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Uzaktan Egitimde MS Teams Kullamimina Iliskin Akademisyen Gorviisleri: Bir
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Teknolojik gelismelerle birlikte hayatimizin temel pargalarindan biri olan uzaktan egitim, adindan sz
ettirmeye basladigi ilk giinlerden bu giine egitim teknolojileri alaninda ilgi ¢eken bir konu olmustur. Yer
ve zamandan bagimsiz olmasinin yani sira es zamanli ve farkli zaman seceneklerinin bulunmasi 6zellikle
yliksekogretimde uzaktan egitimi daha cazip hale getirmistir. Uzaktan egitimin etkin bir sekilde devam
edebilmesi, 6grenme materyallerinin kalitesinin ve kalicilifinin artirilabilmesi i¢in 6grenme yonetim
sistemlerine ihtiya¢ duyulmaktadir. Bu ¢alismada yiiksekdgretimde uzaktan egitimde siklikla kullanilan
O6grenme yoOnetim sistemlerine iliskin &gretim elemanlarmin goriisleri alinmistir. Nitel c¢alisma
yontemlerinden durum c¢aligmasmin tercih edildigi ¢alismaya dokuz akademisyen katilmistir. Calisma
verileri, katilimeilarla yiiz yiize yapilan gériismeler ve bu goriismelerde kullanilan yari1 yapilandirilmis
goriisme formu araciligiyla toplanmistir. Elde edilen verilere igerik analizi uygulanarak cevaplar
gruplandirilmis; temalar ve alt temalar elde edilmistir. Calisma bulgulari incelendiginde katilimcilarin

verdikleri cevaplarin ii¢ tema altinda toplandig1 goriilmiistiir. Bu temalar 6grenme yonetim sistemine iligkin
“sorunlar”, “fayda ve avantajlar” ve “beklentiler ve ¢éziimler” olarak adlandirilmistir.
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Abstract

Distance education, which is one of the basic parts of our lives with technological developments, has been
an interesting subject in the field of educational technologies since the first days it started to make a name
for itself. In addition to being independent from place and time, the availability of simultaneous and
different time options has made distance education more attractive, especially in higher education. Learning
management systems (LMSs) are needed in order for distance education to continue effectively and to
increase the quality and permanence of learning materials. In this study, the opinions of the instructors
regarding the learning management systems, which are frequently used in distance education in higher
education, were taken. Nine academicians participated in the study, in which case study was preferred as
one of the qualitative study methods. The study data were collected through face-to-face interviews with
the participants and the semi-structured interview form used in these interviews. By applying content
analysis to the obtained data, the answers were grouped; themes and sub-themes were obtained. When the
study findings were examined, it was seen that the answers given by the participants were grouped under
three themes. These themes were named as “problems”, “benefits and advantages” and “expectations and
solutions” regarding the learning management system.
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Introduction

The rapid developments in the field of technology in the last 20 years have deeply affected
many sectors. It can be said that the widespread use of the Internet and the increase in innovations
in web technologies have a large share in this effect. Undoubtedly, the education sector has also
taken its share from these developments, and the importance of obtaining information and making
learning activities more efficient with the effective use of information technologies has become
evident. The diversification of the tools introduced in the field of educational technology, which
is a system that enables the design of effective learning environments, solving the problems that
arise in these environments, and increasing the permanence and quality of learning objects, has
drawn attention to innovative methods rather than traditional methods in education (Altiparmak
et al., 2011). Within the scope of these innovative methods, solutions such as distance education
and e-learning have been put forward for individuals who are faced with situations such as
economic problems and physical impossibilities (Ozonur et al., 2019).

With the rapid development of IT infrastructures in the 2000s, it is possible to say that
many educational institutions have increased their interest in distance education (Cavusoglu,
2013). In addition, the opening of distance education centers in many higher education institutions
is a natural result of this interest (Kiling, 2017). Today, distance education, which enables the
activities of students and instructors to be carried out with information technologies and mail tools
regardless of time and place, can be defined as one or more tools are used to deliver educational
content to students and a regular interaction between the teacher and the student is provided
synchronously and asynchronously (Isman, 2008; Seaman et al., 2018).

With today's technologies used in distance education, teaching has shifted to virtual
environments, expressions such as “virtual school” have entered our literature, and thus the
concept of “e-learning” has been introduced. E-learning, which is basically a distance education,
includes wide area networks such as the Internet, especially computers, Internet services,
telecommunication tools such as radio and television, broadcasting tools such as satellites used in
the transmission of images and sounds. Coldeway (1986) mentioned 4 different approaches to e-
learning, different from traditional teaching techniques, these approaches and the technologies
used are shown in Figure 1 (Giilbahar, 2009):

a) Same time — Same place

b) Different time — Same place

c) Same time — Different place

d) Different time — Different place

Figure 1. E-Learning Approaches
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(Giilbahar, 2009)

It can be said that educational institutions have started to integrate the most appropriate
hardware and software technologies into their teaching processes in order to get the most out of
these e-learning environments and to achieve success in this type of education. As a result of this
integration, institutions need educational software under the title of learning management system
in order to function in subjects such as the management of educational content, monitoring of
instructors and students, and individualization of the learning process (Ozonur et al., 2019).
Learning management systems help instructors and students to discuss course content by sending
each other, to take care of students' learning processes, and to manage learning activities in an
online environment (Falvo & Johnson, 2007). Of course, the biggest advantage of a learning
management system is to provide an environment where learning activities can take place
regardless of time and place (Epping, 2010). Based on these functions and advantages, the
learning management system is the infrastructure that sets and evaluates individual and
institutional learning goals, monitors the progress of instructors and students in line with these
goals, and undertakes the task of collecting and presenting data in order to fully control the
education-training process of an organization (Szabo, 2002).

Learning management systems need a set of tools integrated into them in order to achieve
the above-mentioned goals. All of these tools can be found in a learning management system or
some of the tools can be included depending on the functionality of the software. Llamas-Nistal
et al. (2010) listed the tools that can be found in a learning management system as follows:

a) Course content distribution j) Calendar
b) Email communication K) FAQ
c) Assignment distribution ) Wiki
and follow-up m) Blog
d) Discussion environments n) Glossary
e) Evaluation 0) Video Conferencing
f) Self-evaluation p) Notebook
g) Survey q) Learner portfolio
h) Group work r) Learner monitoring

i) Instant messaging

When the literature is examined, it is seen that many studies have been done on learning
management systems. According to the study by Emelyanova and Voronina (2014), the efficient
and effective use of learning management systems depends on the way the instructors and students
accept and perceive the systems used. In another study examining student satisfaction on learning
management systems, Naveh et al. (2010) revealed that there is a statistically low-level significant
relationship between the use of learning management system and satisfaction. In addition, studies
comparing the feature-based advantages and disadvantages of different learning management
systems in terms of usability by stakeholders have also contributed to the literature (Lonn et al.,
2011; Yapici & Akbayin, 2012). In addition to these studies, the effects of learning management
systems on students' academic success were also examined, and it was concluded that students
became more advantageous academically in the courses in which the learning management
system was used (Han & Shin, 2016; Sezer & Korucu, 2019; Saygili & Cetin, 2021).

As it can be understood from the studies mentioned above, it has been observed that
learning management systems focus on the satisfaction dimension, the effect on academic
achievement and a limited amount of usability dimension in the literature. In addition, the fact
that the studies mostly center the student can be shown as another limitation. As we will
remember from its definition, learning management systems are software that provide
interaction between the instructor and the students. For this reason, it is important to examine
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the learning management systems from the perspective of instructors, who are another main
user.

In the light of the above information, the aim of this study is to reveal the problems,
benefits and expectations of academicians from a learning management system from the
perspective of academics. Within the scope of this purpose, the following questions formed the
basis of the research:

1. What are the problems experienced by academics regarding a learning
management system they use?
2. What are the academic views on the benefits of your learning management
system?
3. What are the expectations of academics from a learning management system in
general?
1. Method

According to Yin (2011), we need qualitative research to understand real-life events.
Because qualitative research allows investigating how different people think under different
conditions in daily life by directly participating in the contextual richness of real life. For this
reason, in this study, the views of academicians on the use of distance education learning
management systems, which have become a daily routine in their working life, have been tried to
be revealed by qualitative methods. The reason why the case study is preferred in qualitative
research designs in the study is that in this type of design, researchers can collect detailed data
about a situation and conduct an in-depth analysis (Stake, 1995). Due to the fact that the study is
being carried out at Akdeniz University and the choice of Akdeniz University as the learning
management system is Microsoft (MS) Teams, only MS Teams have been examined within the
scope of the study. As it is known, MS Teams is a cloud-based application that allows interaction
with other MS applications, file sharing and organizing audio and video meetings. Although this
application is not intended to be an LMS and does not have all the features of an LMS, it is seen
that MS Teams is used as an LMS with other applications and especially Office 365 support to
the MS family (Laquindanum, 2022). For this reason, this study examines LMS views on the use
of MS Teams and from this section onwards, the term LMS is used for MS Teams and its related
applications. Thus, with the prepared semi-structured interview form, it is aimed to generalize
the answers to other learning management systems analytically.

1.1. Publication Ethics Statement

Ethics committee approval was obtained for this study with the decision of Akdeniz
University Social and Human Sciences Scientific Research and Publication Ethics Committee,
dated 01.03.2021, and numbered 95.

1.2. Participants

Participants were selected with easily accessible case sampling, one of the purposive
sampling methods used in qualitative research (Patton, 1987). The participants of the study are
nine academicians working at Akdeniz University in the spring semester of 2020-2021. The
demographic information of the participants is presented in Table 1. As can be seen in Table 1,
the participants were coded without giving their names for confidentiality reasons.

Table 1. Demographic information of the participants

Code Title Department Seniority
A Prof. Marketing 21
B Assoc. Prof. Marketing 16
C Assoc. Prof. Management Information Systems 15
D Assoc. Prof. Educational Sciences 12
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E Assoc. Prof. Management Information Systems 12
F Assist. Prof. Insurance 14
G Assist. Prof. Sports Management 6
H Assist. Prof. Finance and Banking 4
I Assist. Prof. Educational Sciences 4

1.3. Data Collection Tool

Semi-structured interview forms were used as a data collection tool in the study. Before
starting the interviews, the participants were informed about the study. While preparing the
interview form, the literature was meticulously scanned (Almarashdeh, 2016; Chung et al., 2013;
Nurakun Kyzy et al., 2018; Tagoe & Cole, 2020); past studies were examined and care was taken
to examine the issues experienced by the academicians but not mentioned in depth.

1.4. Data Analysis

The answers to the open-ended questions in the interviews conducted on a voluntary basis
were recorded with the consent of the participants and then transcribed. Content analysis was
applied to the obtained transcripts with the NVIVO 10.0 package program, and the themes related
to the research questions and sub-themes of these themes were revealed with the coding made as
a result of the content analysis. While these themes and sub-themes were included in the findings
section, these sub-themes were tried to be explained with the opinions of the participants.

2. Findings

The findings of the study consist of the themes and sub-themes obtained as a result of the
content analysis. Accordingly, it was seen that the findings were gathered under three themes
“Problems”, “Benefits and Advantages” and “Expectations and Solutions”. It was observed that
the academicians mostly gave answers to the sub-themes of “environment and interface” and
“evaluation system” of the learning management system under the theme of “Problems”.

2.1. Theme 1: Problems

The distribution of the answers and sub-themes for the “Problems” theme is given in
Table 2. Under this theme, both the problems experienced by the academicians during the use of
the learning management system and the environmental problems are included.

Table 2. Sub-themes of the “Problems” theme.

Sub-theme A B C D E F G H | n %
Environmentand Interface v v v v A N A v 8 889
Evaluation system N \ N oA 6 66,7
Course content v W \ \ v 5 556
Authorization and v NN v 4 444

Monitoring

Export V \ 2 222
Privacy v 1 111

When Table 2 is examined, the “environment and interface” sub-theme (eight
participants, 88.9%) and the “evaluation system” sub-theme (Six participants, 66.7%) were
reported as the highest problem, respectively, “course content”, “authorization and monitoring”,
“export” and “privacy” were followed by sub-themes. Some of the participant views on the sub-

theme “Environment and interface” are as follows:

“I had problems such as not being able to understand both when two people were
speaking at the same time because all sounds came from the same source” (Al, 1).

“Among the issues, I can point out that students are not able to enter the discussion from
the main screen.” (B1, 1)
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“I can cite the problems as the absence of a time counter-like structure in the system. It
is a handicap that the duration information is not kept from the moment the recording
starts.” (Cl1, 1)

“The main issue I'm facing may be the lack of participation in the Teams platform. I think
that a full learning environment cannot be provided because students do not have to
attend classes due to pandemic conditions and can watch the course recordings later. ”
(D1, 1)

“Because Teams is an international software that has attracted great attention and is
widely used by both businesses and schools during the pandemic process, the application
crashed from time to time and I had access problems.” (El, 1)

Some of the views of the participants regarding the “Evaluation system” sub-theme
mentioned by six participants are as follows:

“With exam security, we could only use the “mix questions and options” feature in the
created question form. That was the second biggest downside for me.” (B1, 2)

“There are great difficulties in the exam system, especially when transferring
mathematical questions to the system, and the inability to use mathematical expressions
in the choices is another problem.” (Cl, 2)

“The fact that there is no obligation to open the camera/microphone during the exams
provides the opportunity to copy.” (G1, 2)

“I find it problematic as an exam platform. It is impossible on this platform to conduct
the exams in a fair environment and in accordance with their purpose.” (H1, 2)

Five participants expressed their opinions on the “course content” theme, which is another
sub-theme. Some of the opinions are;

i3]

“I think the biggest problem is that the course recordings are deleted within a few weeks.
(B1,3)

“Within the scope of the license agreement, your access to the synchronous lecture video
recordings in the system is limited to 20 days. This creates pressure on the instructor to
download the lecture recording and upload it to the files section. In addition, since the
files uploaded by the teacher can be deleted and changed by the students, it becomes
necessary to constantly check the files.” (E1, 3)

“When you finish the course recording, you cannot transfer the files with a click of a
button, some action is required” (11, 3)

Four participants expressed their opinions on the sub-theme of “authorization and
monitoring”. Some of these views are as follows:

“The reporting area of the system is quite limited. Detailed movement records of teachers
and students cannot be obtained completely.” (D1, 4)

“In the usage part, for example, as a teacher, I can mute all the participants, but I cannot
unmute the student | want to speak to, or I cannot turn them back on myself as | have
muted all the participants.” (E1, 4)

“I think that we do not have a chance to know when students do not participate in the
course activities for a full time, or when they enter and exit for a short time. | would like
to see which student and how many minutes are left in that lesson in a report about
attendance.” (G1, 4)

One of the views expressed by two Participants in the sub-theme “Export™:
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“The fact that the grades created at the end of the exam cannot be transferred to the
student information system, which I know is not a disadvantage of the system, but it can
be shown as a problem that it does not give confidence even when transferring to Excel”
(C1,5)

One participant commented on the “Privacy” sub-theme:

“Also, data security issues such as privacy, digital privacy, and protection of my personal
data always remain a mystery.” (El, 6)

When the findings related to the “Problems” theme are analyzed, it is seen that the
majority of the participants complained about the LMS environment and interface used. Among
the reasons for this may be the fact that the main purpose of the system used as an LMS is not an
LMS. It is possible to understand this immediately from the second sub-theme. Because it is seen
from the second sub-theme that a significant part of the participants are uncomfortable with the
evaluation system. The lack of adequate security for online exams is also a major problem. When
we look at the views on the sub-theme, exam security is one of the most important features that
should be included in a good LMS, followed by having an exam system that allows different
question types.

2.2. Theme 2: Benefits and Advantages

The second theme focuses on the benefits and advantages of learning management
systems from the perspective of academics. When the answers given by the participants under the
“Benefits and Advantages” theme were examined, it was seen that this theme was gathered under
six sub-themes. The sub-themes of the theme are presented in Table 3.

Table 3. Sub-themes of “Benefits and Advantages” theme

Sub-Theme A B C D E F G H | n %
User-friendly interface N N N 3 333
Increased interaction Y 3 333
Evaluation v W 2 222
Rapid data sharing \ \ 2 222
Integration possibility \ 2 222
Continuous education v 10111

Three participants expressed their opinions on the sub-theme “User-friendly interface”.
Some of these views are as follows:

“The simplicity of the user interface is an important advantage.” (B2, 1)

“Easy to use, user-friendly interface, easy to navigate the application and access to the
lessons...” (D2, 1)

“As my experience in LMS usage increases, 1 discover new features of the application.
Although I thought it was a complex system at first when | started using it, as | got used
to the interface, | started to think that it was user-friendly. Its user-friendliness seems to
be an advantage.” (F2, 1)

33.3% of the participants (three participants) expressed opinions that fall under the title
of “increased interaction” under the theme of benefits and advantages:

“The most important advantage of the learning management system is that it does not
compare with any problem in bringing students and teachers together in the same
environment at a time when the whole world is teaching online during the pandemic
process. With the help of camera and microphone, it brought together learners and
teachers on the same platform with the least mistakes.” (A2, 2)
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“I see it as an important benefit that it offers the opportunity to attend classes for a large
class size of up to 200 students.” (E2, 2)

Two participants commented on the “evaluation” sub-theme, similar to the previous
theme:

“The exam system, on the other hand, was advantageous in that it instantly turned into
grades, if we did not take into account the terrible time loss in the preparation process.”

(C2,3)

“...we cannot ignore the fact that the platform offers solutions in exam management
issues.” (D2, 3)

Again, it was seen that the opinions expressed by two of the participants were gathered
under the sub-theme of “Rapid data sharing”:

“We have the ability to quickly share data on the computer” (42, 4)

“...I can say as a benefit that it enables synchronous lessons with video and audio, screen
plus document plus presentation plus video and similar sharing in the distance education
process” (E2, 4)

When the opinions in the second theme are analyzed, it is seen that the sub-themes have
approximately equal importance. Although at first glance it may seem like a contradictory answer
to the first theme, the emphasis on the ease of use of the user interface in this theme also varies
according to the point of evaluation. The fact that the ease of use mentioned in the first theme is
related to education and training processes, while the ease of use in this theme is handled in terms
of running the application and navigating through the menus in terms of general use, explains the
presence of the same sub-theme in the two themes. This is also true for the “Evaluation” sub-
theme under this theme. Participants also emphasized that the LMS used under the sub-theme of
“increased interaction” provides student-teacher collaboration both synchronously and
asynchronously. Therefore, when the opinions are evaluated as a whole, the features that should
be included in an LMS include general ease of use, having a structure that encourages interaction
and facilitating assessment processes.

2.3. Theme 3: Expectations and Solutions

The last theme to be given under the heading of findings is “Expectations and Solutions”.
This theme, on the other hand, includes suggestions for solutions to the problems that academics
have declared regarding learning management systems, while also examining the expectations
about how a learning management system will be in the future. While there were 5 sub-themes
under this theme, 14 different opinions were obtained from nine participants. The sub-themes of
this theme are shown in Table 4.

Table 4. Sub-themes belonging to the theme of “expectations and solutions”

Sub-Theme A B C D E F G H I n %
Interface and Interaction N N N 5 55,6
Exam management v v v 3 333
Monitoring and Reporting N v 3 333
Hardware and software N, v 2 222
infrastructure
Course content sharing v 1 111

Five (55.6%) of the participants presented their opinions under the sub-theme of
“Interface and Interaction”. Some of these views are presented below:

“A flexible, integrated and customizable software that will provide user satisfaction in
line with the needs of the institution” (B3, 1)
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“I can suggest that he should improve on reports - who watched the lectures, how many
times he watched them, who downloaded them - (D3, 1)

“My most important expectation from LMS may be that it allows for increased
interaction.” (H3, 1)

Three of the participants drew attention to the forms and administration of the exams and
created the sub-theme “Exam administration”:

“Making exams classic, assigning students in groups, requesting handwritten solutions
to be uploaded to the system.” (G3, 2)

“I did not have a problem with any of the functions I mentioned in the learning
management system platform. However, | believe that the exam function should definitely
be improved. I recommend using another software as the exam platform.” (13, 2)

Three participants mentioned the necessity of monitoring and reporting features of the
learning management system:

“To increase the participation of students in the connections established within the
learning management system for the meeting of the teacher and the learner, participation
can be graded in the courses that include applications, and a certain percentage of
students may be asked to attend the lesson according to the pandemic conditions” (C3,
3)

“I think it would be good for students to provide the attendance list — who enters and
leaves the class in which minute, how long they are in the class, and how long they are
active.” (D3, 3)

Examined the sub-themes and opinions under this theme, it was seen that solutions were
presented mostly focused on the problems expressed in the two themes above. When the sub-
themes are considered as a whole, we see that there are titles such as synchronous-asynchronous
coming together and conducting education-teaching, which take place specifically in distance
education. In the process of conducting education and training through LMS, it is possible to say
that the participants need important data such as the duration of participation and being active in
the course in the online environment in order to successfully provide classroom management.

3. Discussion and Conclusion

In this study, it has been tried to reveal the problems experienced by academicians
regarding learning management systems, the benefits they see, their expectations from the system,
and solutions to the problems. In terms of the structure of the questions in the semi-structured
interview form, and as expected, contradictory questions such as problems and benefits were
answered by referring to each other. In the theme of expectations and solutions, the views
expressed in the theme of problems were focused on. A remarkable result of the study is that,
according to participant views, the views on the problematic aspects of the learning management
system are significantly higher than the views on the benefits of the learning management system,
in other words, the negative aspects of the learning management system are significantly higher
than the positive aspects. This result leads to the conclusion that academicians are generally not
satisfied with the learning management system they currently use. This finding, which can be
expressed in general terms regarding LMSs, also coincides with the findings of the study
conducted by Embi et al. (2011). In the aforementioned study, Embi et al. (2011) gathered his
findings under the titles of curriculum applied in the trainings given through LMS, lack of IT
knowledge, workload of academicians, suspicious approach to e-learning, LMS usability
problems.

According to the findings of the study and in terms of usability, a learning management
system should be free from several problems from the perspective of academics. The most
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important of these problems is that the virtual environment hosted by the learning management
system offers the highest level of adaptation while simulating the education environment. To
achieve this, the learning management system must have an effective and user-experience-based
interface. According to academics, another important problem is the evaluation system. The
evaluation system in education and training systems is a sub-system that shows how well the
learning outcomes are met by the student. The problem-free assessment system, which is such an
important component of the education and training process, will be the determining factor for the
learning management system to do its job. This result is also addressed in this aspect in the study
conducted by Khan et al. (2022), and in the suggestions section of the study, they stated that
effective distance learning and the effect of this learning platform can be achieved by effective
measurement of student performances. In addition, according to the results of the study conducted
by Petrakova et al. (2022), an effective measurement and evaluation system in online learning
environments increases the motivation of students and teachers in the learning environment. It is
possible to say that all these results are compatible with the results of this study.

The inability to effectively control exam security and the limitations experienced while
preparing exam questions seriously disrupt the evaluation process and make it problematic.
Emelyanova and Voronina (2014), who researched learning management systems used in
universities in Russia, revealed that learning management systems can mislead the instructors in
the evaluation process, and a wrong picture can be obtained about the situation of students.
Another important problem experienced is that the course contents are not permanent for a long
time, and the instructors need to make an extra effort to make this content permanent. This is not
only extra effort, but also means oblivion and unnecessary human intervention in a learning
automation system such as a learning management system. With the study carried out by Chung
et al. (2013), making announcements about course contents is an important feature that learning
management systems should have.

In terms of the opinions expressed by the participants under the theme of benefits, the
learning management system has a user-friendly interface. Users can use the system interface
efficiently in situations such as loading course materials and managing the session during the
course. Of course, in this efficiency, it can be said that the interface of the system contains features
belonging to the field of human-computer interaction such as usability, learnability, and
memorability. According to da Costa et al. (2020), interaction plays an important role in the
effectiveness of learning management systems as it is directly related to students’ learning
methods and styles. Learning management systems carry real-life classroom environments to
virtual environments. For this reason, trying to capture the interaction that exists in physical
classroom environments is the main goal of learning management systems. For this purpose,
academicians believe that the learning management systems they use to increase the interaction
in their distance courses. The study by Kumar et al. (2011) also confirms this result. According
to the study, learning management systems provide both synchronous and asynchronous
discussion environments and are therefore very successful in increasing interaction. Another
benefit, according to the participants, is the contribution of learning management systems to a
faster assessment system. Especially in multiple-choice and short-answer exams, the fact that the
evaluation and grading process does not take time even in very crowded classes is seen as an
important benefit for academics.

As mentioned above, it is seen that the views on the theme of expectations and solutions
mostly and naturally correspond to the views that fall under the theme of problems and are
gathered around these views. Under the interface and interaction sub-theme, it is clear that the
participants want the learning management system used to be personalized. It can be said that the
necessity of shaping the interface according to the needs of the user to ensure satisfaction under
the usability dimensions prepared the ground for this result. This result is also similar to the results
of the study conducted by Almarashdeh (2016). In the study, it was revealed that the learning
management systems should be designed according to the needs of the instructor and students.
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Under the theme of problems, opinions on exam administration were found. In the theme of
expectations and solutions, solutions to these problems were suggested by the academicians. The
expectation from the evaluation system is to ensure security in the exams held in the physical
environment and to provide the possibility of the variety of questions offered in the same exams
in the virtual environment. Another important expectation from the learning management system
is to integrate not only the grading and evaluation system but also a monitoring and reporting
element into the system, where students' interest in the course can be seen. In this way, the
instructor will be able to follow the performances of the students and include this performance in
the evaluation process. In addition, the fact that these features are shown under the e-Leadership
features of Akram and Muhammad Khan (2020) study titled “Exploring E-Leadership of
Principals: Increasing School Effectiveness by Learning Management System” reveals the
importance of learning and monitoring students for distance education management systems. In
his study, Fritz (2011) emphasized that interaction in the assessment process allows both the
student and the instructor to control and monitor academic activities and that students'
participation in the course affects their learning experiences rather than a simple grading process.
This situation will inevitably appear as a source of motivation that positively affects learning
processes.

Among the limitations of the research, only one learning management system was be
examined. At this point, it would be appropriate to examine different learning management
systems used in different institutions for further research. In addition, although the participants of
the research are academicians, a new study should also be done in terms of the views of students'
on learning management systems. In addition, this study contains very general findings. The study
should be detailed for specific areas of education such as teaching methods and techniques,
evaluation, and feedback.

The following points should be considered within the scope of recommendations for
practitioners:

¢ A highly usable learning management system interface
e An evaluation system that puts more emphasis on security and privacy

¢ An educational technology that will provide a more detailed transmission of course
contents

e Interactive lectures
¢ A learning management system with the ability to monitor students' work
¢ High integration with other applications

e Providing faster and easier sharing of data such as lecture notes
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Appendix
Interview Form

“Learning management systems are software that enables the management of learning
activities. They provide functions such as presenting learning material, sharing and
discussing the presented learning material, managing courses, taking assignments,
taking exams, providing feedback on these assignments and exams, organizing learning
materials, keeping student, teacher and system records, and receiving reports. ” (Paulsen
Flate Morten, Online Education Systems: Discussion and Definition of Terms, July 2002)

1. Which software do you use as a Learning Management System (LMS)?

2. What are your expectations from a LMS in addition to those listed in the definition
above?

3. Which of the functions mentioned in the definition above can you say that your

LMS fulfills?

What are the advantages of your LMS?

What are the disadvantages of your LMS?

What kind of problems have you experienced/are you experiencing with the

functions that your LMS performs?

7. What solutions can you offer to these problems?

o gk

8. In general, what would you compare your LMS to? Why?

ETIK ve BILIMSEL ILKELER SORUMLULUK BEYANI

Bu galigmanin tiim hazirlanma siireglerinde etik kurallara ve bilimsel atif gésterme
ilkelerine riayet edildigini yazar(lar) beyan eder. Aksi bir durumun tespiti halinde Afyon
Kocatepe Universitesi Sosyal Bilimler Dergisi’nin higbir sorumlulugu olmayip, tiim sorumluluk
makale yazarlarina aittir. Yazarlar etik kurul izni gerektiren ¢alismalarda, izinle ilgili bilgileri
(kurul adz, tarih ve say1 no) yontem boliimiinde ve ayrica burada belirtmislerdir.

Kurul adi: Akdeniz Universitesi Sosyal ve Beseri Bilimler Bilimsel Arastirma ve Yaym
Etigi Kurulu

Tarih:01.03.2021
No: 95

ARASTIRMACILARIN MAKALEYE KATKI ORANI BEYANI
1. yazar katki oran1 : %100
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