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ABSTRACT

A student's contribution to and performance in the classroom should be taken into
consideration when making decisions about their academic success, not their race,
ethnicity, ancestry, gender, belief system, age, sexual preference, or physical or mental
condition. Today, there is growing interest in culturally responsive education as a
result of increasing student diversity and educators' efforts to provide a more inclusive
and equitable educational experience that can respond to this diversity. This study
aims to identify the pedagogical approaches and the cultural sensitivity of these
approaches that determine how academics connect with, relate to, and teach their
culturally and racially diverse students. The data from this phenomenological study
were obtained through focus-group interviews with six faculty members working in
various higher education institutions. The findings show that faculty members'
knowledge of culturally responsive teaching and teaching strategies is inadequate.
According to the participants, exams, crowded classrooms, teaching materials, and
societal perceptions are the main barriers to achieving culturally responsive education.
To reach all students and ensure their success, it is expected that this study will give
faculty members insight into how to develop inclusive skills, positive attitudes, and
culturally sensitive pedagogy.
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Introduction

One of the key challenges that many societies are focusing on is the provision of quality education
that is accessible to all students. While making decisions about the academic success of students,
their contribution to the class and their performance in the course should be taken into account, not
race, ethnicity, ancestry, gender, belief systems, age, sexual preferences, or physical or mental status.
Numerous studies show how educators view the relationship between students' socioeconomic
status and gender (Auwarter & Aruguete, 2008; Cook, 2006; Jones, 2004), ethnicity (Ferguson, 2003;
Minor, 2014), dress (Behling & Williams, 1991), disabilities (Minner & Prater, 1984), and intellectual
ability. Teachers' prejudiced attitudes towards their students' gender, ethnicity, socioeconomic
status, religion, language, culture, learning disabilities, and other factors may cause low expectations
for their abilities. Teachers' sense of responsibility and skills may be affected by these expectations
(Warren, 2002). The adoption of more inclusive teaching strategies and differentiated learning
environments can be realized when educators let go of their unconscious biases, learn to accept and
respect differences, and see student variability and diversity as assets rather than barriers to the
educational environment. Focusing on the individual student and having a humanist philosophy,
"inclusive education" argues that all children can learn and develop to their full potential when
provided with appropriate opportunities, the right resources, and competent teaching techniques
(Taneri, 2022). The change in educators' mindsets makes it possible for them to adopt high standards
for each student and change their classroom practices. According to research, students are more
successful when teachers have high expectations and positive attitudes (Ferguson, 1998a, 1998b;
Roscigno & Ainsworth-Darnell, 1999; Rosenthal & Jacobson, 1968).

Individuals with different backgrounds and life experiences increase cultural diversity both in
educational settings and in many areas of daily life. Cultural diversity, sometimes used
interchangeably with multiculturalism, relates to how students communicate, learn, and interact
with others, as well as their values, beliefs, traditions, and languages (Gay, 2002a). Culturally
sensitive pedagogy, one of the strategies to achieve the goal of intercultural education for all, aims
to respond to the cultures represented in the classroom to promote a more inclusive and humanistic
learning environment (Rychly & Graves, 2012).

Cultural diversity in the educational environment promotes an inclusive educational environment
and culturally responsive pedagogy as it enables students from all over the world and all
educational components (teachers, students, school administrators, and parents) to recognize the
cultural and structural differences that make students different from each other and from teachers
and to share students' cultures with each other (Brown-Jeffy & Cooper, 2011; Cross, 2004; Shibao &
Zenobia, 2007). Gay defines culturally responsive teaching as "...using the cultural characteristics,
experiences, and perspectives of ethnically diverse students as conduits for teaching them more
effectively” (Gay, 2002a, p. 106). Culturally responsive teaching, initially focused only on meeting
the needs of primary and secondary school students, can also be used by faculty in higher education
programs (Larke, 2013). By embracing the diversity of students' cultures as a strength, educators can
design learning experiences that foster more creative, innovative, inclusive, and culturally
responsive learning. The cultural knowledge, skills, and competencies that people possess and can
use for social good are referred to by Bourdieu (1986) as cultural capital. Culturally responsive
education expands the definition of cultural capital and recognizes that not all cultural resources
belong to members of the dominant socioeconomic class. Instead, it recognizes the unique and
invaluable cultural knowledge, skills, and competencies that each student brings to the classroom.
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Culturally responsive education aims to achieve equity and social justice in education by
appreciating and utilizing the cultural capital of all students, regardless of their cultural background
(Esposito & Swain, 2009; Hanley, et al., 2013; Ladson-Billings, 1995).

As a result of internationalization and economic, political, and environmental developments,
student diversity and variability in higher education are increasing. This diversity in classrooms
brings with it different needs and requires diversification and differentiation of teaching practices.
Raising young people who accept and value diversity, respect democratic values, and are sensitive
to cultural differences requires the efforts of educators. To effectively manage classes of students
who are diverse in terms of color, religion, language, sexual orientation, socioeconomic background,
and academic achievement, faculty members need to teach in a culturally responsive manner.
Faculty can use culturally responsive teaching in higher education as a guide to understanding and
accepting a changing student body. Identifying cultural sensitivity and related strategies is crucial
to ensuring effective communication and interaction between faculty and students and to raising the
standard of this communication and interaction process. By being aware of cultural differences and
choosing appropriate approaches, educators can design learning environments that promote
innovative, inclusive, and culturally responsive learning. Although there are many different ethnic
and religious groups in Turkish society (inalak, 2006), racial, ethnic, and religious backgrounds are
ignored in Turkish education policy (Arslan, 2009). In addition to the existing diversity in Turkish
society, cultural diversity has further increased due to migration since 2011. As a result, aligning
learning outcomes, subjects, and teaching strategies with cultural diversity has become vital for the
Turkish education system. The increasing number of international students and their diverse needs
require a reorganization of classroom instruction to take cultural diversity into account.

Culturally Responsive Teaching

Teaching students from diverse backgrounds and experiences can pose a variety of challenges,
especially for educators who are not familiar with their students' backgrounds and communities
(Cabello & Burstein, 1995; Stier, 2003; Taylor et al., 2011). The need for a clear syllabus for each
course, student understanding of expectations, transparency in grading, and additional demands
from foreign/ethnically diverse student groups all contribute to these challenges. Limited experience
or understanding of different cultures can lead teachers to have preconceived ideas about what
constitutes effective teaching and to see student diversity and differences as barriers rather than
learning opportunities. This cultural and experiential gap between educators and students can
hinder effective teaching (Cabello & Burstein, 1995). There are studies in the literature that show that
educators have negative views about children from different races and cultures and see these
differences as barriers to learning (Ladson-Billings, 1995; Sirin et al., 2009). Some educators ignore
students' unique needs or personal backgrounds and insist that all their students conform to
normative patterns. As a result, students who are poor, disabled, or from different racial and cultural
backgrounds are treated unfairly, which negatively affects their academic achievement (Gay, 2002b).
To address this problem, scholars have developed asset-based pedagogies that use students' cultural
identities and practical experiences as teaching resources (Will & Najarro, 2022). Culturally
responsive (Cazden & Leggett, 1981; Gay, 2010), culturally compatible (Vogt, Jordan, & Tharp, 1987),
culturally relevant (Ladson-Billings, 1992), culturally appropriate (Au & Jordan, 1981), culturally
congruent (Mohatt & Erickson, 1981), and culturally sustaining (Paris et al., 2017) pedagogies.
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All these concepts require educators to consider students' diverse backgrounds and cultural
perspectives in the teaching and learning process. Culturally relevant, adaptive, responsive, and
coherent education offers a variety of ways to educate diverse learners, ensuring that education is
inclusive, responsive, and values diversity. Culturally responsive teaching blends academic
knowledge and skills with students' preferences, characteristics, life experiences, and perspectives
to make learning more engaging and relevant for students from different cultures (Gay, 2010).
Culturally responsive teaching uses students' strengths to help educators consider the abilities
needed to support all students.

According to Ladson-Billings (1992), culturally responsive education is an approach to critical
pedagogy that promotes both individual and collective empowerment. Culturally responsive
pedagogy is based on three standards or propositions: (a) students' academic achievement; (b) the
development and/or maintenance of cultural competence; and (c) the emergence of a critical
consciousness that enables students to challenge the status quo of the existing social order. Thus,
culturally responsive teaching consists of three interconnected elements: intellectual development,
cultural competence and participation, and critical/sociopolitical consciousness (Figure 1). These
elements help educators think about students' strengths and teach through them. The elements
alone are not sufficient for culturally responsive teaching; the intersection of the three components
and the connections between them constitute culturally responsive teaching. Although not all of
these components can be used in a course or curriculum at the same time, as educators' knowledge
of culturally responsive teaching increases, they can begin to combine several of these components.

Figure 1
Adapted from Ladson-Billings (2014)

Intellectual
development

*Critical/ *Cultural
*sociopolitical competence
awareness and inclusion

Culturally Responsive Education Strategies

Culturally responsive educational strategies are a set of methods used to develop student’s abilities
to understand, respect, and evaluate their cultural differences. Culturally responsive educational
strategies are teaching methods that consider students' diverse cultural experiences and
backgrounds. These methods value and consider students' cultural identities and perspectives to
promote a supportive and inclusive learning environment. Jackson (1993) outlines seven strategies
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to support culturally responsive pedagogy (Figure 2):

Figure 2

Educational strategies supporting culturally responsive pedagogy
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Building trust: Trust is an often-overlooked element for the effective functioning of the classroom.
Educators who build trust can help their students believe that their activities are worthwhile and
have confidence in themselves. Cultural literacy: Educators should take responsibility for having
multicultural awareness and learning and understanding their students' language, interaction style,
learning preferences, and values. Develop a toolkit of different teaching methods: Students' preferred
learning methods are influenced by their culture. To select the most effective teaching strategies, the
trainer must be aware of students' different learning preferences. Using effective questioning
techniques: When educators ask their students questions at a high cognitive level, it encourages the
development of analytical and evaluative thinking. Providing effective feedback: While feedback is
important for improving the quality of all teaching, teachers need to be particularly sensitive to
feedback from students from different cultures. Analyzing teaching materials: To be able to assess the
level of cultural sensitivity of the teaching materials used and to be able to make this assessment for
their classrooms, trainers must be familiar with the criteria for cultural sensitivity.

Studies have been conducted to promote competence and cultural sensitivity through different
teaching strategies (Gradellini, et al., 2021; Jeffreys & Dogan, 2012; Purnell & Fenkl, 2019). Following
universal design principles in learning (Demir-Basaran, 2021), involving students in decision-
making processes and providing opportunities for them to share their experiences, opinions, and
knowledge, creating a safe and inclusive classroom environment, conducting inclusive assessments
(Taneri, 2021), developing a culturally competent curriculum (Seeleman, et al., 2009), experiencing
cultural diversity (Repo et al., 2017), using virtual connections with various ethnic groups (Giddens
et al., 2012), knowing languages other than the mother tongue (Meydanhoglu et al., 2015; Garneau,
2016) are other teaching strategies that are widely used and positively affect cultural sensitivity.
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Increasing Educational Participation and Access

Access to higher education is crucial as it increases personal well-being, benefits society, and is the
tirst step towards achieving social justice and equity (McCowan, 2015). As a result of changing
demographics, globalization, and internationalization, today's higher education environments are
multicultural, with students from diverse racial, cultural, and ethnic backgrounds (Merig, et al.,
2021). A central theme of the debate on widening participation in education is the creation of
inclusive higher education cultures where a sense of belonging is fostered. The increasing diversity
of students as a result of the expansion of higher education in the late twentieth century has brought
with it concerns about equal access and participation in education. Widening access and
participation is largely focused on addressing the underrepresentation of certain social groups in
higher education and is also linked to broader social movements for greater educational equality.
As a result of efforts to make higher education more socially representative, access to higher
education in the 21st century has improved significantly, and more students are now participating
in higher education (Brennan & Naidoo, 2008). According to World Bank data, access rates to higher
education exceed 60 percent in most developed countries (World Bank, 2022). However, this increase
raises questions about who has access to which universities and programs. Despite the significant
increase in participation in higher education, inequalities still persist due to certain conditions that
hinder equality and fairness in access to education (Altbach, 2000; Sianou-Kyrgiou, 2010). In other
words, family background, gender, socioeconomic status, and ability are important factors that are
closely related to access to university. Especially in low-income countries, gender, race, and
economic background are the main reasons for barriers to accessing higher education (Schendel &
McCowan, 2016). McMahon (2009) argues that socioeconomic inequalities exacerbate the uneven
spread of higher education. As Wolf (2002) notes, while opportunities are greater than ever before,
social class representation within the university population is unevenly distributed, and inequality
persists, particularly in institutions with a high position in the academic hierarchy (Wolf, 2002). The
systematic denial or obstruction of the right to education is addressed through both inclusion and
widening access and participation. Struggles for the right to higher education are linked to attempts
to make higher education more accessible and equitable, as well as to growing social concerns about
justice. "Widening participation strategies, known as 'transformative approaches’, seek to change the
institutional cultures, systems, and structures of educational institutions to make them more
inclusive (Burke 2002; Jones & Thomas, 2005).

Inclusion and Culturally Responsive Teaching in Higher Education

The growing belief that education is an economic enterprise rather than a public service, how
universities are funded (neoliberal policies such as privatization, deregulation, and cuts in social
services), and the "marketization" of higher education (Mintz, 2021), which leads to students being
seen as customers, have led to a decline in the proportion of low- and middle-income
undergraduates in higher education. In other words, neoliberalism institutionalizes inequality in
access to higher education by either depriving low- and middle-income students of higher education
or causing them to lose status and prestige. This is in line with Harvey's (2005) theory that the main
aim of neoliberalism is to increase social inequality. In this respect, the discourses of inclusion and
cultural sensitivity in higher education are of great importance today.

Terms such as access, widening participation, equity, justice, diversity, and lifelong learning are
frequently used in the discourse on inclusion in higher education. As of 2023, there are 208
universities in Turkey, of which 129 are public universities and 75 are foundation universities.
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Between 2013 and 2020, the number of international students in Turkey almost quadrupled (YOK,
2020). According to statistics published by Higher Education Council (YOK), 301,694 of the 6 million
950, 142 students in the 2022-2023 academic year are foreign nationals, 51,647 are disabled, 51 percent
are male, and 49 percent are female (YOK, 2023). These statistics give an idea of the increasing
student diversity in higher education.

Increasing participation in higher education is an important factor contributing to deepening
stratification (Gallacher, 2006; Shavit & Blossfeld, 1993). The exponential increase in the number and
diversity of students enrolled in higher education raises concerns about the strengthening of
stratification in higher education in Turkey as well as in the rest of the world. Social inequalities also
have a significant impact on students' higher education preferences. In other words, students'
preferences for higher education depend more on the wealth and aspirations of their parents than
on their own abilities and efforts (Brown, 1997). According to Kazu (2018), income status does not
directly affect higher education enrollment, but it can have an impact on the university or program
in which a person chooses to enroll. As a result, some programs have a higher representation of
students from affluent families. In this context, social class is seen as an important factor influencing
decisions on educational choices, leading to different educational pathways that reinforce the
differentiation of educational institutions. Disadvantaged groups such as racial and ethnic
minorities, girls, persons with disabilities, and the poor may be left behind because of their
socioeconomic status, and systemic inequalities persist.

Managing classrooms of students diverse in race, religion, language, sexual orientation, socio-
economic status, and academic achievement and effectively teaching each student requires
culturally responsive teaching in higher education institutions today. Increasing student diversity
in classrooms brings different perspectives. Therefore, culturally diverse learning environments
force teachers to diversify and differentiate their teaching methods. In this context, raising young
people who accept and value diversity, respect democratic values, have a strong knowledge of
differentiated learning needs, and are sensitive to cultural differences depends on the efforts of
educators.

In an increasingly globalized world, educational institutions are becoming more diverse, with
students from various cultural backgrounds. Understanding the teaching strategies used by faculty
members not only ensures effective teaching but also promotes inclusion and equity in the
classroom. Furthermore, assessing the cultural sensitivity of these strategies helps create an
environment where students feel respected and valued and can succeed academically. In this
respect, the purpose of this study is to identify the teaching strategies and cultural sensitivity of
faculty members' teaching strategies to teach, engage, and connect with their multicultural, diverse,
and changing students. In order to achieve this aim, the following questions were sought to be
answered:

1. How do faculty members define culturally responsive education and student diversity?

2. What are the benefits of culturally competent teaching and learning in higher education,
according to faculty members?

3. What challenges do faculty members believe cultural responsiveness in higher education
faces?

4. What strategies do faculty members use for culturally responsive teaching and learning in
higher education?
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5. What are the faculty members' suggestions for culturally responsive educational practices
in higher education?

Method

This study, which attempts to shed light on lecturers' perspectives on "diversity" and "culturally
responsive teaching", requires a phenomenological qualitative approach. The phenomenological
approach explores the experiences of the participant to understand and define the universal essence
of the phenomenon, excluding the researchers' preconceived notions about the phenomenon that is
the focus of the study (Creswell, 2014). In a nutshell, phenomenological research studies real events
to learn more about how people interpret them.

Participants

In this study, six instructors (four women and three men) working in different higher education
institutions, who were determined by convenience sampling method, took part as participants. The
distribution of the participants is summarized in Table 1.

Table 1

Distribution of participants

No. participant University Gender Title Age

P1 Cankir1 Karatekin University Female Assist. Dr. 36

P2 Hacettepe University Male Assoc. Dr. 50

P3 Orta Dogu Teknik University Male Assoc. Dr. 48

R Tavvi <

P4 ecep 1ayyip Frdogan Female Assoc. Dr. 39
University

P5 Yozgat Bozok University Female Assist. Dr. 50

P6 Zonguldalf Bulfznt Ecevit Female Assist. Dr. 47
University

Data Collection Tools

The data were collected using a focus group interview form. In the focus group interview form,
open-ended questions were asked to obtain information about the participants’ demographic
information, their views on the phenomenon under study (culturally responsive teaching), what this
phenomenon means and how it affects students, the strategies they use during culturally responsive
teaching, and the challenges facing cultural responsiveness in higher education. Open-ended
questions play a crucial role in qualitative research interviews as they allow participants to freely
express their thoughts, perspectives, and experiences, enabling researchers to collect rich and in-
depth data (Creswell, 2014; Marshall & Rossman, 2016).

Data Collection Process

The research was conducted following the Scientific Publication Ethics by obtaining the permission
of the Middle East Technical University Human Research Ethics Committee dated 07/03/2023 and
numbered 0216-ODTUIAEK-2023 and the consent form declaring that the participants voluntarily
participated in the research. The data for the study were obtained through a focus group interview,
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which is compatible with phenomenological research. A focus group interview is an interview
between a small group of 6 to 10 people and the group leader, conducted in accordance with
predetermined rules and allowing participants to express their views freely (Krueger & Casey, 2014).
The purpose of focus group interviews is to obtain detailed information about the participants'
feelings, attitudes, perceptions, experiences, and thoughts on a particular topic. In the study, the
focus group interview was organized online by informing the participants in advance, and the
interviews were recorded. Each participant was given a sequence number to protect participant
confidentiality. When quoted, participants' ordinal numbers, gender, and age are given in
parentheses (e.g., P1, M, 43).

Data Analyses

Thematic analysis was used to find meaningful patterns in the qualitative data. Effective thematic
analysis involves more than summarizing data; it requires identifying, interpreting, and making
sense of recurring patterns (Clarke & Braun, 2013). This approach provides a deeper understanding
of key concepts and themes in the collected data and increases the validity and transferability of the
findings, making them more applicable to real-world contexts (Braun & Clarke, 2006; Fereday &
Muir-Cochrane, 2006). The transcription and coding of the focus group interview audio recordings
formed the basis for data analysis. During the coding process, the transcripts were listened to
repeatedly by both researchers, and themes were formed after descriptive codes representing the
data were created. The researchers compared their coding of the transcripts to identify areas of
agreement and disagreement, and the percentage of agreement was calculated as 0.81. This value
meets the standard of 80% agreement in 95% of the codes recommended by Miles and Huberman
(1994). Direct quotations from the focus group interviews were used to report the data.

Credibility

To reveal what the findings reflect, care was taken to ensure that the data analysis was systematic,
verifiable, sequential, and conclusive (Clarke & Braun, 2013). To ensure the comprehensibility of the
interview questions, expert opinion was first obtained on the focus group interview form, and then
a pilot study was conducted to ensure the reliability and accuracy of the findings. The preferences
and suggestions of the participants were also taken into consideration to provide conditions in
which they could share freely and accurately. Participants were asked to analyze the narrative data
and verify the summary interpretations after the focus group interview.

Role of the Researchers

Since focus group interview was used in this qualitative research, the researchers assumed the role
of "facilitator". Therefore, the researchers aimed to facilitate and manage a group discussion among
the participants rather than between the participants and themselves.

Findings

The findings of the study were grouped and coded under five themes: (1) the meaning of culturally
responsive teaching; (2) strategies related to culturally responsive teaching; (3) the benefits of
culturally responsive teaching; (4) problems or challenges encountered in culturally responsive
teaching; and (5) suggestions for ensuring the sustainability of culturally responsive teaching.
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The Meaning of Culturally Responsive Teaching

According to the findings, only two of the participants stated that they had read articles about
culturally responsive teaching and had done similar studies. The participants explained student
diversity in terms of ethnicity, identity, religion, language, gender, and racial differences. One of the
participants discussed culturally responsive teaching in the context of problems with access to
education. The views of this participant are as follows:

"There is the reality of migration in our country. The issue of mother tongue comes to the fore. Since our
society has a feudal patriarchal structure, girls are particularly disadvantaged. Since practices such as
home-schooling are difficult in our country, child labor and early marriage rates have increased due to
children who cannot access education, especially during the pandemic (Covid-19). This situation shows
how far we are from culturally sensitive teaching or inclusion” (P2, M, 50).

The above quote emphasizes the sociocultural characteristics of Turkish society such as migration,
mother tongue, gender inequality, feudal and patriarchal social structures, and the impact of these
issues on education. According to the participant, child labor and early marriage rates also need to
be addressed to promote access to education and to create a more culturally inclusive and responsive
educational environment.

Strategies of Instructors that can Facilitate Culturally Responsive Teaching

Although most of the instructors stated that they had limited knowledge about the teaching
strategies required for culturally responsive teaching in higher education, they stated that they paid
attention to getting to know the students, group work, dialogue, arranging the curriculum according
to the needs of the students, and creating a democratic classroom environment. The following
quotations are related to this finding;:

"I create an environment that provides democratic participation in the classroom. In doing so,
I ask my students’ opinions when determining the curriculum. I share the syllabus in the first
lesson and ask for their suggestions. I try to make them feel like subjects in the classroom. I try
to identify the language barrier. I do not use PowerPoint slides in my lessons. I avoid making
presentations because this method is not effective. I usually present a newspaper article or a
case study and the lectures take the form of discussions. In master’s degree courses, I share the
material they will read before the lesson, and when they read it, we can have more participatory
discussions” (P2, M, 50P2, M, 50).

“In the first lesson, I share the syllabus and I discuss the evaluation processes with the
students. I choose the assignments in a way that the students will benefit, I give assignments
that will reveal their abilities. I always use PowerPoint presentation, I use question-and-
answer method for group work and interaction” (P3, M, 48).

"There are some strategies I use. Having group work, leaving the choice of subject to the
students, sharing digital resources or videos, if any, in addition to printed resources, writing
on the board and showing them on the PowerPoint at the same time, doing the operations
together, bringing active and passive students together in the classroom and making them
solve the question together and learn from each other” (P1, F, 36).

"I try to make the lesson interactive. I create an environment where there is more dialogue and
the lesson are understood according to the answers they give. ...I bring up their housing
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problems. I start the lesson by talking about their agendas about their private lives. I tell them
that there are places they can apply if they have special needs” (P4, F, 39).

The above quotes underline the need for more education and training on culturally responsive
teaching strategies in higher education. It is concerning that only two respondents reported having
prior knowledge or training in this area, especially given the increasing diversity of the student body
in higher education. However, it is encouraging to see that some respondents are trying to create a
more democratic and inclusive classroom environment by involving students in the training
program and recognizing language barriers. Educators must continue to learn and implement
culturally responsive teaching strategies to better serve diverse student populations.

Instructors' Views on the Benefits of Culturally Responsive Teaching

According to the findings, although the details differed, all participants agreed that culturally
responsive teaching is an important starting point for ensuring inclusive education in higher
education. In other words, the findings suggest that culturally responsive teaching can be beneficial
in terms of access to quality education, justice, and building a democratic society. Participants' views
on this issue are given below:

"This issue (culturally responsive teaching) should be addressed in teacher training. Every
classroom is a prototype of society, so students will see inequalities in the classroom
environment, they should have a multidimensional perspective instead of developing a
unidirectional perspective. They should be sensitive to and aware of different cultures and
needs in society. Therefore, I think that culturally responsive teaching is a start for thinking
about equality in education and the right to education” (P1, F, 36).

In the following excerpt, one of the participants emphasized that through culturally responsive
teaching, students' strengths and weaknesses can be identified and the access of all students to
education can be increased through changes in teaching:

"There are differences among students and these differences can be an advantage for some and
a disadvantage for others during the lesson. Therefore, getting to know the students at the
beginning of the semester and planning and conducting the lesson according to their interests
and needs is important for the development of the targeted behaviors in all students” (P5, F,
50).

According to the participants, by adopting a multidimensional perspective that is sensitive to and
aware of the many cultures and needs in society, faculty members can develop a more egalitarian
perspective and a more comprehensive awareness of inequalities. Furthermore, by structuring and
conducting courses in line with students' needs and interests, culturally responsive teaching can
help to identify students' strengths and widen access to education for all students. Overall, these
advantages of culturally responsive teaching emphasize the importance of addressing this issue in
teacher education to ensure educational equity and the right to education.

Instructors' views on the Difficulties Encountered in Culturally Responsive Teaching

Under the theme of difficulties encountered in culturally responsive teaching, the issues frequently
emphasized by the participants were discussed in 6 sub-themes: Standardized exams, crowded
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classrooms, student-centered education system, teaching materials, the meaning of culturally
responsive teaching, and established understandings in society. Some of the participants' views on
these sub-themes are given below.

Standardized Exams

According to the participants, in culturally responsive teaching, a variety of methods and materials
should be used to determine students' performance and assessments should be comprehensive and
clear enough to provide guidance. However, the current result-orientated examination system does
not take student variability into account. Therefore, it constitutes an obstacle to the accurate
measurement of students' knowledge, skills, and abilities. One participant's views on this finding
are as follows:

"... to talk about culturally sensitive and inclusive teaching, we need to allow students to
demonstrate what they have learned in ways that cannot be measured by standardized exams.
However, exam-based teaching prevents this” (P5, F, 50).

“In Turkey, students who come to university through the exam-oriented system receive an
education that neglects fields such as arts and social sciences. Few skills and subjects are
valued in schools, only those that will be on the exam. This limitation also leads to a lack of
cultural diversity and prevents students from being exposed to a wider range of knowledge
and perspectives” (P6, F, 47).

Crowded Classrooms

When implementing culturally responsive teaching, different barriers arise related to the quality of
education, time, lack of participation, and resources allocated to education. The number of students
in a class is also a determining factor in culturally responsive teaching, which is a teaching approach
that aims to meet the different and diverse needs of each student in a class. One of the most
frequently mentioned problems in the focus group interviews was the crowded classrooms.
According to the participants, as the number of students increases, the possibility of sharing and
cooperation decreases and as a result, students tend to work alone and miss the opportunity to share
their experiences with their peers. The following quotations illustrate this problem in detail:

"Unfortunately, we cannot consider student diversity in classes with too many students. In
postgraduate courses, we can use more effective methods because the number of students is
small” (P5, F, 50).

"I don’t think I can do this in crowded groups. 1 have a formation group at the moment. I
spent one class hour getting to know the group for a long time and asked detailed questions
about them. Apart from the printed textbook, I showed them how to access digital resources by
entering the library page, I give homework through Google Classroom and we communicate
from there. I use methods such as discussion and group work together in the lesson. When
giving examples, I consider individuals with special needs in the classroom. I try to diversify
the examples in the lesson for different groups in the class. I am more successful in this regard
because the groups are small in my master’s degree” (P2, M, 50).

In these excerpts, while the exam-oriented education system is criticized, the limitations of this
system on teacher-student communication and individualized instruction in crowded classrooms
are also pointed out. Participants claim that more effective, individualized teaching is possible in
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smaller classes, considering student needs and diversity, as seen in postgraduate courses.
Participants also point out that interactive techniques such as homework, use of digital resources,
group projects, and discussion can be more successful than memorization and exam preparation. In
conclusion, the quotes point to an exam-oriented education system that prevents teachers from truly
meeting the diverse needs of their students.

Teacher-Centered Education System

According to the participants, crowded classrooms also affect the teaching strategy used. When
teaching is teacher-centered, students remain silent, position the lecturer as an expert responsible
for providing information through direct instruction, are content with what is presented to them,
and do not question. In connection with the exam-based education system, students focus on their
grades and put learning in the second plan. The following quote about the role of the educator
exemplifies this situation:

"Students are used to a teacher-centered education system. They want to stay with what is
taught in class. They want to be asked whatever the teacher tells them in the exam. They don’t
even want to take the textbook and read it. They copy and paste information. It is very difficult
to produce. They do not question their abilities. They want the teacher to be the only one who
knows everything” (P2, M, 50).

Teaching Materials

According to the participants, one of the potential barriers to the effective implementation of
culturally responsive teaching is the lack of access to educational materials and assistive
technologies. Lack of resources constitutes an obstacle for students to learn to their full potential.
The views of one participant regarding this finding are given below:

"To be sensitive to cultures, it is necessary to teach with different materials and ensure that
students have access to them. In addition to the written resources I give in class, I show
students how to access these resources and more through the university library, and I send
videos on the subject. However, these shares are useless when students do not have internet
access (P1, F, 36).

The learning and development capacity of our students is limited due to a lack of resources.
There are very few books in the library of our university. There are no books reflecting other
cultures. In higher education, access to culturally sensitive educational materials and assistive
technologies that reflect different cultures should not be a luxury (P6, F, 47).

This quote emphasizes how important it is for faculty members to provide accessible and culturally
sensitive resources for students from diverse backgrounds in the classroom. Students' capacity to
learn successfully and realize their full potential can be hindered by a lack of access to such materials.
Without these services, students may face major barriers to academic success. Educators should
provide culturally responsive teaching resources accessible to students from diverse backgrounds
to ensure that all students feel seen, represented, and supported in their learning.

The Meaning of Culturally Responsiveness

The findings show that there is uncertainty and confusion among the participants about the
definition and implementation of cultural sensitivity in the classroom. Participants expressed

777



Pervin Oya Taneri * Ozlem Yesim Ozbek

concern about how to meet the diverse needs of students from different cultural backgrounds
without compromising the quality of education. The ambiguity in defining cultural sensitivity
makes it difficult for educators to know how to ensure it in their teaching practice. It can also be
difficult to consider differences among students, including their culture, because what works for one
student may not work for another. Therefore, the ambiguity in defining cultural sensitivity leads to
difficulties in addressing student diversity in the classroom. The following quotes reflect the
challenges and complexities that the participants experienced in implementing culturally responsive
teaching practices:

“I'm a little confused about this. The lesson should be suitable for whose culture. It is not easy
to consider the ethnic origin or other differences of the students. I am not sure if I have to do
this. Since I do not know all the students, what makes one happy may make others unhappy.
Therefore, I think it is difficult to respond to cultures” (P1, F, 36).

"When we say that we will be sensitive to cultures, sometimes we miss the essence. Is the main
issue here the student’s access to education or the adaptation of education to the student?
When we organize everything according to the student, students become easy-going, they do
not force themselves. I think we should not compromise on the quality of education. Making
education simpler for everyone to be successful would harm the whole society” (P2, M, 50).

According to the findings, although academics believe in the importance of cultural sensitivity in
education, they are not clear about how to define and achieve it. The lack of clarity about what
cultural sensitivity means shows that there is a need for theoretical and practical guidance on the
subject.

The Established Understanding in Society

The findings also show that social structure and educational system play an important role in
shaping teaching practices. The authoritarian culture of Turkish education makes it difficult to
implement collaborative approaches. This reflects the need for systemic changes that promote
inclusiveness and cultural sensitivity in education. Participants stated that the structure of society
and the tendencies produced by the education system negatively affect culturally responsive
teaching. The way faculty members interact with students influences the approaches used in
education. The following quotation makes this finding more explicit:

"Students come from the classroom culture, they want us to ask similar questions in the exam.
There are some expectations specific to our country, and I think about how I can change this.
They are asked questions about the truth without being told what the truth is. Our students
are used to not questioning. To break this, I apply a questionnaire in the first week. I ask them
to define what is right, and what are taking home today. No one answers the question of why
there is only one right. I try to create awareness. I try to eradicate questioning, rote learning,
and imitative education. I do not provide education by the habits that students bring from
their culture. I do not want to serve them. I want them not to be imitative” (P1, F, 36).

"I think the conservative structure of society, gender dynamics, and religious dynamics also
hinder cultural sensitivity. Cultural sensitivity should ensure equal opportunities and
challenge discriminatory attitudes and practices. However, we live in a patriarchal society that
prevents educational opportunities, especially for girls. Gender stereotypes lead to unfair
treatment or restricted access to education. Turkey has a Muslim-majority population and
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there is a conservative segment in society. This also affects educational programs and teaching
methods, potentially emphasizing conservative values that may not adequately represent the
different cultural and religious backgrounds of all students.” (P5, F, 50).

This quote reflects the cultural trends and the education system in Turkey, which encourages rote
learning, exam-oriented learning, and lack of questioning, and prevents certain groups from being
represented. It shows that students are used to this kind of learning and expect their teachers to ask
the same questions in exams as they ask in class. The quoted lecturer acknowledges the harmful
effects of these cultural tendencies and tries to break them by raising awareness among students,
eliminating rote memorization and imitation, and encouraging critical thinking. The quote also
highlights the challenges facing culturally responsive teaching in Turkey, where students' attitudes
toward learning are shaped by ingrained cultural norms and values. This finding can be interpreted
that neither educators nor students are ready for a culturally responsive approach in the Turkish
education system, where educators are perceived as authoritarian rather than co-operative.

Suggestions of Instructors for Culturally Sensitive Teaching

When the participants were asked about their suggestions for culturally responsive teaching, they
emphasized the importance of creating a democratic, collaborative, inclusive, and equitable learning
environment. To implement culturally responsive teaching, they also recommended using a
teaching strategy that provides students with social, emotional, cognitive, and political agency. The
following are excerpts from the focus groups' discussions on this issue:

“I think a culturally responsive teaching model would be like Freire’s model. In other words,
it could be a model based on dialogue like the pedagogy of the oppressed, where the teacher-
student relationship is not a relationship of authority, and where a curriculum is not presented
from the top. A model that offers the opportunity to learn what they want to learn. This is
possible with the elimination of central exams” (P2, M, 50).

"We are in competition and race from primary school onwards. If we can target an
environment where this process is inclusive of everyone and where everyone can win,
universities would also be inclusive of everyone. We have an educational environment where
the emotional side of students is not taken into consideration. Therefore, we need a model that
considers students as a whole” (P3, M, 48).

“In our society, those who are not different should also be supported. Girls and LGBTI+
individuals are also disadvantaged. The poor are also disadvantaged. We cannot treat
culturally sensitive teaching as an approach only for those who are excluded. We should start
with the fact that access to education is a human right. Also, why do we only go through
concepts at the micro level? Working on concepts such as inclusive education, culturally
sensitive teaching, and equitable education one by one makes the issue more complicated. We
should agree on a single common concept and focus on the essence of the issue” (P4, F, 39).

The quotes criticize the competitive education system that exists from primary school onwards, in
which students are put in a constant race to outperform their peers. Participants argue that education
should be more inclusive and aim for an environment where everyone can win. In this context,
participants emphasize the need for a culturally responsive teaching model based on Freire's model
of pedagogy of the oppressed, where teachers and students are in dialogue, and the teacher-student
relationship is not based on authority. According to the participants, culturally responsive teaching
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should be based on a democratic and collaborative approach in which teachers and students engage
in dialogue and mutual respect. In other words, the participants suggested that culturally responsive
teaching should include the abolition of centralized exams to allow students to learn what they want
to learn, supporting disadvantaged groups such as girls, LGBTI+ individuals, and the poor,
considering the emotional aspects of students, and making culturally responsive teaching a human
right for everyone, not just an approach for those who are considered foreign.

Discussion, Conclusion, and Recommendations

Educators' biases based on students' socioeconomic status, gender, religion, language, culture, and
other differences can lead to expectations about student potential. To address this, educators should
acknowledge and respect differences and recognize student variability as an asset. Culturally
responsive education believes that given the opportunity, all children can learn and reach their full
potential. It can also be used by faculty members in higher education programs to support more
innovative, inclusive, and culturally responsive learning.

Culturally responsive teaching plays a vital role in accommodating diverse student communities in
higher education. Adopting an asset-based perspective that honors students' cultural richness and
lived experiences can support a more inclusive teaching and learning environment (Yosso, 2005).
However, the findings of this study showed that faculty members only used racial, ethnic, and
gender differences to explain students' diversity. However, the need for a culturally responsive
approach to integrate students' cultures, life experiences, and languages into the knowledge they
acquire in higher education was not addressed. It is suggestive that faculty members are not aware
of research-based practices that enhance culturally responsive teaching. Findings in pedagogy and
cultural responsiveness literature point to a lack of awareness and implementation of research-based
practices that can facilitate culturally responsive teaching (Jennings & Skemp-Arlt, 2019). Moreover,
participants focused on the problems (e.g., economic barriers) faced by students from diverse
backgrounds rather than their contributions to a culturally responsive learning environment. From
an equity and social justice perspective, this finding highlights an incomplete view of students'
cultural richness and backgrounds. The lack of cultural awareness among faculty members is a
major barrier to the successful implementation of culturally responsive higher education. Teachers
face significant challenges as they lack a specific program to guide the teaching-learning process in
a multicultural environment.

The barriers to a culturally responsive higher education include trends in the structure of society
and the education system, such as the use of teacher-centered education, authoritarian educational
philosophies instead of collaborative education, test-based teaching, and results-oriented
examination systems. The above finding on the barriers to culturally responsive higher education is
closely related to Bobbitt's (1913) concept of scientific management in education, which emphasizes
the efficiency of education as the primary goal. This approach adopts a top-down, authoritarian
educational philosophy that prioritizes efficiency, standardization, and teacher-centered education
over cultural sensitivity and does not include students' cultural backgrounds. Furthermore, the
implementation of standardized curricula and exams, the marginalization of certain cultural
identities, and/or the promotion of dominant cultural norms or the imposition of them on other
groups can be explained by Bourdieu's (1986) concept of symbolic violence. In other words, while
symbolic violence inherently perpetuates unequal power relations and marginalization, culturally
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responsive education aims to challenge and eliminate such inequalities and promote social justice
and equality in education. Thus, culturally responsive education is expected to counter symbolic
violence by affirming different cultures and identities and creating learning environments that are
both inclusive and affirming.

In a system designed to run like a factory where administrators collect data and develop best
practices for teachers to follow, there is little room for the kind of collaborative learning necessary
for culturally responsive teaching because of the focus on efficiency, uniformity, and tangible results.
Instead, the emphasis is on a results-oriented testing system that tends to ignore the importance of
cultural context and the unique needs of individual learners (Bobbitt, 1913). The test-based approach
to teaching and the results-oriented testing system reflect this approach, as students are seen as "raw
materials" to be molded into successful individuals who can meet predetermined standards and
goals (Apple, 2000; Kliebard, 1995; Posner, 1988; Smith 2004). Consequently, the adoption of this
approach leads to a focus on rote learning, a one-size-fits-all curriculum, and an emphasis on
assessment methods that are inappropriate for the diverse needs of students, i.e., the cultural context
of learning is ignored.

The findings show that participants believe that inequalities are reinforced through the education
system. This finding is in line with previous research. According to numerous studies in the
literature (Anyon, 1980; Bourdieu & Passeron, 1990; Reskin & Roos, 1990; Sayer, 2005), education
systems promote social inequalities and pre-existing power structures. This finding emphasizes the
urgency of culturally responsive education in higher education as a way to address and overcome
these systemic inequalities. In other words, the idea that education systems contribute to inequality
increases the likelihood of disadvantage and marginalization for some cultural groups in the context
of Higher Education. By addressing and combating these inequalities, culturally responsive
education can create a more inclusive and equitable environment, empower marginalized students,
promote social justice, and improve the overall quality of education.

The finding that faculty members are not sufficiently aware of culturally responsive education is
important as it highlights a potential gap in the effective implementation of diversity management.
Faculty members play a critical role in shaping students' learning experience, and their
understanding and awareness of cultural sensitivity are crucial in creating inclusive and equitable
learning environments. Smolen, et al., (2006) support this finding in their study with academics. In
their study, faculty members believe that culturally responsive education programs are needed
because they frequently interact with students from different cultures, but they have difficulty in
implementing culturally responsive teaching. Without appropriate training and support for
culturally responsive classroom and school practices, even the best-intentioned teachers may
unintentionally teach culturally or ethnically diverse students in an ineffective or hostile way,
leading to disparities in academic outcomes (Epstein, et al., 2017; Peterson, et al., 2016). While
differences can be a source of creativity and enrichment when managed well, when they are not,
they can lead to misunderstandings and conflicts and negatively affect the success of education
(Merig et al., 2021).

According to the findings, faculty members' lack of cultural awareness is one of the obstacles to the
implementation of a culturally sensitive Higher Education. There are studies in the literature that
support this finding. Most of the teachers lack experience working with students from diverse
ethnic, linguistic, socioeconomic, and cultural backgrounds (Banks, 2001; Delpit, 2003; Irvine, 2003;
Richards, 2006; Sleter, 2001). It makes them incapable of meeting the needs of students from diverse
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backgrounds and preserving their cultural heritage (Lazar, 2007; Mysore, Lincoln, & Wavering, 2006;
Ukpokodu, 2003). If instructors fail to appreciate their students' cultural backgrounds and
experiences, they may not be able to effectively engage them in the learning process or provide
meaningful support and guidance. It is, therefore, important that Higher Education Institutions
recognize these barriers and strive to create a more culturally responsive and inclusive learning
environment. This may involve rethinking traditional approaches to educational management and
program development, as well as investing in professional development and training opportunities
for faculty members to increase their cultural awareness and sensitivity.

Research supports the positive effects of culturally responsive teaching that promote academic
persistence, retention, and enthusiasm for learning, among other factors (Aronson & Laughter, 2018;
Byrd, 2016). Educators who adopt a culturally responsive approach seek to incorporate students'
cultural knowledge, dispositions, and abilities as the source of the educational program. It is,
therefore, crucial for educators to develop skills related to cultural responsiveness, including
learning about other cultures and developing culturally responsive teaching methods. Without this
training and support, it can be difficult for faculty to successfully implement culturally responsive
teaching in higher education. To create inclusive learning environments, faculty members need to
prioritize cultural competence and position themselves as learners who are constantly striving to
learn and improve their teaching practices (Abacioglu, Volman & Fischer, 2020).

According to the results of the research, one participant stated that Freire's teaching method is
suitable for being sensitive to different cultures. In simpler terms, the pedagogy of the oppressed,
which involves open communication and critical thinking, aims to empower marginalized groups
and question oppression. It also emphasizes the importance of creating a dialogic and participatory
learning environment where students can critically analyze their social reality and act to transform
it. This approach allows students to choose their own interests in learning, as opposed to a top-down
model of education (Freire, 1968). Critical pedagogy also plays a crucial role in promoting culturally
responsive and sustainable education, as it facilitates the development of students' critical awareness
by encouraging teachers to focus on power dynamics, injustice, and critical analysis. Therefore,
applying Freire's method can be an effective way to develop positive attitudes and provide a
culturally responsive education to ensure that all students have access to quality education.

The influence of socioeconomic status and race on educational opportunities and outcomes is also
emphasized by Marxist and anti-racist perspectives (Apple, 1990; Ladson-Billings, 1995). The results
of the study suggest that cultural sensitivity can play an important role in balancing levels of
competitiveness and guaranteeing every student access to a high-quality education. Moreover, the
recognition of different identities from a multicultural and anti-homophobic perspective and the
creation of a culturally responsive learning environment that is inclusive of all students can serve
the emergence of commonalities. Oswick and Noon (2014) also emphasize that diversity should be
seen as an integral part of activities rather than a problem to be solved and provide a framework for
promoting change that realizes the benefits of diversity.

The success of culturally responsive teaching depends on educators who value cultural competence,
have high expectations for all students, and see themselves as both learners and facilitators.
Educators' attitudes and behaviors have a significant impact on students' success. The results from
the research suggest that some educators do not have the knowledge and skills necessary to
effectively teach students from different racial, cultural, and ethnic backgrounds in Higher
Education settings and may not be prepared to meet the needs of the diverse student population in
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the classroom. Faculty members who demonstrate cultural competence and high expectations can
positively impact student success in multicultural classrooms. Effective culturally responsive
teaching requires educators to incorporate and appreciate cultural differences and experiences into
the learning process. Moreover, faculty members play a critical role in creating culturally responsive
learning environments. They should position themselves as learners to enhance their cultural
competence and understanding of diverse student groups. Sleeter and Grant (2003) emphasize that
educators need to be culturally responsive facilitators and continually examine their own attitudes
toward diversity as they learn about their students' cultures.

The findings suggest that faculty members are not culturally aware enough. This lack can make it
difficult to choose effective teaching methods and make it harder for educators to create inclusive
learning environments. Teachers who respect cultural competence, hold all their students to high
standards and see themselves as facilitators and learners are key to the success of culturally
responsive teaching. Students' success is greatly influenced by teachers' attitudes and actions. Cirik
(2008) states that new educators do not have sufficient awareness of issues such as multicultural
education, race, or ethnicity and argues that courses in teacher training programs should cover
issues such as multicultural education, race and ethnicity interaction starting from the first years of
school.

According to the results of the study, some of the participants stated that they do not have enough
knowledge about the teaching techniques necessary to teach successfully and differently from others
in Higher Education programs. This finding is supported by studies showing that instructors are
not adequately prepared to create learning environments for students from diverse countries
(Cabello & Burstein, 1995; Gay, 2002a; Stier, 2003; Taylor et al, 2011). Studies show that despite the
increasing diversity in higher education, the needs of these students are not being met in their
classrooms or in educational institutions in general, including curricula, pedagogy, and classroom
dynamics; all Higher Education institutions still continue to be built for traditional students
(Castafieda, 2002; Schuster & Van Dyne, 1985).

Participants mentioned the following characteristics of culturally responsive academics: They use a
variety of techniques to build rapport with their students. These strategies include demonstrating
cultural sensitivity, developing a sense of community in the classroom, and adapting teaching
strategies to better serve the needs of diverse learners. In addition, encouraging students to take part
in group projects to develop relationships with their students and giving students the chance to
share their unique views and life experiences are also highly valued by culturally responsive
academics. Similarly, Bagsbay and Bektas (2010) stated that teachers need to have the necessary
awareness and skills to effectively support diverse learners. In other words, teachers are expected to
have an awareness of one's own culture and prejudices, an inclination to learn about the perspectives
of other cultures, and skills related to the development of culturally responsive teaching methods
when developing methods to help them manage learning environments with students from diverse
backgrounds (Basbay & Bektas, 2010). Unfortunately, teacher preparation programs and
professional development systems across the country do not adequately prepare educators to
implement culturally responsive teaching in the classroom. Although some teacher preparation
programs now include courses on teaching diverse learners, these courses are often narrow in scope
and disconnected from the general education curriculum (Akiba, Cockrell, Simmons, Han &
Agarwal, 2010; Gorski, 2009; Sleeter, 2001).
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Some studies in the literature (Basbay & Kagnici, 2011; Polat, 2009) focused on teachers' intercultural
competencies and emphasized that teachers need to have a certain set of skills to conduct
multicultural education. Similar to other studies, this study also revealed that in-service training on
intercultural education is necessary. In this context, a certain foundation or background on the part
of the trainer is necessary for the development of teachers' skills. The ability to create an environment
of respect, empathy, tolerance and democratic consciousness can be developed in this way and
teachers can be enabled to see diversity as a source of richness in classrooms with dissimilar
students.

On the other hand, culturally responsive teaching strategies include faculty members getting to
know their students, making adjustments to course syllabi to take student needs into account, and
making changes in teaching strategies. Individuals who feel part of a community and are valued for
their uniqueness within it are more effective in group work, collective learning and/or the
workplace. Culturally responsive teaching involves relating academic material to students'
everyday experiences, cultural backgrounds, and issues in ways that promote engagement,
achievement, and empowerment. Recognizing and engaging with the cultural diversity present in
classrooms, including elements such as religion, language, socioeconomic background, sexual
orientation, and gender identity, is part of culturally responsive teaching practices. Academics
should strive to engage with diverse students, fully understand the material and their needs, create
beneficial learning environments, foster interpersonal relationships, and support student success.
However, many marginalized demographic groups in Turkey still face constraints that prevent them
from accessing higher education. Literature shows that socioeconomic and gender inequalities limit
access to higher education. Today, women are still disadvantaged compared to men in terms of
access to higher education. According to the Women with Statistics 2022 report, while the rate of
male higher education graduates is 25.1 percent, this rate remains at 20.9 percent for women (Turkish
Statistical Institute, 2022). According to Sallan-Giil and Giil (2014), Higher Education in Turkey has
recently shifted towards a more market-oriented model; although access to higher education has
increased as a result of the increase in the number of universities, there has been no improvement in
areas such as university autonomy, access to higher education for those from lower socio-economic
classes or the quality of higher education. Therefore, strategies are needed to address the challenges
of equity and access in higher education in Turkey.

Different measures have been implemented to improve access to higher education in Turkey,
including increasing the number of universities and improving supply (Giir & Ozoglu, 2015). The
establishment of new public universities in underdeveloped regions significantly influenced access
policies and ensured that no province was left without a university (Glinay & Giinay, 2011).
Strategies such as increasing quotas, encouraging secondary education, open education, and
distance education programs have also been implemented (Cetinsaya, 2014). Although Turkey's
Higher Education system has grown significantly in recent years with increased diversity in
institutions providing more opportunities for students and faculty, there is a consensus that access
policies need to be revisited to move quality forward (Cetinsaya, 2014; Giir & Ozoglu, 2015). The
government, together with the private sector, should work to create opportunities for
underprivileged and disadvantaged students to access higher education. Policies such as
scholarships, affirmative action laws, and interventions to reduce the cost of education can be
introduced to ensure that all students have an equal chance to succeed and contribute to society.
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Based on the findings of the study, it can be concluded that solving the problems posed by student
diversity and variability in higher education educational settings requires the adoption of inclusive
and preventive measures. By prioritizing social inclusion, positive attitude development, and
culturally responsive pedagogy, higher education institutions can reduce the achievement gap for
students from different backgrounds and promote a more just society. The conclusions drawn from
this study are based on information gathered through focus group discussions with a small sample
of seven faculty members from various universities. Therefore, it is recommended that future
research should include a larger number of participants and use a combination of different research
methods. The results of the study are expected to provide faculty members with ideas for improving
current practices, raising awareness about cultural sensitivity, and identifying strategies to narrow
or close the achievement gap for students of different races, cultures, and ethnicities enrolled in
higher education programs.
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Giris

Pek ¢ok toplumun odaklandig: temel zorluklardan biri, tiim 6grencilerin erisebilecegi, nitelikli
egitimin saglanmasidir. Bir 6grencinin siniftaki basarisiyla ilgili kararlar, irkina, ulusal kokenine,
cinsiyetine, dinine, yasina, cinsel yoOnelimine, sagliina veya engeline gore degil, yalnizca
performansina ve katkilarma gore verilmelidir. Cok sayida ¢alisma egitimcilerin 6grencilerin
sosyoekonomik konumlar: ve cinsiyetleri (Auwarter ve Aruguete, 2008; Cook, 2006; Jones, 2004),
etnik kokenleri (Ferguson, 2003; Minor, 2014), kiyafetleri (Behling ve Williams, 1991) ve engelleri
(Minner ve Prater, 1984) ile zihinsel yetenekleri arasindaki iliskiye nasil baktiklarini gostermektedir.
Ogretmenlerin, ogrencilerinin sosyoekonomik smifina, cinsiyetine, dinine, diline, kiiltiiriine ve
diger faktorlere yonelik onyargili tutumlari, 6grencilerinin yeteneklerine yonelik beklentilerin
diisiik olmasma neden olabilir (Banks, 2006; Castro, 2010; Lazar, 2007; Song, 2006). Ogretmenlerin
sorumluluk duygusu ve becerileri bu beklentilerden etkilenebilir (Warren, 2002). Daha kapsayici
Ogretim stratejilerinin ve farklilastirilmis Ogrenme ortamlarinin benimsenmesi, egitimcilerin
bilingsiz 6nyargilarin1 birakmalari, farkliliklari kabul etmeyi ve saygi duymay1 6grenmeleri ve
ogrenci degiskenligini ve cesitliligini egitim ortaminin 6niindeki engeller yerine zenginlik olarak
gormeleri ile gerceklesir. Bireysel Ogrenciye odaklanan ve hiimanist bir felsefeye sahip olan
"kapsayici egitim", uygun firsatlar, dogru kaynaklar ve yetkin 6gretim teknikleri saglandiginda tiim
cocuklarin 6grenebilecegini ve tam potansiyellerine gore gelisebilecegini savunur (Taneri, 2022).
Egitimcilerin zihniyetlerindeki degisim, her 6grenci igin yiiksek standartlar benimsemelerini ve sinif
uygulamalarimi degistirmelerini miimkiin kilmaktadir. Arastirmalara gore, 6gretmenler yiiksek
beklentilere ve olumlu tutumlara sahip oldugunda 6grenciler daha basarili olmaktadir (Ferguson,
1998a, 1998b; Roscigno ve Ainsworth-Darnell, 1999; Rosenthal ve Jacobson, 1968).

Farkli gegmislere ve yasam deneyimlerine sahip bireyler hem egitim ortamlarinda hem de giinliik
yasamin bir¢ok alaninda kiiltiirel gesitliligi artirmaktadir. Bazen ¢ok kiiltiirliiliik ile birbirinin yerine
kullanilan kiiltiirel gesitlilik, 0grencilerin baskalariyla nasil iletisim kurduklari, 6grendikleri ve
etkilesimde bulunduklarinin yani sira degerleri, inanglari, gelenekleri ve dilleri ile de ilgilidir (Gay,
2002a). Herkes i¢in kiiltiirleraras1 egitim hedefine ulasmaya yonelik stratejilerden biri olan kiiltiire
duyarli pedagoji, daha kapsayici ve insancil bir 6grenme ortamini tesvik etmek igin sinifta temsil
edilen kiiltiirlere yanit vermeyi amaglamaktadir (Rychly ve Graves, 2012).

Egitim ortamindaki kiiltiirel gesitlilik, diinyanin her yerinden &grencilerin olmasini, tim egitim
bilesenlerinin (0gretmenler, Ogrenciler, okul yoneticileri, veliler) Ogrencileri birbirinden ve
ogretmenlerden farkli kilan kiiltiirel ve yapisal farkliliklar1 tanimasini ve 6grencilerin kiiltiirlerini
birbirleriyle paylasmasini sagladig1 i¢in kapsayici bir egitim ortamini ve kiiltiire duyarh pedagojiyi
tesvik etmektedir (Brown-Jeffy ve Cooper, 2011; Cross,2004; Shibao ve Zenobia, 2007). Gay kiiltiire
duyarl egitimi "...etnik olarak farkli 6grencilerin kiiltiirel 6zelliklerini, deneyimlerini ve bakis
acgilarim1 onlara daha etkili bir sekilde Ogretmek icin kanal olarak kullanmak" olarak
tanimlamaktadir (Gay, 2002a, s. 106). Baslangicta yalnizca ilk ve ortaokul diizeyindeki 6grencilerin
ihtiyaglarim1 karsilamaya odaklanan kiiltiire duyarli 6gretim, yiiksekdgretim programlarinda
Ogretim tiyeleri tarafindan da kullanilabilir (Larke, 2013). Egitimciler, 6grencilerin kiiltiirlerinin
cesitliligini bir gii¢ olarak benimseyerek daha yaratici, yenilikgi, kapsayici ve kiiltiirel agidan duyarl
dgrenmeyi tesvik eden 6grenme deneyimleri tasarlayabilirler. Insanlarin sahip oldugu ve toplumsal
fayda icin kullanabilecegi kiiltiirel bilgi, beceri ve yetkinlikler Bourdieu (1986) tarafindan kiiltiirel
sermaye olarak adlandirilir. Kiiltiire duyarh egitim, kiiltiirel sermayenin tanimini genisletir ve tiim
kiiltiirel kaynaklarin baskin sosyoekonomik smifin iiyelerine ait olmadigim1 kabul eder. Bunun
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yerine, her Ogrencinin sinifa getirdigi benzersiz ve paha bigilmez kiiltiirel bilgi, beceri ve
yetkinlikleri tanir. Kiiltiire duyarli egitim, kiiltiirel ge¢misleri ne olursa olsun tiim 6grencilerin
kiiltiirel sermayelerini takdir ederek ve kullanarak egitimde esitlik ve sosyal adalet saglamay1
amaglar (Esposito ve Swain, 2009; Hanley ve digerleri, 2013; Ladson-Billings, 1995).

Uluslararasilasma, ekonomik, siyasi ve ¢evresel gelismelerin bir sonucu olarak yiiksekogretimde
ogrenci gesitliligi ve degiskenligi artmaktadir. Siiflardaki bu cesitlilik, farkli ihtiyaclar: beraberinde
getirmekte ve 6gretim uygulamalariin gesitlendirilmesini ve farklilagtirilmasini gerektirmektedir.
Cesitliligi kabul eden ve deger veren, demokratik degerlere saygili ve kiiltiirel farkliliklara duyarl
gencler yetistirmek egitimcilerin ¢abalarini gerektirir. Renk, din, dil, cinsel yonelim, sosyoekonomik
gecmis ve akademik basari agisindan gesitlilik gosteren 0grencilerden olusan smuflar1 etkili bir
sekilde yonetmek igin 6gretim iiyelerinin kiiltiire duyarli bir sekilde ders vermesi gerekir. Ogretim
tiyeleri yiiksekogretimde kiiltiire duyarh 6gretimi, degisen 6grenci kitlesini anlamak ve kabul etmek
igin bir rehber olarak kullanabilir. Ogretim iiyeleri ve &grenciler arasinda etkili iletisim ve
etkilesimin saglanmasi ve bu iletisim ve etkilesim siirecinin standardinin ytiikseltilmesi igin kiiltiirel
duyarlilik ve ilgili stratejilerin belirlenmesi biiylik 6nem tasimaktadir. Egitimciler, kiiltiirel
farkliliklarin farkinda olarak ve uygun yaklasimlar: segerek yenilikci, kapsayic1 ve kiiltiirel agidan
duyarli 6grenmeyi tesvik eden 6grenme ortamlari tasarlayabilirler. Tiirk toplumunda birgok farkl
etnik ve dini grup bulunmasma ragmen (Inalcik, 2006), Tiirk egitim politikasinda 1rksal, etnik ve
dini kokenler goz ard1 edilmektedir (Arslan, 2009). Hem anayasada hem de siyasi soylemde kiiltiirel
gesitlilige yliksek derecede saygi ve esitlik gosterilmesine ragmen, Tiirk egitim sistemi farkl kiiltiirel
gecmislerden gelen 6grencileri gormezden gelmekte, dolayisiyla kiiltiirel gesitlilik ulusal egitim
politikasinda veya miifredatta temsil edilememektedir (Arslan, 2009). Tiirk toplumundaki mevcut
cesitlilige ek olarak, 2011 yilindan bu yana yasanan gogler nedeniyle kiiltiirel cesitlilik daha da
artmistir. Sonug olarak, 6grenme ¢iktilarinin, konularin ve 6gretim stratejilerinin kiiltiirel gesitlilikle
uyumlu hale getirilmesi Tiirk egitim sistemi igin hayati dnem kazanmigtir. Artan uluslararas:
Ogrenci sayisi ve bu 6grencilerin farkli ihtiyaclari, smif igi egitimin kiiltiirel gesitliligi dikkate alacak
sekilde yeniden diizenlenmesini gerektirmektedir.

Kiiltiirlere Duyarli Ogretim

Farkl1 gegmislerden ve deneyimlerden gelen 6grencilere egitim vermek, 6zellikle de 6grencilerinin
gecmislerine ve toplumlarina agina olmayan egitimciler igin gesitli zorluklar dogurabilir (Cabello ve
Burstein, 1995; Stier, 2003; Taylor ve digerleri, 2011). Her ders igin net bir ders izlegi gerekliligi,
ogrencilerin beklentileri anlamasi, not vermede seffaflik ve yabanci uyruklu/etnik agidan farklh
ogrenci gruplarindan gelen ek taleplerin tiimii bu zorluklara katkida bulunur. Farkl kiiltiirlerle
siirli deneyim ya da anlayisa sahip olmalar1 6gretmenlerin etkili 6gretimin ne oldugu konusunda
onyargil fikirlere sahip olmalarina ve 6grenci gesitliligi ve farkliliklarin1 6grenme firsatlar1 yerine
engeller olarak gormelerine yol acgabilir. Egitimciler ve Ogrenciler arasindaki bu kiiltiirel ve
deneyimsel ucurum, etkili 6gretimi engelleyebilir (Cabello ve Burstein, 1995). Alan yazinda
egitimcilerin farkl irk ve kiiltiirlerden gelen ¢ocuklar hakkinda olumsuz gortislere sahip oldugunu
ve bu farkliliklar1 6grenmenin Oniindeki engeller olarak gordiiiinii ortaya koyan calismalar
bulunmaktadir (Ladson-Billings, 1995; Sirin ve digerleri, 2009). Baz1 egitimciler, &grencilerin
kendilerine 6zgii ihtiyaglarim1 veya kisisel ge¢mislerini goz ardi etmekte ve tiim Ogrencilerinin
normatif kaliplara uymasinda israr etmektedir. Bunun sonucunda yoksul, engelli ya da farkli irk ve
kiltiirlerden gelen Ogrencilere adil olmayan bir sekilde davranilmakta ve bu da akademik
basarilarin1 olumsuz etkilemektedir (Gay, 2002b). Bu sorunu ele almak igin akademisyenler,
ogrencilerin kiiltiirel kimliklerini ve pratik deneyimlerini 6gretim kaynag1 olarak kullanan varlik
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temelli pedagojiler gelistirmislerdir (Will ve Najarro, 2022). Kiiltiirlere duyarh (culturally
responsive) (Cazden ve Leggett, 1981; Gay 2010), kiiltiirel olarak bagdasik (culturally compatible)
(Vogt, Jordan ve Tharp, 1987), kiiltiirel olarak ilgili (culturally relevant) (Ladson-Billings, 1992),
kiltiirel olarak uygun (culturally appropriate) (Au ve Jordan, 1981), kiiltiirel olarak uyumlu
(culturally congruent) (Mohatt ve Erickson, 1981) ve kiiltiirel olarak siirdiiriilebilir (culturally
sustaining) (Paris ve digerleri, 2017) pedagojiler bu yaklasimlardan bazilaridir.

Tiim bu kavramlar, egitimcilerin 6gretme ve 6grenme siirecinde 6grencilerin farkli gegmislerini ve
kiiltiirel bakis acilarin1 goz oniinde bulundurmalarii gerektirmektedir. Kiiltiirel olarak ilgili,
uyarlanabilir, duyarli ve tutarh egitim, farkli 6grencileri egitmek igin gesitli yollar sunar, egitimin
kapsayici, duyarl ve farkliliklara deger veren bir yapida olmasini saglar ve gesitlilige deger verir.
Kiiltiire duyarl 6gretim, 6grenmeyi farkl kiiltiirlerden gelen 6grenciler igin daha ilgi ¢ekici ve
uygun hale getirmek igin, akademik bilgi ve becerileri 6grencilerin tercihleri, 6zellikleri, yasam
deneyimleri ve bakis acilariyla harmanlar (Gay 2010). Kiiltiire duyarl 6gretim, egitimcilerin tiim
ogrencileri desteklemek icin gereken yetenekleri goz oniinde bulundurmalarina yardimei olmak igin
ogrencilerin giiglii yonlerini kullanir.

Ladson-Billings'e (1992) gore kiiltiire duyarh egitim hem bireysel hem de kolektif giiclendirmeyi
tesvik eden bir elestirel pedagoji yaklagimidir. Kiiltiire duyarh pedagojinin temelini ii¢ standart veya
onerme olusturur: (a) 6grencilerin akademik basarisi; (b) kiiltiirel yeterliligin gelistirilmesi ve/veya
stirdiiriilmesi ve (c) 6grencilerin mevcut sosyal diizenin statiikosuna meydan okumalarmi saglayan
elestirel bir bilincin ortaya ¢ikmasi. Dolayisiyla, kiiltiirlere duyarl 6gretim birbiriyle baglantili tig
unsurdan olusur: entelektiiel gelisim, kiiltiirel yeterlilik ve katilim, elestirel/ sosyopolitik biling
(Sekil 1). Bu unsurlar egitimcilerin 6grencilerin giiglii yanlar1 hakkinda diistinmelerine ve onlar
araciligryla Ogretmelerine yardimci olmaktadir. Kiiltiirlere duyarli 6gretim igin unsurlar tek
baslarina yeterli degildir; {i¢ bilegsenin kesisimi ve aralarindaki baglantilar kiiltiire duyarl 6gretimi
olusturur. Bu bilegenlerin hepsi bir derste ya da egitim programinda ayn1 anda kullanilamasa da
egitimcilerin kiiltiire duyarhh 6gretime iliskin bilgileri arttik¢a bu bilesenlerin birkagini bir araya
getirmeye baslayabilirler.

Sekil 1

Kiiltiire Duyarli Egitim Ladson-Billings (2014)’ten Uyarlanmgtir

Entelektiiel
gelisim

Elestirel/ Kiiltiirel
sosyopolitik yeterlilik ve
biling katilim
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Kiiltiire Duyarl1 Egitim Stratejileri

Kiiltiire duyarl egitim stratejileri, 6grencilerin kiiltiirel farkliliklarni anlama, saygi gosterme ve
degerlendirme yeteneklerini gelistirmek i¢in kullanilan bir dizi yontemdir. Kiiltiire duyarl egitim
stratejileri, Ogrencilerin cesitli kiiltiirel deneyimlerini ve geg¢mislerini dikkate alan Ogretim
yontemleridir. Bu yontemler, destekleyici ve kapsayici bir 6grenme ortamini tesvik etmek igin
ogrencilerin kiiltiirel kimliklerine ve bakis acilarina deger verir ve dikkate alir. Jackson (1993)
kiltiire duyarli pedagojiyi desteklemek icin yedi stratejinin ana hatlarin ¢gizmektedir (Sekil 2):

Sekil 2
Kiiltiire Duyarli Pedagojiyi Destekleyen Egitim Stratejileri

Giiven olusturma

Olumlu ev-okul
iliskileri kurma

tilturel okuryazarhk

Kiiltire Duyarh
Egitim
Stratejileri

Etkili geri bildirim
saglama

Giiven olusturmak. Gliven, smifin etkin isleyisi i¢in genellikle gbz ard1 edilen bir unsurdur. Giiven

Farkh 6gretim

Ogretim / yontemlerinden

ateryallerini analiz

. olusan bir arag seti

gelistirmek

Etkili sorgulama
ekniklerini kullanma

insa eden egitimciler, 6grencilerinin faaliyetlerinin degerli olduguna inanmalarina ve kendilerine
gilivenmelerine yardimc olabilirler. Kiiltiirel okuryazarlik: Egitimciler ¢ok kiiltiirlii farkindaliga
sahip olmak icin sorumluluk almali ve 6grencilerinin dilini, etkilesim tarzini, 6grenme tercihlerini
ve degerlerini 6grenmeli ve anlamalidir. Farkli 6gretim yontemlerinden olusan bir arag seti
gelistirmek: Ogrencilerin tercih ettikleri 6grenme yontemleri kiiltiirlerinden etkilenir. En etkili
Ogretim stratejilerini se¢mek i¢in egitmenin 6grencilerin farkli 6grenme tercihlerinin farkinda olmasi
cok onemlidir. Etkili sorgulama tekniklerini kullanmak: Egitimcilerin 6grencilerine yiiksek biligsel
diizeyde sorular sormasi, analitik ve degerlendirici diistincenin gelisimini tesvik eder. Etkili geri
bildirim saglamak: Geri bildirim tiim 6gretimin niteligini artirmak i¢in 6nemli olmakla birlikte,
ogretmenlerin farkl kiiltiirlerden ogrencilere yonelik geri bildirimlerde 6zel bir duyarlilik
gostermelidir. Ogretim materyallerini analiz etmek: Kullanilan 6gretim materyallerinin kiiltiirel
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duyarlilik diizeyini degerlendirebilmek ve kendi siniflari i¢in bu degerlendirmeyi yapabilmek igin
egitmenlerin kiiltiirel duyarhlik kriterlerine asina olmalar1 gok énemlidir.

Farkli 6gretim stratejileri araciliiyla yeterliligi ve kiiltiirel duyarlhilig: tesvik etmek igin galismalar
yapilmaktadir (Bentley ve Ellison, 2007; Bohman ve Borglin, 2014; Flood ve Commendador, 2016;
Jetfreys ve Dogan, 2012; Purnell ve Fenkl, 2019). C)grenmede evrensel tasarim ilkelerine uyulmasi
(Demir-Basaran, 2021), 0grencilerin karar verme siireglerine dahil edilmesi ve deneyimlerini,
goriislerini ve bilgilerini paylasmalari icin onlara firsatlar saglanmasi, giivenli ve kapsayici bir sinif
ortami yaratmak, kapsayic1 degerlendirmeler yapilmasi (Taneri, 2021), kiiltiirel agidan yetkin bir
egitim programimnin gelistirilmesi (Seeleman ve digerleri, 2009), kiiltiirel farkliligi deneyimleme
(Repo ve digerleri, 2017), gesitli etnik gruplarla sanal baglantilarin kullanilmas1 (Giddens ve
digerleri, 2012), anadil disindaki dillerin bilinmesi (Meydanhoglu ve digerleri,, 2015; Garneau, 2016)
yaygin olarak kullanilan ve kiiltiirel duyarlilig1 olumlu yonde etkileyen diger 6gretim stratejileridir.

Egitime Katilim ve Erisimin Artirilmasi

Yiiksekogretime erisim, kisisel refahi artirdigi, topluma fayda sagladigi ve sosyal adalet ve esitligin
saglanmasina yonelik ilk adim oldugu icin ¢ok 6nemlidir (McCowan, 2015). Degisen demografik
yapi, kiiresellesme ve wuluslararasilasmanin bir sonucu olarak giintimiiz yiiksekogretim
ortamlarinda gesitli irksal, kiiltiirel ve etnik kdkenlerden gelen 6grencilerle ¢ok kiiltiirliidiir (Merig
ve digerleri, 2021). Egitime katihmin genigletilmesi ile ilgili tartismalarin ana temas, aidiyet
duygusunun beslendigi kapsayici yiiksekdgretim kiiltiirleri yaratmaktir. Yirminci yiizyilin
sonlarinda yiiksekogretimin yayginlasmasinin bir sonucu olarak 6grenci gesitliliginin artmass,
egitime esit erisim ve katilimla ilgili endiseleri de beraberinde getirmistir. Erisim ve katilimin
genisletilmesi biiyiik ol¢lide belirli sosyal gruplarin yiiksekogretimde yetersiz temsilini ele almaya
odaklanmaktadir ve ayni1 zamanda daha fazla egitim esitligi i¢in daha genis sosyal hareketlerle de
baglantilidir. Yiiksekogretimi sosyal agidan daha temsil edici hale getirme ¢abalarinin bir sonucu
olarak, 21. yiizyilda yiiksekogretime erisim 6nemli Slciide iyilesmistir ve artik daha fazla 6grenci
yliksekogretime katilmaktadir (Brennan ve Naidoo, 2008). Diinya Bankasi verilerine gore, gelismis
iilkelerin ¢ogunda yiiksekogretime erisim oranlar1 %601 asmistir (World Bank, 2022). Ancak, bu artis
kimin hangi tiniversitelere ve programlara erisebildigi konusunda soru isaretleri yaratmaktadir.
Egitime erisimde esitligi ve adaleti engelleyen bazi kosullar nedeniyle yiiksekogretime katilimdaki
Oonemli artisa ragmen esitsizlikler hala siirmektedir (Altbach, 2000; Sianou-Kyrgiou, 2010). Diger bir
deyisle, aile ge¢misi, cinsiyet, sosyoekonomik diizey ve yetenek, iiniversiteye erisimle yakindan
iliskili olan énemli unsurlardir. Ozellikle diisiik gelirli tilkelerde cinsiyet, irk ve ekonomik gegmis,
yliksekogretime erisimin oniindeki engellerin temel nedenleri olarak goriilmektedir (Schendel ve
McCowan, 2016). McMahon (2009) sosyoekonomik esitsizliklerin yiiksekogretimin esitsiz
yayginlasmasini daha da kétiilestirdigini savunmaktadir. Wolf (2002)'un da belirttigi gibi firsatlar
eskisinden daha fazla olsa da tiniversite niifusu i¢indeki sosyal smnif temsili esit dagilmamakta,
ozellikle akademik hiyerarside yiiksek bir konuma sahip kurumlarda esitsizlik halen devam
etmektedir (Wolf, 2002). Egitim hakkinin sistematik olarak inkar edilmesi ya da engellenmesi hem
kapsayicilik hem de erisim ve katilimin genisletilmesi yoluyla ele alinmaktadir. Yiiksek 6grenim
hakk: icin verilen miicadeleler, yiiksek Ogrenimi daha erisilebilir ve esitlik¢i hale getirme
girisimlerinin yani sira adaletle ilgili artan toplumsal kaygilarla da baglantilidir. "Dontistiiriicti
yaklagimlar" olarak bilinen genisleyen katilm stratejileri, egitim kurumlarinin kurumsal
kiiltiirlerini, sistemlerini ve yapilarini daha kapsayici hale getirmek i¢in degistirmeye ¢alismaktadir
(Burke 2002; Jones ve Thomas, 2005).
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Yiiksek Ogretimde Kapsayicilik ve Kiiltiirlere Duyarli Ogretim

Egitimin kamusal bir hizmet olmaktan ziyade ekonomik bir girisim olduguna dair artan inang,
tiniversitelerin finanse edilme yontemleri (6zellestirme, deregiilasyon ve sosyal hizmetlerde kesinti
gibi neoliberal politikalar) ve 6grencilerin miisteri olarak goriilmesine yol acan yiiksekdgretimin
"piyasalastiriimas” (Mintz, 2021), yiiksekogretimde diisiik ve orta gelirli lisans Ogrencilerinin
oraninin azalmasina yol agmaktadir. Diger bir deyisle, neoliberalizm diisiik ve orta gelirli 6grencileri
ya yliksekogretimden mahrum birakarak ya da statii ve prestij kaybina ugratarak yiiksekogretime
erisimdeki esitsizligi kurumsallastirmaktadir. Bu durum, Harvey'in (2005) neoliberalizmin temel
amacinin toplumsal esitsizligi artirmak oldugu yoniindeki kurami ile de uyumludur. Bu nedenle
yliksekogretimde kapsayicilik ve kiiltiirlere duyarlilik soylemleri giiniimiizde biiyiik onem
tasimaktadir.

Erisim, katilmin yayginlastirilmasi, esitlik, adalet, gesitlilik ve yasam boyu 6grenme gibi terimler
yliksekogretimde kapsayicilik soyleminde siklikla kullanilmaktadir. Tiirkiye'de 2023 itibariyle 129'u
devlet, 75'i ise vakif {iniversitesi olmak {izere toplam 208 iiniversite bulunmaktadir. 2013-2020 yillar
arasinda Tiirkiye'deki uluslararasi 6grenci sayisi neredeyse dort katina ¢ikmustir (YOK, 2020). YOK
tarafindan yayinlanan istatistiklere gore, 2022-2023 egitim-6gretim yilinda 6 milyon 950 bin 142
Ogrencinin 6grencinin 301.694'i yabanci uyruklu, 51.647'si engelli, ytizde 51'i erkek ve ytlizde 49'u
kadindir (YOK, 2023). Bu istatistikler, yiiksekdgretimde artan 6grenci cesitliligi hakkinda bir fikir
vermektedir.

Yiiksekogretime katilimin arttirilmasi tabakalasmanin derinlesmesine katkida bulunan énemli bir
faktordiir (Gallacher, 2006; Shavit ve Blossfeld, 1993). Yiiksekogretime kayitli 6grenci sayisinin ve
cesitliliginin katlanarak artmasi, tiim diinyada oldugu gibi Tiirkiye'de de yiiksekogretimde
tabakalasmanin giiglenmesine iliskin endiseleri beraberinde getirmektedir. Sosyal esitsizlikler de
ogrencilerin yiiksek O0grenim tercihleri iizerinde onemli bir etkiye sahiptir. Baska bir deyisle,
ogrencilerin yiiksekogretim konusundaki tercihleri, kendi yetenek ve c¢abalarindan ¢ok
ebeveynlerinin zenginlik ve isteklerine baghdir (Brown, 1997). Kazu'ya (2018) gore gelir durumu
yliksek 6grenime kaydi dogrudan etkilememekte, ancak kisinin kaydolmay1 sectigi tiniversite veya
program iizerinde etkili olabilmektedir. Bunun sonucunda ise bazi programlarda varlikl ailelerden
gelen 6grencilerin temsili daha yiiksek olmaktadir. Bu baglamda, sosyal smif, egitim kurumlarinin
farklilasmasin pekistiren farkli egitim yollarina yol agan egitim tercihleriyle ilgili kararlar1 etkileyen
onemli bir etken olarak goriilmektedir. Irksal ve etnik azmliklar, kiz ¢ocuklari, engelliler ve
yoksullar gibi dezavantajli gruplar sosyoekonomik statiileri nedeniyle geride kalabilmekte ve
sistemik egitsizlikler devam etmektedir.

Irk, din, dil, cinsel yonelim, sosyo-ekonomik durum ve akademik basari1 agisindan cesitlilik gosteren
ogrencilerden olusan siniflari yonetmek ve her bir 6grenciye etkili bir sekilde egitim vermek,
glintimiizde yiiksekogretim kurumlarinda kiiltiire duyarhh 6gretimi gerektirmektedir. Simiflarda
artan Ogrenci cesitliligi farkli bakis acilarin1 da beraberinde getirmektedir. Dolayisiyla kiiltiirel
cesitliliZe sahip Ogrenme ortamlar;, Ogretmenleri Ogretim yontemlerini cesitlendirmeye ve
farklilastirmaya zorlamaktadir. Bu baglamda, gesitliligi kabul eden ve onemseyen, demokratik
degerlere saygili, farklilagtirilmis 6grenme ihtiyaclar: konusunda giiglii bir bilgiye sahip ve kiiltiirel
farkliliklara duyarh genglerin yetistirilmesi egitimcilerin ¢abalarina baglidir.

Giderek kiiresellesen bir diinyada, egitim kurumlari cesitli kiiltiirel gegmislerden gelen 6grencilerle
daha cesitli hale gelmektedir. Ogretim iiyeleri tarafindan kullanilan &gretim stratejilerinin
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anlasilmasi sadece etkili bir 6gretim saglamakla kalmaz, ayni zamanda smifta kapsayicilig1 ve
esitligi de tesvik etmektedir. Ayrica, bu stratejilerin kiiltiirel duyarhiliginin degerlendirilmesi,
ogrencilerin kendilerini saygi duyulan, degerli hissettikleri ve akademik olarak basaril
olabilecekleri bir ortam yaratilmasina yardimci olmaktadir. Bu bakimdan bu ¢alismanin amaci,
Ogretim tiyelerinin ¢ok kiiltiirlii, cesitlilik gosteren ve degisen ogrencilerine 6gretmek, ilgilerini
cekmek ve baglanti kurmak ic¢in kullandiklar1 6gretim stratejilerini ve bu stratejilerin kiiltiirel
duyarliligin tespit etmektir. Bu amaca ulasmak i¢in asagidaki sorulara yanit aranmaistir:

1. Ogretim iiyeleri kiiltiirlere duyarli egitimi ve 6grenci gesitliligini nasil tanimlamaktadir?

2. Ogretim {iyelerine gore yiiksekogretimde kiiltiirel acidan yetkin dgretim ve dgrenimin
faydalar1 nelerdir?

3. Ogretim {iyeleri yiiksekogretimde kiiltiirel duyarhihigin ne gibi zorluklarla karsi karsiya
olduguna inanmaktadir?

4. Ogretim iiyelerinin yiiksek 6gretimde kiiltiirel duyarli egitim icin kullandig: stratejiler
nelerdir?

5. Ogretim {iyelerinin yiiksek 6gretimde kiiltiirel duyarh egitim uygulamalar igin dnerileri
nelerdir?

Yontem

Ogretim elemanlarinin  “gesitlilik” ve “kiiltiire duyarli 6gretim” konusundaki goriiglerini
belirlemeyi amaglayan bu ¢alismada olgu bilimsel yaklagim kullanilmistir. Olgu bilimsel yaklasim,
arastirmacilarin ¢alismanin odak noktasi olan olgu hakkindaki dnyargili kavramlarini dislayarak,
olgunun evrensel 6ziinii anlamak ve tanimlamak i¢in katilimcinin deneyimlerini aragtirir (Creswell,
2014). Ozetle, olgu bilimsel arastirma, insanlarmn onlar1 nasil yorumladig1 hakkinda daha fazla bilgi
edinmek i¢in gergek olaylar1 arastirmaktadir.

Katilimcilar

Bu c¢alismada, kolay wulasilabilir Ornekleme yontemi ile belirlenen farkli yiiksekogretim
kurumlarinda gorev yapan alti 6gretim eleman1 (dort kadin ve iki erkek) katihmac olarak yer
almistir. Katilmcilarin dagilimi Tablo 1'de 6zetlenmistir.
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Tablo 1.

Katilimcilarin dagilim

Katilimci no Universite Cinsiyet Unvan Yas
kir1 K ki .. ..
K1 Gankar Karatekin Kadin  Dr.Opretim Uyesi 36
Universitesi
K2 Hacettepe Universitesi Erkek Dog. Dr. 50
K3 Orta Dogu Teknik Erkek Doc. Dr. 48
Universitesi
K4 Recep. .Ta}yylp. Erc.logan Kadmn Dog. Dr. 39
Universitesi
K5 Yozgat Bozok Universitesi Kadin Dr. Ogretim Uyesi 50
Z ldak Biilent Ecevit .. ..
K6 onguZak buent teevt Kadm  Dr.Ogretim Uyesi 47
Universitesi
Veri Toplama Araglarn

Arastirmada veriler odak grup goriismesi formu kullanilarak toplanmistir. Odak grup goriisme
formunda katiimcilarin demografik bilgileri, incelenen olgu (kiiltiirlere duyarli &gretim)
hakkindaki goriigleri, bu olgunun ne anlama geldigi ve 6grencileri nasil etkiledigi, kiiltiirlere duyarh
egitim sirasinda kullandiklar1 stratejiler ve yiiksek Ogretimde kiiltiirel duyarliligin karsilastig
zorluklar hakkinda bilgi edinmek icin agik uglu sorular sorulmustur. Ac¢k uglu sorular,
katilimcilarin diistincelerini, bakis agilarin1 ve deneyimlerini 6zgiirce ifade etmelerine olanak
taniyarak arastirmacilarin zengin ve derinlemesine veri toplamasina olanak tanidigr igin nitel
arastirma gortismelerinde ¢ok 6onemli bir rol oynamaktadir (Creswell, 2014; Marshall ve Rossman,
2016).

Veri Toplama Siireci

Bu arastirma, Orta Dogu Teknik Universitesi Insan Arastirmalar1 Etik Kurulu'nun 07/03/2023 tarih
ve 0216-ODTUIAEK-2023 sayili izni ve katiimcilardan arastirmaya géniillii olarak katildiklarini
beyan eden onam formu almarak Bilimsel Yaymn Etigine uygun olarak gergeklestirilmistir.
Arastirmanin verileri olgu bilim arastirmalariyla uyumlu olan odak grup goriismesi yoluyla elde
edilmistir. Odak grup gortismesi, 6 ila 10 kisiden olusan kiigiik bir grup ile grup lideri arasinda,
onceden belirlenmis kurallara uygun olarak yiiriitiilen ve katihmcilarin goriislerini 6zgiirce ifade
etmelerine olanak taniyan bir goriismedir (Krueger ve Casey, 2014). Odak grup goriismelerinin
amaci, katilimcilarin belirli bir konudaki duygulari, tutumlari, algilari, deneyimleri ve diistinceleri
hakkinda ayrintili bilgi edinmektir. Arastirmada odak grup gortismesi katilimcilara 6nceden haber
verilerek cevrim i¢i olarak diizenlenmis ve goriismeler kayit altina alinmistir. Katiimar gizliligini
korumak i¢in her katihimciya bir sira numarasi verilmistir. Alintilar yapildiginda katihimcilarin sira
numaralari, cinsiyetleri ve yaslar1 parantez i¢inde verilmistir (Orn: K1, K, 36).

Veri Analizi

Nitel verilerdeki anlamli 6riintiileri bulmak igin tematik analiz yapilmustir. Etkili bir tema verilerin
Ozetlenmesinden fazlasmi igerir; tekrarlanan OoOriintiilerin belirlenmesini, yorumlanmasini ve
anlamlandirilmasini gerektirir (Clarke ve Braun, 2013). Bu yaklasim, toplanan verilerdeki temel
kavramlarin ve temalarin daha derin bir sekilde anlasilmasini saglamakta ve bulgularin gegerliligini
ve aktarilabilirligini artirarak onlar1 gercek diinya baglamlarma daha uygulanabilir hale
getirmektedir (Braun ve Clarke, 2006; Fereday ve Muir-Cochrane, 2006). Odak grup goriismesi ses
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kayitlariin yaziya dokiilmesi ve kodlanmasi, veri analizi ic¢in temel olusturmustur. Kodlama
siirecinde transkriptler her iki arastirmaci tarafindan tekrar tekrar dinlenmis ve verileri temsil eden
betimsel kodlar olusturulduktan sonra temalar olusturulmustur. Arastirmacilar, anlasma ve
anlagmazlik alanlarmi belirlemek igin transkriptleri kodlamalarini karsilastirmis ve anlasma ytiizdesi
0,81 olarak hesaplanmistir. Bu deger Miles ve Huberman (1994) tarafindan Onerilen kodlarin
%95'inde %80 uyum standardmi karsilamaktadir. Verilerin raporlanmasinda odak grup
gortismelerinden dogrudan alintilar kullanilmistir.

Inandirialik

Bulgularin neyi yansittigini belirlemek igin veri analizinin sistematik, dogrulanabilir, sirali ve sonug
odakl1 olmasi igin gaba gosterilmistir (Clarke ve Braun, 2013 Goriisme sorularmin anlasilabilirligini
dogrulamak igin 6nce odak grup goriisme formu tizerinde bir uzman goriisii alinmis, ardindan
sonuglarm giivenilirligini ve dogrulugunu saglamak igin bir pilot ¢alisma gergeklestirilmistir.
Katilimcailarin 6zgiirce ve dogru bir sekilde paylasimda bulunabilecegi kosullarin saglanmasi igin
katilimailarin tercih ve onerileri de dikkate alinmistir. Katihimeailardan, odak grup goriismesinden
sonra anlat1 verilerini incelemeleri ve 6zet yorumlar: dogrulamalar: istenmistir.

Arastirmacilarin Rolii

Bu nitel aragtirmada odak grup goriismesi kullanildig igin arastirmacilar “kolaylastiric1” roliinii
ustlenmislerdir. Dolayis1 ile arastirmacilar katilimcilarla kendi aralarinda degil, katilimcilar
arasinda bir grup tartismasini kolaylastirmay1 ve yonetmeyi amaglamislardir.

Bulgular

Arastirmanin bulgular1 bes temaya gore diizenlenmis ve kodlanmistir: (1) kiiltiirlere duyarh
ogretimin anlam, (2) kiiltiirlere duyarh o6gretimle ilgili stratejiler, (3) kiiltiirlere duyarli 6gretimin
faydalari, (4) kiiltiirlere duyarh 6gretimde karsilasilan sorunlar/zorluklar ve (5) kiiltiire duyarh
ogretimin siirdiiriilebilirligini saglamak igin Oneriler.

Kiiltiirlere Duyarli Ogretimin Anlami

Bulgulara gore, katilimcilardan yalnizca ikisi kiiltiire duyarli 6gretimle ilgili makaleler okudugunu
ve karsilagtirilabilir arastirmalar yaptigimi belirtmistir. Katihmcilar 6grenci gesitliligini; etnik,
kimlik, din, dil, cinsiyet ve 1rk farkliliklar ile agiklamislardir. Katilimcilardan biri kiiltiirlere duyarh
Ogretimi egitime erisimde yasanan sorunlar baglaminda ele almistir. Bu katilimcinin gortisleri
asagidaki gibidir:

“Ulkemizde g gercegi var. Anadil meselesi éne cikiyor. Toplumumuz feodal ataerkil bir
yapida oldugu icin kiz ¢ocuklar: ozellikle dezavantajli durumda. Bizde home-schooling (evde
egitim) gibi uygulamalar zor oldugu icin ézellikle pandemi (Covid-19) doneminde egitime
erisemeyen ¢ocuklar nedeniyle cocuk is¢iligi ve erken evlenme oranlary artti. Bu durum da
kiiltiirlere duyarl 6gretime ya da kapsayiciliga ne kadar uzak oldugumuzu gosteriyor” (K2,
E, 50).

Yukaridaki alinti, Tiirk toplumunun gog, anadil, toplumsal cinsiyet esitsizligi, feodal ve ataerkil
toplumsal yapilar gibi sosyokiiltiirel 6zelliklerini ve bu konularin egitim tizerindeki etkisini
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vurgulamaktadir. Katilimciya gore, kiiltiirel agidan daha kapsayict ve duyarli bir egitim ortami
yaratmak amaciyla egitime erisimin tesvik edilmesi i¢in ¢ocuk is¢iligi ve erken evlilik oranlarmin da
ele alinmasi gerekmektedir.

Ogretim Elemanlarinin Kiiltiirlere Duyarli Ogretimi Kolaylastirabilecek Stratejileri

Katilimailarin ¢ogu yiiksekogretimde kiiltiirlere duyarli 6gretim yapabilmek igin gereken 6gretim
stratejilerinin neler oldugu konusunda sirli bilgiye sahip olduklarini belirtmekle birlikte
derslerinde ogrencileri tarmima, grup calismasi, diyalog, Ogretim programimi OJgrencilerin
ihtiyaclarma gore diizenleme, demokratik smif ortami olusturmaya Ozen gosterdiklerini
belirtmislerdir. Asagidaki alintilar bu bulguyla iligkilidir:

“Swumif ortaminda demokratik bir katilim ortami saglayan bir ortam yaratiyorum. Bunu
yaparken 0gretim programinin belirlenmesinde 0grencilerimin fikrini soruyorum. Ders
izlencesini paylastyorum ilk derste ve dnerilerini soruyorum. Sinif icinde dzne olduklarin
hissettirmeye calistyorum. Dil bariyerini belirlemeye ¢alistyorum. Derslerimde PowerPoint
slaytlar1 kullanmiyorum. Sunum yapmaktan kaginiyorum ciinkii bu yontem etkili degil.
Genellikle bir gazete haberi ya da 6rnek olay sunuyorum, dersler tartisma seklinde geciyor.
Yiiksek lisans derslerinde ise okuyacaklar: materyali dersten dnce paylasiyorum,
okuduklarinda daha katilimc: tartisma yapabiliyoruz” (K2, E, 50).

“lik derste izlenceyi paylasiyorum, degerlendirme siireclerini 6grencilerle tartistyorum.
Odevleri 6grencilerin faydalanaca: sekilde seciyorum, onlarin yeteneklerini ortaya cikaracak
ddevler veriyorum. Mutlaka PowerPoint sunumu kullaniyorum, grup ¢alismast ve etkilesime
yonelik soru cevap yontemini kullaniyorum” (K3, E, 48).

“Kullandigim bazi stratejiler var. Grup calismas: yaptirmak, konu segimini 0grencilere
birakmak, basili kaynaklarin yam sira varsa dijital kaynaklar1 ya da videolar: paylasmak,
tahtaya yazip aymi anda PowerPointte gostermek, islemleri birlikte yapmak, aktif ve pasif
ogrencileri simifta bir araya getirip soruyu birlikte ¢ozmelerini ve birbirlerinden 63renmelerini
saglamak” (K1, K, 36).

“Dersi interaktif hale getirmeye calistyorum. Daha ¢ok diyalo§un oldugu, verdikleri cevaplara
gore dersin anlasildig: bir ortam yaratiyorum. ...barinma sorunlarim giindeme getiriyorum.
Ozel hayatlarwyla ilgili kendi giindemlerinden bahsederek derse baslhyorum. Ozel ihtiyaclar:
varsa basvurabilecekleri yerler oldugunu soyliiyorum” (K4, K, 39).

Yukaridaki alintilar, yiiksekogretimde kiiltiire duyarl: gesitli 6gretim tarzlarina iliskin farkindaligin
ve yeterliligin artirllmasi gerekliligini vurgulamaktadir. Ozellikle yiiksek ogretimdeki dgrenci
toplulugunun giderek artan cesitliligi géz ontine alindiginda, yalnizca iki katilimcmin bu alanda
onceden bilgi sahibi oldugunu veya egitim aldigini bildirmesi endise vericidir. Ote yandan, baz
katihmcailarin ders izlencesinin diizenlenmesine 6grencileri dahil etme ¢abalar1 ve dil engellerini
dikkate almalar1 esitlikgi, adil, kapsayic1 ve kiiltiirel agidan duyarl: bir sinif iklimini tesvik etmek
acgisindan kayda deger cabalardir. Egitimcilerin, farkli 6grenci kitlelerine daha iyi hizmet verebilmek
icin kiiltiirel acidan duyarli 6gretim stratejilerini 6grenmeye ve uygulamaya devam etmeleri
onemlidir.

Ogretim Elemanlarinin Kiiltiirlere Duyarli Ogretimin Faydalar ile lgili Goriisleri
Bulgulara gore, detaylar farklilik gosterse de tiim katilimcilar kiiltiire duyarli 6gretimin
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yliksekogretimde kapsayici egitimi saglamak icin 6nemli bir baglangi¢ noktas: oldugu konusunda
hemfikirdir. Diger bir deyisle, bulgular kiiltiire duyarli 6gretimin kaliteli egitime erisim, adalet ve
demokratik bir toplum insa etme agisindan faydali olabilecegini gostermektedir. Katilimcilarn bu
konudaki gortisleri asagida verilmistir:

“Ogretmen yetistirmede bu konu (kiiltiire duyarli 6gretim) ele alinmali mutlaka. Her simf
toplumun bir prototipidir, dolayistyla 6grenciler simif ortamindaki esitsizlikleri goreceklerdir,
tek yonlii bir bakis agis1 gelistirmek yerine cok yonlii bir bakis agisina sahip olmalar: gerekir.
Toplumdaki farkly kiiltiirlere ve ihtiyaglara duyarli olmalilar ve bunlar konusunda bilingli
olmalidirlar. Dolayisiyla kiiltiire duyarli 6gretimin egitimde esitlik ve egitim hakk: iizerine
diisiinmek icin bir baglangi¢ oldugunu diisiiniiyorum” (K1, K, 36).

Asagidaki alintida katihmcilardan biri kiiltiire duyarli 6gretim yoluyla 6grencilerin giiglii ve zayif
yonlerinin tespit edilebilecegini ve 6gretimde yapilacak degisikliklerle tiim &grencilerin egitime
erisiminin artirilabilecegini vurgulamistir:

“Ogrenciler arasinda cesitli farkliliklar var ve bu farkliliklar kimisi icin avantaj kimisi icin ise
dezavantaj olugturabiliyor ders islenirken. O yiizden donem basinda Ogrencileri taniyip
onlarn ilgi alanlar ve ihtiyaclarima gore dersi planlamak ve yiiriitmek dersin ogrencilerin
tamaminda hedeflenen davramislarin gelismesi agisindan onemli” (K5, K, 50).

Katilimcilara gore ogretim {iiyeleri toplumdaki birgok kiiltiire ve ihtiyaca duyarh ve bunlarin
farkinda olan ¢ok boyutlu bir bakis agisin1 benimseyerek daha esitlik¢i bir bakis agis1 ve esitsizlikler
konusunda daha kapsamli bir farkindalik gelistirebilirler. Ayrica, derslerin 6grencilerin ihtiyaglar:
ve ilgileri dogrultusunda yapilandirilmas: ve yiiriitiilmesi sayesinde kiiltiire duyarli 6gretim,
ogrencilerin gii¢lii yonlerinin tespit edilmesini saglayabilir ve tiim &grencilerin egitime erisimini
genigletebilir. Genel olarak, kiiltiire duyarli 6gretimin bu avantajlari, egitimde esitlik ve egitim
hakkmin saglanmasi icin 6gretmen egitiminde bu konunun ele alinmasinin ne kadar onemli
oldugunu vurgulamaktadir.

Ogretim Elemanlarinin Kiiltiirlere Duyarli Ogretimde Karsilasilan Zorluklarla flgili Gériisleri

Kiltiire duyarli 6gretimde karsilasilan zorluklar temas: altinda katilimcilar tarafindan siklikla
vurgulanan konular 6 alt temada ele alinmistir: Standart smavlar, kalabalik siniflar, 6grenci-
merkezli egitim sistemi, 6gretim materyalleri, kiiltiirlere duyarliligin anlami ve toplumdaki yerlesik
anlayislar. Katilimcilarin bu alt temalara iligskin gortislerinden bazilar1 asagida verilmistir.

Standart Sinavlar

Katillmcilara gore, kiiltiire duyarli 6gretimde, 6grencilerin performansini belirlemek icin cesitli
yontem ve materyaller kullanilmali ve degerlendirmeler rehberlik saglayacak kadar kapsamli ve
agitk olmalidir. Ancak mevcut sonu¢ odakli sinav sistemi O6grenci degiskenligini dikkate
almamaktadir. Dolayisiyla 6grencilerin bilgi, beceri ve yeteneklerinin dogru bir sekilde 6l¢iilmesinin
oniinde bir engel tegkil etmektedir. Bir katilimcinin bu bulguya iliskin goriisleri asagidaki gibidir:

“.. kiiltiirlere duyarli ve kapsayict bir dgretimden soz edebilmek icin 0grencilerin
ogrendiklerini standart sinavlarla élciilemeyen sekillerde de gostermesine firsat vermemiz
gerekmektedir. Ancak sinava dayali 63retim buna engel olmaktadir” (K5, K, 50).

“Tiirkiye'de sinav odakli sistemden iiniversiteye gelen 63renciler, sanat ve sosyal bilimler gibi
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alanlar: ihmal eden bir egitimden geciyor. Okullarda az sayida yetenek ve konuya, sinavda
ctkacak konulara deger veriliyor. Bu stmirlama ayni zamanda kiiltiirel esitlilik eksikligine yol
acryor ve ogrencilerin daha genis bir bilgi ve bakig agisi yelpazesine maruz kalmalarini da
engelliyor “(K6, K, 47).

Kalabalik Siniflar

Kiltiirlere duyarli 6gretimi uygularken, egitimin niteligi, zaman, katilim eksikligi ve egitime ayrilan
kaynaklarla ilgili farkl1 engeller ortaya ¢ikmaktadir. Bir sinuftaki her bir 6grencinin farkli ve cesitli
ihtiyaclarmi karsilamay1 amaglayan bir 6gretim yaklasimi olan kiiltiirlere duyarli 6gretimde
smiftaki ogrenci sayis1 da belirleyici bir etkendir. Odak grup goriismesinde en sik soz edilen
sorunlardan biri de smiflarin kalabalik olmasidir. Katilimcilara gore, 6grenci sayisi arttik¢a paylasim
ve ig birligi olasilig1 azalmakta ve sonug olarak dgrenciler tek baglarina calisma egilimine girerek
deneyimlerini akranlariyla paylagsma firsatin1 kagirmaktadir. Asagidaki alintilar bu sorunu ayrintili
olarak gostermektedir:

“Ogrenci sayist cok fazla cok kalabalik olan simiflarda maalesef Ggrenci cesitliligini dikkate
alamwyoruz. Lisans iistii derslerde 0grenci sayist az oldugu icin daha etkili yontemler
kullanabiliyoruz” (K5, K, 50).

“Kalabalik gruplarda bunu tam yapabildigimi sanmiyorum. Su an formasyon grubum var.
Uzun siirede grubu tamimak icin bir ders saatini ayirdim ayrintili sorular sordum onlar
hakkinda. Basili ders kitabr disinda kiitiiphane sayfasina girerek dijital kaynaklara nasil
ulasirlar gosterdim, Google Classroom iizerinden ddevler veriyorum ve oradan iletigime
geciyoruz. Derste tartisma, grup calismast gibi yontemleri bir arada kullaniyorum. Ornek
verirken sinif iginde Ozel gereksinimi olan bireyleri dikkate alryorum. Dersteki ornekleri de
simiftaki farkly gruplar icin cesitlendirmeye calistyorum. Yiiksek lisans da gruplar kiigiik
oldugu icin daha bagariliyim bu konuda” (K2, E, 50).

Bu alintilarda sinav odakli egitim sistemi elestirilirken, bu sistemin 6gretmen-6grenci iletisimine ve
kalabalik smif ortamlarinda bireysellestirilmis egitime getirdigi kisitlamalara da dikkat
cekilmektedir. Katilimcilar, lisansiistii derslerde goriildiigii gibi daha kiigiik siniflarda, dgrenci
ihtiyaglarin ve gesitliligini dikkate alan daha etkili, bireysellestirilmis 6gretimin miimkiin oldugunu
iddia etmektedir. Katilimcilar ayrica ev 6devleri, dijital kaynaklarin kullanimi, grup projeleri ve
tartisma gibi interaktif tekniklerin ezberleme ve sinava hazirliktan daha basarili olabilecegine dikkat
cekmektedir. Sonug olarak alintilar, 6gretmenlerin 6grencilerinin farkl ihtiyaglarmi gercek anlamda
karsilamasini engelleyen sinav odakli bir egitim sistemine isaret ediyor.

Ogretmen Merkezli Egitim Sistemi

Katilimcilara gore siniflarin kalabalik olmasi ayni zamanda kullanilan 6gretim stratejisi tizerinde de
etkili olmaktadir. Ogretim dgretmen merkezli oldugunda, 6grenciler sessiz kalmakta, dgretim
iiyesini dogrudan ogretim yoluyla bilgi vermekten sorumlu uzman bir olarak konumlandirmakta,
sadece kendilerine sunulanla yetinmekte ve sorgulamamaktadir. Siav temelli egitim sistemi ile
baglantili olarak Ogrenciler ders basar1 notlarina odaklanmakta ve oOgrenmeyi ikinci plana
atmaktadir. Egitimcinin rolii ile ilgili asagidaki alint1 bu durumu 6rneklendirmektedir:

“Ogrenciler 6gretmen merkezli bir egitim sistemine alisiklar. Derste anlatilanla kalmak
istiyorlar. Ogretmen ne anlatirsa stnavda da onu soralim istiyorlar. Ders kitabini bile alip

798



Yiiksekogretimde Cesitliligi ve Kiiltiirlere Duyarh Pedagojiyi Tesvik Etmek

okumak istemiyorlar. Bilgiyi kopyalayip vyapistiryorlar. Uretmek cok zor geliyor.
Yeteneklerini sorgulamuyorlar. Her seyi bilen tek kisi 6gretmen olsun istiyorlar” (K2, E, 50).

Ogretim Materyalleri

Katilmcilara gore, egitim kaynaklarinin ve yardima teknolojilerin yoklugu, kiiltiire duyarl
Ogretimin basarili bir sekilde uygulanmasmin oniindeki olas: engellerden biridir. Kaynaklarin

bulgu ile ilgili bir katilimcinin goriislerine asagida yer verilmistir:

“Kiiltiirlere duyarly olmak i¢in farkli materyallerle ders islemek ve 6§rencilerin bunlara
ulasmasini saglamak gerekiyor. Derste verdigim yazili kaynak disinda tiniversite kiitiiphanesi
iizerinden bu kaynaklara ve fazlasina nasil eriseceklerini gosteriyorum, dgrencilere konu ile
ilgili videolar gonderiyorum. Ancak ogrencilerin internet erigimi olmadi§inda hicbir ise
yaramyor bu paylagimlar” (K1, K, 36).

“Ogrencilerimizin grenme ve gelisme kapasitesi kaynak eksikligi nedeniyle kisitlanwyor.
Universitemizin kiitiiphanesinde ok az kitap var. Diger kiiltiirleri yansitan kitaplar yok.
Yiiksek dgretimde kiiltiirlere duyarly, farkly kiiltiirleri yansitan egitim materyallerine ve
yardimeci teknolojilere erisim bir liiks olmamali” (K6, K, 47).

Bu alinti, 6gretim tiyelerinin smifta farkli ge¢mislere sahip 6grenciler icin erisilebilir ve kiiltiirel
agidan duyarli kaynaklar sunmasmnin ne kadar énemli oldugunu vurgulamaktadir. Ogrencilerin
basarili bir sekilde 6grenme ve tam potansiyellerini gerceklestirme kapasiteleri, bu tiir materyallere
erisim eksikligi nedeniyle engellenebilir. Ogrenciler bu hizmetler olmadan akademik basarilarinin
oniinde biiylik engellerle karsilasabilirler. Egitimciler, tiim 6grencilerin goriildiiklerini, temsil
edildiklerini ve 6grenmelerinde desteklendiklerini hissetmelerini saglamak igin farkli ge¢mislerden
gelen 6grencilerin erisebilecegi kiiltiirel agidan duyarh 6gretim kaynaklar: saglamalidir.

Kiiltiirlere Duyarliligin Anlam

Bulgular, smifta kiiltiirel duyarliigin tanimlanmasi ve uygulanmas: konusunda katilimcilar
arasinda belirsizlik ve kafa karisiklig1 oldugunu gostermektedir. Katilimcilar, egitimin niteliginden
odiin vermeden farkhi kiiltiirel ge¢mislerden gelen Ogrencilerin gesitli ihtiyaglarim1 nasil
kargilayacaklar1  konusunda  endigelerini  dile  getirmiglerdir.  Kiiltiirel = duyarliigin
tanimlanmasindaki belirsizlik, egitimcilerin 6gretim uygulamalarinda bunu nasil saglayacaklarin
bilmelerini zorlastirmaktadir. Ayrica, kiiltiirleri de dahil olmak {izere Ogrenciler arasindaki
tarkliliklar1 dikkate almak da zor olabilir, ¢linkii bir 6grenci igin ise yarayan bagka bir 6grenci igin
ise yaramayabilir. Bu nedenle, kiiltiirel duyarhiligin tanimlanmasidaki belirsizlik, sinifta 6grenci
cesitliliginin ele alinmasinda zorluklara yol agmaktadir. Asagidaki alintilar, katilimailarin kiiltiire
duyarli Ogretim uygulamalarini hayata gecirirken yasadiklar1 zorluklar1 ve karmasikliklar
yansitmaktadir:

“Bu konuda biraz karigik aklim. Kimin kiiltiiriine uygun olmali ders. Ben dersimi belli bir
plana gore yapwyorum. Ogrencinin hangi etnik kokende oldugunu ya da baska bir farklihigini
dikkate almak kolay degil. Bunu yapmak zorunda miyim emin degilim. Ogrencilerin hepsini
tantyamadiim icin birini mutlu eden digerlerini mutsuz edebiliyor. Bu nedenle de kiiltiirlere
cevap vermenin zor oldugunu diisiiniiyorum” (K1, K, 36).
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“Kiiltiirlere duyarli olacagim derken bazen 0zii kaciriyoruz. Buradaki temel mesele 0grencinin
egitime erismesi mi yoksa egitimin dgrenciye uyarlanmas: mi? Her seyi dgrenciye gore
diizenledigimizde kolayci oluyor o6grenciler, kendini zorlamuyor. Bence egitimin niteliginden
odiin vermemek lazim. Herkesin basarili olmasi icin e§itim 0gretimi daha basitlestirmek tiim
topluma zarar verir” (K2, E, 50).

Bulgulara gore, akademisyenler egitimde kiiltiirel duyarliligin 6nemine inanmakla birlikte, bunu
nasil tanimlayacaklar1 ve bagsaracaklar1 konusunda net degiller. Kiiltiirel duyarhiligin ne anlama
geldigi konusunda netlik olmamasi, konuyla ilgili teorik ve pratik rehberlige ihtiya¢ duyuldugunu
gostermektedir.

Toplumdaki Yerlesik Anlayis

Bulgular ayrica toplumsal yapr ve egitim sisteminin 6gretim uygulamalarinin sekillenmesinde
onemli bir rol oynadigim gostermektedir. Tiirk egitiminin otoriter kiiltiirti, igbirlik¢i yaklagimlar:
uygulamayi zorlagtirmaktadir. Bu durum, egitimde kapsayicilig: ve kiiltiirel duyarlilig: tegvik eden
sistemik degisikliklere duyulan ihtiyac1 yansitmaktadir. Katiimailar toplumun yapisinin ve egitim
sisteminin {rettigi egilimlerin kiiltiirlere duyarli 6gretimi olumsuz etkiledigini belirtmislerdir.
Ogretim iiyelerinin Ogrencilerle etkilesim kurma bicimi egitimde kullanilan yaklasimlar:
etkilemektedir. Asagidaki alint1 bu bulguyu daha agik bir sekilde ortaya koymaktadir:

“Ogrenciler dershane kiiltiiriinden geliyor, stnavda derste yapilanlarin benzerini sormamizi
istiyor. Ulkemize has baz: istekler beklentiler var, bunu nasil degistirebilirim diisiiniiyorum.
Dogru nedir anlatilmadan dogrularla ilgili soru soruluyor. Ogrencimiz sorgulamamaya
aligkin. Bunu kirmak icin ilk hafta anket uyguluyorum. Bugiin eve ne gotiiriiyorsunuz diye
dogru nedir tamimlayin diyorum. Neden tek bir dogru var sorusunu kimse yanitlamyor.
Farkindalik yaratmaya calistyorum. Sorgulamayi, ezberci, taklitci egitimi kokten kazimaya
calisiyorum.  Ogrencilerin  kiiltiirlerinden  getirdikleri aliskanliklarina uygun  egitim
vermiyorum. Onlara hizmet etmek istemiyorum. Taklitci olmasinlar istiyorum” (K1, K, 36).

“Toplumun muhafazakar yapisi, cinsiyet dinamikleri, dini dinamikler de kiiltiirlere duyarlig
engelliyor bence. Kiiltiivel duyarhilik, firsat esitligi saglamali ve ayrimci tutum ve
uygulamalara meydan okumalidir. Ama, oOzellikle kiz cocuklarimin eitim firsatlarim
engelleyen ataerkil bir toplumda yasiyoruz. Cinsiyetle ilgili kliseler, haksiz muameleye veya
egitime erisimin kisitlanmasina neden oluyor. Tiirkiye'de Miisliiman ¢ogunluklu bir niifus
var ve toplumda muhafazakar bir kesim var. Bu, tiim 6grencilerin farkly kiiltiirel ve dini
gecmislerini yeterince temsil etmeyebilecek olan muhafazakdr degerleri potansiyel olarak
vurgulayarak egitim programlarini ve 6gretim yontemlerini de etkiliyor.” (K5, K, 50).

Bu alinti, Tiirkiye'deki ezberciligi, sinav odakli 6grenmeyi ve sorgulama eksikligini tesvik eden, belli
gruplarin temsil edilmesini engelleyen kiiltiirel egilimleri ve egitim sistemini yansitmaktadir.
Ogrencilerin bu tiir 6grenmeye alistiklarini ve 6gretmenlerinin sinifta sorduklari sorularm aynisini
smavlarda da sormalarin1 beklediklerini gostermektedir. Alintilanan 6gretim tiyesi, bu kiiltiirel
egilimlerin zararh etkilerini kabul etmekte ve 6grenciler arasinda farkindalik yaratarak, ezberciligi
ve taklitciligi ortadan kaldirarak ve elestirel diisiinmeyi tesvik ederek bunlar1 kirmaya
calismaktadir. Alintt ayni zamanda, Ogrencilerin 6grenmeye yonelik tutumlarinin koklesmis
kiiltiirel normlar ve degerler tarafindan sekillendirildigi Tiirkiye'de kiiltiire duyarlh 6gretimin
karsilastig1 zorluklar: vurgulamaktadir. Bu bulgu, egitimcilerin igbirlik¢i olmaktan ziyade otoriter
olarak algilandig: Tiirk egitim sisteminde ne egitimcilerin ne de 6grencilerin kiiltiire duyarh bir
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yaklasima hazir olmadig seklinde yorumlanabilir.

Ogretim Elemanlarinin Kiiltiirlere Duyarli Ogretim i¢in Onerileri

Katilimailara kiiltiire duyarli 6gretim igin Onerileri soruldugunda demokratik, is birligine dayals,
kapsayici ve esitlik¢i bir 6grenme ortami olusturmanin éneminin altin1 ¢izmislerdir. Kiiltiire duyarh
ogretimi uygulamak i¢in, 6grencilere sosyal, duygusal, biligsel ve politik eylemlilik kazandiran bir
Ogretim stratejisi kullanilmasin1 da tavsiye etmiglerdir. Asagida odak gruplarin bu konudaki
tartismalarindan kesitler yer almaktadir:

“Bence kiiltiirlere duyarli 6gretim modeli Freire nin modeli gibi olurdu. Yani ezilenlerin
pedagojisi gibi diyaloga dayali, 0gretmen 0grenci iliskisinin bir otorite iliskisi olmadig,
tepeden bir miifredatin sunulmadigi bir model olabilir. Ogrenmek istediklerini 6grenme firsati
sunan bir model. Bu da merkezi stnavlarin ortadan kalkmasi ile miimkiin” (K2, E, 50).

“Biz daha ¢ok ilk okuldan itibaren rekabet ve yaris halindeyiz. Bu siirecin herkesi kapsayacak
sekilde, herkesin kazanabilecegi bir ortami hedefleyebilsek, iiniversiteler de herkesi kapsar.
Ogrencilerin duygusal yanimn dikkate alinmadi§i bir egitim ortamimiz var. Bu nedenle
ogrencileri bir biitiin olarak ele alan bir modele ihtiyacimiz var” (K3, E, 48).

“Bizim toplumumuzda farkly olmayanin da desteklenmesi lazim. Kizlar, LGBTI+ bireyler de
dezavantajli. Yoksullar da dezavantajl. Kiiltiirlere duyarli 6gretim sadece digarida kalanlara
yonelik bir yaklagim gibi ele alamayiz. EGitime erisimin bir insan hakk: oldugu gerceginden
yola c¢ikmaliyiz. Bir de neden mikro diizeyde, sadece kavramlar iizerinden gidiyoruz ki.
Kapsayict egitim, kiiltiirlere duyarli 6gretim, esitlikci egitim gibi kavramlari tek tek calismak
meseleyi daha karmasgik hale getiriyor. Tek bir ortak kavram iizerinde uzlasip meselenin dziine
odaklanmaliyiz” (K4, K, 39).

Alntilar, ilkokuldan itibaren var olan ve 6grencilerin akranlarindan iistiin olmak icin stirekli bir
yarisa sokuldugu rekabet¢i egitim sistemini elestirmektedir. Katihmcilar, egitimin daha kapsayic
olmas:i ve herkesin kazanabilecegi bir ortami hedeflemesi gerektigini savunuyor. Bu baglamda
katilimcilar, Freirenin ezilenlerin pedagojisi modeline dayanan, 6gretmen ve 6grencilerin diyalog
icinde oldugu ve 6gretmen-6grenci iligkisinin otoriteye dayanmadigy, kiiltiire duyarli bir 6gretim
modeline duyulan ihtiyac1 vurgulamaktadir. Katilimcilara gore kiiltiire duyarh 6gretim, 6gretmen
ve Ogrencinin diyalog ve karsilikli saygi i¢inde oldugu demokratik ve isbirlik¢i bir yaklasima
dayanmalidir. Yani katihmcilar, kiiltiire duyarli 6gretimin, 6grencilere 6grenmek istediklerini
O0grenme firsat1 vermek igin merkezi sinavlarin kaldirilmasimni, kiz ¢ocuklari, LGBTi+ bireyler ve
yoksullar gibi dezavantajli gruplarin desteklenmesini, 6grencilerin duygusal yonlerinin dikkate
alinmasini ve kiiltiire duyarli 6gretimin sadece yabanci oldugu diisiiniilenler i¢in bir yaklasim degil,
herkes icin bir insan hakki haline getirilmesini icermesi gerektigini 6ne stirmiistiir.

Tartisma, Sonug ve Oneriler

Egitimcilerin Ogrencilerin sosyoekonomik durumu, cinsiyeti, dini, dili, kiltiri ve diger
farkliliklarina dayali onyargilari, 6grenci potansiyeli hakkinda beklentilere yol agabilmektedir.
Bunu ele almak i¢in, egitimciler farkliliklar1 kabul etmeli ve saygi duymali ve 6grenci degiskenligini
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bir zenginlik olarak gormelidir. Kiiltiirlere duyarhh egitim, firsat verildiginde tiim c¢ocuklarin
ogrenebilecegine ve tam potansiyellerine ulasabilecegine inanir. Daha yenilikci, kapsayic ve
kiiltiirel agidan duyarli 6grenmeyi desteklemek igin Yiiksekogretim programlarindaki 6gretim
tiyeleri tarafindan da kullanilabilir.

Kiltiire duyarh 6gretim, yiiksekogretimde farkli 6grenci topluluklarini barindirmada hayati bir rol
oynamaktadir. Ogrencilerin kiiltiirel zenginligini ve yasanmis deneyimlerini onurlandiran varlik
temelli bir bakis acisinin benimsenmesi, daha kapsayici bir 6gretme ve Ogrenme ortamini
destekleyebilir (Yosso, 2005). Ancak bu calismanin bulgular1 6gretim {iyelerinin 6grencilerin
cesitliligini aciklamak icin yalmizca irksal, etnik ve cinsiyet farkliliklarmi kullandiklarmi
gostermistir. Bununla birlikte, o6grencilerin kiiltiirlerini, yasam deneyimlerini ve dillerini
yliksekogretimde edindikleri bilgilere entegre etmek icin kiiltiire duyarh bir yaklasima duyulan
ihtiyag ele alinmamustir. Ogretim iiyelerinin kiiltiirel agidan duyarli 6gretimi gelistiren arastirmaya
dayali uygulamalardan haberdar olmamasi diistindiiriiciidiir. Pedagoji ve kiiltiirel duyarhlikla ilgili
alan yazindaki bulgular, kiiltiire duyarli 06gretimi kolaylastirabilecek arastirma temelli
uygulamalara yonelik farkindalik ve uygulama eksikligine isaret etmektedir (Jennings ve Skemp-
Arlt, 2019). Ayrica, katilimcilarin farkli gecmislere sahip Ogrencilerin kiiltiirel agidan duyarl
ogrenme ortamina katkilarindan ziyade karsilastiklar1 sorunlara (6rnegin, ekonomik engellere)
odaklandiklar1 goriilmektedir. Esitlik ve sosyal adalet perspektifinden bakildiginda bu bulgu,
ogrencilerin kiiltiirel zenginliklerine ve ge¢gmislerine iliskin eksik bir bakis agisin1 vurgulamaktadir.
Ogretim {iyeleri arasindaki kiiltiirel farkindalik eksikligi, kiiltiire duyarli yiiksekdgretimin bagarili
bir sekilde uygulanmasmin éniindeki en biiyiik engeldir. Ogretmenler, ok kiiltiirlii bir ortamda
ogretme-ogrenme siirecine rehberlik edecek belirli bir programdan yoksun olduklar1 igin 6nemli
zorluklarla karsilasmaktadir.

Kiiltiire duyarlh bir yiiksekogretimin ontindeki engeller arasinda 6gretmen merkezli egitimin, is
birligine dayal1 egitimin yerine otoriter egitim felsefelerinin, teste dayali 6gretimin ve sonug odakh
smav sistemlerinin kullanilmasi gibi toplum yapisindaki ve egitim sistemindeki egilimler yer
almaktadir. Kiiltiire duyarh yiiksekogretimin oniindeki engellere iliskin yukaridaki bulgu,
Bobbitt'in (1913) egitimin verimliligini birincil hedef olarak vurgulayan egitimde bilimsel yonetim
kavramiyla yakindan ilgilidir. Bu yaklasim, verimliligi, standardizasyonu ve 6gretmen merkezli
egitimi kiiltiirlere duyarliliktan istiin tutan ve dgrencilerin kiiltiirel ge¢mislerine yer vermeyen,
yukaridan asagiya, otoriter bir egitim felsefesini benimsemektedir. Ayrica, standartlastirilmis egitim
programlarinin ve sinavlarin uygulanmasi, belirli kiiltiirel kimliklerin otekilestirilmesi ve/veya
baskin kiiltiirel normlarin desteklenmesi ya da diger gruplara empoze edilmesi Bourdieu'nun (1986)
sembolik siddet kavrami ile agiklanabilir. Diger bir deyisle, sembolik siddet dogas1 geregi esitsiz giic
iligkilerini ve Otekilestirmeyi siirdiiriirken kiiltiirlere duyarli egitim bu tiir esitsizliklere meydan
okuyarak bunlar1 ortadan kaldirmayi ve egitimde sosyal adaleti ve esitligi tesvik etmeyi
amaclamaktadir. Dolayistyla, kiiltiire duyarl egitimin, farkl: kiiltiirleri ve kimlikleri onaylayarak ve
hem kapsayict hem de onaylayict 6grenme ortamlar1 yaratarak sembolik siddete karsi koymasi
beklenmektedir.

Yoneticilerin veri topladig1 ve 6gretmenlerin takip etmesi i¢in en iyi uygulamalar: gelistirdigi bir
fabrika gibi calistirilmak tizere tasarlanmis bir sistemde verimlilik, tekdiizelik ve somut sonuglara
odaklanildigy igin kiiltiire duyarli 6gretim icin gerekli olan isbirlik¢i 6grenme tiiriine ¢ok az yer
verilmektedir. Bunun yerine, kiiltiirel baglamin Onemini ve bireysel Ogrencilerin benzersiz
ihtiyaclarii goz ardi etme egiliminde olan sonug¢ odakli bir test sistemi iizerinde durulmaktadir
(Bobbitt, 1913). Ogretimde teste dayali yaklasim ve sonu¢ odakli sinav sistemi de bu yaklagimi
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yansitmaktadir, ¢linkii 6grenciler dnceden belirlenmis standartlar1 ve hedefleri karsilayabilecek
basarili bireyler haline getirilecek "hammaddeler" olarak goriilmektedir (Apple, 2000; Kliebard,
1995; Posner, 1988; Smith 2004). Sonug olarak bu yaklasimin benimsenmesi ezbere dayali 6gretime
odaklanilmasina, herkese uyan (one size fits all) tek bir egitim programi ve ogrencilerin farkl
ihtiyaglarina uygun olmayan degerlendirme yontemlerine vurgu yapilmasina, yani 6grenmenin
kiiltiirel baglaminin gz ardi1 edilmesine yol agmaktadir.

Bulgular, katilimcilarin esitsizliklerin egitim sistemi aracilifiyla pekistirildigine inandiklarin
gostermektedir. Bu bulgu daha once yapilan arastirmalarla da uyumludur. Alan yazindaki ¢ok
sayida ¢alismaya gore (Anyon, 1980; Bourdieu ve Passeron, 1990; Reskin ve Roos, 1990; Sayer, 2005),
egitim sistemleri sosyal esitsizlikleri ve 6nceden var olan gii¢ yapilarini tesvik etmektedir. Bu bulgu,
bu sistemik esitsizlikleri ele almanin ve bunlarin {istesinden gelmenin bir yolu olarak ytiksek
ogretimde kiiltiirel olarak duyarlh egitimin aciliyetini vurgulamaktadir. Diger bir deyisle, egitim
sistemlerinin esitsizlige katkida bulundugu fikri, Yiiksekogretim baglaminda bazi kiiltiirel gruplar
icin dezavantajli olma ve Otekilestirilme olasiigini artirmaktadir. Kiiltiire duyarli egitim, bu
esitsizlikleri ele alarak ve bunlarla miicadele ederek daha kapsayici ve esitlik¢i bir ortam yaratabilir,
otekilestirilmis 6grencileri giiclendirebilir, sosyal adaleti tesvik edebilir ve genel egitim kalitesini
artirabilir.

Ogretim {iyelerinin kiiltiire duyarli egitim konusunda yeterince bilingli olmadiklar1 bulgusu,
cesitlilik yonetiminin etkili bir sekilde uygulanmasinda potansiyel bir boslugu vurguladig: icin
onemlidir. Ogretim iiyeleri, 5grencilerin 5grenme deneyiminin sekillenmesinde kritik bir rol oynar
ve onlarin kiiltiirel duyarliligi anlamalari ve farkindaliklari, kapsayici ve esitlik¢i 6grenme ortamlari
yaratmada ¢ok Onemlidir. Smolen ve digerleri (2006) akademisyenlerle yaptiklari ¢aligmada bu
bulguyu desteklemektedir. Calismalarinda 6gretim tiyeleri, farkl kiiltiirlerden gelen 6grencilerle
sik sik etkilesimde bulunduklari igin kiiltiire duyarli egitim programlarmna ihtiya¢ duyulduguna
inanmakta, ancak kiiltiire duyarl 6gretimi uygulamakta zorlanmaktadirlar. Kiiltiirlere duyarli sinf
ve okul uygulamalar1 konusunda uygun egitim ve destek olmazsa, en iyi niyetli 6gretmenler bile
kiiltiirel veya etnik agidan farkli 6grencilere istemeden verimsiz veya diismanca bir sekilde ders
verebilir ve bu da akademik sonuglarda esitsizliklere yol agabilir (Epstein ve digerleri, 2017; Peterson
ve digerleri, 2016). Farkliliklar iyi yonetildiginde yaraticihik ve zenginlik kaynag: olabilirken,
yonetilmediginde yanlis anlamalara, anlasmazliklara yol agabilmekte ve egitimin basarisini
olumsuz yonde etkileyebilmektedir (Meri¢ ve digerleri, 2021).

Bulgulara gore, Ogretim iiyelerinin kiiltiirel farkindalik eksikligi, kiiltiirlere duyarli bir
Yiiksekogretim uygulamasimin oOniindeki engellerden biridir. Alan yazinda da bu bulguyu
destekleyen calismalar yer almaktadir. Ogretmenlerin ¢ogunun cesitli etnik, dilsel, sosyoekonomik
ve kiiltiirel ge¢mislerden gelen 6grencilerle ¢alisma deneyiminin olmamasi (Banks, 2001; Delpit,
2003; Irvine, 2003; Richards, 2006; Sleter, 2001). Farkli ge¢mislere sahip 6grencilerin ihtiyaglarini
karsilamak ve kiiltiirel miraslarmi korumak i¢gin yetersiz kalmalarina neden olmaktadir (Lazar, 2007;
Mysore ve digerleri, 2006, Ukpokodu, 2003). Egitmenler, 6grencilerinin kiiltiirel ge¢mislerini ve
deneyimlerini takdir edemezlerse, onlar1 6grenme siirecine etkili bir sekilde dahil edemeyebilir veya
anlamli destek ve rehberlik saglayamayabilirler. Bu nedenle, Yiiksekdgretim kurumlarimin bu
engelleri tanimas1 ve kiiltiirel olarak daha duyarli ve kapsayici bir 6grenme ortami yaratmaya
calismasi énemlidir. Bu, egitim yonetimi ve program gelistirmeye yonelik geleneksel yaklagimlar:
yeniden diistinmenin yani sira kiiltiirel farkindaliklarini1 ve duyarliliklarini artirmak igin 6gretim
iiyelerinin mesleki gelisim ve egitim firsatlarina yatirim yapmayi igerebilir.
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Arastirmalar, diger etkenlerin yani sira akademik kararliligi, devami ve 6grenmede sevki tesvik
eden kiiltiirlere duyarli 6gretimin olumlu etkilerini desteklemektedir (Aronson ve Laughter, 2018;
Byrd, 2016). Kiiltiirel olarak duyarli bir yaklasim benimseyen egitimciler, egitim programinin
kaynagi olarak 6grencilerin kiiltiirel bilgisini, egilimlerini ve yeteneklerini dahil etmeye ¢alisir. Bu
nedenle egitimcilerin, diger kiiltiirleri 6grenmek ve kiiltiirel agidan duyarli 6gretim yontemleri
gelistirmek de dahil olmak tizere, kiiltiirel duyarhlikla ilgili becerileri gelistirmeleri cok énemlidir.
Bu egitim ve destek olmadan, 6gretim tiyelerinin yiiksek 6gretimde kiiltiirel agidan duyarl 6gretimi
basarili bir sekilde uygulamasi zor olabilir. Kapsayic1 6grenme ortamlar: olusturmak igin, 6gretim
tiyelerinin kiiltiirel yeterlilige oncelik vermesi ve kendilerini siirekli olarak 6grenmeye ve 6gretme
uygulamalari gelistirmeye calisan Ogreniciler olarak konumlandirmasi gerekir (Abacioglu ve
digerleri, 2020).

Arastirmanin sonuglarina gore bir katilimci, Freire'nin 6gretim yonteminin farkl kiiltiirlere duyarh
olmaya uygun oldugunu belirtmistir. Daha basit bir ifadeyle, acik iletisim ve elestirel diistinmeyi
iceren ezilenlerin pedagojisi, Otekilestirilmis gruplar1 gliclendirmeyi ve baskiyr sorgulamay:
amaclar. Ayrica 6grencilerin kendi sosyal gercekliklerini elestirel bir sekilde analiz edebilecekleri ve
onu donistiirmek icin harekete gecebilecekleri, diyalojik ve katilimc bir 6grenme ortami
yaratmanin 6nemini vurgular. Bu yaklasim, yukaridan asagiya bir egitim modelinin aksine,
ogrencilerin 6grenmek igin kendi ilgi alanlarini se¢gmelerine olanak tanir (Freire, 1968). Elestirel
pedagoji, 0gretmenleri gii¢ dinamiklerine, adaletsizlige ve elestirel analize odaklanmaya tesvik
ederek Ogrencilerin elestirel farkindaliginin gelisimini kolaylastirdigindan, kiiltiirel agidan duyarl
ve stirdiiriilebilir egitimi tesvik etmede de ¢ok 6nemli bir rol oynar. Bu nedenle, Freire’nin yontemini
uygulamak, tiim 6grencilerin nitelikli egitime erisimini saglamak igin olumlu tutumlar gelistirme ve
kiiltiirel agidan duyarli bir egitim saglamanin etkili bir yolu olabilir.

Sosyoekonomik durumun ve irkin egitim olanaklar1 ve sonuglar tizerindeki etkisi, Marksist ve
irkqilik karsiti bakis agilari tarafindan da vurgulanmaktadir (Apple, 1990; Ladson-Billings, 1995).
Calismanin sonuglari, kiiltiirel duyarliligin rekabetcilik seviyelerini dengelemede ve her 6grencinin
yiiksek kaliteli bir egitime erisimini garanti altina almada Onemli bir rol oynayabilecegini
gostermektedir. Ayrica, farkli kimliklerin ¢ok kiiltiirlii ve homofobi karsiti bir bakis agisiyla
taninmasi ve tiim Ogrencileri kapsayici ve kiiltiirel agidan duyarli bir 6grenme ortaminin
olusturulmas: ortak noktalarin ortaya ¢ikmasina hizmet edebilir. Oswick ve Noon (2014) da
cesitliligin ¢Oziilmesi gereken bir sorundan ziyade faaliyetlerin ayrilmaz bir parcasi olarak
goriilmesi gerektigini vurgulamakta ve gesitliligin faydalarini hayata geciren degisimi tesvik etmek
icin bir ¢erceve sunmaktadir.

Kiiltiire duyarli 6gretimin basarisi, kiiltiirel yetkinlige deger veren, tiim o6grenciler icin ytiksek
beklentileri olan ve kendilerini hem 6grenenler hem de kolaylastiricilar olarak goren egitimcilere
baghidir. Egitimcilerin tutum ve davranslari 6grencilerin basarisinda 6nemli bir etkiye sahiptir.
Aragtirmadan elde edilen sonuglar, bazi egitimcilerin Yiiksekogretim ortamlarinda farkl irk, kiiltiir
ve etnik kokenden gelen 0grencilere etkili bir sekilde egitim vermek igin gerekli bilgi ve becerilere
sahip olmadigimni ve smuiftaki gesitli Ogrenci niifusunun ihtiyaglarimi karsilamaya hazir
olmayabilecegini gostermektedir. Kiiltiirel yeterlilik ve yiiksek beklentiler sergileyen ogretim
iyeleri, ¢ok kiiltiirlii siniflarda 6grenci basarisin1 olumlu yonde etkileyebilir. Kiiltiire duyarl etkili
Ogretim, egitimcilerin kiiltiirel farkliliklar1 ve deneyimleri 6grenme siirecine dahil etmelerini ve
takdir etmelerini gerektirir. Ayrica, 6gretim tiyeleri kiiltiirel agidan duyarli 6grenme ortamlarinin
olusturulmasinda kritik bir rol oynamaktadir. Kiiltiirel yeterliliklerini ve farkli 6grenci gruplarim
anlamalarmi gelistirmek icin kendilerini 6grenci olarak konumlandirmalidirlar. Sleeter ve Grant
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(2003), egitimcilerin kiiltiirel agcidan duyarli kolaylastiricilar olmalar: ve 6grencilerinin kiiltiirlerini
ogrenirken ¢esitlilige yoOnelik kendi tutumlarmi siirekli olarak incelemeleri gerektigini
vurgulamaktadir.

Bulgular, 6gretim tiyelerinin kiiltiirel olarak yeteri kadar bilingli olmadigin1 gostermektedir. Bu
eksiklik, etkili 6gretim yontemlerini se¢meyi zorlagtirabilir ve egitimcilerin kapsayici 6grenme
ortamlar1 olusturmasini zorlagtirabilir. Kiiltiirel yeterlilige saygi duyan, tiim 6grencilerini yiiksek
standartlarda tutan ve kendilerini kolaylastiric1 ve 6grenici olarak goren ogretmenler, kiiltiirel
agidan duyarh dgretimin basarisinin anahtaridir. Ogrencilerin basarisi, 8gretmenlerin tutum ve
eylemlerinden biiyiik lgiide etkilenir. Cirik (2008), yeni egitmenlerin ¢ok kiiltiirlii egitim, 1irk ya da
etnik koken gibi konularda yeterli farkindaliga sahip olmadiklarmi belirtmekte ve ogretmen
yetistirme programlarindaki derslerin okulun ilk yillarindan baglayarak ¢ok kiiltiirlii egitim, irk ve
etnik koken etkilesimi gibi konular1 kapsamasi gerektigini ileri stirmektedir.

Arastirma sonuglarina gore, katilimcilarin bir kismi Yiiksekogretim programlarinda digerlerinden
farkli ve basarili bir sekilde 6gretim yapmak igin gerekli 6gretim teknikleri konusunda yeterli bilgiye
sahip olmadiklarini belirtmektedirler. Bu bulgu, egitmenlerin gesitli iilkelerden gelen 6grenciler i¢in
ogrenme ortamlar1 olusturmaya yeterince hazir olmadigimi gosteren c¢alismalar tarafindan
desteklenmektedir (Cabello ve Burstein, 1995; Gay, 2002a; Stier, 2003; Taylor ve digerleri, 2011).
Calismalar yiiksek 0gretimde artan gesitlilige ragmen, bu Ogrencilerin ihtiyaglarmin siniflarinda
veya genel olarak egitim kurumlarinda karsilanamadigini, egitim programlari, pedagoji ve sinif
dinamikleri de dahil olmak {izere tiim Yiiksekogretim kurumlarmin hala geleneksel 6grenciler icin
insa edilmeye devam ettigini gostermektedir (Castanieda, 2002; Schuster ve Van Dyne, 1985).

Katilimailar, kiiltiire duyarli akademisyenlerin su &zelliklerinden bahsetmislerdir: Ogrencileri ile
yakinhk kurmak igin gesitli teknikler kullanirlar. Bu stratejiler arasinda kiiltiirel duyarlilik
sergilemek, smifta bir topluluk duygusu gelistirmek ve farkli dgrencilerin ihtiyaglara daha iyi
hizmet edecek 6gretim stratejilerini uyarlamak yer alir. Ayrica 6grencileri ile iligkilerin gelistirilmesi
icin grup projelerinde yer almaya tesvik etmek, Ogrencilere benzersiz goriislerini ve yasam
deneyimlerini paylasma sansi vermek de kiiltiire duyarli akademisyenlerin ¢ok deger verdigi
seylerdir. Benzer sekilde Basbay ve Bektas (2010) da 6gretmenlerin farkh 6grencileri etkili bir sekilde
desteklemek icin gerekli farkindalik ve becerilere sahip olmalar1 gerektigini belirtmistir. Diger bir
deyisle, o6gretmenlerin, farkli ge¢cmislere sahip 6grencilerle 6grenme ortamlarimi yonetmelerine
yardimci olacak yontemler gelistirirken kisinin kendi kiiltiirii ve dnyargilar: hakkinda farkindalik;
diger kiiltiirlerin bakis agilarini 6grenme egilimi ve kiiltiirlere duyarli 6gretim yontemlerinin
gelistirilmesi ile ilgili becerilere sahip olmalar1 beklenir (Bagsbay ve Bektas, 2010). Ne yazik ki,
Ogretmen yetistirme programlari ve mesleki gelisimde iilke genelindeki sistemler, egitimcileri sinifta
kiiltiirlere duyarli 6gretimi hayata gegirmek i¢gin yeterince hazirlayamamaktadir. Her ne kadar bazi
ogretmen hazirlama programlar: artik farkli 6grencilerin egitimi konusunda dersleri igeriyor olsa
da bu dersler genellikle dar kapsamlidir ve genel egitim programindan kopuktur (Akiba, Cockrell,
Simmons, Han ve Agarwal, 2010; Gorski, 2009; Sleeter, 2001).

Alan yazinda yer alan bazi arastirmalarda (Basbay ve Kagnici, 2011; Polat, 2009) 6gretmenlerin
kiiltiirleraras1 yeterliliklerine odaklanilmis ve 6gretmenlerin ¢ok kiiltiirlii egitimi ytiriitebilmeleri
icin belirli bir dizi beceriye sahip olmalar1 gerektiginin alt1 ¢izilmistir. Diger ¢calismalara benzer
sekilde, bu ¢alismada da kiiltiirleraras: egitim konusunda hizmet igi egitimin gerekli oldugu ortaya
cikmugtir. Bu baglamda, 6gretmenlerin becerilerinin gelistirilmesi icin egitmen tarafinda belirli bir
temel veya arka plan gereklidir. Saygi, empati, hosgorii ve demokratik biling ortami1 yaratma becerisi
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bu sekilde gelistirilebilir ve benzer olmayan 6grencilerden olusan siiflarda 6gretmenlerin gesitliligi
bir zenginlik kaynagi olarak gormeleri saglanabilir.

Diger yandan 6gretim tiyelerinin 6grencilerini tanimaya ¢alismalari, ders izlencelerinde 6grenci
ihtiyaglarmi goz oniinde tutarak diizenlemeler ve 6gretim stratejilerinde degisiklikler yapmalar:
kiiltiirlere duyarli 6gretim stratejileridir. Toplulugun bir pargasi olduklarini hisseden ve onun
icindeki benzersizlikleri icin deger verilen bireyler, grup calismasinda, toplu 6grenmede ve/veya
isyerinde daha etkili olurlar. Kiiltiirlere duyarli 6gretim, akademik materyallerin 6grencilerin
giinlitk deneyimleri, kiiltlirel ge¢misleri ve sorunlariyla, katilimi, basariy1 ve giiclenmeyi tesvik
edecek sekilde iliskilendirilmesini igerir. Din, dil, sosyoekonomik ge¢mis, cinsel yonelim ve cinsiyet
kimligi gibi unsurlar da dahil olmak {iizere smiflarda mevcut olan kiiltiirel gesitliligi tanimak ve
bunlarla iligki kurmak, kiiltiire duyarh 6gretim uygulamalarmin bir parcasidir. Akademisyenler,
cesitli 0grencilerle etkilesim kurmaya ¢alismali, materyalleri ve onlarin ihtiyaglarini tam olarak
anlamali, faydali 6grenme ortamlar1 olusturmali, kisiler arasi iligkileri gelistirmeli ve 6grenci
basarisini desteklemelidir. Bununla birlikte, Tiirkiye'de Otekilestirilmis bir¢ok demografik grubun
yliksekogretime erisimini engelleyen kisitlamalar hala varligini stirdiirmektedir. Alan yazindaki
calismalar, sosyoekonomik ve cinsiyet esitsizliklerinin yiiksek Ogretime erigimi smirladigini
gostermektedir. Gliniimiizde yiiksek Ogretime erisim agisindan kadinlar erkeklere oranla hala
dezavantajli durumdadir. Istatistiklerle Kadm 2022 raporuna gore yiiksekdgretim mezunu olan
erkeklerin orani yiizde 25,1 iken kadinlarda bu oran yiizde 20,9'da kalmistir (Tiirkiye Istatistik
Kurumu, 2022). Sallan-Giil ve Giil'e (2014) gore, Tiirkiye'de Yiiksekogretim son zamanlarda daha
pazar odakli bir modele dogru kaymustir; tiniversite sayisindaki artisin bir sonucu olarak yiiksek
Ogretime erisim artmasma ragmen, tiniversite 6zerkligi, alt sosyo-ekonomik smiftan gelenlerin
yliksek 0gretime erigimi veya yiiksek 6gretimin kalitesi gibi alanlarda bir iyilesme olmamustir. Bu
nedenle, Tiirkiye'de yiliksekogretimde esitlik ve erisimle ilgili zorluklar: ele almak icin stratejilere
ihtiya¢ duyulmaktadir.

Tiirkiye’de tiniversite sayisini artirmak ve arzi iyilestirmek de dahil olmak tizere yiiksek 6gretime
erisimi iyilestirmek icin farkli tedbirler uygulanmistir (Giir ve Ozoglu, 2015). Gelismemis bolgelerde
yeni devlet {iniversitelerinin kurulmasi, erisim politikalarin1 6nemli 6l¢iide etkilemis ve higbir ilin
universitesiz kalmamasin1 saglamistir (Giinay ve Giinay, 2011). Kontenjanlarin artirilmasi, orta
ogretimin tesvik edilmesi, agik 6gretim ve uzaktan egitim programlari gibi stratejiler de uygulamaya
konulmustur (Cetinsaya, 2014). Tiirkiyenin Yiiksekogretim sistemi, 6grenciler ve 6gretim tiyeleri
i¢in daha fazla firsat saglayan kurumlarda artan gesitlilik ile son yillarda énemli 6l¢lide biiylimesine
ragmen niteligi ileriye tasimak icin erisim politikalarinin yeniden gozden gegirilmesi gerektigi
konusunda bir fikir birligi bulunmaktadir (Cetinsaya, 2014; Giir ve Ozoglu, 2015). Hiikiimet, 0zel
sektorle birlikte, imkanlar1 kisitli, dezavantajli, 0grencilerin yiiksekogretime erisimini saglayacak
olanaklar yaratmaya calismalidir. Tiim 6grencilerin basarili olma ve topluma katkida bulunma
konusunda esit sansa sahip olmalarini garanti altina almak i¢in burslar, pozitif ayrimcilik yasalar:
ve egitim maliyetini diisiirmeye yonelik miidahaleler gibi politikalar uygulamaya konulabilir.

Aragtirmanin bulgularina dayanarak, yiiksekogretim egitim ortamlarinda 6grenci cesitliligi ve
degiskenliginin ortaya c¢ikardigi sorunlarin ¢oziimiiniin kapsayict ve oOnleyici tedbirlerin
benimsenmesini gerektirdigi sonucuna varilabilir. Yiiksekdgretim kurumlari, sosyal icerme, olumlu
tutum gelistirme ve kiiltiirlere duyarl pedagojiye oncelik vererek, farkli ge¢mislere sahip 6grenciler
i¢in basar1 farkini azaltabilir ve daha adil bir toplumu tesvik edebilir. Bu ¢alismadan ¢ikarilan
sonuglar, gesitli tiniversitelerden yedi 6gretim tiyesinden olusan kiigiik bir 6rneklemle yapilan odak
grup goriismeleri yoluyla toplanan bilgilere dayanmaktadir. Bu nedenle, gelecekteki aragtirmalarin
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daha fazla sayida katiimciy1 icermesi ve farkli arastirma yontemlerini bir arada kullanmasi
onerilebilir. Calismanin sonuglarinin, 6gretim tiyelerine mevcut uygulamalar: gelistirme, kiiltiirel
duyarlilik konusunda farkindalik yaratma ve yiiksekogretim programlarma kayith farkl irk, kiiltiir
ve etnik kokenden 6grencilerin bagar1 farkin1 daraltacak veya kapatacak stratejileri belirleme igin
fikir vermesi beklenmektedir.

Etik Kurul Onay1: Orta Dogu Teknik Universitesi insan Aragtirmalar1 Etik Kurulu'nun 07/03/2023 tarih ve
0216-ODTUIAEK-2023 sayili izni ve katilimcilardan arastirmaya goniillii olarak katildiklarini beyan eden
onam formu alinarak Bilimsel Yayin Etigine uygun olarak gerceklestirilmistir.

Arastirmacilarin Katki Orani: Her iki yazar da esit derecede katki saglamgtir.

Catisma Beyani: Yazarlar potansiyel bir ¢ikar catismasi olmadigini beyan ederler.
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