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Abstract

Children's literature is used not only to support children's developmental processes but also in
adult education programs for different purposes. Adults who read such books in line with their
interests and wishes, without being part of any program, are worth knowing about who they
read the books for and their thoughts about the contribution of the books to them. This study
aims to reveal the opinions of adults about the children's literature products they read in
adulthood, for whom they read, and their contributions to themselves. The research was
designed according to the basic qualitative research approach. The research study group
consists of 221 volunteer adults who read children's literature products in line with their
interests. The group was determined by criterion sampling, one of the purposive sampling
methods. The data were collected online via a form containing questions suitable for the
purpose of the research. In addition, semi-structured interviews were conducted with five
volunteer adults. The content analysis method was used to analyze the data. As a result of the
study, adults mostly read children's books for themselves, their children, students, relatives, and
friends' children; these books stated that it contributed to understanding and communicating
with the child, self-knowledge and understanding, self-development, and increasing subjective
well-being.
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The purpose of children's literature is to enable children to gain sensitivity about
human beings and life, to develop their feelings for the beautiful, to expand their
universe of feelings and thoughts, to provide them with clues about life and human
reality fictionalized with an artist's sensitivity, to make them intuit the possibilities of
using their mother tongue and to make them individuals who can constantly interact
with written culture; to contribute to their various developments, to provide children
with an implicit education and to prepare them for life by enabling them to witness
the multidimensional ways of hearing, thinking, acting and problem-solving of their
readers through the characters and events they narrate (Aslan, 2008; Aslan 2019;
Dilidiizgiin, 2018; Sever, 2003; Veziroglu & Gonen, 2013).

Distinguished children's literature is recognized as a potent pedagogical tool,
finding extensive application within adult education for diverse objectives. It serves
to present narratives that captivate students across age groups, kindling their curiosity
and aligning with their interests. Furthermore, it has the unique capacity to invigorate
scientific inquiry and illuminate scientific subjects. This genre of literature enjoys
widespread deployment in adult education, serving diverse functions (Appelt, 1985;
Bloem & Padak, 1996; Bradbury & Liu, 2003; Brazee, 1992; Elley & Mangubhai,
1983; Elley, 1989; Flickinger, 1984; Galda, 2000; Glazer & Giorgis, 2005; Johnston
& Frazee, 2011; Mikulecky, 2007; Morgan, 2009). Among the domains where
children's literature products find frequent application in adult education, adult
literacy programs stand out prominently. These products are harnessed to enhance the
literacy and scholastic competencies of individuals from low-income backgrounds,
those with developmental delays, as well as those who may be linguistically and
academically underprivileged. Their usage aims to augment interest levels and self-
assurance, augment familiarity with children's literature, heighten awareness, expose
learners to various forms of children's literary works, and encourage parents to engage
in joint reading endeavors with their children. This collaborative effort not only fosters
increased quality time together but also contributes substantively to the advancement
of their children's reading proficiency and comprehension abilities. Moreover, it
serves as an invaluable tool for discerning parental aspirations, identifying literacy
challenges and requirements, and ascertaining their aspirations for their children's
educational journey (Alkan-Ersoy & Bayraktar, 2018; Barber-Carey, 1995; Neuman,
1995). It further aids in elucidating parents' objectives, literacy impediments, and
needs, thus providing valuable insights into their desires for their offspring's
educational pursuits (Johnson et al., 1995; Neuman et al., 1996).

Children's literature products have found valuable application in the realm of
adult education, particularly in the instruction of adults acquiring English as a foreign
language. It has been ascertained that incorporating such literary works in foreign
language education yields a spectrum of benefits. These encompass the infusion of
enjoyment into the learning process, refinement of word pronunciation, enhancement
of linguistic proficiency, the establishment of a more meaningful learning milieu,
elevation of students' self-assurance and motivation, and the transition towards
engaging with adult literature as linguistic competence advances. In addition, teachers
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teaching English as a foreign language stated that children's literature should be used
more frequently as an auxiliary tool (Al Khaiyali, 2014; Ho, 2000; Johnston & Frazee,
2011; Lee, 2015; Zhang, 2008). Language theorists posit a compelling educational
rationale for immersing adult learners in the realm of picture books and young adult
novels. Such environments are deemed the most apt learning arenas for adult literacy
learners, affording ample opportunities for the honing of reading, listening, speaking,
writing, and cogitative faculties (Weibel, 1994).

Children's literature serves as a valuable supplementary instrument in the
instruction of course material to secondary and higher education students. Picture
books, in particular, exhibit a remarkable versatility, bolstering motivation within the
learning process. They play a pivotal role in fostering the refinement of children's
reading proficiencies and also catalyze parental improvement in this domain (Massey,
2015; Sharp, 1991). In the hands of an adept language and literature educator,
children's picture books assume a significant role across all age cohorts. Certain
picture books hold a distinct significance for middle and high school instructors
working with linguistically and culturally diverse student populations. These
resources aid in honing children's capacity to select and deploy words contextually,
construct fluent sentences, and engage in attentive listening and written expression.
Moreover, they prove invaluable in elucidating specific cultural traditions and serve
as a foundation for stimulating classroom dialogues centered around diverse cultural
concepts (Danielson, 1992; Dean & Grierson, 2005; Premont et al., 2017). According
to Graham (2000), employing picture books as a pedagogical tool for elucidating
intricate concepts to middle school students enhances their literacy proficiencies and
facilitates their grasp of literary elements. Furthermore, it offers an avenue for
imparting knowledge regarding the formal and structural attributes of text, as well as
conveying principles related to mathematics, history, science experiments, and human
relations. In line with this perspective, Drinkhouse (2017) contends that augmenting
the curriculum with illustrated children's literature products contributes significantly
to students' comprehension of the subject matter. This approach not only ensures
active engagement in the learning process but also exerts a positive influence on the
overall classroom atmosphere and cultural milieu.

At the university level, children's literature finds significant application,
particularly within teacher education programs and initiatives aimed at bolstering the
professional development of educators. Children's books are effective learning tools
for university students. Many of these books involve strong emotional responses and
this helps to establish an effective connection between students and the theory.
Research has shown that these products are effective tools to facilitate understanding
of subject matter, concretize ideas discussed in the classroom, and are suitable for
widespread use in teacher education for a variety of purposes (Costello & Kolodziej,
2006; Daly & Blakeney-Williams, 2015; Meyerson, 2006; Schulman, 1987).
Children’'s literature products also play a pivotal role in augmenting the knowledge
base of preservice teachers concerning exemplary literary works and classroom
dynamics. They serve as catalysts for absorbing course content, enabling the
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demonstration of effective techniques for imparting literature to children and
deepening understanding of childhood and the needs of young learners. Additionally,
they inspire a quest for more noteworthy children's authors and illustrators, stimulate
active participation in classroom dialogues, and furnish a wealth of educational
resources (Freeman et al., 2011). The demonstration of the potency of various picture
books in fostering critical literacy within the classroom environment assumes a
significant role. This practice creates a secure and inclusive space for educators and
preservice teachers to engage with the ideas encapsulated in these literary works
(Johnston & Bainbridge, 2013). Notably, such strategies have been demonstrated to
elevate teachers' proficiency in effectively utilizing both children's literature and
young adult literature (Bloem & Padak, 1996).

Children's literature has been used in adult education to inform and raise
awareness of adults on various issues. Simoncini, Pamphilon, and Mikhailovich
(2017) used children's picture books to convey agricultural messages to farmers and
their families and concluded that they are powerful tools for low-literate women
farmers and their families to learn and reinforce good agricultural practices. Doneson
(1991) used children’s literature to encourage pregnant or childbearing high school
students, especially reluctant readers, to read books on topics of interest to them, such
as child-rearing, to introduce them to books and magazines that they could use as
resources on parenting and child development; and to introduce mothers and expectant
mothers to children's books appropriate for different age groups and developmental
stages so that they could feel comfortable and confident about reading to their
children. Bloem's (1995) study, which attempted to answer some general questions
about basic adult education and development teachers' practices of using children's
literature in the adult literacy classroom, concluded that some children's literature can
be enjoyed and read by a wide range of ages; that these books are entertaining,
informative and illustrative; that adults will not be offended by the use of children's
literature if appropriate titles are chosen and used carefully; and that picture books are
suitable for short instructional periods.

When the aforementioned studies are examined, it is seen that children's
literature products are mostly used for educational purposes in adult education
programs, such as supporting the development of academically inadequate parents in
various aspects, equipping them with the knowledge and skills that will enable them
to contribute to their children's education, making foreign language education fun and
easier. These products have also been used to help older students understand difficult
and abstract subjects, to support the development of prospective teachers and teachers,
to increase their experience and competence, and to raise the awareness of adults on
various issues. Some adults read children's literature products in line with their
interests and desires without being bound to any adult education program because,
according to Rundell (2020), "Reading children's books is a good experience for
adults. 1t is not a hiding place but a finding place. Adults should read children's books
to remember what it is like to want the impossible and perhaps not impossible, to see
the world with two pairs of eyes, both in adulthood and in childhood" (pp. 59-62). In
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this study, unlike the studies mentioned above, we tried to learn the thoughts of adults
who read children's books voluntarily, not as part of any program, but simply because
they are interested in who they read these books for and how they contribute to
themselves, directly from the adults who have experienced this work. Since there is
no other study conducted for this purpose, this study, which will fill a gap in the
literature, is thought to be original and important.

Aim

The principal aim of this study is to elucidate the perspectives of adults regarding
the children’s literature they choose to read during their adulthood. Specifically, the
study intends to explore the motivations behind their choices, the intended audience
for their reading, and the manifold benefits and contributions these books offer to

them. To address these objectives, the study endeavors to answer the following key
questions:

1. For whom do adults read children's literature?

2. What do adults think about the contributions of children's literature to
themselves?

Method

This section includes information on the research model, study group, data
source, data analysis, validity, and reliability.

Research Design

The present study, centered on ascertaining adult perspectives on the
enrichments garnered from voluntarily engaging with children's literature in
adulthood, adopts a fundamental qualitative research methodology. Qualitative
research assumes paramount importance in discerning the nuanced ways in which
individuals construct their understanding of the world, the experiences that shape
them, and the meanings they ascribe to these experiences. Basic qualitative research
is concerned with how people interpret their experiences and lives, how they construct
their world, and what kind of meanings they attach to their experiences (Glesne, 2013;
Merriam, 2018).

Study Group

The group was determined through "criterion sampling"”, one of the purposeful
sampling methods within the qualitative research approach (Yildirirm & Simsek,
2013). A total of 221 volunteer adults (mostly teachers, pre-service teachers, research
assistants, and master's and doctoral students) who were educated at undergraduate,
master's, and doctoral levels, who had knowledge, ideas, experiences, or lives related
to children's literature, who took or were taking children’s literature courses, and who
used children's literature products in their studies were selected as the study group of
this research. The reason for selecting these participants was to collect detailed and
in-depth data on the research question.
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Of the participants, 186 were female and 35 were male. The age range density
of the participants is 35-44 (f: 93), 45-54 (f: 60), 25-34 (f: 41), 18-24 (f: 18), 55-64 (f:
8). Eighty-four of the participants have bachelor's degree, 71 have master's degree,
and 66 have doctorate degrees. One hundred fifty-two of the participants were
married, and 69 were single. While 81 of the participants do not have children, 68 of
them have one child, 65 of them have two children, and 8 of them have three or more
children.

Data Collection Tool and Collecting the Data

In this study, an online form in which the participants expressed their opinions
in writing and an interview form with semi-structured questions were used as data
collection tools. The data source of the study is the written responses of the adult
participants who read children's literature products with their own interest and
willingness to the questions in the form and the responses of the interviewed
participants to the questions in the semi-structured interview form.

One of the data collection tools of this study is a written opinion form titled "The
Contribution of Children's Books to Adults Form" prepared by the researchers
(Google Forms), which includes open-ended questions appropriate to the purpose.
While preparing this form, care was taken to ensure that the questions were clear,
comprehensible, and of a nature that would allow for an explanation to obtain the
views of the candidates completely. The questions in the form were also sent to 7
experts working on children's literature and measurement and evaluation, and after
being edited in line with their feedback, a pilot study was conducted on five adults.
After the pilot study, the form was finalized and applied to the candidates online. The
form includes four questions in accordance with the purpose of the research. The
questions evaluated within the scope of the research are presented below:

1. For whom do you read children's books?

2. Do you think that the children's books you read in adulthood have
contributed to you? If yes, could you please write what kind/how children's
books have contributed to you?

In addition to the online opinion form, another critical data collection tool
utilized in this study was a semi-structured interview guide meticulously prepared by
the researchers. The interview questions were formulated by expert opinions to ensure
a more comprehensive and in-depth exploration of the subject matter. This interview
guide was employed to conduct face-to-face interviews with five volunteer adults
known for their keen interest in and voluntary reading of children's books. The
interviews were concluded upon reaching a point of data saturation, indicating that a
rich and diverse array of insights had been gathered. On average, each face-to-face
interview spanned approximately 25-30 minutes. To summarize, this study employed
both an online form, through which participants provided written opinions, and a
semi-structured interview guide to gather data. The primary data sources encompassed
the written responses of adult participants who engaged with children's literature out
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of their volition and interest, as well as the insights gleaned from the semi-structured
interviews.

Ethical Committee Approval

With the decision of Ankara University Social Sciences Sub Ethics Committee
dated 21.11.2022 and numbered 20/61, it was unanimously decided that ethics
committee approval was not required in this study.

Data Analysis

The data obtained from the written opinion form and face-to-face interviews
were analyzed using the content analysis technique; the themes and categories
obtained in the research report were presented in figures and tables. Content analysis
is a technique that investigates social reality by objectively and systematically
classifying the message contained in verbal, written, and other materials in terms of
meaning and grammar, transforming it into numbers and making inferences
(Tavsancil & Aslan, 2001). Content analysis is the process of summarizing the data
related to a subject with words or groups of words that reflect the content to better
understand the data, categorizing them, and transferring them by creating codes within
the predetermined rules by the researchers (Biiyiikoztiirk et al., 2008).

In this study, content analysis was chosen since it aimed to summarize the
responses given by the adults in a sequential manner with words and word groups and
to reach cause-effect relationships by organizing them under certain categories and
themes. Within the scope of this analysis, similar data are brought together within the
framework of certain concepts and themes, organized and interpreted in a way that
the reader can understand, because the aim of content analysis is to reach concepts
and cause-and-effect relationships that can explain the collected data (Yildinnm &
Simsek, 2013).

First, the participants' responses to the semi-structured interview questions were
transcribed, and then the participants' written responses to the Google form document
and their responses to the semi-structured interview questions were evaluated
together. In the study, inductive analysis was used, sub-dimensions were identified
and these were developed as sub-themes and category areas. The aim of the inductive
analysis is to reveal the concepts underlying the data and the relationships between
these concepts through coding (Yildirnm & Simsek, 2013). The codes obtained as a
result of the analysis were brought together to form meaningful groups, categories
were formed and themes were reached in the last stage. In addition, each form and the
text of the interview transcripts were given a number, and this number was placed
next to the letter K, which is the abbreviation of the word "Participant”, and the letter
G, which is the abbreviation of the word "Interviewer", to understand whom the
quotations belong to. For example, participant number one is given as "K1" and
interviewer number one as "G1". In the findings section, as a requirement of
qualitative research, the participants' responses supporting the themes and categories
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in both the written opinion form and the face-to-face interviews are presented as direct
quotations.

Plausibility (Internal Validity)

Validity, in broad terms, pertains to the accuracy and truthfulness of research
outcomes. Plausibility, which refers to internal validity, centers around the question
of whether research findings align with the external reality, whether they are
congruent with current empirical knowledge, and whether researchers effectively
observed and measured the intended subject (Merriam, 2018). It concerns the
adequacy of the methodology employed in uncovering and presenting the reality
under investigation. To establish credibility, a researcher must demonstrate
consistency in data collection and analysis processes and clearly explain how this
consistency is maintained. Continual self-questioning and critical evaluation of the
research process are crucial, ensuring that the obtained findings and conclusions
accurately reflect the reality being studied. The researcher should also furnish
transparent and comprehensible explanations that instill confidence in the reader
regarding the measures taken to verify the research's validity (Yildirim & Simsek,
2013). In this study, to ensure plausibility, the purposefulness of the processes
followed in reaching the results and their adequacy in revealing the studied reality
were constantly questioned. Clear and comprehensible explanations were made about
ensuring consistency during the data collection and analysis stages. Prior to the
application, twelve experts, five of whom were experts in the field of measurement
and evaluation and seven of whom were experts in the field of children's literature,
were consulted about the appropriateness and comprehensibility of the questions in
the written opinion form prepared by the researchers; the questions were reorganized
by taking into account the suggestions and criticisms of the experts. In addition, a pilot
study was conducted with three participants; the participant responses to each question
were repeated, the participants were asked to confirm these responses, and the
questions were finalized by correcting any misunderstandings. To ensure internal
validity, data triangulation was also performed; in addition to receiving written
opinions from a large number of participants, face-to-face interviews were conducted
with five participants through semi-structured questions. Expert opinions were also
obtained for the questions prepared for this purpose. According to Merriam (2018),
"ensuring appropriate and adequate participation in data collection processes” is
another important strategy for credibility. For this purpose, the suitability of the
participants to the specified criteria was considered, and written opinions and oral
interviews were continued through the form applied online until it was understood
that data saturation was reached.

Transferability (External Validity)

Transferability, or external validity, pertains to the extent to which research
findings can be applied or generalized to similar groups or settings. It involves the
potential for research results to be relevant and applicable in diverse contexts. If a
study's findings can be extended to comparable environments and situations, it is
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deemed transferable (Yildirrm & Simsek, 2013). The researcher bears the
responsibility of furnishing readers with comprehensive information about the study's
context and conditions, enabling them to draw comparisons with their circumstances
and determine the applicability of the findings. A key strategy for enhancing
transferability lies in providing rich and detailed descriptions. This encompasses
thorough accounts of the setting and participants, coupled with an intricate portrayal
of the findings substantiated by pertinent evidence in the form of participant
quotations, research notes, and supporting documents. This approach enhances the
reader's ability to envision the study's context and assess its potential applicability to
their situation. Another way to increase transferability is through careful and
thoughtful sample selection. If the maximum diversity in the sample is ensured in
determining the environments where the research will be applied and in selecting the
individuals to be interviewed, the study can be used by readers and consumers in more
areas and for different purposes (Merriam, 2018). In this study, care was taken to
ensure that the participants consisted of people who would contribute to achieving the
purpose of the study, and the criteria were determined accordingly. External validity
was ensured as written opinions were obtained from many participants, and oral
opinions were obtained from five participants. To support the themes reached, direct
quotations were made from the participants' answers to the questions in written and
oral forms.

Consistency (Internal Reliability) and Verifiability

Consistency, also known as internal reliability, pertains to whether other
researchers would arrive at similar conclusions when presented with the same data.
To enhance internal reliability, it is crucial to present collected data descriptively. The
researcher should avoid introducing interpretations at this stage, leaving such analysis
for later (LeCompte & Goetz, 1982). In this study, data were initially presented in
their raw form without interpretation, with the discussion section later providing the
interpretive analysis. This approach ensured that readers could engage with the
uninterpreted data. Conducting the same research with multiple researchers is another
strategy to bolster internal reliability (LeCompte & Goetz, 1982). In this study, two
researchers carried out the research, and the insights of experts in the field of children's
literature were frequently sought. Within the framework of confirmability, it is
incumbent upon the qualitative researcher to consistently cross-verify the results with
the collected data and offer a sound rationale to the reader within this context
(Yildinim & Simsek, 2013).

This practice further reinforces the credibility and trustworthiness of the
research findings. The results reached in this study were constantly confirmed with
the collected data and explained to the readers. To ensure the consistency and
verifiability of the research, all data collection tools used in the research, raw data,
codings made during the analysis phase, and notes on the perceptions and inferences
that form the basis of these codings were kept and kept ready for review when
necessary. Due to the large number of participants in the study group and the
complexity and multifaceted nature of the responses to the questions, all of the data
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were analyzed jointly by two researchers. In cases where two researchers coded
differently, they were discussed until a consensus was reached.

External Reliability

External reliability pertains to the consistency of research findings when applied
in similar contexts (Yildirim & Simsek, 2013). To enhance external reliability, it iS
imperative to precisely delineate the individuals serving as data sources in the
research. It is equally crucial to articulate the conceptual framework and assumptions
employed in data analysis. Furthermore, comprehensive elucidations regarding the
methodologies for data collection and analysis must be provided (LeCompte & Goetz,
1982). In this particular study, meticulous explications were offered regarding the
participants to safeguard external reliability. The conceptual framework played a
pivotal role in scrutinizing and construing the data. Additionally, the specification of
the research model and the study cohort, the tools employed for data collection, the
procedures for data acquisition and analysis, as well as the methodology for
organizing the findings were expounded upon in detail. The results are correlated with
the data obtained from the research.

Results
The findings on for whom adults read children's books and the contributions of
children's books to them were analyzed under two headings.
Findings Regarding For Whom Adults Read Children’s Literature
Graph 1 presents information on whom adults read children's books.

Figure 1
For Whom Do Adults Read Children's Books?
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According to Graph 1, when asked for whom they read children's books, 155
adults answered for themselves, 107 for their children, 100 for their students, 41 for
their relatives, and 32 for their friends' children and relatives.

Findings on the Contribution of Children's Books to Adults

The themes and categories obtained from the opinions on the contribution of
children's books to adults are presented in Figure 2.

Figure 2
Themes and Categories Related to the Contribution of Children's Literature to Adults
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As can be seen in Figure 2, the contributions of children's books to adults are
categorized under four themes: "self-knowledge and understanding,” "increasing
subjective well-being," "self-development,” and "understanding the child and
facilitating communication with the child. " The frequency distributions of the
contributions are listed from most to least as "understanding and communicating with
the child" (f=147), "knowing and understanding oneself" (f=113), "self-development"
(f=94), “increasing subjective well-being" (f=83). Under the theme of "self-
knowledge and understanding”, there are three categories: "making them realize their
sense of self", "helping them connect with their childhood” and "questioning their
values". Under the theme of "increasing subjective well-being”, there are eight
categories: "giving joy and happiness"”, "positively affecting the perspective on life",
"coping with difficult emotions and problems", "having fun", "giving hope", "giving
courage", "healing and relaxing" and "making you feel that you are not alone". Under
the theme of "self-development"”, the categories of "academic and professional
development™ and "personal development” were included; under the theme of
"understanding the child and communicating with the child", the categories of
"facilitating communication with the child” and "understanding the reality of the
child" were included. The frequency values of the themes, categories, and codes
related to the contribution of children's books to adults are shown under the relevant

finding titles.

Findings Related to the Theme of Understanding and Communicating with
Children

The frequency values of the categories and codes related to the theme of
"understanding the child and communicating with the child" of children's books are
shown in Table 1.

Table 1
Categories and Codes Related to the Theme of Understanding and Communicating
with Children

Understanding and Communicating with Children

Facilitating Communication with the Understanding Child Reality
Child
Code f Code f
Empathizing with the child 46 Understanding the child's world 26
Demonstrating how to approach the 16  Recognizing children's interestsand 15
child needs
Establishing a common language and 15  Understanding the child's perception 11
bond with children of life, events, and adults
Demonstrating how difficult topics 4 Understanding the reason for the 10
should be communicated child's feelings, thoughts, and

behaviors in the face of events
Providing the opportunity to spend 4
high-quality time with the child
Total 85 Total 62
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As presented in Table 1, the theme of understanding and communicating with
the child (f=147) consists of the categories of facilitating communication with the
child (f=85) and understanding the reality of the child (f=62). Facilitating
communication with the child, which is the most frequently emphasized category,
includes the codes of empathizing with the child (f=46), showing how to approach the
child (f=16), establishing a common language and bond (f=15), showing how difficult
subjects should be conveyed (f=4) and providing the opportunity to spend quality time
with the child (f=4). Some of the participant views on these contributions of children's
books to adults are presented below:

e Work-life, the hustle and bustle of everyday life, makes us forget empathy,
the most basic emotion that is the basis of humanity and civilization.
Children's books remind me of that feeling. Empathy is necessary to
understand someone. Understanding changes everything (P127)

e In some books, | learned that | approached my child wrongly as a mother,
how I should approach her, and my mistakes. | saw how I should convey
difficult and sensitive issues to the child. (P3)

e Itallows me to be in constant contact with the world of children, from which
we are getting further and further away. It allows me to connect with the
child in me, and it allows me to hold a common language and a common
world with children. (P158)

Within the category of "understanding children's reality" (f=62), which was
emphasized second in the theme of "understanding the child and communicating with
the child," there are codes for understanding the child's world (f=26), recognizing
children's interests and needs (f=15), understanding the way children perceive adults
(f=11), and understanding the reasons for children's feelings, thoughts and behaviors
in the face of events (f=10). The opinions of adults who stated that they read children's
books to understand the child's world are as follows:

e No matter how many books I read and how much experience | have, in the
end, 1 am an adult. 1 think reading children's books is a different way of
getting into children's world and conversing with them to understand them.
(P190)

e When I read the book "The Boy Who Broke His Toys," | felt that children
were curious about the inside of toys and wanted to explore them. It turns
out that children can break their toys not only to show violence but also to
pursue their sense of curiosity. With this book, | understood that | should not
pass over the apparent reality with stereotypical explanations and should
consider the reasons underlying people's behaviors. (P79)

e "The Gap" helped me understand the difficulties of young people in the
transition to adolescence (P59).
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As a result, children's books make it easier for adults to communicate with and
understand children by showing them how to empathize with them, establish a
common language and bond, approach them, and convey difficult topics.

Findings Related to the Theme of Self-Recognition and Understanding

The frequency values of the categories and codes related to the theme of "adults'
self-recognition and understanding™ of children’s books are presented in Table 2.

Table 2
Categories and Codes Related to the Theme of Contribution to Self-Recognition and
Understanding

Self-Recognition and Understanding

Awareness of Self- Connecting with Childhood Questioning Values
Perception
Code f Code f Code f
Self-recognition 7 Reminding forgotten 24 Universal values 12
feelings and values
Belief in your 4 Connecting with your 15 Life and its 5
power inner child meaning
Self-love 3 Recalling childhood 11 The individual 5
and his life
Accepting 3 Recognizing the cause 10 Becoming an 4
yourself as you of emotions felt as a adult
are child
Opportunity to live 4 Education system 3
childhood
Becoming a child 3
Total 17 Total 64 Total 32

Examining Table 2, it is seen that the theme of self-knowledge and
understanding is discussed in three categories: connecting with childhood (f=64),
questioning values (f=32), and realizing self-perception (f=17). The category of
connecting with childhood (f=64) consists of the codes of reminding forgotten
emotions and values (f=24), connecting with the child inside (f=15), reminding
childhood (f=11), realizing the reason for the emotions felt as a child (f=10), and
allowing experiencing childhood (f=4). Some of the participants' views on the
contribution of children's books to the connection with childhood by reminding
forgotten values and childhood are presented below:

e Itreminds me of the values | have forgotten because we are about to lose our
values and the feelings inside us (P11).

e It helps me find and bring out the child that does not grow up. (P212)
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While reading "Sandworm,” | almost went back to my childhood. |
remembered my dreams, thoughts, feelings, and sorrows as a girl.

I can say that the books helped me to find/not realize some of the causes of
conflict/anxiety/perhaps anger left over from my childhood and perhaps
burdened me. In fact, it is possible that they made me realize that the
feelings/emotions | have been carrying until now are not really like that and
have taken me to a different dimension. (P43)

The codes of universal values (f=12), life and its meaning (f=12), individual and
his/her life (f=12), being an adult (f=4), the education system (f=3), and being a child
(f=3) are included in the category of questioning one's values (f=32) under the theme
of self-knowledge and understanding. The opinions of the participants who stated that
children's books made them question themselves, their lives, some universal values,
and the education system are as follows:

Samed Behrengi's books "Bir Seftali Bin Seftali" and "Kiigiik Kara Balik"
made me think a lot. It made me think again and again about the difference
between poor and rich and what these people go through. The other book
emphasized that we should act decisively and freely for what we want. |
asked myself questions like "Am | really free?", "Am | sure about what |
want?" "Am | making an effort?". Both books reminded me of some truths.
(P49)

When | read Andy Mulligan's book "Back to School," | realized that our
education system never serves the true being and essence of a child, that it is
based on stereotyping children rather than developing them, that the real
needs of a child in a school are completely different, and that teaching should
never be the way we do it now. (P158)

Another contribution of children's books was categorized as the individual's
realization of his/her sense of self (f=17). The codes under this category are self-
recognition (f=7), believing in one's power (f=4), self-love (f=3), and self-acceptance
(f=3). The participant views that children's books contribute to the individual's self-
knowledge, acceptance, and realization of his/her power are as follows:

When | read some children's books, I come across facts that
were not asked of me in my childhood, that I did not ask, that |
did not seek answers to. With my current consciousness, | look
at the content of the books | read in the past and analyze my
codes. (P13)

It contributed a lot towards accepting myself more (P175).
Many of the "Little People Big Dreams" series show that there
is nothing that cannot be done if you want to (P179)

"The Eighth Color" made me realize my inner strength (P95)
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It is apparent from the participants' responses that children's books remind them
of forgotten feelings and values, enable the adult to connect with his/her childhood,
and take him/her back to his/her childhood. At the same time, it is also understood
from the answers given by the participants that they make it easier for the adult to
question his/her values, to recognize, love, and accept himself/herself, and to realize
his/her self-perception.

Findings Related to the Theme of Self-Development

The frequency values of the categories and codes related to the theme of self-
development of adults in children’s books are shown in Table 3.

Table 3
Categories and Codes Related to the Theme of Self-Development
Self Development

Academic and Professional Personal Development
Development
Code f Code f
Doing academic work 8 Developing creativity and imagination 28
Supporting the lesson 7 Broadening perspective 22
Making the right book 6 Expanding your horizons 9
recommendation
Following new publications 4 Developing the power of expression 4
Supporting production 3 Developing art and aesthetic sense 3
Total 28 Total 66

According to Table 3, children's books contribute to an individual's self-
development (f=94). This development was categorized under two themes: academic
and professional development (f=28) and personal development (f=66). Regarding
the personal development of adults, the codes of developing creativity and
imagination (f=28), broadening the perspective (f=22), broadening the horizons (f=9),
developing the power of expression (f=4), developing the taste for art and aesthetics
(f=3) were mentioned. Some of the participant views on the contribution to the
personal development of adults are presented below:

e | think that children's books prevent my imagination from rusting (P151).

e They fascinate me; they broaden my view of life and my horizons and open
completely different windows. (P37)

e | think I open my doors to the artistic world like an art gallery that comes to
my home. | discover new worlds on every page. The simple expression in
the books helps me understand the power of the word. (P44)

e | think the illustrations and visuals in children's books contribute to me. |
mean, they interest me; the visuals interest me. Some of them are really like
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works of art. For example, when | see a children’s book illustrated by Feridun
Oral, it is impossible not to look at it; it attracts me. Because | do not just see
them as children's books; they are really like works of art. (11)

The contribution of children's books to academic and professional development
includes the codes of conducting academic studies (f=8), supporting the course (f=7),
making book proposals (f=6), following new publications (f=4), and supporting
production (f=3). Some of the participant views on the contribution of children's
books to academic and professional development are shown below:

e | can use it as a developmental tool when preparing lessons. Sometimes, |
think it shows the way to explain a phenomenon easily and simply. (P202)

e Of course, there are also contributions, such as following children's literature,
examining the current situation, and guiding my students. (P122)

e | also have tiny little doodles. | read them to contribute to this field myself.
The other day, a tiny article of mine appeared in a magazine for preschool
children. I try to write in my projects. | love writing; | read to contribute to
my writing. I love authors who play with words teacher. Books teach children
to play with language. (12)

According to participant responses, children's books support adults’ academic
studies, are used as a useful teaching tool, and develop adults academically and
professionally because they support production. In addition, children's books also
support the personal development of adults as they develop their imagination and
creativity, broaden their perspectives, and improve their taste in art.

Findings Related to the Theme of Increasing Subjective Well-Being

The frequency values of the categories and codes related to the theme of
children's books increasing adults' subjective well-being are shown in Table 4.

Table 4
Categories and Codes Related to the Theme of Increasing Subjective Well-Being
Improving Subjective Well-Being
Developing positive-optimistic thinking

Code f

Giving pleasure and happiness 20
Positive impact on the outlook on life 16
Dealing with difficult emotions and problems 15
Having a fun time 10

Giving hope 9

Encouragement and motivation 9
Improvement/relief 8

To make you feel that you are not alone 6

Total 83
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When Table 4 is analyzed, it is seen that children's books increase an individual's
subjective well-being (f=83). The codes considered in this context can be shown as
giving joy and happiness (f=20), positively affecting the outlook on life (f=16),
coping with difficult emotions (f=15), having fun (f=10), giving hope (f=9),
encouraging and motivating (f=9), healing/relaxing (f=8), making you feel that you
are not alone (f=6). Some participant views on these contributions are given below:

e As | read children's books, | feel more connected to life. | feel happy by
remembering that | love life. 1 can show courage to face the problems |
experience. | feel the desire to take action to realize my dreams. | see that |
am not alone in the problems | experience and that others think/feel like me.
I feel we have come together in the pages of books with people who share
similar feelings and thoughts. | feel | have become friends with the author,
characters, and narrators. (P79)

e The book "When Sadness Knocks at Your Door" is a book that | usually read
when | feel unhappy, and it helped me increase my coping skills by relieving
the emotional state | was in. (P73)

e Childhood is the most wonderful time of life and, at the same time, the most
fleeting. But thanks to these books, we can escape and hide there when life
pushes us. (P211)

e | think they improve my spiritual world and make the world a more bearable
place. (P144)

e After | started to reach the level of children's books, I could not descend to
the level of adults. After reading children's literature, | could not enjoy adult
literature because | realized that | had some wounds from my childhood and
that I could heal them with works of children's literature. To become an adult,
I had to make peace with this period and structure that period. I realized that
children's books are a great bibliotherapy and healing tool. (I3)

According to the participant views, children's books contribute to the adult's
well-being and positive outlook on life and increase his/her subjective well-being by
making him/her feel different emotions and be happy.

Discussion, Conclusion and Suggestions

This study aimed to ascertain the impact of adult engagement with children's
literature on their overall development. The findings revealed that many participants
indulged in reading children's books for their enjoyment. According to Sirin (2016),
adults must engage with children’s literature of literary merit. Bloem and Padak (1996)
contend that individuals across all age groups, including adults, derive immense joy
from exploring a vivid and captivating literary realm. The enchanting power of
narratives and the ability to transport oneself to another world are not exclusive to
children alone. Picture books and concise novels often afford adults valuable reading
experiences by presenting a multifaceted perspective. As Bloem (1995) asserts, while
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exposing children to adult literature prematurely may not be suitable, it is beneficial
for adults to immerse themselves in the world of children's literature occasionally.
High-quality children's books possess a versatility that caters to readers of varying
levels, yet through the lens of profound maturity, borne of life experience, adults can
truly savor their richness. Freeman et al. (2011) posit that adults derive substantial
benefit from their firsthand understanding of how picture books adeptly employ
visuals, text, and cadence to engage an array of intelligence, encompassing both their
own and those of their students.

The research unveiled a noteworthy trend among participants: a substantial
portion engaged in reading books not only for their children but also for the children
of their relatives and friends, as well as their students. These responses underscore the
participants' dedication to spending quality time with their offspring, extended family,
and students. Their aim is not only to introduce them to enriching literature but also
to engage in meaningful conversations, recommend high-caliber titles, and thereby
cultivate a habit of reading. This, in turn, facilitates holistic development underpinned
by accurate and reputable resources. As posited by Glazer (1990), reading to children
stands as one of the most effective means to instill in them positive attitudes toward
books. Given that the respondents largely comprise conscientious parents, educators,
teacher candidates, and scholars well-versed in the manifold benefits of quality
children's literature for comprehensive child development, it is entirely anticipated
and rational that their responses align with this sentiment.

As a result of the research, it was seen that the children's books that the
participants read in adulthood contributed most to their understanding and
communication with the child. Under the theme of understanding the child and
communicating with the child, the categories of understanding the reality of the child
and facilitating communication with the child were included. Facilitating
communication with the child, which was the most frequently emphasized category,
includes the codes of entering into a co-sensitive relationship with the child
(empathizing), establishing a common language and bond, providing guidance on how
to approach the child and how to convey difficult topics, and providing the
opportunity to spend quality time with the child. Interviews/debriefings on the
feelings, thoughts, and behaviors of the characters in the books contribute to the adult's
forming tight and strong bonds with the child in a quality time period. According to
Roth and Thomas (2013), reading a book aloud with a child deepens the bond between
the child and the adult and enables the child to associate reading with fun. Children's
picture books contribute to adults' conversations with their children on a variety of
topics and help them understand certain values and spiritual issues.

The research demonstrated that engaging with children's literature equips adults
with invaluable tools for establishing a mutually empathetic connection with children.
It allows them to grasp the nuances of approaching a child and, in turn, facilitates
effective communication. Children's books, by and large, adeptly encapsulate the
world from a child's vantage point. They play a pivotal role in shaping adults'
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comprehension of childhood and nurturing a sensitive approach towards children.
Leveraging children's literature not only enriches one's understanding of the child and
the phases of childhood but also grants access to a child's unique perspective,
experiences, and sense of wonder. In essence, quality children's books offer adults a
historical and cultural framework through which to comprehend children and their
developmental journey (Freeman et al., 2011). When adults delve into children's
literature, they gain a profound insight into a child's perspective on various facets of
life, including events, the world, reality, reactions, emotions, behaviors, thought
processes, and outlook on life. This understanding is facilitated through the literary
reality portrayed by child characters in the books, offering valuable cues for
establishing a sensitive rapport with the child and for approaching them effectively.
In a study conducted by Kidd and Castano (2013), it was discovered that children who
engaged with fictional texts demonstrated greater advancements in their "theory of
mind." This term encapsulates the capacity to discern the thoughts, wishes, intentions,
needs, and emotions underlying the actions of others, as well as the beliefs and desires
that may differ from our own. The finding suggests that children's books not only
enhance children's mentalization but also contribute significantly to adults'
comprehension of the child's reality, supporting the notion that fiction has a positive
impact on both children and adults in this regard.

The research findings underscore the significant role of children's books:
providing insight into the child's perceptions, emotions, and experiences regarding
complex and delicate life issues. They serve as a medium to grasp how to approach
the child intuitively. By engaging with literature that addresses themes like death,
divorce, illness, substance abuse, adoption, and similar topics, adults can deepen their
understanding of the child's perspective. This understanding enables them to
communicate with the child effectively, navigating these challenging and sensitive
subjects within the realm of a literary reality. This, in turn, aids in the child's
preparation for the realities of life. Aslan (2014) asserts that tackling challenging
aspects of life within children's literature empowers young readers to grapple with
their difficulties and prepares them more robustly for the realities they will face. At
an individual level, engaging with such literature aids children in comprehending the
challenges faced by others. They form personal connections with characters who
differ from themselves and encounter events beyond their experiences (Lewison et al.,
2002). Kruger et al. (2020) further emphasize that children's books provide a guiding
framework for adults to fathom the emotions children harbor regarding sensitive
issues, as well as how to approach these topics with them. Echoing this sentiment,
Freeman et al. (2011) affirm that children's literature offers an accessible avenue for
broaching difficult or sensitive subjects.

Indeed, numerous adult education initiatives, spanning diverse demographics
from well-informed and educated individuals to those facing economic and socio-
cultural disadvantages, have effectively employed children's literature as a medium.
The outcomes of these programs have demonstrated a notable increase in adult
awareness of children's books (Barber Carey, 1995; Graham, 2000; Hall, 1990;
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Neuman, 1995). These programs have been instrumental in enhancing the reading and
comprehension skills of parents facing developmental challenges and limited financial
resources. They have also contributed to establishing a sustainable foundation of
literacy and developmental benefits within families. By breaking the cycle of
inadequate literacy skills being passed down through generations, these initiatives
have introduced families to a diverse range of children's literature that can be shared
with their children. Additionally, they have augmented the parents' knowledge of
children's literature, enabling them to read and spend quality time with their children
at home. The results have indicated that family literacy programs, where children's
books played a central role, effectively bolstered parents' self-confidence in teaching
their children.

Moreover, they significantly contributed to fostering reading habits in children,
cultivating stronger and more meaningful relationships between parents and their
offspring, and seamlessly incorporating books into the fabric of family life. High-
quality children's books contain both linguistic and visual texts and offer a variety of
opportunities for students to have fun and develop their comprehension skills (Bishop
& Hickman, 1992). Therefore, picture books are works of art worthy of study and use
in language teaching. They both entertain and teach students of all ages by offering
them an artistic value. Such books usually deal with topics that require maturity and
life experience (Neal & Moore, 1992), can be read by readers of all ages, and are
evaluated more deeply by adults with the depth and maturity that comes from
experience. According to Ho (2000), children's books develop the imagination and
creativity of adult readers. Djikic et al.'s (2013) research shows that individuals who
read short stories have less need for cognitive completion. Individuals with less need
for cognitive completion have high emotional intelligence characteristics, such as
thinking more logically, being more creative, and being open-minded.

Furthermore, the study reveals that children's books serve as poighant reminders
for adults, rekindling emotions and values that may have faded over time. They offer
a unique opportunity to reconnect with one's inner child, allowing adults to revisit and
relive their childhood experiences. This process significantly contributes to the
recollection of one's childhood. This observation aligns closely with the findings of
Lee's (2015) research, where children's books were integrated into English lessons.
Several participants attested that engaging with children's literature evoked vivid
memories of their childhood, transporting them back in time. This reconnection with
childhood experiences through children's books finds resonance in Oatley's (1994;
1999; 2002; 2008) theory. According to Oatley, narrative fiction functions as a
simulation, engaging our "planning processor" — in other words, our mental faculties.
This dynamic process allows individuals to vividly experience and reconnect with the
emotions and memories of their childhood. When engrossed in a story, our minds
construct mental models of the fictional world, immersing ourselves in the
protagonist's aspirations and plans. Subsequently, we undergo a range of emotions
based on our assessment of the extent to which these objectives are realized
(Hakemulder, 2000). This cognitive simulation, where we adopt the persona of the
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character, not only allows us to experience their emotions but also fosters a deeper
comprehension of these feelings within the context of our everyday lives (Oatley,
1999). Children's books afford adults the unique opportunity to vicariously relive
experiences they may not have had in their childhoods. This inclination towards
reading children's literature can be attributed to the adult's nuanced understanding of
these emotions within the framework of daily life, as posited in Oatley's theory. In
essence, this engagement serves as a bridge between the adult's present understanding
and the emotions they may not have fully comprehended in their youth.

This study also highlights that children's books serve as a catalyst for adults to
critically examine fundamental concepts such as life, individuality, privacy, the
educational system, and the dynamic between being an adult and a child. Literary
texts, as found in the research of Miall and Kuiken (1994; 1999), stimulate profound
contemplation and introspection. Noteworthy elements within these texts provoke
narrative and aesthetic sentiments, often drawing on personal experiences and
memories that readers utilize for self-reflection (Miall & Kuiken, 2002).In alignment
with Ho's (2000) perspective, children’s literature equips adults with the capacity to
comprehend the values underpinning diverse societies. It serves as a lens through
which readers gain insight into global social, economic, and cultural challenges,
thereby broadening their perspectives on the world at large. This further underscores
the expansive impact of children's literature on the intellectual and empathetic
development of adults. As noted by Freeman et al. (2011), books that accentuate
historical or cultural perspectives offer a valuable platform for exploring timeless
truths concerning human nature, childhood, parenting, teaching, and learning. They
also vividly depict the rich tapestry of diversity within society. In the words of
Taliaferro (2009), picture books serve as a valuable tool for older students, aiding
them in "navigating meaningful pathways in a complex world." This highlights the
educational value of visual storytelling in guiding young minds through the intricacies
of a multifaceted reality. Furthermore, as articulated by Leland et al. (1999), children's
literature wields the potential to immerse students in critical dialogues pertaining to
issues of power and social justice. It plays a crucial role in identifying challenges that
manifest within classrooms, shedding light on how societal constructs of meaning
position educators. This underscores the profound influence of children's literature in
shaping not only young minds but also the broader educational landscape.

This study further suggests that engaging with children's books leads to
academic and professional enrichment for adults. According to participants, this
involvement translates into tangible benefits such as conducting scholarly research,
honing the ability to assess and select current and child-appropriate literature through
staying updated with new releases, and integrating these findings into their work with
students. Given that a substantial portion of the participants in this study comprise
educators, academics, research assistants, or individuals with a conscious interest in
children's literature, it is only natural that their responses would align with these
sentiments. Engaging in scholarly pursuits related to children’s literature, embarking
on cultural and artistic explorations, staying abreast of emerging works in both
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Turkish and global children's literature, and delving into critical analyses of these
works all form integral components of academic and professional development for
adults. This intellectual and professional investment in children's literature contributes
significantly to the growth and expertise of individuals involved in the field.

The study underscores a significant outcome: delving into children's literature
profoundly impacts the personal development of adults. This engagement nurtures
their imagination, sparks creativity, refines their artistic and aesthetic discernment,
and broadens their perspectives. Notably, high-quality children's books play a
substantial role in shaping adults' personal growth and self-awareness, allowing them
to recognize the inherent beauty and wisdom within this genre. Through this
interaction, individuals elevate their appreciation for literature and expand their
intellectual horizons. Additionally, it provides them with a unique insight that fosters
emotional connections to specific course content. Adults are afforded the privilege of
immersing themselves in exceptional texts and imagery that can elicit deep emotional,
aesthetic, and moral responses. These findings align with the research of Freeman et
al. (2011), as well as the work of Johnson et al. (1995), underscoring the profound
impact of children's literature on personal enrichment and intellectual growth in
adults. Literature has the latent power (potential) to transform readers' views of life
and offer them the opportunity to imagine worlds beyond themselves (Drinkhouse,
2017). High-quality picture books have an intrinsic appeal to a wide range of readers
(Neal & Moore, 1992; Rief & Atwell, 1992). First-grade children's literature provides
the "pleasure of reading a good story," "the experience of getting to know other people
and places," and "the opportunity to examine and question ideas and values" that any
quality literature and art can offer. In short, quality children's literature, like quality
adult works, offers a wide range of environments that provide adults with a new
perspective and way of thinking (Bishop & Hickman, 1992).

In this study, "realizing one's sense of self" is another conclusion about the
contribution of children's books to adults. Supporting literacy as an active and
communicative process enhances both a positive sense of self and a nurturing capacity
(Johnson et al., 1995). Authentic, multicultural picture books can expand adolescents'
perceptions of themselves and others. According to Drinkhouse (2017), picture books
"are increasingly recognized as accessible tools for providing guided first experiences
for some and expanding initial perceptions of others.

The study reveals that reading children's books offers a significant benefit for
adults, allowing them to employ these resources as supplementary aids in elucidating
course content. In traditional teaching methods, reliance primarily rests on textbooks
and factual materials. However, contemporary education recognizes the necessity of
incorporating additional tools and materials that facilitate comprehension, are tailored
to the student's level, and engender an enjoyable learning experience. Quality
children's literature emerges as a valuable resource for simplifying abstract and
intricate subjects, catering to the needs of both children and older students, as well as
adults, in an engaging and accessible manner. By enriching the curriculum with
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children's literature, teaching becomes not only more effective but also more
enjoyable and enduring. As Bloem (1995) underscores, children's books possess the
remarkable capacity to spark scientific curiosity and serve as invaluable aids in
teaching a wide array of subjects, regardless of the learner's age. This illustrates the
versatility and educational potency of children's literature as a tool for enhancing
pedagogy across various disciplines.

According to Rief and Atwell (1992) and Danielson (1992), children's books
play a crucial role in enhancing comprehension of subjects such as social studies,
visual literacy, and critical thinking. Picture books, in particular, serve as valuable
tools for older students, aiding in the organization of knowledge, motivating reading,
and solidifying literary understanding. Children's books prove to be versatile
instructional materials, applicable across various subjects in both primary and
secondary education. Visual elements in these books are instrumental in aiding
students in comprehending content and retaining information (Billman, 2002; Hibbing
& Rankin-Erickson, 2003; Meyerson, 2006). In language arts classes for older
students, they serve as effective tools for teaching literary elements and demonstrating
creative writing techniques (Costello & Kolodziej, 2006). Moreover, children's
literature is employed to broaden students' intercultural awareness and competence
(Bishop & Hickman, 1992; Escamilla & Nathenson-Mejia, 2003; Mendoza & Reese,
2001; Morgan, 2009). It is also utilized to prepare educators for inclusive classrooms
(Kurtss & Gavigan, 2008), assist families and children navigating through divorce
(Kramer, 1996), and complement child development curriculum (Hansen & Zambo,
2005). As emphasized by Graham (2000), the potential applications of picture books
are extensive and profound due to their fusion of visual and linguistic elements.

Picture books have an important role in reinforcing math concepts, history
lessons, art projects, science experiments, human relationships, and language arts
programs. The use of books of this nature helps students to lose the elusive nature of
complex concepts and to understand language arts concepts better. Using non-fiction
children's books to teach older students about literary elements, language arts, and
complex concepts of writing contributes to learning the subject in a more relaxed and
fun way. It helps them develop a greater awareness of language and provides
opportunities to explore and learn the rules. Therefore, a picture book means many
words. Graham (2000) conducted a study in language arts classes to teach literary
elements, language arts, and writing concepts to middle school students and found
that students' writing skills improved as they saw examples of good writing in picture
books. While reading short stories and novels, students were able to understand their
points of view, write about their position in their families, and express their feelings.
Students improved their literacy skills and understood how the writing process works.

The research underscores that the incorporation of picture books into instruction
facilitates enhanced creativity and individual discoveries among students. Hall (1990)
notes that picture books offer vividly illustrated examples of literary concepts in clear
and accessible forms. Teachers can effectively utilize them to impart knowledge about
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literary topics and writing-related concepts. Moreover, picture books empower
students to delve deeper into literary devices, transitioning from a literal
understanding to a more symbolic interpretation of a work. Culham (1998) further
emphasizes that picture books serve as excellent models of writing that older students
can draw inspiration from. For instance, a study with eighth-grade students discovered
that integrating picture books into writing instruction rendered the learning process
more manageable, engaging, and enjoyable (Khairunnisa, 2017). Additionally, Collie
and Slater (1990) employed children's literature in teaching English to adults,
highlighting that children’s literature's simplicity in language, concise and concrete
narratives, and relative lack of complexity compared to adult literature led to notable
improvements in students' linguistic skills. This underscores the effectiveness of
children's literature as a tool for language development across various age groups.
According to them, children’s literature is also effective in the education of adult
learners because, according to Ho (2000), children's books are intellectually
stimulating, encourage reading, linguistically captivating, literarily satisfying, and
educationally rewarding. They are engaging, meaningful, and enjoyable, and they
stimulate students' interest, participation, and strong and positive reactions to what
they learn. Reading children's books has a lasting and beneficial impact on students'
linguistic and cultural knowledge. Children's books are stimulating and interesting for
adults in terms of story, theme, and characters. The language is simple and easy to
understand.

The research findings indicate that engaging with children's books yields
significant contributions to individuals' outlook on life. It brings about feelings of joy,
instills hope, and provides encouragement, ultimately enhancing subjective well-
being and allowing readers to unwind. Quality literature, particularly when
complemented by captivating illustrations, possesses a timeless appeal, ensuring
enjoyment at any age (Drinkhouse, 2017; Giorgis, 1999; Meyerson, 2006).

Recent family literacy programs have incorporated children's books into adult
education (Doneson, 1991; Handel & Goldsmith, 1989; Sharp, 1991), with adult
learners expressing a high level of enjoyment in the process and a desire to continue
reading children's books. Teachers implementing children's literature in these
programs noted that these readings were not only for instructional purposes but also
served as a source of pleasure, fulfilling both functional and aesthetic objectives.
Reading, for adults, is not just a tool but also a soul-nourishing experience,
encapsulating the profound impact that literature can have on individuals' well-being
and sense of fulfillment. According to Hall (1990), as with younger children, the place
to start reading is to have fun. Nevertheless, picture books go beyond personal
enjoyment and aesthetic satisfaction. In addition, children's books motivate adults by
giving hope and courage because, according to Rundell (2020), quality children's
books convey hope, how valuable hope is, and the importance of bravery, intelligence,
equanimity, and love. With the belief that everything is possible, they increase the
motivation level of adults and improve their hopes for the future. As a result of a six-
year study on subjective well-being, it was observed that middle-aged and older adults
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who read books, magazines, and newspapers every day have a lower risk of depression
and painful life, are less likely to face daily functioning limitations and cognitive
disorders, experience less loneliness, and have a more positive and happy outlook on
life (Weziak-Bialowolska et al., 2023). The function of children's books in providing
relaxation for adults is also supported by Lewis's (2009) study. Referring to the
therapeutic power of reading, Lewis concluded that it reduced stress levels by 68
percent and that it was enough for the subjects to read silently for only six minutes to
slow their heartbeat and reduce muscle tension. Stress levels at the end of the reading
were lower than before the test.

An interesting result of the study is the view that children's books support adults'
literary and academic production. This finding is similar to Benedict and Carlisle's
(1992) study. According to Benedict and Carlisle (1992), children's picture books
support adult writing production because picture books provide an opportunity for
adult readers and writers to examine form and structure. By enabling older readers to
understand story patterns and how picture books are put together it can help them
recognize patterns that can be useful in interpreting longer texts.

In summary, this study illuminates the manifold benefits that reading children’s
books offers to adults. The diverse range of functions attributed to children's literature
by the participants underscores the profound meaning they attach to it. Building upon
these findings, it is recommended that initiatives be undertaken to facilitate adults'
access to children's books for various purposes. This could involve creating programs,
workshops, and conducive environments to engage adults with children's literature.
Furthermore, interactive activities for both adults and children in spaces like children's
libraries could be organized to enhance awareness about the enriching effects of
children's books on adults.

Challenging the conventional notion that children's literature is exclusively for
children, it is crucial to integrate appropriate, pertinent, and high-quality children's
literature across secondary and higher education curricula, as well as in a variety of
family literacy programs. Moreover, copyrighted and translated children's literature
should be leveraged in foreign language teaching settings for adults. These efforts
collectively contribute to a more inclusive and beneficial approach to utilizing
children's literature in adult education and personal development. For this purpose,
children's books can be used as rich resources for written and oral presentations,
cultural activities, vocabulary expansion, or class discussions on current issues.
Children's and youth literature should be utilized to teach concepts related to language
and literature teaching to older students. Based on the results of this study, the reasons
why adults read children's books and their opinions on the contributions of these
products to them can be investigated in larger groups.
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Cocuk edebiyatinin amaci ¢ocuklarin insana ve yasama iligkin duyarlik
kazanmalarini saglamak, giizele yonelik duygularini gelistirmek, duygu ve diisiince
evrenlerini genisletmek, ¢esitli gelisimlerine katki saglamak; onlara yasam ve insan
gergegine iligkin sanat¢r duyarligiyla kurgulanmis ipuglart sunmak, anadilinin
kullanim olanaklarint sezdirmek ve onlar1 yazili kiiltiirle siirekli etkilesim kurabilen
bireyler kilabilmek; karakterler ve anlattig1 olaylar yoluyla okurlarinin ¢ok boyutlu
duyma, diisiinme, hareket etme, sorun ¢ézme bigimlerine taniklik etmesine olanak
saglayarak ¢ocuklar1 ortiik bir egitimden gecirmek ve onlari yasama hazirlamaktir
(Aslan, 2008; Aslan, 2019; Dilidiizgiin, 2018; Sever, 2003; Veziroglu ve Gonen,
2013).

Nitelikli ¢ocuk edebiyati iiriinleri; yalinlastirilmis dogal dili kullanmasi,
okullarda, kiitiiphanelerde ve c¢evrimi¢i ortamlarda yaygin olarak bulunmasi,
okurlarin bilgilendirici ve eglenceli bulabilecegi renkli resimler icermesi, her yastan
Ogrencinin tat alabilecegi ve ilgilerini ¢ekecek Oykiiler sunmasi, bilimsel meraki
yeniden canlandirmasi ve bilimsel konular1 aydinlatmasi gibi bazi temel 6zellikleri
nedeniyle etkili birer 6gretim araci olarak kabul edilmekte ve yetiskin egitiminde de
farkli amaglarla yaygin bigimde kullanilmaktadir (Appelt, 1985; Bloem ve Padak,
1996; Bradbury ve Liu, 2003; Brazee, 1992; Elley, 1989; Elley ve Mangubhai, 1983;
Flickinger, 1984; Galda, 2000; Glazer ve Giorgis, 2005; Johnston ve Frazee, 2011;
Mikulecky, 2007; Morgan, 2009). Yetiskin egitiminde ¢ocuk edebiyati iiriinlerinin sik
kullanildigi alanlardan biri yetiskin okuryazarlik programlaridir. Cocuk edebiyati
driinleri; disiik gelirli ve gelisimsel olarak geride olan, dilsel ve akademik yonden
yetersiz ailelerin okuryazarlik ve akademik becerilerini gelistirmek, ilgi ve
Ozgiivenlerini artirmak, cocuk edebiyatt konusundaki bilgilerini gelistirmek,
farkindaliklarini artirmak, onlar1 farkli tiirde ¢ocuk edebiyati tiriinleriyle tanigtirmak,
aileleri ¢ocuklariyla bu kitaplari okumaya yonlendirerek hem birlikte daha nitelikli
zaman geg¢irmelerini hem de c¢ocuklarinin okuma ve anlama becerilerini
gelistirmelerine katkida bulunmalarini saglamak, 6grenmelerine yardimci olabilmek
(Alkan-Ersoy ve Bayraktar, 2018; Barber-Carey, 1995; Neuman, 1995), ailelerin
hedeflerinin, okuryazarlik giigliiklerinin ve gereksinimlerinin neler oldugunu
belirlemek, ¢ocuklart igin neler istediklerini 6grenmek (Johnson vd., 1995; Neuman
vd., 1996) amaciyla gesitli yetiskin okuryazarlik programlarinda kullanilmistir.

Cocuk edebiyati iiriinlerinden ingilizceyi yabanci dil olarak 6grenen
yetiskinlerin egitiminde yararlanilmis; yabanci dil egitiminde bu nitelikteki kitaplarin
kullanilmasinin  dersi eglenceli hale getirmede, sozciiklerin sesletimlerini
iyilestirmede, dilsel becerileri gelistirmede, daha anlamli bir 6grenme ortami
saglamada, Ogrencilerin 6zgiiven ve giidiillenmelerini artirmada, dilsel olarak daha
yetkin hale geldiklerinde yetigskin edebiyatt okumalarina gegmelerinde etkili
olabilecegi sonucuna varilmistir. Ayrica yabanci dil olarak Ingilizce &greten
Ogretmenler, c¢ocuk edebiyatinin yardimecr arag olarak daha sik kullanilmasi
gerektigini belirtmislerdir (Al Khaiyali, 2014; Ho, 2000; Johnston ve Frazee, 2011;
Lee, 2015; Zhang, 2008). Dil kuramcilari, yetiskin 6grenenleri resimli kitaplar ve geng
yetiskin romanlariyla bulusturmanin saglam egitimsel nedenleri olduguna inanirlar.
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Bu iirlinlerle kurgulanmis; okuma, dinleme, konusma, yazma ve diisiinme firsatlari
sunan boyle ortamlar, yetiskin okuryazarlik Ogrencileri i¢in en uygun Ogrenme
ortamlaridir (Weibel, 1994).

Cocuk edebiyati, ortadgretim ve yiiksekdgretim diizeyindeki dgrencilere ders
igeriklerini 6gretmede yardimci arag olarak da kullanilmaktadir. Resimli kitaplar ¢ok
yonliidiir, 6grenme siirecinde giidiilenmeyi artirir. Cocuklarin okuma becerilerinin
gelisgmesine yardimci olurken anne babalari da okuma konusundaki becerilerini
gelistirme konusunda giidiiler (Massey, 2015; Sharp, 1991). Resimli ¢ocuk kitaplari
yetkin bir dil ve edebiyat 6gretmeninin elinde tiim yas gruplar i¢in dnemli birer arag¢
olabilir. Bazi resimli kitaplar, dilsel ve kiiltiirel agidan ¢esitlilik gésteren 6grencilerle
calisan ortaokul ya da lise Ogretmenleri igin 6zel bir yere sahiptir. Cocuklarin
sozciikleri segme ve kendi baglamlari iginde kullanma, akict ciimle kurma, dinleme
ve yazma becerilerini gelistirir. Belli kiiltiirel gelenekleri agiklamaya yardimeci olur.
Simif tartigmalarimni farkli kiiltiirel diigiinceler etrafinda bigimlendirmeye yardime1 olur
(Danielson, 1992; Dean ve Grierson, 2005; Premont vd., 2017). Graham (2000),
resimli kitaplarin ortaokul Ogrencilerine karmasik kavramlart anlatmada
kullanilmasinin onlarin okuryazarlik becerilerini gelistirdigini, yazinsal &geleri
o0grenmelerini  sagladigini, metnin bigim ve yap1 Ozelliklerini, matematik
kavramlarini, tarih derslerini, fen deneylerini, insan iliskilerini 6gretme firsati
sundugunu; Drinkhouse (2017) ise Ogretim programini resimli ¢ocuk edebiyati
iirtinleriyle desteklemenin dgrencilerin konuyu anlamalarini kolaylastirdigini, derse
katilimlarin1  sagladigini, smif iklim ve kiltiiriinii olumlu ydnde etkiledigini
belirtmistir.

Cocuk edebiyat1 iiriinlerinden, iiniversite diizeyinde, 6zellikle 6gretmen egitimi
programlarinda ve Ogretmenlerin  geligimini  destekleyici programlarda da
yararlanilmaktadir. Cocuk kitaplari liniversite 6grencileri i¢in etkili birer 6grenme
aracidir. Bu kitaplarin ¢ogu giiglii duygusal tepkiler icerir ve bu durum 6grenciler ile
kuram arasinda etkili bir baglanti kurmaya yardimei olur. Yapilan aragtirmalar bu
iiriinlerin konunun anlasilmasini kolaylastirmada etkili birer ara¢ oldugunu, sinifta
tartigilan diisiinceleri somutlastirdigini, 6gretmen egitiminde ¢esitli amaclarla genis
capta kullanilmasinin uygun oldugunu gostermistir (Costello ve Kolodziej, 2006;
Daly ve Blakeney-Williams, 2015; Meyerson, 2006; Schulman, 1987). Cocuk
edebiyati iiriinleri ayrica 6gretmen adaylariin nitelikli edebiyata iliskin bilgilerini ve
siif i¢i deneyimlerini artirir, ders igerigini d6grenmelerini kolaylastirir, gocuklarla
edebiyat paylasimi i¢in etkili stratejiler modellemelerine yardimci olur, ¢cocuga ve
¢ocukluga iliskin bilgilerini gelistirir, daha ¢ok sayida nitelikli ¢ocuk yazar ve
cizerlerini bulma konusunda onlar1 giidiiler, sinif tartigmalarina katilmayi tesvik eder,
Ogrenme igin zengin bir kaynak olusturur (Freeman vd., 2011). Smiflarinda elestirel
okuryazarlik agisindan ¢esitli resimli kitaplarin giiciinii gostermek ve egitimcilerin,
Ogretmen adaylarinin bu kitaplardaki diisiinceleri kesfetmeleri i¢in bir alan ve giivenli
ortam yaratmada ©onemli rol oynar (Johnston ve Bainbridge, 2013). Bu tiir
uygulamalarin &gretmenlerin ¢ocuk edebiyati ve geng yetiskin edebiyatindan
yararlanma konusundaki yeterliklerini artirdig1 goriilmiistiir (Bloem ve Padak, 1996).
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Cocuk edebiyat1 yetigkinleri ¢esitli konularda bilgilendirmek ve bilinglendirmek
amaciyla yetiskin egitiminde de kullamlmigtir. Simoncini, Pamphilon ve
Mikhailovich (2017) tarafindan resimli gocuk kitaplarinin giftgilere ve ailelerine
tarimla ilgili iletileri vermek amacryla kullanildig1 ¢alismanin sonucunda kitaplarin,
diistik okuryazarliga sahip kadin ¢iftciler ve ailelerinin dogru tarimsal uygulamalari
ogrenmeleri ve pekistirmeleri i¢in giiclii birer ara¢ oldugu sonucuna varilmustir.
Doneson (1991), hamile ya da ¢ocuk sahibi lise &grencilerinin, dzellikle ¢ocuk
yetistirme gibi ilgilerini ¢ekecek konularda isteksiz okurlari kitap okumaya tesvik
etmek; onlar1 anne babalik ve c¢ocuk gelisimi konusunda kaynak olarak
kullanabilecekleri kitap ve dergilerle bulusturmak; c¢ocuklarina kitap okuma
konusunda kendilerini rahat ve giivenli hissedebilmeleri igin anne ve anne adaylarini
farkli yas gruplarina ve gelisim asamalarina uygun ¢ocuk kitaplariyla tanistirmak
amaciyla gocuk edebiyati iiriinlerinden yararlanmistir. Bloem’in (1995) temel yetiskin
egitimi ve gelisim 6gretmenlerinin yetiskin okuryazarlik smifinda ¢ocuk edebiyatini
kullanma uygulamalarina iliskin bazi genel sorular1 yanitlamaya ¢alistig1
arastirmasinda ise kimi cocuk edebiyati {irlinlerinin ¢ok cesitli yaslardan kisiler
tarafindan begenilerek okunabilecegi; bu kitaplarin eglenceli, bilgilendirici ve
kavramlar1 acgiklayici nitelik tasidigi; uygun bashklarin secilmesi ve dikkatli bir
sekilde kullanilmasi durumunda ¢ocuk edebiyatinin kullanilmasindan yetigkinlerin
rahatsiz olmayacagy; resimli kitaplarin kisa egitim siirelerine uygun oldugu sonucuna
varilmigtir.

Anilan arastirmalar incelendiginde ¢ocuk edebiyati Girinlerinin yetiskin egitimi
programlarinda; akademik yonden yetersiz anne babalarin ¢esitli agilardan
gelisimlerini desteklemek, onlar1 ¢ocuklarmin egitimlerine katkida bulunabilmelerini
saglayacak bilgi ve becerilerle donatmak, yabanci dil egitimini eglenceli hale
getirmek ve kolaylagtirmak gibi daha ¢ok egitsel amaclarla kullanildig:
goriilmektedir. Bu {irlinler ayrica biiyiik yastaki 6grencilerin zor ve soyut konulari
anlamalarini  saglamak, Ogretmen adaylarinin ve Ogretmenlerin gelisimlerini
desteklemek, deneyim ve yeterliklerini artirmak, yetiskinlerin gesitli konularda
bilinglenmelerini ve farkindalik kazanmalarini saglamak amaciyla da kullanilmistir.
Cocuk edebiyati iiriinlerini herhangi bir yetiskin egitimi programina bagl kalmaksizin
kendi ilgi ve istegi dogrultusunda okuyan yetigkinler de bulunmaktadir, ¢linkii
Rundell’a (2020) gore “Cocuk kitabr okumak yetigkin i¢in iyi bir deneyimdir. Kagmak
degil, bulmaktir; bir saklanma yeri degil, bulma yeridir. Yetiskinler, olanaksiz ve belki
olanaksiz olmayan seyleri istemenin neye benzedigini animsamak, diinyayr hem
yetiskinlik hem de ¢ocukluk halleriyle, iki ¢ift gbzle gorebilmek i¢in ¢ocuk kitabi
okumalidir” (5. 59-62). Bu ¢alismada yukarida s6z edilen ¢alismalardan farkli olarak,
herhangi bir program kapsaminda olmayip yalnizca ilgi duydugu i¢in goniillii olarak
cocuk kitaplar1 okuyan yetiskinlerin bu kitaplar1 kimin i¢in okuduklar1 ve kitaplarin
kendilerine Kkatkilar1 konusundaki diislinceleri 6grenilmeye calisilmistir. Yapilan
aragtirmalar sonucunda bu amagla yapilmis bagka bir c¢alismaya rastlanmamasi
nedeniyle alanyazindaki bir boslugu dolduracak bu ¢aligmanin 6zgiin ve 6nemli
oldugu diisiiniilmektedir.
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Amacg

Bu calismanin temel amaci, yetiskinlerin yetiskinlik doneminde goniillii olarak
okuduklart cocuk edebiyati iirtinlerini kimin i¢in okuduklar1 ve bu kitaplarin
kendilerine katkilar1 konusundaki goriislerini ortaya ¢ikarmaktir. Bu amag
dogrultusunda asagidaki sorulara yanit aranmistir:

1. Yetiskinler ¢ocuk edebiyati iiriinlerini kimin i¢in okumaktadir?

2. Yetigkinler ¢ocuk edebiyati iirlinlerinin kendilerine katkilar1 konusunda
neler diisiinmektedir?

Yontem

Bu baglik altinda arastirmanin modeli, ¢alisma grubu, veri kaynagi ve verilerin
¢ozlimlenmesi ile gegerlik ve giivenirlik konularina iligkin bilgiler yer almaktadir.

Arastirma Modeli

Yetigkinlerin yetiskinlik doneminde kendi istekleri dogrultusunda okuduklari
cocuk kitaplarinin kendilerine katkilar1 konusundaki goriislerini belirlemeyi
amaglayan bu arastirma, temel nitel arastirma yaklasimina gore desenlemistir. Nitel
arastirmalar, insanlarin kurmus olduklari diinyayi, deneyimleri nasil yorumladiklarim
ve bu deneyimlere nasil anlamlar yiiklediklerinin belirlenmesi agisindan énemlidir.
Temel nitel aragtirmalar, insanlarin deneyim ve yasamlarini nasil yorumladiklaryla,
i¢cinde yasadiklar1 diinyay1 nasil yapilandirdiklariyla ve deneyimlerine ne tiir anlamlar
kattiklariyla ilgilenir (Glesne, 2013; Merriam, 2018).

Calisma Grubu

Grup, nitel arastirma yaklasimi icinde yer alan amaghi Ornekleme
yontemlerinden “6l¢iit drnekleme” yoluyla belirlenmistir (Yildirim ve Simsek, 2013).
Lisans, yiiksek lisans ve doktora diizeyinde egitim almis; ¢ocuk edebiyatina iliskin
bilgisi, fikri, yagsantis1 ya da deneyimi olan, ¢ocuk edebiyati dersi alan ve almakta
olan, calismalarinda ¢ocuk edebiyati iiriinlerinden yararlanan 221 goniillii yetiskin
(cogunlukla dgretmen, 6gretmen adayi, arastirma gorevlisi, yiiksek lisans ve doktora
Ogrencileri) bu aragtirmanin ¢alisma grubu olarak belirlenmigtir. Katilimeilarin bu
kisilerden secilmesinin nedeni arastirma sorusuna iligkin ayrmtili ve derinlemesine
veri toplamaktir.

Aragtirmaya katilan katilimcilarin 186°s1 kadin, 35’1 erkektir. Katilimcilarin yas
aralig1 yogunlugu sirasiyla 35-44 (f: 93), 45-54 (f: 60), 25-34 (f:41), 18-24 (f: 18), 55-
64 (f: 8) seklindedir. Katilimcilardan 84’1 lisans, 71’1 yiiksek lisans, 66’s1 doktora
mezunudur. Katilimcilarin 152’si evli, 69’u bekardir. Katilimcilardan 81’inin ¢ocugu
bulunmamakta; 68’inin bir, 65’inin iki, 8’ininse li¢ ve iizeri sayida cocugu
bulunmaktadir.

Veri Toplama Araci ve Verilerin Toplanmasi

Bu arastirmada veri toplama araci olarak cevrimi¢i ortamda katilimcilarin
goriislerini yazili olarak bildirdigi bir form ile yar1 yapilandirilmis sorularin yer aldig:
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bir gériisme formu kullanilmistir. Calismanin veri kaynagi, ¢ocuk edebiyati {irlinlerini
kendi ilgi ve istegiyle okuyan yetiskin katilimcilarin formda bulunan sorulara
verdikleri yazili yanitlar ile goriisme yapilan katilimcilarin yari yapilandirilmis
goriisme formundaki sorulara verdikleri yanitlardir.

Bu ¢alismanin veri toplama araglarindan biri, iginde amaca uygun acik uglu
sorularin yer aldigi, arastirmacilar tarafindan hazirlanmig “Cocuk Kitaplarinin
Yetiskinlere Katkis1 Formu” baglikli yazili bir goriis formudur (Google Forms). Bu
form hazirlanirken adaylarin goriislerini eksiksiz alabilmek amaciyla sorularin agik,
anlagilabilir, aciklama yapmay1 saglayacak nitelikte olmasina 6zen gosterilmistir.
Formda yer alan sorular ayrica ¢ocuk edebiyati ve 6l¢gme-degerlendirme konusunda
¢alisan 7 uzmana gonderilmis, onlardan gelen doniitler dogrultusunda diizenlendikten
sonra bes yetiskin lizerinde pilot ¢aligma yapilmustir. Pilot ¢alismanin ardindan forma
son bi¢cimi verilmis ve adaylara ¢evrimi¢i ortamda uygulanmistir. Formda
arastirmanin amacina uygun olarak 4 soru bulunmaktadir. Arastirma kapsaminda
degerlendirilen sorular asagida sunulmustur:

1. Cocuk kitaplarini kim/kimler igin okursunuz?

2. Yetigkinlik doneminde okudugunuz cocuk kitaplarimin size bir katkist
oldugunu diigiiniiyor musunuz? Yanitiniz evetse ¢ocuk kitaplarinin size ne
tiir/nasil katkilar1 oldugunu yazar misiniz?

Bu aragtirmanin bir diger veri toplama araci ise daha ayrintili ve derinlemesine
bilgi alabilmek amaciyla yine arastirmacilar tarafindan hazirlanmis ve uzman
goriisleri dogrultusunda diizenlenmis yari yapilandirilmig goriisme sorularinin yer
aldig1 bir goriisme formudur. Bu form yoluyla ¢ocuk kitaplarina ilgi duydugu ve kendi
istegiyle okudugu bilinen bes goniillii yetigskinle goriisilmiis, veri doygunluguna
ulasildigi anlasildiginda gériismeler sonlandirilmistir. Yiiz yiize yapilan goriismeler
yaklasik 25-30 dakika stirmistiir.

Etik Kurul Karan

Ankara Universitesi Sosyal Bilimler Alt Etik Kurulu’nun 21.11.2022 tarih ve
20/61 sayili karart ile bu ¢alismada etik kurul onay1 gerekmedigine oy birligi ile karar
verilmistir.

Verilerin Coziimlenmesi

Yazili goriis formundan ve yiiz ylize yapilan goriismelerden elde edilen veriler
igerik ¢oziimlemesi teknigiyle ¢oziimlenmis; aragtirma raporunda elde edilen temalar
ve kategoriler, sekil ve tablolarla desteklenerek sunulmustur. Igerik ¢oziimlemesi
sOzel, yazili ve diger arag-gereglerin igerdigi iletiyi, anlam ve dilbilgisi agisindan
nesnel ve dizgesel siniflandirma, sayilara doniistiirme ve ¢ikarimda bulunma yoluyla
sosyal gercegi arastiran bir tekniktir (Tavsancil ve Aslan, 2001). Icerik ¢dziimlemesi,
bir konu ile ilgili verinin daha iyi anlasilabilmesi i¢in icerigi yansitan sozciik ya da
sozcik gruplartyla dizgesel olarak Ozetlenmesi, kategorilere ayrilmasi ve
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aragtirmacilar tarafindan 6nceden belirlenen kurallar dahilinde kodlar olusturularak
aktarilmasidir (Biiyiikoztiirk vd., 2008).

Bu arastirmada, yetiskinlerin verdikleri yanitlarin s6zciik ve sozciik gruplariyla
dizgesel olarak 6zetlenmesi ve belirli kategori ve temalar altinda diizenlenerek neden-
sonug iligkilerine ulasilmasi hedeflendiginden igerik ¢oziimlemesi se¢ilmistir. Bu
¢oziimleme kapsaminda, birbirine benzeyen veriler belirli kavramlar ve temalar
cergevesinde bir araya getirilerek okurun anlayabilecegi bir bicimde diizenlenir ve
yorumlanir ¢iinkii icerik ¢dziimlemesinde amag, toplanan verileri aciklayabilecek
kavramlara ve neden sonug iliskilerine ulagsmaktir (Y1ildirim ve Simgek, 2013).

Oncelikle katilimcilarin yari yapilandirilmis gériisme sorularma verdikleri
yanitlar desifre edilmis, ardindan katilimcilarin ¢evrimigi forma verdikleri yazili
yanitlar ile yar1 yapilandirilmig goriisme sorularma verdikleri yanitlar birlikte
degerlendirilmistir. Arastirmada tlimevarimsal ¢dziimleme yapilmis, alt boyutlar
saptanarak bunlar alt tema ve kategori alanlar1 olarak gelistirilmistir. Tiimevarimsal
¢oziimlemede amag, kodlama yoluyla verilerin altinda yatan kavramlart ve bu
kavramlar arasindaki iligkileri ortaya ¢ikarmaktir (Y1ildirim ve Simsek, 2013, s. 259).
Coziimleme sonucunda ulagilan kodlar anlamli gruplar olusturacak sekilde bir araya
getirilerek kategoriler olugturulmus ve son asamada temalara ulasilmigtir. Ayrica her
bir forma ve goriisme desifrelerinin oldugu metne birer numara verilmis, alintilarin
kime ait olduklarinin anlagilabilmesi i¢in bu numara “Katilimer” sézciigiiniin
kisaltmasi olan K harfinin ve “Gorlismeci” sozciigiiniin kisaltmasi olan G harfinin
yanina konmustur. Ornegin, bir numarali katilime1 “K 17, yine bir numaral1 goriismeci
“G1” bigiminde verilmistir. Bulgular boliimiinde nitel aragtirmanin bir geregi olarak
hem yazili goriis formunda hem de yiiz yiize yapilan goriigmelerde, katilimcilarin
temalar1 ve kategorileri destekleyen yanitlari dogrudan alitilar seklinde sunulmustur.

inandiricihik (ic Gegerlik)

Genel anlamda gegerlik, arastirma sonuglarinin dogrulugunu konu edinir.
Inandiricilik (i¢ gegerlik), arastirma bulgularmin dis diinyadaki gerceklige uyup
uymadigi, bulgularin mevcut gergeklikle uyumlu olup olmadigi, arastirmacilarin
gergekten 6lgmeyi diisiindiikleri konuyu gozleyip gézlemedikleri sorunsaliyla ilgilidir
(Merriam, 2018). Arastirma sonuglarina ulasirken izlenen siirecin ¢alisilan gercekligi
ortaya ¢ikarmadaki yeterligine iliskindir. Inandiricilig1 saglamak igin arastirmaci, hem
veri toplama hem de hem de verilerin ¢dziimlenmesi ve yorumlanmasi siireglerinde
tutarli olmali ve bu tutarlilig1 nasil sagladigini agiklamalidir. Arastirmaci kendisini ve
arastirma siireclerini siirekli elestirel bir gozle sorgulamali, elde ettigi bulgu ve
sonuglarin gercegi yansitip yansitmadigini denetlemelidir. Bu denetlemelerin nasil
yapildigt konusunda okuyucuyu tatmin edecek agik ve anlasilir aciklamalar
yapmalidir (Yildirim ve Simgsek, 2013).

Bu caligmada inandiricilign saglamak amaciyla sonuglara ulasirken izlenen
stireclerin amaca uygunlugu ve calisilan gercekligi ortaya cikarmadaki yeterligi
stirekli sorgulanmigtir. Verilerin toplanmast ve c¢oziimlenmesi asamalarinda
tutarhiligin nasil saglandigina iliskin agik ve anlasilir agiklamalar yapilmstir.
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Uygulama oncesinde arastirmacilar tarafindan hazirlanan yazili goriis formundaki
sorularin hem aragtirmanin amacina uygunlugu hem de anlagilabilirligi konusunda
besi 6l¢gme-degerlendirme, yedisi ¢ocuk edebiyati alaninda uzman olan toplam on iki
uzmandan goriis alinmis; sorular uzmanlardan gelen oneri ve elestiriler dikkate
alinarak yeniden diizenlenmistir. Ayrica ii¢ katilimei ile 6n goriisme (pilot ¢aligma)
yapilmus, her bir soru ile ilgili katilime1 yanitlar: tekrar edilerek katilimcilardan bu
yanitlari teyit etmeleri istenmis, varsa yanlis anlasilan yerler diizeltilerek sorulara son
bi¢imi verilmistir. I¢c gecerligi saglayabilmek amaciyla ayrica veri cesitlemesi
yapilmis; ¢ok sayida katilimcidan yazili goriis alinmasinin yani sira bes katilimer ile
yar1 yapilandirilmis sorular yoluyla yiliz yiize goériismeler yapilmistir. Bu amagla
hazirlanan sorular i¢in de ayrica uzman goriigleri alinmistir. Merriam (2018)’a gore
“veri toplama siireclerine uygun ve yeterli katilimin saglanmasi”, inandiricilik
acisindan bir diger onemli stratejidir. Bu amagla katilimcilarin belirlenen 6lgiitlere
uygunlugu gbz 6niinde bulundurulmus, veri doygunluguna ulasildig1 anlasilana kadar
¢evrimici ortamda uygulanan form yoluyla yazili goriis almaya ve sozlii goriismelere
yapilmaya devam edilmistir.

Aktarilabilirlik (D1s Gecgerlik)

Aktarilabilirlik (dis gegerlik), elde edilen sonuglarin benzer gruplara ya da
ortamlara aktarilabilirligi, arastirma sonuglarmin genellenebilirligi ile ilgilidir. Bir
aragtirmanin sonuglari benzer ortam ve durumlara genellenebiliyorsa aragtirma
aktarilabilirlik 6zelligini tagir (Yildirim ve Simsek, 2013). Bir caligmanin sonuglarinin
farkli durumlara ne derece uygulanabilecegi ile ilgilidir. Arastirmaci sundugu
bulgular1 kendi durumlariyla karsilastirarak uygulanabilir olup olmadiklarina karar
vermelerine yardimci olabilmek amaciyla okurlarina ¢aligmanin ortami ve sartlariyla
ilgili ayrintilt agiklama yapmalidir. Aktarilabilirligi artirabilmek amaciyla kullanilan
stratejilerden biri zengin ve yogun tanimlama yapmaktir. Bu, ortam ve katilimeilarin
tanimlanmasi kadar katilimci gériismelerinden, arastirma notlarindan ve belgelerden
yapilan alintilar bi¢iminde sunulan uygun kanitlarla desteklenen bulgularin ayrintili
tanimlamasidir. Aktarilabilirligi artirmanin bir diger yolu 6rneklem segiminin dikkatli
ve 6zenli yapilmasidir. Arastirmanin uygulanacagi ortamlarin belirlenmesinde, goriis
aliacak bireylerin se¢iminde drneklemde azami gesitliligin saglanmasi durumunda
yapilan ¢alisma okur ve tiiketiciler tarafindan daha fazla alanda ve farkli amaglar igin
kullanilabilir duruma gelir (Merriam, 2018).

Bu caligmada katilimcilarin, ¢alismanin amacina ulagmaya katki saglayacak
kisilerden olugsmasina dzen gosterilmis, ol¢iitler buna gore belirlenmistir. Formda ¢ok
sayida katilimcidan yazili goriis, bes katilimcidan da sozlii goriis alindigindan dis
gecerlik saglanmistir. Ulagilan temalar1 desteklemek amaciyla katilimeilarin yazili
formdaki ve sozlii formdaki sorulara verdikleri yanitlardan dogrudan alintilar
yapilmistir.

Tutarhk (i¢ Giivenirlik) ve Teyit Edilebilirlik

Tutarlik (i¢ giivenirlik), baska arastirmacilarin ayni veriyi kullanarak ayni
sonuglara ulasip ulasmayacagiyla ilgilidir. i¢ giivenirligi artirmak igin toplanan veriler
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betimsel bir yaklagimla sunulmalidir. Arastirmaci elde ettigi verileri yorum katmadan
okura sunmali, yorumu sonraya birakmalidir (LeCompte ve Goetz, 1982). Bu
calismada veriler oOnce yorum katilmadan verilmis, tartigma boliimiinde
yorumlanmistir. Boylelikle okura verilerin yorumlanmamig bigimiyle bulugma firsati
verilmistir. Ayni arastirmayi birden ¢ok aragtirmacinin yapmast i¢ gilivenirligi
artiracak bir bagka stratejidir (LeCompte ve Goetz, 1982). Bu arastirma, iki
aragtirmaci tarafindan yapilmis, ayrica 6zellikle ¢ocuk edebiyati alaninda g¢alisan
uzmanlardan sik stk goriis alinmustir. Teyit edilebilirlik gergevesinde nitel
arastirmacidan beklenen ulastig1 sonuglari topladig: verilerle siirekli teyit etmesi ve
bu ¢er¢evede okura mantikli bir agiklama sunabilmesidir (Yildirim ve Simsek, 2013).

Bu ¢aligmada ulasilan sonuglar, toplanan verilerle siirekli teyit edilmis ve okura
aciklanmistir. Aragtirmanin tutarliginin ve teyit edilebilirliginin saglanmasi amaciyla,
aragtirmada kullanilan tiim veri toplama araglari, ham veriler ve ¢6ziimleme
asamasinda yapilan kodlamalar ve bu kodlamalara temel olusturan alg1 ve ¢ikarimlara
iligkin notlar saklanmig ve gerektiginde incelemeye hazir tutulmustur. Ayrica yiiz
yiize yapilan goriismelerde kayit cihazi kullanilmig, bdylece veri kaybi1 dnlenmistir.
Calisma grubundaki katilimcilarin ¢ok sayida olmasi, sorulara verilen yanitlarin
karmasik ve ¢ok yonlii olmasi nedeniyle verilerin tamamui iki aragtirmaci tarafindan
birlikte ¢dziimlenmistir. iki arastirmacinin farkli kodlamalar yaptigi durumlarda ise
goriis birligi saglanana dek tartigilmigtir.

Di1s Giivenirlik

Dis giivenirlik, arastirma sonuglarinin benzer ortamlarda ayni1 sekilde elde edilip
edilmeyecegiyle ilgilidir (Yildirim ve Simsek, 2013). Dis giivenirligi artirmak i¢in
arastirmada veri kaynagi olan bireylerin agik bigimde tanimlanmasi gerekir. Verilerin
¢oziimlenmesinde kullanilan kavramsal ¢er¢evenin ve varsayimlarin tanimlanmasi
gerekir. Ayrica veri toplama ve ¢éziimleme yontemleri ile ilgili ayrintili agiklamalar
yapilmalidir (LeCompte ve Goetz, 1982). Bu calismada dis giivenirligi saglamak
amaciyla katilimeilarla ilgili ayrintili agiklamalar yapilarak bu 6nlem alinmustir.
Veriler ¢oziimlenmesinde ve  yorumlanmasinda kavramsal c¢ergeveden
yararlanilmigtir. Ayrica arastirma modelinin ve ¢alisma grubunun belirlenmesi, veri
toplama araglari, verilerin toplanmasi ve ¢éziimlenmesi siiregleri ve bulgularin nasil
diizenlendigi ayrmtili bicimde agiklanmustir. Sonuglar, arastirmadan elde edilen
verilerle iligkilendirilmistir.

Bulgular
Yetigkinlerin ¢ocuk kitaplarmi kimler i¢in okuduklar1 ve ¢ocuk kitaplarinin
onlara katkilarina iligskin bulgular iki baglik altinda incelenmistir.
Yetiskinlerin Cocuk Edebiyat1 Uriinlerini Kimin icin Okuduklarina iliskin
Bulgular
Grafik 1’de yetiskinlerin kimin igin ¢ocuk kitaplar1 okuduguna iliskin bilgiler
yer almaktadir.
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Sekil 1 .
Yetiskinler Cocuk Kitaplarm Kimin I¢in Okuyor?
Arkadas cocuklar  Diger
4%

ve yakinlarim
Akrabalarim _\f32
f: 41

Kendim
f: 155

Ogrencilerim
f: 100
Cocugum
f: 107

Sekil 1’e gore gocuk kitaplarini kimler i¢in okuduklari sorusuna yetigkinlerin
155’1 kendisi, 107’si gocugu, 100’1 6grencileri, 41°1 akrabalari, 32°si arkadaglarinin
cocuklari ve yakinlari igin okudugu yanitin1 vermislerdir.

Cocuk Kitaplarmn Yetiskinlere Katkisina iliskin Bulgular
Cocuk kitaplarinin yetiskinlere katkisina iligkin goriislerden elde edilen tema ve
kategorilere Sekil 2’de yer verilmistir:
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Sekil 2
Cocuk Edebiyatimin Yetiskinlere Katkisina Iliskin Elde Edilen Tema ve Kategoriler

Eglenceli zaman
gegirme

—

Umut verme

G

|_| Cesaretverme ve
gudileme

—

)

iyilestirme/
rahatlatma

—

 CEEE—

Yalniz olmadigini
hissettirme

| S—

) ) ) )
| Benlik algisini fark Keyif ve mutluluk Akademik ve Cocttﬁ:ft:slm
ettirme verme mesleki gelisim v
kolaylastirma
— | S — — —
) ) ) )
| | Cocukluguyla bag || Yasama bakis agisini - - Cocuk gergekligini
kurmasini saglama olumlu etkileme Kisisel gelisim anlama
— | S — — —
) )
Zor duygularla ve
Kendi degerlerini sorunlarla bag
sorgulama etmeye yardimci
olma
—
)

Sekil 2°de goriildigi iizere ¢ocuk kitaplarinin yetiskinlere katkilari; “kendini
tanima ve anlama”, “6znel iyi olus halini artirma”, “kendini gelistirme”, “cocugu
anlama ve cocukla iletisim kurmay1 kolaylastirma” olmak iizere dort tema altinda
toplanmustir. Siklik dagilimlart agisindan degerlendirildiginde, ¢ocuk kitaplarinin
katkilar1 6ncelik sirasina gore su sekilde siralanmaktadir: “gocugu anlama ve ¢ocukla
iletisim kurma” (f=147), “kendini tanima ve anlama” (f=113), “kendini gelistirme”
(f=94), “6znel iyi olus halini artirma” (f=83).
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Cocuk kitaplarinin yetiskinlerin kendini tanima ve anlamasina katkisini
betimleyen “kendini tanima ve anlama” temasi altinda “benlik algisini fark ettirme”,
“cocukluguyla bag kurmasimi saglama” ve “kendi degerlerini yeniden sorgulama”
olmak iizere ii¢ kategori bulunmaktadir. “Oznel iyi olus halini artirma” temasi altinda
“keyif ve mutluluk verme”, “yasama bakis a¢isint olumlu etkileme”, “zor duygularla
ve sorunlarla bas etme”, “eglenceli zaman ge¢irme”, “umut verme”, “cesaret verme”,
“lyilestirme ve rahatlatma” ile “yalniz olmadigini hissettirme” olmak iizere sekiz
kategori yer almaktadir. “Kendini gelistirme” temasi altinda “akademik ve mesleki
gelisim” ile “kisisel gelisim” kategorileri; “gocugu anlama ve ¢ocukla iletisim kurma”
temast altinda “cocukla iletisim kurmayi kolaylastirma” ve “cocuk gercekligini
anlama” kategorileri yer almistir. Cocuk kitaplarinin yetigkinlere katkisina iligkin
tema, kategori ve kodlara iliskin siklik degerleri ilgili bulgu basliklarinin altinda

gosterilmistir.
Cocugu Anlama ve Cocukla fletisim Kurma Temasina iliskin Bulgular

Cocuk kitaplarinin “cocugu anlama ve ¢ocukla iletisim kurma” temasina iligkin
kategori ve kodlara ait siklik degerleri Tablo 1’de gosterilmistir.

Tablo 1
Cocugu Anlama ve Cocukla Iletisim Kurma Temasina Iligkin Kategori ve Kodlar
Cocugu Anlama ve Cocukla Iletisim Kurma

Cocukla Iletisim Kurmay1 Cocuk Gergekligini Anlama
Kolaylagtirma
Kod f Kod f
Cocukla esduyumsal iliskiye girme 46 Cocuk diinyasini anlama 26
(empati kurma)
Cocuga nasil yaklagilmasi gerektigini 16 Cocuklarin ilgi ve gereksinimlerini 15
gosterme fark etme

Cocuklarla ortak bir dil ve bag kurma 15 Cocugun hayati, olaylari, yetiskini 11
algilama bi¢imini anlama

Zor konularin nasil aktarilmasi 4 Cocugun olaylar kargisindaki duygu, 10
gerektigini gosterme diisiince ve davraniglarinin nedenini
anlama
Cocukla nitelikli zaman gegirme 4
olanag1 sunma
Toplam 85 Toplam 62

Tablo 1°de goriildiigii izere gocugu anlama ve ¢ocukla iletigim kurma (f=147)
temast, ¢ocukla iletisim kurmayi kolaylastirma (f=85) ve ¢ocuk gergekligini anlama
(f=62) kategorilerinden olusmaktadir. Uzerinde en sik durulan kategori olan ¢ocukla
iletisim kurmay1 kolaylastirma; ¢ocukla esduyumsal iliskiye girme (empati kurma)
(f=46), ¢ocuga nasil yaklasilmasi gerektigin gosterme (f=16), ortak bir dil ve bag
kurma (f=15), zor konularin nasil aktarilmasi gerektigini gésterme (f=4) ve ¢ocukla
nitelikli zaman gecirme olanagi sunma (f=4) kodlarim1 igermektedir. ~Cocuk
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kitaplarinin yetiskinlere sagladigi bu katkilarla ilgili kimi katilime1 goriisleri asagida
sunulmustur:

e Is hayati, giindelik hayat kosturmacasi, insanligm, medeniyetin var
olmasindaki en temel duygu olan empatiyi unutturuyor. Cocuk kitaplari,
bana o duygumu hatirlatiyor. Birini anlamak i¢in empati gerekir. Anlamak,
her seyi degistirir. (K127)

e Bazi kitaplarda anne olarak c¢ocuguma yanlis yaklagtigimi, ona nasil
yaklagsmam gerektigini, yanliglarimi 6grendim. Cocuk agisindan zor ve
duyarli konular1 ¢ocuga nasil aktarmam gerektigini gordiim. (K3)

e Gittikge uzaklastigimiz ¢ocuklarin diinyasi ile siirekli temas halinde olmami
sagliyor. Igimdeki ¢ocukla bag kurmami sagliyor ve cocuklarla da ortak bir
dil, ortak bir diinyanin bir ucundan tutabilmemi sagliyor. (K158)

“Cocugu anlama ve ¢ocukla iletisim kurma” temasi i¢inde ikinci olarak
vurgulanan “gocuk gercekligini anlama” (f=62) kategorisi i¢inde; ¢ocuk diinyasini
anlama (f=26), cocuklarin ilgi ve gereksinimlerini fark etme (f=15), cocuklarin
yetigkini algilama bi¢imini anlama (f=11), ¢ocugun olaylar karsisindaki duygu,
diisiince ve davranmiglarmin nedenlerini anlama (f=10) kodlar1 yer almaktadir.
Cocugun diinyasim1 anlamak i¢in ¢ocuk kitabt okudugunu belirten yetiskinlerin
gorisleri su sekildedir:

e Ne kadar ¢ok kitap okusam da deneyim sahibi de olsam nihayetinde ben bir
yetigkinim. Cocuklarin diinyasma inebilmek ve onlari anlayabilmek igin
onlarla sohbet etmenin farkli bir yolu bence ¢ocuk kitabr okumak. (K190)

e Oyuncaklarim Kiran Cocuk" kitabini okudugumda gocuklarin oyuncaklarin
icini merak ettiklerini ve kesfetmek istediklerini duyumsadim. Demek ki
cocuklar yalniz giddet gostermek i¢in degil merak duyularinin pesinden
gidebilmek i¢in de oyuncaklarini kirabilirmis. Bu kitapla goriinen gergekligi
basmakalip agiklamalarla  gegistirememem  gerektigini, insanlarin
davraniglar1 altinda yatan nedenleri gz oniinde bulundurmam gerektigini
anlamigtim. (K79)

e “Bosluk” ergenlige geciste genglerin sikintilar1 konusunda anlayis
geligtirmemi sagladi. (K59)

Katilimer goriislerine gore ¢ocuk kitaplari, yetiskinlerin ¢ocuklarla esduyumsal
iligkiye girme (empati kurma), ortak bir dil ve bag kurmalarim1 ve onlara nasil
yaklagmalar1 gerektigini, zor konulari nasil aktarmalar1 gerektigini goOstererek
yetigskinlerin ~ ¢ocuklarla  iletisim  kurmalarmi  ve  onlar1  anlamalarini
kolaylastirmaktadir.

Kendini Tanima ve Anlama Temasina Iliskin Bulgular

Cocuk kitaplarinin “yetiskinlerin kendilerini tanima ve anlamalar1” temasina
iliskin kategori ve kodlara ait siklik degerleri Tablo 2’de gosterilmistir.
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Tablo 2
Kendini Tamma ve Anlamaya Katki Temasina Iliskin Kategori ve Kodlar
Kendini Tanima ve Anlama

Benlik Algisini Cocukluguyla Bag Kurma Degerlerini Sorgulama
Fark Etme
Kod f Kod f Kod f
Kendini tanima 7 Unutulan duygu ve 24 Evrensel degerler 12
degerleri animsatma
Kendi giiciine 4 Igindeki cocukla bag 15 Yasam ve anlami 5
inanma kurma
Kendini sevme 3 Cocuklugunu 11 Birey ve yagami 5
animsatma
Kendini oldugu 3 Cocukken hissedilen 10 Yetiskin olmak 4
gibi kabul etme duygularin nedenini
fark edebilme
Cocuklugu yasama 4 Egitim sistemi 3
firsati
Cocuk olmak 3
Toplam 17 Toplam 64 Toplam 32

Tablo 2 incelendiginde “kendini tanima ve anlama” temasinin gocukluguyla bag
kurma (f=64), degerlerini sorgulama (f=32) ve benlik algisin1 fark etme (f=17) olmak
tizere li¢ kategoride ele alindig1 goriilmektedir. Cocukluguyla bag kurma kategorisi
(f=64); unutulan duygu ve degerleri animsatma (f=24), i¢indeki ¢ocukla bag kurma
(f=15), cocuklugunu animsatma (f=11), ¢ocukken hissedilen duygularin nedenini fark
etme (f=10), ¢ocuklugu yasama firsat1 verme (f=4) kodlarindan olusmaktadir. Cocuk
kitaplarinin unutulan degerleri ve gocuklugu animsatarak yetiskinin ¢ocukluguyla bag
kurmasina katkisina iligkin bazi katilimei1 goriisleri asagida sunulmustur:

e  Unuttugum degerleri animsatmakta ¢iinkii artik degerlerimizi ve i¢cimizdeki
duygular1 kaybetmek iizereyiz. (K11)

e Icimdeki biiyiimeyen ¢ocugu bulup ¢ikarmama yartyor. (K212)

e “Kumkurdu”nu okurken adeta ¢ocukluguma geri dondiim, bir kiz ¢ocugu
olarak diislerimi, diisiindiiklerimi, duygularimi, iizlintiilerimi hatirladim.

e Kitaplarin ¢ocukluk donemimden kalan ve belki de bende yiik olan bazi
catigma/ kaygl/ belki de ofke nedenlerimi bulmami/ fark etmememi
sagladigim1 sOyleyebilirim. Aslinda simdiye kadar tasidigim duygu/
duygularin gercekte Oyle olmadigim fark ettirmeleri ile farkli bir boyuta
gecirdiklerini sdylemem miimkiin. (K43)

Kendini tanima ve anlama temasi altinda bulunan kendi degerlerini sorgulama
(f=32) kategorisi icerisinde evrensel degerler (f=12), yagsam ve anlami (f=12), birey
ve yagamu (f=12), yetiskin olmak (f=4), egitim sistemi (f=3) ve ¢ocuk olmak (f=3)
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kodlart yer almaktadir. Cocuk kitaplarinin kendini, yasamini ve bazi evrensel
degerleri, egitim sistemini sorgulattigini belirten katilimeilarin goriisleri su sekildedir:

e Samed Behrengi'nin "Bir Seftali Bin Seftali" ile "Kiigiik Kara Balik" kitaplari
beni ¢ok diisiindiirmiistii. Yoksul- zengin farkini, bu insanlarin yasadiklarini
tekrar tekrar diisinmeme sebep olmustu. Diger kitapta ise istedigimiz sey
ugruna kararlilikla, 6zgiirce hareket etmemiz gerektigi vurgulaniyordu. "Ben
gercekten Ozgiir miiyiim?", "Isteklerim konusunda emin miyim?", "Bu
konuda ¢aba gosteriyor muyum?" gibi sorular1 kendime sormugtum. Her iki
kitap da bazi gergekleri bana tekrar animsatti. (K49)

e Andy Mulligan’m “Okula Déniis” kitabini1 okudugumda egitim sistemimizin
asla bir gocugun gercek varligina, 6ziine hizmet etmedigini; ¢ocuklari
gelistirmek degil kaliplara sokarak tektiplestirmek tizerine kurulu oldugunu,
gocugun bir okulda bulmasi gereken ger¢ek ihtiyaclarinin bambagska
oldugunu ve 6gretmenligin asla su an yaptigimiz gibi olmamasi gerektigini
fark ettim. (K158)

Cocuk kitaplarinin bir diger katkisi ise bireyin benlik algisini fark etmesi (f=17)
olarak kategorilestirilmistir. Bu kategori altinda yer alan kodlar kendini tanima (f=7),
kendi giiciine inanma (f=4), kendini sevme (f=3) ve kendini kabul etme (f=3)’dir.
Cocuk kitaplarinin bireyin kendini tanimasina, kabul etmesine, giiciinii fark etmesine
katkida bulunduguna iliskin katilimc1 goriisleri su sekildedir:

e  Bazi gocuk kitaplarini okudugumda kendi gocuklugumda bana sorulmamig
benim sormadigim, cevabini aramadigim olgularla karsilasiyorum. Simdiki
bilincimle ge¢cmiste okudugum kitaplarin igeriklerine bakip kodlarimi
¢oziimlityorum. (K13)

o Kendimi daha fazla kabul etme yolunda ¢okga katkisi oldu. (K175)

e “Kiiciik Insanlar Biiyiilk Hayaller” serisinin bir¢ogu istedikten sonra
yapilamaz bir sey olmadigini gosteriyor. (K179)

e  “Sekizinci Renk”, icimdeki giicii fark etmemi sagladi. (K95)

Katilime1 yanitlarindan hareketle ¢ocuk kitaplarinin unutulan duygu ve degerleri
animsattig1, yetiskinin kendi ¢ocukluguyla bag kurmasimi kolaylagtirdigi ve onu
cocukluguna gotiirdiigii anlasilmaktadir. Ayni zamanda yetiskinin degerlerini
sorgulamasini; kendini tanimasini, sevmesini ve kabul etmesini saglayarak benlik
algisi1 fark etmesini kolaylastirdigi da yine katilimcilarin verdikleri yanitlardan
anlasilmaktadir.

Kendini Gelistirme Temasina iliskin Bulgular

Cocuk kitaplariin yetigkinlerin kendilerini gelistirme temasina iligkin kategori
ve kodlara ait siklik degerleri Tablo 3’te gdsterilmistir.
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Tablo 3 .
Kendini Gelistirme Temasina lligkin Kategori ve Kodlar
Kendini Gelistirme

Akademik ve Mesleki Geligim Kisisel Gelisim
Kod f Kod f
Akademik ¢aligma yapma 8 Yaraticiligl ve diis giiciinii gelisme 28
Dersi destekleme 7 Bakis agisini genigletme 22
Dogru kitap 6nerisi yapabilme 6 Utkunu genisletme 9
Yeni yayinlari izleme 4 Ifade giiciinii gelistirme 4
Uretim yapmay1 destekleme 3 Sanat ve estetik zevki gelistirme 3
Toplam 28 Toplam 66

Tablo 3’e gore gocuk kitaplari bireyin kendini gelistirmesine (f=94) katkida
bulunmaktadir. S6z konusu gelisim akademik ve mesleki gelisim (f=28) ile kisisel
gelisim (f=66) olmak ftizere iki tema altinda toplanmustir. Yetigkinlerin kisisel
gelisimine iligkin olarak yaraticilhik ve diis giictinii gelistirme (f=28), bakis agisim
genigletme (f=22), ufkunu genisletme (f=9), ifade giiciinii gelistirme (f=4), sanat ve
estetik zevkini gelistirme (f=3) kodlar1 belirtilmistir. Yetiskinlerin kisisel gelisimine
katkisina iligkin kimi katilimer goriisleri asagida sunulmustur:

e Cocuk kitaplarinin  hayal giiciimiin  paslanmasini  engelledigini
diistintiyorum. (K151)

e Beni biiyiiliiyorlar, hayata bakigimi, ufkumu genisletiyorlar ve bambagka
pencereler agryorlar. (K37)

e Evime gelen sanat galerisi gibi sanatsal diinyaya kapilarimi agtigimi
distintiyorum. Her sayfada yeni diinyalar1 kesfediyorum. Kitaplardaki yalin
anlatim, soziin giiciinii anlamamui sagliyor. (K44)

e Cocuk kitaplarindaki resimlemelerin, gorsellerin bana katkisi oldugunu
diisiiniiyorum. {lgimi gekiyor yani, gorseller ilgimi gekiyor. Bazilari sanat
eseri gibi gergekten. Ornegin Feridun Oral’in resimledigi bir ¢ocuk kitabim
gordiigiimde bakmamam imkansiz, ¢ekiyor beni. Ciinkii sadece bir ¢ocuk
kitab1 olarak gérmiiyorum onlari, gergekten sanat eseri gibi. (G1)

Cocuk kitaplarinin akademik ve mesleki gelisime katkisi; akademik calisma
yapma (f=8), dersi destekleme (f=7), kitap Onerisi yapabilme (f=6), yeni yayinlar
izleme (f=4), iretim yapmay1 destekleme (f=3) kodlarim1 kapsamaktadir. Cocuk
kitaplarinin akademik ve mesleki gelisime katkisina iliskin bazi katilimer goriisleri
asagida gosterilmistir:

e Ders hazirlarken gelistirici bir ara¢ olarak kullanabiliyorum. Bazen kolayca
ve basit¢e bir olguyu anlatma yolunu gosterdigini diigtiniiyorum. (K202)
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e Tabii g¢ocuk edebiyatim1 takip etmek, giincel durumu incelemek ve
ogrencilerime rehberlik edebilmek gibi katkilari da var. (K122)

e Bir de minik minik karalamalarim var. Bunlara da katkist bulunsun diye
okuyorum. Ben kendim bdyle alana katki i¢in. Gegen giin bir dergide
kiigticiik bir yazim ¢ikt1 okuldncesi donem ¢ocuklarina yonelik. Projelerimde
kendim yazmaya calistyorum. Yazmay1 ¢ok seviyorum, yazmama da katkida
bulunsun diye okuyorum. Sozciiklerle oynayan yazarlari ¢ok seviyorum
hocam. Cocuga dille oynamay1 6gretiyor kitaplar. (G2)

Katilimer yanitlarina gore gocuk kitaplari; yetigkinin akademik caligmalarini
desteklemekte, yararli bir ders araci olarak kullanilmakta, iiretimi desteklemesi
nedeniyle yetigkini akademik ve mesleki yonden gelistirmektedir. Ayrica ¢ocuk
kitaplan diis giiciinii ve yaraticiligini gelistirmesi, bakis agisin1 genisletmesi ve sanat
zevkini gelistirmesi gibi nedenlerle yetiskinin kisisel gelisimini de desteklemektedir.

Oznel Iyi Olus Halini Artirma Temasina iliskin Bulgular

Cocuk kitaplarinin yetiskinlerin oznel iyi olug halini artirma temasina iliskin
kategori ve kodlara ait siklik degerleri Tablo 4’te gdsterilmistir.

Tablo 4
Oznel Iyi Olus Halini Artirma Temasina Iliskin Kategori ve Kodlar
Oznel Iyi Olus Halini Artirma
Olumlu-iyimser diisiinmeyi gelistirme

Kod f

Keyif ve mutluluk verme 20
Yasama bakis agisin1 olumlu etkileme 16
Zor duygularla ve sorunlarla bag etme 15
Eglenceli zaman gecirme 10

Umut verme 9

Cesaret verme ve giidiileme 9
Tyilestirme/ rahatlatma 8

Yalniz olmadigini duyumsatma 6
Toplam 83

Tablo 4 incelendiginde, ¢ocuk kitaplarinin bireyin 6znel iyi olus halini artirmaya
(f=83) katkisimin bulundugu goriilmektedir. Bu kapsamda ele alinan kodlar keyif ve
mutluluk verme (f=20), yasama bakis1 olumlu etkileme (f=16), zor duygularla bas
etme (f=15), eglenceli zaman ge¢irme (f=10), umut verme (f=9), cesaret verme ve
giidiileme (f=9), iyilestirme/rahatlatma (f=8), yalmz olmadigin1 duyumsatma (f=6)
olarak gosterilebilir. Bu katkilara iligkin kimi katilimce1 goriisleri asagida verilmistir:

e  Cocuk kitab1 okudukca yasama daha siki baglaniyorum. Yasami sevdigimi
animsayarak mutlu oluyorum. Yasadigim sorunlarla yiizlesme cesareti
gosterebiliyorum. Hayallerimi gerceklestirmek icin harekete gegme istegi
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duyuyorum. Yasadigim sorunlarda yalniz olmadigimi, benim gibi
diistinen/hisseden bagkalarinin da oldugunu goriiyorum. Benzer duygu ve
diislinceleri paylastigim insanlarda kitap sayfalarinda bir araya gelmisiz gibi
hissediyorum. Yazarla, karakterlerle veya anlaticilarla arkadas olmusum gibi
hissediyorum. (K79)

e “Uziinti Kapim Caldiginda” kitab1 ise genellikle mutsuz hissettigimde
okudugum ve igerisinde bulundugum duygu durumunun rahatlamasin
saglayarak bas etme becerilerini arttirmami sagladi. (K73)

e Cocukluk yasamin en muhtesem ve ayni zamanda en hizli gecip biten
zamani. Ama bu kitaplar sayesinde yasam bizi zorladiginda kagip oraya
saklanabiliyoruz. (K211)

e Ruh diinyamu iyilestirdiklerini ve diinyay1 daha katlanabilir bir yer haline
getirdiklerini diisiiniiyorum. (K144)

e Cocuk kitaplarinin seviyesine ¢ikmaya basladiktan sonra yetiskin seviyesine
inememmeye basladim. Cocuk edebiyati okuduktan sonra yetigkin
edebiyatindan keyif alamamaya basladim. Ciinkii cocuklugumda bazi
yaralarimin  oldugunu ve bunu da c¢ocuk edebiyati yapitlariyla
sagaltabildigimi fark ettim. Yetiskin olabilmek i¢in 6nce bu donemle barisip
0 donemi yapilandirabilmeliydim. Miithis bir bibliyoterapi oldugunu ve
miithis bir sagaltim araci oldugunu fark ettim ¢ocuk kitaplarinin. (G3)

Katilimer goriislerine gore gocuk kitaplari, yetiskinlere farkli duygular yagatarak
onlarin iyi hissetmelerine, hayata olumlu bakmalarina ve mutlu olmalarina katkida
bulunarak yetigkinlerin 6znel iyi olus halini artirmaktadir.

Tartisma, Sonu¢ ve Oneriler

Bu arastirma yetigkinlik doneminde okunan g¢ocuk kitaplarmin yetiskinlere
katkisini belirlemek amactyla yapilmistir. Arastirma sonucunda katilimcilarin biiyiik
¢ogunlugunun kendileri i¢in ¢ocuk kitabr okuduklari belirlenmistir. Sirin’e (2016)
gore edebiyat niteligi tasiyan ¢ocuk edebiyati tirlinleri yetiskinlerce de okunmalidir.
Bloem ve Padak’a (1996) gore her yastaki ¢ogu insan gibi yetiskinler de renkli ve
etkileyici bir diinyayr tamimaktan mutluluk duyarlar. Oykiilerin  giiciinii
duyumsayarak kendilerini baska bir diinyaya kaptiran yalnizca ¢ocuklar degildir.
Resimli kitaplar ya da kisa romanlar ¢ift tarafli bir bakis acist sunduklarindan
genellikle yetigkinler i¢in iyi okuma firsatlar1 sunar. Bloem’a (1995) gore ¢ocuklar,
yetiskin kitaplarina maruz birakilmamali ama yetigkinler zaman zaman g¢ocuk
kitaplar1 okumalidir. Nitelikli ¢ocuk kitaplari, farkli diizeylerdeki okurlar tarafindan
okunabilir ancak yetiskinler, deneyimlerinden gelen derin bir olgunlukla onlar1 daha
iyi degerlendirirler. Freeman vd.’ye (2011) gore yetiskinler resimli kitaplarin hem
kendilerinin hem de 6grencilerinin farkli zeka tiirlerine seslenen gorselleri, metinleri
ve ritimleri nasil etkili bir sekilde kullandigini ilk elden deneyimler.
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Aragtirma sonucunda katilimcilarin 6nemli bir boliimiiniin, Kitaplar1 kendi
¢ocuklari, akrabalarinin ve arkadaglarinin ¢ocuklari ile 6grencileri i¢in okuduklari
belirlenmistir. Bu yanitlardan katilimeilarin  kendi ¢ocuklariyla, yakinlarinin
cocuklariyla ya da ogrencileriyle zaman gecirebilmek, onlar1 yararli kitaplarla
bulusturmak, bunlar tizerine sdylesmek, onlara nitelikli kitaplar 6nerebilmek, bdylece
onlarin hem okuma aligkanlig1 kazanmalarini saglamak hem de her tiirlii gelisimlerini
dogru ve nitelikli kaynaklarla desteklemek amaciyla ¢ocuk kitaplari okudugu
anlasilmaktadir. Glazer’e (1990) gore ¢ocuklara kitap okumak, cocuklarin kitaplara
kars1 olumlu tutumlar gelistirmelerine yardimci olmanin en iyi yollarindan biridir.
Katilimcilarin ¢ogunlukla nitelikli ¢ocuk kitaplariin gocugun her tiirli gelisimine
katkilarint bilen ve deneyimleyen bilingli anne baba, 6gretmen, 6gretmen adayi ve
akademisyenler olduklar1 diigiiniildiigiinde yanitlarin bu sekilde olmasi beklenen ve
anlagilabilir bir durumdur.

Aragtirma sonucunda katilimcilarin yetigkinlik doneminde okuduklari ¢ocuk
kitaplarinin kendilerine en ¢ok ¢ocugu anlama ve ¢ocukla iletisim kurma konusunda
katk1 sagladig1 goriilmiistiir. Cocugu anlama ve ¢ocukla iletisim kurma temasi altinda
cocuk gergekligini anlama ve gocukla iletisim kurmay1 kolaylastirma kategorileri yer
almistir. Uzerinde en sik durulan kategori olan cocukla iletisim kurmay1
kolaylagtirma; ¢cocukla esduyumsal iliskiye girme (empati kurma), ortak bir dil ve bag
kurma, ¢ocuga nasil yaklagilmasi ve zor konularin nasil aktarilmasi gerektigi
konusunda yol gésterme ve ¢ocukla nitelikli zaman gegirme olanagi sunma kodlarini
icermektedir. Kitaplardaki karakterlerin duygu, diisiince ve davraniglari iizerine
yapilan soylesiler/¢coziimlemeler yetiskinin ¢ocukla nitelikli bir zaman diliminde siki
ve giiclii baglar olusturmasina katkida bulunur. Roth ve Thomas’a (2013) gore bir
kitabt ¢ocukla birlikte yiiksek sesle okumak, cocukla yetigkin arasindaki bagi
derinlestirir ve ¢cocugun okumay1 eglenceyle iligkilendirmesini saglar. Resimli cocuk
kitaplar1 yetiskinlerin ¢ocuklartyla c¢esitli konularda sdylesmesine, onlara kimi
degerleri ve manevi konular1 anlatmasina katkida bulunur.

Arastirma sonucunda ¢ocuk kitaplari okumanin yetiskine ¢ocukla esduyumsal
iliski kurmay1 kolaylastirma, ona nasil yaklagilmasi gerektigini duyumsatma, boylece
cocukla iletisim kurmay1 kolaylastirma gibi katkilarinin oldugu goriilmiistiir. Cocuk
kitaplar1 genellikle bir ¢ocugun bakis agisini yakalar. Yetiskinlerin ¢ocuklugu
anlamalarinda ve ¢ocuga duyarli yaklasmalarinda ¢ocuk kitaplariin roli biiytiktiir.
Cocuk edebiyatindan yararlanmak, cocuga ve gocukluga iliskin 6grenmeleri gelistirir.
Tyi kitaplar, bir cocugun bakis agisim, deneyimini ya da merak duygusunu yakalama
kapasitesine sahiptir. Cocuk kitaplar1 yetiskinlere, ¢cocuklart ve ¢ocuklugu anlamak
igin tarihsel bir bakis agis1 ve kiiltiirel bir mercek olma firsat1 verir (Freeman vd.,
2011). Yetiskinlerin ¢ocuk edebiyati iriinlerini okumasi, kitaplardaki ¢ocuk
karakterler araciligiyla ¢ocugun olaylara bakis agisini, diinyasini, gercekligini,
tepkilerini, duygu ve davranislarini, diisinme ve yagami algilama bigimlerini, ilgi ve
begenilerini, gereksinimlerini yazinsal bir gergeklik lizerinden anlamasina, bu da
onunla esduyumsal iliski kurabilmesine ve ona nasil yaklasmasi gerektigine doniik
ipuclart verir. Kidd ve Castano (2013) yaptiklari aragtirmada kurmaca metinler
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okuyan ¢ocuklarin, baskalarinin davraniglarinin arkasinda yatan diisiince, istek, niyet,
gereksinim ve duygulari ile 6teki insanlarin inang ve arzulart oldugunu, bunlarin
bizimkilerden farkli olabileceklerini anlama yetenegi olan “zihin kurami” konusunda
kurmaca okumayanlara gore daha fazla gelisme gosterdigini belirlemistir. Cocuk
kitaplarinin, yetiskinlerin g¢ocuk gergekligini anlamasina katki saglamasi,
kurmacalarin  yalnizca ¢ocuklarin degil yetiskinlerin de zihinsellestirmesini
gelistirdigi goriistinii destekleyebilir.

Arastirma sonuglarina gore g¢ocuk kitaplarmin 6nemli katkilarindan biri,
yasamdaki zor ve duyarli konularda ¢ocugun neleri, nasil yasadigini ve duyumsadigini
anlama, bu gibi durumlarda ¢ocuga nasil yaklagilmasi gerektigini yetiskine
sezdirmedir. Oliim, bosanma, hastalik, madde bagimlilig1, evlat edinme gibi konularin
ele alindig kitaplar araciligiyla yetiskinler hem ¢ocugu daha iyi anlar ve ¢gocuga ona
gore yaklasirlar hem de ¢ocukla yazinsal bir ger¢eklik tizerinden bu tiir gii¢ ve duyarl
konular iizerine konusabilir, bdylece onun ger¢ek yasama hazirlanmasina katkida
bulunabilirler. Aslan'a (2014) gore ¢ocuk kitaplarinda zor yasam gergeklerinin ele
alinmasi, onlarin sorunlarla bag edebilmelerine ve gercek yasama daha giiglii
hazirlanmalarina yardimci olur. Bireysel diizeyde, cocuklar kendilerinden farkli
karakterlerle ve kendi yasamlarindakinden farkli olaylarla kisisel baglantilar
kurduklarindan bu tiir kitaplari okumak o6teki insanlarin sorunlarini daha iyi
anlamalarimt saglar (Lewison vd., 2002). Kruger vd. (2020) gore c¢ocuk kitaplari,
duyarli konularda ¢ocuklarin kendilerini nasil hissettigini anlamak ve bu konularda
cocuklara karst nasil bir yaklasim sergilemek gerektigi konusunda yetigkinlere yol
gostermektedir. Freeman vd. (2011) gére cocuk edebiyati, zor veya duyarl konulari
giindeme getirmek igin erigilebilir bir arag islevi goriir.

Aslinda yalnizca bilingli ve egitimli yetigkinlerle degil, ekonomik ve sosyo-
kiiltiirel agidan olumsuz kosullarda bulunan ailelerle yapilan ve arag olarak ¢ocuk
edebiyat1 triinlerinin kullanildig1 birgok yetiskin egitimi programinin sonuglari da
yetigkinlerin ¢cocuk kitaplarina iligkin farkindaligini artirmakla sonuglanmistir (Barber
Carey, 1995; Graham, 2000; Hall, 1990; Neuman, 1995). Gelisimsel agidan zorluklar
yasayan, diisiik gelirli anne babalarin okuma ve anlama becerilerini gelistirmek,
ailelere siirdiiriilebilir okuryazarlik ve gelisimsel faydalar saglamak, c¢ocuklarina
gecen zayif okuryazarlik dongiisiinii kirmak, onlara ¢ocuklariyla paylasabilecekleri
gesitli ¢ocuk edebiyati iriinlerini tanitmak, onlarin g¢ocuk edebiyatina iligkin
bilgilerini artirmak, ¢ocuklariyla evde birlikte kitap okumalarini ve nitelikli zaman
gecirmelerini saglamak, ¢ocuklarina egitim vermeleri igin Ozgilivenlerini artirmak,
¢ocuklarinin okuma aligkanligr kazanmalarina katkida bulunmak, anne babalar ile
¢ocuklar1 arasinda daha giiclii, anlamli iligkiler olusturmak, kitaplar1 ailelerin
yasamlarina dahil etmek amaciyla ¢ocuk kitaplarinin temel arag¢ olarak kullanildigi
aile okuryazarlik programlarinin sonuglart bu programlarin amaca hizmet ettigini
gostermistir. Nitelikli ¢ocuk kitaplart hem dilsel hem de gorsel metinler igerdiginden
ogrencilerin eglenmeleri ve anlama becerilerinin gelismesi i¢in ¢esitli olanaklar sunar
(Bishop ve Hickman, 1992). Bu nedenle resimli kitaplar, dil 6gretiminde ¢alismaya
ve kullanilmaya deger sanat yapitlaridir. Her yastan 6grenciye bir sanat degeri sunarak
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hem eglendirir hem de O6gretirler. Bu tiir kitaplar genellikle olgunluk ve yasam
deneyimi gerektiren konulari ele alir (Neal ve Moore, 1992), her yastan okur
tarafindan okunabilir ve deneyimden dogan derinlik ve olgunlukla yetiskinler
tarafindan daha derinlikli degerlendirilir. Ho’ya (2000) gore cocuk kitaplar yetiskin
okurun diis giiciinii ve yaraticiligini gelistirir. Djikic vd.’nin (2013) yaptig1 arastirma
kisa Oykiiler okuyan bireylerin, biligsel tamamlanmaya daha az gereksinim
duydugunu gostermektedir. Biligsel tamamlanmaya az gereksinim duyan bireyler,
daha mantikli diisinme, daha yaratict olma gibi yiiksek duygusal zekénin tiim
ozelliklerini tasir, agik fikirli olma 6zelligi gosterirler.

Cocuk kitaplarmin yetigkinlere unuttuklart duygu ve degerleri animsatarak
onlara iglerindeki ¢ocukla bag kurma ve c¢ocukluklarini yeniden yasama firsati
sundugu, boylelikle yetigkinlerin ¢ocukluklarini animsamalarina katki sagladigi bu
calismada ulasilan bagka bir sonugtur. Caligmanin bu bulgusu Lee’nin (2015)
Ingilizce derslerinde arag olarak ¢ocuk kitaplarini kullandig1 calisma bulgulariyla da
ortiismektedir. Bu calismada kimi katilimcilar ¢ocuk edebiyati tiriinlerini okumanin
kendilerine ¢ocukluk anilarin1 animsattigini, kendilerini ¢ocukluklarina gotiirdiigiinii
belirtmiglerdir. Yetiskinlerin, ¢ocuk kitaplar1 araciligrtyla cocukluklarini yeniden
deneyimleyerek ¢ocukluklariyla kurduklari bu bag, Oatley'in (1994; 1999; 2002;
2008) kuramiyla agiklanabilir. Oatley’e gore anlati kurgusu, "planlama islemcimiz"
iizerinde, baska bir deyisle zihnimizde ¢alisan bir benzetim (simiilasyon) olusturur.
Bir 6ykii okurken anlati diinyasinin zihinsel modellerini olusturur, kahramanin
hedeflerini ve planlarini {istlenir, ardindan bu hedeflere ne 6l¢iide ulasildigina iliskin
degerlendirmemize gore o duygular1 deneyimleriz (Hakemulder, 2000). Boyle bir
benzetim, karakterin roliinii alarak yalnizca onun duygularini deneyimlemeye degil,
bu duygulari giinliik yasamdan daha iyi anlamaya da yardimci olmaktadir (Oatley,
1999). Cocuk kitaplarinin yetigkine, ¢ocuklugunda yapamadiklarini deneyimleme
firsatt vermesi ve onu ¢ocuk kitabt okumaya yonlendirmesi Oatley’in kuraminda
belirttigi gibi yetiskinin bu duygular1 giinliik yasamdan daha iyi anlamasiyla
agiklanabilir.

Bu aragtirmada ulasilan bir bagka sonug ¢ocuk kitaplarinin yetiskinlere; yasam,
birey ve 6zel yasami, egitim sistemi, yetiskin ve ¢ocuk olmak gibi kavramlar ile
evrensel degerleri yeniden sorgulamaya olanak yaratmasidir. Yazinsal metinler daha
derinlikli disiinmeyi tetikler (Miall ve Kuiken, 1994; 1999). Metinlerdeki ¢arpici
ozellikler anlatisal ve estetik duygulari cagristirir. Bunlar kisisel deneyimlerle (anilar)
baglantilidir, okur bunu kendi {izerine diistinmek i¢in kullanir (Miall ve Kuiken,
2002). Ho’ya (2000) gore ¢ocuk edebiyati yetiskinlerin farkli toplumlarin degerlerini
anlamasini saglar. Okurlarin goézlerini diinya capindaki toplumsal, ekonomik ve
kiiltiirel sorunlara acar. Freeman vd.’ye (2011) gore tarihsel ya da kiiltiirel bakis
acilarin1 vurgulayan kitaplar; insan dogasi, ¢ocukluk, anne babalik, 6gretme ve
ogrenmeye iliskin evrensel gercekleri incelemek igin bir sigrama tahtasi gorevi
goriirken farkliliklar1 da gosterir. Taliaferro’ya (2009) gore resimli kitaplar daha
biiyiik yastaki &grencilerin "karmasik bir diinyada anlamli yollarda gezinmeyi
ogrenmelerine" yardimci olur. Leland vd.’ye (1999) gore gocuk edebiyati iiriinleri
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Ogrencileri giic ve sosyal adalet konularmna iligkin elestirel konusmalara sokma
gliciine sahiptir. Siniflarda ortaya ¢ikan sorunlar1 ve toplumdaki anlam sistemlerinin
egitimcileri nasil konumlandirdigini belirlemeye yardimci olur.

Cocuk kitaplar: okumanin yetigkinleri akademik ve mesleki yonden gelistirdigi
yargisi, bu arastirmada ulasilan bir baska sonuctur. Katilimcilara gore akademik
amacl calismalar yapmak, yeni yayinlar izleyerek giincel ve cocuga gore olan
kitaplar1 izleme ve degerlendirme becerisi kazanmak ve bunlar1 6grencileriyle
bulusturmak kitaplarin kendilerine sagladigi 6nemli katkilardandir. Bu g¢alismada
goriis bildiren katilimcilarin biiyiik bir boliimiiniin 6gretmen, akademisyen, arastirma
gorevlisi ya da herhangi bir nedenle ¢ocuk edebiyatiyla ilgilenen bilingli yetigkinler
oldugu diistiniildiigiinde verilen yanitlarin bu sekilde olmasinin olagan bir durum
oldugu sdylenebilir. Cocuk edebiyatina iligskin yaymlar okumak; akademik, kiiltiirel,
sanatsal caligmalar yapmak; Tiirk ve diinya gocuk edebiyatina ait yeni ¢ikan yapitlar
izlemek, bunlara iliskin degerlendirme yazilar1 okumak dogal olarak yetigkinlerin
akademik ve mesleki agidan gelismelerine katkida bulunacaktir.

Bu aragtirmanin 6nemli sonuglarindan biri ¢ocuk kitaplar1 okumanin
yetigkinlerin diis giiciinii, yaraticiligini, sanat ve estetik zevki ile bakis agisini
gelistirerek onlarin kisisel gelisimine katkida bulundugudur. Nitelikli ¢ocuk kitaplart
yetiskinlerin kisisel gelisimlerine ve kendilerini anlamalarina, ¢ocuk kitaplarindaki
giizelligi ve bilgeligi gérmelerine katkida bulunur. Onlarin edebiyata olan begenilerini
artirir, ufkunu genisletir. Onlara belirli ders igerikleriyle duygusal baglar saglayan bir
icgbrii kazandirir. Yetiskinler duygusal, estetik ve ahlaki tepkiler uyandirabilecek
nitelikli metin ve gorsellerin hazzini yagama firsati bulurlar (Freeman vd., 2011;
Johnson vd., 1995). Edebiyat, okurlarin yasama iliskin goriislerini doniistiirme
gizilgiiciine (potansiyeline) sahiptir ve onlara kendilerinin 6tesinde diinyalar diisleme
firsat1 sunar (Drinkhouse, 2017). Nitelikli resimli kitaplar genis bir okur kitlesi i¢in
i¢sel bir ¢ekicilige sahiptir (Neal ve Moore, 1992; Rief ve Atwell 1992). Birinci sinif
cocuk edebiyati, herhangi bir nitelikli edebiyat ve sanatin sundugu “iyi bir dykii
okumaktan alinan zevk”, “baska insanlar1 ve yerleri tanima deneyimi”, “diigiince ve
degerleri gbzden gegirerek sorgulama” olanaklari saglar. Kisacasi, nitelikli yetiskin
yapitlari gibi nitelikli cocuk edebiyat1 yapitlart da yetiskinlere yeni bir bakis agis1 ve
diistinme big¢imi saglayan genis bir ortam sunar (Bishop ve Hickman, 1992).

Bu aragtirmada “kendi benlik algisini fark ettirme”, ¢ocuk kitaplarinin yetiskine
katkisiyla ilgili ulagilan bagka bir sonugtur. Okuryazarligi etkin ve iletisimsel bir siire¢
olarak desteklemek, hem olumlu benlik duygusunu hem de yetistirme kapasitesini
gelistirir (Johnson vd., 1995). Otantik, g¢okkiiltiirlii resimli kitaplar, ergenlerin
kendilerine ve bagkalarina iligkin algilarin1 genisletebilir. Drinkhouse’a (2017) gore
resimli kitaplar "kimileri i¢in rehberli ilk deneyimler saglamak ve otekilerin ilk
algilarin1  genisletmek icin erigilebilir birer arag olarak giderek daha fazla
taninmaktadir.

Bu arastirmanin sonuglarina gore g¢ocuk kitaplart okumanin yetiskinlere
katkilarindan biri de bu araglardan ders igeriklerini anlatmada yardimci araglar olarak



Cocuk Kitaplari Yetiskinlere Ne Soyliiyor? 579

yararlanmaktir. Geleneksel yontemde o&gretim yalmizca ders kitaplarina ve
bilgilendirici metinlere bagh kalinarak yiiriitilmektedir. Oysa ¢agdas egitimde ders
icerigini anlamay1 kolaylastiracak, Ogrencinin diizeyine uygun ve eglenerek
O6grenmesini saglayacak baska arag-gereclerin de kullanilmasi esastir. Nitelikli cocuk
edebiyat1 tiriinleri gerek ¢ocuklara gerekse daha biiyiik yastaki 6grenci ve yetigkinlere
soyut, karmasik konular1 yalin ve eglenceli bicimde anlatmada yararlanilacak
araglardandir. Ogretim programmm ve ders iceriklerini cocuk edebiyati iiriinleriyle
zenginlestirmek dgretimi hem kolaylastiracak hem de daha eglenceli ve kalict duruma
getirecektir. Bloem’e (1995) gore cocuk kitaplar1 bilimsel meraki canlandirabilir,
farkli birgok disiplinin dgretimini destekler; ¢iinkii bu kitaplar, 6grenenin yasi ne
olursa olsun bilimsel konular1 aydinlatmak i¢in mikemmel birer aractir. Rief ve
Atwell (1992) ve Danielson’a (1992) gore cocuk kitaplar1 sosyal bilgiler, gorsel
okuryazarlik ve elestirel diisiinme gibi konularin anlagilmasini saglar. Resimli kitaplar
daha biiyiik 6grencilerin bilgiyi yapilandirmasina, onlar1 okumaya giidiilemesine ve
yazimsal bilgileri saglamlastirmasina yardimer olur. ilk ve ortadgretimde gocuk
kitaplari ile bir¢ok konu 6gretilebilir. Gorseller 6grencilerin okudugunu anlamalarina
ve 6grendiklerini animsamalarina yardimei olur (Billman 2002; Hibbing ve Rankin-
Erickson, 2003; Meyerson, 2006). Daha biiyiik 6grencilerin dil sanatlar1 derslerinde
“yazinsal Ogeleri Ogretmek ve yaratici yaziyt modellemek” icin kullanilabilir
(Costello ve Kolodziej, 2006). Cocuk edebiyat1 iiriinleri; dgrencilerin kiiltlirlerarast
bilgi ve yeterliklerini artirmak (Bishop ve Hickman, 1992; Escamilla ve Nathenson-
Mejia, 2003; Mendoza ve Reese, 2001; Morgan, 2009), dgretmenleri kaynastirma
siniflarinda (Kurtss ve Gavigan, 2008) ve bosanma siirecindeki aileler ve ¢ocuklariyla
calismaya hazirlamak (Kramer, 1996), bir ¢ocuk gelisimi kitabini tamamlamak
amaciyla kullanilmaktadir (Hansen ve Zambo, 2005). Graham’a (2000) gére hem
gorsel hem de dilsel metinler igermesi nedeniyle resimli kitaplarin kullanim olanaklari
genis ve yogundur. Resimli kitaplar matematik kavramlarini, tarih derslerini, sanat
projelerini, bilim deneylerini, insan iliskilerini ve dil sanatlar1 programini
giiclendirme konusunda dénemli bir yere sahiptir. Bu nitelikteki kitaplarin kullanimu,
karmasik kavramlarin &grenciler i¢in anlasilmasi zor dogasini yitirmelerini, dil
sanatlar1 kavramlarinin daha iyi anlagilmasini saglar. Daha biiyiik yastaki 6grencilere
yazinsal Ogeler, dil sanatlar1 ve yazmayla ilgili karmasik kavramlar: anlatmada
kurgusu ¢ok basit olmayan ¢ocuk kitaplarindan yararlanilmasi konunun daha rahat ve
eglenceli bi¢imde 6grenilmesine katkida bulunur. Onlarin dile iligskin daha biiyiik bir
farkindalik gelistirmesine yardimci olur, kurallar1 kesfetme ve 0grenme firsatlar
sunar. Bu nedenle bir resimli Kitap birgok sozciik demektir. Graham’mn (2000)
ortaokul Ogrencilerine yazinsal o6geleri, dil sanatlarin1 ve yazma kavramlarimi
ogretmek amaciyla dil sanatlart derslerinde yaptigi calismanin sonucunda resimli
kitaplardaki iyi yazma Orneklerini gormeleri nedeniyle &grencilerin yazma
becerilerinde gelisme oldugu goriilmiistiir. Ogrenciler kisa dykii ve romanlar okurken
bunlarin bakis agisini anlayabilir duruma gelmis, ailelerindeki konumlarina iliskin
yazilar yazabilmis ve yasadiklari duygularini anlatabilmislerdir. Ogrenciler okuma
yazma becerilerinde gelisme gostermis, yazma siirecinin nasil isledigini anlamislardir.
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Aragtirma sonuglarindan biri de resimli kitaplarin kullanilmasinin katilimcilarin
daha yaratic1 yazmalarina ve bireysel kesifler yapmalarina olanak saglamasidir. Hall’e
(1990) gore resimli kitaplar, yazinsal konularin agik ve yalin bi¢imlerinin resmedilmis
orneklerini barmdirir. Ogretmenler, resimli kitaplardan yazinsal konular1 ve yazmayla
ilgili kavramlar1 6gretmede yararlanabilirler. Resimli kitaplar dgrencilerin yazinsal
bir yapitin yalin yorumundan simgesel diizeye gegerken yazinsal araclarin nasil
isledigini kesfetmelerini saglar. Culham’a (1998) gore resimli kitaplar, daha biiyiik
yastaki dgrencilerin de kullanabilecegi iyi yazma modelleri sunar. Ornegin sekizinci
smif 6grencileriyle yapilan bir ¢alismada resimli kitap kullaniminin dykiileyici metin
yazmaya iliskin 6gretme ve 6grenme etkinliklerini daha kolay, ilgi ¢ekici ve eglenceli
hale getirdigi belirlenmistir (Khairunnisa, 2017). Collie ve Slater (1990), gocuk
edebiyatinin yetigskin edebiyatina gére daha yalin bir dil kullanmasi, daha kisa ve daha
somut bir dykii icermesi, daha az karmasik olmasi nedeniyle yetiskinlere Ingilizce
Ogretiminde ¢ocuk edebiyatindan yararlanmis, sonugta Ogrencilerin  dilsel
becerilerinin gelistigi sonucuna ulasmislardir. Onlara gore ¢ocuk edebiyati yetiskin
ogrencilerin egitiminde de etkilidir, ¢iinkii Ho’ya (2000) gore cocuk kitaplari
entelektiiel olarak uyaricidir, okumaya tesvik eder, dilsel agidan biiyiileyici, yazinsal
acidan tatmin edici ve egitimsel olarak ddiillendiricidir. Ogrencilerin ilgisini ceker;
derse katilimlarini, &grendiklerine giicli ve olumlu tepkiler vermelerini saglar,
anlamli ve eglencelidir. Cocuk kitaplart okumanin 6grencilerin dilsel ve kiiltiirel
bilgileri iizerinde kalici ve yararli bir etkisi vardir. Cocuk kitaplar1 6ykii, izlek (tema)
ve karakterler agisindan yetigkinler i¢in uyarici ve ilgingtir. Dili basit, anlamasi
kolaydir.

Aragtirma sonuglarina gére c¢ocuk kitaplart okumanin keyif, umut, cesaret
vererek kisilerin yasama bakis agisin1 olumlu etkilemek, zor duygularla bas etmeye
yardimc1 olmak, aslinda kisaca okurun rahatlamasini saglayarak 6znel iyi olus halini
artirmak gibi katkilarinin da oldugu belirlenmistir. Ozellikle ilgi cekici resimlerle
desteklenen nitelikli edebiyat yapitlarinin giicii sayesinde bir metinden her yasta zevk
almabilir (Giorgis, 1999; Drinkhouse, 2017; Meyerson, 2006). Son yillarda
gerceklestirilen aile okuryazarlik programlarinda, yetigkinlerin egitiminde ¢ocuk
kitaplar1 kullanilmig (Doneson, 1991; Handel ve Goldsmith, 1989; Sharp, 1991) ve
yetiskin 6grenciler bu siiregte ¢ok eglendiklerini, bu nedenle c¢ocuk kitaplarini
okumaya devam etmek istediklerini belirtmislerdir. Bu programlarda g¢ocuk
edebiyatini kullanan 6gretmenler, bu okumalarin 6gretici oldugu kadar zevk igin de
estetik amaclar kadar islevsel kullanimlar i¢in de yararli oldugunu belirtmislerdir.
Okumak elbette yetigkinler i¢in bir aractir ama ayni zamanda da ruhu besleyen bir
deneyimdir. Hall’e (1990) gore daha kii¢iik cocuklarda oldugu gibi, okumaya baglama
yeri eglenmektir. Ancak resimli kitaplar, kisisel hazzin ve estetik tatminin 6tesine
geger. Ayrica ¢ocuk kitaplart umut ve cesaret vererek yetiskini giidiilemektedir ¢linkii
Rundell’a (2020) gore, nitelikli ¢ocuk kitaplart umudu ve umudun ne kadar degerli
6nemini anlatir. Her seyin olanakli oldugu inanciyla yetigkinlerin giidiilenme diizeyini
yiikselterek gelecege iliskin umutlarim gelistirir. Oznel iyi olus hali ile ilgili alt1 y1llik
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bir ¢aligma sonucunda her giin kitap, dergi ve gazete okuyan orta yash ve yash
yetigkinlerin depresyona girme ve agrili yasam siirme riskinin daha disiik oldugu,
giinliik iglevsellik siirlama ve biligsel bozukluklarla daha az kars1 karsiya geldikleri,
yalnizlik duygusunu daha az yasadiklari, yasama daha olumlu ve mutlu baktiklari
goriilmistir (Weziak-Bialowolska vd., 2023). Cocuk kitaplarimin yetiskinlerin
rahatlamasini saglama islevi Lewis’in (2009) calismasi ile de desteklenmektedir.
Lewis, okumanin sagaltim giiciine deginerek stres diizeyini yiizde 68 oraninda
azalttigini, deneklerin kalp atisin1 yavaslatmak ve kaslarindaki gerilimi azaltmak i¢in
yalnizca alt1 dakika sessiz okuma yapmalarinin yeterli oldugu sonucuna ulagmustir.
Okuma sonundaki stres diizeyi test Oncesine gore daha diisiik bulunmustur.

Aragtirmanin ilging bir sonucu da ¢ocuk kitaplarinin yetiskinlerin yazinsal ve
akademik iretimlerini destekledigi yoniindeki goriisleridir. Bu bulgu, Benedict ve
Carlisle’in (1992) ¢aligmasi ile de benzerlik gostermektedir. Benedict ve Carlisle’e
(1992) gore resimli ¢ocuk kitaplar1 yetiskinlerin yazma iiretimini destekler ¢ilinkii
resimli kitaplar yetigkin okur yazarlar i¢gin bigim ve yapiy1 inceleme firsati sunar. Daha
biiyilkk yastaki okurlarin Oykii kaliplarimi ve resimli kitaplarin nasil bir araya
getirildigini anlamalarin1 saglayarak onlarin daha uzun metinleri yorumlama
konusunda yararli olabilecek kaliplar1 tanimalarina yardimeci olabilir.

Ozetle bu galismanin sonuglar1 ¢ocuk kitaplar1 okumanin yetiskinlere birgok
katkisinin oldugunu gostermektedir. Katilimeilarin ¢cocuk kitaplarinin birgok islevine
deginmeleri onlarin ¢ocuk edebiyatina yiikledikleri anlamla dogrudan iliskilidir. Bu
¢alismanin sonuglarina dayanarak yetigkinlerin farkli amaglarla ¢ocuk kitaplariyla
bulusmalarini saglayacak program, egitim ve ortamlarin olusturulmasi gerektigi
Onerilebilir. Ayrica gocuk kitaplarinin yetiskinlere katkilar1 konusunda farkindalik
olusturmak {izere ¢ocuk kiitiiphaneleri gibi ortamlarda yetiskinler ve gocuklari i¢in
etkilesimli ¢alismalar gergeklestirilebilir. Cocuk edebiyatinin yalnizca gocuklar igin
oldugu goriisii geleneksel bir tutumu yansitmaktadir. Amaca uygun, ilgili ve nitelikli
cesitli tiirdeki gocuk edebiyat1 {irlinleri ortadgretim ve yiiksekdgretim programlarina,
cesitli aile okuryazarlik programlarina dahil edilmelidir. Yetigkinler i¢cin yabanc1 dil
Ogretimi ortamlarinda telif ve ¢eviri ¢ocuk edebiyati lirlinlerinden yararlanilmalidir.
Bu amagla ¢ocuk kitaplari; yazili ve sozlii sunumlar, kiiltiirel etkinlikler, sdzciik
dagarciginin genisletilmesi ya da giincel konular {izerine sinif tartigmalari i¢in zengin
birer kaynak olarak kullanilabilir. Daha biiylik yastaki 6grencilere dil ve edebiyat
Ogretimiyle ilgili kavramlar1 6gretmede cocuk ve genclik edebiyati iiriinlerinden
yararlanilmalidir. Bu c¢alismanin sonuclarindan hareketle yetiskinlerin g¢ocuk
kitaplarmni okuma nedenleri, bu iiriinlerin kendilerine katkilar1 konusundaki goriisleri
daha biiyiik gruplar iizerinde arastirilabilir.
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