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Abstract

In training of qualified counselors and supporting their individual and professional development, it is
considered important to reveal the quality of the relationship between the counseling skills of psychological
counselors and their attitudes towards providing psychological help and their professional satisfaction. In this
context, it was investigated whether there is a significant difference in psychological counselors' professional
satisfaction, counseling skills, and attitudes towards providing counseling assistance in terms of their views on
the efficiency of the courses of individual and group counseling practice, counseling principles and techniques
or their equivalents. In addition, the effects of psychological counselors' counseling skills and their attitudes
towards providing counseling help on their professional satisfaction are examined. For this purpose, 309 school
counselors from different levels of educational institutions consititute the study group.Occupational Satisfaction
Scale (0SS), Counseling Self-Estimate Inventory (COSI), Attitude Scale Towards Giving Psychological Counseling
Helping (ASTGPCH) and Personal Information Form were used to collect data. Significant differences was found
from nonparametric analysis of opinions of efficiency of the course of individual and group counseling, as well
as the priciples and techniques of psychological counseling course. Analyzed by multiple regression, counselor’s
counseling skills and attititudes toward counseling services explain their proffessional satisfaction by 20.9%.
All evaluated together, quality of the education received by psychological counselors during their
undergraduate education, their psychological counselling skill competencies and their positive attitudes
towards providing psychological counselling help were found important factors in terms of their
proffessional satisfaction.

Keywords: Counseling skills, counseling help, professional satisfaction.

Introduction

Successful completion of the psychological counseling process depends on the relationship
quality between the psychological counselor and the client (Cormier & Hackney, 2018). The
psychological counseling relationship is defined as confidential, protected, safe, and healing, which is
quite different from the relationship between family members, close friends, and non-professional
individuals (Cormier & Hackney, 2018). The foundation of the unique assisting relationship is based on
the theoretically individual-centered approach in psychological counseling (Cormier & Hackney, 2018).
In the psychological counseling process, the psychological counselor stays important as an effective
therapeutic force for establishing a therapeutic relationship and achieving behavioral goals (Voltan-
Acar, 2015). The favorable attitude of the psychological counselor toward providing assistance will
intensify the effectiveness of the process and the quality of the relationship (Aslan et al., 2018a).

Providing effective assistance to people, having communication and counseling skills, and
understanding human behavior are included among the expectations of the students in psychological
counseling and guidance undergraduate programs regarding the competencies that they are required
to possess (Aslan et al., 2018b). The competencies that students must acquire upon the completion of
the program, the knowledge obtained through theoretical education, and the skills that they are
expected to possess reveal the characteristics of a well-equipped psychological counselor (Aslan et al.,
2018D). In this sense, psychological counselor skills stand out as a factor that affects the adaptation and
development of clients who prevail as targets of psychological counseling and guidance services. The
significance of the personal competencies and skills of counselors originates from the gravity of the
education they receive. In the psychological counseling process, there is a professional interaction
between the psychological counselor who is trained and acquired expertise on this subject, and the
client (Uslu, 2005). The inability to provide adequate quality and quantity of psychological counseling
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services to students in schools, which are among the prominent institutions where psychological
counseling services are provided, negatively influences the academic and social issues that students may
encounter in the years ahead (Aslan et al., 2018a).

Therapeutic approaches and interventions encompass psychological counseling theories and
the skills of applying the strategies, interventions, as well as techniques of such theories (Cormier &
Hackney, 2018). For effective psychological counseling to be successful, the counselor must prove
his/her competence in psychological counseling skills. To ensure this competence, the most crucial
responsibility of the trainers of psychological counselors is to train and teach psychological counselors
who are novices in the profession (Aladag, 2013).

Differences in study programs amongst educational institutions, counselor candidate and
supervisor communication, their prospect of receiving adequate supervision, qualifications of the
instructors teaching the course, lack of role models, ethical standards, adequate distribution of
theoretical and applied courses, internship opportunities, practice rooms, and sufficient supply of
course tools and equipment, etc., can be mentioned when considering the items that are are effective in
the training of psychological counselors (Uslu, 2005).

Training effective psychological counselors dwell at the center of psychological counselor
education. Therapeutic approaches and interventions, technical and cognitive skills are emphasized
considerably, and the benefits of skills training and supervision are indicated for the competence of the
psychological counselors. In the process of skills training, in-class training should be integrated with
psychological counseling practices which are the most basic elements. Participating in applied
psychological counseling processes and supervision provides students with the opportunity to apply
what they have acquired and develop their own self-awareness (Aladag & Bektas, 2009). In addition to
their personal professional feelings and professional commitments, psychological counselors strive to
achieve the standard that lies between competence and excellence. To exceed the minimum acceptable
level in terms of proficiency, they advance their skills and improve themselves by obtaining training in
numerous fields (Bond, 2021).

The personal and professional sense of competence of psychological counselors influences their
explicit and implicit behaviors. Psychological counselors who feel inadequate also experience the feeling
of failure (Savicky & Cooley, 1982 as cited in ikiz, 2006), and they doubt and question their competence,
regardless of the education they have received and the experience they have accumulated. This emerges
as an issue that prevents psychological counselors from providing psychological counseling assistance
to clients in line with their education and competence. Hesitation in questioning their competence not
only prevents the psychological counselor from dwelling on issues that exceed his education and
competence but also stops him/her from becoming self-confident (Ikiz, 2006).

Corey (2008) stated that the attitude and personality characteristics of a psychological
counselor were emphasized when defining the characteristics that he/she was supposed to possess.
People must make decisions in many situations throughout their lives and may naturally experience
anxiety in some settings. Psychological counseling services try to assist individuals in coping with such
situations (Can, 2019). The attitudes of psychological counselors during psychological counseling
services are reflected in their behavior and it is predicted that it will influence the progress towards the
successful conclusion of the process.
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The therapeutic relationship, which is critical in the psychological counseling process, is also
influenced by the conduct and attitudes of the people providing psychological counseling services
during this process (Voltan-Acar, 2015). It is thought that psychological counselors with positive
attitudes will favorably affect the quality of the help they give to the client and will also increase the
satisfaction of the counselor (Aslan et al., 2018a). It is believed that it is significant for the psychological
counselor to have a favorable attitude in being able to include himself in the session, intervene
effectively, and accurately organize the information brought by the client to the session (Aslan et al,,
2018a).

On the other hand, while people meet their basic physiological needs through professional
activities and financial gain, they also meet their social and psychological needs such as productivity,
display of talent, self-improvement, and maintaining a status in society. For a healthy person, being a
member of a profession that suits his/her nature and personality and working in a business
environment brings happiness. In this context, professional satisfaction has become the subject of
research examined by career psychological counselors and industrial psychologists as people's
happiness in their professional lives also influences their happiness in their regular lives (Kuzgun et al.,
2012).

It is believed that psychological counselors who maintain a positive attitude towards
psychological counselor assistance will favorably influence the quality of the help they provide to the
client as well as intensify the satisfaction of the counselor. Among the most important factors affecting
professional satisfaction is having a positive attitude about the profession (Aslan et al., 2018a). The
attitudes of individuals towards their profession, the institution they are employed at, and their own
personal activities are seen as significant factors influencing professional satisfaction (Cherniss, 1980;
as cited in ikiz, 2010). An increase in professional satisfaction, gratification, state of well-being, and
success provides not only individual benefits but also organizational achievement in terms of work
efficiency and productivity (Eksi et al., 2015). Different results were observed in numerous studies
examining the professional sense and job satisfaction of psychological counselors in our country. In
some studies, it has been observed that counselor self-efficacy and listening skills predicted job
satisfaction significantly (Eksi et al., 2015) and that there was a moderately significant relationship
between the level of professional satisfaction and professional development efforts (Kocabas, 2019). In
Uslu's (1999) study, while there was a significant difference between those who were professionally
and partially competent, no significant difference was found between competent and fully competent.
Kocayoriik (2000), Kéksal (2019), and Tasdelen-Karckay (2008) found that there was no significant
difference between professional competence and the undergraduate program studied and professional
satisfaction. It has been discovered in studies conducted abroad that while psychological counselors
with high levels of self-confidence provided more effective psychological assistance to their clients
(Wiggins & Giles, 1984); possessing a high level of self-efficacy positively predicted professional
satisfaction (Baggerly & Osborn, 2006; Boon et al., 2015).

Psychological counselors’ consideration of themselves as inadequate in their professional lives
and being employed in a challenging work environment negatively affects their enjoyment of their work
and professional satisfaction. Their thoughts and attitudes towards their work are reflections of their
reactions to the job. Studies also revealed that positive thoughts and attitudes intensified professional
satisfaction (Eksi et al., 2015). In this regard, it becomes vitally important to investigate issues such as
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the quality of the education psychological counselors receive, their professional self-efficacy, and the
situations that prevent them from providing psychological counseling services. Experienced
psychological counselors are experts who can develop a consistent style with their clients while
remaining in the process with them. It reflects personality traits and psychological counseling
experiences. Guiding principles and skills are necessary for psychological counselors to establish
therapeutic relationships. When the psychological counselor is inconsistent in the way s/he manages
the counseling process, the client may not be able to easily involve himself/herselfin the process as s/he
considers the counselor to be indecisive (Hackney & Cormier, 2008). In this case, it is thought that the
psychological counselor will not be able to provide any benefit to the client and will experience
dissatisfaction in terms of professional satisfaction due to the feeling of inadequacy.

In this context, as mentioned above, there are limited studies examining the training and
qualifications of psychological counselors and their psychological counseling skills although there are
studies examining the professional self-efficacy, attitudes towards the profession, and professional
satisfaction of psychological counselors. According to Yaka (2011), although the history of psychological
counseling education in Turkey dates back approximately fifty years, there is no psychological
counseling skills training program with a specific theoretical basis, systematic, effective, and suitable for
psychological counselor education. He stated that the significance of qualified psychological counseling
skills training within general psychological counselor education in Turkey was not properly perceived.
He emphasized that there was a need for research to train effective psychological counselors and
increase psychological counseling skills training. In this context, it was believed that examining the
efficiency opinions regarding the basic practice courses offered in psychological counselor education
together with the competencies, attitudes and professional satisfaction of psychological counselors
could contribute to the quality of the education offered and the prominence of the relevant courses. It
was considered crucial to reveal the factors affecting the quality of services for the professional
development of psychological counselors. The basic courses that psychological counselors took during
their training and learned about the psychological help process and the extent to which they considered
them to be useful provide information about the quality of the training they underwent. In light of this
information, it was thought that it could contribute to the examination of the curriculum from a different
perspective. Similarly, it was deemed important to evaluate the competence of psychological counselors
in psychological counseling skills, which are examined within the framework of self-efficacy, with a
measurement tool related to the psychological counseling skills they possess, and its relationship with
occupational satisfaction.

In this context, this research aimed to highlight the importance of compulsory course programs
on psychological counseling skills in the undergraduate education process of the psychological
counseling and guidance department, to contribute to the efficiency of compulsory course programs for
individual and group psychological counseling practices, to render the attitudes of psychological
counselors towards providing psychological counseling services positive for education, and to be able
to offer suggestions for training professional staff and supporting their professional development as
well as to improve occupational conditions. It was deemed significant to train qualified psychological
counselors and to obtain data that will support individual and professional development in this regard,
to examine the psychological counseling skills of psychological counselors, their attitudes towards
providing psychological counseling assistance, and their relationship with professional satisfaction and
for the development of the psychological counseling and guidance profession and its staff.
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In light of this, the main objective of this study was to examine the professional satisfaction of
psychological counselors who are employed at different institutions affiliated with the Ministry of
Education (primary school, secondary school, secondary education levels, and the Guidance and
Research Center) and graduated from different education programs (Psychological Services in
Education, Program Development and Instruction in Education) together with the factors influencing
the professional satisfaction of psychological counselors, their counseling skills and attitudes towards
providing psychological counseling assistance, and whether or not their views differed on the
effectiveness of two basic courses in psychological counselor education (e.g. individual and group
counseling practice; psychological counseling principles and techniques) or undergraduate courses that
are thought to be equivalent. Secondly, to investigate the predictive power of psychological counselors'
psychological counseling skills and attitudes towards providing psychological counseling assistance to
their professional satisfaction

Method
Research Model

Studies that collect data to determine certain characteristics of a group are defined as survey
research (Bliyiikoztiirk et al., 2019). In this context, this study is a relational screening model examining
whether two or more variables changed together and, if so, how this change occurred (Karasar, 2009).
The data collection in this study was carried out through administrating surveys and their analysis by a
computer application (Biiyiikoztiirk et al., 2019).

Study Group

The convenience sampling method, one of the non-random sampling methods, was used in line
with the scope of the study. This method was selected for the purpose of reaching more professionals
as hybrid education was still in progress while conducting the study, the opportunity to collect face-to-
face data in schools was limited, and the data size was vast and massive. Considering the target
population of the study, careful attention was paid to including professional staff who actively provide
school psychological counseling services in public and private institutions in various provinces of
Turkey.

Following the ethics committee’s approval from the relevant university in the Fall Semester of
the 2020-2021 Academic Year, the data collection instrument was transferred to the electronic
environment via “Google Forms” application software between January and April 2021 and was sent to
the participants online. Participants were asked to take part in the study on a voluntary basis and
received written information about the study. They were informed that the items of the data collection
tools could be answered in an average of 15-20 minutes.

The population of the study consisted of psychological counselors and graduates of psychology
and other undergraduate programs (Program Development and Instruction in Education, Curriculum
and Instruction) who worked and studied actively in the 2020-2021 academic year. The sample of the
study consisted of 359 people who participated voluntarily; however, a total of 50 participants could
not be included in the analysis part of the study as they were not actively employed (7 people),
graduated from different departments (8 people), their field of study was not from the specified
educational institutions (30 people) and they were extreme data (5 people). In the end, the study was
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carried out with the participation of 309 school psychological counselors working at different types and
levels of institutions. Descriptive statistical information about the study group was shown in Table 1.

Table 1. Descriptive statistics about the study group

Variables N %
Gender Male 79 25.6
Female 230 74.4
Type of Institution They are Public 258 83.5
Employed at Private 51 16.5
Individual Counseling Wasn'’t productive 26 8.4
Practice Course Somewhat productive 90 29.1
Productive 193 62.5
Grpup Counseling Practice Wasn’t productive 34 11.0
Course Somewhat productive 118 38.2
Productive 157 50.8
Principles and Techniques Wasn’t productive 22 7.1
of Counseling Course Somewhat productive 83 26.9
Productive 204 66.0
Level of School They are Preschool 23 7.4
Employed at Primary School 75 24.3
Secondary 97 314
Secondary Education 93 30.1
GRC 21 6.8
Years of Service in the 0-5 years 145 46.9
Profession 6-10 years 89 28.8
11-15 years 26 8.4
15 years and + 49 15.9
Department They GPC 295 95.5
Graduated from Psychology 11 3.6
Other 3 9

GRC: Guidance and Research Centers, GPC: Guidance and Psychological Counseling

As seen in Table 1, the study group consisted of a total of 309 people including 79 (25.6%) men
and 230 (74.4%) women. While 258 (83.5%) of the participants worked in public schools, 51(16.5%) of
them worked in private schools. While 26 (8.4%) of the participants stated that the individual
psychological counseling course they took at the undergraduate level was not productive, 90 (29.1%)
of them declared that it was somewhat productive, and 193 (62.5%) of them stated that it was
productive. Similarly, 34 (11%) of the participants asserted that the group psychological counseling
course they took at the undergraduate level was not productive, 118 (38.2%) of them thought that it
was somewhat productive, and 157 (50.8%) of them believed that it was productive. In addition, 22
(7.1%) of the participants believed that the psychological counseling principles and techniques course
they took at the undergraduate level was not productive, 83 (26.9%) of them thought it was somewhat
productive, and 204 (66%) believed it was productive.

Considering the level of the school where the participants were employed, 23 (7.4%) of them
were seen to work in kindergarten, 75 (24.3%) of them were in primary school, 97 (31.4%) of them
were employed at secondary school, 93 (30.1%) of them were in secondary education and 21 (6.8%) of
them worked at Guidance and Research Centers. Additionally, 145 (46.9%) of the participants had been
working for 0-5 years, 89 (28.8%) of them were working for 6-10 years, 26 (8.4%) of them had been
working for 11-15 years and 49 (15.9%) of them had been working for 15 years or more.
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Data Collection Tools

non »non

"Personal Information Form", "Occupational Satisfaction Scale (0SS)”, "Counseling Self-Estimate
Inventory (COSI)”, and “Attitude Scale Towards Giving Psychological Counseling Helping (ASTGPCH)”
were used as data collection tools in the study. The personal information form was prepared by the
researcher. Information about data collection tools was presented below.

Occupational Satisfaction Scale

"Occupational Satisfaction Scale" was developed by Kuzgun, Sevim, and Hamamci in 1998 as a
result of a study conducted with the participation of 114 people to determine how satisfied individuals
working in any job were in being employed in that profession. The scale was in a five-point Likert scale
format and consisted of 20 items. Positive items were scored as A: 5, B: 4, C: 3, D: 2,and E: 1, and negative
items as A: 1, B: 2, C: 3, D: 4, and E: 5. Most of the items in the scale were related to the essence of
professional activities. It was accepted that if the scores obtained were high, individuals' professional
satisfaction, i.e., the satisfaction they received from the essence of the job, would also be high. When
examining the coefficients regarding the reliability of the scale, it was concluded that the coefficient
value for the entire scale was .90 and the internal consistency (Cronbach Alpha) coefficient value was
.91. The reliability coefficient of the Occupational Satisfaction Scale was found to be .91 in line with the
data obtained within the scope of this study.

Counseling Self-Estimate Inventory

Counseling Self-Estimate Inventory (COSI), developed by Larson and Daniels in 1992 to measure
the counselor self-efficacy levels of school counselor candidates, was adapted into Turkish by
Gengdogan and Ozpolatin 2007. The study included 262 volunteer participants, including psychological
counseling and guidance department students, psychiatrists, and psychologists. The scale consists of 37
items and 5 sub-dimensions: "Basic Therapeutic Communication Skills", "Analytical Skills", "Difficult
Clients and Sociocultural Differences”, "Being Neutral in the Counseling Process" and "Ability to Manage
the Counseling Process". In the adapted version, the internal consistency coefficients of the scale were
found to be .32 at the lowest and .92 at the highest level, which was significant at the p<.05 level
(Gengdogan & Ozpolat, 2007). The reliability coefficients of the sub-dimensions of the scale (Cronbach
Alpha) were found to be .88 for basic therapeutic communication skills, .85 for analytical skills, .72 for
difficult clients and sociocultural differences, .76 for being neutral in the counseling process, .73 for
being able to manage the counseling process, and the total reliability coefficient (Cronbach Alpha) was
.92 within the scope of this study.

Attitude Scale Towards Giving Psychological Counseling Helping

In 2018, Aslan, inceman-Kara, Kayir, and Kan developed a scale by working with a research
group consisting of psychological counselors who provide psychological assistance in schools with 336
4th year students of psychological counseling and guidance department in 104 schools to measure the
attitudes of professional members who provide psychological assistance towards providing
psychological assistance. The 24-item scale consisted of three factors: “Positive tendency"”, "Negative
tendency" and "Behavioral tendency". It was concluded that the internal consistency coefficient for the
entire scale was .94, .93 for the positive trend dimension,.84 for the negative tendency dimension, and
.85 for the behavioral tendency dimension. For this study, the reliability coefficients (Cronbach Alpha)

of the sub-dimensions of the Attitude Scale Towards Giving Psychological Counseling Helping were

745



Tiirk Akademik Yayinlar Dergisi (TAY Journal), 2023, 7(3), 738-765

calculated as .88 for positive tendency, .80 for negative tendency, .77 for behavioral tendency, and .90
for total reliability coefficient (Cronbach Alpha).

Personal Information Form

[t was a form that included participants’ gender, the undergraduate department they graduated
from, years of service in their profession, type, and level of the institution they were employed at,
whether or not they took "Individual Psychological Counseling Practice, Group Psychological Counseling
Practice, Principles and Techniques of Psychological Counseling " or their equivalent undergraduate
courses, and if they did, their opinions on the efficiency of these courses. The participants were
emphatically asked not to state their first and last names. Within the scope of the Personal Information
Form, participants were given brief information about the study content and the people conducting the
study.

Data Analysis

Following the implementation of the data collection tools used in the study, the collected data
were checked, and 50 deficient and incomplete data were excluded from the evaluation. Data were
analyzed with a total of 309 participants remaining in the data set. First, the frequency and percentage
distributions of the demographic characteristics of the sample group were extracted, and then %, ss,
reliability coefficient, skewness, and kurtosis values were calculated for the scores of the Occupational
Satisfaction Scale, the Counseling Self-Estimate Inventory and the Attitude Scale Towards Giving
Psychological Counseling Helping. SPSS (Statistical Package for Social Sciences) for Windows 22.0
program was used to analyze the data obtained in the study.

As sufficient data could not be obtained in the “Wasn’t Productive” sub-group regarding the
efficiency opinions of individual and group psychological counseling practice and psychological
counseling principles and techniques courses, (N< 30) was assumed not to show a normal distribution
and Kruskal Wallis and Mann-Whitney U analyses were conducted as non-parametric tests
(Biytikoztiirk et al.,, 2019).

Stepwise regression analysis, one of the multiple regression analysis methods, was conducted to
analyze whether psychological counseling skills and attitudes toward providing psychological
counseling predicted the professional satisfaction of psychological counselors at a significant level.

Ethical Permits of Research

In this study, all the rules specified to be followed within the scope of "Higher Education
Institutions Scientific Research and Publication Ethics Directive” were complied with. None of the
actions specified under the heading "Actions Contrary to Scientific Research and Publication Ethics",
which is the second part of the directive, have been taken.

Ethics Committee Permission Information:

Name of the committee that made the ethical evaluation = Bahgesehir University Scientific
Research and Publication Ethics Committee

Date of ethical review decision=22.10.2020

Ethics assessment document issue number= 20221704-604.01.01
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Findings

Kruskal Wallis and Mann-Whitney U test and descriptive statistical analyses regarding the
variables of efficiency opinions on individual counseling practice, group counseling practice, and
principles and techniques of psychological counseling courses, which were realized through the data
collected from the population of the study, and multiple regression analysis results regarding what
extent psychological counselors' psychological counseling skills and attitudes towards providing
psychological counseling assistance predicted their professional satisfaction was shown in tables and
explained in this section.

Findings Regarding the Efficiency Opinions Variable on the Individual Counseling
Practice Course

The results and interpretations of the analyses carried out to show whether the total
scores of professional satisfaction, psychological counseling skills and psychological
counselors' attitudes towards providing psychological counseling assistance were significantly
different according to the variable of efficiency opinions on individual counseling practice
course were provided in Table 2.

Table 2. Descriptive statistics and Kruskal Wallis test results of 0SS, COSI, and ASTGPCH scores according to the
efficiency opinions variable on individual counseling practice course.

Dimensions Categories N X SD S.Mean  x2 P Significant
Difference

0SS Wasn’t Productive (A) 26 3.6865 .6862 111.08 13.18 .001* A-C
Somewhat productive (B) 90 3.6922 .6579 12591
Productive (C) 193 39505 .6386 174.48

CosSI Wasn’t Productive (A) 26 41944 .6307 108.38 21.09 .000* A-C,B-C
Somewhat productive (B) 90 43054 .6576 130.85
Productive (C) 193 4.6121 .5886 172.54

ASTGPCH Wasn’t Productive (A) 26  4.1987 .5849 132.73 25.03 .000* A-C,B-C
Somewhat productive (B) 90 4.2843 .5454 130.78
Productive (C) 193 4.5723 .3581 169.30

*P<.05

0SS: Occupational Satisfaction Scale, COSI: Counseling Self-Estimate Inventory, ASTGPCH: Attitude Scale Towards
Giving Psychological Counseling Helping

As seen in Table 2, the results of the Kruskal Wallis Test are included to determine whether the
0SS, COSI, and ASTGPCH scores showed a significant difference compared to the efficiency opinions on
individual counseling practice courses. According to the results of these analyses, 0SS (x2= 13.18;
p<.05), COSI (x2= 21.09; p<.05) and ASTGPCH (x2 = 25.03; p<.05) were determined to show a
statistically significant difference in line with the efficiency opinions on individual counseling practice

course.

According to the results of the Mann-Whitney U-test conducted to determine the significant
difference observed in 0SS, COSI, and ASTGPCH, there was a statistically significant difference in 0SS
scores between the group that thought the individual counseling practice course was not productive
and the group that thought it was productive, in favor of the group that thought it was productive

(p<.05).

In COSI scores, there was a statistically significant difference between the group that thought the
individual counseling practice course was not productive and the group that thought it was productive,
in favor of the group that thought it was productive (p<.05). Additionally, there was a statistically
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significant difference between the group that thought it was somewhat productive and the group that
thought it was productive, in favor of the group that thought it was productive (p<.05).

In ASTGPCH scores, there was a statistically significant difference between the group that
thought the individual counseling practice course was not productive and the group that thought it was
productive, in favor of the group that thought it was productive (p<.05). Additionally, there was a
statistically significant difference between the group that thought it was somewhat productive and the
group that thought it was productive, in favor of the group that thought it was productive (p<.05).

Findings Regarding the Efficiency Opinions Variable on the Group Counseling
Practice Course

The results and interpretations of the analyses carried out to show whether the total scores of
professional satisfaction, psychological counseling skills and psychological counselors' attitudes
towards providing psychological counseling assistance were significantly different according to the
efficiency opinions variable on group counseling practice course were provided in Table 3.

Table 3. Descriptive statistics and Kruskal Wallis test results of 0SS, COSI, and ASTGPCH scores according to the
efficiency opinions variable on group counseling practice course.

Dimensions Categories N X SD S.Mean X2 p Significant
Difference

0SS Wasn'’t Productive (A) 34 383 .595 150.06 820 .017* B-C
Somewhat productive (B) 118 3.74 .654 137.94
Productive (C) 157 394 .665 168.89

CosI Wasn’t Productive (A) 34 429 .792 13294 13.03 .001* A-C,B-C
Somewhat productive (B) 118 4.37 .587 137.39
Productive (C) 157 4.61 .603 173.01

ASTGPCH Wasn’t Productive (A) 34 431 .562 131.07 17.42 .000* A-C,B-C
Somewhat productive (B) 118 4.34 .508 134.17
Productive (C) 157 4.57 371 175.84

*P<.05

0SS: Occupational Satisfaction Scale, COSI: Counseling Self-Estimate Inventory, ASTGPCH: Attitude Scale Towards
Giving Psychological Counseling Helping

As seen in Table 3, the results of the Kruskal Wallis Test are included to determine whether the
0SS, COSI, and ASTGPCH scores showed a significant difference compared to the efficiency opinions on
group counseling practice course. According to the results of these analyses, 0SS (x2= 8.20; p<.05), COSI
(x2=13.03; p<.05) and ASTGPCH (x2= 17.42; p<.05) were determined to show a statistically significant
difference in line with the efficiency opinions on individual counseling practice course.

According to the results of the Mann-Whitney U-test conducted to determine the significant
difference observed in 0SS, COSI, and ASTGPCH, there was a statistically significant difference in 0SS
scores between the group that thought the group counseling practice course was somewhat productive
and the group that thought it was productive, in favor of the group that thought it was productive
(p<.05).

In COSI scores, there was a statistically significant difference between the group that thought the
group counseling practice course was not productive and the group that thought it was productive, in
favor of the group that thought it was productive (p<.05). In addition, there was a statistically significant
difference between the group that thought it was somewhat productive and the group that thought it
was productive, in favor of the group that thought it was productive (p<.05).
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In ASTGPCH scores, there was a statistically significant difference between the group that
thought the group counseling practice course was not productive and the group that thought it was
productive, in favor of the group that thought it was productive (p<.05). In addition, there was a
statistically significant difference between the group that thought it was somewhat productive and the
group that thought it was productive, in favor of the group that thought it was productive (p<.05).

Findings Regarding the Efficiency Opinions Variable on Principles and Techniques
of Psychological Counseling Course

The results and interpretations of the analyses carried out to show whether the total scores of
professional satisfaction, psychological counseling skills and psychological counselors' attitudes
towards providing psychological counseling assistance were significantly different according to the
efficiency opinions variable on psychological counseling principles and techniques course were
provided in Table 4.

Table 4. Descriptive statistics and Kruskal Wallis test results of 0SS, COSI, and ASTGPCH scores according to the
efficiency opinions variable on principles and techniques of psychological counseling course

Dimensions Categories N X SD S.Mean  x2 p Significant
Difference
0SS Wasn't Productive (A) 22 3.73 .681 139.23 16.18 .000* B-C
Somewhat productive 83 3.61 .712 123.73
(B)
Productive (C) 204 396 .607 169.42
CosSI Wasn’t Productive (A) 22 4.25 .657 118.41 27.01 .000* A-C,B-C
Somewhat productive 83 422 .621 118.13
(B)
Productive (C) 204 461 595 173.95

ASTGPCH Wasn’t Productive (A) 22 434 437 126.68 3434 .000* A-C,B-C
Somewhat productive 83 421 537 110.47
(B)

*Pe.
OPSS:Ogccupational Satisfaction Scale, COSI: Counseling Self-Estimate Inventory, ASTGPCH: Attitude Scale Towards
Giving Psychological Counseling Helping

As seen in Table 4, the results of the Kruskal Wallis Test are included to determine whether the
0SS, COSJ, and ASTGPCH scores showed a significant difference compared to the efficiency opinions on
psychological counseling principles and techniques course. According to the results of these analyses,
0SS (x2= 16.18; p<.05), COSI (x2= 27.01; p<.05), and ASTGPCH (x?= 34.34; p<.05) were determined to
show a statistically significant difference in line with the efficiency opinions on principles and
techniques of psychological counseling course.

According to the results of the Mann-Whitney U-test conducted to determine the significant
difference observed in 0SS, COSI, and ASTGPCH, there was a statistically significant difference in 0SS
scores between the group that thought the psychological counseling principles and techniques course
was somewhat productive and the group that thought it was productive, in favor of the group that
thought it was productive (p<.05).

In COSI scores, there was a statistically significant difference between the group that thought the
psychological counseling principles and techniques course was not productive and the group that
thought it was productive, in favor of the group that thought it was productive (p<.05). Additionally,
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there was a statistically significant difference between the group that thought it was somewhat
productive and the group that thought it was productive, in favor of the group that thought it was
productive (p<.05).

In ASTGPCH scores, there was a statistically significant difference between the group that
thought the psychological counseling principles and techniques course was not productive and the
group that thought it was productive, in favor of the group that thought it was productive (p<.05).
Additionally, there was a statistically significant difference between the group that thought it was
somewhat productive and the group that thought it was productive, in favor of the group that thought
it was productive (p<.05).

Findings of Multiple Regression Analysis on the extent to which Psychological
Counseling SKkills and Attitude Towards Providing Psychological Counseling Predicted
Professional Satisfaction

Multiple regression analysis was conducted to determine the extent to which psychological
counselors' counseling skills and attitudes toward providing psychological counseling assistance
predicted their professional satisfaction. To perform stepwise regression analysis, one of the multiple
regression analysis methods, first, a test was conducted to determine whether the assumptions of
ensuring multivariate normality and linearity and the absence of multicollinearity problems were met,
and it was seen as a result of the analysis that the assumptions were met. To measure the Occupational
Satisfaction Scale (0SS), the Counseling Self-Estimate Inventory (COSI), and the Attitude Scale Towards
Giving Psychological Counseling Helping (ASTGPCH), their sub-dimensions, and the Psychological
Counseling Skills, it can be said that the skewness and kurtosis values of the scales and their sub-
dimensions were between 1.5 and -1.5 and showed a normal distribution.

In addition, the relationship between the variables was analyzed by calculating the value of
Pearson Product Moment Correlation Coefficient (r). Pearson Product-Moment Correlation Coefficients
among all variables regarding the prediction of Occupational Satisfaction were given in Table 5.

Table 5. Pearson product-moment correlation coefficients among all variables regarding the prediction of
occupational satisfaction

Scale and sub-dimensions 1 2 3 4 5 6 7 8 9 10 11
1-0SS 1

2- COSI .386** 1

3-Ability to Manage the.275** .746** 1

Process

4. Being Neutral 263** .649** 388** 1

5. Challenging Clientand  .235** .791** 518** .465** 1
Sociocultural Differences

6. Analytical Skills 349%* 843** 712*%* 396%* 543* 1

7. Therapeutic .383%* 954** 638** .506** .715** .764** 1

Communication

8. ASTGPCH A434%* 591** 496** 371** 444**F 557*F 540** 1

9- Positive Tendency 408*F 539%* 469** | 315%*F 378** 553** 492*%* 915%* 1
10-Negative Tendency 255%F 387** 312*%¢  353*%F 367** 296%* 311** .667*F 471** 1

11-Behavioral Tendency  .364** .489** .398** .256** .346** 451** 480** .813** .627** .311** 1
*p<.05; **p<.01

0SS: Occupational Satisfaction Scale, COSI: Counseling Self-Estimate Inventory, ASTGPCH: Attitude Scale Towards
Giving Psychological Counseling Helping
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According to Table 5, it could be seen that there was a moderately positive and significant
relationship (r=.386; p<.01) between the COSI total score and the 0SS total score. Similarly, there was a
moderately positive and significant relationship between the OSS total score and the analytical skills
(r=.349; p<.01) and basic therapeutic communication skills (r=.383; p<.01), the sub-dimensions of the
COSI. Additionally, there was a low-level positive and significant relationship among the other sub-
dimensions of the ability to manage the counseling process (r=.275; p<.01), challenging clients, and
sociocultural differences (r=.235; p<.01) and being neutral in the counseling process (r=.265; p<.01).

A moderately positive and significant (r=.434; p<.01) relationship was seen between the total
scores of OSS and ASTGPCH total score. While there was a moderately positive and significant
relationship between positive tendency (r=.408; p<.01) and behavioral tendency (r=.364; p<.01), which
are the sub-dimensions of ASTGPCH, there was a low level positive and significant relationship with
negative tendency (r=.255; p<.01).

The results and interpretations of the stepwise regression analysis regarding the prediction of
Occupational Satisfaction were presented in Table 6.

Table 6. Stepwise regression analysis results for prediction of occupational satisfaction

Step Selected Predictor Variable B Predictive Power (R) Explained Variance (R?)
Steady .929

1 CosSI 447 434a .186

2 ASTGPCH 207 463b 209

COSI: Counseling Self-Estimate Inventory, ASTGPCH: Attitude Scale Towards Giving Psychological Counseling
Helping

In Table 6, the variance in the occupational satisfaction of psychological counselors was seen to
explain 20.9% by using COSI and ASTGPCH. The variance analysis of the stepwise regression analysis
was presented in Table 7.

Table 7. Variance analysis results regarding the prediction of occupational satisfaction competencies

Step Variance Source KT sd KO F p

1 Regression 25.125 1 25.125 71.170 .000b
Residual 108.380 307 .353

2 Regression 28.571 2 14.285 41.658 .000c
Residual 104.934 306 343

The stepwise regression analysis for the occupational satisfaction of school psychological
counselors was carried out in two steps. Upon the examination of Table 7, it was seen that both steps of
the stepwise regression analysis presented in Table 6 were significant. According to the results, COSI
explained 18.6% of the variance, and ASTGPCH explained 2.3% of the explained variance. Both variables
explained 20.9% of the total variance as significant predictors. According to the results of this analysis,
it was seen that two variables entered the regression equation as significant predictors and explained
20.9% of the total variance.

Discussion and Conclusion

The discussion content regarding the findings of the study was given under the subheadings of
discussion regarding the efficiency opinions on individual and group psychological counseling practice
course and psychological counseling principles and techniques course respectively. Finally, a discussion
was included on the extent to which psychological counseling skills and attitudes toward providing
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psychological counseling assistance of psychological counselors predicted their occupational
satisfaction.

Discussion on the Efficiency Opinions Variable of Individual and Group
Psychological Counseling Courses

An examination was conducted on whether there was a significant difference in the occupational
satisfaction of psychological counselors, their psychological counseling skills, and their attitude levels
towards providing psychological counseling assistance according to the efficiency opinions on
individual and group counseling practice courses. According to the findings, there was a significant
difference between the groups in their efficiency opinions regarding the relevant courses.

Atic1 and Cam (2013) stated in their study that practical courses were especially effective in
applying theoretical knowledge and developing school psychological counseling skills. Psychological
counselor trainees who received psychological counseling training with the group participating in
Lileci's (2015) study stated that receiving supervision feedback was effective in the development of
psychological counseling skills and their shortcomings and that the number of practices should be
increased. On the other hand, Yildirim (2020) declared that the psychological and physical listening
skills of psychological counseling trainees who conducted a psychological counseling session with a
supervisor were at a higher level than those who did not conduct any session with a supervisor.
According to the Vroom Expectancy Theory, it was predicted that meeting expectations regarding the
efficiency of lessons would stimulate the continuity of the behavior.

Larson (1998) supported this view by stating that counselors' self-efficacy beliefs were effective
in the successful completion of the counseling process. It was believed that the psychological counseling
process, which was successful and effective for the client, would also be a source of job satisfaction for
the psychological counselor. Environmental factors, such as being inspected and appreciated by the
supervisors of psychological counselor trainees who were involved in psychological counseling
practices and receiving positive feedback from their managers and clients in the first years of their
professions, may enable psychological counselors to display positive tendencies toward fulfilling their
professional duties and responsibilities within the framework of ethical rules. According to Maslow’s
esteem needs in his hierarchy, achieving success and establishing mutual respect would increase the
individual's self-confidence. In this context, it was predicted that they would have positive behavioral
attitudes toward providing psychological counseling assistance.

Discussion on the Efficiency Opinions Variable of Psychological Principles and
Techniques of Counseling Course

The occupational satisfaction of psychological counselors, their psychological counseling skills,
and attitude levels toward providing psychological counseling services were examined to determine
whether they differed significantly according to their efficiency opinions on the psychological
counseling principles and techniques course. The findings indicated that there was a significant
difference between the groups in their efficiency opinions related to the course.

Yaka (2011) emphasized the importance of skills training in psychological counselor training by
investigating the behaviors and reactions of psychological counselor trainees in the sessions before and
after receiving skills training as well as their effectiveness. Sarpdag (2019) stated that there was a
significant positive relationship between the self-efficacy and psychological counseling skills of
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psychological counselors. Similarly, Eksi et al. (2015) declared that the self-efficacy and listening skills
of psychological counselors together positively and significantly affected their job satisfaction. Yildirim
(2020) stated in his study that there was a positive and significant relationship between psychological
counselors' subjective well-being, their ability to focus more on the tasks they undertook, and their
physical listening psychological counseling skills.

In order to become effective psychological counselors, trainees need to build their psychological
capital by making investments in themselves. Pamuke¢u (2011) concluded that there was a positive and
significant relationship between the self-efficacy of psychological counseling trainees and the number
of times they held psychological counseling sessions. The more students in the psychological counseling
and guidance program are provided with practice and supervision support, the more they will have the
opportunity to reinforce their psychological counseling skills. Accordingly, it was predicted that there
would be an increase in their self-efficacy level, and they would experience satisfaction when they
started their profession. Results of some studies on this subject indicated that a high level of self-efficacy
positively predicted job satisfaction (Baggerly & Osborn, 2006; Boon et al, 2015). Uslu (2005)
conducted a similar study and concluded that physical and psychological counseling skills showed
positive progress with developmental assistance skill training.

Setting and achieving goals motivate individuals according to Locke's Goal Setting Theory. Goals
are determined for the issues of the clients in the psychological counseling processes as well. It was
stated in the literature that it was necessary to acquire adequate skills and to receive training to be an
effective psychological counselor to manage this process. It was thought that accompanying and
contributing to the development and change of the client would contribute to the job satisfaction of
psychological counselors. It was believed that the low motivation experienced would cause the
psychological counselors to think inadequately in terms of psychological counseling skill competence
and their behavioral and negative attitude tendencies toward providing psychological counseling
assistance. Additionally, Haskan-Avci, Tuna, Biiyiikgolpan, Giingor, and Yortkoglu (2019) concluded in
their study that, when clients wanted to get psychological assistance from an expert, they would choose
a psychological counselor based on their background, education, career qualifications in terms of their
areas of expertise and experience, and their personal characteristics in terms of their age, gender, and
worldviews. An effective counseling relationship is affected by counselors' attitudes toward their own
feelings and behaviors. The psychological counselor's attitudes toward himself/herself also affect
his/her external behavior (Egan, 1990). These findings and opinions were thought to emphasize the
importance of courses that shape psychological counselors' attitudes toward themselves and providing
assistance as well as their skills.

Discussion on to What Extent Psychological Counseling Skills and Attitude
towards Providing Psychological Counseling Assistance Predicted Occupational
Satisfaction

To what extent the psychological counselors’ psychological counseling skills and their attitudes
toward providing psychological counseling assistance predicted their occupational satisfaction was
examined. According to the findings, it was observed that psychological counseling skills of
psychological counselors and their attitudes towards providing psychological counseling assistance
predicted their occupational satisfaction by 18.6% and 2.3% respectively. Based on this finding, it can
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be stated that increasing the efficiency of skill courses within the scope of the training program of the
psychological counseling and guidance department could also increase competence in skills.

Some studies that supported this finding of the study stated that the level of occupational
satisfaction of psychological counselors increased due to the rise in their self-efficacy levels (Baggerly &
Osborn, 2006; Boon etal., 2015). In the study, conducted by Oz- Soysal, Uz- Bas and Aysan (2016), it was
discovered that school psychological counselors did not consider their theoretical and practical
knowledge, skills, and equipment to be sufficient and the reason for this shortcoming was due to
deficiencies in undergraduate or graduate education processes, especially in supervisor training. In
Karatas-Sahin and Baltact's (2013) study, psychological counselors' opinions on the adequacy of
undergraduate education were investigated and the findings were summarized as follows; it was
pointed out based on the school psychological counselors' opinions about the training they received that
while two people declared that the training was theoretically sufficient, three people stated that the
practical courses were insufficient, and three people informed that the training was completely
inadequate. These findings were thought to support the findings of this study.

Yiiksel-Sahin (2016) asserted that one had to maintain a positive attitude to use the theoretical
knowledge in skills training effectively during the session. It can be said that the quality of the education
counselor candidates received, their psychological counseling skill competencies, and their positive
attitudes towards providing psychological counseling assistance were critical factors in terms of their
job satisfaction when evaluated together. Porter and Steers (1973) declared that the inconsistency
between individuals' expectations when they began their careers, and their experiences would shape
their attitudes toward their jobs and negatively affect the individual in terms of feeling burnout. It was
thought that such views would cause professional staff to experience contradictions while fulfilling their
job-related duties and responsibilities. In this sense, the findings of this study were supportive as they
were moderately positive and significant in the correlation between job satisfaction and attitudes
toward providing psychological counseling assistance.

Kinali (2000) announced that when professional development opportunities were provided,
school psychological counselors could enjoy their jobs when they adapt themselves to this development
and thus, their level of professional satisfaction would increase. Similarly, it was concluded that the
practical experience and self-efficacy of psychological counselors intensified their job satisfaction (Boon
et al,, 2005). In addition, the majority of school psychological counselors, who participated in the
Karatas-Sahin and Baltac1 (2013) study, pointed out that the education they received and what was
expected of them as a duty in schools were quite different. It was seen that school psychological
counselors had difficulties in handling, preventing, and intervening in students' problems (0z-Soysal et
al,, 2016). To establish a productive relationship between students and psychological counselors, who
happen to be at the center of contemporary education and educational training, it is absolutely crucial
to be aware of students’ expectations. It helps students address their needs, increase their academic
success, and develop a healthy personality. The efficiency of educational activities decreases in cases
where students cannot make any contribution (Savas, 2006). In this context, consistent with the findings
of this study, it would be considered critical to develop and support the professional development
opportunities of school psychological counselors and increase their competencies.
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Recommendations

In this study, considering the factors that may affect the occupational satisfaction of school
psychological counselors, the following recommendations can be made for both researchers and
practitioners:

Itis recommended to explore whether the occupational satisfaction level of school psychological
counselors shows a significant difference compared to the undergraduate programs they graduated
from in an effort to clearly reveal the differences in the courses within the undergraduate education

programs.

It is deemed essential to carry out comprehensive research that will contribute to the literature,
where attitudes toward providing psychological counseling assistance, demographic information
affecting job satisfaction, and individual and environmental factors are evaluated together.

It is suggested that the scope of studies aimed at improving the quality of education in
undergraduate programs should be focused on psychological counseling skills, which are highly
predictive of occupational satisfaction.

To increase the competence levels of psychological counselors, it is considered highly critical for
the provincial executive commissions of guidance and psychological counseling services to convey the
in-service training required by psychological counselors to the competent authorities, to attach
importance to these services, to increase the quality of in-service training and to ensure the professional
development of psychological counselors.

It is recommended to ensure standardization for the Psychological Counseling and Guidance
undergraduate programs, to establish consistency in educational institutions, and to standardize the
number of psychological counselor trainees, where an expert faculty member will be responsible for the
supervision training taken within the scope of Individual and Group Psychological Counseling Practice
courses.
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Psikolojik Danismanlarin Psikolojik Danisma Becerileri ve
Psikolojik Danismanlik Tutumlarinin Mesleki Doyuma EtKisi

Giris

Psikolojik danisma siirecinin basarili bir sekilde tamamlanmasi, psikolojik danisman ve danisan
arasindaki iliskinin niteligine baglhidir (Cormier & Hackney, 2018). Psikolojik danisma siirecinde
psikolojik danisman, terapotik iliskinin kurulmasi ve davranissal hedeflerin gergeklestirilmesi icin etkili

bir terapotik giic olarak onemlidir (Voltan-Acar, 2015). Psikolojik danismanin yardim verme
konusundaki olumlu tutumu, siirecin etkinligini ve iliskinin niteligini etkileyecektir (Aslan vd., 2018a).

Psikolojik danisma ve rehberlik lisans programi 6grencilerinin beklentileri arasinda kisilere
etkili yardim sunma, iletisim becerilerine sahip olma, psikolojik danisma becerilerine sahip olma ve
insan davraniglarin1 anlama yetkinliklerine sahip olmalarnn yer almaktadir (Aslan vd., 2018b).
Ogrencilerin program sonrasinda kazanmalar gereken yetkinlikler, teorik egitimlerle 6grenilen bilgiler
ve 0grencilerin sahip olmasi beklenen beceriler donanimli bir psikolojik danismanin 6zelliklerini ortaya
koymaktadir (Aslan vd., 2018b). Bu anlamda psikolojik danisma becerileri, psikolojik danisma ve
rehberlik hizmetlerinin hedefi olan danisanlarin uyumunu ve gelisimini etkileyen bir faktor olarak 6éne
¢cikmaktadir. Danismanlarin kisisel yetkinliklerinin ve becerilerinin bu denli 6nemli hale gelmesinde
aldiklari egitimin yeri cok énemlidir. Psikolojik danisma siirecinde, bu konuda egitim almis ve uzman
olan psikolojik danisman ile danisan arasinda profesyonel bir etkilesim s6z konusudur (Uslu, 2005).
Psikolojik danisma yardiminin yiriitiildiigii 6nemli kurumlar arasinda yer alan okullarda, psikolojik
danisma hizmetlerinin 6grenciler i¢in nitelik ve nicelikte yetersiz bir sekilde verilememesi 6grencilerin
ilerleyen yillarda karsilasabilecekleri akademik ve sosyal sorunlari etkilemektedir (Aslan vd., 2018a).
Etkili bir psikolojik danisma yardiminin basarili olabilmesi i¢in psikolojik danismanin psikolojik
danisma becerileri konusunda yetkin olmasi gerekir.
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Etkili psikolojik danismanlar yetistirmek, psikolojik danisman egitiminin merkezinde yer alir.
Psikolojik danismanin yeterliligi icin terapotik yaklasimlar ve miidahaleler, teknik ve bilissel beceriler
tizerinde durulur, beceri egitimi ve siipervizyonunun faydalarindan bahsedilir. Beceri egitiminde sinif
ici egitimin en temel unsuru olan psikolojik danisma uygulamalar1 biitiinciil bir sekilde ele alinmalidir.
Uygulamali psikolojik danisma siireclerine ve siipervizyona katilim, 6grencilerin 6grendiklerini
uygulamalarina ve kendilerinin farkinda olmalarina olanak tanir (Aladag & Bektas, 2009). Danismanlar,
kisisel mesleki duygular1 ve mesleki baghiliklarinin yani sira, yetkinlik ve miikemmellik arasinda kalan
standarda ulasmak icin ¢caba gdsterirler. Yetkinlik acisindan kabul edilebilir en diisiik seviyenin tizerine
¢ikmak icin bircok alanda egitim alarak becerilerini artirir ve kendilerini gelistirirler (Bond, 2021).

Psikolojik danismanlarin kisisel ve mesleki yeterlilikleri agik ve ortiilk davranislarini
etkilemektedir. Kendini yetersiz hisseden psikolojik danismanlar ayni zamanda basarisizlik duygusunu
da hissederler (Savicky & Cooley, 1982’den akt. Ikiz, 2006) ve aldiklar egitim ve edindikleri deneyim ne
olursa olsun kendi yeterliliklerini sorgularlar. Bu durum, psikolojik danismanlarin danisanlara egitim
ve yetkinliklerine uygun olarak psikolojik danisma yardimi vermelerini engelleyen bir sorun olarak
karsimiza ¢ikmaktadir. Kisinin kendi yeterliliklerini sorgulamaktaki tereddiitii, psikolojik danismanin
hem egitimini ve yetkinligini asan konularda ¢alismasini engellemekte hem de psikolojik danismanin
kendine giivenmesini engellemektedir (ikiz, 2006).

Corey (2008), psikolojik danismanda bulunmasi gereken 6zellikler tanimlanirken psikolojik
danismanin tutum ve Kkisilik o6zelliklerinin 6n plana ¢ikarildigini belirtmektedir. Psikolojik
danismanlarin psikolojik danisma hizmetleri sirasindaki tutumlar1 davranislarina yansimakta ve
stirecin basarili bir sekilde sonu¢lanmasina dogru ilerlemesini etkileyecegi 6ngoériilmektedir. Psikolojik
danisma siirecinde 6nemli olan terapotik iliski, psikolojik danisma yardimi veren kisilerin bu siirecteki
tutumlarindan da etkilenmektedir (Voltan-Acar, 2015). Olumlu tutum sergileyen danismanlar, danisana
verecekleri yardimin kalitesini etkileyecek ve ayni zamanda danismanin alacagl memnuniyeti
artiracaktir (Aslan vd. 2018a). Psikolojik danismanin kendisini seansa dahil edebilmesi, etkili bir
sekilde miidahale edebilmesi ve danisanin seansa getirdigi bilgileri dogru bir sekilde organize
edebilmesi icin olumlu bir tutuma sahip olmasi énemlidir (Aslan vd., 2018a). Ote yandan insanlar temel
fizyolojik ihtiyaclarinin karsilanmasini mesleki faaliyetler ve maddi kazang yoluyla saglarken,
tretkenlik, yetenek sergileme, kendini gelistirme, toplumda statii sahibi olma gibi sosyal ve psikolojik
ihtiyaclarini da karsilamaktadirlar. Saglikli bir insan i¢in yapisina ve Kkisiligine uygun bir meslegin
mensubu olmak ve is ortaminda ¢alismak mutlulugu beraberinde getirir. Bu baglamda, kisilerin is
hayatindaki mutluluklari, genel yasamlarindaki mutluluklarini da etkiledigi icin mesleki doyum, kariyer
psikolojik danismanlar1 ve endiistri psikologlar1 tarafindan incelenen arastirma konusu olmustur
(Kuzgun vd., 2012).

Psikolojik danismanlarin danismanhiga karsi olumlu tutum sergilemeleri, danisana verilecek
yardimin niteligini etkileyecek ve ayni zamanda danismanin alacagi memnuniyeti artiracaktir. Mesleki
tatmini etkileyen en 6nemli faktorlerden biri meslege iliskin olumlu tutuma sahip olmaktir (Aslan vd.,
2018a). Bireylerin meslekleri, calistiklar1 kurum ve kendi kisisel faaliyetleri ile ilgili tutumlari mesleki
tatmini etkileyen énemli faktérler olarak goriilmektedir (Cherniss, 1980; akt. ikiz, 2010). Psikolojik
danismanlarin mesleki ve is doyumlarini inceleyen arastirmalar farkli sonuglar ortaya koymaktadir.
Yapilan bazi arastirmalarda psikolojik danisman 6z-yeterlik ve dinleme becerilerinin is doyumunu
anlaml diizeyde yordadigi (Eksi vd., 2015) ve mesleki doyum diizeyi ile mesleki gelisim c¢abalari
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arasinda orta diizeyde anlaml bir iliski oldugu goriilmiistiir (Kocabas, 2019). Kocayoriik (2000), Koksal
(2019) ve Tasdelen-Karckay (2008) ise mesleki yeterlilik ve mezun olunan lisans programi ile mesleki
doyum arasinda anlaml bir fark olmadigi bulgusuna ulasmistir. Yurt disinda yapilan ¢alismalar da
benlik saygisi yliksek psikolojik danismanlarin 6grencilerine daha etkili psikolojik yardim sagladiklarini
gostermistir (Wiggins & Giles, 1984); yiiksek diizeyde 6z-yeterlilige sahip olmanin mesleki tatmini
pozitif yonde yordadigini belirtmistir (Baggerly & Osborn, 2006; Boon vd., 2015). Arastirmalar, olumlu
diisiince ve tutumlarin mesleki tatmini de artirdigini gostermektedir (Eksi vd., 2015). Psikolojik
danismanlarin aldiklar1 egitimin niteligi, mesleki 6z yeterlilikleri ve psikolojik danisma hizmeti
vermelerine engel olan durumlar gibi konularin arastirilmasi énemlidir. Psikolojik danisman, psikolojik
danisman danisana fayda saglayamayacagi ve yetersizlik duygusu nedeniyle mesleki doyum agisindan
tatminsizlik yasayacagi diisiiniilmektedir.

Bu baglamda, yukarida da deginildigi lizere, psikolojik danismanlarin mesleki 6z-yeterliklerini,
meslege yonelik tutumlarini ve mesleki doyumlarini inceleyen aragtirmalar olmakla birlikte, psikolojik
danismanlar egitim ve nitelikleri ile psikolojik danisma becerilerine gore inceleyen arastirmalar
sinirhidir. Bu bakimdan psikolojik danisman egitiminde verilen temel uygulama derslerinin yeterlik
goriisleri ile psikolojik danismanlarin yeterlikleri, tutumlar1 ve mesleki doyumlar: incelendiginde,
verilen egitimin niteligine ve ilgili derslerin dnemine katki saglanabilir. Psikolojik danismanlarin
mesleki gelisimleri icin hizmet kalitesini etkileyen faktorlerin ortaya konulmasi 6nemli gériilmektedir.
Psikolojik danismanlarin egitimleri sirasinda aldiklari temel dersler, psikolojik yardim siireci ve bunlari
ne olciide yararli bulduklar, aldiklar: egitimin niteligi hakkinda bilgi vermektedir. Bu bilgiler 1s181nda
Ogretim programinin farkli bir bakis agisiyla incelenmesine katki saglayabilir. Benzer sekilde, psikolojik
danismanlarin psikolojik danisma becerilerinin yeterliklerinin degerlendirilmesinin énemli oldugu
diisiintilmektedir.

Psikolojik danismanlarin psikolojik danisma becerilerinin, psikolojik danisma yardimi
saglamaya yonelik tutumlarinin ve mesleki doyumla iliskisinin incelenmesi, psikolojik danisma ve
rehberlik mesleginin ve meslek kadrosunun gelisimi acisindan énemli goriilmektedir. Bu nedenle bu
arastirmada, psikolojik danismanlarin bireyle ve grupla psikolojik danisma uygulama derslerinin
verimliligi, psikolojik danisma ilke ve teknikleri ya da esdegerlerine iligskin verimlilik goriisleri acisindan
mesleki doyum, psikolojik danisma becerileri ve psikolojik danisma yardimi vermeye yonelik
tutumlarinda anlamli bir farklilk olup olmadigi arastirllmistir. Ayrica psikolojik danismanlarin
psikolojik danisma becerilerinin ve psikolojik danigsma yardimi saglamaya yonelik tutumlarinin mesleki
doyumlari iizerindeki etkileri incelenmistir.

Yontem

Arastirmanin calisma grubunu egitim kurumlarinin farkli kademelerinde (Anaokuluy, ilkokul,
ortaokul, ortadgretim ve Rehberlik ve Arastirma Merkezleri) gorev yapan 309 rehber 68retmen (230
kadin ve 79 erkek) olusturmustur. Katilimcilarin ¢ogunlugu 0-5 y1l (n=145, %46,9), 89 katilimc1 (%28,8)
6-10 y1l, 26 kisi (%8,4) 11-15 y1l, 49 katihmc1 (%15,9) 15 yil ve tlzeri stiredir ¢alismaktadir.

Katilimcilarin 258'i (%83,5) devlet okullarinda gorev yaparken, 51'i (%16,5) 6zel okullarda
gorev yapmaktadir. Sectikleri derslerin lisans egitimlerinde verimliligi soruldugunda katihmcilarin
26's1 (%8,4) lisans egitimlerinde aldiklar: bireysel rehberlik dersinin verimli olmadigini, 90'1 (%29,1)
az verimli, 193'0 (%62,5) ise verimli oldugunu belirtmistir. Benzer sekilde katilimcilarin 34'i (%11)
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lisans egitiminde aldiklar1 grupla psikolojik danisma dersinin verimli olmadigini, 118'i (%38,2) az
verimli, 157'si (%50,8) ise verimli oldugunu belirtmistir. Yine katilimcilarin 22'si (%7,1) lisans
egitiminde aldiklar1 rehberlik ilke ve teknikleri dersinin verimli olmadigini, 83"l (%26,9) biraz verimli
oldugunu, 204"l (%66) ise verimli oldugunu diisiinmektedir.

Veri toplama araci olarak Mesleki Doyum Olgegi (MDO), Psikolojik Danisma Becerilerini Olcmek
Icin Damigsman Beceri Olgegi (PDBODBO) ve Psikolojik Danigsma Yardimi Vermeye iliskin Tutum Olgegi
(PDYVYTO) ve Kisisel Bilgi Formu kullamlmistir. Toplanan veriler SPSS (Statistical Package for Social
Sciences) for Windows 22.0 ile analiz edilmistir. Psikolojik danismanin derslerin verimlilik diizeylerine
iliskin goriislerinin psikolojik danisma becerileri, psikolojik danisma yardimi vermeye yonelik tutumlari
ve mesleki doyumlar1 arasindaki farkliliklar test etmek icin Kruskal Wallis ve Mann-Whitney U testinin
parametrik olmayan testlerinden yararlanilmistir. Psikolojik danismanin psikolojik danisma
becerilerinin ve psikolojik danisma hizmetlerine yonelik tutumlarinin mesleki doyumlarini agiklayip
aciklamadigi basamakl coklu regresyon yontemleri ile test edilmistir.

Bulgular

Arastirmanin parametrik olmayan istatiksel yontemlerle analiz edilen bulgulari, katilimcilarin
bireyle ve grupla psikolojik danisma ile psikolojik danisma ilke ve teknikleri derslerine iliskin verimlilik
gorislerinde anlaml farklhiliklar oldugunu gostermistir.

Bu analizlerin sonuglarina gore hem MDO (x2= 13,18; p<.05), hem PDBODBO (x2= 21.09; p<.05)
hem de PDYVYTO (x2 = 25.03; p<.05) puanlarinin bireyle psikolojik danisma dersinin verimliligi ile ilgili
gorlslere gore istatiksel acidan anlaml bir farklilik gosterdigi tespit edilmistir. Sonuclar, dersi "biraz
verimli” bulan grup ile "verimli" oldugunu diisiinen grup arasinda, dersi "verimli" bulan grup lehine
istatistiksel olarak anlamli bir fark oldugunu ortaya koymustur (p<.05).

Grupla psikolojik danisma dersinin verimliligine iliskin goriislere gore hem MDO (x2= 8.20;
p<.05), hem PDBODBO (x2= 13.03; p<.05) hem de PDYVYTO (x2= 17.42; p<.05) puanlan istatiksel
acidan anlamh farkhlasirken; "verimli" bulan grup lehine istatiksel olarak anlamlh fark bulunmustur

(p<.05).

Benzer sekilde, analiz sonuclarina gore, psikolojik danisma ilke ve teknikleri dersinin
verimliligine iliskin psikolojik damsman gériisleri acisindan hem MDO (x2= 16.18; p<.05), hem
PDBODBO (x2= 27.01 ; p<.05) hem de PDYVYTO puanlari arasinda(x2= 34.34 ;p<.05) istatiksel agidan
anlamhli bir fark oldugu; bu farkin "verimli" bulan grup lehine istatiksel olarak anlaml sekilde
farklilastigi bulunmustur. (p<.05).

PDBODBO ve PDYVYTO toplam puanlarinin mesleki doyumu yordama diizeyleri coklu
regresyon ile analiz edilmistir. Elde edilen sonuglara gore, psikolojik danismanlarin psikolojik danisma
becerileri ve psikolojik danisma yardimi vermeye yonelik tutum puanlari toplami1 %20,9 oraninda
mesleki doyumlarini aciklamaktadir. Psikolojik danigsmanlarin lisans egitimleri siiresince aldiklari
egitimin niteligi, psikolojik danisma beceri yeterlilikleri ve psikolojik danisma yardimi vermeye yonelik
olumlu tutumlar birlikte degerlendirildiginde mesleki doyumlar: agisindan 6énemli bir etken oldugu
sonucuna varilabilir. Psikolojik danismanlarin psikolojik danisma siireci sonunda danisanlarin gelisim
ve degisimine katkilarinin farkinda olmalarinin mesleki doyum saglayacagi varsayilmaktadir.
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Tartisma ve Sonug

Psikolojik damismanlarin bireyle ve grupla psikolojik danisma uygulama derslerinin
verimliligine iliskin goriislerine goére mesleki doyum, psikolojik danisma becerileri ve psikolojik
danisma yardimi vermeye yoOnelik tutum diizeyleri arasinda anlamh bir farkhilik olup olmadigi
incelenmistir. Elde edilen bulgulara gore, ilgili derslere iliskin verimlilik goriisleri gruplari arasinda
anlaml bir farklilik oldugu tespit edilmistir.

Atica ve Cam (2013) yaptiklar1 calismada uygulama derslerinin 6zellikle teorik bilgilerin
uygulanmasinda ve okul psikolojik danisma becerilerinin gelistirilmesinde etkili oldugunu
belirtmislerdir. Liilecimin (2015) calismasinda grupla psikolojik danisma egitimi alan psikolojik
danisman adaylari, stipervizyon geri bildirimi almanin psikolojik danisma becerilerinin ve
eksikliklerinin gelisiminde etkili oldugunu ve uygulama sayisinin artirilmasi gerektigini belirtmislerdir.
Yildirim (2020), bir stipervizor ile psikolojik danisma seansi yiiriiten psikolojik ve fiziksel dinleme
becerilerinin, bir stipervizor ile herhangi bir seans yapmayanlara gore daha ytiksek diizeyde oldugunu
belirtmistir.

Danisman adaylarinin silipervizor destegi asmalar1 ve meslegin ilk yillarinda yoneticileri
tarafindan takdir edilmesi, yoneticilerinden ve danisanlarindan olumlu geri bildirim almalar1 gibi
cevresel faktorler, psikolojik danismanlarin mesleki gorev ve sorumluluklarini etik kurallar
cercevesinde yerine getirme yoniinde olumlu bir egilim gostermelerini saglayabilir. Maslow'un saygi
ihtiyacina gore basari ve karsilikli saygi bireyin kendine olan giivenini artiracaktir. Psikolojik danisma
yardimi vermeye yoOnelik olumlu davranigsal tutumlara sahip olacaklar1 ve Vroom'un Beklenti
Kurami'na gore derslerin verimliligine yonelik beklentilerinin karsilanmasinin davraniglarinin
stirekliligini motive edecegi 6ngoriilmektedir. Larson (1998) da psikolojik danisma siirecinin basaril
sonu¢lanmasinda psikolojik danismanlarin 6zyeterlik inanglarinin etkili oldugunu belirterek bu goriisi
desteklemektedir. Danisan icin etkili ve verimli bir basari ile sonug¢lanan danigsmanlik stirecinin,
danisman i¢cin de mesleki bir doyum kaynagi olacag diisiiniilmektedir.

Ayrica psikolojik danismanlarin mesleki doyum diizeylerinin, psikolojik danisma becerilerinin
ve psikolojik danisma yardimi vermeye yonelik tutumlarinin psikolojik danisma ilke ve teknikleri
dersinin etkililigine iliskin goriislerine gore anlamli bir farklilik gésterip gostermedigi incelenmistir.
Elde edilen bulgulara gore, derse iliskin verimlilik goriisleri gruplari arasinda anlamli bir farklilik oldugu
gorilmiistir.

Yaka (2011), psikolojik danisman adaylarinin beceri egitimi almadan 6nceki ve sonraki davranis
ve tepkilerini ile bu oturumlardaki etkililiklerini arastirarak psikolojik danisman egitiminde beceri
egitiminin 6nemini vurgulamistir. Sarpdag (2019), psikolojik danismanlarin 6z yeterlilikleri ile
psikolojik danisma becerileri arasinda pozitif yonde anlaml bir iliski oldugunu belirtmektedir. Benzer
sekilde Eksi vd. (2015) psikolojik danisman 6z yeterlik ve dinleme becerilerinin birlikte mesleki tatmini
pozitif yonde ve anlamli yonde etkiledigini belirtmislerdir.

Haskan- Avci, Tuna, Biiylik¢olpan, Gilingér ve Yoriikoglu (2019) yaptiklar1 calismada
danisanlarin bir uzmandan psikolojik yardim almak istediklerinde 6zge¢misleri, egitimleri, uzmanlik ve
deneyim alanlar1 agisindan kariyer niteliklerine, yas, cinsiyet ve yasam goriisleri agisindan kisisel
ozelliklerine dikkat ettikleri sonucuna varmislardir. Etkili bir psikolojik danisma iliskisi, psikolojik
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danismanlarin kendilerine ve yapilanmalarina yonelik duygu ve tutumlarindan etkilenir. Danismanin
kendisine yonelik tutumlari disa doniik davranislarini da etkilemektedir (Egan, 1990).

Psikolojik danismanlarin mesleki doyumlarini yordayan faktorler incelendiginde, psikolojik
danisma becerilerinin %18,6 oraninda, psikolojik danisma yardimi vermeye yonelik tutumlarinin ise
%2,3 oraninda mesleki doyumlarim1 yordadigi goriilmiistiir. Bu bulguya gore, psikolojik danisma ve
rehberlik boliimii egitim programi kapsaminda yer alan beceri derslerinin verimliliginin artirilmasinin
beceriler konusundaki yeterliligi de artirabilecegi sdylenebilir. Psikolojik danismanlarin 6z yeterlik
diizeylerinin artmasina bagl olarak mesleki doyum diizeyleri de artmaktadir. Oz- Soysal, Uz- Bas ve
Aysan'in (2016) ¢alismasina gore okul psikolojik danismanlarinin kuramsal ve uygulamali bilgi, beceri
ve donanimlarini yeterli diizeyde gormedikleri ve bu eksikligin nedeninin siipervizyon egitimi basta
olmak tizere lisans veya lisansiistii egitim siireclerindeki eksiklikler oldugu tespit edilmistir. Karatas-
Sahin ve Baltaci'nin (2013) calismasinda psikolojik danismanlarin lisans egitimlerinin yeterliligine
iliskin gorisleri arastirilmis ve elde edilen bulgular su sekilde 6zetlenmistir; Okul rehber 6gretmenleri
aldiklari egitimle ilgili goriislerini bildirmisler ve ikisi teorik olarak yeterli oldugunu, ticii uygulamal
derslerin yetersiz oldugunu, li¢ii ise egitimin genel olarak yetersiz oldugunu belirtmislerdir. Yiiksel-
Sahin (2016), beceri egitimindeki teorik bilgilerin oturumda etkili bir sekilde kullanilabilmesi icin
olumlu tutuma sahip olmak gerektigini belirtmektedir. Mesleki doyum ac¢isindan psikolojik danisman
adaylarinin aldiklar egitimin kalitesi, psikolojik danisma beceri yeterlilikleri ve psikolojik danisma
yardimi vermeye yonelik olumlu tutumlar: birlikte degerlendirildiginde 6nemli faktorler olarak one
cikmaktadir.

Okul psikolojik danismanlarinin 6grencilerin sorunlarini ele alma, dnleme ve miidahale etmede
giicliikler yagadiklar goriilmektedir (Oz- Soysal vd., 2016). Cagdas egitim ve dgretim calismalarinin
merkezinde olan 6grencilerle psikolojik danismanlar arasinda verimli iliski kurabilmek i¢in 6grencilerin
beklentilerini bilmek gerekmektedir. Ogrencilerin gereksinimlerine karsilik bulmalarina, basarilarini
artirmaya ve saghkh Kkisilik gelisimlerine yardimc olmaktadir. Ogrencilere katki saglanmadig
duurmlarda egitim-6gretim calismalarinda verimi azalmaktadir (Savas, 2006). Kinali (2000), rehber
o0gretmenlere mesleki gelisim olanaklar1 saglandiginda ve psikolojik danismanlar kendilerini bu
gelisime adapte edebildiklerinde islerini isteyerek yapacaklarini ve mesleki doyum diizeylerinin
artacagini belirtmektedir.

Oneriler

Arastirma sonucunda, literatiire katki saglamak amaciyla, psikolojik danisma yardimi vermeye
yonelik tutum, mesleki doyumu etkileyen bireysel ve cevresel faktorler ile ¢esitli demografik bilgileri
bir arada degerlendiren kapsaml ¢alismalarin yapilmasi onerilebilir. Mesleki doygunlugun yiiksek
diizeyde olmas1 goz oniine alindiginda, lisans programlarinda psikolojik danisma becerilerine yonelik
egitimin niteliginin artirilmasina yonelik calismalarin yapilmasi énemli goriilmektedir.
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