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ABSTRACT

The practice known as the "Resource Room" (RER) involves providing students who
continue their education through inclusion/integration and gifted students with
special educational needs with instruction outside regular school hours, in
environments equipped with special tools and resources, tailored to their specific
needs. The primary goal of the RER application is to ensure that students receive
education at the level of their peers, considering their individual requirements. One
of the subjects in which RER applications are carried out is the social studies class.
The purpose of this research is to uncover the experiences of social studies teachers
regarding Resource Room Training (RERT). This qualitative study, employing a
phenomenological approach within its scope, was conducted during the 2021-2022
academic year with a total of 50 social studies teachers working in the central district
of Karabiik. A semi-structured interview form developed by the researchers was used
as the data collection tool. The collected data were analyzed using descriptive analysis
techniques. One of the most notable findings of the study is that a significant portion
of teachers had not received any training related to students during their
undergraduate education or throughout their professional careers. Despite facing
various challenges during the training sessions and placing great emphasis on
parent/teacher communication during RERT, teachers still found these training
sessions beneficial. Additionally, it was determined that, despite the legal
requirement for RERs in schools with students in need of special education, some
schools did not have RERs, and in schools where RERs were established, they were
lacking in terms of physical conditions and materials. Based on the research findings,
it can be recommended that special education teachers be assigned to these training
sessions in order to enhance the efficiency of RER applications. This can help mitigate
many of the issues encountered within RERs.
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Social Studies Teachers' Experiences Regarding Resource Room Applications

Introduction

Special education, in its simplest terms, refers to the education provided to individuals with special
needs (Citil, 2017). According to the Regulation on Special Education Services [SESR], special
education is defined as "education programs developed with specially trained personnel in
appropriate environments to meet the educational and social needs of individuals who significantly
differ from their peers in terms of individual and developmental characteristics as well as
educational competencies" (Ministry of National Education [MNE], 2020).

Special education has gained significant importance both in Turkey and worldwide as it rapidly
evolves within the education system. Recognizing the unique value of each individual with special
educational needs, there is a growing need for a more inclusive approach to education that facilitates
access to education for those in need of special education (MNE, 2018). Inclusive education
encompasses not only effective teaching and adjustments but also physical and social integration
within educational environments (Friend and Bursuck, 2006).

According to SESR, individuals with special educational needs are defined as those who
significantly differ from their peers in terms of individual and developmental characteristics as well
as educational competencies (MNE, 2018). Ataman (2011) defines special education students as those
who fall outside the standard norms and require special education due to their individual
differences in learning and teaching preparations. Eripek (2005, 2007) emphasizes the necessity of
individualized education programs for students with special educational needs, highlighting that
generalizations are not appropriate and individualized educational programs are required based on
individual needs.

Various classifications are made when identifying individuals in need of special education. One of
the most common classification types is based on the type of disability. Another classification type
considers impairment types such as visual and hearing impairments. The third classification type is
based on prevalence rates (Smith, 2007).

Education is a complex social process with no absolute definition, influenced by numerous variables.
Therefore, there are as many definitions of education as there are educators (Celikkaya, 1991).
According to behaviorist psychology, education brings about desired behavioral changes in
individuals through learning experiences. In contrast, the constructivist perspective views education
as a purposeful process involving observation, experience, experimentation, and trial-and-error to
bring about desired behavioral changes (Ertiirk, 2016).

For individuals with special educational needs, knowledge, and skills must be structured
considering their individual differences. This necessitates the implementation of Individualized
Education Programs (IEPs) in line with the educational needs of these students (Avcioglu, 2012). In
IEPs, goals, planning and implementation of the learning-teaching process, and performance
evaluation should take into account the individual's readiness, and social, cognitive, physical, and
individual differences (MNE, 2021).

It is important to remember that individuals from all walks of life may face disabilities or may be
potential individuals with special needs themselves or have family members in this category
(Cavkaytar & Diken, 2007). Therefore, one of the most important responsibilities of our education
system is to integrate individuals with special needs into society as much as possible.
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In schools, two types of practices are implemented for individuals with special educational needs:
In the first type, students are subjected to IEPs while being integrated with their peers. In the second
type, support education services are provided in a separate environment through IEP assistance.
The subject of this study, the RER, is defined as an environment established to provide support
education services in the areas needed by students who continue their education through full-time
inclusion or integration and gifted students. According to the Ministry of National Education
[MNE], support education services are defined as "counseling services provided to individuals with
special educational needs in line with their educational needs, their teachers, other school personnel,
and families, with the assistance of specialized personnel and necessary tools and equipment" (MNE,
2018).

According to Salend (1998), RER is education provided by experts in a different setting than the
classroom using different materials for students with special educational needs. Support education
is the practice of receiving support from special education teachers during RER in subjects where
students with special needs attend classes with their peers but require assistance (MNE, 2016).

Efforts related to special education began in the late 18th century and saw significant growth in the
late 20th century (Sucuoglu, 2006). These developments led to legal regulations and curriculum
changes in education, starting with the "Education for All Handicapped Children Act" in the United
States (1975). The basic philosophy of this law is to provide free and appropriate public education
to all individuals, including those with special needs (Cakmak, 2008). Education rights, as
recognized in national and international law, were incorporated into national and international law
in previous years, making education a right for all individuals (Balci, 1998). The "Education for All
Handicapped Children Act" aimed to ensure that individuals with intellectual disabilities could
stand on their own feet and become independent individuals (Turnbull et al., 2012).

The increase in the number of students with special educational needs in Turkey, as well as
worldwide, indicates the need for improvement in the quality and quantity of RERs. According to
data from the Ministry of National Education [MNE] for the 2020-2021 academic year, there were a
total of 319,881 students with special educational needs in Turkey: 549 in preschool, 114,991 in
primary school, 144,769 in secondary school, and 59,572 in high school (MNE, 2021). This situation
emphasizes the importance of education planning in RERs, from the preparation of work programs
to their implementation by teachers. In this context, the role of teachers working in RERs is crucial.

When examining the published special education programs in Turkey (MNE, 2022), it is clear that
the current Social Studies Curriculum (SSC) focuses on daily life skills, social life, and the content of
social life modules, targeting the basic self-care skills and the behaviors and rules to be followed in
social areas necessary for individuals with special needs to gain independent living skills (Kartal
Sonmez et al., 2017).

Research in the field of special education practices and RERT often highlights the challenges faced
by teachers in inclusive education settings and the need for in-service training to overcome these
challenges (Brown et al., 2000; Giiven, 2021a; Demir & Kale, 2017; Karamanli, 1998; Nar & Tortop,
2017; Opengin, 2018; Semiz, 2018; Unal, 2008; Unay, 2012; Yavuz, 2005). Opengin (2018) also
emphasizes that in-service training activities for RERT are insufficient.

There are many studies examining RER practices in Turkey. Given that most articles were generated
from postgraduate theses in the literature review process, only postgraduate theses related to RER
conducted in the last 10 years will be presented below. The distribution of the theses by year is
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presented in Table 1:

Table 1.
Distribution of Postgraduate Theses on Resource Room by Year*
Years f %

2012 2 5.88
2013 1 2.94
2015 2 5.88
2016 3 8.82
2017 5 14.70
2018 3 8.82
2019 15 44.11
2020 2 5.88
2021 1 2.94
Total 34 100

* It was observed that there were no studies for 2022 during the period when the research was conducted

When examining Table 1, it is observed that the highest number of postgraduate theses related to
RER was conducted in the year 2019. The theses conducted in this year constitute nearly half of the
total number of postgraduate theses related to RER. In other years, it can be seen that the number of
postgraduate theses related to RER is relatively similar. Regarding the higher number of
postgraduate theses conducted in 2019, it can be suggested that this is due to the amendment made
in 2016 by the Council of Higher Education (CoHE) regarding the time limit imposed on
postgraduate students in the Postgraduate Education and Training Regulation (CoHE Postgraduate
Education and Training Regulation, 2016), as mentioned above. As previously mentioned, the
majority of articles related to RER have been derived from postgraduate theses.

The distribution of articles by years is presented in Table 2:

Table 2.

Distribution of Articles on Support Training Room by Years
Years f %
2012 1 2.63
2014 1 2.63
2015 2 5.26
2016 4 10.52
2017 4 10.52
2018 5 13.15
2019 4 10.52
2020 6 15.78
2021 9 23.68
2022 2 5.26
Total 38 100

When examining the table, it can be observed that there has been an increase in the number of
articles related to Resource Rooms (RER) in recent years. The following are the article studies related
to RER: "Issues and Efforts to Solve Them in Resource Room Practices for Hearing Impaired
Students in Inclusive Education" (Akay, 2014), "Examination of Turkish Activities Applied in
Resource Rooms for Hearing Impaired Students in Inclusive Settings" (Akay, 2015), "Examination
of the Mentorship Process Aimed at Educators Providing Support Special Education Services to
Hearing Impaired Students in Inclusive Settings" (Akay, 2016), "Professional Development of
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Teachers Providing Support Special Education Services in Inclusive Practices: Mentorship" (Akay
and Giirgtir, 2018), "Views and Suggestions of Teachers Working in Resource Rooms Regarding the
Education and Teaching of Students with Specific Learning Disabilities" (Aydin Dalga, 2019),
"Opinions of School Administrators and Teachers Regarding the Resource Room Application in
Primary Schools" (Caglar, 2016), "Examination of the Effects of Support Room Education in Primary
Schools on Achievement in Turkish and Mathematics Lessons" (Kale & Demir, 2017), "A Case Study
on the Resource Room Service for Students with Intellectual Disabilities" (Giiven, 2019), "Roles and
Responsibilities of Resource Room Teachers" (Giiven, 2021b), "Identification of the Difficulties
Encountered by Teachers Providing Support Education Services to Intellectually Disabled Inclusive
Students" (Kaptan, 2019), "Religious Education for Students with Intellectual Disabilities in
Resource Rooms: A Semi-Experimental Study" (Karasu & Simsek 2018), "Examination of the
Contribution of Education Provided in Resource Rooms to the Development of Preschool Inclusive
Students" (Kirki¢ & Sayan, 2020), "Resource Room Application for Gifted Students in Turkey:
Problems and Recommendations" (Nar & Tortop, 2017), "Problems Encountered in the
Implementation of Resource Room for Gifted Students at the Primary School Level and Intervention
for these Problems” (Opengin, 2018), "Systematic Review of Postgraduate Theses Focused on Views
on Resource Room Services" (Opengin, 2021), "How Can a Resource Room Program for Gifted
Students be Integrated into the School System?" (Opengin & Giirgiir, 2021), "Examination of the
Development of Preschool Inclusive Students in Resource Rooms" (Sayan, 2019), "Teacher Opinions
on Resource Room Application in Secondary Education Institutions" (Tunali Erkan, 2018), "A Study
on the Opinions of Classroom Teachers Regarding Resource Room Application in Primary Schools"
(Yazarkan, 2020), "Examination of Resource Room Practices for Students with Special Needs"
(Yazgayir, 2020), "Views of Teachers Working in Resource Rooms on the Operation of Resource
Rooms" (Yazicioglu, 2020), "A General Overview of Postgraduate Theses Prepared on Resource
Rooms in Turkey" (Yilmaz et al., 2021), "A Systematic Review on Resource Rooms in Turkey" (Talas
et.al., 2022), "Opinions of Classroom Teachers and Parents Regarding Resource Room Practices"
(Yilmaz & Yilmaz, 2022). When examining the articles, it can be seen that most of the studies aimed
to determine the views and suggestions of teachers regarding RER and to assess the competence
levels of teachers for these programs. However, there was no specific evaluation of this nature for
the social studies field. This study will contribute to the evaluation of the RER implementation
mandated by the Ministry of Education (MEB) since 2006 from the perspective of the social studies
course and holds importance as the first study in this field.

Aim

The purpose of this research is to reveal the experiences of social studies teachers regarding RER
practices. The research sought answers to the following questions:

1. What is the status of participants' involvement in RERTs?

2. What is the status of "participants receiving specialized training in special education?
3. What are the opinions of participants regarding RERTs?

4. What activities do participants engage in during the RERT process?

5. What are the participants’ views and recommendations regarding preparing an in-service
training program for RERTs?
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Method

Research Model

The research employed a phenomenological design to explore qualitative research methodology
better and delve more deeply into the subject within its context (Sonmez & Alacapinar, 2019).
Phenomenological research is employed to reveal the experiences of a specific group or individuals
regarding a phenomenon, how they describe these experiences, and how they make sense of them
(Creswell, 2016). In this study, the experiences of individuals related to the RER application
phenomenon were examined.

According to Yildirim and Simsek (2016), qualitative research is characterized as research that
utilizes data collection techniques such as observation, interviews, and document analysis,
following a qualitative process aimed at realistically and comprehensively presenting events and
perceptions in their natural context.

Working Group

The study group of the research consists of 50 social studies teachers working in public schools
located in the city center of Karabiik during the 2021-2022 academic year. In determining the study
group for the research, the purposive sampling method was employed using criterion sampling. The
reason for choosing criterion sampling is to include participants who meet specific criteria as
appropriate to the research purpose (Biiyiikoztiirk et. al., 2012). In this research, the criteria are that
participants must be social studies teachers, and there must be students with special educational
needs in the schools where they work. Therefore, when selecting the schools within the scope of the
research, attention was paid to the presence of full-time social studies teachers and the number of
students with special educational needs in the schools. This selection was planned within the
criterion sampling framework. The teachers who make up the study group are represented by
pseudonymes.

Data Collection Tool and Development

The interview technique was chosen as the data collection tool to obtain a comprehensive
understanding of teachers' experiences and perspectives on the subject. This method was considered
advantageous due to its ability to provide data of different qualities and depths compared to
alternative approaches. According to the definition made by Cohen and Manion (1994), an interview
is a structured form of verbal exchange between the researcher and the participant. According to
Holstein and Gubrium (1997), there are three different interview techniques commonly used in the
tield of social sciences. This text is related to three types of interviews: unstructured, structured, and
semi-structured. In line with the objectives of this study, the researchers used a semi-structured
interview form that they developed. The semi-structured interview technique involves the
researcher planning the questions they intend to ask during the interview in advance. As Tiirniiklii
(2000) stated, this method is widely preferred in educational research due to its commitment to
standardization and adaptability. Before preparing the interview forms, a comprehensive literature
review was conducted to identify potential interview questions that could be included in the form.
After the preparation of the interview questions, two experts in the field were consulted, and their
feedback was incorporated into the review and revision of the questions. In order to evaluate the
content and structural validity of the preliminary form developed in line with the sub-goals of the
research, the form was presented to a single academician specialized in educational management,
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and expert opinions were sought. In addition, the preliminary form was evaluated by a Turkish
instructor working in the educational institution regarding the appropriateness of the wording and
syntax of the questions. Changes were made to the interview forms based on the feedback provided
by the experts. Finally, preliminary interviews (before the implementation process) were conducted
with a single educator included in the research sample, and the questions were evaluated in terms
of comprehensibility and appropriateness.

After determining the schools located in the city center of Karabiik that have social studies teachers
and students with special educational needs, permission for implementation was obtained from the
Karabiik Provincial Directorate of National Education and school principals.

Collection of Data

The data for the research was collected through a semi-structured interview form. The schools where
the participating teachers worked were contacted by phone, and appointments for interviews were
requested from the teachers, considering their class schedules and working conditions. Information
related to the research, its purpose and significance, how and where the data would be used, the
estimated duration of the data collection process, and how the confidentiality of the information of
the interviewees would be preserved were provided to the teachers during visits to the schools at
times convenient for them. Before conducting the interviews, the rationale for the interviews was
explained, and necessary permissions were obtained for recording.

All of the interviews were conducted in the teachers' lounge. It was emphasized that voluntariness
was the basis for participation in the research. During the interviews, various questions were posed
to the teachers through a 12-question interview form, and each interview form took an average of
25-30 minutes to complete. The use of guiding statements to direct participants was avoided during
the interviews. While all questions were answered, the thoughts of the interviewees were recorded
using an audio recording method to capture details related to the subject. After completing the
interviews, the audio recordings were transcribed, and key concepts were identified. The process of
tabulating frequencies and percentages was then initiated.

Data collection was carried out by the researchers between April 4th and May 5th, 2022.
Analysis of Data

In this research, the descriptive analysis technique, one of the qualitative research data analysis
methods, was used to analyze the data obtained from teacher responses recorded in the interview
form. The obtained data were subjected to the descriptive analysis technique for the purpose of
summarization and interpretation. Using the descriptive analysis technique requires presenting the
data descriptively to the audience by directly quoting the information obtained during the research.
The author employs a descriptive methodology to present the data. The frequencies of responses
were analyzed, and themes and relationships among them were made noticeable following
Wolcott's framework (1994). During the theme development stage, the researchers analyzed the
audio recordings. Subsequently, data that could be grouped under a common theme were given a
title. The data were then organized by quoting from the teacher interviews related to the themes.
The titles obtained from this procedure constituted the primary topics of the research, while the
subheadings constituted the secondary topics. Responses to interview questions were recorded and
later arranged in a table format based on the frequency of occurrence of each response. The emerging
themes were then categorized in alignment with the research objectives and presented in the

944



Social Studies Teachers' Experiences Regarding Resource Room Applications

findings section using the snowball sampling technique.

To ensure the validity and reliability of the research, some strategies were employed. In qualitative
research, validity implies the researcher's ability to report the phenomenon being investigated
impartially. Therefore, the collected data was meticulously documented by three researchers.
Similar data and concepts were grouped into themes and subthemes, and direct quotations were
included section by section. To ensure the reliability of the research, analyses were conducted on the
agreed-upon themes and subthemes (Yildirim & Simsek, 2016). The five subthemes that constitute
the findings of the research are presented as follows:

1. Participants' status of serving in RERs.

2. Participants' status of receiving Special Education Training.

3. Participants' views on Resource Rooms in the context of RERT.
4. Activities targeted at families.

5. Participants' requests for in-service training.

After the researchers established their themes, they collaborated with an expert in the field to create
themes and sub-themes. Subsequently, the themes and sub-themes were compared between the
expert and the researchers. Themes with a consensus were retained as they were, while themes with
discrepancies were reviewed collaboratively by the expert and the researchers. They were then
restructured to reach a consensus. Following these procedures, data analysis for the research was
completed, and the research findings were obtained.

Information regarding the analysis of the data obtained from the interview questions is presented
in the findings and discussion section.

Research Ethics Committee Approval

Ethics committee permission for this research was received by Tokat Gaziosmanpasa University
Ethics Committee in session number 06 on 04.04.2022 with decision number 06/15.

Findings and Comments

In this section, findings derived from the participants' responses to the interview questions, along
with relevant interpretations, are presented:

Participants' views on their involvement in RERs.

Table 3.
Participants’ Views on Their Involvement in RERs
Views f %
Involved 35 70
Not Involved 15 30
Total 50 100
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Table 3 provides an overview of the participants' views regarding their involvement in RERs. Of the
participants, 70% (35 participants) stated that they are involved in RERs, while 30% (15 participants)
mentioned that they are not involved in RERs.

One participant, Elif, expressed her involvement in RERs with the following statement: "We have
more than one student benefiting from RERs. In our school, I am the only teacher in my subject area. Therefore,
I have to teach in RERs out of necessity.”

Among the participants who mentioned that they are not involved in RERs, Ibrahim stated, "I don’t
have time to participate in RERs because I have too many classes." This statement highlights the practice
of assigning teachers to RERs based on the intensity of their teaching schedules, rather than making
decisions about which subjects and how many hours will be taught in RERs at the beginning of the
academic year during guidance services board and school IEP unit meetings.

Another participant, Sedat, expressed his views by saying, "Unfortunately, we don’t have RERs due to
space constraints."

This research reveals that despite the obligation to open RERs in schools with special education
students, there are schools without RERs in the current situation. The reasons for this situation
include planning difficulties, administrators' insufficient knowledge of the regulations,
shortcomings in supervision, and a shortage of personnel to work in these rooms, even though RER
practices were integrated into our education system a long time ago.

Table 4.
Participant’s Duration of Service in RERs
Views f %
2 days a week, 2 hours 22 44
1 day a week, 1 hour 18 36
2 days a week, 3 hours and above 5 10
We do not have a Resource Room 5 10
Total 50 100

Participants' views on their durations of service in RERs are presented in Table 4 44% of the
participants (22 participants) stated that they work in RERs for 2 days and 2 hours per week, while
36% (18 participants) mentioned that they work for 1 day and 1 hour per week in RERs. The
percentage of participants who claimed to work for 2 days and 3 hours or more per week in RERs is
10% (5 participants). 10% of the participants (5 participants) stated that they cannot work in RERs
because there are no RERs in their schools.

"According to the decision taken at the Psychological Counseling and Guidance Services Executive
Board meeting at the beginning of the school year, I teach 1 hour per week for 2 students.”
(Participant Nihal)

"A plan is made by the school administration based on the intensity of our class schedules and our
duty days. Usually, I teach 1 hour per week for each special education student." (Participant
Duygu)

"We have 3 students with special educational needs, and I work for 2 days, 1 hour each, in RERs,
depending on the weekly schedule of my classes." (Participant Bettil)

Considering the number of students with special educational needs in the schools where the research
was conducted and the norm cadre situation of social studies teachers, it is understood that the
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participants generally teach one hour of social studies per week for one student in RERs.

Participants' Views on Their Participation in Special Education Training

Table 5.
Participants’ Views on Their Special Education Training Status:
Views f %
I didn't receive education. 38 76
I received in-service training. 8 16
I received education at the university. 4 8
Total 50 100

Participants' status regarding receiving special education training is discussed in Table 5. It can be
seen that 76% of the participants (38 participants) have not received any education related to special
education students during their undergraduate education or professional experience, 16% (8
participants) received it through in-service training, and 8% (4 participants) received it during their
undergraduate education. Based on this, it can be said that a large portion of the social studies
teachers participating in the research lack knowledge about how to provide education to special
education students.

Some noteworthy opinions regarding participants' status of receiving special education training are
provided below.

"Our school is in a disadvantaged area, so we have a large number of special education students.
However, I have not received any education about these children either at the university or during
my professional life. Sometimes I feel the lack of this knowledge." Oktay, who expressed a similar
opinion, said: "Last year, I had the opportunity to work with a special education student for the
first time. I didn't know what to do, so I frequently sought help from the school administration and
our guidance counselors." (Semiha)

"I have been working in this profession for 29 years. In the early years of my career, there were no
practices like inclusion or special education. In recent years, we have had a large number of
students with special educational needs. Naturally, there have been times when I felt inadequate
in this field. To bridge this gap, I attended in-service training." (Ayse, who mentioned receiving in-
service training in the field of special education)

"During my undergraduate years, we had a course on special education and inclusion practices.
Therefore, I have experienced the advantage of that." (Ilhan, who stated that he received special
education training during his undergraduate education)

The course "Special Education and Inclusion” was added to the social studies teaching
undergraduate program by the Council of Higher Education (CHE) in 1998 (Kaymakci, 2012b). The
fact that only 4% of the participants received education in the field of special education during their
undergraduate education indicates that most participants graduated from university before 1998.
Additionally, this research being conducted in the provincial center may be associated with the
seniority of teachers in urban areas compared to rural areas.
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Participants’ View on RERT

Table 6.
Participants’ Views on the Purpose of RERT
Views f %
Developing independent living skills 24 48
Developing social and community adaptation skills 22 44
Improving language and communication skills 4 8
Total 50 100

The participants' views on the objectives of RERTs are discussed in Table 6. It is observed that 48%
of the participants (24 participants) believe that the main goal of RERTs is to develop students'
independent living skills, while 44% (22 participants) believe it aims to enhance their social and
societal adaptation skills. 8% of the participants (4 participants) emphasized that these programs
aim to improve students' language and communication skills.

Some participants expressed their views on the purpose of RERTs as follows:

"RERT helps students acquire the knowledge and skills necessary for special education students to
stand on their own feet." (Vural)

"The most important issue for special education students is to impart social acceptance and daily
life skills to these students.” (Oktay)

"RERT plays a significant role in helping these students, who often struggle to communicate with
their peers and are hesitant, acquire communication skills." (Yenal)

It can be said that such a result emerged in this research because the participants are social studies
teachers, and life skills and social adaptation skills can be most effectively conveyed through lessons
such as science of life and social studies (Kartal Sonmez et al., 2017).

Table 7.
Participants’ Views on the Function of RERT
Views f %
Beneficial 40 80
Insufficient 5 10
We do not have a Resource Room 5 10
Total 50 100

The majority of teachers participating in the research (80%, 40 participants) have stated that RERTs
are beneficial for special education students and should be continued in the coming years. 10% of
the teachers expressing their opinions (5 participants) have mentioned that RERTs cannot be fully
implemented due to legal problems and that RERT falls short. Another 10% of the participants (5
participants) indicated that there are no RERTs in their schools and therefore did not respond to this
question.

At this point, one of the participants expressed the function of RERTs as follows:

"RERT is definitely beneficial for special education students. If we had the opportunity, we could
do more lessons." (Dilek)

"I believe that trying to educate students by taking them out of the classroom and having them
taught by non-specialists in the field does more harm than good. The training would be much more
beneficial if it were provided by special education teachers rather than subject teachers.” (Gérkem)
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While the majority of participants find RERTs beneficial, they feel inadequate at times and encounter
problems during these training sessions, as seen in other themes.

In Kaptan's (2019) study titled "Identification of the Difficulties Encountered by Teachers Providing
Education to Individuals with Special Needs in Inclusive Schools in Resource Rooms," when
presenting teacher opinions about the appropriateness of RER practices, more than half of the special
education teachers participating in the study (54%) stated that RER practices were incomplete and
insufficient, while the remaining participants (46%) found them sufficient.

Table 8.

Participants’ Opinions on the Differences between Lessons Taught in RER and Lessons Taught in a Normal
Classroom Environment

Views f %
Individual plan 36 72
Learning by doing 9 18
We do not have a Support Training Room 5 10
Total 50 100

The majority of teachers participating in the research (72%, 36 participants) stated that the most
significant difference between RER lessons and regular classroom lessons is that RERs involve
planning, taking into account students' individual differences. 18% of them (9 participants) also
emphasized that in RERTs, they give more emphasis to hands-on experiential learning methods
compared to regular classroom environments. Furthermore, 10% of the teachers (5 participants)
indicated that there were no RERs in their schools and therefore did not respond to this question.

As the name implies, the primary goal of IEPs is to create an individualized education model for
students with special educational needs. For the majority of the teachers participating in the
research, providing education by taking into account individual differences refers to the
implementation of IEPs for students with special educational needs.

Some participants compared RERTs with education in regular classroom settings as follows:

"] prepare an individualized education plan taking into account the student's current situation and
try to adhere to this plan as much as possible." (Cagatay)

"I try to teach social studies curriculum'’s societal life skills through experiential learning." (Emine)

As Akgemete (2010) also pointed out, in RERs, Individualized Education Programs (IEPs) are
prepared by considering the individual differences of children with special needs. In IEPs, the
principle of providing the least restrictive educational environment for individuals is followed,
aiming to nurture individuals within the framework of their individual needs without imposing
strict and definite rules.
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Table 9.
Participants” Opinions on the Successful or Unsuccessful Aspects of RERTs
Views f %
It enables the development of social and social adaptation skills 18 36
Develops independent living skills 14 28
It happens that students who attend training are excluded by their peers 7 14
Parents have difficulty accepting their children's situation 6 12
We do not have a Support Training Room 5 10
Total 50 100

The opinions of the participating teachers regarding the successful or unsuccessful aspects of RERTs
vary. The percentage of those who find them successful is 64% (32 participants), while the percentage
of those who find them unsuccessful is 26% (13 participants). 10% of the participants (5 participants)
did not express an opinion on this matter because RERs were not available in their schools. Of the
teachers whose opinions were obtained, 36% (18 participants) emphasized the successful aspects of
RERTsS, stating that RERTs improve students' social and societal adaptation skills, while 28% (14
participants) mentioned the development of independent living skills. The answers to this question
parallel the responses to the fourth question in Table 6.

Participants who discussed the unsuccessful aspects of RERTs included 12% (6 participants) who
mentioned that students attending these programs are excluded by their peers, and 14% (7
participants) stated that parents' unwillingness to accept their children's current situation is one of
the factors hindering the success of RERTs. Again, 10% of the teachers (5 participants) did not
provide an answer to this question, stating that RERs were not available in their schools.

In this regard, some participants expressed their views as follows:

"I find RERTSs successful. Although we experience minor issues, these programs at least enable the
student to adapt to society and socialize." (Hatice)

"Students learn to stand on their own feet. Moreover, we work individually and provide one-on-
one attention. It is not possible to achieve this in a regular classroom environment." (Havva)

"Because the sense of responsibility has not developed, we have often removed these students from
class. During this time, I witnessed that students attending RERs were excluded by their peers."
(Esra)

One of the factors that negatively affects the success of RERTs is the exclusion of students with
special needs by their peers, leading to peer bullying. Aydin Dalga (2019) also reached a similar
conclusion in his study, stating that special education students are seen as mentally ill, and students
refer to RERs as the "crazy room."

"When we communicate with parents about RERs, we generally encounter negative reactions. They
are afraid of their children being stigmatized, in their own words." (Okan)
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Table 10.

Participants’ Opinions on the Methods They Use to Communicate Effectively with Students Studying at
RERs.

Views f %

Unconditional acceptance 24 48
Current events, eye contact, listening 15 30
Pay attention to individual differences 6 12
We do not have a Support Training Room 5 10
Total 50 100

Of the teachers participating in the research, 48% (24 participants) emphasized the importance of
unconditionally accepting students as they are in order to establish effective communication with
students in RERs. 30% of the participants (15 participants) stated that they draw inspiration from
current events to provide students with more opportunities for participation in class, pay attention
to eye contact, and value listening to and understanding the students. Additionally, 12% (6
participants) of the participants mentioned that they prepare individualized education programs by
taking individual differences into account. 10% of the participants (5 participants) stated that they
could not answer this question because RERs were not available in their schools.

Some participants expressed their views on this topic as follows:

Sevim: "Anyone can potentially become the parent of a child with special needs. Therefore, we
should try to help our students by accepting them as they are to the best of our abilities." According
to Wiederholt (1974), a RER teacher should be open to collaboration with family and colleagues and
have strong communication, problem-solving, and behavior-management skills to be able to
unconditionally embrace and provide education based on the needs of special education students.
Another participant, Ramazan, stated: "I provide more examples from daily life, and I also give my
students more say in class because we ‘do not have many opportunities for this in a regular
classroom environment." Sude: "I try to maintain strong communication by taking into account the
individual differences of my students."

Table 11.
Participants’ Opinions on Increasing the Success of RERTs
Views f %
Teachers should be trained 17 34
Teacher-family cooperation should be increased 8 16
volunteer teachers 7 14
Material support 6 12
One-on-one training 4 8
Parent seminars 3 6
We do not have a Support Training Room 5 10
Total 50 100

34% of the participating teachers (17 participants) stated that providing training to teachers is
necessary to increase the success of RER practices. 16% (8 participants) emphasized the importance
of collaboration between parents and teachers, while 14% (7 participants) suggested that teachers
should voluntarily participate in these training sessions. 12% (6 participants) mentioned that
increasing the number of materials in RERs is necessary, and 8% (4 participants) believed that
providing education to more than one student at the same time negatively affects success.
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Additionally, 6% (3 participants) of the teachers stated that providing seminars to parents could
enhance success. 10% of the participants (5 participants) did not answer this question because RERs
were not available in their schools.

Some participants expressed their views on this topic as follows:

"As I mentioned before, I feel inadequate in this field. I think I can fill this gap with in-service
training activities provided by experts in the field." (Mustafa)

One of the teachers in Caglar's (2016) study on "Examining the Views of School Administrators and
Teachers on Resource Room Practices in Primary Schools" expressed a similar view: "Before providing
Resource Room services to children with special needs, we need support education ourselves."

When examining the views of the participants, the idea of providing in-service training to teachers
on special education appears prominently as a means to increase the success of RERs. As mentioned
earlier, many studies in the field of special education and RERs (Avramidis & Norwich, 2002;
Demirezen & Akhan, 2016; Kargin et.al., 2003; Sarag & Colak, 2012; Onder, 2007; Tortop & Dinger,
2016; Yilmaz & Batu, 2016) also suggest recommendations related to teacher training and highlight
the inadequacy of teacher training (Opengin, 2018).

"We sometimes encounter problems with parents who do not want to accept their children's
condition, especially at the beginning of the school year." (Rasim)

"I'm already teaching 28 hours a week, and I don't want to take on extra duties in RER. My
motivation decreases because I am not enthusiastic about this." (Isa)

"We not only lack a separate room but also sufficient materials. I believe that if these two problems
are resolved, we can achieve much more successful results.” (Melih)

"I teach two students at the same time in RER for 40 minutes, and I sometimes struggle due to
individual differences. If we had the chance to provide one-on-one education, we could accomplish
more successful work." (Suna)

"I don't think our education will fully achieve its goals without the contribution and support of
parents." (Adem)

In Opengin's (2018) research on the problems encountered in RER services, the findings were
categorized into five main categories: planning, provided education, materials, attitudes, and
physical conditions. The findings of this study show similarities with the previous research in terms
of planning, materials, and attitudes.

Table 12.
Opinions on Participants’ Pre-Class Preparation for RERTs
Views f %
Activities by level 29 58
Different materials and activities 9 18
Studies on self-care skills 7 14
We do not have a Support Training Room 5 10
Total 50 100

58% of the participants (29 participants) stated that they prepare activities suitable for students'
levels as pre-lesson preparation for RERTs. 18% (9 participants) mentioned that they incorporate
different materials and activities during the planning phase, while 14% (7 participants) emphasized
that they focus more on preparing activities related to self-care skills. 10% of the participants (5
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participants) did not answer this question, indicating that RERs were not available in their schools.
Below are some participants' views on their pre-lesson preparations for RERTs.

"Taking into account the students' levels, I attempt to simplify and convey the curriculum's
achievements that are suitable for the students as much as possible.” (Ayse)

In Tunali Erkan's (2018) research, it was found that teachers who make adjustments to the
curriculum students with disabilities prepare simple activities and adapt the curriculum to suit the
students.

"l incorporate visual and auditory materials and frequently engage in activities." (Meltem)

"In our Social Studies classes, I strive to emphasize advanced self-care and independent living
skills." (Bahar)

Table 13.
Participants’ Views on the Challenges They Encountered During RERT
Views f %
Families' prejudice 8 16
reluctant students 7 14
Lack of space 7 14
Unnecessary paperwork 6 12
Administrative problems 5 10
I did not encounter any difficulties 5 10
We do not have a Support Training Room 5 10
Diagnostic problems 4 8
Problems arising from legislation 3 6
Total 50 100

The question that elicited the most diverse responses from participants pertains to the challenges
encountered by teachers during RERT sessions. From this point, it can be stated that teachers face
many difficulties during these training sessions. Specifically, 16% of the teachers (8 participants)
mentioned that parents' prejudice towards these sessions posed a challenge, while 14% (7
participants) highlighted that students' reluctance to participate in certain lessons hindered the
effectiveness of the sessions, identifying it as a significant obstacle. Additionally, 14% of the
participants (7 individuals) reported having to use different locations on occasion due to space
constraints, which they considered to be detrimental. Furthermore, 12% (6 participants) expressed
that the burdensome paperwork associated with these sessions was draining. Some participants also
noted that 10% (5 individuals) encountered inadequate support from school administrators, while
another 10% (5 participants) reported having faced no particular issues during RERT sessions. 8%
of the participants (4 individuals) reported experiencing difficulties due to identification issues
stemming from the Guidance Research Center (GRC). Likewise, 6% of the participants (3
individuals) expressed that they struggled because of the confusion arising from the Special
Education Services Regulation (SESR). Furthermore, 10% of the participants (5 individuals)
preferred not to respond to this question, stating that their schools did not have RERs.

In this context, some of the participants expressed the problems they experienced with the following
sentences:

Celal: "When we invite parents to school for parent-teacher meetings, we often find no one to
communicate with. They either feel ashamed and do not come to school or they are simply
indifferent," expressed his views. Caglar (2016) also stated on the same subject that parents initially
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react negatively to RERTs, but when they receive adequate information, this reaction turns into
support.

"Due to the planning made at the beginning of the year, there have been instances where students
were taken away from their favorite subjects such as physical education and visual arts to attend
RERTSs. Since students were understandably reluctant to attend the class they were taken away
from, there were times when they participated unwillingly." (Fatma)

"Because we don't have a separate RER, there were times when we held classes in the teachers'
room and sometimes in the guidance service. This situation particularly posed challenges for us in
terms of materials.” (Ayse Bahar)

"We have to fill out so much paperwork that there are times when we act carelessly and become
weary due to the workload." (Seref)

"The school administration says we have to open a RER, and even though we have many
shortcomings, there is no one who takes care of it." (ilkay)

"I haven't experienced any problems. Everything is going smoothly." (Adem)

"Guidance Research Centers prioritize the parents' wishes when making diagnoses. Sometimes, I
even think that the family's preference overrides the diagnosis process." (Salih)

"RERs have such regulations that finding a RER that fully complies with these conditions is almost
impossible." (Sezen)

Indeed, according to regulations, the opening of RERs requires school guidance counselors to
conduct informative sessions for families with special education students, primarily about RERTs.
Additionally, regulations specify which subjects the student can be exempted from to attend RERTs.
Considering the responses provided by the participants, it can be observed that many of the issues
experienced in RERTs result from the improper implementation of these regulations.

Participants' Working Status towards Families

Table 14.
Situations Concerning Participants” Work on Families of Students Benefiting from RERTs
Views f %
Family/guardian meeting 36 72
There are no studies 6 12
Family involvement study 3 6
We do not have a Support Training Room 5 10
Total 50 100

The majority of the participants (72%, 36 participants) stated that they conduct family/parent
meetings for the families of students benefiting from RERTs. Twelve percent (6 participants)
mentioned that they do not engage in any activities involving families. Additionally, 6% of the
participants (6 participants) stated that they carry out family involvement initiatives. Ten percent of
the participants (5 participants) chose not to answer this question because there are no RERs in their
schools.

Some opinions of the participants regarding their work with the families of special education
students are given below.

"I regularly meet with the student's family to inform them about the student's situation." (Enes)

According to Caglar's (2016) study, the majority of participants view RER implementation as a
practice desired by parents. At the same time, obtaining parental consent is a requirement for RERTs.
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The collaboration with parents by a significant portion of the participants is one of the most
important factors affecting the success of RERTs.

"I think family engagement should be handled by the class guidance counselor or the school
guidance counselor; I don't see it as necessary for me." (Sevcan)

According to Kaptan's (2019) study, 54% of teachers providing education in RERs found their
communication with parents to be inadequate. This situation was attributed to various factors,
including parents' limited time due to their work commitments, parents' lack of interest in education
due to their cultural backgrounds, parents not giving the necessary importance to education, and
teachers not having enough time. On the other hand, 46% of the participating teachers in the same
research considered their communication with parents to be sufficient. They emphasized the
importance of the teacher's role in communication with parents, acknowledging that the family
element cannot be disregarded and that they would find ways to involve parents in the process.
Furthermore, when considering the parental aspect of the issue, it was noted that parents of special
needs children attach importance to communicating with teachers to learn about their children's
progress, and the level of communication depends on the interest and attention that the family
directs toward education.

Participants' In-Service Training Requests

Table 15.
Participants’ Opinions and Suggestions on Preparing an In-Service Training Program for RERTs
Views f %
Program with short and simple goals 40 80
Activities outside the cognitive level 5 10
We do not have a Support Training Room 5 10
Total 50 100

When examining the opinions of the participants regarding in-service training planning for RERTs,
it is observed that 80% of the participating teachers (40 participants) expressed that planning an in-
service training program with short and simple goals would be beneficial. Only 10% of the
participating teachers (5 participants) suggested planning an in-service training activity focusing on
activities beyond the cognitive level, considering special education students' difficulties in
comprehension. Additionally, 10% of the teachers (5 participants) chose not to respond to this
question as they did not have RERs in their schools.

Some participants provided their opinions on what kind of in-service training should be planned
for RERTs:

"An in-service training program that includes simple and short-term goals can be designed.”
(Riistem)

"Special education students have difficulty understanding cognitive-level activities. Therefore, an
in-service training program that focuses on psychomotor skills can be planned."” (Sadettin)

Tortop and Dinger (2016) also recommended in-service training activities for teachers working in
RERs, suggesting that these activities should focus on practical exercises rather than theoretical
knowledge. They proposed providing training on how instruction should be designed and which
strategies should be implemented, all led by experts in the field. They also recommended the
preparation of teaching materials for special education students.
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When we evaluate the overall experiences of social studies teachers in RER practices, it becomes
evident that, despite the legal requirement to establish RERs in schools with students with special
needs, there are still schools where RERs have yet to be opened. A significant majority of teachers
feel inadequate and undertrained in this field, indicating a need for supplementary in-service
training. Despite the various challenges, it is clear that teachers find RERTSs beneficial. Furthermore,
teachers take individual differences into account and adapt the social studies curriculum to students
through Individualized IEPs. In these programs, they primarily focus on promoting social
integration and social life skills. It is observed that they make efforts to collaborate with the families
of students with special educational needs. The most common challenges encountered during RERT
practices include the predisposition of families to be skeptical about these programs, students'
unwillingness to participate, spatial constraints, unnecessary paperwork, administrative issues,
diagnostic and regulatory problems.

Discussion, Conclusion, and Recommendations

This research aims to reveal the experiences of social studies teachers regarding RER practices, it is
noteworthy that the majority of participants (70%) are involved in RER. The fact that the participants
are social studies teachers, and 70% of them are involved in RER, supports the view that the Turkish,
Mathematics, and Social Studies modules in the Special Education and Rehabilitation Center
Intellectual Disability Individual Support Education Program published by the Ministry of National
Education (MEB, 2013) are prominent in providing the daily life skills that students need. Another
result of the research is that the majority of participants (80%) work in RER for 1 or 2 class hours per
week. In a study conducted by Akay et.al. (2014), it was found that support education is
implemented for 1 hour. A similar result was also found in a study conducted by Tiegerman-Farber
and Radziewicz (1998). Furthermore, despite the legal requirement to open RERs in schools where
individuals with special educational needs are present, it was determined that some schools still
need RERs.

The majority of participants (76%) stated that they did not receive any education related to special
education students. Allaham et.al. (2022) conducted a study that found teachers working in RER felt
inadequate in this field and expressed that they could fill this gap with in-service training. Another
study by Caglar (2016) revealed that RER practices contributed to the comprehensive development
of students but were not carried out as specified in the legislation. Schools were found to be
insufficient in terms of space and materials, and teachers providing lessons under RER did not
receive pre-service or in-service training. Research conducted by Demirezen and Akhan (2016)
found that social studies teachers and other teachers in the field of special education were not
performing at the desired level. Sara¢ and Colak's (2012) study showed that inclusive practices were
carried out under inappropriate physical conditions. Although teachers sought help from other
school staff to solve problems, the assistance was insufficient. Considering the research findings, it
is emphasized that all school personnel, especially teachers, need to be educated and made aware of
special education practices.

In the study conducted by Onder (2007), it was found that all teachers involved in inclusive practices
had not participated in any special education programs. Only 10 teachers expressed positive views
about inclusive practices, while the remaining 19 expressed negative opinions. Seventeen teachers
mentioned that they did not make adaptations for students with special needs in the classroom,
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while the remaining 12 teachers stated that they made minor adjustments during lessons. The
majority of teachers mentioned that they did not set additional educational goals for students with
special needs and only covered simpler topics in their lessons. All teachers mentioned that, besides
academic subjects, they also addressed functional life skills such as daily life, school life, and social
life for individuals with special needs. However, in a study conducted by Yaylact and Aksoy (2014),
contrary to our research findings, social studies teachers considered competent in RER practices.

According to the results obtained, it can be seen that participants do not consider themselves
competent in the field of special education or RERT. In this context, they emphasize the need for in-
service training to address their deficiencies. Teachers who graduate from the undergraduate
programs of education faculties often encounter various practices in special education without
receiving sufficient training in this area.

Another finding of the research is related to the participants' views on the purpose of RERT. When
the participants' views on the purpose of RERT are examined, it can be seen that ideas such as
developing independent living skills, social and societal adaptation, and language/communication
skills are prominent. Nearly half of the participants (48%) have expressed that the purpose of RERT
is centered around developing students' independent living skills. In terms of participants' views on
the functions of RERT, it has been concluded that the majority of participants (80%) find RERT to be
beneficial. In a study conducted by Bashir et.al. (2023), it was found that teachers working in RERT
showed a positive attitude towards RERT, but there were many aspects that needed improvement
in these practices. In another study by Tunali Erkan (2018), it was pointed out that some criteria in
the legislation made it difficult to establish RERT; teachers who teach in RERT felt inadequate in this
field; and deficiencies in terms of materials, place, and equipment were emphasized. Despite the
shortcomings in RERT practices in meeting students' vocational and cultural needs, it was concluded
that these practices contribute to students both individually and socially, as well as academically.

Akay et.al. (2014), as well as other studies conducted by Shevlin et.al. (2013), and Thorpe and Azam
(2010), have yielded similar findings. These studies have reported significant progress among
students benefiting from RERT practices, particularly in academic, social, and communication skills.
Ik and Acikalin (2014), Sadioglu et.al. (2013), Lalvani (2012), Demir and Agar (2011), and Izci (2005)
conducted research that found a significant portion of teachers perceive RERT practices as
problematic, insufficient, and ineffective.

In the study, a significant majority of participants (72%) emphasized the prominence of individual
planning in RER lessons compared to regular classroom lessons. Similar to these findings, studies
conducted by Blecker and Boakes (2010) and Black and Morris (1974) have also highlighted the need
for practices in RERs that address individual deficiencies more effectively than regular classroom
lessons. However, in contrast to these results, a study by Cuhadar (2006) determined that a
significant portion of participants did not prepare for IEPs.

Another noteworthy finding of the research is related to the participants' observations about RERT’s
successful or unsuccessful aspects. In this context, participants expressed that RERTs contribute to
the development of students' social and societal adaptation skills (36%). A similar result was
obtained in a study conducted by Ilk and Agikalin (2014), which highlighted that RERTs focus on
independent living skills, socialization, and social participation.

Approximately half of the participants (48%) emphasized the importance of unconditionally
accepting students to establish effective communication with students in RERs. Another result of
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the research is related to the participants' views on increasing the success of RERTs. The most
emphasized view in this regard by participants is the training of teachers (34%).

More than half of the participants (58%) pointed out that teachers prepare for RERTs based on
students' levels before the RERT sessions. Thurlow et.al. (1983) conducted a study revealing that
RER practices involve more individualized and differentiated instructional methods. Similar results
were found in studies conducted by Koz (2015), Sadioglu et. al. (2013), Sara¢ and Colak (2012), and
Vural and Yikmis (2008), indicating that a significant portion of teachers make various adaptations
for students with special educational needs.

Another research finding indicates that participants encountered the most difficulty during RERT
sessions with the prejudices of families (16%). To prevent such situations, family/parent meetings
(76%) are frequently employed as a method. In the study conducted by Yilmaz and Batu (2016), it
was found that the most common problems in the education of students with special needs are
related to educational assessment, diagnosis, and placement, insufficient information provided to
the individuals involved in the process, parents not accepting their children's special conditions, and
typically developing students displaying negative attitudes and behaviors towards students with
special needs.

The study conducted by Al-Khateeb and Hadidi (2009) found that teachers working in RERs had a
moderate level of satisfaction, and families did not provide sufficient support for these practices. In
another study conducted by Kargin et. al. (2003), it was determined that there are many problems in
the field of special education in Turkey, and teachers, parents, and administrators have insufficient
knowledge about such education, and there are limitations in terms of facilities and materials.

The final finding of the research focuses on participants' views and suggestions regarding the
preparation of an in-service training program for RERTs. In this context, a significant majority of
participants (80%) expressed that planning an in-service training program containing short and
simple objectives would be more appropriate. In another study conducted by Ugler and Yikmis
(2021), it was found that the majority of teachers had not received any training on inclusive practices
and instructional adaptations, leading to problems related to their lack of knowledge in making
instructional adaptations.

In the study conducted by Tortop and Dinger (2016), it is observed that teachers desire higher-quality
in-service training, find current in-service training practices insufficient, emphasize the need for
material support for Resource Rooms, express that instructional environments are inadequate,
report having no problems with parentsand mentioning receiving support from administrators and
parents.

In the study conducted by Oztiirk and Akdal (2022), it was found that social studies teachers often
cannot allocate much time to the instruction of social studies for children with special needs, struggle
with abstract concepts due to the abstract nature of the subject, and occasionally face challenges.

The results of our study are in line with the findings of the aforementioned studies, and many of the
findings are parallel to our research. Conducting our research with social studies teachers adds a
unique dimension to the study.

Based on the research results, the following recommendations can be made:
¢ Teachers should be provided with in-service training on special education practices and
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RERTS. These training programs should include various methods and techniques used in the
education of students with special needs. It can be determined whether providing such
training will change the current views of teachers on special education and RER practices.

¢ The preliminary preparations conducted at the beginning of the research to determine the
participating teachers revealed the fact that, despite being mandatory in legislation, RER
implementation was not present in some schools within the province. Despite the presence
of special education students in all the schools where the participating teachers worked, the
reasons for not initiating RER implementation could be further explored as a separate
research topic.

¢ Inschools where special education, inclusive education, and RER practices are implemented,
it is recommended to evaluate these practices using different data collection techniques
beyond interviews.

® Schools' physical environments, material resources, and classroom capacities should be
arranged in a way that is suitable for special education practices, and support services should
be provided to teachers.

¢ The curriculum and materials should be designed to support RERs.

¢ The number of special education and inclusive education courses in teacher training faculties
should be increased.

¢ The number of in-service training activities related to special education practices should be
increased at both the central and local levels.

* RERT rooms should be opened in every school where special education students are present
to ensure the efficiency of the support education services as stipulated in the legislation.
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OZET

MAKALE BILGISi

Kaynastirma veya biitiinlestirme yoluyla egitimini siirdiiren 6grenciler ile “6zel
egitim ihtiyac1” olan {istiin yetenekli 6grencilerin ihtiya¢ duyduklari alanlarda
okul saatinde dersten alinarak, 6zel arag-geregler ile donatilmis ortamlarda egitim
gormelerine “Destek Egitim Odas1” (DEO) uygulamasi denilmektedir. DEO
uygulamasinda ana hedef, Ogrencilerin ihtiyaglarindan hareketle akranlar
diizeyinde egitim almalarini saglamaktir. DEO uygulamalarinin yiiriitiildigii
derslerden biri de sosyal bilgiler dersidir. Bu aragtirmanin amaci sosyal bilgiler
ogretmenlerinin Destek Egitim Odas1 Egitimlerine (DEOE) yonelik deneyimlerini
ortaya c¢ikarmaktir. Nitel metodoloji kapsaminda fenomenolojik yaklasimin
kullanildig1 arastirma 2021-2022 egitim-6gretim yilinda, Karabiik il merkezinde
calismakta olan toplam 50 sosyal bilgiler 6gretmeniyle yiiriitiilmiistiir. Veri
toplama aract olarak
yapilandirilmis goriisme formu kullanilmistir. Toplanan veriler betimsel analiz
teknigi ile ¢oziimlenmistir. Arastirmanin en dikkat ¢ekici sonuglari, 6gretmenlerin
biiyiik bir boliimiiniin lisans egitimleri siiresince ya da bugiine kadarki mesleki
yasantilar1 boyunca 6zel egitim 6grencilerine yonelik herhangi bir egitim almamis
olmalari, egitimler sirasinda aile/veli iletisimine 6zen gostermeleri ve DEOE
sirasinda bircok zorlukla karsilasmalarina ragmen yine de bu egitimleri yararh
bulmalaridir. Ayrica 6zel egitim 6grencisi olan okullarda mevzuat geregi DEO
agllmast zorunlu olmasina ragmen bazi okullarda DEO agilmadifi, agilan
okullarda ise DEO’larin fiziksel kosullar ve materyal bakimindan yetersiz oldugu
sonucuna ulagilmistir. Arastirma sonuglarindan hareketle DEO uygulamasindan
daha fazla verim almak icin 6ncelikle 6zel egitim 6gretmenlerinin bu egitimlerde
gorevlendirilmesi gerektigi Onerilebilir. Bu sayede DEO’larda yasanan pek cok
sorunun Oniine gegilebilir.
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Giris

Ozel egitim, en sade ifadeyle 6zel gereksinime muhtag bireylere sunulan egitimdir (Citil, 2017). Ozel
Egitim Hizmetleri Yonetmeligi'ne [OEHY] gore ise 6zel egitim; “Bireysel ve gelisim 6zellikleri ile
egitim yeterlilikleri agisindan akranlarindan anlaml diizeyde farklilik gosteren bireylerin egitim ve
sosyal ihtiyaclarini karsilamak iizere gelistirilmis egitim programlar: ve 6zel olarak yetistirilmis
personel ile uygun ortamlarda siirdiiriilen egitimi” ifade eder (Milli Egitim Bakanlig1 [MEB], 2020).

Gerek Tiirkiye’de gerekse diinyada hizla gelisim gosteren 6zel egitim, egitim sistemi igerisinde
onemli bir yere sahiptir. Ozel egitim gereksinimi olan ¢ocuklarin ve genglerin her birinin ayr1 bir
deger olma gergekligi goz Oniinde bulundurularak, 6zel egitim ihtiyac1 olan bireylerin egitime
erisimlerinin kolaylastirilmas: saglanarak daha kapsayici bir egitim yaklasimi benimsenmesi
ihtiyaci hasil olmustur (MEB, 2018). Kapsayici egitim anlayisgi, etkili 6gretim ve diizenlemelerin yani
sira egitim ortamlarindaki biitiinlestirmeyle birlikte fiziksel ve sosyal biitiinlestirmeyi de
kapsamaktadir (Friend ve Bursuck, 2006).

OEHY'ye gore 6zel egitim ihtiyaci olan birey; bireysel ve gelisim &zellikleri ile egitim yeterlilikleri
acgisindan akranlarindan anlamh diizeyde farklilik gosteren bireyler seklinde tanimlanmistir (MEB,
2018). Ataman’a (2011) gore ise; standartlarin disinda kalan ve 6grenme-6gretme hazirliklarinin
yetersiz kaldig1 6grencilere sahip olduklari bireysel farkliliklar nedeniyle 6zel egitim Ogrencisi
denilmektedir. Eripek (2005, 2007) ise 6zel egitim ihtiyaci olan bireyleri tanimlarken, genellemelere
gitmenin dogru olmadigini, farkli gereksinimler dogrultusunda, bireysel egitim programlari
uygulanmasinin gerekli oldugu 6grencilerin 6zel egitim gereksinimi olan ¢ocuklar olduguna dikkat
cekmistir.

Ozel egitim ihtiyaci olan bireyler belirlenirken gesitli siniflandirmalarin yapildig: goriilmektedir. En
yaygin siniflandirma tiirlerinden biri yetersizlik tiiriine gore yapilan simiflandirma bigimidir. Ikinci
bir siniflandirma tiirii gérme ve isitme gibi engel tiirleri dikkate alinarak yapilan siniflandirmadr.
Ugiincii ve son smiflandirma tiirii ise yaygmlik oranlarina gore yapilan siniflandirma tiirtidiir
(Smith, 2007).

Egitim, mutlak tarifi olmayan, pek ¢ok degiskenin bir araya geldigi sosyal bir siirectir. Bu baglamda
neredeyse egitimci sayist kadar da egitimin tarifi vardir denilebilir (Celikkaya, 1991). Davranisci
psikolojiye gore egitim, Ogrenme yasantilar1 yoluyla kisilerde istendik davrams degisiklikleri
meydana getirme siirecidir. Yapilandirmaci bakis agisi ise egitimi, gozlem, deneyim, yasanti,
deneme ve yanilma yoluyla istendik davranis degisiklikleri meydana getirmeye yonelik amacl bir
siireg olarak gormektedir (Ertiirk, 2016).

Ozel egitim ihtiyac1 olan bireyler icin, bilgi ve becerilerin bireysel farkliliklar dikkate alinarak
yapilandirilmas:  gerekmektedir. Bu yapilandirma, s6z konusu O&grencilerin egitimlerinde
Bireysellestirilmis Egitim Programlari’nin (BEP) uygulanmasi zorunlulugunu da beraberinde
getirmektedir (Avcaoglu, 2012). BEP'lerde yer alacak hedefler, 6grenme-6gretme siirecinin
planlanmasi ve olusturulmasi ve performansin degerlendirilmesi bireyin hazir bulunuslugunu,
sosyal, biligsel, fiziksel ve bireysel farkliliklarin1 dikkate almalidir. (MEB, 2021).

Toplumun her kesiminden insanlarin bir sekilde yetersizlik konusuyla kars: karsiya kalabilecegi,
potansiyel gereksinim sahibi ya da yakinlarindan biri olabilecegi unutulmamalidir (Cavkaytar ve
Diken, 2007). Bu noktada egitim sistemimize diisen en 6nemli gorevlerden biri de 6zel gereksinim
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ihtiyaci olan 6grencileri miimkiin oldugunca topluma kazandirmaktr.

Okullarda 6zel egitim ihtiyaci olan bireyler igin iki tiir uygulama yapilmaktadir: Ikinde ogrenci
akranlariyla birlikte, BEP’e tabi tutulurken, ikincisinde ise BEP yardimiyla, akranlarindan ayr1 bir
ortamda destek egitimi hizmeti verilmektedir. Bu arastirmanin konusunu olusturan DEQO ise; “tam
zamanli kaynastirma veya biitiinlestirme araciligiyla egitim hayatlarmi siirdiiren 6grenciler ile 6zel
yetenekli Ogrencilere ihtiya¢ duyduklari alanlarda destek egitim hizmetleri verilmesi igin
diizenlenmis ortam” olarak ifade edilmektedir. Destek egitim hizmeti MEB'e gore, "0zel egitim
ihtiyaci olan bireylerin egitim ihtiyaclar1 dogrultusunda kendilerine, 6gretmenlerine, okuldaki diger
personele ve ailelerine uzman personel ve gerekli arag-gereclerle saglanan danigsmanlik
hizmetleridir." (MEB, 2018).

Salend’e (1998) gore DEO, 6zel egitim ihtiyaci olan 6grencilere smif ortamindan farkh bir mekanda
ve onlara yoOnelik hazirlanmis farkli materyaller kullanilarak alaninda uzman kisilerce verilen
egitimdir. Destek egitimi, okul veya kurumlarda, kaynastirma/biitiinlestirme yoluyla egitim goren
ozel gereksinimli 6grencilerin, herhangi bir yetersizligi olmayan akranlariyla birlikte egitim aldig:
fakat destege ihtiya¢ duydugu derslerde DEO’da 6zel egitim 0gretmeninden destek aldig1 6gretim
uygulamasidir (MEB, 2016).

Ozel egitim ihtiyaci olan bireylerin egitimine yonelik galismalar 18. yiizyilln sonlarma dogru
baglamais, 20. yiizyilin sonlarina dogru ise bu alanlarinda yapilan ¢aligmalarin sayisinda ciddi artis
gozlenmistir (Sucuoglu, 2006). Bu gelismelere, egitim alanindaki yasal diizenlemeler ve ogretim
programlari kayitsiz kalamamus, ilk olarak Amerika Birlesik Devletleri'nde (ABD) “Tiim Engelliler
Icin Egitim Yasas1” (1975) hazirlanmistir. Yasanin temel felsefesini, 6zel gereksinimli bireyler dahil
tiim bireylerin parasiz ve uygun devlet egitimi alma hakk: olusturmaktadir (Cakmak, 2008). Onceki
yillarda Insan Haklar1 Evrensel Beyannamesi ve Birlesmis Milletlere ait iiye devletlerin ¢ogunun
imzalamis oldugu “Ekonomik, Sosyal ve Kiiltiirel Haklara Iliskin Uluslararasi Sozlesme” ile ulusal
ve uluslararas1 hukukta kendine yer bulan egitim hakki (Balci, 1998), Tiim Engelliler Icin Egitim
Yasasiyla birlikte engelli bireylerinde isin igerisine katilaraktan, tiim bireylere {icretsiz egitim
verilmesini hedeflemistir (Turnbull ve digerleri, 2012). Buradaki asil amag, zihinsel agidan
yetersizlige sahip ¢ocuklarin da kendi ayaklari tizerinde durarak, bagimsiz yasam becerilerine sahip
bireyler olabilmeleridir.

Diinya geneliyle beraber Tiirkiye genelinde de goriilen 6zel egitim ihtiyaci olan 6grenci sayisindaki
artis, DEO’larin nitelik ve nicelik bakimindan gelisim gostermesi manasina gelmektedir. Milli
Egitim Bakanliginin 2020-2021 yili verileri ele alindiginda 549'u okul 6ncesi, 114.991'i ilkokul ve
144.769"u ortaokul ve 59.572'de ortadgretimde olmak tizere toplam 319.881 6zel egitim ihtiyaci olan
ogrenci oldugu goriilmektedir (MEB, 2021). Bu durum DEO’larda verilecek egitimin Onemini
arttirmakta ve egitim 6gretim siirecinin planlanmasindan, calisma programlarinin hazirlanarak, bu
programlarin Ogretmenler tarafindan uygulanmasia kadar bir¢ok asamanin ise kosulmasini
gerektirmektedir. Bu baglamda DEO’larda gorev alan 6gretmenlerin rolii olduk¢a 6nemlidir.

Ozel egitim ihtiyac1 olan 6grenciler igin hazirlanan DEOE ve BEPler, sosyal hayatin gerektirdigi
bazi1 davraniglari, bagimsiz yasam becerilerini, 6grencilerin seviyeleri dikkate alinarak hazirlanan
bir takim 0zel hedefleri ve becerileri icerir. Bu perspektiften bakildiginda, sosyal bilgiler dersinin
zihinsel engelli Ogrencilerin yeteneklerini, degerlerini ve genel olarak kisisel gelisimlerini
gelistirmeleri acisindan ¢ok 6nemli oldugu aciktir. (Kaymakei, 2012a). Uziimcii’ye (2007) gore ise;
egitimin amaglarindan biri; 6grencileri topluma yararli, sorumluluk sahibi, iyi birer vatandas olarak
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yetistirmektir. Bu noktada hayat bilgisi ve sosyal bilgiler dersleri olduk¢a 6nem arz etmektedir.
Toplumsallasmanin temelini egitim programlar: olusturur. Mevcut programlar icerisinde bu amaca
en uygun program ise birey ve toplum ve etkin vatandaghk gibi 6grenme alanlarm icinde
barindiran sosyal bilgiler dersi 6gretim programidir. Programin ana hedefi, 6zel egitim ve
kaynastirma uygulamalarinda oldugu gibi temel yasam becerilerini kazandirmak ve “ben” ve “biz”
olma siireclerini de iceren toplumsal bir kisilik gelistirmektir (Ozmen, 2009).

Ogrenciler sosyal bilgiler dersi konularini gevreleriyle etkilesim kurarak &grenmektedir. Ozel
gereksinimli ¢ocuklar ise bu konular1 6grenirken destege ihtiya¢ duymaktadir. Bu nedenle 6zel
gereksinimli ¢ocuklarin bireysel farkliliklar1 dikkate alinarak bu konularn bir plan dahilinde,
sistemli ve uygun yontemlerle 6gretilmesi gerekmektedir (Unal, 2017).

Ozel egitime iliskin yayimnlanmis 6gretim programlar1 (MEB, 2022) incelendiginde, 2018 yilinda
hazirlanan mevcut sosyal bilgiler dersi 6gretim programinin, giinliik yasam becerileri, sosyal hayat
ve toplumsal yasam modiilii igerikleri hedeflenen kazanimlarin 6zel gereksinimli ¢ocuklarin
bagimsiz yasam becerilerini kazanmalaria temel olacak 6z bakim becerileri ve toplumsal alanlarda
uyulmas: gereken davramis ve kurallarin yer aldigy goriilmektedir (Kartal Sonmez ve digerleri,
2017).

Ozel egitim uygulamalariyla ilgili alanyazin incelendiginde sosyal bilgiler egitimde kaynastirma
uygulamasi ve DEOE’lerde 6gretmenlerin zaman zaman problem yasadiklarini (Talas ve digerleri,
2016), kendilerini yetersiz gordiiklerini ve bu sorunlar1 asmak igin hizmetigi egitime gereksinim
duyduklarmi ifade ettikleri goriilmektedir (Brown ve digerleri, 2000; Giiven, 2021a; Demir ve Kale,
2017; Karamanli, 1998; Nar ve Tortop, 2017; Opengin, 2018; Semiz, 2018, Unal, 2008; Unay, 2012;
Yavuz 2005). Opengin (2018) ise bu noktada DEOE’ye iligkin saglanan hizmet ici egitim
faaliyetlerinin de yetersiz kaldigin1 vurgulamaktadir.

Tiirkiye’deki DEO uygulamalarini ele alan bir¢ok aragtirma bulunmaktadir. Alanyazin taramasi
sirecinde DEO {izerine yapilan calismalar incelendiginde makalelerin genellikle lisanstistii
tezlerden tiretilmis olmasindan dolayi, asagida bu alanda son 10 yilda yapilan lisansiistii tezlere yer
verilmesine karar verilmistir. Tezlerin yillara gore dagilimi asagidaki tabloda sunulmustur:

Tablo 1.

Destek Egitim Odas1 Konulu Lisansiistii Tezlerin Yillara Gore Dagilimi*

Yillar f %
2012 2 5,88
2013 1 2,94
2015 2 5,88
2016 3 8,82
2017 5 14,70
2018 3 8,82
2019 15 44,11
2020 2 5,88
2021 1 2,94

Toplam 34 100

* Aragtirmanin ytritiildiigii donemde 2022 yilina ait herhangi bir ¢calisma olmadig1 gortilmiistiir.

Tablo 1 incelendiginde DEQ ile ilgili en fazla lisanstistii tezin 2019 yilinda yapildig: goriilmektedir.
Bu yildaki lisanstistii tezlerin sayis1 toplam DEO ile ilgili yapilan lisansiistii tezlerin neredeyse
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yarisint olusturmaktadir. Diger yillarda ise DEO ile ilgili yapilan lisansiistii tezlerin sayilarinin
birbirlerine yakin oldugu goriilmiistiir. 2019 yilinda yapilan lisansiistii tezlerin sayisinin
digerlerinden yiiksek olmasi noktasinda, Yiiksekogretim Kurulu Baskanlig tarafindan 2016 yilinda
Lisansiistii Egitim Ogretim Yénetmeligi'nde lisansiistii dgrencilere getirilen siire smirlamas ile ilgili
yapilan degisikligin etkili oldugu sdylenebilir (Lisansiistii Egitim ve Ogretim Yonetmeligi, 2016).
Yukarida da deginildigi tizere DEO ile ilgili yapilan makalelerin genelinin lisansiistii tezlerden
tiretilmis oldugu tespit edilmistir. Makalelerin yillara gore dagilimi asagidaki tabloda sunulmustur:

Tablo 2.

Destek Egitim Odas1 Konulu Makalelerin Yillara Gore Dagilim

Yillar f %
2012 1 2,63
2014 1 2,,63
2015 2 5,26
2016 4 10,52
2017 4 10,52
2018 5 13,15
2019 4 10,52
2020 6 15,78
2021 9 23,68
2022 2 5,26

Toplam 38 100

Tabloya bakildiginda DEO ile ilgili yapilan makalelerin son yillara dogru bir artis gosterdigi
gozlenmistir. DEO ile ilgili yapilan makale calismalari sunlardir: Kaynagtirmadaki Isitme Engelli
Ogrencilerle Gergeklestirilen Destek Egitim Odasi Uygulamasindaki Sorunlar ve Coéziim Gayretleri
(Akay, 2014), Kaynastirma Ortamindaki Isitme Engelli Ogrencilere Destek Egitim Odasinda
Uygulanan Tiirkge Etkinliklerinin incelenmesi (Akay, 2015), Kaynagtirma Ortaminda Egitim Alan
Isitme Engelli Ogrencilere Destek Ozel Egitim Hizmeti Sunan Egitimciye Yonelik Mentorliik
Siirecinin Incelenmesi (Akay, 2016), Kaynastirma Uygulamalarinda Destek Ozel Egitim Hizmeti
Sunan Ogretmenin Mesleki Gelisimi: Mentorliik (Akay ve Giirgiir, 2018), Destek Egitim Odasinda
Gorev Alan Ogretmenlerin Ozel Ogrenme Giigliigii Olan Ogrencilerle Yaptiklar1 Egitim Ogretime
Iliskin Gériis ve Onerileri (Aydin Dalga, 2019), ilkégretim Kurumlarindaki Destek Egitim Odas1
Uygulamasina liskin Okul Yoneticileri ve Ogretmenlerin Goriisleri (Caglar, 2016), Tlkokullardaki
Destek Oda Egitiminin Tiirk¢e ve Matematik Derslerindeki Bagar1 Uzerindeki Etkisinin Incelenmesi
(Kale ve Demir, 2017), Zihin Yetersizligi Olan Ogrencilerin Devam Ettigi Destek Egitim Odasi
Hizmetine Yonelik Bir Durum Calismasi (Giiven, 2019), Destek Egitim Odasi @gretmeninin Rol ve
Sorumluluklar1 (Giiven, 2021b), Kaynastirma Okullarindaki Ozel Gereksinimli Bireylere Destek
Egitim Odasinda Egitim Veren Ogretmenlerin Siire¢ Igerisinde Karsilastiklar1 Giigliiklerin
Belirlenmesi (Kaptan, 2019), Zihinsel Engelli Kaynastirma Ogrencilerine Yénelik Din Egitimi: Yari
Deneysel Bir Calisma-Destek Egitim Odas1 (Karasu ve Simsek, 2018), Destek Egitim Odasinda
Verilen Egitimin Okul Oncesi Kaynagtirma Ogrencilerinin Gelisimine Olan Katkisinin Incelenmesi
(Kirkig ve Sayan, 2020), Tiirkiye'de Ozel/Ustiin Yetenekli C)grenciler Icin Destek Egitim Odasi
Uygulamast: Sorunlar ve Oneriler (Nar ve Tortop, 2017), flkokul Diizeyindeki Ustiin Yetenekli
Ogrencilere Yonelik Destek Egitim Odasinin Yiiriitiilmesinde Karsilagilan Sorunlar ve Sorunlara
Yénelik Coziim Miidahaleleri (Opengin, 2018), Destek Egitim Odas1 Hizmetine Iliskin Goriislere
Odaklanan Lisansiistii Tezlerin Sistematik Incelenmesi (Opengin, 2021), Ustiin Yetenekli
Ogrencilere Yonelik Bir Destek Egitim Odasi Programi Okul Sistemine Nasil Entegre Edilebilir?
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(Opengin ve Giirgiir, 2021), Destek Egitim Odalarinda Egitim Alan Okul Oncesi Kaynastirma
Ogrencilerinin Gelisimlerinin Incelenmesi (Sayan, 2019), Ortadgretim Kurumlarindaki Destek
Egitim Odasi Uygulamasna {ligkin Ogretmen Goriisleri (Tunali Erkan, 2018), {lkokullardaki Destek
Egitimi Odasi Uygulamasina Iliskin Siuf Ogretmenlerinin Gortigleri Hakkinda Bir Arastirma
(Yazarkan, 2020), Ozel Gereksinimli Ogrencilere Yonelik Destek Egitim Odast Uygulamalarinin
Incelenmesi (Yazgayr, 2020), Destek Egitim Odalarinda Gérev Yapan Ogretmenlerin Destek Egitim
Odalarinin ig.leyigine Miskin Goriisleri (Yazicioglu, 2020), Destek Egitim Odalarma Mliskin
Hazirlanmis Lisansiistii Tez Calismalarina Genel Bir Bakis (Yilmaz ve digerleri, 2021),
Tiirkiye'de Destek Egitim Odas1 Uzerine Sistematik Bir Derleme (Talas ve digerleri, 2022), Siruf
Ogretmenleri ve Velilerin Destek Egitim Odasi Uygulamalarina fliskin Gériisleri (Yilmaz ve Yilmaz,
2022). Makaleler incelendiginde yapilan c¢alismalarin cogunun Ogretmenlerin DEOE iliskin
goriiglerini ve Onerilerini belirleme ile 6gretmenlerin bu egitimlere yonelik yeterlilik diizeylerinin
ne oldugunu saptamaya yonelik oldugu, brans bazinda ise bu tarz bir degerlendirmeye yer
verilmedigi goriilmiistiir. Bu arastirma, Milli Egitim Bakanhig (MEB) tarafindan 2006 yilindan
itibaren zorunlu hale getirilen DEO uygulamasmin sosyal bilgiler dersi agisindan
degerlendirilmesini saglayacaktir. Calisma alaninda ilk olmasi agisindan 6nem tasimaktadir.

Amacg

Bu arastirmanin amac sosyal bilgiler 6gretmenlerinin DEO uygulamalarina iliskin deneyimlerini
ortaya koymaktir. Aragtirmada agagidaki sorulara cevap aranmistir:

1. Katilmcilarin DEOFE’lerde gorev alma durumlar: nedir?

2. Katihmalarin 6zel egitime yonelik egitim alma durumlari nedir?

3. Katilmalarm DEOElere iligkin gortisleri nelerdir?

4. Katilimcilarin DEOE siirecinde ailelere yonelik ¢alisma durumlari nedir?

5. Katilimalarin DEOE’lere yonelik bir hizmet ici egitim programi hazirlanmasina yonelik
goriis ve Onerileri nelerdir?

Yontem
Arastirma Modeli

Arastirmada nitel arastirma yontemi ve konunun kendi baglaminda derinlemesine daha iyi
degerlendirilebilmesi igin (Sonmez ve Alacapinar, 2019) fenomenoloji deseni kullanilmistir.
Fenomenolojik arastirma, belirli bir grubun veya birkag kisinin bir fenomene iliskin deneyimlerini,
bu deneyimleri nasil betimlediklerini ve anlamlandirdiklarmi ortaya ¢ikarmak amaciyla ise
kosulmaktadir (Creswell, 2016). Bu arastirmada DEO uygulamasi fenomenine iliskin kisilerin
goriisleri ele alinmustir.

Yildirim ve Simsek'e (2016) gore, "gozlem, goriisme ve dokiiman analizi gibi nitel veri toplama
tekniklerinin kullanildigs, olaylarin ve algilarin dogal ortamda gercekgi ve biitiinciil bir bicimde
ortaya konmasina yonelik nitel bir siirecin izlendigi arastirma" nitel arastirma olarak
adlandirilmaktadir.
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Calisma Grubu

Aragtirmanin calisma grubunu 2021-2022 egitim 6gretim yilinda, Karabiik il merkezinde bulunan
ve tamamu devlet okullarinda calismakta olan 50 sosyal bilgiler 6gretmeni olusturmaktadir.
Aragtirmada calisma grubu belirlenirken amacli 6rnekleme yonteminden o6lgiit 6rneklemesi
kullamlmigtir. Olgiit 6rneklemenin tercih edilmesinin nedeni aragtirmanin amaci uygun olarak
belirli dlctitleri karsilayan katihimcilarin arastirmaya dahil edilmesidir (Biiytikoztiirk ve digerleri,
2012). Bu arastirmada olciitler katilimcilarin sosyal bilgiler 6gretmeni olmalar1 ve calistiklar:
okullarda 6zel egitim ihtiyaci olan 6grenci bulunuyor olmasidir. Bu nedenle arastirma kapsaminda
okullar belirlenirken okullarda kadrolu sosyal bilgiler 6gretmeni olmasina ve 6zel egitim ihtiyac
olan Ogrenci sayilarina dikkat edilmistir. Bu se¢im 0lgiit 6rnekleme kapsaminda planlanmistir.
Calisma grubunu olusturan 6gretmenler takma isimlerle temsil edilmistir.

Veri Toplama Araci ve Gelistirilmesi

Ogretmenlerin deneyimleri ve konuya iligkin bakis acilar1 hakkinda kapsamli bir anlayis elde etmek
i¢in veri toplama araci olarak goriisme teknigi segilmistir. Bu yontem, alternatif yaklasimlara kiyasla
farkli nitelik ve derinlikte veri saglama kabiliyeti nedeniyle avantajli gortilmiistiir. Cohen ve Manion
(1994) tarafindan yapilan tanima gore goriisme, arastirmaci ve katilimci arasinda yapilandirilmis bir
sOzlii aligveris bigcimidir. Holstein ve Gubrium'a (1997) gore, sosyal bilimler alaninda yaygin olarak
kullanilan tig farkl1 goriisme teknigi vardir. Bu metin iig tiir goriismeyle ilgilidir: yapilandirilmamus,
yapilandirilmis ve yar1 yapilandirilmis. Arastirmacilar, bu ¢alismanin amaglar1 dogrultusunda
gelistirdikleri yar1 yapilandirilmisg bir goriisme formu kullanmuslardir. Yar1 yapilandirilmis goriisme
teknigi, arastirmacinin goriisme sirasinda sormay: planladig sorular: dnceden planlamasini igerir.
Tiirntikli'niin (2000) de belirttigi gibi, bu yontemin kullanim, standardizasyona ve uyarlanabilirlige
olan baglilig1 nedeniyle egitim bilimsel arastirmalarda yaygin olarak tercih edilmektedir. Goriisme
formlar1 hazirlanmadan 6nce, forma dahil edilebilecek potansiyel goriisme sorularini belirlemek igin
kapsamli bir literatiir taramasi yapilmistir. Goriisme sorularmin hazirlanmasmi takiben, ilgili
alanda faaliyet gosteren iki uzmana danisilmis ve onlarin geri bildirimleri sorularin goézden
gecirilmesi ve yeniden diizenlenmesine dahil edilmistir. Arastirmanin alt amaglar1 dogrultusunda
gelistirilen 6n formun igerik ve yap1 gegerliligini degerlendirmek {izere, form egitim yOnetimi
alaninda uzmanlagsmis tek bir akademisyenin goriisiine sunulmus ve uzman goriislerine
basvurulmustur. Ayrica 6n form, egitim kurumunda gorev yapan Tiirkge egitmeni tarafindan
sorularin ifade ve sozdiziminin uygunlugu agisindan degerlendirilmistir. Uzmanlar tarafindan
saglanan geri bildirimler dogrultusunda goriisme formlarinda degisiklikler yapilmistir. Son olarak,
on goriismeler (uygulama siirecinden once) arastirma Ornekleminde yer alan tek bir egitimciye
uygulanmis ve sorular anlagilirlik ve uygunluk agisindan degerlendirilmistir.

Karabiik il merkezinde yer alan ve biinyesinde sosyal bilgiler 6gretmeni ve 6zel egitim ihtiyaci olan
ogrencisi bulunan okullar belirlendikten sonra Karabiik 11 Milli Egitim Miidiirliigiinden ve okul
miidiirlerinden uygulama izni alinmistir.

Verilerin Toplanmasi

Arastirmanin verileri yar1 yapilandirilmig goriisme formu araciligiyla toplanmistir. Arastirmaya
katilan 6gretmenlerin ¢alistiklar: okullar telefonla aranmis, 6gretmenlerin ders programi ve ¢alisma
kosullar1 dikkate alinarak dgretmenlerden goriisme icin randevu talep edilmistir. Ogretmenlerin
uygun gordiikleri zamanlarda okullara gidilerek, calisma grubunda yer alan 6gretmenlere arastirma
ile ilgili bilgiler verilmis, arastirmanin amaci ve 6nemi, verilerin nasil ve nerede kullanilacagini, veri
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toplama isleminin ortalama ne kadar siirecegini ve goriisme yapilan kisilere ait bilgilerin gizliliginin
nasil korunacag1 konulari ile ilgili aciklamalar yapilmis, goriisme yapilmadan 6nce bu goriismenin
gerekgesi agiklanarak kayit icin gerekli izinler alinmigtir. Yapilan gortismelerin tamami 6gretmenler
odasinda gergeklestirilmistir. Arastirmada goniilliilitk esasinin arandig: belirtilerek, goriismeler
esnasinda 6gretmenlere 12 soru sorulmus ve her goriisme formunun doldurulmasi ortalama 25-30
dakika kadar stirmiistiir. Gorlismelerde katilimcilar1 yonlendirecek ifadelerden kagmilmustir.
Sorularin tamami cevaplandiktan sonra goriisiilen kisinin diisiinceleri de alinarak konu ile ilgili
ayrintilar tespit edilmeye calisilmistir. Gorlismeler tamamlandiktan sonra ses kayitlarmin
¢oztimlenmesi yapilarak ana kavramlar tespit edilmeye c¢alisilmis, frekans ve yiizdeliklerin
tablolastirilmasi islemine gegilmistir. Veri toplama islemi, 04 Nisan-05 Mayis 2022 tarihleri arasinda
arastirmacilar tarafindan gerceklestirilmistir.

Verilerin Analizi

Bu arastirmada, goriisme formuna kaydedilen 6gretmen yanitlarindan elde edilen verileri analiz
etmek i¢in nitel arastirma veri analizi yontemlerinden betimsel analiz teknigi kullanilmistir. Elde
edilen veriler, 6zetleme ve yorumlama amaciyla betimsel analiz teknigine tabi tutulmustur. Betimsel
analiz tekniginin kullanilmasi, arastirma sirasinda elde edilen bilgilerin dogrudan alintilanmasi
yoluyla verilerin izleyicilere betimsel bir sekilde sunulmasini gerektirmektedir. Yazar, verileri
sunmak icin betimleyici bir metodoloji kullanmaktadir. Yanitlarin frekanslar1 analiz edilmis ve
Wolcott'un (1994) cercevesine uygun olarak temalar ve aralarindaki iliskiler de fark edilebilir hale
getirilmigtir. Tema gelistirme asamasinda aragtirmacilar ses kayitlarinin analizini gerceklestirmistir.
Daha sonra, ortak bir tema altinda gruplanabilecek verilere bir baghk atamislardir. Devaminda
veriler, 6gretmen goriismelerinden ilgili temalarla ilgili alintilar yapilarak organize edilmistir. Bu
prosediirden elde edilen basliklar arastirmanin birincil konularini, alt basliklar ise ikincil konularin
olusturmustur. Miilakat sorularmna verilen yanitlar kaydedilmis ve daha sonra her bir yamtmn
goriilme sikligina gore tablo formatinda diizenlenmistir. Ortaya ¢ikan temalar daha sonra aragtirma
hedefleriyle uyumlu olarak kategorize edilmis ve kesit alma teknigi kullanilarak bulgular
boliimiinde agiklanmistir.

Aragtirmanin gecerlik ve giivenirligine saglamak icin bazi stratejilerden yararlanilmistir. Nitel
arastirmalarda gecerlik arastirmacinin arastirdigir olguyu, tarafsiz olarak aktarmasi anlamina
gelmektedir. Bu nedenle toplanan veriler 3 arastirmaci tarafindan ayrintili olarak raporlastirilmistir.
Benzer veri ve kavramlar temalar ve alt temalar seklinde bir araya getirilmis ve boliim boliim
dogrudan alintilara yer verilmigtir. Arastirmanin giivenirli§ini saglamak amaciyla uzlasma
saglanan temalar ve alt temalar iizerinde analizler yapilmistir (Yildirrm ve S$imsek, 2016).
Arastirmanin bulgularini olusturan 5 alt tema su sekilde asagida sunulmustur:

1. Katilimcilarin DEO’larda gorev alma durumu

2. Katilmalarin 6zel egitime yonelik egitim alma durumu
3. Katilmalarm, DEOE’ye iliskin goriisleri

4. Ailelere yonelik ¢alismalar

5. Katilmalarin hizmetici egitim talepleri

Arastirmacilarin temalarmi olusturmasinin ardindan alandan bir uzman egliginde temalar ve alt-
temalar olusturmustur. Daha sonra uzman ve arastirmacilarin temalar1 ve alt-temalari
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karsilastirilmis, goriis birligi olan temalar aynen birakilmis, goriis ayrilig1 olan temalar uzman ve
arastirmacilar tarafindan birlikte okunmus ve {iizerinde tartisilip uzlasma saglanacak sekilde
yeniden diizenlenmistir. Yapilan bu islemlerin ardindan arastirmanin veri analizi tamamlanmis ve
arastirmanin bulgularina ulagilmaistir.

Goriisme sorularindan elde edilen verilerin analizi ile ilgili bilgilere, bulgular ve yorum kisminda
yer verilmistir.

Bulgular ve Yorumlar

Bu béliimde, katiimcilarin goériisme sorularma verdikleri cevaplardan elde edilen bulgulara ve
bunlarla ilgili yorumlara yer verilmistir:

Katilimcilarin, DEO’larda Gorev Alma Durumlarina Iliskin Goriisleri
Tablo 3.

Katilimcilarimn DEO’da Gorev Alma Durumlari

Gortligler f %
Aliyorum 35 70
Almiyorum 15 30
Toplam 50 100

Katilmcilarin DEO’'larda gorev alma durumlarma iliskin goriislerine Tablo 3’te yer verilmistir.
Katilmcilarin %701 (35 katihlmc1) DEO’larinda gorev aldigini belirtirken, %301 ise (15 katilimcr)
DEO’larda gorev almadigini belirtmistir.

Katilimcilardan Elif, DEO’da gorev alma durumunu su ciimlelerle dile getirmistir. “DEO’dan
faydalanan birden fazla 6grencimiz var. Okulumuzda bransimda tek 0gretmenim. Dolayisiyla
mecburen DEO’da ders vermek zorunda kaliyorum.”

DEO'da gorev almadigi sdyleyen katilimcilardan Ibrahim: “Cok fazla derse girdigim igin DEO’da
gorev alacak zamanim olmuyor” seklinde durumunu ifade etmistir. Bu ifade dikkate alindiginda
DEO’da hangi branglardan hangi 6grencilere kag saat ders verilecegi sene basinda yapilan rehberlik
hizmetleri yiirtitme kurulu ve okul BEP birimi toplantisinda karara baglanmasi gerekirken, stireg
tersten isletilerek Ogretmenlerin programlarinin  yogunluk durumlarina gore DEO’da
gorevlendirme yapildigim1 goriilmektedir. Bir baska katilimci Sedat ise; “Yer sikintis1 nedeniyle
maalesef DEO’'muz yok” sozleriyle goriislerini ifade etmistir.

Bu arastirma 6zel egitim 6grencisine sahip okullarda yapilmasima ve mevzuat geregi bu okullarda
DEO agilmasi zorunlu olmasina ragmen mevcut durumda DEO olmayan okullarin oldugunu
goriiyoruz. DEO uygulamalar1 uzun siire 6nce egitim sistemimizin igerisine entegre edilmesine
ragmen bdyle bir tabloyla karsilasmamizin nedenleri; planlamada yasanan sikintilar, yoneticilerin
mevzuata yeteri kadar hakim olamamasi, denetim noktasinda goriilen eksiklikler ve bu odalarda
gorev alacak personel sayisinin yetersizligi olarak siralanabilir.

Tablo 4

Katilimcilarin DEO’da Gorev Alma Siireleri
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Goriigler f %

Haftada 2 giin 2 saat 22 44
Haftada 1 giin 1 saat 18 36
Haftada 2 giin 3 saat ve tizeri 5 10
Destek Egitim Odamiz Yok 5 10
Toplam 50 100

Katilmcilarin DEO’da gorev alma siirelerine iliskin goriisleri Tablo 4'te de ele almmustir.
Katilimcilarin %44t (22 katilimcr) haftada 2 giin 2 saat, %36s1 ise (18 katilimci) haftada 1 giin 1 saat
DEO’larda gorev aldigini belirtmistir. DEO’da haftada 2 giin 3 saat ve {izeri gorev aliyorum diyen
katilimcilarin orani ise %10’dur (5 katilimai). Katilimcilarin %10"u ise (5 katilimcr) okullarinda DEO
olmadig1 i¢cin DEO’da gorev alamadiklarini belirtmistir.

Katilimcilardan Nihal: “Sene basinda yaptigimiz Psikolojik Danisma ve Rehberlik Hizmetleri
Yiirtitme Kurulu toplantisinda alinan karar geregi, 2 6grenci igin haftada 1’er saat ders veriyorum.”
Seklinde goriislerini belirtmistir.

Katilimcilardan Duygu, goriislerini su sozlerle agiklamistir: “Ders programimizin yogunluguna ve
nobet giinlerimize gore okul idaresi tarafindan bir planlama yapiliyor. Genellikle her 6zel egitim
Ogrencisi i¢in haftada bir saat ders veriyorum.”

Katilimcilardan Betiil ise; “Ozel egitim ihtiyaci olan 3 6grencimiz var, haftalik ders programimin
durumuna gore 3 6grenci icin 2 giin 1’er saat DEO’da gorev aldigini” ifade etmistir.

Arastirmanin yapildig1 okullarda bulunan 6zel egitim ihtiyact olan 6grenci sayis1 ve sosyal bilgiler
ogretmeni norm kadro durumu dikkate alindiginda katilimcalarin DEO’da, bir 6grenci igin
genellikle haftada bir saat sosyal bilgiler dersi verdigi anlasilmaktadir.

Katilimcilarin Ozel Egitime Yonelik Egitim Alma Durumlarina Iligkin Gériisleri
Tablo 5.

Katimailarin Ozel Egitime Yonelik Egitim Alma Durumlar:

Goriigler f %

Egitim almadim 38 76
Hizmetigi egitim aldim 8 16
Universitede egitim aldim 4 8
Toplam 50 100

Katilimcilarin 6zel egitime yonelik egitim alma durumlari Tablo 5'te ele alinmistir. Katilimcilarin
%76’smin (38 katilimar) lisans egitimleri veya mesleki yagantilar siiresince 6zel egitim 6grencilerine
yonelik herhangi bir egitim almadiklari, %16’smin (8 katilimci) hizmetigi egitimi yoluyla, %8’inin (4
katihmci) ise lisans egitimleri sirasinda ozel egitim ogrencilerine yonelik egitim aldiklar
goriilmektedir. Bu noktadan hareketle arastirmaya katilan sosyal bilgiler 6gretmenlerinin biiytik bir
boliimiiniin, 6zel egitim Ogrencilerine nasil egitim verilmesi gerektigine yonelik bilgi sahibi
olmadiklar1 sdylenebilir.

Katilimcilarin 6zel egitim 6grencilerine yonelik egitim alma durumlarma iligkin dikkat gekici bazi
gortislere asagida yer verilmistir.

Semiha: “Okulumuzun dezavantajli bir bolgede olmas1 nedeniyle ¢ok fazla sayida 6zel egitim
Ogrencimiz var. Fakat bugiine kadar ne iiniversitede ne de meslek yasantimda bu c¢ocuklarla ilgili
herhangi bir egitim almadim. Zaman zaman bu durumun eksikligini hissediyorum.” Benzer bir
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goriis belirten Oktay ise: “Gectigimiz yil ilk kez 6zel egitim 6grencisiyle ¢alisma firsat1 buldum. Ne
yapacagimi bilmedigim i¢in okul idaresinden ve rehber 6gretmenlerimizden sik sik yardim aldim.”

Ozel egitim alaninda hizmetigi egitim aldigini sdyleyen Ayse ise: “Meslekte 29. yilimi galistyorum.
Meslegimizin ilk yillarinda kaynastirma, 6zel egitim gibi uygulamalar yoktu. Son yillarda ¢ok fazla
sayida Ozel egitim ihtiyaci olan 6grencimiz oldu. Haliyle bu alanda kendimi yetersiz gordiigiim
zamanlar oldu. Bu aqg kapatabilmek icin de hizmetic¢i egitimlere bagvurdum.” seklinde
goriislerini ifade etmistir.

Lisans egitimi siiresince 6zel egitim alaninda egitim aldigini sdyleyen bir diger katilimer Ilhan ise:
“Lisans doneminde 6zel egitim ve kaynastirma uygulamalar1 dersimiz vardi. Dolayisiyla bunun
avantajini yasadim, yasiyorum.” diyerek diisiincelerini agiklamistir.

“Ozel egitim ve kaynastirma” dersi sosyal bilgiler 6gretmenligi lisans programina Yiiksek Ogretim
Kurumu (YOK) tarafindan 1998 yilinda eklenmistir (Kaymakci, 2012b). Katilimcilarin sadece
%4 tintlin lisans egitimleri siirecinde 6zel egitim alaninda egitim almalari, katilimcailarin biiyiik bir
boliimiintin  1998’den 0Once {iniversiteden mezun olduklarmi gostermektedir. Ayrica bu
aragtirmanin il merkezinde yapiliyor olmasi sehir merkezindeki ogretmenlerin kirsal bolgelere
oranla kidem agisindan daha ilerde olmalariyla iliskilendirilebilir.

Katilimcilarin, DEOE’ye Iliskin Gériisleri
Tablo 6.

Katilimcilarin, DEOE nin Amacina fli§kin Goriigleri

Gortigler f %

Bagimsiz yasam becerilerini gelistirmesi 24 48

Sosyal ve toplumsal uyum becerilerini gelistirmesi 22 44

Dil ve iletisim becerilerini gelistirmesi 4 8
Toplam 50 100

Katilimcailarin %48'i (24 katiimci), DEOE’lerin amacinin 6grencilerin, bagimsiz yasam becerilerini,
%441 ise (22 katilimci) sosyal ve toplumsal uyum becerilerinin gelistirilmesini saglamak oldugunu
diistinmektedirler. Katihmcilarin %8’i (4 katihmcr) ise bu egitimlerin, 6grencilerin dil ve iletisim
becerilerinin gelistirmeyi amagladigini vurgulamistir.

Katilimcilardan bazilar1 DEOE’nin amacina iliskin goriislerini su sekilde ifade etmistir.
Vural: “Ozel egitim ihtiyaci olan 6grencilerin kendi ayaklar {izerinde durabilmeleri igin gereken
bilgi ve beceriler, DEOE sayesinde 6grenciye kazandirilmaktadir.”

Oktay: “Ozel egitim Ogrencileri icin en 6nemli konu, toplumsal kabul ve giindelik yasam
becerilerinin bu 6grencilere kazandirilmasidir.”

Yenal: “Genellikle akranlariyla iletisim kurmakta zorlanan ve g¢ekinen bu dgrencilerin iletigim
becerilerini kazanmasinda DEOE’nin rolii olduk¢a énemlidir.” seklinde goriislerini ifade etmistir.

Bu aragtirmanin katilimcilarmin sosyal bilgiler 6gretmenlerinden olusmas: ve bagimsiz yasam ile
sosyal uyum becerilerinin en saglikli bicimde aktarilabilecegi derslerin hayat bilgisi ve sosyal bilgiler
gibi dersler olmasi (Kartal Sonmez ve digerleri, 2017) nedeniyle ortaya boyle bir sonucun ¢iktigini
sOyleyebiliriz.

Tablo 7.

Katilimcilarin DEOE nin Islevine Yonelik Goriisleri
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Gortligler f %

Yararh 40 80

Yetersiz 5 10

Destek Egitim Odamiz yok 5 10
Toplam 50 100

Aragtirmaya katilan 6gretmenlerin biiyiik bir cogunlugu (%80, 40 katilimci), DEOFE’lerin 6zel egitim
ogrencileri i¢in faydali bir egitim oldugunu ve 6niimiizdeki yillarda da devam ettirilmesi gerektigini
belirtmislerdir. Goriis belirten 6gretmenlerin %10'u ise (5 katihmci), DEOE’lerin mevzuattan
kaynaklanan sikintilar nedeniyle tam anlamiyla uygulanamadigini, DEOE'nin yetersiz kaldigim
ifade etmislerdir. Yine katilimcilarin %10"u (5 katilimci) okullarinda DEO bulunmadigini belirterek,
bu soruya cevap vermemistir.

Bu noktada katilimcilardan biri DEOE'nin islevini su climlelerle dile getirmistir.

Dilek: “DEOE, 6zel egitim dgrencileri igin kesinlikle yararli bir egitim. Imkanimiz olsa da daha
fazla ders yapabilsek.”

Gorkem: “Ogrencinin sinif ortamindan alinarak alaninda uzman olmayan kisiler tarafindan
egitilmeye calisilmasinin yarardan ¢ok zarar getirdigi kanisindayim. Egitimler brans 6gretmenleri
tarafindan degil de 6zel egitim 6gretmenleri tarafindan verilse ¢ok daha yararli olur.” seklinde
goriislerini ifade etmistir.

Katilimailarin biiyiik bir boliimiiniin DEOE’yi faydali bulmalara ragmen, kendilerini yetersiz
hissettikleri ve bu egitimler siiresince zaman zaman problem yasadiklar1 diger temalarda
goriilmektedir.

Kaptan (2019) "Kaynastirma okullarinda 6zel gereksinimli bireylere egitim veren 6gretmenlerin
destek egitim odasinda karsilastiklar1 giigliiklerin belirlenmesi” basglikli arastirmasinda DEO
uygulamalarmin uygunluguna iliskin 6gretmen goriislerine yer verdiginde calismaya katilan 6zel
egitim Ogretmenlerinin yarisindan fazlasi (19; %54) DEO uygulamalarmin eksik ve yetersiz
oldugunu; diger katilimcilar ise (16; %46) yeterli oldugunu belirtmistir.

Tablo 8.

Katilimcilarin DEO’da Yapilan Derslerle Normal Sinif Ortaminda Yapilan Dersler Arasindaki Farkliliklara

Yonelik Goriisleri
Gortigler f %
Bireysel plan 36 72
Yaparak yasayarak 6grenme 9 18
Destek Egitim Odamiz yok 5 10
Toplam 50 100

Aragtirmaya katilan 6gretmenlerin biiyiik bir boliimii (%72, 36 katilimc1), DEO dersleri ile normal
sinif ortaminda yapilan dersler arasindaki en dnemli farkliligin, DEOE’lerde 6grencilerin bireysel
farkliliklarmin dikkate alinarak planlama yapildigini, %181 (9 katilimci) ise DEOE’lerde normal
sinif ortamia gore daha ¢ok yaparak yasayarak O0grenme yontemine agirlik verdiklerini ifade
etmislerdir. Yine 6gretmenlerin %10"u ise (5 katilimci) okullarinda DEO bulunmadigini belirterek
bu soruya cevap vermemistir.

Ozel egitim 6grencilerine uygulanan BEP'lerin ana hedefi adindan da anlasilacag gibi kisiye 6zgii
bir egitim modeli olusturmasidir. Aragtirmaya katilan 6gretmenlerin biiyiik bir boliimiiniin,
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bireysel farkliliklar1 dikkate alarak egitim vermelerinden kasit, 6zel egitim ihtiyaci olan 6grenciler
i¢in uygulanan BEP’lerdir.

Katilimcilardan bazilar1i DEOE ile normal smif ortaminda yapilan egitimleri su sekilde
karsilagtirmislardir.

Cagatay: “Ogrencinin mevcut durumunu dikkate bireysellestirilmis egitim plani hazirliyorum ve
miimkiin oldugunca bu plana sadik kalmaya calistyorum.”

Emine: “Sosyal bilgiler dersi ogretim programinda yer alan toplumsal yasam becerilerini

yasayarak 0gretmeye ¢alistyorum.”

Akcemete’'nin de (2010) belirttigi gibi; DEO’da 6zel gereksinime muhtag¢ ¢ocuklarin bireysel
farkliliklarmi dikkate alinarak, BEP hazirlanir. BEP'lerde bireyin, en az kisitlayici egitim ortami
ilkesinden yola ¢ikilarak, kesin ve net kurallar koymadan, bireysel gereksinimler cercevesinde
yetistirilmesini dngoriiliir.

Tablo 9.

Katilimcilarin DEOE lerin Bagarili veya Basarisiz Yonlerine Iliskin Goriisleri

Gortigler f %
Sosyal ve toplumsal uyum becerilerinin gelismesini sagliyor 18 36
Bagimsiz yasam becerilerini gelistiriyor 14 28
Egitimlere katilan 6grencilerin akranlari tarafindan dislandig1 oluyor 7 14
Veliler ¢ocuklarmin durumunu kabul etmekte zorlaniyorlar 6 12
Destek Egitim Odamiz yok 5 10

Toplam 50 100

Aragtirmaya katilan 6gretmenlerin, DEOE’lerin basarili veya basarisiz olan yonleri hakkindaki
diistinceleri farklilik arz etmektedir. Egitimleri basarili bulanlarin orani %64 (32 katilimcr), basarisiz
bulanlarin orami ise %26’dir (13 katilimci). Katilimcilarin %10u (5 katilimci) okullarinda DEO
olmadig1 i¢in bu konuda goriis belirtmemistir. Goriisleri alinan O6gretmenlerden %36’s1 (18
katihimc1), DEOE’lerin 6grencilerin, sosyal ve toplumsal uyum becerilerini, %28’i (14 katilimci)
bagimsiz yasam becerilerini gelistirdigini belirterek DEOE’lerin bagarili olan yonleri {izerinde
durmuslardir. Bu soruya verilen cevaplarla Tablo 6’da yer alan dordiincii soruya verilen cevaplarin
paralellik gosterdigi goriilmektedir.

DEOE’lerin basarisiz bulunan yonlerine deginen katihimcilarin %12’si (6 katilimci), bu egitimlere
katilan 6grencilerin akranlari tarafindan dislandigini, %14’ (7 katilimar) ise velilerin 6grencilerinin
mevcut durumunu kabullenmek istememelerinin DEOE’lerin bagarisini engelleyen etmenlerden
biri oldugunu ifade etmislerdir. Yine Ogretmenlerin %10'u (5 katiimci) okullarinda DEO
bulunmadigini belirterek bu soruya cevap vermemistir.

Bu konuda katilimcilardan bazilar1 goriislerini su sekilde ifade etmistir.
Hatice: “DEOF’leri basarili buluyorum. Ufak tefek aksakliklar yasasak da bu egitimler en azindan
dgrencinin topluma adapte olmasini, sosyallesmesini sagliyor.”

Havva: “Ogrenciler kendi ayaklari iizerinde durmay1 dgreniyorlar. Ustelik bireysel calistyor,
birebir ilgileniyoruz. Normal siif ortaminda bunu saglamamiz miimkiin degil.”

Esra: “Sorumluluk bilinci gelismedigi icin bir¢ok defa bu 6grencileri dersten aldigimiz oldu. Bu
esnada DEO’da egitim alan 6grencilerin akranlar tarafindan dislandigina sahit oldum.”
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DEOE’lerin basarisim1 olumsuz yonde etkileyen etmenlerden biri de, 6zel gereksinime muhtag
ogrencilerin akranlar tarafindan dislanarak, akran zorbaligma maruz kalmasidir. Aydin Dalga
(2019) yapmis oldugu calismada da benzer bir sonuca ulasilarak, 6zel egitim 6grencilerine akil
hastasi goziiyle bakildigini, 6grencilerin DEO’lara deli odas: adin1 koyduklarini belirtmistir.

Katilimcilardan Okan ise: “DEO igin velilerimizle iletisim kurdugumuzda genellikle olumsuz
tepkilerle karsilasiyoruz. Kendi ifadeleriyle, ¢cocuklarinin damgalanmasindan korkuyorlar.”

Tablo 10.

Sosyal Bilgiler Ogretmenlerinin DEO’da Egitim Alan Ogrencilerle Etkili Iletisim Kurabilmek Icin
Uyguladiklar Yontemlere Iliskin Goriigler

Goriligler f %

Kosulsuz kabul 24 48

Giincel olaylar, goz temasi, dinleme 15 30
Bireysel farkliliklara dikkat 6 12
Destek Egitim Odamiz yok 5 10
Toplam 50 100

Arastirmaya katilan 6gretmenlerin %48’i (24 katilimci), DEO’larda egitim alan 6grencilerle etkili
iletisim kurabilmek i¢in 6grencileri kosulsuz, oldugu gibi kabul etmenin énemine dikkat ¢ekerken,
katilimailarin %30u (15 katilimci) 6grencilere derse daha fazla katilim imkani saglamasi agisindan
giincel olaylardan esinlendiklerini, goz temas1 kurmaya dikkat ettiklerini, 6grenciyi dinlemeye ve
anlamaya onem verdiklerini ifade etmislerdir. Arastirmaya katilanlarin %12’si ise (6 katilimci),
bireysel farkliliklar1 dikkate alarak, bireysel egitim programi hazirladigini belirtmistir.
Katilmcilarin  %10u ise (5 katilimci) okullarinda DEO olmadigi igin bu soruya cevap
veremeyeceklerini ifade etmislerdir.

Katilimcilardan bazilar1 bu konuyla ilgili goriislerini su sekilde ifade etmistir:

Sevim: “Herkes 6zel gereksinimli 6grenci anne ya da babasi olma potansiyeline sahip olabilir.
Dolayisiyla 6grencilerimizi oldugu gibi kabul ederek elimizden geldigince onlara yardimci olmaya
calismaliy1z.” Wiederholt’a (1974) gore de DEO 6gretmeni; isbirligine acik, iletisim becerileri
yliksek, problem ¢6zme becerisi olan, davranis problemleriyle bas edebilen ve 6zel egitim
Ogrencisini kosulsuz kabulle sahiplenip ihtiyaclar1 dogrultusunda egitim veren bir gretmen
olmalidir.

Bir diger katilimc1 Ramazan ise: “Daha ¢ok giinliik yasantilardan 6rnekler veriyorum. Ayrica
derste 6grencime daha ¢ok s6z hakki veriyorum ¢linkii normal sinif ortaminda buna pek firsatimiz
olmuyor.”

Sude: “Ogrencimin sahip oldugu bireysel farkliliklar1 dikkate alarak, iletisimimizi giiglii tutmaya
¢alistyorum.”
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Tablo 11.

Sosyal Bilgiler Ogretmenlerinin DEOE lerin Bagarisinin Artirilmasina Iliskin Goriigleri

Gortgler f %
Ogretmenlere egitim verilmeli 17 34
Ogretmen-aile igbirligi artirilmali 8 16
Goniillii 6gretmenler 7 14
Materyal destegi 6 12

Birebir egitim 4 8

Veli seminerleri 3 6

Destek Egitim Odamiz yok 5 10
Toplam 50 100

Aragtirmaya katilan Ogretmenlerin %34t (17 katilimci), DEO uygulamalarmin basarisiin
artirilmasi i¢in 0gretmenlere egitim verilmesi gerektigini, %16’s1 (8 katilimci) ailelerin 6gretmenlerle
is birligi icinde olmas1 gerektigini, %14’ (7 katilimci) 6gretmenlerin goniilliilitkk esasina gore bu
egitimlere katilmasi gerektigini, %12’si (6 katilimci) DEO’daki materyal sayisimin artirilmasi
gerektigini, %8'i (4 katilimci) ayn1 anda birden fazla 6grenciye egitim verilmesinin basariy1 olumsuz
yonde etkiledigini, %6’s1 (3 katilimci) velilere seminer/ler verilmesinin basariy1 artirabilecegini
belirtmislerdir. Katihmecilarin %10"u (5 katilimcr) ise okullarinda DEO bulunmadig1 gerekgesiyle bu
soruya cevap vermemistir.

Konu hakkinda katilimcilardan bazilar1 goriislerini su sekilde ifade etmistir:

Mustafa: “Daha 6ncede soyledigim gibi bu alanda kendimi yetersiz hissediyorum. Alaninda
uzman kisiler tarafindan verilecek hizmetigi egitim faaliyetleriyle bu agigimi kapatabilecegimi
distiniiyorum.”

Caglarin (2016), “iIlkdgretim kurumlarindaki destek egitim odasi uygulamasma iligkin okul
yoneticileri ve 6gretmenlerin goriislerinin incelenmesi” isimli ¢calismasinda benzer tema tizerinde
ogretmenlerden biri goriislerini su sekilde ifade etmistir: “Ozel egitim gocuklarina destek egitim
odast hizmeti vermek igin 6nce bize destek egitim sart.”

Katilimcilarin  gortisleri incelendiginde DEQO’larin basarisimin  arttirilmasi igin, 6zel egitim
konusunda 6gretmenlere yonelik hizmetigi egitimler verilmesi fikri 6n plana ¢ikmaktadir. Daha
oncede belirtildigi gibi, 6zel egitim ve DEO kapsaminda yapilan bir¢ok ¢alismada (Avramidis ve
Norwich, 2002; Demirezen ve Akhan, 2016; Kargin ve digerleri, 2003; Sarag ve Colak, 2012; Onder,
2007; Tortop ve Dinger, 2016; Yilmaz ve Batu, 2016), benzer sekilde 6gretmen egitiminin yetersizligi
ve Ogretmen egitimine yonelik oneriler yer almaktadir (Opengin, 2018).

Rasim: “Cocuklarinin durumunu kabullenmek istemeyen velilerle zaman zaman problem
yasadigimiz oluyor. Ozellikle egitim-6gretim yili baginda”

Isa: “Zaten 28 saat derse giriyorum, bir de ekstradan DEO’da gérev almak istemiyorum. Bu konuda
goniilstiz oldugum igin motivasyonum diisiiyor.”

Melih: “Ayr1 bir odamiz olmadig1 gibi elimizde yeteri kadar materyalimiz de yok. Bu iki sorun
ortadan kalkarsa ortaya ¢ok daha basarili isler ¢ikarabiliriz diye diisliniiyorum.” seklinde
goriislerini ifade etmistir.

Suna: “DEQO’ya ayni1 anda iki 6grenci alip 40 dakika ders yapiyorum, bireysel farkliliklardan dolay1
zorlandigim oluyor. Birebir egitim yapma sansimiz olsaydi daha basaril islere imza atabilirdik.”
seklinde goriis belirtmistir.

Adem: “Velilerin katkis1 ve destegi olmadiktan sonra yaptigimiz egitimlerin tam olarak hedefine
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ulasacagini sanmiyorum.”

Opengin’in (2018) aragtirmasinda konu edindigi, DEO hizmetinde karsilagilan sorunlara iligkin
bulgular incelendiginse ise; destek egitim odalarinda karsilagilan sorunlar 5 ana kategoride
toplanmistir. Bu kategoriler sirasiyla; planlama, verilen egitim, materyal, tutum ve fiziksel
kosullardan olusmaktadir. S6z konusu arastirmanin bulgulariyla bu ¢alismanin bulgular1 arasinda
planlama, materyal ve tutum agisindan benzerlikler oldugu goriilmektedir.

Tablo 12.

Sosyal Bilgiler Ogretmenlerinin DEOE lere Yonelik Ders Oncesi Hazirlik Durumlarina Iliskin Goriisler

Belirtilen Gortigler f %
Diizeylerine gore etkinlikler 29 58
Farkli materyal ve etkinlikler 9 18

Ozbakim becerilerine yonelik galismalar 7 14
Destek Egitim Odamiz yok 5 10
Toplam 50 100

Katilimailarin %5871 (29 katilimci), DEOE'lere yonelik ders 6ncesi hazirlik olarak 6grenci diizeylerine
uygun etkinlikler hazirladigini, %181 (9 katihmci) planlama asamasinda farkli materyal ve
etkinliklere yer verdigini, %14'ti ise (7 katihmci) Ozbakim becerilerine yonelik calismalar
hazirlamaya daha ¢ok agirlik verdigini belirtmistir. Katilimcilarin %10"u (5 katilimci) ise okullarinda
DEO olmadigin belirterek bu soruya cevap vermemistir. Baz1 katilhmcilarin DEOFElere iligkin ders
oncesi hazirlik durumlarina yonelik goriiglerine asagida yer verilmistir.

Ayse: “Ogrencilerin diizeylerini dikkate alarak, 6gretim programindaki kazanimlardan &grenciye
uygun olanlari olabildigince basite indirerek aktarmaya ¢alistyorum.”

Tunali Erkan da (2018) arastirmasinda, kaynastirma Ogrencilerine yonelik 6gretim igeriginde
diizenleme yapan 6gretmenlerin; basit etkinlikler hazirladigmi, 6gretim programlarini 6grencilere
uygun hale getirdikleri sonucuna ulagilmstir.

Konu hakkinda goriislerini belirten bir baska katilimc1 Meltem ise: “Gorsel ve isitsel materyallere ve
sikca etkinliklere yer veriyorum.”

Bahar: “Sosyal Bilgiler derslerimizde ileri diizeyde 6z bakim ve bagimsiz yasam becerilerine 6nem
vermeye ¢alistyorum.”
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Tablo 13.

Sosyal Bilgiler Ogretmenlerinin DEOE Sirasinda Karsilastiklar: Zorluklara Iliskin Goriisler

Belirtilen Goriigler f %
Ailelerin 6n yargisi 8 16
Goniilsiiz 6grenciler 7 14
Yer, mekan sikintisi 7 14
Gereksiz evrak igleri 6 12
Yonetimsel sorunlar 5 10
Herhangi bir giigliikle karsilasmadim 5 10
Destek Egitim Odamiz yok 5 10
Tanilama problemleri 4 8
Mevzuattan kaynakl1 sorunlar 3 6
Toplam 50 100

Katilimcilarin en farkli cevaplar: verdikleri soru, 6gretmenlerin DEOF’ler sirasinda karsilastiklar:
zorluklara iliskin olanidir. Bu noktadan hareketle egitimler sirasinda 6gretmenlerin ¢ok fazla sorun
yasadiklarmi soyleyebiliriz. Ogretmenlerden %16's1 (8 katilimci) ailelerin bu egitimlere kargi &n
yargili olmasimi, %14’ (7 katilimcr) ise 6grencilerin bazi derslerden alinmak istemedikleri igin
egitimlere goniilsiiz katildiklarini, bu durumunda egitimlerin 6niindeki en biiyiik engellerden biri
oldugunu belirtmislerdir. Yine katihmcilarin %14t (7 katilimci), yer/mekan sikintis1 nedeniyle
zaman zaman farkli mekanlarn kullanmak zorunda kaldiklarini, bu durumun da olumsuzluk
yarattigini, %12’si ise (6 katilimci) gereksiz evrak islerinin kendilerini yordugunu dile getirmistir.
Arastirmaya katilanlarin %10'u (5 katihimci), okul idarelerinin kendilerine yeterince destek
olmadigini, yine %10"u ise (5 katilimc1) DEOF’ler sirasinda herhangi bir sorunla karsilasmadiklar:
belirtmistir. Katilmcilarin  %8’si (4 katilmci) Rehberlik Arastirma Merkezi'nden (RAM)
kaynaklanan tanilama problemleri nedeniyle sorun yasadiklarmi belirtmiglerdir. Yine katilimcilarin
%6's1 (3 katilimc1) Ozel Egitim Hizmetleri yonetmeliginden kaynaklanan kafa karigikliklar:
nedeniyle zorlandiklarini ifade etmistir. Yine katilimcilarm %10u (5 katilimci) okullarinda DEO
olmadigin belirterek bu soruya cevap vermemeyi tercih etmistir.

Bu baglamda katilimcilardan bazilar1 yasadiklar: sorunlari su ctimlelerle dile getirmistir:

Celal: “Veli goriismesi icin aileleri okula cagirdigimizda karsimizda muhatap bulamiyoruz. Ya
utanip okula gelmiyorlar ya da ilgisizler.” seklinde goriis belirtmistir. Caglar (2016), ayn1 konu
hakkinda velilerin DEOE’ye karsi baslangicta tepkili olduklar1 fakat kendilerine yeterli
bilgilendirme yapildiginda bu tepkinin yerini destegin aldigini ifade etmektedir.

Fatma: “Sene basinda yapilan planlama nedeniyle 6grencilerin beden egitimi, gorsel sanatlar gibi
sevdikleri derslerden alinip DEOF lere katildiklari oldu. Ogrencilerin akli haliyle orada kaldig1 igin
goniilsiiz derse katildiklar1 zamanlar oldu.”

Ayse Bahar: “Ayr1 bir DEO'muz olmadig1 icin bazen &gretmenler odasinda bazen rehberlik
servisinde ders yaptigimiz oldu. Bu durum 6zellikle materyal agisindan bizi sikintiya soktu.”

Seref: “O kadar ¢ok evrak doldurmamiz gerekiyor ki yogunluktan dolay1 6zensiz davrandigimiz,
bikkinlik yasadigimiz durumlar oluyor.”

[lkay: “Okul y&netimi DEO agmak zorundayiz diyor ve agiyor, eksiklerimiz ¢ok fazla olmasia
ragmen ilgilenen de olmuyor.”

Adem: “Higbir problem yasamadim. Her sey yolunda gidiyor.”

Salih: “Rehberlik Arastirma Merkezleri tan1 koyarken ailelerin istegini 6n plana aliyor. Hatta bazen
ailenin isteginin tanilamanin 6niine gectigini diistiniiyorum.”
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Sezen: “DEQ’larin dyle bir mevzuati var ki, bu sartlara tam anlamiyla uyan bir DEO bulmaniz
neredeyse imkansiz.”

Zira mevzuat geregi DEO agilmasi, okul rehber 6gretmenleri tarafindan 6zel egitim 6grencisi olan
ailelere, DEOF'ler basta olmak {izere, bilgilendirme ¢alismasi yapilmas: zorunludur. Yine mevzuat
geregi 6grencinin hangi derslerden alinarak DEOElerin yapilabilecegi aciktir. Katihmecilarin verdigi
cevaplar dikkate alindiginda DEOE’lerde yasanan bir¢ok sorunun mevzuatin diizgiin
isletilmemesinden kaynaklandig1 goriilmektedir.

Katilimcilarin, Ailelere Yonelik Calisma Durumlar:
Tablo 14.

Sosyal Bilgiler Ogretmenlerinin DEOE’lerden Yararlanan Ogrencilerin Ailelerine Yénelik Yaptiklar:
Calismalara Iliskin Durumlar

Gortigler f %
Aile/veli goriismesi 36 72
Herhangi bir ¢alisma yok 6 12

Aile katilim ¢alismasi 3 6
Destek Egitim Odamiz yok 5 10
Toplam 50 100

Katilimailarin biiytik bir kismi (%72, 36 katilimci), DEOE’lerden yararlanan 6grencilerin ailelerine
yonelik aile/veli goriismesi yaptiklarini, %12’si ise (6 katilimci) ailelere yonelik herhangi bir ¢calisma
yapmadiklarini, yine katilimcilarin %6’s1 (6 katilimci) aile katihm galismasi yaptiklarini ifade
etmistir. Arastirmaya katilanlarin %10"u ise (5 katilimc1) okullarinda DEO olmadigini igin bu soruya
cevap vermemistir.

Katilimcilarin, 6zel egitim Ogrencilerinin ailelerine yonelik yaptiklar1 ¢alismalara iliskin bazi
goriiglere asagida yer verilmistir.

Enes: “Ogrencinin ailesiyle stk stk gdriisme yaparak, dgrencinin durumu hakkinda ailesini
bilgilendiriyorum.”

Caglar'in (2016) arastirmasina gore, DEO uygulamasinin velilerin istedikleri bir uygulama oldugu
katilimailarin ¢ogunlugunun goriistidiir. Ayni1 zamanda DEOE’ler igin velilerin izninin olmasi
sarttir. Katilimcilarin biiytik bir boliimiiniin velilerle isbirligi igerisinde olmasi DEOE’lerin basarisini
etkileyen en 6nemli unsurlardan biridir.

Sevcan: “Aile ¢alismasini sinuf rehber 6gretmeni ya da okul rehber 6gretmeni yapmali, ben gerek
gormiiyorum.”

Kaptan'in (2019) arastirmasma gore ise; DEO’da egitim veren oOgretmenlerden %54’ aile ile
iletisimlerinin yetersiz oldugunu sonucuna ulagilmistir. Bu duruma sebep olarak da, anne ve
babalarmin is hayatinda olmalar1 nedeniyle egitime ayirdiklar1 zamanin kisith olmasi, ailenin
kiiltiirel seviyeleri nedeniyle egitime ilgisiz davranmalari, ailelerin egitime gereken Onemi
vermemeleri ve Ogretmenlerin yeterince zaman bulamamalar1 gosterilmistir. Ayn1 aragtirmaya
katilan 6gretmenlerin %46’s1 ise aile iletisimini yeterli olarak yorumlamuglardir. Aile ile iletisimde
ogretmen faktorii 6n plana giktifindan, aile unsurunun goz ardi edilemeyecegini ve aileyi de bir
sekilde isin igerisine dahil edeceklerini sdylemislerdir. Ayrica konunun veli boyutu ele alindiginda,
0zel bir cocuga sahip ailelerin ¢ocuklarindaki gelismeleri 6grenmek amaciyla 6gretmenlerle iletisim
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kurmaya Onem verdikleri, iletisim diizeyini ailenin egitime gosterdigi ilgi ve alakanin
belirlediginden bahsetmislerdir.

Katilimcilarin, Hizmetici Egitim Talepleri
Tablo 15.

Sosyal Bilgiler Ogretmenlerinin, DEOE lere Yonelik Bir Hizmetici Egitim Programi Hazirlanmasina Yonelik
Goriis ve Onerileri

Goriigler f %

Kisa ve basit hedefler iceren program 40 80
Biligsel diizey disinda kalan etkinlikler 5 10
Destek Egitim Odamiz yok 5 10
Toplam 50 100

Katilmcilarin, DEOFE’lere yonelik hizmetici egitim planlamasma iligkin goriigleri incelendiginde
arastirmaya katilan 6gretmenlerin %80'i (40 katihmci), kisa ve basit hedefler iceren bir hizmetici
egitim programinin planlanmasmin yararli olacagini ifade ettiklerini goriiyoruz. Arastirmaya
katilan 6gretmenlerin sadece %10™u (5 katilimar) ise; 6zel egitim 6grencilerinin anlamakta zorluk
yasamalar1 nedeniyle biligsel diizey disinda kalan etkinliklerin kendine daha fazla yer buldugu bir
hizmetigi egitim faaliyeti planlanmas1 Onerisinde bulunduklar1 goriilmiistiir. Yine 6gretmenlerin
%10"u ise (5 katilimci) okullarinda DEO olmadigini icin bu soruya cevap vermemistir.

DEOE’lara yonelik nasil bir hizmetici egitim planlanmasi gerektigine iliskin bazi katiimcilarin
goriislerine asagida yer verilmistir.

Riistem: “Olabildigince basit ve kisa hedefler iceren bir hizmetigi egitim programi yapilabilir.”

Sadettin: “Ozel egitim 6grencileri bilissel diizeydeki etkinlikleri anlamakta zorlaniyorlar. Bu
nedenle psiko-motor becerilerin 6n planda oldugu bir hizmetici egitim planlanabilir.”

Tortop ve Dinger de (2016); DEO’larda ¢alisacak 6gretmenlere yonelik planlanacak hizmetigi egitim
faaliyetlerinde; teorik bilgi yerine uygulama doniik etkinlikler yapilmasi, alaninda uzman kisiler
tarafindan Ogretimin nasil tasarlanacagi ve hangi stratejilerin uygulanmasi gerektigine yonelik
egitimler verilmesi, 6zel egitim Ogrencileri i¢in 6gretim materyalinin hazirlanmas: gibi onerilerde
bulunmuslardir.

Sosyal Dbilgiler ogretmenlerin DEO uygulamalarma iliskin deneyimlerinin genel bir
degerlendirilmesi yapildiginda, mevzuat geregi 6zel gereksinime muhtag 6grencilerin bulundugu
okullarda DEO agmak zorunlu olmasina ragmen halen daha DEO agilmayan okullarin var oldugu,
ogretmenlerin biiyiik bir gogunlugunun bu alanla ilgili kendilerini yetersiz ve egitimsiz gormeleri
nedeniyle takviye niteliginde hizmetici egitime ihtiya¢ duyduklar1 ve bir¢ok sorun yasanmasina
ragmen yine de DEOE’leri yararli bulduklar1 sonucu ortaya ¢ikmaktadir. Yine O6gretmenlerin
bireysel farkhiliklar1 dikkate alarak, BEP’ler vasitasiyla sosyal bilgiler dersi 6gretim programim
O0grenciye uygun hale getirdikleri, bu programlarda en ¢ok toplumsal uyum ve sosyal yasam
becerilerine yer verdiklerini, 6zel egitim ihtiyac1 olan 6grencilerinin aileleriyle is birligi yapmaya
0zen gosterdikleri goriilmektedir. DEOE’ler sirasinda en ¢ok karsilasilan zorluklar ise ailelerin bu
egitimlere kars1 on yargili davranmalari, 6grencilerin goniilsiiz katim saglamalari, mekansal
problemler, gereksiz evrak isleri, yOnetimsel problemler, tamilama ve mevzuattan kaynakli
problemler olarak siralanabilir.
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Tartisma, Sonug ve Oneriler

DEO uygulamalarma iligkin sosyal bilgiler O6gretmenlerinin deneyimlerini ortaya koymay:
amaglayan bu arastirma, 6zel egitim ihtiyaci olan bireylerin bulundugu okullarda yapilmasina ve
mevzuat geregi bu okullarda DEO agilmas: zorunlu olmasina ragmen, halen daha bazi okullarda
DEO olmadig1 saptanmistir. Katiimcilarin DEO’da genellikle haftanin bir giinii bir 6grenciye bir
saat egitim verdikleri goriilmiistiir. Aydin (2015) tarafindan gergeklestirilen ¢alismada DEO’larda
haftalik ders saatlerini yetersiz oldugu sonucuna ulasilmistir. Biiyiik bir boliimiiniin ise (%76) 6zel
egitim Ogrencilerine yonelik herhangi bir egitim almadiklar1 belirlenmistir. Katilimcilarin sosyal
bilgiler 6gretmeni olmasi ve %70’inin DEQ’larda gorev almasi, MEB Ozel Ogretim Kurumlar1 Genel
Miidiirliigii'niin yaymlamis oldugu, Ozel egitim ve rehabilitasyon merkezi zihinsel engelli bireyler
destek egitim programinda yer alan Tiirk¢e, Matematik ve Sosyal Bilgiler modiillerinin, 6grencilerin
ihtiya¢ duyduklan giinlilk yasam becerilerini kazandirmada ©6n planda oldugu gorisiinii
desteklemektedir (MEB, 2013).

Katilimcilarin DEOFE’lerin amacina iliskin goriisleri incelendiginde, bu egitimlerin amacinin
bagimsiz yasam, sosyal ve toplumsal uyum ve dil/iletisim becerilerini gelistirmek gibi fikirlerinin
one ¢iktigr goriilmiistiir. Katihmcilarin biiytik bir boliimii (%80) DEOFE’leri yararli bulmaktadir.
Kaptan (2019) tarafindan gergeklestirilen ¢alismada 6gretmenlerin DEOFE’lerini yararl buldugu ve
bu tiir egitimlerin devam etmesini istedikleri sonucu bulunmustur. Konu alanina iligkin yapilan
farkli uluslararasi ¢alismalarda da benzer sonuglara ulasildig: tespit edilmistir (Gubbels ve digerleri,
2014; Yang ve digerlerleri, 2012).

DEO’da yapilan derslerle normal smif ortaminda yapilan dersler arasindaki farkliliklara iligkin
goriisler incelendiginde, DEO’larda bireysel farkliliklara dikkat edildigi goriisii on plana
cikmaktadir. DEOFE lerin basarili veya basarisiz yonleri ele alindiginda ise katiimcilarin biiyiik bir
boliimii (%64) DEOE’lerin basarili yonlerini 6n plana ¢ikararak, sosyal ve toplumsal uyum
becerilerinin yanisira, bagimsiz yasam becerilerinin de gelismesini sagladigini belirtmislerdir.
DEOE’lerin bagarisiz yonlerine dikkat ¢ceken katilimcr grubu ise bu egitimlere katilan 6grencilerin
akranlar1 tarafindan dislandigini, bazi velilerin de ¢ocuklarinin durumunu kabullenmek
istemediklerinin altimi ¢izmistir.

Katilmcilarin DEO’larda etkili iletisim kurabilmek i¢in uyguladiklar: yontemler arasinda 6grenciyi
kosulsuz kabul, giincel olaylardan esinlenme, bireysel farkliliklara dikkat etme gibi unsurlar
bulunmaktadir. DEOFE’lerin basarisinin artirilmasi icin katilimeilar, 6gretmen egitimini, 6gretmen-
aile isbirliginin artirilmasini, 6gretmenlerde goniilliilitk esas1 aranmasin1 ve materyal sayisinin
artirilmasi gibi Onerilerde bulunmuslardir. Ayrica egitimin bireysel olmasinin ve veli seminerlerinin
DEOF'lerin basarin artiran diger unsurlar oldugu sonucuna ulasilmistir.

Katilimcilarin DEOF’lere yonelik ders dncesi hazirlik durumlarma iligskin gortisleri incelendiginde,
ogrencilerin diizeylerine gore etkinlikler hazirlandigini, farkli materyal ve etkinliklerin yanisira
0zbakim becerilerine yonelik calismalara agirlik verdikleri saptanan bulgular arasindadir.

Katilimcilarin, DEOFler sirasinda karsilastiklar: zorluklara iliskin goriisler incelendiginde ¢ok fazla
soruna vurgu yapildigy, ailelerin 6n yargili olmasinin, 6grencilerin goniilsiiz davranmasinin, yer ve
mekan problemlerinin, gereksiz evrak islerinin, tanilama problemlerinin, okul idaresinden ve
mevzuattan kaynakli sorunlarin olduguna vurgu yapilmistir. Katilimcilarin biiyiik bir boliimii
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(%78) ozel egitim ihtiyaci olan Ogrencilerin velilerine yonelik aile goriismesi veya aile katilim
calismas: yaptiklarmi, %12’lik kismu ise ailelere yonelik herhangi bir ¢alisma yapmadiklarini ifade
etmislerdir.

DEOElere yonelik bir hizmetigi egitim uygulamasinin planlanmasinda, kisa ve basit hedefler iceren
bir program hazirlanmasi fikri, katilmecilarin %80’i tarafindan belirtilmistir. Bilissel diizey disinda
kalan etkinliklere yer verilmesi goriisii ise %10’luk katiimcr grubu tarafindan belirtilen bir diger
goristiir. Aragtirmaya katilan katilimalarin yine %10’luk dilimi, DEO’lar1 olmadig igin bu soruya
da cevap vermemeyi tercih etmistir.

Oztiirk ve Akdal (2022) tarafindan gerceklestirilen calismada, sosyal bilgiler 6gretmenlerinin 6zel
gereksinimli ¢ocuklara sosyal bilgiler dersinin 6gretimi siirecinde ¢ok fazla zaman ayiramadiklari,
cocuklarin soyut kavramlari anlamalarmnin ¢ok zor oldugu, dersin soyut olmasi nedeniyle
zorlandiklar1 6gretmenlerin zaman zaman zorlandiklar1 saptanmigtir.

Ucgler ve Yikmus (2021) tarafindan gerceklestirilen bir diger calismada, 6gretmenlerin ¢ogunlugunun
kaynastirma uygulamalar1 ve Ogretimsel uyarlamalar konusunda herhangi bir egitim almamuis
olduklari, bu nedenle Ogretimsel uyarlama yapma konusunda bilgi eksikliginden kaynakh
problemler yasadiklar: sonucuna ulagilmistir.

Tunali Erkan (2018) tarafindan gergeklestirilen galismada ise, mevzuatta yer alan baz: kriterlerin
DEO agilmasini zorlagtirdigl; DEO kapsaminda ders vermekte olan 6gretmenlerin kendilerini bu
alanda yetersiz hissettiklerine, materyal, yer ve donamim anlamindaki eksikliklere vurgu
yapilmistir. DEO uygulamalarinin 6grencilerin mesleki egitim ve kiiltiirel agidan ihtiyaglarim
kargilamada yetersiz kalmasina ragmen, Ogrencilere gerek bireysel ve sosyal yonden gerekse
akademik agidan bir takim katkilar sagladigi sonucuna ulasilmistir. Caglar (2016) tarafindan
gerceklestirilen bir diger ¢alismada, DEO uygulamasinin 6grencilerin ¢ok yonlii gelisimine katki
sagladig1 fakat s6z konusu uygulamalarmin mevzuatta belirtilen haliyle yapilmadigi, okullarin
mekan ve materyal agisindan yetersiz oldugu, DEO kapsaminda ders vermekte olan 6gretmenlerin
hizmet oncesi veya hizmet ici egitim almadig1 saptanmistir. Demirezen ve Akhan’in (2016) yaptig:
arastirma sosyal bilgiler 6gretmenlerinin 6zel egitim alaminda istedikleri diizeyde performans
sergileyemediklerini gostermektedir. Tortop ve Dinger (2016) tarafindan yiiriitiilen arastirmada ise,
ogretmenlerin daha kaliteli hizmeti¢i egitim arzusunda olduklari, mevcut hizmetici egitim
uygulamalarimi yetersiz gordiikleri, destek egitim odalarinin materyal agisindan desteklenmesi
gerektigi, Ogretim ortamlarinin yetersiz oldugunu, ebeveynlerle sorun yasamadiklarimi ve
ebeveynleri bu uygulamay: desteklediklerini ve memnun olduklarini, yonetimsel destek
gordiiklerini ifade ettikleri goriilmektedir. Yilmaz ve Batu'nun (2016) arastirmasinda ozel
gereksinimli 6grencilerin egitiminde en ¢ok yasanan sorunlarin, egitsel degerlendirme, tanilama ve
yerlestirmede problemlerin oldugu, siire¢ igerisindeki kisilerin yeterince bilgilendirilmemesi,
velilerin ¢ocuklarinin 6zel durumlarini kabul etmemeleri, normal gelisim gosteren 6grencilerin 6zel
gereksinimli Ogrencilere karst olumsuz tutum ve davranislar sergilemeleri {izerinde
yogunlasilmaktadir. Akay ve digerleri (2014) tarafindan gergeklestirilen diger bir ¢alismada ise
benzer bulgulara ulasilmis, DEO uygulamalarindan faydalanan Ogrencilerde kayda deger
ilerlemeler yasandigi, 6grencilerin ozellikle akademik, sosyal ve iletisimsel becerilerde gelisme
gosterdikleri tespit edilmistir. Sara¢ ve Colak’in (2012) birlikte yiiriittiigii calismada kaynastirma
uygulamalarin uygun olmayan fiziksel sartlarda gergeklestirildigi, 6gretmenlerinin sorunlarin
¢Ozlimii noktasinda okuldaki diger personelden yardim almasina karsin yapilan yardimlarimn yeterli
olmadig1 belirlenmistir. Yine arastirma bulgular1 dikkate alindiginda, basta 6gretmenler olmak

980



Destek Egitim Odas1 Uygulamalarna iligkin Sosyal Bilgiler Ogretmenlerinin Deneyimleri

iizere tiim okul personelinin 0zel egitim uygulamalar1 konusunda bilin¢lendirilmesi gerektigine
vurgu yapilmustir. Onder (2007) tarafindan yluriitiillen ¢alismada, kaynastirma uygulamalarimi
yliriiten 6gretmenlerin tamaminin 6zel egitim ile ilgili herhangi bir programa katilmadigi, sadece 10
O0gretmenin kaynastirma uygulamalar1 hakkinda olumlu goriis bildirirken geri kalan 19 6gretmen
kaynastirma uygulamalar1 hakkinda olumsuz goriis bildirdigi saptanmistir. Ogretmenlerin 17si
smifta 6zel gereksinimli 6grenci igin uyarlama yapmadiklarini belirtirken geri kalan 12 6gretmende
ders esnasinda kiigiik degisikliklere gittiklerini ifade etmistir. Ogretmenlerin biiyiik bir boliimii 6zel
gereksinimli 6grenci icin ek 6gretim amacglari belirlemeyip sadece derslerde daha basit konulara yer
verdiklerini belirtmiglerdir. Ogretmenlerin tamami akademik konularin disinda da 6zel
gereksinimli bireyler icin giinliik yasam, okul yasami, toplumsal yasam gibi islevsel yasam
becerilerine yer verdiklerini ifade etmiglerdir. Kargimn ve digerleri (2003) tarafindan yiiriitiilen
aragtirmada, Tirkiye’de 6zel egitim alaninda bir¢cok sorun oldugu, 6gretmenlerin, velilerin ve
yoneticilerin bu tiir egitimler hakkindaki bilgilerinin yetersiz, mekan ve materyal imkanlarmin
kisith oldugu sonucuna ulagilmaistir.

Calisma sonuglarimizin yukaridaki ¢alisma sonuglari ile uyum iginde oldugu, bulgularin biiytik bir
kisminin calismamizla paralellik gosterdigi goriilmektedir. Calismamizin sosyal bilgiler
O0gretmenleriyle yapiliyor olmasi, arastirmaya 6zgiin bir deger katmaktadir.

Arastirma sonuglarina dayali olarak su onerilerde bulunulabilir:

e Ogretmenlere, 6zel egitim uygulamalart ve DEOE’ye yonelik, hizmeti¢i egitimler
diizenlenmelidir. Bu egitimlerde 6zel gereksinimli 6grencilerin egitimlerinde kullanilan,
farkli yontem ve tekniklere yer verilmelidir. Bu tiir egitimler verilmesinin, 6zel egitim ve
DEO uygulamalara ait mevcut ogretmen goriislerini degistirip degistirmeyeceginin
belirlenebilir.

¢ Arastirmanin baglangicinda aragtirmaya katilacak olan 6gretmenlerin belirlenmesi sirasinda
yapilan 6n hazirliklar, mevzuatta zorunlu olmasina ragmen il genelindeki baz1 okullarda
DEO uygulamasmin olmadig1 gercegini giin yiiziine c¢ikarmustir. Arastirmaya katilan
ogretmenlerin calistiklar1 tiim okullarda 6zel egitim Ogrencisi olmasma ragmen, DEO
uygulamasinin baglatilamamis olma nedenleri ele alinarak farkli bir ¢alisma konusu olarak
arastirmacilara onerilebilir.

e Ogzel egitim, kaynastirma ve DEO uygulamasi yapilan okullarda, goriismeden farkli veri
toplama teknikleri kullanilarak bu uygulamalarin degerlendirilmesi 6nerilebilir.

¢ Okullarin fiziki ortamlari, materyal durumlar1 ve smif mevcutlar1 6zel egitim
uygulamalarma uygun sekilde diizenlenmeli ve Ogretmenlere destek hizmetler
saglanmalidir.

e Ogretim programlar1 ve materyaller DEOFE'leri destekleyecek nitelikte olmalidir.
e [Egitim fakiiltelerinde 6zel egitim ve kaynastirma egitimi derslerinin sayis artirilmalidar.

*  Ozel egitim uygulamalariyla ilgili merkezi ve yerel diizeyde hizmet ici egitim faaliyetlerinin
sayist artirilmalidir.
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* Mevzuatta yer aldig: sekliyle 6zel egitim 6grencilerine sunulan destek egitim hizmetlerinin
verimli olmas: icin 6zel egitim ogrencilerinin bulundugu her okulda DEO egitim odas1
acilmalidir.

Etik Kurul Onay1: Tokat Gaziosmanpasa Universitesi Sosyal ve Beseri Bilimler Arastirmalar Etik Kuruluy,
04.04.2022, Karar No: 01-18.

Arastirmacilarin Katki Orani: Calismanin birinci yazari, yari yapilandirilmig goriisme formlariyla veri
toplamus, ikinci ve {iclincii yazar alanyazin taramasi ve verilerin yorumlanmasin saglamistir.

Catisma Beyani: Yazarlar potansiyel bir ¢ikar catismasi olmadigini beyan ederler.
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