilissel carpitmalarin kismi araci etkisi
goérulmektedir. Bu kismi aracilik, ebeveyn desteginin hem dogrudan
hem de ergen dusunce sistemi uUzerindeki etkisi yoluyla yasam
doyumunu etkiliyor olmasindan kaynakli olabilir. Bu noktada olumlu
ebeveynlik uygulamalarinin ergen yasam doyumuna etkisini gosteren
calismalar mevcuttur (Acun-Kapikiran ve digerleri, 2014; Cava ve
digerleri., 2014; Yalnizca-Yildirim ve Cenkseven-Onder, 2018). Bununla
birlikte bilissel carpitmalarin yasam doyumuna negatif yonlu etkilerini
ortaya koyan calismalar da bulunmaktadir (Sapmaz, 2023; Simsek ve
digerleri, 2021). Bu calismanin 6zgun yanlarindan biri algilanan
ebeveyn desteginin ergen bilissel carpitmalarinda azalmaya, séz
konusu bu azalmanin da yasam doyumuna olumlu katkisinin ortaya
cikarilmasidir. Ote yandan (H»)'ye ait analiz sonuclarinda alt glven
araligr degerinin O (sifir)a olduk¢ca yakin olmasi dikkat cekici
bulunmustur (0.004). Alt guven araligi degerinin sifira yakinligi géz
onune alindiginda (H7) ile bulunan kismi aracilik etkisinin farkl
orneklemlerde gosterilmesi amaciyla arastirmacilarin bu modele
iliskin daha fazla arastirma yapmasi énerilmektedir.

Ulasilan bu sonuclar; ergenlerdeki akademik basariya iliskin bilissel
carpitmalarin kaynaginin ve etkilerinin anlasiimasina katki saglamasi
acisindan onemlidir. Cunkud yasam doyumunu etkileyen bilissel
hatalarin onemli kaynaklarindan birinin ebeveyn destek veya baskisi
oldugu gorulmektedir. Bununla birlikte literatirde  Dbilissel
carpitmalarin anksiyete, olumsuz kendini ifade etme ve umutsuzluk ile
pozitif iliskili oldugu (Bulut ve digerleri, 2020); otomatik dusuncelerin
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sosyal kayglyl (Das, 2022) ve depresyonu (Yildiz, 2017) artirdigi
bildirilmektedir. Tum bu veriler &grencilerin  bilissel isleme
mekanizmalarinda olusabilecek hatalari 6nceden belirlemenin yasam
doyumu ile birlikte psikolojik saghgin korunmasi agisindan oldukcga
onemli oldugunu géstermektedir. Bunun icin sinaviara hazirlanan
ogrencilerin  akademik  basariya iliskin  bilissel  carpitmaya
yatkinliklarinin alan calisanlari tarafindan arastirilmasi onerilmektedir.
Ayrica bu alanda arastirma yapmak isteyen arastirmacilara ebeveyn
basari desteginin ogrencilerin yasam doyumu seviyelerine baska
hangi degiskenler araciligi ile etki ettigini arastirmalari dnerilebilir.

Etik Kurul izin Bilgisi: Bu arastirma, Gaziantep Universitesi Etik
Kurulunun 02/04/2021 tarihli 6 nolu toplantisinin 26 sayili karari ile
alinan izinle yardatalmastar.

Yazar Cikar Catismasi Bilgisi: Yazarlarin beyan edecegi bir ¢ikar
catismasi yoktur.

Yazar Katkisi: Yazarlar esit olarak katki saglamistir.
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Introduction

Parents often closely follow their children's academic achievements in
the educational process. An inevitable aspect of parenting is active
participation in children's educational life. According to Stevenson and
Baker (1987), parents should take responsibility for their children's
education and support them by providing resources to increase their
achievement. At this point, sometimes parents can pressure their
children to improve their achievement and motivation by using
"external control, insistence, and constant reminders" (Bronstein et al,,
2005, p. 570). Such pressures adolescents perceive can affect their
academic motivation and the meaning they attach to achievement.
On the other hand, some parents provide support for rather than
pressure on their children's academic performance. While the
supportive approach among the parental approaches in question
increases adolescents' life satisfaction (Ertas, 2020), parental
achievement pressure decreases life satisfaction (Albano, 20171,
Sherman, 2016).

Adolescents' life satisfaction is sometimes related to the conditions in
which the child grows up and sometimes to the variables associated
with their characteristics (Civitci, 2009b). When the conditions in
which adolescents grow up are evaluated within the framework of
parental approaches, it is understood that adolescents who report
more positive relationships with their parents have higher life
satisfaction (Chang et al, 2003; Gilman & Huebner, 2006; Suldo &
Huebner, 2004). Life satisfaction increases academic success,
performance to achieve success, and the perception of academic self-
efficacy in students; it turns students' perspectives on academic life in
a positive direction (Antaramian, 2017; Proctor et al., 2010).

Academic achievement is an important determinant of individuals'
professional status, income, and welfare levels in their future lives
(Spinath, 2012). Therefore, students may give more importance to
exams. The importance placed on exams increases interest in
academic achievement and anxiety (Geng, 2016). Rising test anxiety
negatively affects adolescents' life satisfaction and academic
performance (Spielberger, 1972; Steinmayr et al,, 2016). Putwain et al.
(2010) determined the full mediation of cognitive distortions in the
effect of test anxiety on academic achievement. When adolescents'
school achievement decreases, their self-esteem decreases (Eris & ikiz,
2013), and their depression levels increase (Anlayish, 2017). When
adolescents perceive themselves as having achieved success, their
mental health is positively affected (ikiz & Sakarya Cinki, 2016). As can
be seen, distinct relationships were detected between academic
achievement, cognitive distortions, life satisfaction, and parental
achievement pressure and support. By examining these interrelated
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concepts together for the first time, this work can significantly
contribute to the field by determining the relationships between
variables. Additionally, uncovering these relationships will contribute
to the literature by identifying the components that affect
adolescents' life satisfaction in a causal context. This study may also
enhance mental health practices by determining the effects of
parental academic achievement pressure and support on students'
life satisfaction levels, mediated by their cognitive distortions related
to academic achievement. By revealing the consequences of the
pressure or support directed toward adolescents, this research will
deepen our understanding of these interactions and further
contribute to the academic literature on the impact of parental
achievement pressure and support on student life satisfaction.

Parental Academic Achievement Pressure And Support

Many parents want their children to have high academic
achievement. In line with these wishes, parents can support or
pressure them to increase their academic achievement. Kapikiran
(2016) states that parents provide achievement support when they
believe in their children's academic skKills, provide help to contribute to
their efforts to be successful, prepare a cognitively stimulating area at
home, and raise them in an autonomous and warm atmosphere.
Parental achievement support in adolescents contributes to academic
achievement, self-perception, and school experience (Chen, 2005;
Ethington, 1991; Grolnick & Slowiaczek, 1994).

Parental success pressure can be defined as the pressure put on
children by their parents to succeed, which can be caused by factors
such as unrealistic parental expectations, comparison with other
children, and underestimation of the child's success (Kapikiran, 2016).
Parental pressure for academic achievement is associated with
adolescents' low academic achievement (Bronstein et al, 2005;
Campbell & Verna, 2007). On the other hand, adolescents who
perceived parental support and expectations generally stated that
they were more positively motivated (Ethington, 1991). Parents can
help their children in different areas, especially with their homework.
However, these aids may become pressure for achievement, and in
this case, the child's achievement decreases instead of increasing (Hill
& Tyson, 2009).

In addition to reducing academic achievement, pressure for
achievement can also affect children's social and emotional aspects.
Luthar and Becker (2002) found that parental pressure to achieve
increased children's distress. A significant negative relationship exists
between achievement pressure and self-esteem (Adams et al., 2000;
Ketsetzis et al, 1998). In addition, parental achievement pressure
increases adolescents' anxiety and depression (Ketsetzis et al., 1998;
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Riley, 2003; Tomiki, 2000) and psychological and emotional-behavioral
problems (Tang, 2007). Based on these, it can be expected that
adolescents exposed to academic achievement pressure from their
parents will have lower life satisfaction. In contrast, students who
receive academic achievement support from their parents will have
higher life satisfaction.

Life Satisfaction

The concept of life satisfaction, which is used synonymously with
happiness and subjective well-being—both of which are positive
psychology concepts (Veenhoven, 1996)—is the positive evaluation of
the situations that make up a person's world, such as family, school,
and friendship, in their entirety, with criteria valid for the individual
(Christopher, 1999; Diener et al., 1985). Life satisfaction, the product of
individuals' cognitive evaluations of their attitudes towards being
satisfied with life, is determined by comparing desires and
expectations with current life conditions (Diener et al., 2003; Heller et
al., 2000).

It is of great interest to determine the extent to which adolescents,
who navigate private lives across multiple domains (school, family,
friendships, etc.), are satisfied with their overall lives. Notably, early
adolescents who perceive a democratic attitude from their parents
report higher levels of general life satisfaction compared to those who
perceive a repressive-authoritarian or indifferent attitude (Civitci,
2009a). Level of life satisfaction in adolescents is positively related to
self-esteemm and autonomy and negatively related to parents'
psychological control (Pérez Fuentes et al, 2019). Pessimistic and
anxious attitudes of mothers predict lower levels of life satisfaction
(Dost et al., 2019). In addition, individuals' cognitive distortions related
to interpersonal relationships also decrease life satisfaction (Sirim,
2021). The results of this research underscore the importance of
comprehending the role of cognitive distortions related to academic
achievement in influencing adolescents' life satisfaction, especially in
relation to the perceived pressure and support for achievement from
their parents.

Cognitive Distortions Related To Academic Achievement

Cognitive behavioral therapy (CBT), which assumes that the
individual's emotions and behaviors are related to thoughts about
these experiences rather than personal experiences, accepts that the
basic structure that causes psychological disorders is dysfunctional
and distorted thoughts (Beck, 2021). According to CBT, thoughts called
cognitive distortions are an important factor in the formation and
maintenance of dysfunctional emotions and behaviors (Beck et al,
1987).
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Cognitive distortions can be seen in career choices, relationships, and
many other areas of life. Another area where it is seen is attitudes
toward controlling academic success and cognitions regarding lack of
academic competence (Sert-Agir & Yavuzer, 2018). Adolescents'
expectations of certain and high success, attributing an exaggeratedly
high meaning to success, defining failure as a disaster, and the
tendency to attribute the reason for being successful or unsuccessful
outside themselves are expressed as cognitive distortions related to
academic achievement (Kaya, 2018). Cognitive distortions show a
negative relationship between parents' warm attitudes and a positive
relationship with rejecting parenting attitudes (Kaplan, 2021). Guler
(2012) revealed that there is a positive relationship between a
controlling and strict parenting approach and irrational beliefs. Golcek
(2020) states in his research that authoritarian attitudes of parents
affect test anxiety through cognitive distortions related to academic
achievement.

Assessment and treatment studies suggest a crucial role for a better
understanding of the developmental differences and irrational
thought systems of children and adolescents (Vernon, 2002). In this
context, demonstrating the connection between academic
achievement-related cognitive distortions that could impact mental
health, parental pressure and support for academic achievement, and
life satisfaction could aid in prevention and intervention efforts. This
study aimed to determine the relationships between parental
academic achievement pressure and support, student life satisfaction,
and cognitive distortions related to academic achievement. We
sought answers to the following questions, and Figure 1 displays the
path diagram based on the established hypotheses.

H;. Does parents' pressure for academic achievement significantly
affect students' life satisfaction?

H..  Does parents' academic achievement support significantly
affect students' life satisfaction?

Hs.  Does parents' pressure for academic achievement significantly
affect students' cognitive distortions related to academic
achievement?

H..  Does parental support for academic achievement significantly
affect students' cognitive distortions related to academic
achievement?

Hs. Do cognitive distortions related to academic achievement
significantly affect students' life satisfaction?

Hs. Do cognitive distortions related to academic achievement
mediate the relationship between parents' academic
achievement pressure and students' life satisfaction?
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H7 Do cognitive distortions related to academic achievement
mediate the relationship between parents' academic
achievement support and students' life satisfaction?

Figure 1
Path Diagrams of Hypotheses
. H, —
Parental Achievement > Life Satisfaction
Pressure (X,) (Y)
- H, ——
Parental Achievement > Life Satisfaction
Support (X5) (Y)
Parental
Achievement 9
Pressure (X))
H 6
H 3
Cognitive H
Distortions Related 5 | Life Satisfaction
To Academic o (Y)
Achievement (M)
H 4
Parental H7
Achievement 4
Support (X;)
Method

Research Model

The purpose of descriptive research is to introduce the current state of
a certain phenomenon and show its qualities (Heppner et al., 2013).
The relational descriptive study, which is a subtype of descriptive
research, is a research model that aims to reveal the existence and
level of the relationship between two or more variables. (Karasar, 2014
p. 81). This research is a relational descriptive study since it aims to
determine the mediation of cognitive distortions related to academic
achievement in the effect of parental academic achievement pressure
and support on adolescents' life satisfaction.

Study Group

The study group was formed via the convenience sampling method in
this research. Convenience sampling is a quantitative sampling
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method that can be preferred when research participants are willing
and available to participate (Creswell, 2012, p. 145-146). Since the
research data was collected during the mandatory distance education
period during the COVID-19 pandemic, the research sample was
designated as convenience sampling.

The data for this research was collected from high school students
who continued formal education in public schools in the 2020-2021
academic period. The study group consisted of Anatolian (35.7%),
Anatolian Imam Hatip (32.3%), science and social sciences (14.9%), and
vocational and technical Anatolian (17.0%) high schools in the central
districts of a province in the southeastern region of Turkey. A total of
847 adolescents participated in the study, but the data of 27
participants who stated that they were not volunteers and made
rhythmic markings and the data of 28 participants whose
standardized z scores were outside the +3 range were excluded from
the study. After these procedures, the final study group was defined as
792. Of the final data set participants, 528 (66.7%) were women and
264 (33.3%) were men. 35.01% of the students were in the 9th grade,
29.0% were in the 10th grade, 21.5% were in the 11th grade and 14.5%
were in the 12th grade.

Data Collection Tools

Parents’ Academic Achievement Pressure and Support Scale
(PAAPSS)

Parents’ Academic Achievement Pressure and Support Scale
(PAAPSS) was developed by Kapikiran (2016) to measure the academic
achievement pressure and support that parents apply to their
children. The first 10 items of the scale measure achievement pressure,
and the remaining 5 measure achievement support. It consists of a
total of 15 items and 2 sub-dimensions, and the scale is a 5-point Likert

type.

The scale's factor structure was analyzed by confirmatory factor
analysis (CFA). The results of the confirmatory factor analysis of the
whole scale conducted by (Kapikiran, 2016) with adolescents were
found to be [y?/df= (275.92/89, N= 207) 3.10, SRMR.07, RMSEA=.07, CFl=
92]. The Cronbach alpha internal consistency coefficient for the scale
sub-dimensions was calculated as .84 for achievement pressure and
.71 for achievement support (Kapikiran, 2016).

The results of the confirmatory factor analysis (CFA) of the scale
conducted for this research [y?/df= (418.21/86, N= 792) 4.86, SRMR= .06,
RMSEA= .07, CFl= 94, GFI=093, NFI=92, TLI= 92] was at the
appropriate fit values. In the literature, it is stated that it is acceptable
for y?/df value to be less than 5, RMSEA and SRMR tests to be 0.08 and
smaller, and CFI, GFI, NFI, and TLI tests to be 0.90 and larger (Byrne,
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2011, Gurbuz, 2021a p. 38; Hu & Bentler, 1998; Kline, 2016). Based on this,
it can be said that the CFA results of the scale for this research have
acceptable fit values. For the reliability analysis of the scale within the
scope of this study, the Cronbach alpha internal consistency and
McDonald's omega reliability coefficients were calculated as
(a = 89, o = .89) for achievement pressure and (a = 85, o= 86) for
achievement support.

Student Life Satisfaction Scale (SLSS)

The Student Life Satisfaction Scale (SLSS) was developed by Huebner
(1991) and was adapted into Turkish by Kaya (2011) to measure
students' life satisfaction levels. The scale consists of 7 questions and a
single dimension. The scale is a 6-point Likert type. Two questions
(3 and 5) of the scale are reverse coded. In the analyses conducted
with the data during the development process of the scale, the
Cronbach alpha internal consistency coefficient was found to be .88,
and the 21-day test-retest score was calculated as .83 (Kaya, 2011).

The confirmatory factor analysis results of the scale for this study
[y2/df=44.56/11, n= 792) 4.05, SRMR= .02, RMSEA= .06, CFI= .99, GFI=0.98,
NFI=.98, TLI= .98]. It can be said that the CFA results of the scale for this
study have acceptable fit values (Byrne, 2011, Gurbuz, 2021a p. 38; Hu &
Bentler, 1998; Kline, 2016). For the reliability analysis of the scale within
the scope of this study, both Cronbach alpha internal consistency and
McDonald's omega reliability coefficients were calculated
as (a =.87, » =.87).

Cognitive Distortions Scale Related to Academic Achievement
(CDS-AA):

Kaya (2018) developed Cognitive Distortions Scale Related to
Academic Achievement (CDS-AA) to determine students' cognitive
distortions related to academic achievement. The 5-point Likert-type
scale with a total of 25 items has 4 sub-dimensions: catastrophising
sub-dimension 8, self-worth sub-dimension 6, external attribution sub-
dimension 6 and perfectionism sub-dimension 5 questions. There is no
reverse-coded question in the scale.

In the scale development process, EFA was first applied to determine
common factors among the variables and to obtain construct validity
data, and then CFA was applied with a different sample to confirm the
factors reached. It was observed that the CFA results in this
application [x¥/df=2.29; RMSEA=.08; CFl= .95 NNFI=95; SRMR= .08]
indicated that the model-data fit of the scale was at a good level. The
Cronbach alpha internal consistency coefficient of the scale was
calculated as (.89), test-retest reliability value (.89), and a structural
reliability value (.94) (Kaya, 2018).

439



PUJE, 62, 432-462 [2024] O.VYildirm & I. Kaya https://doi.org/10.9779/pauefd.1301720

The confirmatory factor analysis results of the scale conducted for this
research was [¢2/df=(1082/256, N= 792) 423, SRMR.06, RMSEA= .06,
CFl= .92, GFI=.90, NFI=90, TLI = .91]. It can be said that the CFA results
of the scale for this study have acceptable fit values (Byrne, 2017,
GuUrbuz, 2021a p. 38; Hu & Bentler, 1998; Kline, 2016). For the reliability
analysis of the scale within the scope of this study, both Cronbach's
alpha internal consistency and McDonald's omega reliability
coefficients were calculated for the sub-dimensions of the scale, and
the values found were (o = .87, ® = .87) for catastrophising, (o = .89,
o = .89) for self-worth, (a = .80, o = .81) for external attribution, and
(a = .82, ® = .82) for perfectionism. Since the scale is multidimensional,
in line with the information in the literature (Cronbach et al., 1965), the
reliability coefficient calculation for the entire scale, including the sub-
dimensions, was made with the stratified alpha value (o = .95).

Data Collection

Research permission was received by decision no. 26 of the Gaziantep
University Ethics Committee meeting no. 6, dated 02.04.2021. The
Provincial Directorate of National Education provided the necessary
permissions, and we collected the participants' data online without
obtaining their identity information (anonymously), adhering to the
principle of volunte

Data Analysis

Within the scope of this research, structural equation modeling (SEM)
was used to test the hypotheses. Before testing the research
hypotheses, descriptive statistical analyses (missing values, extreme
values, multicollinearity, normality, linearity, and homoscedasticity) of
the gathered data were checked. No missing values were observed in
the examination carried out in this context. Since data with values
outside the +3 range of standardized z scores are considered extreme
values in extreme value detection (Raykov & Marcoulides, 2008), 28
data points outside +3 were excluded from the study within the scope
of extreme values.

As a result of the application made to analyze the multicollinearity
problem, it was observed that the correlation coefficients between the
measurements varied between 45 and 82. To talk about the existence
of multicollinearity, there must be a very strong (r = 90) correlation
between at least two variables (Sekercioglu, 2009). Looking at the
correlation values for latent variables in Table 1, between achievement
pressure and achievement support (r=- 452, p<.001), between
achievement pressure and life satisfaction (r=-.410 p<.001), between
achievement pressure and cognitive distortions related to academic
achievement (r=.534 p <.001), between achievement support and life
satisfaction (r=.430 p<.001), between achievement support and
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cognitive distortions related to academic achievement (r=-.268 p<.001)
and between life satisfaction and cognitive distortions related to
academic achievement(r=-.441 p<.001) were observed. Other indicators
of no multicollinearity problem are the VIF value below 10 (Cokluk et
al., 2021); condition indices below 30 (Ho, 2006). The VIF values of the
data were less than 10 in the range of 1.259-1.633. The condition indices
(Cl) of the variables were between 5.751 - 18.917. In light of this data, it
was understood that there was no multicollinearity problem for the
data set.

The skewness and kurtosis values of the variables analyzed the
normality of the distribution of the data. Table 1 shows the skewness
and kurtosis values of the variables in the range of #1. Based on this, it
is understood that the data is normally distributed (Rosnow &
Rosenthal, 2007; Sencan, 2005).

Since this study is based on SEM, multiple normality assumptions
were examined. It is stated that it is almost impossible to ensure this
assumption, especially in studies dealing with human behavior
(Micceri, 1989). This study used multivariate kurtosis (Mardia
coefficient) = 69.360 and critical value (cr.) = 34.55. The data may not be
normally distributed if the critical value is greater than 10. However,
this critical value alone (especially in SEM) is not a practical
assessment of normality because such tests are highly sensitive to
sample size, and larger sample sizes cause the critical value (cr.) to be
higher, increasing the likelihood of the test-producing non-normal
results. In other words, in a large sample, the critical value will almost
always be high, thus appearing to violate multiple normality (Stevens,
2009). As the number of samples increases, the shape of the
distribution converges to normal, increasing the validity and reliability
of the parametric tests to be applied (Wilcox, 2012). In line with this
information, it is recommended in the literature to interpret these
tests together with univariate kurtosis values (Stevens, 2009). As stated
before, the univariate kurtosis values of our study were calculated
within the range of #1. In addition, it is stated that the multiple
normality assumption can be ignored when the number of samples is
large (Alpar, 2013). Considering the size of the study group of our
research (n = 792), it was assumed that the variables met the
assumption of multiple normality.

There are many calculation methods to make predictions about the
model in SEM-based studies. The most common among these is
maximum likelihood (ML). In fact, some experts believe that
calculation techniques other than maximum likelihood (ML) do not
yield successful results (Kaplan, 2009). Based on this, ML calculation is
considered more reasonable when the estimation method in SEM
analysis studies is chosen (Gurbuz, 202la). We determined the

441



PUJE, 62, 432-462 [2024] O.VYildirm & I. Kaya https://doi.org/10.9779/pauefd.1301720

maximum likelihood (ML) estimation method for our research based
on these considerations. Finally, the variables were examined with a
scatter diagram, and the distributions of variable pairs were observed
to tend to take an ellipse shape. The existence of a linear relationship
between dependent and independent variables requires
homogeneity among the variables (Tabachnick & Fidell, 2012). In this
context, it was observed that the variables were in a linear relationship,
and homogeneity was achieved.

Table 1
Descriptive Statistics and Pearson Correlation Coefficients of Latent
Variables (n=792)

1. 2. 3. 4, M Ss Skewness Kurtosis

1. Achievemnent 1 263 .89 352 _425
Pressure

2. Achievement . 394 82  -777 127
Support

3.Life S410% 430% 1 374 11 -265 - 421
Satisfaction

4. CDS-AA 534* -268* -441% 1 258 .75 510 -.068

*p < .001;, CDS-AA= Cognitive distortions related to academic achievement

After it was understood that the research data was suitable for SEM,
when the participant characteristics were analysed, it was seen that
the ratio of women (66.7%) included in the study was twice as high as
the ratio of men (33.3%). It is unknown how this situation will affect the
study results as the same structure may not have the same
coefficients in men and women. For this reason, it would be
appropriate examine the measurement invariance/equivalence of the
models first.

Measurement equivalence basically asks, "Is the measurement model
or structural model the same across groups?', "Are the scales
perceived the same way by groups?" and “Do groups attribute the
same meanings to the scale?” when looking for answers to your
qguestions. With these questions, measurement equivalence aims to
determine the differences that may arise from the measurement tool
and to prove that the scale works the same in the determined groups
(Gurbuz, 2021a p. 164). In this context, measurement equivalence
analysis was applied with multiple groups in the context of gender in
separate models to the Parents’ Academic Achievement Pressure and
Support Scale, which consists of two sub-dimensions: the one-
dimensional Student Life Satisfaction Scale and the Cognitive
Distortions Related to Academic Achievement Scale, which consists of
four sub-dimensions. The individual fit index values (y?/df, SRMR,
RMSEA, CFl) of these scales were found to be within the accepted
threshold values, as seen in Table 2 (Byrne, 2011; Gurbuz, 2021a p. 38; Hu
& Bentler, 1998; Kline, 2016). In the measurement equivalence
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application, it is recommended that difference tests be used to
compare models, and the ACFI value between the compared models
should be less than/equal to <.01(Byrne, 2016; Cheung & Rensvold,
2002; Gurbuz, 2019, 2021a; Kline, 2016; Putnick & Bornstein, 2016). Since
the data of the study group was normally distributed, the Maximum
Likelihood calculation technique was preferred in multi-group analysis
applications (Gurbuz, 2019). In line with the analysis results shown in
Table 2, it was determined that the mentioned scales were equivalent
in terms of structural, metric, and strict equivalences and scale

equivalence in the context of gender.

Table 2

Inter-Gender Measurement Equivalence Results of Parents’ Academic
Achievement Pressure and Support Scale, Student Life Satisfaction Scale and
Cognitive Distortions Related to Academic Achievement Scales
( N (Female)=528; Nimaie)= 264, N rotan= 792)

oqge omparison
. < Model Compari
Ve > )
Alsd CFl 2 @ %
(sd) x 3 (oo ACFI
a. PAAPSS
al.Structural 520.12**
oouivalonce (s 309 933 065 052 ; ;
: ok
Zé‘m\f;:llcnce 54(10;3*)7 2953 932 064 050 alvsa2 2(01'53)6 00T
$ok *
Zz'jicvaa'leeme 61(1;;?) 3089 922 .065 .05 a2vsa3 71525)0 _010
H *% *
a4.Strict 65517™ 2108 915 065 52 a3vsas >4 ooy
equivalence (214) (16)
b. SLSS
bl1.Structural 50.02**
e ouivalonce 22) 2274 990 023 .04 - -
1 *
Eé‘m\fatlrécnce 5(295 1790 992 .025 .032 blvsb2 1‘(97())1 002
ok *
Eéiﬁ;ﬁ e 6(?3867) 1857 989 025 .033 b2vsb3 14(‘79)3 -003
b4.Strict 93.46% 26.60*
Equivalence 6 2032 983 032 036 b3vsb4 )77 -006
c. CDS-AA
cl.Structural 1447 .97**
quivalonce o) 2896 910 057 049 - -
H sk *
%m\‘j;'ecnce 14?552'2)4 2848 908 .056 .048 clvsc2 4(72'36 -.002
)k Xk
E?;LSJIC\Z:Ieence 15(5545'(3)? 2826 905 056 .048 c2vsc3 5?250) -.003
c4. Strict 1646.69%* 92.36%
Equivalence Goo) 2744 900 056 047 c3vsca (o -005

**p < .0071; *p <.05; PAAPSS =Parents’ Academic Achievement Pressure and Support
Scale; SLSS=Student Life Satisfaction Scale; CDS-AA=Cognitive Distortions Related
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to Academic Achievement Scale

After it was found that the data was suitable for analysis and that the
scales were equivalent in terms of gender, model-data compatibility
was tested, and then a latent variable mediation analysis was
conducted to test the research hypotheses. IBM SPSS 26.0 and IBM
AMOS 21.0 packages were used to analyze the study data.

Results

Structural equation modeling (SEM) was used to test the hypotheses
of this study. Anderson and Gerbing (1988) recommend a two-stage
mediation analysis application conducted with SEM. Accordingly, in
the first analysis stage, the existence of an acceptable fit between the
measurement model and the data is tested. The second analysis stage
is to test the structural relationships between latent variables. Before
this two-stage analysis application, the parceling technique was used
in the model. In cases where the measured structures and parameters
are too many, the parceling technique, which is an analytical method
that facilitates model fit, can be applied, and when parceling is carried
out carefully, latent variables can be used as effective, safe, and valid
indicator variables (Bandalos, 2002; Little et al., 2013).

The literature suggests different techniques for creating plots. The
simplest parcel creation technique for a unidimensional structure is to
assign items to parcels (random parceling) randomly. It s
recommended that the parcels generally contain equal factor
variance. It is also claimed that analyses made by establishing three
parcels create better structural model values. One of the methods
recommended for creating parcels in multidimensional structures is
dimension representation parceling (Guler & Cetin, 2020; Little et al,,
2002, 2013). In this study, the items of the one-dimensional Parents’
Achievement Pressure Scale, which generally contains equal factor
variance, were divided into three parcels using the random parceling
technique. The items of the cognitive distortions scale related to
academic achievement were included in the analysis as four parcels
with dimension representation parceling, considering that the scale
consists of four dimensions.

After parceling, the model, which consisted of parental pressure,
parental support, academic cognitive distortions, and life satisfaction
variables, was tested. As a result of the analysis, it was seen that the
goodness of fit index values of the model were outside acceptable
limits. In cases where the fit index values of the model tested in SEM
analyses are not within the acceptable thresholds predicted by the
literature, some correction indices (Modification Index, Ml) suggested
by the SEM package program can be applied; in such cases, no more
than 1 modification is recommended for latent variables with fewer

YA



PUJE, 62, 432-462 [2024] O.VYildirm & I. Kaya https://doi.org/10.9779/pauefd.1301720

than 5 items, and no more than 2 modifications for latent variables
with more than 5 or less than 11, and these corrections can only be
made between items under the same latent variable (Gurbuz, 2021a p.
41-43).

In this study, modification indices calculated with the SEM package
program in line with the recommendations of the literature were
examined; one in the latent variable of life satisfaction (between the
items "l wish | could live a different life" and "I would like to change
many things in my life"); one in the latent variable of academic,
cognitive distortion "Catastrophizing" and "Perfectionism" parcels; and
one in the parental support latent variable (between the items "My
mother and father say things that | will like when | am successful" and
"My mother and father praise me when | achieve high success in my
studies"). Covariance connections are provided. The final model
resulting from this process is shown in Figure 2.

Figure 2
Standardized Path Diagram for the Model
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In calculating the goodness of fit values for this study, x2/df, RMSEA,
SRMR, CFl, GFIl, NFI, and TLI tests, which are commonly used goodness
of fit statistics in SEM analysis, were considered. The goodness of fit
indices for the final model were: x2/df = 493, RMSEA = 0.07, SRMR =
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0.06, CFI = 093, GFI = 091, NFI = 092, and TLI = 0.92. These values
indicate that the model has acceptable fit index values.

Analyzing the Mediation Effect with Latent Variables

The study's hypotheses were tested through the latent variable
mediator effect model. First of all, to determine the simple (total)
effects (Gurbuz & Sahin, 2018 p. 359), which are also one of the
assumptions of the mediation analysis, structural models were created
in which the variables of parental academic achievement pressure
and support were independent. Life satisfaction was the dependent
variable, and a structural model with a mediating variable was created,
shown in Figure 3. Necessary analyses were made.

Table 3
Structural Model Analysis Results of the Research Model (n = 792)
Result Variables

. Cognitive . : .
Forecast Variables Distortions Life Satisfaction
B SE B SE
Parental Pressure (Simple ) ) L0430 0.056
Effect)
R? - - 0.18
Parental Support (Simple ) ) 0. 5]+ 0127
Effect)
R2 - - 0.26
Parental Pressure (Mediator 0.55*+ 0.034 )
Model)
Parental Support ) * }
(Mediator Model) 012 0.029
R? 0.39 -
Parental Pressure (Mediator ) 005 0.074
Model)
Parental Support (Mediator ) 0,35+ 0.075
Model)
Academlc Cognitive ) _0. 364+ 0132
Distortions
R2 - 0.37
Indirect Effect (Pressure) - -0.198 (-0.275, -0.134)
Indirect Impact (Support) - -0.043 (0.004, 0.085)

**p < .00T; *p < .05; SE= Standard error. Standardized g reporting. Values in
parentheses are the lower and upper confidence interval values. Bootstrap
resampling = 5000.

As shown in Table 3, which shows the results of the SEM analysis,
parental pressure for academic achievement predicts life satisfaction
significantly (8= -.43; p <.001). In this case, the first hypothesis of the
research was confirmed. As can be seen in the same table, parental
academic achievement support also directly affects life satisfaction in
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a significant way (= .51; p <.001). In this case, the second hypothesis of
the research was confirmed.

First, the fit index values of the structural model with mediator
variables shown in Figure 3 were examined, and it was found that
these values were within acceptable limits (n= 792; y?/df= 4.93; RMSEA=
.07; SRMR= .06 CFI= 93; GFI= .91; NFI= .92; TLI; .92). In this case, the
research model is confirmed. In the created model, parental academic
achievement pressure and support explained 39% of the change in
cognitive distortions related to academic achievement. In comparison,
parental academic achievement pressure and support and academic
cognitive distortions related to achievement, could explain 37% of the
variation in students' life satisfaction levels.

When the results of the research model shown in Figure 3 are
examined, parents' pressure for achievement stands out as a
significant predictor of cognitive distortions related to academic
achievement (p= .55, p < .001). In this case, the 3rd hypothesis of the
research was confirmed. Similarly, parents' support for achievement
stands out as a significant predictor of cognitive distortions related to
academic achievement (= -.12, p <.05). In this case, hypothesis 4 of the
study was also confirmed. Cognitive distortions related to academic
achievement, the mediator variable in the model, significantly
affecting student life satisfaction (8 = -.36, p < .001). This result confirms
the 5th hypothesis of the research.

Figure 3
Research Model: Standardized Path Diagram
e15) (19 (e17,
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When cognitive distortions related to academic achievement are
included in the research model as a mediating effect variable, the
coefficient of the path from parental achievement pressure to life
satisfaction (8 = -.43) is no longer statistically significant (f# = -.05;
p = .917). With the same model, it was seen that the coefficient of the
path from parental achievement support, in which cognitive
distortions related to academic achievement play a mediating role, to
student life satisfaction (f = .51 to g = .35) decreased and was still
significant (p <.001).

Within the scope of this research, path analysis was conducted based
on the bootstrap method to test the latent variable mediator effect
model. It has been suggested that the bootstrap method gives more
reliable results than the Sobel test in the traditional approach (Baron &
Kenny, 1986) and (Gurbuz, 2021b; Hayes, 2018). In this research,
bootstrap was resampled 5000 times. To support the results obtained
in the model tested in mediation analyses based on the bootstrap
technique, the values in the 95% confidence interval (Cl) obtained by
the analyses must not include zero (O) (GUrbuz, 2021b).

Figure 4
Research Model SEM Analysis Results

Parental
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Pressure (X;)
£=0.55,p<.001
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Cognitive
Distortions Related (H;) f=-0.37,p <.001
To Academic
Achievement (M)
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(Hy)
Parental
Achievement
Support (X,)

In the analysis of the sixth hypothesis of the research shown in Figure
4, it was seen that the bootstrap lower and upper confidence interval
values obtained with the percentage technique did not include O

448



PUJE, 62, 432-462 [2024] O.VYildirm & I. Kaya https://doi.org/10.9779/pauefd.1301720

(zero) (-0.198, 95% CI [-0.275, -0.134]). This result shows that cognitive
distortions related to academic achievement have a full mediating
role in the relationship between parental achievement pressure and
student life satisfaction, and the 6th hypothesis of the study is
confirmed. In the analysis of the 7th hypothesis of the research, it was
observed that the bootstrap lower and upper confidence interval
values obtained with the percentage technique did not include O
(zero) (-0.043, 95% CI [0.004, 0.085]). Notably, the confidence interval's
lower value is close to O (zero) (0.004). This result shows that the partial
mediating effect of cognitive distortions related to academic
achievement on the relationship between parental achievement
support and student life satisfaction is statistically significant, and the
7th hypothesis of the research is confirmed.

Conclusion, Discussion, and Recommendations

This research investigated the psychological effects of parents'
academic achievement pressure and support on students. By testing
the mediated structural model established with four variables, the
study focused on the relationship between parental academic
achievement pressure and support received by adolescents, cognitive
distortions related to academic achievement, and the predictive
effects of life satisfaction in a direct or indirect model. Within the
scope of the research model, 7 hypotheses were tested. By testing the
first hypothesis, it has been determined that parents' pressure on
adolescents to achieve significantly and negatively impacts
adolescents' life satisfaction (H;). The literature supports this finding in
that it has been found that displaying a parenting attitude with a high
level of control is associated with a decrease in adolescents' life
satisfaction levels (Delgado et al, 2007; Gallego et al.,, 2021; Pérez
Fuentes et al, 2019). Based on these studies and the results of the
hypothesis, it is thought that parents' pressure on their children for
academic achievement will effectively decrease the general life
satisfaction levels of adolescents, which may lead to lower life
satisfaction of adolescents. As a result of the second hypothesis tested
in the study, it was determined that parents' support for academic
achievement significantly and positively contributed to adolescents'
life satisfaction (H2). This finding coincides with the literature's
supportive parenting attitudes and life satisfaction studies (Ertas,
2020; Gallego et al., 2021). It is known that parents' emotional support
is effective in increasing adolescents' life satisfaction levels (Nickerson
& Nagle, 2004). Parental achievement support also increases students'
school happiness (Toraman et al., 2022). Based on the results of these
studies and hypotheses, it is thought that parents' support for their
children's academic achievement will support higher life satisfaction
of adolescents. In this case, it may have a positive impact on the child's
mental health and also on their educational life. As a matter of fact,
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researchers have emphasized the positive contributions of parental
involvement in children's education processes to academic success,
school happiness, and life satisfaction levels (Boonk et al., 2018; Epstein
et al,, 2011; Newchurch, 2017; Toldson, 2008).

When the third and fourth hypotheses of the study were tested, it was
revealed that parents' pressure and support for achievement had a
significant effect on adolescents' cognitive distortions related to
academic achievement (Hs H.). It is concluded that parental pressure
for academic achievement increases the occurrence of cognitive
distortions related to academic achievement in adolescents; this
coincides with the results of research examining the relationships
between restrictive, high-expectancy and authoritarian-oppressive
parental behaviors and cognitive distortions and irrational thoughts
(Muola, 2010; Sahan & Kahtali, 2021). Considering the positive
relationship between cognitive distortions related to academic
achievement in students and depression, anxiety, and stress levels
(Buga & Kaya, 2022), parental academic pressure can be considered a
risk factor for adolescent mental health. On the other hand, the result
that parental academic achievement support reduces the occurrence
of cognitive distortions related to academic achievement in
adolescents coincides with the opposite relationships of supportive
(Whisman & Kwon, 1992), democratic (Sahan & Kahtali, 2021),
autonomy-supporting (Kaya, 2020) and warm (Kaplan, 2021) parenting
styles with cognitive distortions/irrational beliefs. Suppose the results
of these two hypotheses are evaluated together. In that case, it can be
suggested that parents who put more pressure on their children's
academic achievement may increase cognitive distortions that may
lead to various psychological problems in their children and that they
should provide support instead of pressure. Moreover, the acceptance,
care, and supervision dimensions of parental attitudes did not
significantly correlate with cognitive distortions related to academic
achievement in the literature, which contradicts this study (Kaya,
2020). The reason for the lack of consensus on this issue is cognitive
distortions related to academic achievement. While Kaya (2020)'s
study deals with parental attitudes, this study may be due to the fact
that it deals with parental achievement pressure and support and
their relationships.

The model tested the fifth hypothesis of the research and found that
students' cognitive distortions related to academic achievement had a
significant and negative impact on their life satisfaction levels (Hs).The
theoretical perspective states that an individual's irrational beliefs may
lead to various psychological problems and unhappiness (Ellis &
Harper, 2005). In this context, the result of the fifth hypothesis is
consistent with the negative effect of dysfunctional beliefs on the well-
being of the individual (Ozbiler et al, 2019), the negative effect of
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automatic thoughts (Yavuzer & Karatas, 2017), and cognitive
distortions about relationships on life satisfaction. According to these
studies and the results of the hypothesis, it is predicted that students'
life satisfaction will increase as cognitive distortions related to
academic achievement decrease.

Testing the sixth hypothesis of the study revealed that cognitive
distortions associated with academic achievement in adolescents fully
mediate the relationship between parental pressure for academic
achievement and student life satisfaction (He). When the individual is
psychologically healthy, their emotions are normal, but when
abnormalities occur while the individual perceives their experiences,
their emotions also become abnormal (Burns, 1980 p. 30). When the
model is considered in this context, parents' pressure on their children
to achieve achievement affects adolescents' thought systems and
decreases students' life satisfaction. This result is consistent with the
negative relationships of authoritarian parenting attitudes (Gallego et
al., 2021; Vautero et al,, 2021) and cognitive distortions (Celik & Odaci,
2013) with life satisfaction in the literature, as well as the fact that
authoritarian parenting attitudes predict cognitive distortions related
to academic achievement (Golcek, 2020). It can be said that this
mediated structural model, established in the light of this information,
is strikingly supported by various studies both theoretically and in the
literature.

Life satisfaction is the individual's positive interpretation of life
according to their criteria (Diener et al., 1985). According to this
definition, the individual will compare the events they experience with
the way they perceive them according to the criteria they have
previously determined. At this point, the way the individual perceives
experiences becomes important. How an individual perceives their life
is likely to positively or negatively impact their life satisfaction. For
example, parental achievement pressure perceived by students
negatively predicts their life satisfaction (Circir & Tagay, 2023). It is also
known that cognitive distortions reduce the level of life satisfaction
(Sirim, 2021). At this point, considering that cognitive distortions are
primarily thoughts that function incorrectly and do not have sufficient
evidence for their accuracy (Childress & Burns, 1981; Dobson, 2010), and
the results of our research, it is thought that parental academic
pressure perceived by adolescents may activate malfunctioning
thoughts and they may evaluate their lives through these thoughts. At
this point, it can be said that the pressure adolescents perceive from
their parents negatively affects their cognitive system, and this
changing cognitive system negatively affects their life satisfaction. In
other words, in this equation, it is understood that the path to
decreased life satisfaction levels of students who perceive parental
achievement pressure is cognitive distortions.
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In light of this result, the importance of parents putting less pressure
on their children to achieve achievement can be conveyed through
psycho-education and information. At the same time, it is thought
that by identifying the cognitive distortions of adolescents related to
academic achievement and correct guidance and intervention
studies, the effect of the decrease in students' life satisfaction
achieved as a result of the hypothesis can be reduced, and this can be
reflected in the student's educational lives as an increase in
productivity. This supported model was made for the high school
group, but during the early adolescence stage, students are required
to take exams that will determine the high school they will attend.
How the established model will result in students in early adolescence
is a matter of curiosity. Therefore, it is recommended to test this model
with students in early adolescence.

Testing the seventh hypothesis of the study revealed that cognitive
distortions associated with teenage academic achievement partially
mediated the relationship between parental support for academic
achievement and life satisfaction (Hy).Life satisfaction, which is the
cognitive evaluation of individuals' attitudes towards being satisfied
with their lives (Heller et al., 2006), has a positive relationship with a
supportive parenting attitude (Ertas, 2020) and a negative relationship
with cognitive distortions (Sirim, 2021). Considering that life
satisfaction is individuals' positive cognitive evaluation of their own
lives, it is understood that adolescents who perceive academic
achievement support from their parents go through a positive
cognitive evaluation process of these experiences and have a positive
impact on their life satisfaction levels. Our research findings also
indicated that adolescents who perceived academic achievement
support from their parents experienced a decrease in cognitive
distortions related to academic achievement. In other words, parental
support contributed to reducing unproven erroneous thoughts.When
the literature is examined, cognitive distortions related to academic
achievement are seen less with the perception of psychological
autonomy from parents in adolescence, similar to the hypothesised
results (Kaya, 2020).

In the model, we discussed with (H-), a partial mediating effect of
cognitive distortions related to academic achievement is observed in
the positive effect of parental academic achievement support
perceived by adolescents on life satisfaction levels. This partial
mediation may be parental support affects life satisfaction directly
and through its effect on the adolescent thought system. At this point,
studies are showing the effect of positive parenting practices on
adolescent life satisfaction (Acun-Kapikiran et al., 2014; Cava et al., 2014;
Yalnizca-Yildirim & Cenkseven-Onder, 2018). However, studies also
reveal the negative effects of cognitive distortions on life satisfaction
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(Sapmaz, 2023; Simsek et al., 2021). One of the unique aspects of this
study is the discovery of the positive contribution of perceived
parental support to the decrease in adolescent cognitive distortions
and the positive contribution of this decrease to life satisfaction. On
the other hand, in the analysis results of (H7), it was found remarkable
that the lower confidence interval value was very close to O (zero)
(0.004). Considering that the lower confidence interval value is close to
zero, it is recommended that researchers conduct further research on
this model to demonstrate the partial mediation effect found in (H7) in
different samples.

According to these results, it is important to contribute to
understanding the source and effects of cognitive distortions related
to academic achievement in adolescents. One of the important
sources of cognitive errors affecting life satisfaction is parental support
or pressure. However, in the literature, cognitive distortions are
positively associated with anxiety, negative self-expression, and
hopelessness (Bulut et al, 2020). It is reported that automatic
thoughts increase social anxiety (Das, 2022) and depression (Yildiz,
2017). All this data shows that identifying errors that may occur in
students' cognitive processing mechanisms in advance is very
important in protecting psychological health and life satisfaction. For
this reason, it is recommended that field workers investigate the
tendency of students preparing for exams to cognitive distortions
related to academic achievement. Additionally, researchers interested
in this field are encouraged to explore other variables through which
parental achievement support may influence students' life satisfaction
levels.
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