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siirdiirmektedirler. Ustiin yetenekli 6grenciler akranlariyla birlikte
okullarina devam ederken, okul ¢ikisi zamanlarda veya hafta
sonlarinda Bilim ve Sanat Merkezine giderek egitimlerine devam
etmektedirler. Bu ¢alismada (stiin yetenekli édrencilerin dil
bilgisine  yénelik  tutum ve  gérislerinin  belirlenmesi
amaglanmistir. Arastirmanin ¢alisma grubunu Tiirkiye'de bir Bilim
ve Sanat Merkezinde 6grenim géren 51 ortaokul édgrencisi
olusturmaktadir. Calisma karma yéntem ekseninde
gerceklestirilmistir. Nicel veri toplama araci olarak Er ve
Topguoglu Unal (2016) tarafindan gelistirilen ~ “Ortaokul
Odgrencilerine Yénelik Dil Bilgisi Tutum Olgedi” kullanilmistir. Nitel
verilerin toplanmasinda arastirmacilar tarafindan gelistirilen “Yari
Yapilandirilmis Gériisme Formu” kullanilmistir. Nicel verilerin
analizinde SPSS 25 programi, nitel verilerin analizinde ise icerik
analizi  kullanilmistir.  Arastirma sonucunda (stiin yetenekli
6grencilerin dil bilgisine yénelik tutumlarinin sinif diizeyine,
cinsiyete, okul tiiriine ve Bilim ve Sanat Merkezi programina gére
anlamli bir farkhlik gdéstermedigi goriilmiistiir. Ayrica (istiin
yetenekli 6grencilerin bliylik ¢ogunlugunun dil bilgisi 6grenmenin
gerekli oldugunu ve zor olmadidini disiindiikleri, égrencilerin
biiyiik ¢ogunlugunun Tiirk¢e ders kitaplarinda verilen dil bilgisi Received
etkinliklerini yeterli bulmadiklari tespit edilmistir. Calismada elde 13.06.2023
edilen sonuglar baglaminda bazi énerilerde bulunulmustur.
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GENISLETILMi$ TURKGE OZET
Giris

Dilbilgisi kavrami Ediskun (2010: 65) tarafindan “dilin seslerini, szclk yapilarini, sdzciik
koklerini, cimle kuruluslarini ve bunlarla ilgili kurallari inceleyen bilim” olarak tanimlamaktadir.
Yildiz’'a gore (2010: 277) “dil bilgisi, gosterenin (bicim) gosterilene (anlam) ulasmasi siirecindeki
kurallar toplulugudur.” Gencan (2001: 28) dillerin dogusunu, gelisme ve yapilis 6zelliklerini
konu alan; dili dogru kullanma yollarini gosteren bilgiler; Ergin (2009: 28) dilin biitlin yonleriyle
ilgilenen bilgi kolu; Eker (2011: 21) ise 6gretim kurumlarinin gesitli basamaklarinda, dilin
seslerini, kelime vyapilarini, kelime anlamlarini, ciimle kuruluslarini, kelime koékenlerini ve
bunlarla ilgili kurallari inceleyen bilgi dali olarak belirtmistir.

Ustiin yetenekli bireylerin digerlerinden ayrilan ve daha belirgin olan &zellikleri vardir.
Nitekim alan yazininda yapilan calismalarda da (Albert, 1980; Ataman, 2004; Ayvaz, 2015;
Baykog, 2012; Cutts & Moseley, 2001; Caglar, 2004; Gallagher,1990; Hacioglu & Tirk, 2018;
Kerr, 1991; Lovecky, 1993; Piechowski, 1991; Yilmaz, 2015) Ustlin yetenekli ¢ocuklarin akici,
esnek ve orijinal disiinen, yeni deneyim ve fikirlere agik olan, merak duygulari gelismis, risk
almaya istekli ve estetik Ozelliklere duyarli, iyi derecede problem c¢c6zme ve sorgulama
yetenegine sahip, miikemmeliyetci, oldukca hassas ve yiksek derecede yaratici vb. 6zelliklere
sahip olduklari belirtilmektedir. Literatlir tarandiginda Ustin yetenekli 6grencilerin dilbilgisine
yonelik tutumlarini belirlemeye yonelik bir galisma olmadig gorilmektedir. Bu nedenle
¢alismanin alanyazina katki sunacagi diistintilmektedir.

Amag

Bu arastirmanin temel amaci Ustilin yetenekli 6grencilerin dil bilgisine yonelik tutum ve
goruslerinin belirlenmesidir. Bu amag baglaminda su alt problemlere yanit aranmistir:

1. Ustiin yetenekli 6grencilerin dil bilgisine ydnelik tutumlari ne diizeydedir?

2. Ustiin yetenekli dgrencilerin dil bilgisine yonelik tutumlari sinif diizeylerine gére
anlamli degisiklik gosteriyor mu?

3. Ustiin yetenekli égrencilerin dil bilgisine yonelik tutumlari cinsiyete gére anlamli
degisiklik gdsteriyor mu?

4. Ustiin yetenekli 6grencilerin dil bilgisine yoénelik tutumlari 6grenim gordiikleri okul
turlerine gore anlamli degisiklik gbsteriyor mu?

5. Ustiin yetenekli dgrencilerin dil bilgisine yonelik tutumlar 6grenim goérdikleri
BILSEM Programina gore anlamli degisiklik gdsteriyor mu?

6. Ustiin yetenekli 6grencilerin dil bilgisi égrenmenin gerekliligi ile ilgili gérisleri
nelerdir?

7. Ustiin yetenekli 6grencilerin dil bilgisini 8grenme zorlugu ile ilgili gérisleri nelerdir?

8. Ustiin yetenekli dgrencilerin Tiirkge ders kitaplarinda verilen dil bilgisi etkinliklerinin
yeterliligi ile ilgili gorusleri nelerdir?

Yontem

Bu calismada karma arastirma yontemi kullanilmistir. “Karma yontem arastirma
yonteminde, bir arastirma problemini anlamak i¢in hem nicel hem de nitel yontemleri tek bir
¢alismada veya bir dizi calismada toplanir, analiz edilir ve karsilastirilir (Creswell & Plano Clark,
2011: 5). Arastirmanin katihmcilarini 51 Gstln yetenekli 6grenci olusturmaktadir. Arastirmanin
nicel verilerinin analizinde SPSS 25 programi, nitel verilerinin analizinde ise icerik analizi
kullaniimistir.
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Bulgular

Calismanin birinci alt problemine iliskin elde edilen bulgular genel olarak ustiin
yetenekli o6grencilerinin dil bilgisine yonelik tutumlarinin  orta diizeyde oldugunu
gostermektedir. Calismanin ikinci alt problemine iliskin elde edilen bulgulara gére (stiin
yetenekli 6grencilerin dil bilgisine yonelik tutumlarinin sinif diizeyi fark etmeksizin benzer
oldugu sonucuna ulasiimistir. Calismanin Gglincl alt problemine iliskin elde edilen bulgulara
gore, kiz ve erkek 6grencilerin dil bilgisine yonelik tutumlari benzerdir. Calismanin dérdiinci alt
problemine iliskin elde edilen bulgulara gore, devlet okulu ve 6zel okulda 6grenim goren Ustin
yetenekli 6grencilerin dil bilgisine yonelik tutumlari benzer ve orta diizeydedir. Calismanin
besinci alt problemine iliskin elde edilen bulgulara goére, Ustiin yetenekli 6grencilerin 6grenim
gordiikleri BILSEM programi fark etmeksizin dil bilgisine yonelik tutumlar benzer ve orta
diizeydedir. Calismanin altinci alt problemine iliskin elde edilen bulgular dil bilgisini
ogrenmenin gereksiz oldugunu dislinen 6grenci sayisinin ¢ok az oldugunu gdstermektedir.
Calismanin yedinci alt problemine iliskin elde edilen bulgular Ustiin yetenekli 6grencilerin
yarisindan fazlasinin dil bilgisini 6grenmenin zor olmadigini diislindiglini ortaya koymaktadir.
Calismanin sekizinci alt problemine iliskin elde edilen bulgular Gstiin yetenekli 6grencilerin
blyik cogunlugunun Tirkce ders kitaplarinda verilen dil bilgisi etkinliklerini yeterli bulmadigini
gostermektedir.

Tartisma ve Sonug

Ustiin yetenekli égrencilerin dil bilgisine yénelik tutum ve gérislerinin belirlenmesinin
amaclandigl bu calismada ulasilan sonug Ustin yetenekli 6grencilerinin dil bilgisine yonelik
tutumlarinin orta diizeyde oldugudur. Bu bulgunun 6nemli oldugu disitnidlmektedir. Zira alan
yazininda Ustin yetenekli 6grencilerin dil bilgisine yonelik tutumlarinin belirlendigi herhangi bir
calisma bulunmamaktadir. Nitekim Ozkaya ve Coskun’a gore (2018: 638) “dgrencilerin dil
bilgisine yonelik tutumlarinin belirlenmesi, egitim 6gretim slrecindeki eksikliklerin
giderilmesine ve 06gretim programinin 6grencilerin ilgi ve basarilarini artiracak sekilde
diizenlenmesine olanak saglayacaktir.” Alan yazininda Gstiin yetenekli olmayan 6grencilerin dil
bilgisine yonelik tutumlarinin incelendigi calismalarda da 6grencilerin dil bilgisine yonelik
tutumlarinin orta diizeyde oldugu belirlenmistir (Toptal, 2020; Balci lyigdr, 2021). Bu sonug
Ustlin yetenekli olan ve olmayan 6grencilerin dil bilgisine yonelik tutumlarinin benzer dizeyde
olabilecegini gbstermektedir.

Ulasilan sonuglara gore Ustiin yetenekli 6grencilerin dil bilgisine yonelik tutumlarinin
sinif diizeyi fark etmeksizin benzer oldugu sonucuna ulasiimistir. Toptal (2020) Gstln yetenekli
olmayan 6grencilerin dil bilgisine yonelik tutumlarini inceledigi ¢alismasinda sinif degiskenine
gore 6grencilerin tutumlarinin anlamh farklilik gésterdigini saptamistir.
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Abstract

Talented, different, and creative thinking individuals are needed
for the sociological and economic development of societies. One
of the groups with these characteristics is gifted children. In
Turkiye, gifted students continue their formal education in
educational environments called the Science and Art Center
(SAC). While gifted students go to school with their peers, they
continue their education by going to the SAC after school or on
weekends. In this study, it is aimed to determine the attitudes
and views of gifted students towards grammar. The study group
of the research consists of 51 secondary school students from a
SAC in Tiirkiye. The study was carried out on the axis of the mixed
method. The "Grammar Attitude Scale Towards Secondary School
Students" developed by Er and Topguoglu Unal (2016) was used
as quantitative data collection tool. In the collection of qualitative
data, the "Semi-Structured Interview Form" developed by the
researchers was used. SPSS 25 program was used in the analysis
of quantitative data, and content analysis was used in the
analysis of qualitative data. The results show that the attitudes of
gifted students towards grammar do not differ significantly
according to grade level, gender, school type, and Science and Art
Center program. In addition, it has been determined that the
majority of gifted students think that learning grammar is not
necessary or difficult and that the majority of students do not find
the grammar activities in Turkish textbooks sufficient. In the
context of the results obtained in the study, some suggestions
were offered.
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Determining the Attitudes and Opinions of Gifted Students on Grammar
1. Introduction

Language is one of the basic elements that distinguishes humans from other living
things. All people, from children to adults, from young to old, convey their feelings and
thoughts through language. There will certainly not be a single definition of such an important
concept. In this context, the concept of language has been defined in different ways by many
researchers in the literature. Aksan (2009: 11) defined language as a magical entity that is too
sophisticated to be thought of at once and its other qualities appear when viewed from
different angles, and some of its secrets are still unsolved today. According to Karahan (2011:
313), language is the concept that constitutes the unique history, folklore, and sociology of a
nation. Korkmaz (2010: 67), on the other hand, defined language as a versatile and developed
element that enables individuals to convey their feelings and thoughts to others through
sound and meaning-valid elements that have become common elements in that society.
Grammar is one of the elements that describe the basic structure and function of a language
and is related to the concept of language.

The concept of grammar is defined by Ediskun (2010: 65) as the science that examines
the sounds, word structures, word roots, and sentence structures of the language and the
rules related to them. According to Yildiz (2010: 277), grammar is the collection of rules in the
process of reaching the signifier (form) to the signified (meaning). Gencan (2001: 28) defines
grammar as the information about the birth of languages, their development and construction
features, and showing the ways to use the language correctly. According to Ergin (2009: 28),
grammar is the branch of knowledge that deals with all aspects of language. Eker (2011: 21),
on the other hand, stated that grammar is a branch of knowledge that examines the sounds of
the language, word structures, word meanings, sentence structures, word origins, and rules
related to them at various levels of education institutions.

There is a close relationship between grammar and language. According to Wang
(2010), who defines grammar as a set of rules necessary for the selection of words and making
them meaningful, without grammar language is not exist. According to Hu (2001: 115),
grammar is “the sound, structure, and meaning system of the language” and only through
grammar, sounds and words can form a meaningful language system (Wang, 2010). Referring
to the importance of grammar, Bastone (1994: 35) states that “a language without grammar
will be complex.” According to Liu (1999), grammar is the most important concept that decides
to understand a language, its vocabulary, text structure, and how that language will be used.
The famous linguist Woods (1988) also states that when a person says he understands a
language, that person actually understands grammar.

Talented, different, and creative thinking individuals are needed for the sociological
and economic development of societies. One of the groups with these characteristics is gifted
children. While Gagne (2004: 120) defines giftedness as a situation that is innate and not
acquired through education, some researchers (Akarsu, 2001; Ataman, 2004) argue that they
are always different from other individuals or children with their extraordinary decisions,
approaches, behaviors, and practices.

Gifted individuals have features that differ from others and are more distinctive.
Literature argues that (Albert, 1980; Ataman, 2004; Ayvaz, 2015; Baykog, 2012; Cutts &
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Moseley, 2001; Caglar, 2004; Gallagher, 1990; Hacioglu & Tiirk, 2018; Kerr, 1991; Lovecky,
1999; Parkinson, 1990; Piechowski, 1991; Yilmaz, 2015) gifted children have properties such as
fluent, flexible and original thinking, open to new experiences and ideas, developed sense of
curiosity, willing to take risks and sensitive to aesthetic features, and have good problem
solving and questioning skills, perfectionist, highly sensitive and highly creative, etc. In Turkey,
gifted students are determined and they continue their formal education in education
environments called Science and Art Center (SAC) (MEB; 2016). While gifted students go to
school with their peers, they continue their education by going to the Science and Art Center
after school or on weekends. (Ozsoy, 2015). These institutions make great contributions to the
education of gifted students. One of the biggest advantages of the SAC model is that children
are not isolated from their own school and friends. While continuing the education at SAC out
of school hours; they have the opportunity to get to know the members of the society
mentally, socially, culturally, and emotionally. Gifted children have the opportunity to work
and produce with the society. They are brought up as individuals who integrate with the
society and are aware of their differences and develop their differences on behalf of humanity
(Dénmez, 2004: 74).

The education given in SAC is completed in 5 levels. These stages are; the adaptation
period, support period, awareness of individual talents (AIT), development of special talents
(DST), and project production period (MEB, 2007: 4). A student who successfully completes a
level moves on to the next level and continues his education in this way (Bildiren, 2011: 146-
147).

In the literature, there are studies in which gifted students' creativity and creative
thinking skills (Akkan, 2010; Bapoglu, 2010; Chien & Hui, 2010; Hacioglu & Tiirk, 2018; Kanli,
2017; Kogak & igmenoglu, 2012), writing skills (Yaylacik, 2014; Yavuz, 2020), writing attitudes
(Sevim, Karabulut & Elkatmis, 2021), creative writing skills (Akca, 2017; Ozcan, Kontas & Polat,
2020; Ozdemir, 2010; Saluk & Pilav, 2018), attitudes towards Turkish lessons (Okur & Ozsoy,
2013), writing and speaking anxiety (Sarikaya & Bulut, 2022; Sevim, Karabulut & Elkatmis,
2021; Ozsoy, 2015), reading anxiety (Sarikaya, 2019) are discussed.

However, no study has been found in the literature on the determination of the
attitudes and views of gifted secondary school students towards grammar. In this respect, the
research is original and it is thought that it can make important contributions to the studies on
grammar. The main purpose of the research is to determine the attitudes and views of gifted
students towards grammar. In the context of this purpose, the research questions of study are
as follows:

1. What is the level of gifted students' attitudes towards grammar?

2. Do gifted students' attitudes towards grammar change significantly according to
their grade levels?

3. Do gifted students' attitudes towards grammar differ significantly by gender?

4. Do gifted students' attitudes towards grammar change significantly according to the
type of school they study in?

5. Do gifted students' attitudes towards grammar change significantly according to the
SAC Program they study?
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6. What are the opinions of gifted students about the necessity of learning grammar?
7. What are the opinions of gifted students about the difficulty of learning grammar?

8. What are the opinions of gifted students about the sufficiency of grammar activities
in Turkish textbooks?

2. Method

In this study, a mixed research method was used. “A mixed methods research design is
a procedure for collecting, analyzing, and “mixing” both quantitative and qualitative methods
in a single study or a series of studies to understand a research problem” (Creswell & Plano
Clark, 2011: 5). In the mixed research method, the researcher collects and analyzes data,
combines findings and makes inferences by using both qualitative and quantitative approaches
and methods in a study or research program (Tashakkori & Creswell, 2007). The mixed
research method is beneficial to the researcher when only one of the quantitative or
gualitative methods is not enough to answer the research question and if the research has
both qualitative and quantitative data which provides a better understanding of the research
problem.

Creswell (2012) stated that mixed research methods have six designs: convergent
parallel, explanatory sequential, explanatory sequential, embedded, transformative, and
multiphase. In this study, an explanatory sequential design was adopted. In the explanatory
design, quantitative data is collected first, and then qualitative data are collected to explain
and elaborate the quantitative results (Creswell, 2012).

2.1. Population
Table 1 presents information about gifted students who participated in the study.

Table 1.

Frequency and percentage distribution of participants' demographic information

Variable Group f %
5.grade 13 25,5
6.grade 14 27,5
Grade Level
7.grade 13 25,5
8.grade 11 21,6
Girl 23 45,1
Gender
Boy 28 54,9
Public School 31 60,8
School Type
Private school 20 39,2
Individual Abilities Difference
33 64,7
Affiliation Program (IADAP)
SAC Program
Special Abilities
18 35,3

Development Program (SADP)
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Total 51 100,0

As seen in Table 1, the research was conducted with 51 gifted students. While 13 of
them (25.5%) are studying in the 5th grade, 14 (27.5%) are in the 6th grade, 13 (25.5%) are in
the 7th grade and 11 (21%, 6) are in the 8th grade. 23 (45%) of the students are girls and 28
(54.9%) are boys. Considering the types of schools they attend, 31 (60.8%) students study in
public schools and 20 (39.2%) students study in private schools. While 33 (64.7%) of these
students are enrolled in SAC's the Individual Abilities Difference Affiliation Program (IADAP), 18
(35.3%) are registered in the Special Abilities Development Program (SADP).

2.2. Data Collection Tools

Two data collection tools were used in the study. “Grammar Attitude Scale Towards
Secondary School Students” developed by Er and Topguoglu Unal (2016) was used to collect
guantitative data. 48 items prepared by the researchers were submitted to expert opinion. The
validity and reliability studies were carried out by applying the 35-item draft scale, which was
determined after expert opinions and pre-testing, to 217 secondary school students. After the
factor analysis, 4 items with low factor values were eliminated and a 31-item 5-point Likert-
type scale was developed. 16 of the items contain positive judgments and 15 of them contain
negative judgments. In the internal consistency study conducted to determine the reliability of
the scale, the Cronbach Alpha Internal Consistency coefficient of the scale was found to be
0.914. The lowest score that can be obtained as a result of the analyses made in the final form
of the scale was calculated as 31 and the highest score as 155. A high score indicates high
attitudes and a low score indicates low attitudes.

In the collection of qualitative data, the “Semi-Structured Interview Form” developed
by the researchers was used. During the preparation of the form, the literature was examined
in detail and a question pool was created. After the study of these questions, the questions
that were thought to serve the purpose were selected. Thus, the prepared form was shared
with 2 Turkish Education (Assoc. Dr.), 1 Assessment and Evaluation (Assoc. Dr.) and 1 Special
Education (Ass. Dr.) field experts to receive their opinions and suggestions. In line with the
suggestions, the interview form was rearranged and thus the form was finalized by including
three questions in line with the purpose of the study.

2.3. Data Analysis

In the context of the main purpose of the research, it is aimed to examine the attitudes
and views of gifted students towards grammar. The SPSS-25 program was used in the analysis
of quantitative data in the study. Within the scope of the research, frequency (f) and
percentage (%) were reported for the findings of the personal information of the participants.
Descriptive findings of the scale are presented with Arithmetic Mean (X7) and Standard
Deviation (SD) values. In order to decide on the difference analyses made in the research, the
normality of the distributions was examined. For this purpose, the skewness and kurtosis
values of the measurements for the dependent variable in the categories of the independent
variable were examined. These values obtained in the study generally varied between -2 and
+2. These values obtained show that the distributions are normal (Hair et al., 2010). Since the
normality of the distributions was ensured, the Independent Sample T-test, one of the
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parametric tests, was used to determine the difference between the measurements of the
dependent variables of the variables with two categories. In cases where the number of
categories is more than two, one-way Analysis of Variance (ANOVA), one of the parametric
tests, was used. In statistical tests, the level of significance was taken into account as 0.05.

Content analysis was used in the analysis of qualitative data. The main purpose of
content analysis is to reach concepts and relationships that can explain the collected data
(Yildirnm & Simsek, 2016). According to Elo and Kyngas (2008) there are three phases of the
content analysis process. The first phase, preparation includes selecting the unit of analysis
and making sense of data. The second phase, organizing includes coding, category creation,
grouping codes, categorization, and abstraction. The third phase, reporting includes analyzing
process and results (Elo & Kyngas, 2008: 110). The qualitative data of this study were analyzed
by following these phases.

3. Findings
3.1. Quantitative Findings
3.1.1. Findings Regarding the First Research Question

It was aimed to determine the levels of the attitudes of gifted students towards
grammar with the first problem of the study. Findings related to this research question are
presented in Table 2.

Table 2.

Descriptive Statistical Findings Regarding the Attitude Levels of Gifted Students towards
Grammar

Scale N Min. Mak. X SS

Overall Scale 51 74,00 120,00 90,75 (2,93) 8,45

As seen in Table 2, the minimum score that gifted students got from the "Attitude
Scale Towards Grammar" is 74.00; the maximum score is 120.00 and the mean score is X=
90.75 (2.93). The findings show that generally gifted students' attitudes towards grammar are
at a moderate level.

3.1.2. Findings Regarding the Second Research Question

It was aimed to determine the attitudes of gifted students towards grammar according
to their grade levels with the second research question of the study. Findings related to this
research question are presented in Table 3.

Table 3.

The Results of the One-Way Analysis of Variance (ANOVA) Test for the Comparison of Gifted
Students' Attitudes towards Grammar According to Their Grade Levels

Scale Grade Level N X sd F p

5.grade 13 94,54
Overall Scale 3-47 2,47 0,074
6.grade 14 86,36
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7.grade 13 92,16
8.grade 11 90,18

As seen in Table 3, the attitude levels of gifted students towards grammar did not
show a statistical difference according to their grade levels (F=2.47; p>0.05). According to the
findings, it was concluded that the attitudes of gifted students towards grammar are similar
regardless of grade level.

3.1.3. Findings Regarding the Third Research Question

It was aimed to determine whether the attitudes of gifted students towards grammar
differ according to their genders with the third research question of the study. Findings related
to this research question are presented in Table 4.

Table 4.

Independent-Sample T-Test Results of the Comparison of Gifted Students' Attitudes towards
Grammar According to Their Genders

Scale Gender N X t sd p
Girl 23 89,57

Overall Scale -0,90 49 0,372
Boy 28 91,71

As seen in Table 4, there was no statistically significant difference in the attitude levels
of gifted students towards grammar according to their genders (t=-0.90; p>0.05According to
the findings, the attitudes of male and female students towards grammar are similar.

3.1.4. Findings Regarding the Fourth Research Question

It is aimed to determine the attitudes of gifted students towards grammar according to
the types of schools they study with the fourth research question of the study. Findings related
to this research question are presented in Table 5.

Table 5.

Independent-Sample T-Test Results of the Comparison of Gifted Students' Attitudes towards
Grammar According to School Types

Scale School Type N X t sd p

Public School 31 90,19
Overall Scale -0,58 49 0,567
Private school 20 91,60

As seen in Table 5, there was no statistically significant difference in the attitude levels
of gifted students according to the types of schools they study (t=-0.58; p>0.05). According to
the findings, the attitudes of gifted students studying in public and private schools towards
grammar are similar and moderate.
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3.1.5. Findings Regarding the Fifth Research Question

It was aimed to determine the attitudes of gifted students towards grammar according
to the SAC Program they are studying with the fifth research question of the study. Findings
related to this research question are presented in Table 6.

Table 6.

Independent-Sample T-Test Results of the Comparison of Gifted Students' Attitude Levels
towards Grammar According to the SAC Program They Are Studying

Scale SAC Program N X t sd p
IADAP 33 90,67

Overall Scale -0,09 49 0,930
SADP 18 90,89

As seen in Table 6, there is no statistically significant difference in the attitude levels of
gifted students towards grammar compared to the SAC program they are studying (t=-0.09;
p>0.05). According to the findings, the attitudes of gifted students towards grammar are
similar and moderate, regardless of the SAC program they study.

3.2. Qualitative Findings
3.2.1. Findings Regarding the Sixth Research Question

It was aimed to determine the opinions of gifted students on whether it is necessary to
learn grammar with the sixth research question of the study. Findings related to this research
question are presented in Table 7.

Table 7.

Opinions of Gifted Students on Whether It Is Necessary to Learn Grammar

No Codes f
1 | think it is necessary. 49
2 | think it is not necessary. 2

When Table 7 is examined, it is seen that the majority of gifted students (f=49) think
that it is necessary to learn grammar. The number of students who think that learning
grammar is not necessary is very small (f=2).

The reasons for the students who think that it is necessary to learn grammar are given
in Table 8.
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Table 8.

The Reasons for Gifted Students Who Think It Is Necessary to Learn Grammar

Codes f
Asked in exams 25
The need to learn their mother tongue better 16
Contributing to expressing themselves correctly / 12

I think it is Contributing to communication skills

necessary. Contribution to daily life 6
Contributing to their future professions 3
Desire to be a successful student 1
Desire to be a scientist, writer 1
Contributing to learning a second language/Desire to learna 1

second language

Contributing to reading skills 1

In Table 8, the reasons for the gifted students who think that it is necessary to learn
grammar are presented. According to the gifted students, reasons such as "asked in the

mon

exams",

mnon

the need to learn their mother tongue better", "contributing to their communication
skills", and "contributing to their daily lives" show that it is necessary for them to learn
grammar. Some of the opinions of gifted students regarding this question are as follows:

“I think it is necessary. Learning our language in detail is a good thing. Thanks to
grammar, we can speak our own language well. But the Turkish language is in danger. Turkish
words are converted into foreign words. In short, if the language is not known, it will be
forgotten.” (S50)

"Yes. Because it appears in almost every exam.” (S44)

“I think it is necessary. Grammar is a very important subject for us. Because we learn
well through details, and this makes our reading and speaking well.” (S13)

“Yes, it is necessary. Because there are a lot of rules in our language and we have to
learn these rules. It will contribute to my daily life.” (537)

"Necessary. Because in order to learn the words we have formed in our language
properly and correctly. It is necessary for us to do it right in social life and especially in exams.”
(523)

The reasons for the gifted students who think that it is not necessary to learn grammar
are presented in Table 9.
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Table 9.

Reasons for Gifted Students Who Think It Is Not Necessary to Learn Grammar

I think it is not Codes f

necessary. -
y Don't see it as a need

See it as a difficult subject 1

The opinions of gifted students regarding their reasons in Table 9 are as follows:

“l don't think it's necessary. | think what | know is enough. My teacher explains
everything. | don't see it as a necessity in my daily life." (S31)

“There is no need to learn. Because when | tried to learn, | had a hard time.” (S8)
3.2.2. Findings Regarding the Seventh Research Question

It was aimed to determine the opinions of gifted students about whether it is difficult
to learn grammar with the seventh research question of the study. Findings related to this
research question are presented in Tables 10, 11, and 12.

Table 10.

Opinions of Gifted Students on Whether Learning Grammar Is Difficult

No Codes f
1 | think it is difficult. 22
2 | think it is not difficult. 29

The reasons for the students who think that it is difficult to learn grammar are
presented in Table 11.

Table 11.

Reasons for Gifted Students Who Think Grammar Is Difficult to Learn

Codes f
The complexity 17
Exams contain too many grammar questions 16

Too many subjects

I think it is difficult. ~Thinking that subjects are difficult to understand

Quickly forgotten

Teacher factor (Some teachers do not teach grammar well)

Thinking it's boring

R NN W B D,

Insufficient number of examples
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When Table 11 is examined, it is seen that the reasons such as “the complexity” and
“exams contain too many grammar questions” cause gifted students to have difficulties in
learning grammar. Some of the opinions of gifted students are as follows:

"Yes, hard. Because what we learn every year, we forget the next year. Because of this,
it is boring to deal with the same subjects every year.” (S36)

“Grammair class is difficult for me. Most of the topics can be really hard to understand.”
(56)

“Yes, it is difficult because there are so many subjects. That is why it is very difficult to
know all the subjects.” (T51)

“I think it is difficult to learn grammar. Teachers need to explain the subjects better and
explain them in an explanatory language and in a good way. What we do not understand
needs to be repeated. The number of samples is also few.” (T45)

The reasons for the students who think that it is not difficult to learn grammar are
presented in Table 12.

Table 12.

Reasons for Gifted Students Who Think Grammar Is Not Difficult to Learn

Codes f

Frequent repetition is considered sufficient 19

The subjects are easy to understand 7

Liking grammar/having a positive attitude (liking the lesson) 5
I think it is not Adequate education in grammar at school 4
difficult. -

Teacher factor (Some teachers are good at teaching 4

grammar)

Subjects are based on memorizing 2

More knowledge-based topics 1

Reinforcement activities 1

When Table 12 is examined, it is seen that gifted students do not have difficulty in
learning grammar due to reasons such as “frequent repetition is considered sufficient” and
"the subjects are easy to understand". Some of the opinions of gifted students are as follows:

"No it is not difficult. Because at school, our teachers always teach. | repeat over and
over. So | don't think it's difficult." (S14)

“No, | don't think it's difficult. Because grammar subjects usually require memorization
and if we repeat them constantly, it will not be difficult at all. If we make grammar topics very
difficult in our own eyes, it becomes even more difficult.” (S38)

“No. I think learning grammar is very impressive and on the contrary, very fun!” (532)
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“I don't think it's difficult. Because it can be solved if we memorize it easily and put it in
our minds. It's already a fun topic. If we do not understand at all and repeat the subject and
solve a lot of questions, we can settle it in our minds, and if we ask our teacher about the
subjects we do not understand, we can solve them easily.” (544)

3.2.3. Findings Regarding the Eighth Research Question

It was aimed to determine the opinions of gifted students about whether they find the
grammar activities given in Turkish textbooks sufficient (qualified) with the eighth problem of
the study. Findings related to this research question are presented in Table 13.

Table 13.

Opinions of Gifted Students on Whether They Find the Grammar Activities Given in Turkish
Textbooks Sufficient (Qualified)

No Codes f
1 Sufficient. 17
2 Not sufficient. 34

When Table 13 is examined, it is understood that the majority of gifted students do
not find the grammar activities in Turkish textbooks sufficient. The opinions of some students
who find the grammar activities in Turkish textbooks sufficient are as follows:

"Yes. Because the activities are catchy, instructive and nice.” (S32)

"Yes, enough. There are many activities and they are generally instructive. That's why
it's enough” (536)

"Sufficient. Because we reinforce those activities with other helpful resources. It is
sufficient for the teacher to remind the grammar topics in that activity at that moment” (S51)

“I think it's enough. Because they are short and clear!” (550)

The opinions of some students who find the grammar activities in Turkish textbooks
insufficient are as follows:

“I don't think it's enough. Because they do not contribute enough to the reinforcement
of the subjects. There should be more.” (527)

“I do not find the activities sufficient. This is because the activities are too few for us to
reinforce and their quality is sometimes very poor.” (528)

"No. Because the activities in Turkish textbooks are more dependent on reading texts.
This causes grammar activities to be few and insufficient.” (534)

“I think grammar activities are not enough. Because grammar subjects are abstract
subjects. Therefore, there should be more and more detailed activities.” (S37)

“There are a lot of grammar topics in the exams. But it is given less in the textbooks.
That's why | find it insufficient." (S22)
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4. Discussion, Conclusion & Recommendations

The first conclusion reached in this study, which aimed to determine the attitudes and
views of gifted students towards grammar, is that the attitudes of gifted students towards
grammar are at a moderate level. This finding is considered important. Since there is no study
in the literature that determines the attitudes of gifted students towards grammar. As a
matter of fact, according to Ozkaya and Coskun (2018: 638), “determining students' attitudes
towards grammar will enable to eliminate the deficiencies in the education process and to
organize the curriculum in a way that will increase the interest and success of the students.” In
studies examining the attitudes of non-gifted students towards grammar, it has been
determined that students' attitudes towards grammar are at a moderate level (Toptal, 2020;
Balci lyigdr, 2021). This result shows that the attitudes of gifted and non-gifted students
towards grammar may be at a similar level.

The second result of the study is that the attitudes of gifted students towards grammar
do not show a statistical difference according to their grade levels. Accordingly, it was
concluded that the attitudes of gifted students towards grammar are similar regardless of
grade level. Toptal (2020), in his study examining the attitudes of non-gifted students towards
grammar, found that the attitudes of the students differed significantly according to the class
variable. Ozsoy (2015) determined in a study he conducted on a different subject related to
gifted students that the students' levels did not differ significantly according to the grade level
variable.

In the study, the attitude levels of gifted students towards grammar did not show a
statistical difference according to the gender variable. According to the result, it has been
determined that the attitudes of female and male students towards grammar are similar. In a
study on gifted students on a different subject, it was concluded that the scores of these
students did not differ significantly according to the gender variable (Saluk & Pilav, 2018). In
studies that examined the attitudes of non-gifted students towards grammar in the context of
gender variable, students' attitudes towards grammar showed significant differences (Toptal,
2020; Balci lyigér, 2021). In addition, in Kartallioglu's (2008) study, a significant difference was
found in the level of achievement of students' grammar acquisition according to the gender
variable. It is thought that the difference between the related studies and this study in the
context of the gender variable is due to the characteristics of the study groups. On the other
hand, in the studies conducted by Yilmaz (2012) and Akkaya (2011) examining the effects of
various activities on grammar teaching, no significant difference was found according to the
gender variable.

Attitude levels of gifted students towards grammar do not show a significant
difference according to the type of school they study. It has been concluded that the attitudes
of gifted students studying in public and private schools towards grammar are similar and
moderate. In studies on various subjects related to gifted students (Okur & Ozsoy, 2013;
Ozsoy, 2015; Sarikaya, 2019; Sarikaya & Bulut, 2022), it has been concluded that the average
scores of these students do not differ significantly according to the type of school they study.
Okur & Ozsoy (2013) state that it is an understandable result that gifted students do not have
a significant difference in their attitude levels, since they have similar intelligence-ability
characteristics even though they study in different types of schools.
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Attitude levels of gifted students towards grammar did not show a statistical
difference according to the SAC Program they study. According to the findings, regardless of
the SAC program (Individual Abilities Difference Affiliation Program-IADAP and Special Abilities
Development Program-SADP), gifted students have similar and moderate attitudes towards
grammar. In studies on different subjects related to gifted students in the literature, it has
been concluded that the average scores of these students do not differ significantly according
to the BILSEM Program they study (Okur & Ozsoy, 2013; Ozsoy, 2015; Sarikaya, 2019; Sarikaya
& Bulut, 2022).

In the study, it is determined that the vast majority of gifted students thought it is
necessary to learn grammar. According to the gifted students, reasons such as "asked in the
exams", "the need to learn their mother tongue better", "contributing to their communication
skills", and "contributing to their daily lives" show that it is necessary for them to learn
grammar. Especially in our country, the idea that central exams affect the future of students
showed itself in the answers to this question In the study conducted by Eksi, Kir, and Benzer
(2021), the majority of secondary school students believe that it is necessary to learn
grammar, and the reason for this is the thought that "it is necessary to learn grammar of their
mother tongue". As in this study, very few students think that learning grammar is
unnecessary (Eksi et al. 2021). In addition, in studies conducted with Turkish teachers (Ekinci
Celikpazu, 2015; Hancer & Dilidlizgiin, 2021), almost all of the teachers stated that learning
grammar is necessary and important.

In the study, it was concluded that most of the gifted students think that learning
grammar is not difficult. According to the students, reasons such as “frequent repetition”,
"easy understanding of the subjects" and "teacher factor" facilitate their learning of grammar.
In the study conducted by Bayram (2018), it was stated that the most important factor
affecting students' success in grammar is regular repetition. Some of the gifted students also
think that learning grammar is difficult. As reasons for this, basic reasons such as "confusing
subjects”, "exam anxiety", "too many subjects", "forgetting subjects quickly" and "boring"
were given. In Bayram's (2018) study, the fact that students find grammar topics boring is one
of the factors that negatively affect their success.

The majority of gifted students do not find the grammar activities in Turkish textbooks
sufficient. Eksi et al. (2021), students stated that they found the activities in the textbooks
insufficient both in terms of quantity and quality. In his study, Bayram (2018) determined that
the factor that most negatively affects students' grammar success is that the grammar
activities are not included in the textbooks. In the study conducted by iscan and Kolukisa
(2005), it is stated that many factors are insufficient in the grammar teaching of secondary
school students, and Turkish textbooks are at the top of these. Literature argues that not only
students but also teachers find the activities in Turkish textbooks insufficient (Arici, 2005;
Anilan, 2014; Cevik & Giines, 2017; Salman & Aydin, 2018; Hancer & Dilidlizglin, 2021).

In the context of the results obtained in the study, the following suggestions were
made:

- Grammar activities in Turkish textbooks should be reviewed in terms of quality and
quantity.
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- The academic success of gifted students in grammar can be determined by practice-
based studies.

- It should be taught that learning grammar should be acquired as a consciousness, not
because of various obligations.
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