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ABSTRACT

The devastating earthquake that struck southern Tiirkiye has challenged teaching and
learning, as in the COVID-19 pandemic, since a rapid transition from face-to-face
education to emergency remote education occurred in higher education institutions.
The shift to post-earthquake emergency remote education (PERE) has also posed
challenges to college students' self-regulated learning skills (SRLS). This issue has also
affected students enrolled in certain programs, such as English Language Teaching
(ELT). Therefore, this study aims to investigate ELT pre-service teachers’ views on the
use of SRLS during the PERE period. The methodology in this research is a semi-
structured interview carried out through focus group discussion and included eight
junior ELT pre-service teachers at a university in the Black Sea Region in Tiirkiye. The
researchers conducted the interview via Zoom, and qualitative content analysis was
used to examine the data. The findings revealed that the majority employed SRLS
efficiently in face-to-face education and even in pandemic-driven remote education,
and they found it hard to achieve the same level of performance during PERE. They
are not fully behaviorally, metacognitively, and motivationally self-regulated learners
in PERE. The findings, thus, suggest that motivational factors, psychological distress,
and the issues that cause emergency remote education can affect the effective
implementation of self-regulated learning (SRL). Hopefully, this research will
contribute to understanding ELT pre-service teachers’ SRLS during emergency remote
education launched after a natural disaster, as a relatively small body of literature is
concerned with emergency remote education processes after a natural disaster.
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Introduction

The landscape of education has been transforming rapidly within the last two decades as new tools
and technologies find their way into school systems. The developments in distance learning methods
are striking since they have the potential to reduce the cost of delivering instructions and improve
content quality. The adaptation speed of these new methods by educators has been somewhat
inconsistent as the infrastructure and skillset required to embrace these methods needs to be
improved. The COVID-19 pandemic has dramatically sped up this process and resulted in the
widespread adoption of distance learning methods. One of the significant transformations includes
the transition from traditional in-person, face-to-face classes to fully online and/or hybrid learning
formats. These formats can be synchronous or asynchronous and are supported by standardized
and tailored self-learning modules (Crawford et al., 2020).

The restrictions put in place as a pandemic response forced higher education institutions to adopt
emergency remote teaching as a response to campus closures and social distancing measures
(Hodges et al., 2020). Emergency remote teaching is defined as "a temporary shift of instructional
delivery to an alternate delivery mode due to crisis circumstances" (Hodges et al., 2020, p. 3). This
shift has caused significant disruptions in traditional classroom settings, particularly for college
students who have had to adapt to new modes of learning while navigating other challenges posed
by the pandemic (Crawford et al., 2020). The widespread use of emergency remote education has
been a common practice in emergency times. Although the pandemic and its restrictions are mostly
over for many countries, there are still isolated cases in some countries when emergency remote
teaching is needed. One example is the earthquake that affected south-eastern Tiirkiye, near the
Syrian border. The earthquake caused severe damage in buildings over 100.000 in 11 cities and a
housing crisis as more than 2 million people sought shelter in affected cities (Ozbek & Bilgic, 2023).
The immediate solution of the government was to use student dormitories to accommodate
earthquake survivors throughout Tiirkiye, which resulted in adapting post-earthquake emergency
remote education (PERE) for the spring semester of the 2022-2023 academic year.

The effectiveness of emergency remote education is limited, particularly in the context of higher
education. However, early evidence from relevant research suggests that it can result in mixed
outcomes for learning and engagement (Hodges et al., 2020). However convenient it may be for
younger adults and provide more accessible education and flexible times for students (Castro &
Tumibay, 2019), there are some challenges. For example, while some may appreciate the flexibility
and convenience of online learning, others may find the experience difficult dealing with technology
or struggle with maintaining motivation and focus without face-to-face interaction with instructors
and peers (Crawford et al., 2020). In such a learning setup, the capacity to effectively monitor and
regulate the learning process holds significant importance (Carpenter et al., 2020). This significant
and sudden transition challenges self-regulated learning (SRL) skills, which play a crucial role in
academic success and well-being during emergency remote education.

Self-regulation encompasses a set of cognitive, metacognitive, and behavioral processes that
individuals employ to achieve their learning goals (Posner & Rothbart, 2000). Research suggests that
effective SRLS enable students to complete course-related tasks such as managing their time, setting
goals, regulating their emotions, and engaging in effective learning strategies (Zimmerman, 2013).
In the context of emergency remote education, they must be able to adapt their SRLS and related
strategies to the new learning environment.
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Emergency remote education has introduced unique challenges that can impact college students'
self-regulation skills as the new learning environment may significantly differ from a typical
learning environment. This sudden shift to online learning, mostly happening at home, may disrupt
established routines and increase distractions, therefore hindering the ability to manage their time
effectively (Gupta et al., 2020; Rehman et al., 2020). Additionally, the lack of face-to-face interactions
with instructors and classmates, and immediate feedback from instructors may impair motivation
and self-monitoring processes (Munir, 2020).

Several external factors can also influence college students' self-regulation skills and determine their
experiences with virtual courses during emergency remote education. To navigate online platforms,
access course materials, and engage in self-directed learning, they must have access to technological
resources like a computer and the internet, as well as digital literacy skills like the capacity to find,
evaluate, and communicate information (Kimmons, 2020). Factors affecting students” self-directed
learning also include a lack of peer support. Social support in typical face-to-face learning
environments, such as peer interactions and instructor guidance, also contributes to self-regulation
(Artino et al., 2020), and virtual learning environments may be missing this natural support system.

With the emergence of the COVID-19 pandemic, research studying emergency remote learning
experiences of college students increased. For example, a study in China (Huang et al., 2020)
examined the experiences of EFL teachers and found that the EFL teacher faced several challenges
during the transition to remote education, such as limited opportunities for interaction with students
and the need to adapt teaching materials to an online format. However, the teachers were able to
develop several strategies to overcome these challenges, such as using video conferencing software
and interactive online tools to promote student engagement. Within this study, although some
students responded positively to the transition, others expressed concerns about the lack of face-to-
face interaction with their teacher and classmates, and they thought that these issues affected their
learning outcomes.

Students” academic performance is positively linked with their success in self-regulating their
learning (Dent & Koenka, 2016). Their ability to accurately evaluate prior learning and effectively
translate those assessments into productive learning behaviors is crucial for achieving successful
adaptations to learning behaviors (Winne & Hadwin, 1998). Many students find it difficult to discern
the most effective ways to utilize the plentiful learning activities and resources at their disposal
(Miller & Bernacki, 2019). There are also problems with the lack of technology and reliable access to
the internet connection in developing countries, making it hard to deal with digital inequalities
(Funa & Talaue, 2021). Assuming students somehow overcome these difficulties, in order to navigate
the autonomy offered by online education effectively, students must actively engage in SRL,
encompassing active involvement in learning, metacognitive awareness, motivational drive, and
behavioral commitment (Zimmerman, 2002).

SRL strategies encompass a range of skills utilized by students to effectively manage and regulate
their own learning, and these skills have demonstrated a substantial correlation with diverse
academic accomplishments (Barnard-Brak, Paton & Lan, 2010). These skills encompass several
factors, such as goal setting, environment structuring, task strategies, time management, help-
seeking, and self-evaluation, which collectively contribute to effective self-regulated learning.
Examining the experience of students is imperative as these findings can help faculties and
institutions understand how to better students” experiences when emergency remote education is
inevitable.
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Self-regulation is essential for a learner to achieve a high level of foreign language proficiency
(Oxford, 2001). As a result of self-regulated learning, learners set goals for their learning and attempt
to monitor, regulate, and control their cognition, motivation, and behavior based on their goals and
the contextual features of their environment (Pintrich, 2004; Schunk, 2005). By directing their
learning, students can self-regulate their learning (Boekaerts & Corno, 2005). In addition to personal
and environmental characteristics, self-regulation processes are also related to achievement
(Pintrich, 2004). Humans are capable of self-regulating a wide range of aspects of their lives. It is
believed that the degree to which individuals self-regulate their behavior depends on what they are
doing and what sources of motivation they are available. The concept of motivation and self-
regulation sheds light on why some students control their English learning while others do not.
Pintrich's model and the research he and his colleagues conducted support the hypothesis that
learning, motivation, and self-regulation are linked (Pintrich & Schrauben, 1992). As the link
between motivation and cognitive factors suggests, they interact in complex ways to produce
learning, and it is crucial not only from a theoretical perspective but also from a practical perspective
for classroom practices. Those who display more adaptive self-regulation strategies demonstrate
better learning and higher motivation for learning (Pintrich, 2000). Academic performance is higher
for language learners with high self-regulation than those with low self-regulation. To put it another
way, positive emotions are predicted by intellectual self-regulation in language learning (Fathi,
Greenier & Derakshan, 2021). Therefore, developing students' self-regulatory strategies and systems
is an increasing necessity in English language learning both in traditional and online learning

environments.

The sudden shift to PERE in Tiirkiye poses challenges to SRLS. Understanding the factors that
influence them and implementing strategies in unorthodox learning environments may help
support self-regulation and mitigate the negative impact of this transition. By addressing these
challenges and fostering effective self-regulation skills in a planned fashion, educators and
institutions can facilitate successful and meaningful learning experiences during PERE and similar
contexts. Further, in times of emergencies, educators are left with no option but to accommodate
students with every opportunity they have available. In order to deliver effective instruction and
achieve learning goals, teachers need to possess pedagogical skills tailored specifically to distance
learning practices (Ramallosa et al., 2022) and consider students” SRLS. Thus, enhancing the SRL
experiences of pre-service teachers can yield far-reaching implications for educational reform, as it
can cultivate a generation of educators who are better prepared to navigate evolving educational
contexts and learning environments. Better yet, these teacher candidates will be able to utilize these
strategies in their teaching in the future.

The article is a phenomenological study investigating the experience of ELT pre-service teachers
who were required to switch to PERE in Tiirkiye. The study used a qualitative approach to gather
data from pre-service teachers enrolled in an ELT program at a university in the middle part of
Tiirkiye. The data was gathered using semi-structured interviews through focus groups in an online
meeting using ZOOM. The researchers sought to understand their strategies and skills for adapting
to PERE and how these strategies and skills moderated their engagement and learning outcomes.

Purpose of the Study and Research Questions

The previous section has shown that there is a considerable amount of research investigating the
role of SRL in facilitating learning in different fields in face-to-face, online, and hybrid learning
environments with various variables. However, no previous research has focused on the self-
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regulated learning skills of pre-service teachers during the PERE period to the best knowledge of
the researchers. Self-regulated learning skills are a major area of interest, particularly for temporary
online learning periods. Thus, this study will generate fresh insight into the English language
teaching field regarding the SRLS of students with a deep understanding. With its important
insights, this study was designed to investigate the views and experiences of ELT pre-service
teachers on the use of self-regulated learning skills during the PERE period. The present study,
therefore, was guided by the following research questions:

1. What are the pre-service teachers’ goals for online courses during the PERE period?
2. What strategies do the pre-service teachers have for learning better during the PERE period?

3. Whom do the pre-service teachers get help from to solve the problems they face during the
PERE period?

4. What are the characteristics of the environment where the pre-service teachers attend and
study for online courses?

5. What aspects distinguish the PERE period from the pandemic-driven remote education
period in terms of SRL?

Methodology

Research Design

Qualitative research interprets the meaning that people bring with them in natural settings (Denzin
& Lincoln, 1994). It can be stated that the main focus of qualitative studies is primarily on the
experiences and reflections of human beings (Lincoln & Guba, 1985). Participants in qualitative
research are required to give detailed responses about their experiences to enrich the research
(Jackson et al., 2007). Therefore, this study was designed as a case study to gather detailed
information on a specific case (Creswell, 2007). A focus group discussion was carried out to reveal
the perceptions of ELT pre-service teachers on using SRL skills during the PERE period.

Trustworthiness of the Study

The first attempt to prove the trustworthiness of the study is to choose the participants voluntarily.
As Shenton (2004) asserted, giving the right to refuse to participate in the research is one of the ways
to make the study credible. As for transferability, the findings of a study may be viable to others
(Merriam, 1998). On the other hand, Shenton (2004) claimed that in a qualitative study, the findings
of a small sample cannot be expected to be applied to other populations since the findings are
specific to those particular participants. Within this insight, this research may not claim that the
participants” views represent others due to the case of the PERE period in Tiirkiye, the unusual
circumstances of the country, and some personal issues. However, the views of the participants may
be discussed in similar cases. For dependability, the researchers reported the process in detail, as
Shenton (2004) stated. Three academics of the Faculty of Education confirmed the codes to move the
doubt of subjectivity away. Furthermore, the recordings of the focus group discussion were saved.
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Participants

This study was carried out on junior pre-service teachers attending the ELT program at a university
in the Black Sea Region during the spring term of the 2022-2023 academic year when face-to-face
education was already replaced with fully remote education due to the natural disaster. Participants
were chosen through the convenience sampling procedure, which approves selecting the most
convenient and volunteer participants (Cohen, Manion, & Morrison, 2000). Burrows and Kendall
(1997) noted that participants should be selected based on their knowledge, background, and
expertise on the subject. Thus, all the students were within the selection criteria of the research
because they attended online courses through the spring semester and had enough knowledge and
experience to comment on the topic. Therefore, eight participants, four of whom were female and
the rest male, agreed to participate in the current research voluntarily.

Data Collection

The data were gathered using the focus group discussion technique. Before the interview, necessary
permissions were obtained from the faculty administrators to conduct the study, and it was
approved by the Tokat Gaziosmanpasa University Social Sciences Ethics Committee (dated
25.04.2023 and numbered 01-37). Then, the students were contacted to request participation in
gathering the data. Before the discussion, participants were informed about the goal of the research,
and the researchers reminded them of the voluntary basis of the study with their right to withdraw
anytime.

The focus group discussion technique had several appropriate features to examine the PERE period.
First, it was practical as a focus group could be conducted online since the students from different
cities attended the online classes mostly from their homes. Thus, an online video conference
software, ‘“Zoom’ was used to carry out the discussion. Second, the interview via Zoom was also
convenient for the researchers as moderators because they were all academics giving lectures
throughout the remote education period. Hence, they were also aware of the remote education
practices and the effect of self-regulated online learning, and they could facilitate the discussions
easily. The last one was that the participants were familiar with one another since most were
attending the same class. Therefore, they engaged in discussions feeling relaxed as Kitzinger (1994)
suggested to ensure trust among the participants of the focus group being familiar with one another
is favorable.

Krueger (1998) recommended using semi-structured questions as the measure to gather the data.
Hence, the researchers prepared the questions based on the relevant literature to identify the
students” views about SRL during the remote education period. They were checked and revised by
two other academics. One of the researchers was the moderator, and the others were reporters
(observers) who directed her when necessary and took notes during the session. The focus group
discussion was recorded with the permission of the students. Before starting, the moderator asked
some opening and introductory questions to let the participants feel comfortable and connected.
After introducing themselves and telling how the remote education period affected them, the
participants expressed their opinions about the self-regulation skills that they used or did not use.
During the session, the moderator asked the questions in the same order. She tried to create a flexible
and positive atmosphere to make students feel comfortable and encourage discussion. The
discussion took about 2 hours. After the session, the moderator read the notes of the observers and
transcribed the recordings. To ensure reliability, the researchers re-coded the same data after two

738



Self-Regulated Learning Skills of ELT Pre-Service Teachers during Post-Earthquake Emergency Remote
Education in Tiirkiye

weeks.
Data Analysis

The data gathered were analyzed using qualitative content analysis, which is a way to classify the
interview data into categories representing congruent statements (Weber, 1990). According to the
similarity and frequency of the statements, codes were formed under the main categories. All the
researchers confirmed the codes to ensure uniformity. Then, some minor revisions were made upon
the recommendations of the two other academics from the Faculty of Education. To preserve the
confidentiality of the participants, made-up code names were used to report statements instead of
their real names, such as F1 and M2. These codes represented the first female and the second male
respondent.

Findings and Results

What are the pre-service teachers’ goals for online courses during the PERE period?

Answers to the first question revealed whether the pre-service teachers set goals for themselves
during the PERE period. Findings resulted in the codes in Table 1.

Table 1
The Goals of Students
Category Code F
Goal Setting None 4
Public Personnel Selection 3
Examination
To Pass the Examinations of the 3
Department
Total 10

As seen in Table 1, in the goal-setting category, three codes emerged. All respondents reported their
lack of motivation and energy due to the natural disaster that affected every aspect of their daily
lives. Half of the respondents (F=4) indicated that they had no goals because they were affected
negatively by the disaster. One participant (F4) commented, ‘Even if I set goals for my online courses
and other studies, I could not stick to them because of the housing problems that I face. Staying home and being
apart from my school affects me negatively in terms of goal setting and following it.” Other responses to this
question included setting goals for the Public Personnel Selection Examination (F=3). M4 stated, ‘I
live in a rural area. Online courses are not effective due to the internet connection problems we have here.
Thus, I am studying for the Public Personnel Selection Examination.” Other responses (F=3) to this
question included setting goals just to pass the department examinations. Commenting on this code,
M1 said, ‘I could not set goals to study for my online courses. I do not feel motivated enough to attend the
courses as well. I just try to complete the assignments and pass the exams.

What strategies do the pre-service teachers have for learning better during the PERE period?

The next section of the discussion concerned the strategies the participants employed during the
remote education period. Table 2 illustrates four codes that emerged.
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Table 2

Strategy Use
Code
Note Taking
Self-instruction
Using Technology
Visualization
Total 11

N N W |1

A closer inspection of the table showed that the participants had some strategies to cope with the
remote education period regarding their self-studies and studying online courses. Four codes
emerged from the analysis. Half of the participants (F=4) stated adopting a note-taking strategy to
learn better during the period. For example, M3 stated, ‘I have a notebook to write down things I do not
understand and try to use simpler language when writing. My notes help me to review the topics later.” The
next code was concerned with self-instruction (F=3). Talking about this topic, M1 said, ‘When I do not
understand something, I pretend to be a teacher giving a lecture to my students. I know that the best strategy
to learn something is to teach it.” Two of the participants declared that they use technology to study,
and this technique helps them understand better. For example, F2 said, ‘I watch YouTube videos after
online courses. I sometimes watch two or more videos on a topic to understand it better. I find those videos
more useful than the online courses since there are different videos for different levels. When I have problems
understanding the language of the book or the professor, I find a simplified video on the topic.” A small
number of participants (F=2) stated that they visualize things while studying. As F1 put it ‘I am a
visual learner, so I need to visualize things when learning. I sometimes draw charts, maps, or tables to
summarize the longer parts of the lecture.”

Whom do the pre-service teachers get help from to solve the problems they face during the PERE
period?

Turning to the 3¢ question, the participants were asked what kind of help they resort to when facing
some problems. Codes that emerged from answers to this question are displayed in Table 3 below.

Table 3

The Agents Used Seeking Help
Code
Friends

Internet
Professors
Total

e = =~ Q1|

What stands out in this table is the type of help the participants resort to when they seek support in
a problematic situation. Interestingly, most of the respondents (F=5) indicated that when they
confront a problem, the first agent they seek help is their friends. F2 commented, ‘When I have
problems understanding a subject in the online courses, I ask my friends for clarification. We have a WhatsApp
group. I send a message there and usually address the question to the hardworking ones.” Another support
resource is the internet (F=4). F1 said, ‘If I do not have the answer to my question from my friends, I search
it online. There are a lot of online sources for ELT topics. I watch some YouTube videos to learn them better
and use ChatGPT for difficult assignments.” There is a rather unexpected result. Nearly all of the
participants reported that they hesitate to ask their professors for explanation or clarification because
e-mail replies or responses to messages take a very long time, and they are sometimes afraid of
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asking for explanations. Only one respondent (F4) stated, “If I cannot find what I search for, I write an
e-mail to the course instructor even if I know that I will not be getting an answer anytime soon.”

What are the characteristics of the environment where the pre-service teachers attend and study
for online courses?

The following question asked about the features of the most proper environment where students
study and attend online courses. The findings were formed into two categories: online courses and
study environments, which are displayed in Table 4. Four codes emerged for the first category and
two for the second one.

Table 4
Proper Environments
Category Code F
Study Quiet 5
Tidy 4
Being Alone 2
No Bed Around 1
Online Courses Computer 7
Mobile Phone 1
Total 20

As seen in Table 4, the participants declared that they prefer quiet environments to study at home
(F=5). In this case, F2 said, “We are a crowded family, and I get distracted very quickly due to the distractions
around me, so I need a tranquil environment.” Four of the participants reported that they needed a tidy
environment to study effectively. As M1 put it, ‘I can never study in a messy room and on a messy desk.
I tidy up my room and desk before starting to study. Only by doing this first I can concentrate well.” There
were two participants commented about being alone while studying. M3 stated “Some of our relatives
from the earthquake area are now living with us. That is why our house is more crowded than usual. I cannot
study in a crowded setting; I prefer being alone in my room to study effectively.” One of the participants
stated that he could not study seeing a bed around. F3 said, ‘If I see a bed around me, I want to lie down,
and my concentration is weak. I do not prefer comfortable environments to study. That is why I prefer studying
in the library rather than at home.” When the participants were asked about their preferences for online
courses, two codes were labeled. A majority of the participants (F=7) declared that they attended
online courses using their personal computers. F2 put it, ‘If I am at home, I prefer my computer. It is
because when I join online courses on my mobile phone, I get distracted by the notifications.” F4 drew
attention to the big screen facility of the computers as it is easier to concentrate on bigger screens
during online courses. It is also worth noting that one of the participants preferred her mobile phone.
F3 stated, ‘I prefer joining online courses on my mobile. When I join the courses on my computer, I engage in
searching on the net or playing games on my phone. It prevents me from concentrating on the lecture.”

What aspects distinguish the PERE period from the pandemic-driven remote education period in
terms of SRL?

Findings related to the last question resulted in three categories and seven codes, shown in Table 5.
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Table 5
Comparison of the Two Remote Education Periods in terms of Self-Regulated Learning
Category Code F
Pandemic-Driven Remote Studying for the courses 6
Education Regularly
Attending Online Courses 6
Regularly
Excitement of Being Freshmen 6
Post-Earthquake Remote Lack of Motivation 6
Education Studying for the Public Personnel 5
Selection Examination
Distracting Stimuli 4
Knowing about the Professors 4
No Difference 2
Total 39

It is apparent from this table that the two emergency remote education periods have their distinct
characteristics due to the different natures of these periods. The first category revealed the
participants' views about the pandemic-driven remote education period concerning self-regulated
learning. Three codes were attained within this category. The majority of the participants (F=6)
declared that they studied online courses regularly during that period. F4 reported, ‘I studied
regularly and effectively for my courses in that period. It is because there was nothing to do but stay at home
and be isolated from others. So, I had much time to study and review the topics. That is why I had very high
grades then.” Six of the eight participants remarked that they attended the online courses regularly at
that time. Citing the same reason, F1 reported, ‘I attended nearly every online course at that time. It was
a pleasure to attend the courses, see some friends, and learn new things.” A number of participants (F=6)
agreed with the statement that they were all freshmen at that time, and with its excitement, they
regulated themselves better. For example, M1 said, ‘I was full of excitement and joy because of being a
freshman at the university. Although the pandemic conditions were hard, they did not affect me negatively.
So I regulated my learning and studying activities efficiently.” The next category was the PERE period
concerning self-regulated learning. The participants (F=6) reported that they lacked motivation
because of the negative effects of the earthquake. Commenting on this issue, F2 said, ‘Comparing to
the Pandemic period, I feel less motivated now. Although we live in an earthquake-safe area, we were exposed
to the television images showing people dying in the earthquake. I cannot concentrate on what I do and be
motivated to study.” Most participants (F=5) declared that they prefer studying for the Public
Personnel Selection Examination (PPSE), which is required to become a teacher at public schools. F1
stated, ‘Instead of studying for the courses, I study for the Public Personnel Selection Examination. Normally,
I plan to study for this exam in my senior year. However, this unexpected turn of events and switch to remote
education motivated me to study for the PPSE. Actually, I have enough time to study. It is because I do not
want to attend online courses; they are very ineffective.” Four of the participants admitted that they have
a lot of distractions preventing them from studying. Regarding this issue, M3 said, ‘In the Pandemic
period, we knew that everyone was staying at their homes. However, I know that there is an active life out
there that is worth living. When I have spare time, I do not want to study at home; instead, I want to go out
and hang out with my friends.” Knowing about the professors better than the first year was the last
code (F=4). Commenting on this issue, M3 reported, ‘Our first year at university was hard for all of us
due to its being remote education and pandemic period at the same time. We did not have enough opportunities
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to get to know our professors and their exam styles. For these reasons, 1 studied a lot to avoid difficulties in
passing the exams. However, last year, we had the chance to have face-to-face courses with our professors and
learn about them. Therefore, I know about their question styles and study accordingly.” There is no difference
in self-regulated learning between the two periods, which falls under the third category (F=2) of this
research question. M2 stated, ‘Both of the periods are a disappointment for me. Remote education is
completely ineffective, and being away from others affects me negatively. I cannot concentrate on what I study
or attend the courses. I spent two years of my higher education life with remote education away from school,
making me very unhappy.’

Conclusion and Discussion

The devastating earthquake, which struck southern Tiirkiye and affected eleven cities with millions
of people, has challenged teaching and learning, as in the COVID-19 pandemic period. The
authorities have made significant decisions due to the thousands of buildings that collapsed and
were severely damaged. They have decided to use student dormitories in other cities to provide
temporary shelters for millions of earthquake survivors. Consequently, a rapid transition from face-
to-face education to emergency remote education occurred in higher education institutions, which
has led college students across Tiirkiye, besides the ones in earthquake-affected areas, to change
their learning environments. Since the learners are expected to have autonomy in their learning
process from planning to evaluation in online settings, SRL strategies have become profoundly
important (Carpenter et al., 2020; Ejubovi¢ & Puska, 2019) such as establishing clear goals,
implementing efficient strategies, monitoring, rearranging the context and managing time
effectively (Zimmerman, 2002, 2013) which were found to be crucial for the academic success
(Barnard-Brak, Paton & Lan, 2010; Broadbent & Poon, 2015; Dent & Koenka, 2016). In this respect,
the current study set out to understand the views of pre-service ELT teachers on self-regulated
learning strategies during PERE education in Tiirkiye.

The results about pre-service teachers’ goal-setting strategies revealed that many do not set short-
term or long-term goals concerning their online courses. Only a few indicated that they set goals
specifically for the Public Personnel Selection Examination and summative exams of the department.
As Carter et al. (2020) stated, devotion to education may drastically change during severe social or
economic upheavals. A possible explanation for this result may be the lack of adequate motivation
due to the trauma of this destructive earthquake. It might also be related to the class attendance
policy for online classes, which is not strict at all, requesting professors’” tolerance. This finding
differs from Funa et al. (2023), who found that most pre-service teachers always set their learning
goals and accomplish strategic planning, such as completing and sending assignments on time and
attending online classes regularly. Further, it is in line with the other findings of the mentioned study
(Funa et al., 2023) in terms of passing exams and graduating from the program, which can be
regarded as long-term goals. Moreover, these results are consistent with those of Hensley et al.
(2022), who reported that students” objectives altered from “active learning” to “running out the
clock” and “making grades” (p. 210) during pandemic remote education.

A note of caution is due here since the majority of pre-service teachers pointed out that they have
set goals and are also much better at allocating time and regulating their studying for the Public
Personnel Selection Examination, the official teacher selection test they will take after graduation.
Even though they have one more year to take it, they highlighted that they wanted to reap the benefit
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of the current flexible remote education period. They have started to study for the exam to be
successful and to be appointed as a teacher immediately after graduation. Moreover, based on some
students” remarks, they find online courses ineffective and prefer not to attend incessantly. Perhaps
the most intriguing finding of the present study lies here in that while they intend to pass the exam
to be a teacher, they do not join the classes providing the methodology of teaching. Funa et al. (2023)
pointed out that it is of utmost importance to enhance the SRLS of pre-service teachers so that they
will be able to swiftly adjust to new educational settings when required and aid their students in
improving SRL skills.

As indicated by Artino et al. (2020), peer interaction contributes to students” self-regulation in the
traditional classroom setting, highlighting that the lack of it in an online setting can negatively affect
SRL. Concerning the help-seeking strategies of pre-service teachers, the current study has identified
that most of them share their problems with and get help from their classmates in the first place.
Some have even created private WhatsApp groups with their close friends, through which they
easily interact whenever they need help with their online courses or assignments. This finding
corroborates Funa et al.’s (2023) findings, which showed pre-service teachers shared and solved their
problems with a ‘study buddy’.

Further, only one pre-service teacher declared that she contacts the professor via e-mail, which might
be explained by the fact that almost all of them want to avoid bothering their professors with their
questions, and it takes a long time to get a reply from them. This result agrees with the findings of
Tiimen Akyildiz’s (2020) study, in which nearly all college students expressed their dissatisfaction
with the lack of immediate interaction with instructors, and Hensley et al.’s (2022) study, whose
participants also focused on instructor disregard. These findings seem consistent with another
research which found that students opt for interaction with their peers in online contexts rather than
professors with whom they interact highly in traditional settings (Broadbent & Poon, 2015). Funa et
al. (2023) also explored that pre-service teachers seek help first from their classmates, and after that,
they prefer asking their professors. This was, however, explained by the fact that they feel shy and
do not want to give the impression that they are unintelligent and bad listeners, which is different
from the current study’s findings. Moreover, nearly half of them seek assistance from the Internet
by searching the topic in online sources or on YouTube. As noted by Kimmons (2020), the availability
of technological resources and digital literacy skills is crucial in students’ ability to navigate online
platforms, access course materials, and engage in self-regulated learning.

On the question about strategy use, this study found that half of the pre-service teachers take notes
regularly and summarize what they have learned after the online courses. Moreover, almost half of
them stated that they study by reading aloud through self-instruction. These results mirror those of
the previous study by Funa et al. (2023). The pre-service teachers in their study indicated the use of
a note-taking strategy as they believed it is more crucial for online settings compared to traditional
classrooms. On the other hand, very few pre-service teachers mentioned using technology and
visualization as strategies. As for the environment structuring strategies, most of the pre-service
teachers indicated that they chose a place that is quite tidy and quiet to lessen the distraction. A
similar finding is also found in Funa et al.’s (2023) study, in which most pre-service teachers always
prefer a place without distraction. Further, pre-service teachers, apart from one, reported that they
attend online classes via personal computers since they believe that mobile phones are a source of
distraction and can hinder efficient learning and studying. Moreover, the big screen facility of
computers is also underlined.
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The current study also investigated pre-service teachers’ thoughts on whether they noticed
differences in the two emergency remote education periods they experienced regarding their SRL
strategies. The majority noted that during the pandemic-driven remote education, they were much
more inclined to study hard, attend online classes regularly, and were more motivated, determined,
and ambitious. Yet, now they are unmotivated, unenthusiastic, and unconcerned about their online
courses. These results seem to be parallel with Hensley et al.’s (2022) ideas and findings, as their
study illustrated that different social and physical contexts can have distinctive effects on SRL. As
highlighted by these researchers, in order to determine the potential obstacles to self-regulated
learning, it is significant to understand better the particular context of a swift shift to remote
education. Pre-service teachers in the present study themselves gave explanations for these changes
in their attitudes. Firstly, this is attributed to their being freshman during the pandemic. The pre-
service teachers were delighted to start university, so they regulated their learning and studying
much better. Moreover, as students knew nothing about professors or their way of instruction and
assessment, they committed themselves to online classes to get higher grades. Secondly, during the
pandemic, students had no other option but to stay home to avoid infection. However, now, they
can act freely and engage socially in numerous activities, distracting them from concentrating on
online classes. Last but most importantly, pre-service teachers” motivation was relatively low at this
time as thousands of people lost their lives and millions lost their properties in a day, which was
quite a tragic event and a grievous blow to all the citizens in Tiirkiye.

Together, these results suggest that the pre-service teachers in the present study have different SRL
levels in different SRL strategies. They seem to be moderately better in help-seeking, strategy use,
and environment structuring strategies rather than goal setting for online classes. Additionally, they
have never commented on the strategies with regard to time management and self-evaluation. To
conclude, as online and traditional settings are quite distinct, students with high SRL levels in the
latter context may not bring their skills into the former and thus may display dissimilar levels of
SRL skills (Broadbent et al., 2020). The pre-service teachers of the present study confirmed this
regarding their comments on the preparation for the exam, and they seem to have a high level of
SRL strategies in face-to-face education even though they do not thoroughly perform them in remote
education. What is more, concerning the remarks on their pandemic-driven remote education
performances, it is clear that the majority, in fact, employed SRL strategies efficiently beforehand. In
light of these, this study suggests the pre-service teachers who attended the study are not fully
behaviorally, metacognitively, and motivationally self-regulated learners in post-earthquake
emergency remote education. The findings also suggest that motivational factors, psychological
distress, and the reasons behind emergency remote education can affect the effective
implementation of SRLS.

A relatively small body of literature concerns online learning and emergency remote education
processes after a natural disaster (e.g., Baytiyeh, 2017; Ayebi-Arthur, 2017). Additionally, a
considerable amount of literature on self-regulation in online or remote education settings deals
with the COVID-19 pandemic period. To the authors” knowledge, this is the first study to identify
the ELT pre-service teachers” views on self-regulated learning strategies during emergency remote
education launched after a natural disaster, a devastating earthquake. Understanding the factors
that influence self-regulated learning to support students' self-regulation strategies can help mitigate
the negative impact of this unique temporary transition and possibly improve ELT pre-service
teachers” experiences during this kind of emergency remote education. By addressing the challenges,
helping students foster effective self-regulation skills, and creating positive learning environments,
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educators and institutions can facilitate efficient learning experiences for them during national
emergencies. These findings are hoped to make contributions to the current literature.
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OZET

MAKALE BILGISi

Tirkiye'nin giineyini vuran biiyiik deprem, yiiksekdgretim kurumlarinda yiiz yiize
egitimden acil uzaktan egitime hizli bir gegise sebep oldugu i¢in, COVID-19 pandemi
donemindeki gibi egitim 6gretim siirecini giiclestirmistir. Deprem sonrasi acil uzaktan
egitime gecis, liniversite 6grencilerinin 6z-diizenlemeli 6grenme becerileri iizerinde
de engeller olusturmustur. Bu sorun, Ingiliz Dili Egitimi gibi belirli programlara
kayitl 6grencileri de etkilemistir. Bu calisma da Ingiliz Dili Egitimi programinda
Ogrenim goren dgretmen adaylarinin deprem sonrasi acil uzaktan egitim siirecinde
0z-diizenlemeli 0grenme becerilerinin kullanimina iliskin goriislerini arastirmayi
amaglamaktadir. Arastirmada, Tiirkiye'de Karadeniz Bolgesi'ndeki bir {iniversitede
Ingiliz Dili Egitimi programinda iigiincii simfta grenim goren sekiz Ogretmen
adayinin dahil oldugu ve odak grup tartismasi yoluyla yiiriitiilen yar1 yapilandirilmig
kullanilmistir.  GOriisme, Zoom  platformu
gerceklestirilmis ve veriler nitel igerik analizi kullanilarak incelenmistir. Bulgular,

goriisme  yOntemi araciligiyla
katiimailarin ¢ogunun 6z-diizenlemeli 6grenme becerilerini yiiz yiize egitimde ve
hatta pandemi donemindeki uzaktan egitimde verimli bir sekilde kullandigin,
deprem sonras: uzaktan egitimde ise ayni performans seviyesine ulasamadiklarini
ortaya koymustur. Deprem sonrasi uzaktan egitim siirecinde 6gretmen adaylarn
davranigsal, tist-bilissel ve motivasyonel olarak 6z-diizenleme becerisine tam olarak
sahip Ogrenenler degildirler. Dolayisiyla bulgular, motivasyon faktorlerinin,
psikolojik sikintilarin ve acil uzaktan egitime neden olan etmenlerin, 6z-diizenlemeli
O0grenme becerilerinin etkili bir sekilde uygulanmasmi etkileyebilecegini
gostermektedir. Literatiirdeki ¢ok az c¢alisma, dogal bir felaketten sonra
gerceklestirilen acil uzaktan egitim siirecleriyle ilgilendigi i¢in, bu arastirmanin dogal
bir felaket sonras acil uzaktan egitim siirecinde Ingiliz Dili Egitimi programindaki
Ogretmen adaylarinin 6z-diizenlemeli 6grenme becerilerinin anlagilmasina katkida
bulunacag umulmaktadir.
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Giris

Son yirmi yildir yeni araglar ve teknolojiler okul sistemlerine dahil edildikge, egitim ortamlar1 da
hizli bir doniisiim igerisine girmistir. Uzaktan egitim yontemlerindeki gelismeler, ders verme
maliyetini azaltma ve icerik kalitesini artirma potansiyeline sahip olduklari i¢in dikkat ¢ekicidir. Bu
yeni yontemlerin egitimciler tarafindan uyarlanma hizi, bu yontemleri benimsemek icin gereken
altyap1 ve beceri setinin iyilestirilmesini gerektirdiginden degiskenlik gostermektedir. COVID-19
salgii bu siireci 6nemli Olglide hizlandirmis ve uzaktan egitim yontemlerinin yaygin olarak
benimsenmesiyle sonuglanmistir. Bu donemin 6nemli dontisiimlerden biri, geleneksel yiiz yiize
smiflardan tamamen ¢evrimici ve/veya hibrit 6grenme ortamlarina gegisi icermektedir. Bu ortamlar
es-zamanli veya es-zamansiz olmakla birlikte, standartlastirilmis ve uyarlanmis bireysel 6grenme
modyilleri tarafindan desteklenirler (Crawford ve digerleri, 2020).

Pandemi sebebiyle getirilen kisitlamalar, yiiksekogretim kurumlarini kampiis kapanmalarina ve
sosyal mesafe kurallarina karsilik olarak acil uzaktan 6gretimi benimsemeye zorlad: (Hodges ve
digerleri, 2020). Acil uzaktan 6gretim, "kriz kosullar1 nedeniyle 6gretimin alternatif bir moda gegici
olarak kaymas1" olarak tanimlanir (Hodges ve digerleri, 2020, s. 3). Bu degisim, geleneksel sinif
ortamlarinda, o6zellikle de pandeminin yarattifi diger zorluklarla bas ederken, yeni 6grenme
bicimlerine uyum saglamak zorunda kalan tiniversite 6grencileri i¢in 6nemli aksakliklara neden
olmustur (Crawford ve digerleri, 2020). Acil uzaktan egitimin yaygin kullanimi, kriz durumlarinda
artik standart bir uygulama olmustur. Pandemi ve kisitlamalar: birgok iilke i¢in gogunlukla bitmis
olsa da baz iilkelerde halen acil uzaktan 6gretime ihtiya¢ duyulan durumlar mevcuttur. Buna bir
ornek, Tirkiyenin Suriye simirma yakm, iilkenin giiney ve gilineydogu bolgelerini etkileyen
depremdir. Bu deprem, 11 sehirde 100.000'in {izerinde binada ciddi hasara ve bu sehirlerdeki 2
milyondan fazla insanin kalacak yer aramasi nedeniyle konut krizine neden olmustur (Ozbek &
Bilgig, 2023). Hiikiimetin bu krize acil ¢oziimii, depremden etkilenenleri barindirmak igin Tiirkiye
genelindeki diger illerde 6grenci yurtlarinin depremzedelerin kullanimina agilmas: olmustur ve bu
da deprem sonras: acil uzaktan egitimin 2022-2023 akademik yili bahar doneminde uygulamaya
konulmasiyla sonuglanmustir.

Acil uzaktan egitimin etkililigi, 6zellikle yiiksekogretim baglaminda siirhidir. Bununla birlikte,
ilgili arastirmalardan elde edilen erken kanitlar, 6grenme ve katilim igin karisik sonuglara yol
acabilecegini gostermektedir (Hodges ve digerleri, 2020). Geng yetiskinler i¢in ne kadar uygun
olursa olsun ve Ogrenciler i¢in daha erisilebilir egitim ve esnek zamanlar saglarsa saglasin (Castro
& Tumibay, 2019) baz1 zorluklari da barindirir. Ornegin, bazilari gevrimici 8§renmenin esnekligini
ve rahathigini takdir edebilirken, digerleri egitmenlerle ve akranlariyla yiiz yiize etkilesim olmadan
teknolojiyle ugrasmay1 zor bulabilir veya motivasyonu siirdiirme ve odaklanma konusunda
miicadele edebilir (Crawford ve digerleri, 2020). Boyle bir 6grenme ortaminda, 6grenme siirecini
etkin bir sekilde izleme ve diizenleme kapasitesi dnemli bir yere sahiptir (Carpenter ve digerleri,
2020). Bu miihim ve ani degisim, acil uzaktan egitim siirecinde akademik basar1 ve iyi olus halinde
kayda deger rol oynayan 6z-diizenlemeli 6grenme becerilerine meydan okumaktadir.

Oz-diizenleme, bireylerin 6grenme hedeflerine ulasmak igin kullandiklari bir dizi biligsel, iistbilissel
ve davranigsal siireci kapsar (Posner & Rothbart, 2000). Arastirmalar, etkili 6z-diizenlemeli 6grenme
becerilerinin 6grencilerin zamanlarini yonetme, hedefler belirleme, duygularini diizenleme ve etkili
Ogrenme stratejileri ile mesguliyet gibi derslerle alakali gorevleri tamamlamalarimni sagladigim
gostermektedir (Zimmerman, 2013). Acil uzaktan egitim baglaminda, 6grencilerin 6z-diizenlemeli
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ogrenme becerilerini ve ilgili stratejilerini yeni 6grenme ortamina uyarlayabilmeleri gerekmektedir.

Yeni 6grenme ortami tipik bir 0grenme ortamindan onemli Olgiide farkli olabileceginden, acil
uzaktan egitim tiniversite Ogrencilerinin 0z-diizenleme becerilerini etkileyebilecek benzersiz
zorluklar ortaya ¢ikarmustir. Cogunlukla evde gerceklesen cevrimici 6grenmeye bu ani gegis,
yerlesik rutinleri bozabilir ve dikkat dagimikligini artirabilir; ki bu nedenle, zamanu etkili bir sekilde
yonetme yetenegi de engellenir (Gupta ve digerleri, 2020; Rehman ve digerleri, 2020). Ek olarak,
egitmenler ve smif arkadaslariyla yiiz yiize etkilesimin olmamasi ve egitmenlerden aninda geri
bildirim alinmamasi, motivasyonu ve 6z-diizenleme siirecini bozabilir (Miinir, 2020).

Cesitli dis etmenler de {iniversite 0grencilerinin 6z-diizenleme becerilerini etkileyebilir ve acil
uzaktan egitimde sanal derslerle olan deneyimlerini belirleyebilir. Cevrimici platformlarda
gezinmek, ders materyallerine erismek ve 6z-yonetimli 6grenmeye katilmak icin, bilgisayar ve
internet gibi teknolojik kaynaklara ulasmalar1 ve bilgi bulma, degerlendirme ve iletisim kurma
kapasitesi gibi dijital okuryazarlik becerilerine sahip olmalar1 gerekir (Kimmons, 2020). Ogrencilerin
0z-diizenlemeli 6grenmelerini etkileyen faktorler arasinda akran desteginin olmamasi da yer alir.
Akran etkilesimleri ve egitmen rehberligi gibi tipik yiiz yiize 6grenme ortamlarindaki sosyal destek
de 6z diizenlemeye katkida bulunur (Artino ve digerleri, 2020) ve sanal 6grenme ortamlar1 bu dogal
destek sisteminden yoksun olabilir.

COVID-19 pandemisinin ortaya g¢ikisiyla {iniversite Ogrencilerinin acil uzaktan Ogrenme
deneyimlerini inceleyen aragtirmalar artmistir. Ornegin, Cin'de yapilan bir calisma (Huang ve
digerleri, 2020) Ingilizce 6gretmenlerinin deneyimlerini incelemistir ve dgretmenlerin uzaktan
egitime gecis sirasinda 0grencilerle etkilesim igin sinirli firsatlar ve 6gretim materyallerini ¢evrimici
formata uyarlama ihtiyaci gibi cesitli zorluklarla karsilastigin1 bulmustur. Ancak 6gretmenler bu
zorluklarin tistesinden gelmek i¢in Ogrenci katilimini tesvik etmek amaciyla video konferans
yazilimi ve etkilesimli ¢evrimigi araglar kullanmak gibi cesitli stratejiler gelistirebilmislerdir. Bu
calismada, bazi ogrenciler gegise olumlu yanit vermesine ragmen, digerleri 6gretmenleri ve siuf
arkadaglari ile ytiz ytize etkilesim eksikligi konusundaki endigelerini dile getirmis ve bu sorunlarmn
ogrenme ¢iktilarini etkiledigini diistinmiislerdir.

Ogrencilerin akademik performansi, grenmelerini diizenlemedeki basarilariyla olumlu bir sekilde
baglantilidir (Dent & Koenka, 2016). Onceki 6grenmeyi dogru bir sekilde degerlendirme ve bu
degerlendirmeleri verimli 6grenme davranislarina etkili bir sekilde doniistiirme yetenekleri,
ogrenme davranislarinda basarili uyarlamalar saglamak icin ¢ok onemlidir (Winne & Hadwin,
1998). Pek cok oOgrenci, ellerindeki ¢ok sayidaki O0grenme aktivitelerinden ve kaynaklardan
yararlanmanin en etkili yollarini ayirt etmekte zorlanmaktadir (Miller & Bernacki, 2019). Gelismekte
olan tilkelerde teknoloji eksikligi ve internet baglantisina giivenilir erigim ile ilgili sorunlar da vardir
ve bu da dijital esitsizliklerle basa ¢itkmay: giiglestirmektedir (Funa & Talaue, 2021). Ogrencilerin bir
sekilde bu zorluklarin iistesinden geldiklerini varsayarsak, ¢evrimici egitimin sundugu 6zerkligi
etkin bir sekilde yonlendirmek icin 6grencilerin 6grenmeye aktif katilimi, tistbiligsel farkindalig;,
motivasyonel diirtiiyli ve davranissal baghiligi kapsayan 6z-diizenlemeli 6grenmeye aktif olarak
katilmalar1 gerekir (Zimmerman, 2002).

Oz-diizenlemeli dgrenme stratejileri, 6grencilerin kendi grenmelerini etkin bir sekilde yonetmek
ve diizenlemek icin kullandiklar1 bir dizi beceriyi kapsar ve bu beceriler, ¢esitli akademik basarilarla
onemli bir baghlik gostermistir (Barnard-Brak, Paton & Lan 2010). Bu beceriler, hedef belirleme,
ortam yapilandirmasi, gorev stratejileri, zaman yonetimi, yardim arama ve 6z degerlendirme gibi
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etkili 6z-diizenlemeli 6grenmeye toplu olarak katkida bulunan cesitli faktorleri kapsar. Ogrencilerin
deneyimlerinin incelenmesi zorunludur ¢iinkii bu bulgular fakiiltelerin ve kurumlarin, acil uzaktan
egitimin kag¢milmaz oldugu durumlarda Ogrencilerin deneyimlerini nasil daha iyi hale
getirebileceklerini anlamalarina yardimar olabilir.

Bir 6grencinin yiiksek diizeyde yabanci dil yeterliligine ulagsmasi igin 6z-diizenleme esastir (Oxford,
2001). Oz-diizenlemeli 6grenmenin bir sonucu olarak, 8grenciler dgrenmeleri icin hedefler belirler
ve hedeflerine ve cevrelerinin baglamsal ozelliklerine gore bilis, motivasyon ve davraniglarin
izlemeye, diizenlemeye ve kontrol etmeye calisirlar (Pintrich, 2004; Schunk, 2005). Ogrenciler
ogrenmelerini yonlendirerek, 6grenmelerini kendi kendilerine diizenleyebilirler (Boekaerts &
Corno, 2005). Kisisel ve cevresel Ozelliklerin yan1 sira 6z-diizenleme stirecleri de basari ile
baglantilidir (Pintrich, 2004). Insanlar hayatlarinin ¢ok gesitli yonlerini diizenleme yetenegine
sahiptir. Bireylerin davraniglarini 6z-diizenleme derecesinin, ne yaptiklarina ve hangi motivasyon
kaynaklarina sahip olduklarina baglh olduguna inanilmaktadir. Motivasyon ve 0z-diizenleme
kavrami, neden bazi 6grencilerin Ingilizce dgrenmelerini kontrol ederken digerlerinin kontrol
etmedigine 1s1k tutmaktadir. Pintrich'in modeli ve kendisinin ve meslektaglarinin yiiriittigi
arastirma, 6grenme, motivasyon ve 6z-diizenlemenin baglantili oldugu hipotezini desteklemektedir
(Pintrich ve Schrauben, 1992). Motivasyon ve biligsel faktorler arasindaki iliskiden de anlasilacagi
gibi, 6grenmeyi saglamak i¢in karmasik yollarla etkilesime girerler ve bu sadece teorik agidan degil
ayn1 zamanda smnif uygulamalar: igin pratik agidan da 6nemlidir. Daha uyumlu 6z-diizenleme
stratejileri sergileyenler, daha iyi 6grenme ve 6grenme icin daha yiiksek motivasyon gosterirler
(Pintrich, 2000). Oz-diizenlemesi yiiksek olan &grenciler icin akademik performans, z-diizenlemesi
diisiik olanlara gore daha yiiksektir. Bagka bir deyisle, dil 6greniminde olumlu duygular zihinsel
oz-dlizenleme ile ongoriilmektedir (Fathi, Greenier & Derakshan, 2021). Bu sebeple hem geleneksel
hem de cevrimici egitim ortamlarinda Ingilizce &greniminde &grencilerin 6z-diizenleme
stratejilerini ve sistemlerini gelistirmek giderek artan bir gerekliliktir.

Tiirkiye'de deprem sonrasi acil uzaktan egitime ani gegis, 6z-diizenlemeli 6grenme becerileri igin
zorluklar dogurmaktadir. Onlar1 etkileyen faktorleri anlamak ve alisilmisin digindaki 6grenme
ortamlarinda stratejilere bagvurmak, 6z-diizenlemeyi desteklemeye ve bu gecisin olumsuz etkisini
azaltmaya yardimci olabilir. Egitimciler ve kurumlar, bu zorluklari ele alarak ve etkili 6z-diizenleme
becerilerini planl bir sekilde gelistirerek, deprem sonrasi acil uzaktan egitim ve benzeri baglamlarda
basarili ve anlamli 6grenme deneyimlerini kolaylastirabilirler. Ayrica, acil durumlarda egitimcilerin
ogrencilere ellerindeki her firsati sunmaktan baska segenegi kalmadigindan, etkili 6gretim saglamak
ve 0grenme hedeflerine ulagsmak icin, 6zellikle uzaktan egitim uygulamalarina gore uyarlanmis
pedagojik becerilere sahip olmalar: (Ramallosa ve digerleri, 2022) ve 6grencilerin 6z-diizenlemeli
ogrenme becerilerini dikkate almalar1 gerekir. Bu nedenle, 6gretmen adaylarmin 6z-diizenlemeli
ogrenme deneyimlerini iyilestirmek, degisen egitim baglamlar1 ve 6grenme ortamlarini yonetebilen
daha hazirlikli bir egitimci kusag yetistireceginden, egitim reformu i¢in de genis kapsamli sonuglar
dogurabilir. Daha da 6nemlisi, bu 6gretmen adaylar1 gelecekte bu stratejileri kendi simiflarinda
kullanabileceklerdir.

Bu makale, Tiirkiye'de deprem sonrasi acil uzaktan egitime ge¢mek zorunda kalan 6gretmen
adaylarmin deneyimlerini arastiran fenomenolojik bir g¢alismadir. Calisma, Tirkiyenin orta
kesimindeki bir iiniversitede Ingiliz Dili Egitimi programma kayithi 6gretmen adaylarindan veri
toplamak i¢gin nitel bir yaklasim kullanmustir. Veriler, Zoom kullanilan ¢evrimigi bir toplantida odak
grup tartismast yontemiyle vyar1 yapilandirilmis goriismeler araciigiyla toplanmistir.
Aragtirmacilar, 6grencilerin deprem sonrasi acil uzaktan egitime uyum saglamaya yonelik strateji
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ve becerilerinin yani sira bu strateji ve becerilerin katilim ve dgrenme ¢iktilarini nasil etkiledigini
anlamaya ¢alismislardir.

Calismanin Amaci ve Arastirma Sorulari

Onceki béliim, 6z-diizenlemeli grenmenin yiiz yiize, cevrimigi ve hibrit 6grenme ortamlarinda
cesitli degiskenlerle birlikte farkli alanlarda 6grenmeyi kolaylastirmadaki roliinii arastiran énemli
miktarda arastirma oldugunu gostermistir. Ancak, arastirmacilarin bilgisi cergevesinde, daha 6nce
yapilan hicbir arastirma, 6gretmen adaylarinin deprem sonrasi acil uzaktan egitim donemindeki 6z-
diizenlemeli 6grenme becerilerine odaklanmamistir. Oz-diizenlemeli grenme becerileri, 5zellikle
gegici cevrimici 6grenme donemleri i¢in 6nem arz etmektedir. Bu nedenle, bu ¢alisma, 6grencilerin
6z-diizenlemeli grenme becerilerine derin bir anlayis saglayarak Ingiliz Dili Egitimi alanina yeni
bir bakis agist kazandiracaktir. Bu galisma, Ingiliz Dili Egitimi programindaki 6gretmen adaylarmin
deprem sonrasi acil uzaktan egitim doneminde 6z-diizenlemeli 6grenme becerilerinin kullanimina
iliskin goriis ve deneyimlerini arastirmak {izere tasarlanmistir. Bu nedenle, bu ¢alismaya asagidaki
arastirma sorular1 rehberlik etmistir:

1. Ogretmen adaylarinin deprem sonrast acil uzaktan egitim dénemindeki gevrimici derslerine
yonelik hedefleri nelerdir?

2. Ogretmen adaylarinin deprem sonrasi acil uzaktan egitim déneminde daha iyi 6grenmeleri
i¢in stratejileri nelerdir?

3. Ogretmen adaylar1 deprem sonrasi acil uzaktan egitim déneminde karsilastiklar1 sorunlari
¢ozmek igin kimlerden yardim alirlar?

4. Ogretmen adaylarmin ¢evrimigi derslere katildig1 ve calistig1 ortamin 6zellikleri nelerdir?

5. Oz-diizenlemeli 5grenme agisindan deprem sonrasi acil uzaktan egitim dénemini pandemi
kaynakli uzaktan egitim doneminden ayiran hususlar nelerdir?

Yontem

Arastirma Tasarimi

Nitel aragtirma, dogal ortamlarda insanlarin beraberinde getirdikleri anlam1 yorumlar (Denzin &
Lincoln, 1994). Nitel ¢alismalarin ana odagmin oncelikle insanlarin deneyimleri ve yansimalari
oldugu soylenebilir (Lincoln & Guba, 1985). Nitel arastirmaya katilanlarm, arastirmay:
zenginlestirmek i¢in deneyimleri hakkinda ayrintili yanitlar vermeleri gerekmektedir (Jackson ve
digerleri, 2007). Bu nedenle, calisma belirli bir olay hakkinda ayrmtili bilgi toplamak amaciyla bir
vaka calismasi olarak tasarlanmistir (Creswell, 2007) ve deprem sonrasi acil uzaktan egitim
déneminde Ingiliz Dili Egitimi programindaki 6gretmen adaylarinin &z-diizenlemeli 6grenme
becerilerini kullanma konusundaki algilarini ortaya ¢ikarmak igin bir odak grup tartigmasi
diizenlenmistir.

Calismanin Giivenilirligi

Calismanin giivenilirligini saglamaya yonelik ilk girisim, katilimcilar1 goniillii olarak se¢mektir.
Shenton'un (2004) belirttigi gibi, arastirmaya katilmay1 reddetme hakkimin verilmesi, ¢alismay1
glvenilir kilmanin yollarindan biridir. Aktarilabilirlige gelince, bir ¢calismanin bulgular1 baskalar:
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igin gecerli olabilir (Merriam, 1998). Ote yandan Shenton (2004), nitel bir calismada, bulgular belirli
katilmcailara 6zgii oldugu icin kiigiik bir orneklemin bulgularmin diger popiilasyonlara
uygulanmasmin beklenemeyecegini iddia etmistir. Bu anlayis gergevesinde, bu arastirmada,
Tiirkiye'deki deprem sonras: uzaktan egitim dénemindeki durumu, iilkenin olagandis1 kosullar: ve
bazi bireysel sorunlar nedeniyle katiimcilarin goriislerinin baskalarin1 temsil etmedigi one
stirtilebilir. Ancak benzer durumlarda katihmcilarin goriisleri tartisilabilir. Giivenilirlik amaciyla
aragtirmacilar, Shentonun (2004) belirttigi gibi siireci ayrintili olarak rapor etmislerdir. Egitim
Fakiiltesi'nden {i¢ akademisyen, 6znellik siiphesini ortadan kaldirmak igin kodlar1 dogrulamis ve
ayrica odak grup tartismasinin kayitlar: arastirmacilar tarafindan kaydedilmistir.

Katilimcilar

Bu ¢alisma, dogal afet nedeniyle yiiz yiize egitimin yerini uzaktan egitimin aldigi 2022-2023 egitim-
ogretim yili bahar déneminde Karadeniz Bolgesi'ndeki bir iiniversitede Ingiliz Dili Egitimi
programmin 3. sinifinda 6grenim goren 6gretmen adaylar ile gerceklestirilmistir. Katilimcilar, en
uygun ve goniillii katiimeilarin secilmesini vurgulayan uygun ornekleme yontemi ile secilmistir
(Cohen, Manion & Morrison, 2000). Burrows ve Kendall (1997), katilimcilarin konuyla ilgili bilgi,
gecmis ve uzmanliklarina gore segilmesi gerektigini belirtmislerdir. Bu nedenle, tiim 6grenciler
bahar donemi boyunca g¢evrimigi derslere katildiklar1 ve konu hakkinda yorum yapacak kadar bilgi
ve deneyime sahip olduklar: igin arastirmanin segim kriterlerini karsilamaktaydi. Dordii kadin,
dordii erkek olmak tizere sekiz katiimeci mevcut arastirmaya goniillii olarak katilmay: kabul
etmigtir.

Veri Toplama Araclan

Veriler odak grup tartismasi teknigi kullanilarak toplanmistir. Goriisme Oncesinde ¢alismanin
yiiriitiilmesi icin Tokat Gaziosmanpasa Universitesi Sosyal Bilimler Etik Kurulundan (25.04.2023
tarihli 01-37 sayil1) gerekli izinler alinmistir. Daha sonra verilerin toplanmasma katilhim talebinde
bulunmak i¢in 6grencilerle iletisime gecilmistir. Gorlismeden 6nce katilimcilara arastirmanin amaci
hakkinda bilgi verilmis ve goniilliiliik esasina dayandigi hatirlatilarak istedikleri zaman geri ¢ekilme
haklar1 oldugu belirtilmistir.

Odak grup tartismas: teknigi, deprem sonrasi uzaktan egitim dénemini incelemek icin bircok uygun
ozellige sahipti. Tlk olarak, farkli sehirlerdeki 6grenciler cogunlukla evlerinden derslere katildiklar
i¢in ¢evrimigi bir odak grup tartismasi yiiriitmek pratikti. Boylece ¢evrimici bir video konferans
programi olan ‘Zoom’ kullanilmistir. Tkincisi, bu programla yapilan goriisme, arastirmacilar icin de
elverisli olmustur ciinkii bu akademisyenler uzaktan egitim dénemi boyunca ders vermislerdi. Bu
sebeple, uzaktan egitim uygulamalarinin ve Oz-diizenlemeli ¢evrimigi Ogrenmenin etkisinin
farkindaydilar ve tartismalari kolayca yonlendirebilirlerdi. Sonuncu olarak, ¢ogu ayni smifta oldugu
icin katilimailar birbirlerini tanimaktaydi. Dolayisiyla, Kitzinger'in (1994) odak grup katihimcilarinin
birbirini tanimasinin giiveni saglamak icin faydali oldugu durumunu 6nerdigi gibi bu ¢alismanin
katilimcilar1 da kendilerini rahat hissederek tartismaya dahil olmuslardir.

Krueger (1998), verileri toplamak icin olgii olarak yari yapilandirilmig sorularm kullanilmasini
Onermistir. Bu nedenle arastirmacilar, 6grencilerin uzaktan egitim doneminde 6z-diizenlemeli
ogrenme hakkindaki goriislerini belirlemek icin ilgili literatiire dayanarak sorular1 hazirlamislardir.
Sorular farkl: iki akademisyen tarafindan kontrol edilerek revize edilmistir. Arastirmacilardan biri
moderator, digerleri ise gerektiginde onu yonlendiren ve oturum sirasinda not alan raportor
(gozlemci) olmustur. Odak grup tartismasi 6grencilerin izni almarak kaydedilmistir. Baglamadan

752



Tiirkiye'de Deprem Sonrast Acil Uzaktan Egitim Siirecinde Ingiliz Dili Egitimi Programindaki Ogretmen
Adaylarmin Oz-Diizenlemeli Ogrenme Becerileri

once moderator, katilimcilarin kendilerini rahat ve yakin hissetmelerini saglamak igin giris
niteliginde bazi sorular sormustur. Katihmcilar kendilerini tanittiktan ve uzaktan egitim déneminin
kendilerini nasil etkiledigini anlattiktan sonra kullandiklar1 veya kullanmadiklar1 6z-diizenleme
becerileri hakkinda goriislerini dile getirmislerdir. Oturum esnasinda moderator sorular1 aymn
sirayla sormus; tartismayi tesvik etmek i¢in ve 6grencilerin kendilerini rahat hissetmeleri igin esnek
ve olumlu bir atmosfer yaratmaya ¢alismistir. Tartisma yaklasik iki saat stirmiistiir ve oturumdan
sonra moderatdr gozlemcilerin notlarmi okumus ve kayitlar1 yaziya dokmiistiir. Gilivenilirligi
saglamak amaciyla da arastirmacilar ayni verileri iki hafta sonra yeniden kodlamislardir.

Veri Analizi

Toplanan veriler, gortisme verilerini uyumlu ifadeleri temsil eden kategorilere ayirmanin bir yolu
olan nitel igerik analizi kullanilarak c¢oziimlenmistir (Weber, 1990). Ifadelerin benzerligine ve
sikligina gore ana kategoriler altinda kodlar olusturulmustur. Tiim arastirmacilar, birligi saglamak
amaciyla kodlar1 dogrulamislardir. Daha sonra Egitim Fakiiltesi'nden iki farkli akademisyenin
tavsiyeleri {izerine baz1 kiiciik revizyonlar yapilmigtir. Katilimailarin gizliligini korumak amaciyla,
beyanlarini bildirirken gergek isimleri yerine K1, E2 gibi uydurma kod isimler kullanilmistir. Bu
kodlar birinci kadin ve ikinci erkek katilimciy1 temsil ediyordu.

Bulgular

Ogretmen adaylarinin deprem sonrasi acil uzaktan egitim dénemindeki cevrimigi derslerine
yonelik hedefleri nelerdir?

Tk soruya verilen cevaplar, 6gretmen adaylarinin deprem sonrasi acil uzaktan egitim doneminde
kendileri i¢in hedefler belirleyip belirlemediklerini ortaya koymustur. Bulgular Tablo 1'deki kodlar:

vermistir.
Tablo 1
Ogrencilerin Hedefleri
Kategori Kod F
Hedef Belirleme Higbiri 4
Kamu Personel Se¢me Sinavi 3
(KPSS)
Boliim Sinavlarini Gegmek 3
Toplam 10

Tablo 1'de goriildiigii gibi hedef belirleme kategorisinde {i¢ kod ortaya ¢ikmistir. Tiim katilimcilar,
glnliik yasamlarinin her alaninmi etkileyen dogal afet nedeniyle motivasyon ve enerji kaybi
yasadiklarini bildirmiglerdir. Katilimecilarin yaris1 (F=4) afetten olumsuz etkilendiklerinden otiirii
hedefleri olmadigini belirtmistir. Bir katihimc1 (K4), ‘Cevrimici derslerim ve diger calismalarim igin
hedefler koysam bile, karsilastigim barinma sorunlar: nedeniyle onlara bagl kalamadim. Evde kalmak ve
okulumdan ayr: olmak hedef belirleme ve takip etme agisindan beni olumsuz etkilemektedir." yorumunda
bulunmustur. Bu soruya verilen diger yanitlar arasinda KPSS'ye yonelik hedeflerin belirlenmesi de
vardi (F=3). E4, 'Kirsal bir bolgede yasiyorum. Cevrimici dersler, burada yasadigimiz internet baglantisi
sorunlart nedeniyle etkili degildir. Bu yiizden, KPSSye hazirlaniyorum.” demistir. Bu soruya verilen diger
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cevaplar (F=3), sadece boliim smavlarini gecmek igin hedefler koymayi igeriyordu. Bu kod hakkinda
yorum yapan E1, ‘Cevrimigi derslere calismak icin hedefler belirleyemedim. Derslere katilmak icin kendimi
yeterince motive hissetmiyorum. Sadece ddevleri tamamlamaya ve sinavlar: gecmeye calistyorum.” demistir.

Ogretmen adaylarinin deprem sonrasi acil uzaktan egitim doneminde daha iyi 6grenmeleri icin
stratejileri nelerdir?

Tartismanin bir sonraki boliimii, katihmcilarin uzaktan egitim doneminde kullandiklar: stratejilerle
ilgiliydi. Tablo 2, ortaya ¢ikan dort kodu gostermektedir.

Tablo 2

Strateji Kullanim
Kod
Not Alma
Kendi Kendine Ogretim

Teknolojiyi Kullanma
Gorsellestirme
Toplam 11

N N W b1

Tablo 2, katilimcilarin uzaktan egitim déneminin {istesinden gelebilmek igin kendi ¢alismalar: ve
cevrimigi dersler konusunda bazi stratejileri oldugunu gostermistir. Analiz sonucunda dort kod
ortaya gtkmustir. Katilimcilarin yarisi (F=4) donem icinde daha iyi 6grenmek icin not alma stratejisi
benimsediklerini belirtmistir. Ornegin E3, ‘ Anlamadigim seyleri yazdigim ve yazarken daha basit bir dil
kullanmaya calisti§im bir defterim var. Bu deftere aldi§im notlar, konular: daha sonra gozden gecirmeme
yardimct oluyor.” seklinde durumu izah etmistir. Bir sonraki kod kendi kendine 6gretimle ilgiliydi
(F=3). Bu konu hakkinda E1, ‘Bir seyi anlamadi§im zaman, 6grencilerine ders veren bir 63retmen gibi
davramyorum. Bir seyi 6grenmenin en iyi yolunun onu anlatmak, 6gretmek oldugunu biliyorum.” demistir.
Katilimcilardan ikisi, ¢alismak igin teknolojiden faydalandiklarni ve bunun onlarin daha iyi
anlamalarma yardima oldugunu ifade etmistir. Ornegin K2, ‘Cevrimici derslerden sonra YouTube
videolar: izlerim. Bazen bir konuyu daha iyi anlamak icin iki veya daha fazla video izlerim. Farkli seviyelere
uygun cesitli videolar mevcut oldugundan onlar: cevrimici derslerden daha faydalr buluyorum. Kitabin veya
profesoriin dilini anlamada sorun yasadi§imda konuyla ilgili basitlestirilmis bir video buluyorum.” diyerek
teknolojiden nasil yararlandigini belirtmistir. Az sayida katihmar ise (F=2), K1'in 'Ben gorsel
ogrenenim, bu yiizden ogrenirken bir seyleri gorsellestirmem gerekmektedir. Bazen dersin daha uzun
boliimlerini dzetlemek icin grafikler, haritalar veya tablolar cizerim.” dedigi gibi ders galisirken bir seyleri
gorsellestirdiklerini ifade etmislerdir.

Ogretmen adaylar1 deprem sonrasi acil uzaktan egitim déneminde karsilastiklar1 sorunlar
¢ozmek icin kimlerden yardim alirlar?

Bu soruda katihmcilara bazi sorunlarla karsilastiklarinda ne tiir bir yardima basvurduklar:
sorulmustur. Bu soruya verilen yanitlarindan ortaya c¢ikan kodlar asagida Tablo 3'te
gosterilmektedir.
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Tablo 3

Yardima Bagvurulan Kaynaklar
Kod
Arkadaglar
Internet

Profesorler
Toplam

e = = O1|H

Bu tabloda 6ne ¢ikan, katilimcilarin sorunlu bir durumda destek aradiklarinda bagvurduklar
yardim tiiriidiir. Ilgingtir ki, katiimalarin ¢ogu (F=5) bir sorunla kargilagtiklarinda yardim
istedikleri ilk kaynagmn arkadaslar1 oldugunu belirtmistir. K2, “Cevrimici derslerde bir konuyu
anlamakta sorun yasadigimda arkadaslarimdan aciklama istiyorum. Bir WhatsApp grubumuz var. Oraya bir
mesaj gonderiyorum ve genellikle soruyu ¢aliskan olanlara yéneltiyorum.” demistir. Diger bir basvuru
kaynag1 da internettir (F=4). K1 'Arkadaslarimdan soruma cevap alamazsam, internette arastiririm.
Ingilizce 6gretimi konular: icin bircok cevrimici kaynak var. Onlart daha iyi 6grenmek icin bazi YouTube
videolarim izliyorum ve zor ddevler igin ise ChatGPT kullanmiyorum.' diyerek yorumda bulunmustur.
Burada oldukca beklenmedik bir sonug¢ da ortaya ¢ikmustir. Katihlmcilarin neredeyse tamamu,
profesorlerinden agiklama istemekte tereddiit ettiklerini, ¢linkii e-postalarina veya mesajlarina
verilen yanitlarin ¢ok uzun siirdiigiinii, izahat rica etmekten korktuklarini bildirmislerdir. Sadece
bir katilimc1 (K4), “Aradi§im seyi bulamazsam, yakin zamanda bir cevap alamayacagim bilsem bile dersin
hocasina bir e-posta yazarim.” demistir.

Ogretmen adaylarinin cevrimigi derslere katildig1 ve galistig1 ortamin 6zellikleri nelerdir?

Ogrencilerin derslere calistiklar1 ve katildiklari en uygun ortamin dzellikleri sorulmustur. Bulgular
Tablo 4'te verilen ¢alisma ortamlari ve ¢evrimigi dersler olmak iizere iki kategoride olusturulmustur.
113 kategori i¢in dort, ikincisi igin iki kod ortaya gikmuistir.

Tablo 4
Uygun Ortamlar
Kategori Kod F
Calisma Ortami Sessiz 5
Diizenli 4
Yalniz 2
Etrafta Yatak Yok 1
Cevrimici Dersler Bilgisayar 7
Cep Telefonu 1
Toplam 20

Tablo 4'te goriildiigii gibi katilimcilar evde ders ¢alismak igin sessiz ortamlari tercih ettiklerini beyan
etmislerdir (F=5). Bu durum igin K2, 'Kalabalik bir aileyiz ve etrafimdaki dikkat dagitici seyler nedeniyle
cok cabuk konsantrem bozuluyor, bu yiizden sakin bir ortama ihtiyacim var.! demistir. Katillmcilardan
dordii ise, etkili bir sekilde ¢alismak igin tertipli bir ortama ihtiya¢ duyduklarini bildirmislerdir. E1,
'‘Daginik bir odada ve diizensiz bir masada asla ders ¢alisamam. Calismaya baslamadan énce odami ve masami
derleyip toplarim. Ancak bunu yaparak daha iyi konsantre olurum.' seklinde durumu izah etmistir. Ayrica
iki katilmci da calisirken yalmiz kalmakla ilgili yorum yapmistir. E3, 'Deprem bilgesinden bazi
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akrabalarimiz su anda bizimle yasiyor. Bu yiizden evimiz normalden daha kalabalik. Boyle bir ortamda ders
calisamamy; etkili ders ¢alismak icin odamda yalniz kalmay: tercih ederim.’ diye belirtmistir. Katilimcilardan
biri ise, etrafta bir yatak gordiigiinde ders ¢alisamayacagini bildirmistir. K3 ise soyle demistir;
'Etrafimda bir yatak goriirsem uzanmak istiyorum. Konsantrasyonum zayif. Ders calismak icin rahat
ortamlar: tercih etmiyorum. Bu yiizden evde degil kiitiiphanede ¢calismay1 tercih ediyorum.' Katilimcilara
cevrimigi dersler icin tercihleri soruldugunda, iki kod olusturulmustur. Katihmecilarin ¢ogu (F=7)
kisisel bilgisayarlarmni kullanarak ¢evrimici derslere katildiklarini beyan etmislerdir. K2, ‘Evdeysem
bilgisayarimi tercih ederim. Ciinkii cep telefonumla derslere katildigimda, bildirimlerden rahatsiz oluyorum.’
derken K4, derslere konsantre olmanin biiylik ekranlarda daha kolay olmasi nedeniyle
bilgisayarlara dikkat g¢ekmistir. Katilimcilardan birinin ise cep telefonunu tercih ettigini de
belirtmekte fayda vardir. K3, 'Derslere cep telefonumdan katimay: tercih ediyorum. Bilgisayarimdan
katildi§imda, telefonumdan internette gezinmeye veya oyun oynamaya basliyorum. Bu da derse konsantre
olmamz engelliyor.” demistir.

Oz-diizenlemeli 6grenme acisindan deprem sonrasi acil uzaktan egitim dénemini pandemi
kaynakl1 uzaktan egitim déneminden ayiran hususlar nelerdir?

Son soruyla ilgili bulgular, Tablo 5'te gosterilen ti¢ kategori ve yedi kodla sonuglanmustir.

Tablo 5
Iki Uzaktan Egitim Déneminin Oz-diizenlemeli Ogrenme Agqisindan Kargilagtirlmas
Kategori Kod F
Pandemi Kaynakli Uzaktan Diizenli Olarak Derslere 6
Egitim Calismak
Diizenli Olarak Cevrimigi 6
Derslere Katilmak
Birinci Stnif Olmanin Heyecamu 6
Deprem Sonras1 Uzaktan Egitim  Motivasyon Eksikligi 6
Kamu Personel Se¢me Sinavina 5
Hazirlik
Dikkat Dagitic1 Uyaranlar 4
Profesorler Hakkinda Bilgi Sahibi 4
Olmak
Fark Yok 2
Toplam 39

Bu tablodan, iki acil uzaktan egitim déneminin, bu dénemlerin farkl1 dogalar1 nedeniyle kendine
ozgu ozellikleri oldugu goriilmektedir. Birinci kategori, katilimcilarin pandemi kaynakli uzaktan
egitim donemi hakkindaki 6z-diizenlemeli 6grenmeye iliskin goriislerini ortaya koymustur. Bu
kategoride ii¢ kod elde edilmistir. Katilimcilarin ¢ogunlugu (F=6) bu dénemde diizenli olarak
cevrimigi derslere ¢alistiklarin1 beyan etmislerdir. K4, ‘O donemde derslerim icin diizenli ve etkili bir
sekilde calistim. Ciinkii evde kalip diger insanlardan soyutlanmaktan baska yapacak bir sey yoktu. Bu yiizden
konulara ¢alismak ve tekrar etmek icin ¢ok zamanim oldu. Bu yiizden o zamanlar ¢ok yiiksek notlarim vardi.”
diye belirtmigtir. Diger yandan, sekiz katihmcidan altisi, o sirada derslere diizenli olarak
katildiklarii belirtmistir. K1, aym seyi gerekge gostererek, ‘O zamanlar neredeyse tiim cevrimici
derslere katildim. Derslere girmek, birka¢ arkadas gormek ve yeni seyler 6grenmek bir zevkti.' demistir. Bazi
katilimcilar (F= 6) ise o donemde hepsinin birinci simif 6grencisi olmasinin verdigi heyecanla
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kendilerini daha iyi diizenledikleri ifadesine katilmiglardir. Ornegin E1, 'Universitede birinci sinif
agrencisi oldugum igin heyecan ve nege doluydum. Pandemi kosullar: zor olsa da beni olumsuz etkilemedi. Bu
yiizden 0grenme ve ders ¢alisma siirecimi verimli bir sekilde diizenledim.' diye izah etmistir. Bir sonraki
kategori deprem sonrasi uzaktan egitim donemi ile ilgiliydi. Katilimcilar (F=6) depremin olumsuz
etkilerinden dolay1 motivasyondan yoksun olduklarimi bildirmislerdir. Bu konu hakkinda yorum
yapan K2, ‘Pandemi donemine kiyasla simdi kendimi daha az motive hissediyorum. Depreme kars: giivenli
bir bolgede yasamamiza ragmen, depremde olen insanlar1 gosteren televizyon goriintiilerine maruz kaldik.
Yaptigim ise konsantre olamiyorum ve ¢alismaya motive olamiyorum.” demistir. Katihmecilarin ¢ogu (F=5),
devlet okullarinda 6gretmen olmak igin gerekli olan KPSS'ye ¢calismayi tercih ettiklerini aciklamustir.
K1, 'Derslere ¢alismak yerine KPSS'ye calistyorum. Normalde son sinifta bu smava hazirlanmayi
planliyordum. Ancak bu beklenmedik olaylar ve uzaktan egitime gecis beni bu sinava ¢alismaya motive etti.
Aslinda ¢alismak icin yeterli zamanim var. Ama cevrimici derslere katilmak istemiyorum; cok etkisizler.' diye
belirtmistir. Katihmcilardan dordii, ders calismalarini engelleyen ¢ok fazla dikkat dagitici seylerin
bulundugunu da kabul etmiglerdir. Bu konuda E3, 'Pandemi doneminde herkesin evinde kaldigim
biliyorduk. Ancak su an, disarida yasamaya deger aktif bir yasam oldugunu biliyorum. Bos zamanim
oldugunda evde ders calismak istemiyorum, bunun yerine digar: ¢ikip arkadaglarimla takilmak istiyorum.'
yorumunda bulunmustur. Profesérleri ilk yila gore daha iyi tanimak ise son koddu (F=4). Konuyla
ilgili yorum yapan E3, ‘Universitede ilk yilimiz hem uzaktan egitim olmast hem de pandemi donemi olmast
nedeniyle hepimiz icin zor gecti. Hocalarimizi ve sinav tarzlarini tanimak icin yeterli firsatimiz olmadi. Bu
nedenlerden, sinavlar: gegmekte zorluk cekmemek igin ¢ok calistim. Ancak gegen yil profesirlerimizden yiiz
yiize dersler alma ve onlar hakkinda bilgi edinme sansimiz oldu. Artik soru tarzlarini biliyorum ve buna gore
calistyorum.” demigtir. Bu arastirma sorusunun {igiincii kategorisini (F=2), iki donem arasinda 06z-
diizenlemeli 6grenme agisindan fark yoktur ifadesi olusturmustur. E2, “Her iki donem de benim igin
bir hayal kiriklig1. Uzaktan egitim tamamen etkisizdir ve insanlardan uzak olmak beni olumsuz etkilemektedir.
Calistigum ise konsantre olamiyorum, derslere katilamiyorum. Yiiksek 6grenim hayatumn iki yilim okuldan
uzakta, uzaktan egitimle gecirdim ve bu beni ¢ok mutsuz ediyor.” diye ifade etmistir.

Sonucg ve Tartisma

Tiirkiye'nin giineyini vuran ve milyonlarca insanin yasadig1 on bir sehri etkileyen yikici deprem,
COVID-19 pandemi doneminde oldugu gibi 6grenme ve Ogretme siireclerini zorlagtirmigtir.
Yetkililer, yikilan ve agir hasar goren binalar nedeniyle onemli kararlar almis ve depremden
kurtulan milyonlarca kisiye gecici barinak saglamak icin diger sehirlerdeki 6grenci yurtlarinin
kullanilacagini agiklamistir. Sonug olarak, yiliksekdgretim kurumlarinda yiiz yiize egitimden acil
uzaktan egitime hizli bir gecis meydana gelmis ve bu durum depremden etkilenen bolgelerdeki
tiniversite 6grencilerinin yani sira Tiirkiye genelindeki 6grencilerin de 6grenme ortamlarini gegici
olarak degistirmelerine yol acmistir. Ogrencilerin cevrimici ortamlardaki 6grenme siireglerinde
planlamadan degerlendirmeye kadar 6zerklige sahip olmalar1 beklendiginden, 6z-diizenlemeli
Ogrenme stratejileri son derece 6nemli hale gelmistir (Carpenter ve digerleri, 2020; Ejubovic & Puska,
2019). Akademik basar1 i¢in ¢ok 6nemli oldugu tespit edilen bu stratejiler (Barnard-Brak, Paton &
Lan, 2010; Broadbent & Poon, 2015; Dent & Koenka, 2016), net hedefler belirlemek, etkili stratejiler
uygulamak, baglami izlemek, yeniden diizenlemek ve zamani etkin bir sekilde yOnetmek gibi
seylerdir (Zimmerman, 2002, 2013). Bu baglamda, mevcut ¢alisma, Tiirkiye'de deprem sonrasi acil
uzaktan egitim esnasinda Ingilizce &gretmen adaylarinin 6z-diizenlemeli 6grenme stratejileri
hakkindaki goriislerini anlamak amaciyla yiiriitilmiistiir.
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Ogretmen adaylarmin hedef belirleme stratejilerine iliskin bulgular, bircogunun gevrimigi
dersleriyle ilgili kisa veya uzun vadeli hedefler belirlemedigini ortaya koymustur. Sadece birkagi,
boliimiin final sinavlar1 ve Kamu Personel Se¢me Sinavi igin 6zel hedefler koyduklarini belirtmistir.
Carter ve digerlerinin (2020) belirttigi gibi, ciddi sosyal veya ekonomik calkantilar sirasinda egitime
baglhlik biiyiik olgiide degisebilmektedir. Bu bulgunun olas: bir agiklamasi, bu biiyiik depremin
yasattig1 travma nedeniyle 6grencilerde motivasyon eksikligi yasanmasidir. Ayrica, profesorlerin
hosgoriisiinii talep eden, hic de kat1 olmayan devam sart1 politikasiyla da ilgili olabilir. Bu bulgu,
ogretmen adaylarinin ¢ogunun 6grenme hedeflerini her zaman belirledigini ve 6devleri zamaninda
tamamlayip gondermek ve diizenli olarak cevrimici derslere katilmak gibi stratejik planlamay1
gerceklestirdigini tespit eden Funa ve digerlerinden (2023) farklidir. Diger yandan ise, sz konusu
calismanin uzun vadeli hedefler olarak kabul edilebilecek smavlar1 gegmek ve programdan mezun
olmak gibi diger bulgulari ile uyumludur (Funa ve digerleri, 2023). Dahas1 bu bulgular, pandemi
kaynakli uzaktan egitim sirasinda 6grencilerin hedeflerinin “aktif 6grenme” den “zaman gegirmeye”
ve “puan almaya” dogru degistigini bildiren Hensley ve digerlerinin (2022, s. 210) sonuglariyla da
tutarhdir.

Ogretmen adaylarinin cogunlugunun, mezun olduktan sonra girecekleri resmi 6gretmen belirleme

smnavi olan Kamu Personel Se¢me Smavina zaman ayirmada ve ona yonelik calismalarim
diizenlemede ¢ok daha iyi olduklarini ifade ettiklerine dikkat cekmek gerekmektedir. Onlerinde bir
y1l daha olmasina ragmen, mevcut esnek uzaktan egitim doneminin avantajlarindan faydalanmak
istediklerini vurgulamiglardir. Sinavda basarili olmak ve mezun olduktan hemen sonra 6gretmen
olarak atanabilmek icin calismalara baslamislardir. Ustelik, bazilarinin ifadelerine gore Ogretmen
adaylar1 cevrimici dersleri etkisiz bulmakta ve siirekli katilmamay: tercih etmektedirler. Bu
calismanin belki de en ilgi ¢ekici bulgusu, 6gretmen olmak igin simnavi gecmeyi diisiintirken 6gretim
yontemini saglayan derslere katilmamalaridir. Funa ve digerleri (2023), gerektiginde yeni egitim
ortamlarina hizla uyum saglayabilmeleri ve gelecekte kendi Ogrencilerinin 6z-diizenleme
becerilerini gelistirmelerine yardimci olabilmeleri igin, 0gretmen adaylarmin 6z-diizenlemeli
ogrenme becerilerinin gelistirilmesinin son derece 6nemli olduguna dikkat ¢ekmistir.

Artino ve digerleri (2020), akran etkilesiminin geleneksel siif ortaminda ogrencilerin 6z-
diizenlemelerine katkida bulundugunu ve ¢evrimigi ortamda bunun eksikliginin 6z-diizenlemeyi
olumsuz etkileyebilecegini vurgulamaktadir. Ogretmen adaylarinin yardim arama stratejileri ile
ilgili olarak mevcut ¢alisma, ¢ogunun sorunlarini ilk etapta sinif arkadaslariyla paylastigini ve
onlardan yardim aldigin tespit etmistir. Hatta bazilar1 yakin arkadaslariyla, dersleri veya 6devleri
konusunda yardima ihtiya¢ duyduklarinda kolayca iletisim kurabilecekleri 6zel WhatsApp gruplar:
bile olusturmuslardir. Bu bulgu, Funa ve digerlerinin (2023) 6gretmen adaylarinin sorunlarini bir
'calisma arkadasi' ile paylasip ¢ozdiiklerine iliskin bulgularini desteklemektedir.

Dahasi, yalnizca bir 6gretmen aday1 profesorle e-posta yoluyla iletisim kurdugunu belirtmis; bu da
neredeyse hepsinin profesorlerini sorulariyla rahatsiz etmekten kaginmak istedigi ve onlardan
cevap almanin uzun zaman aldig1 gercegiyle agiklanmistir. Bu sonug, Tiimen Akyildiz'in (2020)
calismasindaki neredeyse tiim {iniversite Ogrencilerinin egitmenlerle dogrudan etkilesim
saglayamamalarindan duyduklar1 memnuniyetsizligi ifade ettigi bulgulariyla; ayn1 zamanda
Hensley ve digerlerinin (2022) calismasindaki katiimcilarin egitmen ihmaline odaklandig:
bulgularla ortiismektedir. Bu bulgular, 6grencilerin geleneksel ortamda yiiksek diizeyde etkilesime
girdikleri profesorlerden ziyade gevrimici baglamda akranlariyla etkilesimi tercih ettiklerini ortaya
koyan bagka bir aragtirmayla da tutarli goriinmektedir (Broadbent & Poon, 2015). Funa ve digerleri
(2023) ayrica, ogretmen adaylarinin once sinif arkadaglarindan yardim istediklerini, sonrasinda
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profesorlerine sormay: tercih ettiklerini bulmustur. Ancak bu durum, mevcut ¢alismanin
bulgularindan farkli olarak kendilerini utangag¢ hissetmeleri, zeki olmadiklar1 ve kétii dinleyici
olduklari izlenimini vermek istememeleri ile agiklanmistir. Dahasi, katilimcilarin neredeyse yarisi
konuyu ¢evrimigi kaynaklarda veya YouTube'da arayarak internetten destek almislardir. Kimmons
(2020) tarafindan belirtildigi gibi, teknolojik kaynaklarin ve dijital okuryazarlik becerilerinin
mevcudiyeti, 6grencilerin ¢evrimici platformlarda gezinme, ders materyallerine erisme ve 06z-
diizenlemeli 6grenme becerileri ile mesguliyetinde ¢cok 6nemlidir.

Strateji kullanimuyla ilgili soru iizerine bu ¢alisma, 6gretmen adaylarinin yarisinin diizenli olarak
not aldigini ve gevrimigi derslerden sonra grendiklerini 6zetledigini bulmustur. Ustelik neredeyse
yaris1 kendi kendine 6gretim yoluyla yiiksek sesle okuyarak calistiklarini belirtmistir. Bu sonuglar,
Funa ve digerleri (2023) tarafindan yapilan ¢alismanin sonuglarini yansitmaktadir ki 6gretmen
adaylari, geleneksel siniflara kiyasla ¢evrimigi ortamlarda daha 6nemli olduguna inandiklar: igin
not alma stratejisini kullandiklarini belirtmislerdir. Ote yandan, mevcut ¢calismada ¢ok az sayida
ogretmen adayi, teknolojiyi ve gorsellestirmeyi strateji olarak kullanmaktan bahsetmistir. Ortam
diizenleme stratejilerine gelince, cogu dikkat daginikligini azaltmak icin oldukga diizenli ve sessiz
bir yer sectiklerini belirtmislerdir. Funa ve digerlerinin (2023) ¢alismasinda da 6gretmen adaylarinin
cogunun her zaman dikkat dagitici olmayan bir yeri tercih ettigine dair benzer bir bulguya
rastlanmustir. Ayrica, biri disinda tiim 6gretmen adaylari, cep telefonlarimin dikkat dagitic1 bir unsur
olduguna ve verimli 6grenmeyi ve c¢alismayr engelleyebilecegine inandiklar1 icin Kkisisel
bilgisayarlar1 araciligiyla gevrimigi derslere katildiklarim bildirmislerdir. Ustelik bilgisayarlarin
biiyiik ekran ozelliginin de alt1 ¢izilmigtir.

Bu calismada Ogretmen adaylarinin, deneyimledikleri iki acil uzaktan egitim doneminde 0z-
diizenlemeli Ogrenme stratejilerine iliskin farkhiliklar fark edip etmedikleri konusundaki
diistinceleri de arastirilmistir. Cogunluk, pandemi kaynakli uzaktan egitim sirasinda ¢ok ¢alismaya,
diizenli olarak ¢evrimici derslere katilmaya ¢ok daha meyilli olduklarini ve daha motive, kararh ve
hirsh olduklarin belirtmislerdir. Fakat simdi gevrimigi dersleri konusunda motivasyonsuz, isteksiz
ve ilgisiz olduklarini ifade etmislerdir. Bu sonuglar, Hensley ve digerlerinin (2022) fikirleri ve
bulgulariyla paralel goriinmektedir, ciinkii caligmalar1 farkli sosyal ve fiziksel baglamlarin 6z-
diizenlemeli 6grenme iizerinde farkli etkileri olabilecegini gostermistir. S6z konusu arastirmacilar
tarafindan vurgulandig: gibi, 6z-diizenlemeli 6grenmenin 6niindeki potansiyel engelleri belirlemek
i¢cin, uzaktan egitime hizli gegisin 6zel baglamin1 daha iyi anlamak onemlidir. Bu ¢alismada
ogretmen adaylar1 tutumlarindaki bu degisikliklere iliskin bazi agiklamalar yapmislardir. Bu
durum 6ncelikle pandemi sirasinda birinci smif dgrencisi olmalarma baglanmistir. Ogretmen
adaylari {iniversiteye baslamanin mutlulugunu yasadiklar: i¢in 6grenimlerini ve ders ¢alismalarini
daha iyi diizenlemiglerdir. Ustelik &grenciler profesdrler, onlarin 6gretim ve degerlendirme
yontemleri hakkinda higbir sey bilmediklerinden, daha yiiksek notlar almak icin kendilerini
cevrimici derslere adamiglardir. Tkincisi, pandemi sirasinda 6grencilerin salgindan kaginmak igin
evde kalmaktan bagka secenegi yoktu. Ancak artik 6zgiirce hareket edebiliyorlar ve sosyal olarak
¢ok sayida aktiviteye Kkatilabiliyorlar, bu da onlar1 c¢evrimici derslere odaklanmaktan
alikoymaktadir. Son fakat en 6nemlisi, bir giinde binlerce insanin hayatini ve milyonlarcasinn tiim
varliklarini kaybetmesi nedeniyle 6gretmen adaylarmin motivasyonu su anda nispeten diistiktiir ki
bu Tiirkiye'deki tiim vatandaglar igin oldukga trajik bir olay ve agir bir darbedir.

Birlikte ele alindiginda, bu sonuglar, bu calismadaki 6gretmen adaylarmin farkli 6z-diizenlemeli
ogrenme stratejilerinde farkli seviyelere sahip olduklarini gostermektedir. Cevrimigi derslerde
hedef belirlemeden ziyade yardim arama, strateji kullanimi1 ve ortam diizenleme stratejilerinde
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kismen daha iyi olduklar1 goriinmektedir. Ayrica, zaman yonetimi ve 6z degerlendirme ile ilgili
stratejiler hakkinda higbir yorum yapmamuislardir. Sonug olarak, ¢evrimici ve geleneksel ortamlar
oldukga farkli oldugundan, ikinci baglamda yiiksek 6z-diizenlemeli 6grenme diizeylerine sahip
ogrenciler becerilerini ilkinde sergileyemeyebilir ve dolayisiyla farkli seviyede 6z-diizenlemeli
ogrenme becerileri gosterebilirler (Broadbent ve digerleri, 2020). Bu ¢alismanin 6gretmen adaylari,
sinava hazirlanmaya iliskin yorumlariyla, uzaktan egitimde tam olarak uygulamamalarina ragmen,
yliz ylize egitimde yiiksek diizeyde 0z-dilizenlemeli 6grenme stratejilerine sahip olduklarim
dogrulamislardir. Dahasi, pandemi kaynakli uzaktan egitim performanslarina iliskin agiklamalara
gore, cogunlugun aslinda Oz-diizenlemeli 6grenme stratejilerini onceden verimli bir sekilde
kullandig1 da agiktir. Bunlarin 15181nda, ¢alisma, arastirmaya katilan 6gretmen adaylarinin deprem
sonrast acil uzaktan egitimde davranigsal, {iistbilissel ve motivasyonel olarak tamamen 0z-
diizenlemeli 6grenenler olmadigimni gostermektedir. Dolayisiyla bulgular, motivasyon faktorlerinin,
psikolojik sikintilarin ve acil uzaktan egitime neden olan etmenlerin, 6z-diizenlemeli 6grenme
becerilerinin etkili bir sekilde uygulanmasini etkileyebilecegini gostermektedir.

Dogal bir afet sonras1 cevrimici 6grenme ve acil uzaktan egitim siirecleriyle ilgili nispeten kiigiik bir
literatiir grubu bulunmaktadir (6rn. Baytiyeh, 2017; Ayebi-Arthur, 2017). Ayrica, ¢evrimigi veya
uzaktan egitim ortamlarinda 6z-diizenleme ile ilgili 6nemli miktarda ¢alisma COVID-19 pandemi
dénemiyle alakalidir. Arastirmacilarin bilgisi gercevesinde, bu calisma, Ingiliz Dili Egitimi
programindaki 6gretmen adaylarinin, yikici bir deprem felaketinden sonra baglatilan acil uzaktan
egitim sirasinda Oz-diizenlemeli Ogrenme stratejileri hakkindaki goriiglerini belirleyen ilk
calismadir. Ogrencilerin  6z-diizenleme stratejilerini desteklemek amaciyla 6z-diizenlemeli
ogrenmeyi etkileyen etmenleri anlamak, bu benzersiz ve gecici doniisiimiin olumsuz etkisini
azaltmaya yardimci olabilir. Ustelik muhtemeldir ki bu tiir acil uzaktan egitim esnasinda Ingiliz Dili
Egitimi programindaki oOgretmen adaylarinin deneyimlerini de iyilestirebilir. Egitimciler ve
kurumlar, zorluklar1 ele alarak, Ogrencilerin etkili 6z-diizenleme becerilerini gelistirmelerine
yardimci olarak ve pozitif 6grenme ortamlar: yaratarak, ulusal acil durumlarda 6grencilerin verimli
ogrenme deneyimleri yasamalarmi kolaylastirabilirler. Bu bulgularin giincel literatiire katki
saglamasi umulmaktadir.

Etik Kurul Onay1: Bu galisma, Tokat Gaziosmanpasa Universitesi Sosyal ve Beseri Bilimler Arastirmalar Etik
Kurulu'nun 25.04.2023 tarihli 01-37 sayil1 onay1 ile gerceklestirilmistir.

Arastirmacilarin Katki Orani: Arastirma fikri Dog. Dr. Se¢il Tiimen Akyildiz tarafindan gelistirildi.
Calismanin tasarimi ve plamni tiim yazarlar tarafindan olusturuldu. Calisma tiim aragtirmacilar tarafindan esit
bir sorumlulukla birlikte organize edildi ve yiiriitiildii. Calisma verileri tiim arastirmacilar tarafindan toplandi
ve veri analizi Dog. Dr. Secil Tiimen Akyildiz tarafindan gerceklestirildi. Tiim arastirmacilar literatiir
incelemesi yaparak makalenin ilk taslagini kaleme aldi. Dr. Ogr. Uyesi Oguzcan Ci§ giris boliimiiniin, Dog.
Dr. Secil Tiimen Akyildiz yontem ve bulgular béliimiiniin ve Ogr Gor. Vildan Celik tartisma boliimiiniin
yazimina katkida bulundu. Tiim arastirmacilar biitiin béltimleri gézden gegirdi, son halini verdi.

Her yazar metnin son siiriimii okuyup onayladi ve tiim béliimleri i¢in tam sorumluluk almay1 kabul etti.

Catisma Beyan1: Yazarlar potansiyel bir ¢ikar ¢catismasi olmadigini beyan etmektedir.
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