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Abstract: Turkish Maarif Foundation, an institute teaching Turkish as a foreign language (TFL) worldwide, is an important institution in the field. The
foundation applies TFL Curriculum approved in November 2020 by the MoNE Board of Education in Tiirkiye. The purpose of the current study is to
elucidate to what extent the Turkish as a Foreign Language curriculum utilized by Tiirkiye Maarif Foundation. The approved curriculum overlaps with

the meta-text entitled Common European Framework of References for Languages (CEFR, 2020) as to teach languages in Europe. In the study, the outcomes
for speaking and writing skills at B1 Level are taken into account as the level accepts learners as independent users. To collect qualitative data for this
descriptive research, a document analysis was performed on the descriptor scales of the curricula, in terms of speaking and writing activities in the Turkish
course books prapered, published and utilized by one State University in Ankara, Turkey. Findings reveal that CEFR defines more general outcomes
because of its role as a meta-text providing recommendations for language teaching and learning, whereas TMF provides more details developed and
deduced from these references. The reason for having more details calibrated in TMF descriptors results from the fact that it subdivides the outcome
according to the contents of descriptors. Hence, the subdivided descriptors appear in high quantity calibrated separately in TMF Curriculum.
Consequently, the number of outcomes calibrated in TMF is observed rather high compared to CEFR ones. Yet, there are striking results displaying how
the outcomes cohere, indeed. As the studies conducted in this field appear limited, it is assumed that the current study will contribute to those working in
the field.
Key words: Curriculum, Teaching Turkish as a Foreign Language, CEFR, Tiirkiye Maarif Foundation.

&

Oz: Yurt disinda Tiirkceyi yabana dil olarak 6greten kurumlardan biri olan Tiirkiye Maarif Vakfi bu alanda 6nemli bir kurumdur ve Kasim 2020'de MEB
Talim ve Terbiye Kurulu tarafindan onaylanan Yabanci Dil Olarak Tiirkce miifredatini uygulamaktadir. Bu ¢alismanin amaci, Tiirkiye Maarif Vakfi (TMV)
tarafindan uygulanan miifredatin Bl diizeyinde konusma ve yazma becerilerinin kazanimlarinin CEFR ile ne dlgiide ortiistiigiinii ortaya koymaktir. Bu
betimleyici aragtirmanin nitel verilerini toplamak amaciyla, Ankara'da bir devlet tiniversitesi tarafindan hazirlanan, yayimlanan ve yararlanilan Tiirkge
ders kitaplarindaki konusma ve yazma etkinlikleri ele alinmigtir. TMV miifredatin tanimlayici dlgekleri iizerinde bir dokiiman analizi yapilmistir. Bulgular,
CEFR'nin dil 6gretimi ve dgrenimi igin 6neriler sunan bir {ist-metin olmasi nedeniyle daha genel sonuglar tanimladigini, TMV'nin ise bu referanslardan
gelistirilen ve cikarilan daha fazla ayrinti sagladigini ortaya koymaktadir. Bunun nedeni, TMF'in CEFR’da yer alan betimleyicileri alt siniflarinin
ayristirilarak maddelestirilmesidir. Boylece CEFR’da tek ctimle olarak goriilen betimleyicilerin ayristirilmasiyla elde edilen alt ctimleler TMF'de farkli
betimleyiciler olarak listelenmistir. Sonug olarak, CEFR ile karsilastirildiginda TMF'de yer alan sonuglarin sayisinin oldukga yiiksek diizeyde oldugu ortaya
konulmustur. Ancak, kazanimlarin nasil bagdasik oldugunu gosteren sasirtict sonuglara ulagilmistir. Bu alanda yapilan ¢alismalar sinirli kaldig: igin bu
¢alismanin alanda galisanlara katki sunacagi varsayilmaktadir.
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1. INTRODUCTION

A set of instructional materials and curricula for teaching Turkish as a foreign language (TFL) have been
developed from history up to now. Nevertheless, considering the raising power of the Turkish language in
the last decades, there seem to be gaps in the exploration of the existing curricula and the related materials
(Ulutas & Kara, 2019). Taking the research by Er, Biger and Bozkirh (2012) into consideration, one of the
listed ten problems encountered in teaching TFL is the inadequacy of curricula besides the issues with the
institutions responsible for teaching TFL or the inefficacy of instructional materials in the field. After years,
related issues, such as lack of standardization and cooperation between institutions in terms of curriculum,
(Biger, et al., 2014; Balc1 & Melanlioglu, 2020; Candas-Karababa, 2009; Demirtas & Acer, 2016; Haznedar,
2004: cited in Biger, 2019; Kaya & Kardas, 2019; Kaya & Kardas, 2020; Kose & Ozséy, 2020; Pilica, 2005;
Tiim, 2021), comparisons at different levels (Ardig, Ardig, & Durmus, 2023; Kaplan, 2023) or literacy (Giiven
& Ulusoy, 2022), writing and reading outcomes (Kara & Topbulut, 2022), diplomacy and role of TMF
(Karahan, 2022; Karahan & Abbas, 2022) are thrown up respectively. Regarding all the issues in the
literature, it necessiates to scrutinize TMF and the curriculum phenomenon much more as it still needs
being unearthed. The curriculum phenomenon is a well-known subject investigated by many scholars and
educationalists for decades, which is still ongoing. While curriculum refers to ‘the subjects studied in a
school, college, etc. and what each subject includes’ (See the Cambridge Dictionary), today the meaning of
curriculum became much wider. To scholars, curriculum takes content (from external standards and local
goals) and shapes it into a plan for how to conduct effective teaching and learning. It is thus more than a
list of topics, lists of key facts, and skills (the ‘input’). It is a map of how to achieve the ‘outputs’ of desired
student performance, in which appropriate learning activities and assessments are suggested to make it
more likely that students achieve the desired results (Wiggins & McTighe, 2006: cited in Richards, 2013, p.
6). Hence, a curriculum is likely to consist of all the plans concerning the learning experiences of school or
educational institution. It can be actualized at three stations; the planned curriculum (what is aimed for
students by the curriculum design), the delivered curriculum (what is delivered to students by instructors
and organized by directors), and the experienced curriculum (what students learn and experience). Further,
it is the ‘the result of human agency’ (Prideaux, 2003, p. 268). However, curriculum design is a work of art
that is never fully contingent upon divergent theories. The results of an academic research on socialization,
upbringing knowledge of education reveal that ‘diverse political ideologies and power positions of
different pressure groups globally as well as locally have become decisive factors in decision making about
educational issues’ (Ladnemets & Kalamees-Ruubel, 2013, p. 10). Hence, with a reforming social
environment, the curriculum design has also to be renewed. Therefore, the curriculum has to be fixable to
changing values and expectations as to realize longevity. In an interview with Ralph Tyler by Cordero,
year 1990, about his curriculum rationales, he accentuates that, in a society getting more and more complex,
for every generation, education increases in importance, and underlines that a long life for a child born into
this era is hardly to be possible without the correct education. Finally, with his well-known statement,
“there has got to be a curriculum, as long there is education’ (Gardufio & Arroyo, 2004, p. 16), he highlights
the most significant elements of an educational system as learning ability and curriculum.

The field of curriculum development became sparkling by Caswell and Campbell’s work published in 1935,
and was then more famously used in the titles of related books by, for instance, the masterpiece of Taba
‘Curriculum Development: Theory and Practice’ (1962). Hilda Taba and Ralph Tyler are the two curriculum
specialists, who put yearlong efforts into curriculum development and discovered essential rationales for
curriculum written in their masterpieces, hereby, they became the two inevitable pioneers in this area.
Regarding their prominent books, Taba’s Curriculum Development: Theory and Practice published in 1962
influenced several authors in curriculum studies and is still an inspiration in the current researches of the
21st century (Laédnemets & Kalamees-Ruubel, 2013). Taba (1962) endorses the curriculum model covering
significant aspects, as education aims and intentions, choice of topics and subjects, school progress and
management of the learning process and, the evaluation at different levels. For her, it includes a program
of evaluation of the outcomes’ (p. 23). Modern curriculum theories adopt Taba’s principles and ideas for
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curriculum design as her rationale consists of seven steps: starting with analysing the needs, figuring out
the objectives, choosing the topics and subjects, selecting and organizing learning experience (method
dimension), and finally, deciding what and how to evaluate (p. 12). Associated with Tyler’s long term
efforts carried out from 1933 to 1941 ending up in his Basic Principles of Curriculum and Instruction ‘the
single most influential curriculum text ever written’, published in 1949 with efforts in education policy
became quite remarkable (Pinar et al., 2004, p. 148). For the first time Tyler defined the curriculum as ‘all
the learning experiences planned and directed by the school to attain its educational goals” (Tyler, 1957, p.
79). Additionally, he bases his definition on four principles: ‘educational aims, learning experience leading
to the realization of those aims, organization of instruction, and evaluation’, which are still taken as
references by program designers for inquiries about curriculum development, as well as for teaching and
training nowadays (Tyler, 1949, p. 1). Tyler suggests that the organization authorities themselves should
take the responsibility for curriculum development and teachers should be the implementers. At this point
he alludes to the (behavioural) objectives defining the aims;

Objectives ought to be large enough to understand. The ability of the human
being is to generalize, [...], it does help you to generalize the principle behind
it as something new. Otherwise it becomes like training a person to do a job,
little things that they don’t commonly understand. So don’t get behavioural
objectives [...] that there is no generalization. That’s not human. Human beings
generalize from their experience (Garduno & Arroyo, 2004, p. 11).

As afore-mentioned, Tyler emphasizes the teaching aims, evaluation and control, whereas Taba takes
the choice of content and the organization of those to provide comprehensible learning (Ladnemets &
Kalamees-Ruubel, 2013). Indeed, Taba’s approach to curriculum development can be characterized as
inductive, while Tyler’s is deductive, being rational and broader (Demirel, 1992, pp. 32-33). The common
aspects of the Taba and Tyler principles were considered a new approach, the so called Taba-Tyler Model,
was adopted by the Ministry of National Education (MoNE) and several universities in Tiirkiye. The
Turkish Education System conducted an investigation concerning curriculum development models and
the Taba-Tyler Approach was accepted with consensus of Turkish specialists in the basic elements of aims
(objectives), content (subjects), teaching and learning process (educational background), assessment and
evaluation (Demirel, 1992). Additionally, dimensions to contribute to the learner’s global citizenship,
pluriculturalism & plurilingualism were introduced in the structure of the curriculum, regarding not only
as activities, methods, materials, physical and social learning centres, but also as dynamic processes that
change and shape these components.

1.1. Curriculum and Foreign Language Teaching

Foreign language teaching and learning is getting more attention every day for reasons such as societies
interacting with each other; the need for mutual cooperation; cultural, political and economic reasons;
getting to know each other and moving away from prejudices; having to migrate for different reasons.
Likewise, the Common European of Framework of References for Languages (CEFR) underlines the need
for plurilingualism and pluriculturalism as to create common understanding and eliminate prejudices, and
it provides recommendations on this issue so that societies could interact in a healthy, economic and social
sense. In the same vein, CEFR (2018) deduces the ‘educational’ curriculum as part of an ‘experiential” and
‘existential’ curriculum, which starts before schooling, develops alongside it, and continues after it. It
encompasses all the learning experiences acquired by the individual as a social actor in establishing
relations with other individuals and groups; these experiences enable each individual to develop their
personality and identity and, to some extent, their linguistic and cultural repertoire (CEFR, p.1.1).
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Due to geopolitical and pedagogical reasons, as well as economic and political reasons, Turkish language
has gained attraction of foreign learners in many parts of the world for many years. Therefore, international
student mobility in higher education has increased the number of Turkish Teaching Application and
Research Centres (TOMERs) to teach Turkish as a foreign language (TFL) day by day. In these institutions,
curricula were designed regarding their objectives towards learners, and throughout years, studies to
develop curricula are carried out with these institutional objectives or instructional efforts. In the
preparation and development of the TFL curriculum, primarily determining the needs of foreign students
is considered important because this has to be flexible rather than standardization for the TFL learners
coming from different socio-cultural & pedagogical backgrounds and various geographies. Regarding the
wide spectrum of their own cultures and even the other foreign languages they learned is a top priority for
the program to be successful. Therefore, CEFR is accepted as the meta-text with certain features determined
as multi-purpose, flexible, open, dynamic, user-friendly and non-dogmatic (TELC, 2013, p. 17). While
multi-purpose means to plan and prepare opportunities in a way to cover all goals and objectives, flexible
is to use various conditions, and recommend flexibility to the institutions and language teachers by the
upper text. Open refers to the layout suitable for elaboration, while dynamic is expressed as the continuous
improvement based on the experience of use. User-friendly means understandable and usable for
utilization. Non-dogmatic, on the other hand, refers to the avoidance of unconditional non-commitment to
one of the competing linguistic or pedagogical theories and didactic approaches (p. 17). In addition to the
multicultural background of these learners, the selection of the experts, who will take part in the designing
the program, gains importance as well. The experts are expected to know that multinational and
multicultural Turkish language classes formed by students who learn Turkish abroad and in Turkey differ
greatly from one another. While those who learn abroad have the characteristic of being mono-national
and multilingual, those who learn in domestic institutions are of being multinational and even
multicultural/multilingual. This fact makes it extremely important for the team to create the program to
meet the objectives of institutions within multidisciplinary manners (Tiim, 2019).

Curriculum by Tiirkiye Maarif Foundation (TMF)

The Curriculum developed by Tiirkiye Maarif Foundation (Tr. Tiirkiye Maarif Vakf1) became an official
one. The TFL curriculum, in accordance with CEFR (2018), aims to be a guidance in following stages: need
analysis, learning objectives and outcomes, content identification and definition, choosing and preparing
materials, determination of teaching and learning methods, and assessment and evaluation. The revised
sections in the CEFR new edition (2018) are also reflected in TMF Curriculum (TMF, 2020, p. 12) following
the values below:

v' 21st Century Skills are covered under three main headings: a) Learning and innovation skills
(creativity and innovation, critical thinking and problem solving, communication, collaboration);
b) information, media and technology skills (information literacy, media literacy, information and
communication technology literacy); c) life and professional skills (flexibility and adaptability,
entrepreneurship and self-management, social and intercultural skills, productivity and
responsibility, leadership and responsibility).

v TFL Curriculum aims to help students develop their intercultural communicative competencies,
gain learner autonomy based on the principles of lifelong learning, and have the individual
characteristics required for international mobility.

v" TFL Curriculum includes human values such as justice, friendship, honesty, self-control, patience,
respect, love, aesthetics, responsibility, patriotism, and benevolence. Additionally, the values
produced by the societies are also taken into consideration. Thus, the program aims to improve the
language competencies of learners as well as to make them sensitive toward universal and local
values (TMF, 2020, p. 13).

In brief, the TFL Curriculum generally adopts a sense, immersive and thematic approach in the designing
the program (ibid. p. 23) as deduced below:
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(1) Develop Turkish comprehension skills through listening/following and reading,

(2) Improve Turkish expression skills through verbal production, verbal interaction and writing,

(3) Improve Turkish listening, speaking, reading and writing skills in a conscious, correct and attentive
manner in accordance with the rules,

(4) Acquire non-verbal communication skills belonging to Turkish and use them correctly in
communication processes,

(5) Enrich Turkish vocabulary,

(6) Gain cultural sensitivity and intercultural awareness through interaction,

(7) Recognize the distinguished works of Turkish language and literature,

(8) Develop life-long learning skills,

(9) Acquire / develop 21st century skills with an interdisciplinary approach,

(10) Improve their academic and special purpose Turkish language competencies (ibid. p. 22).

1.2. Common European Framework of Reference for Languages: Learning, Teaching, Assessment:
Companion Volume with New Descriptors (2018)

CEFR pursued by the Council of Europe changed and updated its pedagogical approaches until 2017
wherein a set of changes were contrived. In 2018, the new version or the so called ‘Companion Volume
with New Descriptors” was published (CEFR-CV). This one introduces the new extended illustrative
descriptors for teaching, learning and assessment with the desire to provide quality in education. General
and specific communicative competences are included: linguistic, sociolinguistic, and pragmatic. These are
categorized as language activities, language strategies, language processes, (con-)text, field of language
usage, and communicative task (TELC, 2013, pp. 18-19; Council of Europe, 2018, p. 30). In the same vein,
the CEFR-CV (2018) introduced several new notions, for instance, additional language levels to the already
existing ones (Pre-Al; Plus levels: Al+, A2+, B2+), language activities, sign language, phonology, online
teaching, literature (reading as a leisure activity), pluriculturalism, and plurilingualism. Additionally,
existing descriptors were extended, while new descriptors were determined (CEFR, 2018). The report by
Brian North and Enrica Piccardo (2016) frankly details the Language Policy Programme project on these
descriptors, that lead to one of the key functions of CEFR so as to promote inspiration for curriculum
development. To CEFR, ‘language education is fundamental to the effective enjoyment of the right to
education and other individual human rights and the rights of minorities’. In addition to that, ‘the
development of language competences is essential for [a] social inclusion, [b] mutual understanding and
[c] professional development’ (CEFR, 2018, p. 21). Therefore, this study sheds light on the questions below:

1- To what extent does the curriculum for teaching Turkish as a foreign language overlap with the
descriptors calibrated in CEFR?

2- To what extent do the outcomes for speaking and writing skills in the TMF curriculum overlap with the
descriptors calibrated in CEFR?

2. METHOD
2.1. Research Design

The descriptive study embarks on investigating TFL curriculum and comparing it with the descriptors of
CEFR at Bl Level. Hereby, the steps are planned qualitatively implemented threefold: ‘skimming
(superficial examination), reading (thorough examination), and interpretation’, which is a combination of
thematic and content analysis (Bowen, 2009). Content hereby is regarded as the calibrated descriptors of
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CEFR. Each descriptor in the curricula is categorized and tabularized respectively in the tables as to
accomplish to go with lines in productive skills at B1 level.

2.2. Data Tools
The data tools utilized in the study are documents comprised as follows:

1- Common European Framework of Reference for Languages: Learning, Teaching, Assessment:
Companian Volume with New Descriptors published in 2018 by the Council of Europe (CEFR-CV),

2- Curriculum for Teaching Turkish as a Foreign Language, published in 2020 by the Tiirkiye Maarif
Foundation (TMF)

In this study, the outcomes of productive language skills (Speaking and Writing skills and their sub-
categories ‘Spoken Interaction’, ‘Spoken Production” & ‘Written Interaction’, “Written Production”) at Bl
level in the TFL curriculum by TMF (2020) are investigated, documented, and interpreted regarding their
relation with CEFR (2018). The reason is twofold. The reason for why B1 level is chosen is that the learner
becomes an ‘independent user’, who gains an improved ability to be productive to write and go beyond
the basic breakthrough (CEFR, 2020, pp. 36-37). The reason why outcomes or namely descriptors in both
TMF and CEEFR are taken into account is to see the overlapping them respectively. The curriculums are
important to meet the needs of the institutions and CEFR is a meta-text to recommend the levels with their
descriptors. Hence, so as to delve into the in-depth insights of TMF Curriculum, it requires to unearth to
what extend it covers the recommended demands. The TFL curriculum by Tiirkiye Maarif Foundation
(TMEF, 2020) is purposively chosen the data as of the latest and the newest updated official curriculum to
teach Turkish language nationwide and worldwide. The curriculum prepared and developed by experts
of various interdisciplinary fields such as program development and assessment experts also received
public approval by Turkish Board of Education of MoNE. As to shed light on the outcomes in-depth, the
productive language skills at level B1 constituted the focus wherein the outcomes were displayed in Table
1 below:

Table 1.
Distribution of Outcomes at B1 Level in the Curriculum by TMF and CEFR
Language Skill Language Level B1
CEFR (2018)

TME (2020) Observed Expected
Spoken Production (SP) 51 22 39
Spoken Interaction (SI) 47 51 81
Written Production (WP) - 12 25
Written Interaction (WI) 66 13 27
Total 164 98 172

Source: (TMF, 2020, p. 37; CEFR, 2018)

As displayed in Table 1, all the outcomes in TMF curriculum at B1 level are each outlined one by one in
detail so that each ‘Can do’ expression only contains one activity or theme. Upon the analyses of the
outcomes in CEFR, a great number of those appear as only one defined in one sentence although they
indicate more than one achievement (activity or theme). Thus, to facilitate the comparison of the TMF
curriculum and the CEFR, these achievements are each separated and formed to a single ‘Can do’ outcome.
For example, the descriptor ‘Can describe dreams, hopes and ambitions.” implies the description of
‘dreams’, ‘hopes’, and ‘ambitions’. Therefore, it is separated into three individual/independent outcomes:
1) Can describe dreams., 2) Can describe hopes., and 3) Can describe ambitions. Since the descriptors for
Written Interaction and Written Production skills (as given in the CEFR) are unseparated into two but
presented as Writing skills (i.e. Yazma means ‘writing’ in TMF), only one number of outcomes (n=66) is
provided. The original descriptors are defined as ‘Observed’ in the table above, with the number of
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outcome sentences starting with ‘Can’. The indicated outcomes determined in these sentences, namely the
separated descriptors, are given as ‘Expected’ in the table above. Herewith, the number of expected coloum
is much higher than of observed ones. The number of outcomes observed in the CEFR (n=98) is almost
doubled as displayed in the expected ones (n=172) through analysis at Bl Level. Consequently, the
distribution of outcomes in TMF and CEFR are figuratively close to each other (TMF=164; CEFR=172). The
three language experts delve into all descriptors given in the category regarding both curricula and reach
agreement and concensus for intra and interreliability.

Additionally, in CEFR, all the related descriptors at B1 Level were collected in only one scale for each skill,
namely, Spoken Production, Spoken Interaction, Written Production and Written Interaction, as displayed
in Table 2.
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Table 2.
Descriptors of B1 Level Spoken Production
Bl SPOKEN PRODUCTION DESCRIPTORS
OVERALL SPOKEN PRODUCTION
Can reasonably fluently sustain a straightforward description of one of a variety of subjects

-

within his/her field of interest, presenting it as a linear sequence of points.
SUSTAINED MONOLOGUE: DESCRIBING EXPERIENCE
*Can clearly express feelings about something experienced and give reasons to explain those

feelings.

Can give straightforward descriptions on a variety of familiar subjects within his field of
interest.

Can reasonably fluently relate a straightforward narrative or description as a linear sequence of
points.

Can give detailed accounts of experiences, describing feelings and reactions.

Can relate details of unpredictable occurrences, e.g. an accident.

Descriptors of B1 Level Spoken Production

Can relate the plot of a book or film and describe his/her reactions.

Can describe dreams, hopes and ambitions.

Can describe events, real or imagined.

Can narrate a story.

SUSTAINED MONOLOGUE: GIVING INFORMATION

Can explain the main points in an idea or problem with reasonable precision.

Can describe how to do something, giving detailed instructions.

*Can report straightforward factual information on a familiar topic, for example to indicate the
nature of a problem or to give detailed directions, provided he/she can prepare beforehand.
SUSTAINED MONOLOGUE: PUTTING A CASE (E.G. IN DEBATE)

Can develop an argument well enough to be followed without difficulty most of the time.

*Can give simple reasons to justify a viewpoint on a familiar topic.

*Can express opinions on subjects relating to everyday life, using simple expressions.

Can briefly give reasons and explanations for opinions, plans and actions.

*Can say whether or not he/she approves of what someone has done and give reasons to justify
this opinion.

PUBLIC ANNOUNCEMENTS

Can deliver short, rehearsed announcements on a topic pertinent to everyday occurrences in
his/her field which, despite possibly very foreign stress and intonation, are nevertheless clearly
intelligible.

ADDRESSING AUDIENCES

*Can give a prepared presentation on a familiar topic within his/her field, outlining similarities
and differences (e.g. between products, countries/regions, plans).

Can give a prepared straightforward presentation on a familiar topic within his/her field which
is clear enough to be followed without difficulty most of the time, and in which the main points
are explained with reasonable precision.

Can take follow up questions, but may have to ask for repetition if the speech was rapid.

In Table 2, the descriptors reflect the outcomes already defined in the 2001 version of the CEFR (e.g. Can
take follow up questions, but may have to ask for repetition if the speech was rapid.), whereas the ones
with a small starlike symbol (*) represent the redefined or added descriptors to the revised 2018 CEFR-CV,
namely the new Companion Volume (e.g. Can give a prepared presentation on a familiar topic within
his/her field, outlining similarities and differences.). All the outcomes of each activity expressed in capital
for the Spoken Production skill are given in one table, hereby. The rest of these can be found in the
descriptor scales in the CEFR (https://rm.coe.int/cefr-companion-volume-with-new-descriptors-
2018/1680787989). The content of these outcomes was 1) skimmed and 2) read as the first steps of document
analysis referring to their definition and importance. To Bowen (2009), for a superficial examination the
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skimming procedure is crucial and for a thorough examination a detailed reading through has to be
realized. Secondly, for the use of examination a comparative table was established and the TMF aspect was
added to portray the accordance between the two curricula.

Below CEEFR gives the explicit explanations of contents and concepts including a definition of the activity
provided in CEFR for all the skills and activities in Figure 1, it provides no descriptor scales for every level
separately as exemplified in Figure 2 below.

Sustained monologue: giving information

Sustained monologue: giving information is a new scale concerned with explaining information to a recipient
in a long turn. Although the recipient may well interrupt to ask for repetition and clarification, the information
is clearly unidirectional; it is not an exchange. Key concepts operationalised in the scale include the following:

» type of information: from a simple description of an object, or directions, through straightforward factual
information on a familiar topic, to complex professional or academic procedures;

» degree of precision: from simple descriptions, through explaining the main points with reasonable precision
and communicating detailed information reliably, to making clear distinctions between ideas, concepts
and things that closely resemble one another.

Figure 1. Spoken production skill at B1 level (CEFR, 2020, p. 63)

Giving Information for Spoken Production Skills is as follows:

SUSTAINED MONOLOGUE: GIVING INFORMATION

c2 No descnplors available, see C1

Can communicate clearly detailed distinctions between ideas, concepts and things that closely resembie one other

c1 s Z :
Can give instructions on carrying out a series of complex professional or academic procedures
Can communicate complex information and advice on the full range of matters related to his/her occupational role.

B2 Can communicate detailed information reliably.
Can give a clear, detailed descrption of how to carry out a procedure,

Can explain the main points in an idea or problem with reasonable precision
Can describe how to do something, giving detailed instructions

B1
Can report strasghtforward factual information on a familiar topic, for example to indicate the nature of a problem or to give
detailed directions, provided he/she can prepare beforehand,

A2 Can give simple directions from place to place, using basic expressions such as ‘tum right’ and ‘go straight’ along with
sequential connectors such as ‘first,’ ‘then ' and 'next’

A1 Can give a simple description of an object or picture while showing it to others using basic words, phrases and formulaic

expressions, pronded he/she can prepare in advance.
Pre-A1 No descnplors available

Figure 2. Descriptor scale for the sustained monologue (Source: CEFR, 2018, p. 71)
For a sophisticated understanding of the descriptor contents during the data analysis procedure, the

outcomes contextualized and presented in the TMF curriculum for all grades and levels were taken into
account, as instantiated below, in Figure 3.
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SEVIyOnuETL
béc verme, bilgl “tsan faller = _mAyd . mAyA tercih Kastop
“Ihtyactar haldanda * fakat. ancak. ama, vehayut Oiail Dess KOitor Sanat, Telahoion Haberion ve Etianiider
b vaerme, bilas “Fallerde etieniik ve ediiaeniik Kuip ESaniiden
steme Toplumsal Alaniar (Kale/Kantin vb)
“Terah Baclrme Ders Alary Secrms (Fen BmicnySosyal Bilemier vb)
“Talep etme
bacirmme - Salranc OYNEaIMay! SSVIyOrnuEm Canlal
“Onende bulunma -Satranc oynamayl - MAyA terch ederam
“Skayet/yalarvma ——
Dacime - MOzZik etkinbGine katimak stiyorum ama/falat/ancalk
“Gerslgaiendrmne ——
- Clasida serg actik/ Otasds sorge acidh.
- Spor G, her sene futbol TuMmuvas AlZenies

Figure 3. Outcomes at B1 level theme 2 (TMF, 2020, p. 264)

As given in Figure 3, the outcomes related to real-life in TMF Curriculum are subcategorized within the
language skills (listening/following, speaking, reading, and writing). As the concern of the study is for
productive skills, merely speaking and writing parts are taken into account. Konusma meaning ‘Speaking’,
is also devided into two sub-groups, Sozlii Etkilesim ‘Spoken Interaction” in seven items and Sozlii Uretim
‘Spoken Production’ in eight items as in CEFR. The outcomes are given in numbers as BISE.2 and B1SU.23
and so on. Regarding writing, seven items are calibrated in the curriculum, reflecting the descriptors.
Additionally, in the curriculum above the functional processes, linguistic structures, samples for themes,
and phrases are inserted in the examples.

2.3. Data Analysis

A descriptive analysis is conducted by categorizing the productive skills within the codes, namely Spoken
Production (SP), Spoken Interaction (SI), Written Production (WP), and Written Interaction (WI). Hence, in
the study document analysis is applied so as to attain qualitative data. All these codes are utilized by the
ones calibrated in Common
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2.4. Ethical approval

In this study, all rules stated to be followed within the scope of the “Higher Education Institutions Scientific
Research and Publication Ethics Directive” are followed and the approval is authorized by the Social
Science Institute of Cukurova University, under the document, E-95704281-604.02.02-65603 dated on
29/03/2021. None of the actions specified under the title of “Actions Violating Scientific Research and
Publication Ethics,” have not been carried out.

3. FINDINGS
3.1. Analyses of spoken production descriptors
Table 3.
Analysis of Spoken Production descriptors between CEFR and TMF
SPOKEN PRODUCTION CEFR TMF
Activity Matching Non-matching Matching Non-matching
Overall Spoken Production 2 0 8
Sustal‘n?d Monolt?gue: 16 1 48
Describing Experience
Sustained Monologue: Giving 5 0 g No
Information Categorization
Sustained Monologue: 6 5 1 of Activities
Putting a Case
Public Announcements 1 0 4
Addressing Audiences 1 9
TOTAL 35 4 88 23/51

Table 3 reveals that two or more matching descriptors confirm an overlapping similarity between those.
The non-matching outcomes represent those which could not be matched in content. In CEFR, the activities
for each skill are categorized and the outcomes are given in separated tables after each type of activity,
while in the TMF curriculum all the defined outcomes for the referring skill are given in one table as a
whole, namely Sozlii Uretim ‘Spoken Production’. As displayed in Table 3, the frequencies of the matching
and non-matching items clearly vary in numbers comparing CEFR and TMF curriculum. Firstly, the totals
reveal that n=35 CEFR descriptors are regarded as matching with a frequency of n=88 TMF descriptors,
which is more than 60%. The frequency n=88 gives the number of items overlapping with the n=35
outcomes, but the total number of TMF Spoken Production descriptors is actually n=51. This accentuates
that particular descriptors in the TMF curriculum overlap with more than one descriptor documented in
CEFR. While only 10.2% (n=4) of the Spoken Production outcomes in CEFR could not be matched, 45%
(n=23) in TMF could not be found in the regarding investigated CEFR descriptor scale. Considering Overall
Spoken Production, all the outcomes (n=2) could be matched with those by TMF eight (n=8) times. The first
item here, being SP.1 Can reasonably fluently sustain a straightforward description of one of a variety of
subjects within his/her field of interest contains description, variety of subjects, field of interest. Therefore,
it could be matched with all the outcomes dealing with these contextual information (n=5 as depicted in
Table 3). Right after, the highest frequency observed for the Sustained Monologue: Describing Experience
is three times higher (n=48) in TMF objectives than of those (n=16) in CEFR. Here, most of the items in CEFR
could be matched with more than one item of TMF as in SP.19 Can narrate a story, which contains a) a
(chrono-)logical order, 2) direct/indirect speech, 3) an experienced/observed event, and 4) an

———
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event/situation in the past. Therefore, this outcome could be, like several others in this category, matched
with a variety of items of TMF. The lowest difference of the matching outcomes between CEFR and TMF
curriculum can be observed in the descriptors of Sustained Monologue: Giving Information and Public
Announcements with a frequency variation of three, since in Sustained Monologue n=5 CEFR outcomes
could be matched with n=8 TMF outcomes and in Public Announcements only n=1 outcome could be
matched n=4 times.

3.2. Analysis of spoken interaction descriptors

Table 4.

Analysis of Spoken Interaction descriptors between CEFR and TMF

SPOKEN INTERACTION CEFR TMF

Activity Matching Non-matching Matching Non-matching
Overall Spoken Interaction 9 2 16

Understanding an Interlocutor 1 1 1

Conversation 9 3 13

Informal Discussion 10 2 19

Formal Discussion 3 1 8 No Categorization
Goal-Oriented Co-Operation 8 2 23 of Activities
Obtaining Goods and Services 6 2 12

Information Exchange 10 0 12

Interv?ewmg and Being - 1 1

Interviewed

Using Telecommunications 3 1 8

TOTAL 66 15 123 20/47

In Table 4, similar analysis of descriptors for Spoken Production Skill regarding the frequencies is observed
to overlap with TMF outcomes. Apparently, CEFR items in total (n=66) is close to twice (n=123) with TMF
items. While 15 out of 66 CEFR Spoken Interaction outcomes could not be matched, 20 out of 47 TMF
outcomes listed for this skill are characterized as different and could therefore not be linked with any CEFR
descriptor. The number of non-matching CEFR descriptors ranges up to a maximum of n=3 in the
Conversation Activity while in Information Exchange all (n=10) the items could be matched with TMF
outcomes (n=12). In Conversation activity, the outcome of SI.20 Can enter unprepared into conversations
on familiar topics is unidentified in any outcome defined in the TMF curriculum and is, hence, one of the
non-matching items. The highest frequency which could be linked is remarked in the activity Goal-
Oriented Co-Operation with n=8 CEFR outcomes matching with n=23 TMF outcomes. Hereby, for instance,
S1.43 Can explain why something is a problem and SIL.45 Can compare and contrast alternatives are
identically identifiable with three TMF items (S1.43=SE.23, SE.24; S1.45=SE.26, TMF, 2020: 59) taking
justification and comparing/contrasting into account. Another example is SIL78 Can use
telecommunications for everyday personal or professional purposes, provided he/she can ask for
clarification from time to time in the activity Using Telecommunications. This outcome could be considered
as similar with five TMF outcomes noticing ‘telecommunication’, “professional purpose’, ‘asking for’,
‘clarification’, and ‘asking questions’ all together. Thus, this item could be matched with five TMF items,
elucidating the difference between CEFR and TMF items (n=3; n=8).
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3.3. Analysis of written production descriptors

Table 5.

Analysis of matching Written Production descriptors between CEFR and TMF

WRITTEN PRODUCTION  CEFR TMF

Activity Matching  Non-matching Matching Non-matching
Overall Written Production 2 0 40 No

Creative Writing 11 1 56 Categorization
Written Reports and Essays 10 1 60 of Activities
TOTAL 23 2 156 27/67

Table 5 reveals that the analysis for writing skills is realized regarding only one scale, namely Writing
“Yazma’ in TMF, by combining the descriptor scale for Written Production and Written Interaction.
Nevertheless, one table is constituted for the collected data of Written Production and one for Written
Interaction. Since the outcomes of these skills are unseparated but gathered in one table by TMF, the total
number of descriptors in TMF is identical (n=67). According to the findings emerged, the number of
matching items by TMF is at least six times higher than those of CEFR, as given in the activity Written
Reports and Essays (CEFR: n=10; TMF: n=60). Alike, the total of matching TMF items (n=156) are almost
seven times higher than those of CEFR (n=23). To clarify, the outcome WP.12 Can write a description of an
event-real or imagined in the activity Creative Writing contains 1) indirect speech, 2) news about an event,
3) description in general, 4) description of a particular event, 5) writing about an event in the past, 6) a
real/imagined event experienced in daily life, and 7) writing about something observed. As a result, one
item in CEFR similarly appears seven times in TMF (see URL 2). Most of CEFR outcomes can be matched
with more than three TMF items which make these data clearer. The number of non-matching items ranges
between a minimum of two in CEFR (n=2) and a maximum of 27 in TMF (n=27). An example for non-
matching items is WP.24 Can state reasons for actions in Written Reports and Essays which is a specified
outcome and could therefore not be identified this way.

3.4. Analysis of written interaction descriptors

Table 6. Analysis of Written Interaction descriptors between CEFR and TMF

WRITTEN INTERACTION CEFR TMEF

Activity Matching Non-matching Matching Non-matching
Overall Written Interaction 5 2 28 No
Correspondence 14 0 56 Categorization
Notes, Messages and Forms 6 0 12 of Activities
TOTAL 25 2 96 40/67

To Table 6, TMF items appear twice more than the matching ones in CEFR for the activity Notes, Messages
and Forms (CEFR: n=6; TMF: n=12). Further, the results for matching items in Correspondence demonstrate
a quadrupled value in TMF as 14 CEFR items overlap with 56 TMF items. Following example delivers
evidence for these striking cases: CEFR descriptor WI.12 Can give detailed accounts of personal feelings
and experiences indicates indirect speech; an experience in daily life/in the past; an experienced
observation/feeling; feelings, impressions and experiences in general, thus, overlaps with seven TMF items.
Alike the outcome WI.1 Can convey information and ideas on abstract as well as concrete topics in Overall
Written Interaction implies 1) conveying information and ideas in general, 2) abstract topics, and 3)
concrete topics which is very extensive in meaning and content. Therefore, this outcome overlaps with 16
items, which consequently confirms that five (n=5) CEFR items can be matched with exactly 28 (n=28) TMF
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items. On the other side, there are a set of non-matching items in both scales examined. While in CEFR B1
Written Interaction scale 7.4% (n=2) of the items were unmatchable, in the TMF B1 Writing scale 59.7%
(n=40) of the items do not overlap with regarding Written Interaction descriptors. Hereby, the total number
of linked TMF items ranges almost four times higher than CEFR items. In order to give a general overview
about these analyses, a table of the totals is given in the next section.

3.3. Analysis of matching and non-matching descriptors

Table 7.
Analysis of Totals of Matching and Non-matching Descriptors between CEFR and TMF
CEFR TMF
Productive Skills Matching Non-matching  Matching Non-matching
Spoken Production 35 4 88 23/51
Spoken Interaction 66 15 123 20/47
Written Production 23 2 156 27/67
Written Interaction 25 2 96 40/67
Total 149 23 463 110/232

Table 7 displays that the numbers of matching CEFR descriptors frankly do not overlap with the numbers
of matching TMF items but rather they do differ from each other to a high degree. The frequencies are not
even similar or close to each other. As given in Table 7, the numbers of matching TMF items are at least
about twice higher than the numbers of matching CEFR descriptors as found for Spoken Interaction (CEFR:
n=66; TMF: n=123). The highest score in Written Production is with a deviation of 85,26%. Overtly, 23 CEFR
outcomes overlap with 156 TMF items. Furthermore, the data obtained for Spoken Production deliver
obviously a difference of 60,23% (CEFR: n=35; TMF: n=88), while the overlapping TMF items are nearly
quadrupled in Written Interaction (CEFR: n=25; TMF: n=95). Besides, the non-matching items are again
more in the TFL curriculum with a minimum of 20 (n=20/40) and a maximum of 40 (n=40/67), whereas the
numbers in CEFR are very low ranging between n=2 and n=15. Indeed, these results substantiate that CEFR
Companion Volume and TFL curriculum by TMF clearly differ from each other quantitatively and
qualitatively.

4. DISCUSSION and CONCLUSION

The efforts on the research question considering TMF curriculum compared with CEFR prove that CEFR
apparently formed a basis to a particular extent reading in depth the content of the TMF curriculum,
especially the outcomes. Regarding the relation between the two documents scrutinized, the outcomes by
TMEF are apparently more extended, specified and detailed. In other words, more than one outcome is
originally joined together in one descriptor using connectives and convoluted gerund infinitive clauses, or
commata in CEFR. Yet, TMF asserts every single outcome in one separate descriptor, which inclined a high
number of descriptors by TMF but a lower number by CEFR. As to match CEFR outcomes with the TMF
ones in a feasible and realistic way, the outcomes combined to one statement have to be analysed by
separating into its components to turn to a descriptor matchable with more than one TMF outcome. The
findings prove that even a separated outcome is still general and it embodies more than one TMF outcome.
This suggests that a descriptor defined by CEFR appears as various outcomes by TMF, since TMF notably
adopts a more detailed and classified style within seven seperated descriptors for one descriptor calibrated
in CEFR (TMF, 2020, p. 59). These give the teachers and all users of TMF curriculum (teacher, material
developer, assessment designer, and so on.) an idea and direction for targeted choosing and preparing
instructional materials and even assessing the outcomes of the learners through details and classifications
(pp. 64-65). In addition, findings frankly yield proof on the fact that the same TMF outcome could be
matched several times with CEFR descriptor, resulting in an increase of frequency in items. On the other
hand, the references by CEFR set the users free while adapting the descriptors, hereby, the instructors or
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curriculum developers have the opportunity to direct themselves and adjust the references to their
conditions.

A further novel finding reveals that a set of non-matching TMF outcomes of Speaking and Writing Skills
at B1 Level could be ascertained in other activities at an upper level or in the Strategy section of CEFR.
Beyond that, deep interpretations are made in several descriptors of both TMF and CEFR regarding cases.
It is detected that in a few cases outcomes can almost be considered as contrary to each other since the TMF
encourages idiomatic use, whereas CEFR promotes for less idiomatic use.

In conclusion, this investigation proves that the seperate descriptors let teachers to teach any foreign
language as suggested in CEFR for the productive skills. Moreover, the desired outcomes will be reached
by a standardized curriculum not only for learners as social agents but also for language instructors,
administrators and institutions as also underlined by the studies in the field (Ardig et al, 2022; Kaya &
Kardas, 2019; Kaya & Kardas, 2020; Yiice & Mirici, 2020). In addition, TMF establishes the curriculum
intended to be utilized for material development and in-class implementation besides institutionalization.
TMEF was specified to be related to the context, intentions, and requirements for the TFL instruction so that
the instructor or any curriculum user could comprehend the meaning by feeling bound by a mandated
curriculum that defines the content, skills, and values to be taught and forces them to properly follow the
text book in order to realize these objectives.
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GENISLETILMIiS OZET
1. GIRiS

Tarihten giintimiize kadar Tiirk¢enin yabanci dil (TYD) olarak ogretimine yonelik bir dizi 6gretim
materyali ve 6gretim programi gelistirilmistir. Bununla birlikte, Tiirk¢eye ilginin son yillarda artig
gostermesi, mevcut 6gretim programlarinin ve ilgili materyallerin daha derinden arastirilmasini zorunlu
kilmaktadir. Alan yazindaki ¢alismalar dikkate alindiginda, TYD 6gretiminde karsilagilan sorunlardan
birinin 6gretim programlarindaki yetersizlik oldugu goriilmektedir. Her ne kadar son yillarda 6gretim
programlari acisindan standartlasma ve kurumlararas: isbirligi, farkli diizey karsilastirmalari,
okuryazarlik, yazma ve okuma kazanimlari, diplomasi ve TMV'nin rolii gibi konular ¢alisilsa da 6gretim
programi konusunun hala giin yiiziine ¢ikarilmaya muhtag¢ oldugu ve daha fazla incelenmesi gerektigi
sonucu ortaya ¢tkmaktadir. Ogretim programi dnceleri 'bir okulda galisilan konulari ve her konunun neleri
icerdigini' ifade ederken giiniimiizde ¢ok daha genis bir anlami icermektedir. Kisaca, 6gretim programi bir
konu listesinden ¢ok daha fazlasidir. Ogrenci performansinin 'kazamimlara' nasil déniiseceginin bir
haritasidir ve bu kazanimlara ulasma olasiligini artirmak i¢in 6grenme etkinlikleri ve degerlendirmelerini
kapsar. Bu nedenle, {i¢ durumda gergeklestirilebilir: planlanan 6gretim programi, verilen program ve
deneyimlenen program. Bununla birlikte, 6gretim programlarinin planlanmasi, hicbir zaman farkh
teorilere tam olarak bagh olmayabilir. Sosyallesme ve egitimin gelistirilmesi {izerine yapilan ¢alismalar
'kiiresel ve yerel olarak farkli siyasi ideolojiler ve gii¢ konumlarmin egitim konularinda karar vermede
belirleyici faktorler haline geldigini' ortaya koymaktadir. Bu nedenle, reforme edilen bir sosyal cevre ile
birlikte 5gretim programlarmin yenilenmesi gerekebilir. Ogretim programinin da uzun émiirlii olabilmesi
icin degisen degerlere ve beklentilere sabitlenebilir olmas: gerekir.

Hilda Taba ve Ralph Tyler &gretim programi gelistirmeye yillarca emek veren, programin temel
gerekcelerini ortaya koyan onctilerdir. Taba'min 1962 yilinda yayinlanan Curriculum Development: Theory
and Practice (Program Gelistirme: Teori ve Uygulama) adli eseri, bu alandaki c¢alismalarda bircok
aragtirmaciyi etkilemistir ve 21. ylizyilin giincel arastirmalarma ilham kaynagi olmaya devam etmektedir.
Taba (1962), egitimin amaglari, konu ve konularin segimi, kurumun gelismesi, 6grenme siirecinin yonetimi
ve farkli diizeylerde degerlendirme gibi 6nemli yonleri kapsayan modeli desteklemektedir. Ona gore, tiim
bu sonuglarin degerlendirilmesi icin bir programa gereksinim vardir. Modern 6gretim programi kuramlari,
Taba'nin yedi adimdan olusan 6gretim programinin ilke ve fikirlerini benimser: ihtiyag analizi ile baslama,
hedefleri olusturma, konulari se¢me, 6grenme deneyimini belirleme ve diizenlemek ve son olarak, neyin
ve nasil degerlendirilecegine karar vermedir. Tyler ise ilk kez 'kurumun egitim hedeflerine ulasmak icin
planlanan ve yonlendirilen tiim 6grenme deneyimleri' olarak tanimladig1 6gretim programini dort ilkeye
dayandirir: 'egitimin amaci, bu amacin gerceklestirilmesini saglayan Ogrenme deneyimi, 6gretim
organizasyonu ve degerlendirme'dir. Bu program giiniimiizde 6gretim programinin gelistirilmesinde hala
referans olarak almaktadir. Goriildiigti gibi, Tyler, Ogretimin amaglarni, degerlendirmesini ve
kontroliinii vurgularken, Taba, anlasilir &grenmeyi saglamak igin igerik secimini ve bunlarin
organizasyonunu iistlenir. Gergekten de, Taba'nin 6gretim programi gelistirmeye yaklasimi tiimevarimsal
olarak nitelendirilebilirken, Tyler'inki tiimdengelimli, rasyonel ve daha genistir. Taba ve Tyler ilkelerinin
ortak yonleri, MEB ve Tiirkiye'deki bazi {iniversiteler tarafindan benimsenen Taba-Tyler Modeli olarak
adlandirilan yeni bir yaklasim olarak kabul edilmistir. Tiirk Egitim Sistemi i¢in program gelistirme
modellerine yonelik bir arastirma yapilmis ve amag (hedef), icerik (konular), 6gretme ve 6grenme siireci
(egitim durumu), olgme ve degerlendirme gibi temel unsurlarda Tiirk¢e uzmanlarin oybirligi ile Taba-
Tyler Yaklasimi benimsenmistir. Ek olarak, 6grencinin kiiresel vatandasligina, ¢ok kiiltiirliiliigiine ve gok
dilliligine katkida bulunacak boyutlar, sadece etkinlikler, yontemler, materyaller ve 6grenme merkezleri
olarak degil, bu 6geleri degistirerek sekillendirecek dinamik islemlerdir.

Yabanca dil 6gretimi ve 6grenimi, toplumlarin birbirleri ile etkilesim i¢inde olmasi, karsilikli isbirligine
ihtiya¢ duymasi, kiiltiirel, politik ve ekonomik nedenler, birbirilerini tamimasi ve onyargilardan
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uzaklagmasi, farkli nedenlerle go¢ etmek zorunda kalmasi gibi nedenlerle 6nemlidir. Diller i¢in Avrupa
Ortak Basvuru Metni (CEFR) de ortak anlayis olusturmak ve 6nyargilar ortadan kaldirmak igin ¢ok dillilik
ve cok kiiltiirliiliige duyulan ihtiyacin altin1 ¢izmekte ve toplumlarin saglikli, ekonomik ve sosyal anlamda
etkilesim kurabilmeleri i¢in bu konuda 6nerilerde bulunmaktadir. Aymn sekilde, CEFR 'egitim' programini,
okuldan 6nce baslayan ve ondan sonra da devam eden 'deneyimsel' ve 'varolussal' bir durum olarak ele
almaktadir. Bireyi sosyal bir aktor olarak gormekte diger birey ve gruplarla iliski kurmada edindigi tim
O0grenme deneyimlerini 6nemsemektedir. Bu deneyimler her bireyin kisiligini, kimligini ve bir dereceye
kadar dilsel ve Kkiiltiirel repertuarini gelistirmesini saglar. Dolayisiyla, TYD 0Ogretim programinin
hazirlanmasi ve gelistirilmesinde, farkli sosyo-kiiltiirel ve pedagojik ge¢cmislerden ve gesitli cografyalardan
gelen yabanci Ogrenciler icin standartlasmadan ziyade esnek olmasi gerektiginden, oncelikle bu
ogrencilerin ihtiyaglarinin belirlenmesi énemli goriilmektedir. Kendi kiiltiirlerinin ve hatta 6grendikleri
diger yabanci dillerin genis yelpazesini goz oniinde bulundurmak, programin basarili olmasi i¢in en
onemli onceliktir. Bu nedenle CEFR, ¢cok amagli, esnek, agik, dinamik, kullanici dostu ve dogmatik olmayan
belirli 6zelliklere sahip bir {istmetin olarak kabul edilmektedir.

Tiirkiye Maarif Vakfi tarafindan hazirlanan 6gretim programinda CEFR'nin yeni baskisinda (2018) yer alan
gozden gecirilerek yenilenmis boéliimlere de yer verilmistir. Bu programda asagidaki degerler takip
edilmektedir:

v 21. Yiizy1l Becerileri {i¢ ana baslik altinda ele alinmaktadir: a) Ogrenme ve yenilikgilik becerileri,
b) bilgi, medya ve teknoloji becerileri; c) Yasam ve mesleki beceriler.

v' TMV Ogretim programu, dgrencilerin kiiltiirleraras: iletisimsel yeterliliklerini gelistirmelerine,
yasam boyu Ogrenme ilkelerine dayali Ogrenen Ozerkligi kazanmalarna ve uluslararasi
hareketlilik i¢in gerekli bireysel 6zelliklere sahip olmalarina yardimci olmay1 amaglar.

v TFL @gretim programu adalet, dostluk, diiriistlitk, 6zdenetim, sabir, saygi, sevgi, estetik,
sorumluluk, vatanseverlik, yardimseverlik gibi insani degerleri igerir. Ayrica toplumlarin {irettigi
degerler de gbz oniinde bulundurulur. Boylece program, ogrenenlerin dil yeterliliklerini
gelistirmenin yani sira evrensel ve yerel degerlere kars: duyarli olmalarini amaglar.

Kisaca, TYD Ogretim programinin tasarlanmasinda asagida belirtildigi gibi genel olarak anlamli,
siiriikleyici ve tematik bir yaklagim benimsenir:

(1) Dinleme/takip etme ve okuma yoluyla Tiirk¢e anlama becerilerini gelistirme,
(2) Sozlii tiretim, sozlii etkilesim ve yazma yoluyla Tiirkge anlatim becerilerini gelistirme,

(3) Tiirkge dinleme, konusma, okuma ve yazma becerilerini kurallara uygun, bilingli, dogru ve 6zenli bir
sekilde gelistirme,

(4) Tiirkgeye ait sozsiiz iletisim becerilerini kazanma ve iletisim siireclerinde dogru kullanma,
(5) Tiirkgenin s6z varligini zenginlestirme,

(6) Etkilesim yoluyla kiiltiirel duyarlilik ve kiiltiirlerarasi farkindalik kazanma,

(7) Tiirk dili ve edebiyatinin seckin eserlerini tanima,

(8) Yasam boyu 6grenme becerilerini gelistirme,

(9) Disiplinlerarasi bir yaklasimla 21. yiizy1l becerilerini kazanma/gelistirme,

(10) Akademik ve 6zel amagh Tiirkge dil yeterliklerini gelistirme.
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Avrupa Konseyi tarafindan takip edilen CEFR; 2018 yilinda, Tamamlayici Cilt' olarak yeniden
yayinlanmistir. Bu {istmetinde, dilbilimsel, sosyodilbilimsel ve edimsel alanlar genisletilmistir. Dil
etkinlikleri, dil stratejileri, dil siiregleri, dil kullanim alanlar1 ve iletisimsel gorevler smiflandirilmis ve
birkag yeni kavram eklenmistir. Ornegin, halihazirda mevcut olan dil seviyelerine de ekler yapildi
(Aloncesi; Al+, A2+, B2+). Dil etkinlikleri, isaret dili, sesletim, ¢evrimici 6gretim, edebiyat (serbest zaman
etkinligi olarak okuma), ¢ok kiiltiirliiliik ve ¢ok dillilik eklenmistir. Brian North ve Enrica Piccardo'nun
(2016) Dil Politikas1 Programi projesi raporu, ogretim programi gelistirmede ilham kaynag: saglamak
amaciyla CEFR'nin temel islevlerinden olan bu tanimlayicilar: agik bir sekilde detaylandirir. CEFR'ye gore,
"dil egitimi; egitim hakkindan ve diger bireysel insan haklarindan ve azinliklarin haklarindan etkin bir
sekilde yararlanilmasi icin esastir". Buna ek olarak, 'dil yeterliliklerinin gelistirilmesi [a] sosyal igerik, [b]
karsilikli anlayis ve [c] mesleki gelisim i¢in esastir'. Bu nedenle, bu ¢alismanin amaci asagidaki sorulara
151k tutmaktadir:

1- Tiirk¢enin yabanci dil olarak Ogretimine iliskin 0gretim programi, CEFR'de belirlenen
tanimlayicilarla ne 6lgiide Ortiismektedir?

2- TMV o&gretim programinda yer alan konusma ve yazma becerilerine iliskin kazanimlar,
CEFR'de belirlenen tanimlayicilarla ne 6l¢iide ortiismektedir?

2. YONTEM

Bu betimsel ¢alismada, TMV (2020) tarafindan TYD &gretim programinda yer alan Bl diizeyindeki
iiretimsel dil becerilerinin (Konusma ve Yazma becerileri ve bunlarin alt kategorileri olan 'Sozlii Etkilesim',
'Sozlii Uretim' ve 'Yazili Etkilesim', 'Yazili Uretim') kazanimlar1 CEFR (2018) tanimlayicilari ile
karsilastirilmis, incelenmis ve yorumlanmistir. B1 seviyesinin segilmesinin nedeni, 6grencinin 'bagimsiz
bir kullanic1’ olmasi, yazma ve temel becerilerin 6tesinde {iretken olmasidir. Hem TMV hem de CEFR'deki
kazanim ve tarumlayicilarin dikkate almmmasmun nedeni, sirasiyla Ortiisenleri gormektir. Calismada
kullanilan veri araglar1 iki belgeden olusmaktadir: 1. Avrupa Konseyi tarafindan 2018 yilinda yaymlanan
Avrupa Dilleri Ortak Cerceve Programai: Ogrenme, Ogretme, Degerlendirme: Yeni Tamimlayicilarla
Tamamlayic1 Cilt (CEFR-CV) ve 2. Tiirkiye Maarif Vakfi (TMV) tarafindan 2020 yilinda yayimlanan
Yabanci Dil Olarak Tiirkge Ogretimi Ogretim Programi’dir. Tiirkiye Maarif Vakfi tarafindan hazirlanan
TYD 6gretim programi, Tiirkceyi yurt iginde ve diinyada 6gretmek {izere en son ve en yeni giincellenen
resmi 0gretim programi olarak se¢ilmistir.

3. BULGULAR, TARTISMA VE SONUC

TMV &gretim programlar: ile CEFR tanimlayicilarinin karsilastirmali olarak incelenmesini kapsayan bu
aragtirmanin sonuglari, iki belge kiyaslandiginda, TMV'nin kazanimlarinin daha genisletilmis, belirlenmis
ve ayrintili oldugunu gostermektedir. Baska bir deyisle, CEFR tanimlayicilarinda birden fazla kazanimlari
birlestiren baglaglar ve girift ctimleler virgiil kullanimiyla tek bir tanimlayici ile sinirh sayida sunulurken
TMYV kazanimlari altgruplari ayirarak birer yargi seklinde ve nicel olarak ¢ok sayida verilmistir. Bu nedenle
CEFR sonuglari, TMV sonuglariyla uygulanabilir ve gergekgi bir sekilde eglestirilmis, birden fazla TMV
kazanimiyla eslestirilebilir bir tanimlayiciya dontiismesi i¢in bilesenler ayrilarak analiz edilmistir. Bulgular,
CEFR tarafindan tanumlanan bir tanimlayicinin TMV tarafindan gesitli kazanimlar olarak goriindiigiinii
gostermektedir. Ornegin TMV, CEFR'de verilen bir tanimlayiciy1 yedi ayri tanimlayici halinde daha
ayrintili ve siniflandirilmis bir stil benimseyebilmektedir. Bunlar, 6gretmenlere ve TMV 0gretim
programinin tiim kullanicilarina (yerel o6gretmen, materyal tasarlayici ve gelistirici, OSlgme ve
degerlendirmenin ilkelerinin belirlenmesi vb.) 6gretim materyallerinin hedefli secilmesi, hazirlanmas: ve
hatta ayrintilar ve smiflandirmalar yoluyla 6grencilerin sonuglarinin degerlendirilmesi i¢in daha belirgin
bir fikir ve yon verir. Buna ek olarak, bulgular, ayn1 TMV sonucunun CEFR tanimlayicist ile birkag kez
eslestirilebilecegini ve bunun da maddelerde siklik artisina neden olabilecegini agikca kanitlamaktadir. Ote
yandan, CEFR tarafindan yapilan referanslar, tanimlayicilar: uyarlarken kullanicilar 6zgiir kilar, boylece
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O0gretmenler veya 0gretim programi gelistirenler kendilerini yonlendirme ve referanslar1 kendi kosullarina
gore ayarlama firsatina sahip olmaktadirlar.

Bir bagka yeni bulgu, Bl Diizeyinde yer alan konusma ve yazma becerilerinin bir dizi eslesmeyen TMV
sonucunun, bir iist diizeydeki diger etkinliklerde veya CEFR'In strateji boliimiinde tespit edilebilecegini
ortaya koymaktadir. Bunun o6tesinde, bulgularla ilgili olarak hem TMV hem de CEFR'n cesitli
tanumlayicilarinda kavramsal ve nitel olarak ¢ok daha derin bulgulara da rastlanmistir. Baz1 durumlarda,
TMV'mun ‘deyimsel” kullanimi tegvik etmesi, CEFR'in ise ‘daha az deyimsel’ kullanimi tesvik etmesi
nedeniyle sonuglarin neredeyse birbirine zit olarak kabul edilebilecegi tespit edilmistir.

Sonug olarak, bu arastirma, ayri tanumlayicilarin CEFR'da onerildigi gibi 6gretmenlerin herhangi bir
yabanci dili 6gretmelerine izin verdigini kanitlamaktadir. Ayrica, alandaki ¢alismalarin da altini ¢izdigi
gibi, sadece sosyal aktor olarak ifade edilen &grenenler igin degil, ayni zamanda dil dgretmenleri,
yoneticiler ve kurumlar i¢in de standartlastirilmis bir miifredat ile istenen sonuglara ulasilacaktir (Ardig
vd., 2022; Kaya ve Kardas, 2019; Kaya ve Kardas, 2020; Yiice ve Mirici, 2020). Ayrica TMV’'nin,
kurumsallasmanin yani sira materyal gelistirme ve sinif i¢i uygulama i¢in de kullanilmas: hedeflenen
Ogretim programini olusturdugu gozlenmistir. TMV'nin TYD o6gretimi baglamimin, ihtiyag ve
gereksinimler ile ilgili oldugu sonucuna varilmistir. BOylece yabanci dil Ogretmenleri, materyal
tasarimcilar: ve smav hazirlayanlar, 6gretilecek icerigi, becerileri ve degerleri tanimlayan zorunlu bir
Ogretim programma bagh kalacaktir. Ders kitabi veya materyallerini de o6grencilerin kazanimlarim
gerceklestirmek i¢in daha yakindan takip edeceklerdir.
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