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ABSTRACT

This study aims to identify the difficulties experienced by gifted students in the
school environment and gather their proposed solutions, with the ultimate goal of
understanding their perspectives on an ideal educational model. In pursuit of this
objective, the study sought the perspectives of gifted students on their school
environment, teachers, and peers, with a focus on the problems they encounter and
their coping strategies. Participants in this study were selected using a simple
random sampling method and consisted of 13 female and 13 male students
attending primary and middle school levels. Data were obtained through one-on-
one interviews with gifted students using semi-structured interview forms and
analyzed using the descriptive content analysis method. Participants in the study
expressed that they face challenges in educational settings, attributing these issues
to problems related to their peer group, teachers, and the school environment. They
also mentioned that they attempt to cope with these problems either by seeking
support from their peers, families, and teachers or by developing individual
solutions. In their ideal school experience, participants expressed the desire for the
inclusion of talent-specific classes, the establishment of an equitable, social, and
democratic environment, and the absence of homework and exams. In the context
of the findings obtained, it is recommended that extra classes, activities, and support
services tailored to the talents and interests of gifted students should be provided.
Additionally, seminars and in-service training should be offered to teachers.
Moreover, it is suggested that parents of gifted students and educational
stakeholders receive education on giftedness, the challenges they face, and possible
coping strategies. Furthermore, peer groups should have their awareness increased
regarding individual differences and peer relationships through supportive content
and guidance practices.
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Introduction

The way in which each individual learns, their pace of learning and their ability to apply what they
have learned can vary significantly. As a result, these individual differences can manifest themselves
in their learning characteristics (Diken & Batu, 2010). One of these mentioned individual differences
is related to superior intelligence and functioning of the brain. Intelligence, as an indicator of the
brain's processing, influenced by genetic characteristics, physical environment and sensory
processes (Damasio, 1999). Children who excel in multiple areas and outperform their peers are
those with high intellectual potential, often referred to as gifted or highly intelligent individuals.
However, it is evident that a consensus on the definitions of superior intelligence and special talents
has not been reached to this day. For an individual to meet the criteria for being considered gifted,
it is necessary for them to be influenced not only by genetic traits, but also by environmental factors
(Davashgil, 2004). When examining the historical evolution of the concept of intelligence, it becomes
apparent that it has gained various dimensions over time (Koksal, 2007; Kuzgun, 2006; Sternberg,
2003). Thorndike (1920) suggests that individuals possess multiple dimensions of intelligence,
whereas Wechsler (1940) emphasizes the presence of cognitive dimensions of intelligence alongside
personal, social, and emotional dimensions. In Tannenbaum's (2003) Star Model, intelligence is also
expressed as multidimensional. Sternberg's (1999) Triarchic Theory of Intelligence identifies three
dimensions of intelligence: analytical, creative, and practical. Another theory among the multiple
intelligence theories that has strong proponents today is Gardner's (1983) theory of multiple
intelligences. Renzulli (1998) discusses three different intersecting sets when defining intelligence.
According to this view, an individual should perform at or above the 85th percentile of their peers
in the general and specific dimensions of intelligence, as well as in the motivation and creativity sets,
and should be successful in one or more sets at or above the 98th percentile (Renzulli, 2000). Despite
the existence of various definitions, contemporary definitions of intelligence highlight dynamic and
diverse dimensions.

As the concept of intelligence has evolved over time, multidimensional structures have gained
prominence, and they have begun to encompass various assessment domains. When examining
these multidimensional definitions, the concept of giftedness extends its influence beyond
intellectual processes, also encompassing non-cognitive dimensions such as social, emotional, and
environmental aspects (Sak, 2017). In a similar vein, when looking at the Regulation on Special
Education Services, giftedness is defined as "an individual who demonstrates a high level of
performance compared to peers in terms of intelligence, creativity, art, sports, leadership capacity,
or specific academic areas" (Regulation on Special Education Services, 2018). Therefore, in the
literature, including the Ministry of National Education (MEB), the concept of "superior ability" has
been replaced by the concept of "giftedness" (Ataman, 2014; Levent, 2013; Ozbay, 2013; Sak, 2010).
Through these definitions, it is evident that the convergence of existing intellectual potential with
environmental processes highlights individual characteristics defining the concept of giftedness.
These individual characteristics encompass various attributes, including sensory, social, physical,
and behavioral traits (Leana-Tascilar & Kanli, 2014).

It is noted that gifted individuals exhibit social, emotional, and cognitive differences. While these
differences are generally positively evaluated in the emotional and social domains, they are also
known to cause adjustment problems for gifted individuals (Aydin & Konyalioglu, 2011; Citil, 2018).
Some studies indicate that gifted individuals cope more effectively with problems compared to their
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peers (Markusic, 2019), while others suggest that their levels of psychological well-being are lower
than those of their peers (Coleman & Cross, 2014). Also, in the study conducted by Kaymakeci and
Aybar (2023), it is found that psychological vulnerability is related to self-efficacy and emotional
reactivity of gifted children. Research generally demonstrates that gifted individuals are
strengthened by their superior cognitive abilities. However, certain studies propose that their
existing cognitive and emotional potentials render them more sensitive and vulnerable, contributing
to the challenges they face (Pfeiffer & Stocking, 2000).

Gifted individuals may experience negative situations alongside their typical experiences, which can
be attributed to their unique abilities. This situation arises from the differences in their
developmental processes and asynchronous developments in various domains (Peterson & Moon,
2008). There are various manifestations of these existing differences, including heightened
stimulation, heightened sensitivity, advanced moral judgments, a strong sense of justice, and
perfectionism (Peterson, 2007; Altun & Yazici, 2014). In addition to these personal and
developmental traits, there are also external factors that can negatively impact them. These factors
include family relationships, friendships, the school environment, labeling in the school
environment, gender, cultural norms, and values (Opengin & Sak, 2012; Peterson & Moon, 2008).
For instance, due to their asynchronous development, intellectually, they may outpace their peers,
while their emotional development may not progress at the same rate. Similarly, these students may
possess excellent critical and creative thinking skills, but may have weak motor skills such as being
unable to tie their shoelaces, and this lower skill level can sometimes draw reactions from those
around them (Ataman, 2014; Citil, 2016). Additionally, due to traits such as hypersensitivity,
heightened sensitivity, restlessness and mobility in gifted students, they may experience moral,
cognitive, and emotional issues in the classroom and school environment (Aydin & Konyalioglu,
2011). For example, due to their fast-paced activities, gifted students may face suspicions of
Attention Deficit Hyperactivity Disorder (ADHD) from their teachers (Ataman, 2009). As a result of
such asynchronous developments, unexpected academic underachievement and heightened
emotional responses can be observed in gifted students (Reis & Renzulli, 2004).

From an educational perspective, the diagnosis made by the Counceling and Research Center (RAM)
initiates the educational process for gifted students, which is further supported through inclusive
education and the Science and Art Centers (BILSEM) programs. However, it is expressed that the
opportunities and policies provided by the Ministry of National Education (MEB) are insufficient
(Bakioglu & Levent, 2013; Citil, 2018). In Turkey, gifted students who continue their education in the
same educational environment as their peers within the scope of inclusive education face challenges
in classroom management and instructional processes due to their distinct developmental
characteristics, process adaptation, and educational programs (Citil, 2016; Dill, 2012; Ozbay, 2013).
Turkey is aware of these ongoing issues in the process and offers solutions such as certificate
programs, in-service and pre-service training and postgraduate education to address these
challenges (Altun & Vural, 2012; Cakir-Ilhan, 2020; Giicyeter et al., 2017). In addition to all of these
factors, the perfectionist traits of gifted students can hinder their career progression (Cetinkaya et
al., 2012; Pfeiffer & Stocking, 2000). Their perfectionism can lead to situations such as avoiding
failure, fearing mistakes and developing obsessions (Callard-Szulgit, 2010). Their efforts to achieve
perfection and their meticulous approach to avoiding mistakes can result in an inability to complete
tasks within the given timeframe and exhibit problem behaviors when they cannot accomplish the
tasks (Ataman, 2009; Ozbay, 2013). Furthermore, while these students' leadership qualities can yield
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many positive outcomes, they may also face challenges in adhering to strict rules in group settings,
conflicting with authority, displaying disrespect, making threats and telling lies (Ataman, 2009; Citil,
2016; Markusic, 2019; Ozbay, 2013).

Consequently, gifted students can also face challenges in their friendships and classroom
communication. Friendships play a significant role in the socialization and adaptation of gifted
students to society, facilitating the acquisition of communication skills, group harmony, social
acceptance, self-expression, and language development (Hortacsu, 2002). However, gifted students
may internalize the friendship problems they encounter, leading them to perceive themselves as
lagging behind in initiating and maintaining communication, feeling lonely and preferring
introversion (Saranli, 2017; Erigiig et al., 2013; Levent, 2011). Furthermore, some studies suggest a
positive correlation between the cognitive performance and communication abilities of gifted
students (Kose, 2015), indicating that they may be more advanced than their peers in terms of social
maturity levels and communication skills (Karakus, 2010; Robinson, 2008; Shechtman & Silektor,
2012). However, contrary to these findings, some studies indicate that gifted students may lag
behind their peers in areas such as communication, psychomotor skills and arts. Gifted students
falling behind their peers in these mentioned areas can lead to problems such as the inability to
develop a critical attitude, experiencing anxiety, failing to achieve goals, and feeling unsuccessful
(Dixon et al., 2004; Enns et al., 2002).

Gifted students employ various support and coping strategies to address the challenges and
problems they encounter. Gifted students generally seek support from their peers, families and
teachers to cope with the problems they face (Renati et al., 2017). However, it is also observed that
these support mechanisms themselves require counseling and assistance (Karakus, 2014). Therefore,
it is observed that psycho-educational workshops are conducted for families and teachers within the
scope of Psychological Counseling and Guidance services (Saranli & Metin, 2014). From an
educational perspective, various strategies such as mentoring, acceleration, grouping, and
enrichment are employed for gifted students (Callard-Szulgit, 2010; Sak, 2010). However, it is worth
noting that there is limited research available on the identification of the problems faced by gifted
students and the proposed solutions (McCulloch, 2010; Pfeiffer, 2003).

When examining the academic literature, it is evident that studies have been conducted on various
aspects related to gifted students, including their rights, educational processes, friendships,
motivations, and the phenomenon of being "twice-exceptional” (Bencik & Metin, 2006; Cetinkaya et
al., 2012; Citil, 2016; Erigli¢ et al.,, 2013; Girgin & Sahin, 2019; Giindiiz, 2010; Giirlen, 2021).
Furthermore, there are research endeavors encompassing the entire spectrum from the identification
of gifted students to their educational and social support. In these studies, insights, experiences, and
knowledge related to giftedness are sought from experts, parents of gifted children, and classroom
teachers (Pfeiffer, 2003). However, it is observed that most of these research and surveys rely on the
opinions of secondary individuals, and there is a lack of an adequate number of studies based on
the direct views of gifted students themselves. Nevertheless, gifted students are individuals who are
aware of their advanced thinking skills and critical thinking abilities and can express themselves
appropriately. Therefore, it is considered important to provide gifted students with the opportunity
to express themselves firsthand, to convey the problems they encounter, and to offer their solutions
using their own emotions and thoughts. This is believed to enhance the individual awareness of
gifted students. With these needs in mind, the aim of the current research is to identify the problems
experienced by gifted students and their coping strategies while also proposing solutions. In line
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with this aim, the following questions were addressed:

1. What are the situations in which gifted students feel different from their peers?

2. How do gifted students perceive their school environments?

3. What problems do gifted students encounter in school settings?

4. What are the ideal school environments envisioned by gifted students?
Method

Research Design

This study is descriptive research conducted to determine the opinions and suggestions of gifted
inclusion students in primary and secondary public and private schools affiliated with the Ministry
of National Education (MEB) regarding the problems they face in their educational processes and
how they cope with these problems. Semi-structured interviews were used to collect data, and the
obtained data were analyzed descriptively. In qualitative research, interviews are one of the most
frequently used data collection tools. This preference is due to the interactive nature of interviews,
the opportunity for mutual communication, clarification of misunderstandings, and the fact that it
allows participants to answer questions with a predefined purpose (Yildirim & Simsek, 2021).

Study Group

The participants in the research consist of a total of 26 students who have been diagnosed as gifted
and talented and continue their education in primary and middle schools affiliated with the Ministry
of National Education (MEB), including both private and public schools. These students are
currently receiving education at the primary and middle school levels. Demographic information
about the gifted and talented students who make up the study group is presented in Table 1, based
on the order of the interviews conducted.
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Table 1
Demographic Information of Participants
Participant Gender Education Grade Age School Type

M1 Female Middle School 7 12 Public

M2 Male Middle School 4 9 Public

M3 Female Middle School 7 12 Private

M4 Female Elementary 2 7 Private
School

M5 Male Elementary 2 6 Private
School

Mé6 Male Elementary 3 8 Private
School

M7 Female Elementary 4 9 Public
School

M3 Male Middle School 7 10 Private

M9 Female Middle School 5 10 Public

M10 Male Elementary 3 8 Public
School

M11 Male Middle School 5 10 Public

M12 Female Elementary 4 9 Public
School

M13 Male Elementary 3 8 Private
School

M14 Female Elementary 3 8 Public
School

M15 Male Elementary 3 8 Public
School

M16 Male Elementary 2 7 Private
School

M17 Female Elementary 2 7 Private
School

M18 Female Elementary 4 9 Public
School

M19 Male Elementary 4 8 Private
School

M20 Female Elementary 4 9 Public
School

M21 Female Elementary 4 9 Public
School

M22 Female Middle School 5 10 Private

M23 Male Middle School 5 10 Private

M24 Male Middle School 8 12 Private

M25 Male Elementary 4 9 Private
School

M26 Female Elementary 4 9 Public
School
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According to Table 1, there are 13 female and 13 male participants. Nine of these participants are
attending middle school, while 17 are in primary school. Furthermore, 13 of the participants attend
private schools, while 13 attend public schools. To ensure the anonymity of the participants, code
names such as "M1, M2, M3, ..., M26" have been assigned to them. However, in order to facilitate
readability and not disrupt the reading flow, different pseudonyms have been used in the example
sentences quoted from the students' speeches.

Data Collection Tool

The data for the research were obtained through a semi-structured interview form, which is one of
the interview techniques. The interview form was created with the draft, and it was finalized after
consulting with two faculty members in the Special Education Department and conducting a pilot
study. As a result of expert opinions, the interview questions consisted of a total of eight questions.
The interview form includes question sets related to the areas where gifted students feel different
from their peers, the problems they experience in the school environment in terms of teachers, peers,
and structure, their ways of coping with these problems, and their ideal school models.

Data Collection and Analysis

The interviews were conducted by the researcher in both oral and written forms with the permission
of the parents or legal guardians of the participants. The interviews were conducted face-to-face and
online in environments outside the school as requested by the interviewees. The interviews lasted
between 5 to 30 minutes. The data obtained from the interviews were acquired using semi-
structured interview forms and analyzed using the descriptive content analysis method. The
obtained audio recordings were transcribed and transferred to a computerized environment by the
researchers. Two researchers were involved in the coding process, where they made their own
impressions and subsequently created similar expression and pattern codes. Themes were
developed based on the agreements reached regarding the created codes. The inter-coder agreement
coefficient was determined to be 96% using Miles and Huberman's (1994) reliability formula. An
agreement coefficient of 70% and above is considered an adequate measure of reliability (Miles &
Huberman, 1994).

Ethics Committee Report

This research has been determined to be ethically acceptable by the Ethics Committee for Scientific
Research and Publication of Izmir Demokrasi University, with a decision numbered 2023/08-08
and dated June 2, 2023.

Validity and Reliability Study

In qualitative research, since validity and reliability are not expressed through numerical data, the
credibility of studies is ensured through credibility. Therefore, in qualitative research, the concepts
of credibility are used instead of internal validity, and transferability is used instead of external
validity (Guba & Lincoln, 1982). Below are explanations regarding the credibility and transferability
of the research.

Credibility
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In order for the research to be scientifically acceptable, transparency of the research process and
findings is essential (Yildirim & Simsek, 2021). To establish the credibility of this study, the opinions
of two experts with Ph.D. degrees in the field of special education were sought during the
development of the data collection instrument, the data analysis, and the writing of the results.
Additionally, in the findings chapter of the research, participants' statements were included to
enhance the credibility of the study.

Transferability

The concept of generalizability used in quantitative research is expressed as transferability in
qualitative research (Yildirim & Simsek, 2021). To establish the transferability of this study, themes
were first created by analyzing the data, and direct quotations from the participants' expressions
related to these themes were included. In order to determine the number of participants who share
the same opinion, the frequencies were noted next to each code.

Findings

The findings obtained from the research are presented under four themes: situations where gifted
students feel different from their peers, gifted students' perceptions of school environments and the
problems they experience in school environments, ways in which gifted students cope with
problems, and the ideal school environments envisioned by gifted students. These themes and
student opinions related to these themes are presented in the tables below, with direct quotations.
In addition, to ensure the confirmability of the research, all the work and data conducted during the
research period are stored and can be reviewed if necessary.

Situations Where Gifted Students Feel Different from Their Peers

The findings related to situations where the participants in the research feel different from their
peers are presented in Table 2 below.

Table 2
The views of gifted students on feeling different from their peers
Codes f %
Yes, I feel different 21 81
No, I don't feel different 5 19

When Table 2 is examined, it can be seen that the majority of gifted students feel different from their
peers, with only five of them not feeling any difference between themselves and their peers. Some
of the participants' views on how they feel different from their peers are as follows:

"Some situations make me feel different. Actually, I always feel different. It's a classic situation; I
started 2nd grade at the age of 6, and I'm 7 now. I don't like the things my friends like; I like what
they don't like. Also, our interests are different."(M17)

"I don't think of myself as superior or special, but I do see myself as different."(M24)
“We are at different ages, being smart, coding, and writing game code make me different.”(M25)

“No, I don't feel different.” (M10)

The findings regarding the areas in which the participants feel different from their peers in the
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research are presented in Table 3 below.

Table 3
The views of gifted students regarding the areas in which they feel different from their peers
Codes f %
Academic subjects 14 54
Intelligence 5 19
Age 3 12
Design 3 12
Physical activity 2 8

Table 3 shows that participants mostly feel different and more successful than their peers in terms
of academic subjects. Another area where participants predominantly feel different is intelligence.
Only a few participants feel different in terms of age, design, and physical activity compared to their
peers. Some of the participants' views on the areas where they feel different from their peers are as
follows:

“Yes, there is. Because I usually participate more in class and ask more questions, and I feel smarter
than them. I solve things that they can't solve. This shows that I'm intelligent. The class's math
average is always low, but I always get high scores and raise the class average." (M24)

“Being intelligent, I feel more successful.” (M15)

I'm younger in terms of age, but I'm in 7th Grade.” (M8)

The feelings of the participants regarding the areas where they believed they were different from
their peers are presented in Table 4 below

Table 4
Feelings of gifted students regarding the areas they believed they were different from their peers
Codes f %
I feel happy 14 54
I feel sad 7 27
Other 2 8

Tablo 4 shows that most of the participants feel happy because they perceive themselves as different
from their peers, while some feel unhappy due to their differences. There are also students who
describe their feelings about their differences in various ways. Some of the gifted students' views on
the emotions they feel regarding their differences are as follows:

“I feel good, I want to be like this all the time..”(M1)
"It feels strange, and I'm happy for myself".(M8)

“Being successful makes me happy, feeling different sometimes makes me feel uneasy, and
sometimes it makes me sad."(M22)

"It's boring, I feel sad."(M20)

Table 5 presents the participants' opinions regarding receiving extracurricular tutoring in the study.

Table 5
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The views of gifted students on receiving extracurricular tutoring.

Codes f %
Yes, I do 21 81
No, I don't 5 19

When examining Table 5, it is observed that the majority of gifted students receive extracurricular
tutoring outside of school, with only five students not receiving external tutoring or course support.
Participants receive these external lessons, extra-curricular club activities, and social events through
institutions affiliated with both private and public organizations, such as Science and Art Centers
(BILSEM) Deneyap workshops, private institutions, International Gifted Education Program
(UYEP), and International Gifted Children Education Program (UYCEP), as seen in the research.
Below are some of the opinions of gifted students regarding their situation of receiving extra lessons:

“UYCEP, school courses, Turkish, Science, Mathematics.”(M1)
“I participate in UYCEP, coding, and Arduino courses.” (M9)
“I go to BILSEM, and I have courses like tennis and drumming.”(M16)

The Perceptions of Gifted Students Regarding School Environments and the Problems They Face
in School

The participants' perceptions of school environments and their views on the problems they face in
terms of peer group, teachers, and the school environment are presented in the tables below.

Table 6
Views on the school atmosphere
Codes f %
It makes me happy 13 50
I observe problematic behaviors at school 8 31
I'have a successful class 6 23
I have a crowded class 3 12
My school lacks adequate conditions 2 8

When Table 6 is examined, it can be observed that gifted students have different opinions, both
positive and negative, regarding the school atmosphere and how they feel about it. Some participant
views on the school atmosphere are as follows:

“Successful, academically good.” (M26)

“Can I give an example? Imagine you're at the shopping mall on a Sunday, and in one of the stores,
everything is priced at zero Turkish Lira on that day. The crowd in the mall and the crowd during
our break time at school are the same."(M9)

“When I started first grade, I tumbled down the stairs. When I was in kindergarten, I was looking
down from the slide, and I flipped upside down. Now, I'm afraid of the stairs at our school, and
it's hard for me to go up there because we're on the third floor." (M21)

The views of gifted students regarding their experiences of problems in the school environment are
presented in Table 7.
Table 7

The opinions of gifted students regarding the situations they face in experiencing problems in the school
environment are as follows
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Codes f %
Yes, I experience problems at school 18 69
No, I don't experience problems at school 8 31

When examining the opinions of gifted students regarding experiencing problems in the school
environment in Table 7, it is evident that 18 students are facing issues in the school environment,
while 8 students are not encountering any problems within the school environment. The
participants' views on their experiences of these problems are as follows:

“Yes, there are problems. When it comes to contrasting opinions, they call me a kid because I'm
younger, and they tease me a little." (M8)

“Yes, there are problems. . In our class, they do very inappropriate things; making bad noise,
misbehaving."(M3)

“No, there aren't any problems.”(M15)
It is observed that participants face problems in different situations in the school environment. The
situations in which problems are encountered are presented in Table 8 below.

Table 8

The opinions of gifted students regarding the situations they face in experiencing problems in the school
environment are as follows

Codes f %

I am subjected to bullying. 13 50

I think the physical environment is insufficient. 5 19
I am lonely because I am excluded by my friends. 3 12
The curriculum is insufficient for me. 2 8

I am uncomfortable with excessive homework. 1 4

As seen in Table §, it is observed that the majority of gifted students are most concerned about being
bullied, and the second most common concern is that they find the physical environment where they
receive education to be insufficient. In addition to this, they also express concerns about being
socially isolated by their peers, finding the course content and curriculum inadequate for their needs,
and complaining about the homework load. Participants' views on the situations in which they face
problems are as follows:

“Generally, they engage in peer bullying; it's as if everyone comes to school to harm each other in
the classroom."(M14)

Our class is quite crowded, although it has a nice atmosphere, accidents can happen."(M6)
“Well, I don't really have many friends in the class.”(M2)

“Our regular textbook had finished. We had started a very simple book. There were about 30 days
left until the summer vacation. It was too simple, and I was uncomfortable with that situation."
(M19)

Table 9 presents the opinions of gifted students regarding their friendship relations
Table 9
Views of Gifted Students on Friendship Relations

Codes f %
My friendship relations are good 11 42
My friendship relations are bad 9 35
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I have no friends 6 23

Upon examining Table 9, it is evident that nearly half of the participants report having good
friendship relations. However, it is notable that more than half of the study's participants either do
not have any friends or have poor friendship relations. Some of the participants' views on their
friendship relations are as follows:

"Very good, I get along well with everyone." (M5)

"Think about my friendships like this, sometimes I'm very excluded. They make fun of my
nickname, appearance, name, and surname; they lie, hit, push me... I don't have friends, I mean,
those who are good to me; it's like I came from somewhere else." (M23)

"Bad. Sometimes our friends make fun of each other and me, and then I get very upset; I don't want

to come to school at all." (M9)

The views of the participants regarding the problems they experience in their friendship relations
are presented in Table 10.

Table 10
Gifted students’ views on problems they encounter with their friends
Codes f %
Yes, I have problems with my friends 17 65
No, I do not have problems with my friends 9 35

Table 10 reveals that the majority of gifted students have problems with their friends, with only nine
participants reporting no issues with their friends. Some of the participants' views on having
problems with their friends are as follows:

"I mean, because I've never been completely in any group of friends in my life, I became more of
an outcast. I used to get very upset about it." ( (M3)

" think I have good friendship relations."(M6)

The views of participants who have problems in their friendship relations regarding the problems
they experience are presented in Table 11 below.

Table 11
The views of gifted students on the issues they experience in their friendship relations
Codes f %
My friends bully me 8 31
My friends exclude me, I feel alone 5 19
My friends cannot understand me 3 12
My friends discriminate against me 1 4

As presented in Table 11, it is observed that the primary issues experienced by the participants with
their friends are being subjected to bullying by their peers, followed closely by being excluded by
their peers. Four participants, however, expressed that they were not understood by their peers and
that their peers discriminated against them. Some of the participants' views regarding the problems
they experience in their friendships are as follows:

Some of them bully me, but I don't pay much attention now. I used to be upset about it before, but
not so much anymore." (M3)

"I feel lonely. I don't have many friends. They don't invite me to their groups much. Sometimes I
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play, but not always." (M7)

"There shouldn't be discrimination in games. Discrimination shouldn't happen.” (M19)

The opinions of gifted students about their communication with their teachers are presented in the
following Table 12.

Table 12
The opinions of gifted students about their communication with their teachers
Codes f %
I'have a good relations with my teachers 18 69
I do not have a good interaction with my teachers 5 19
My relationship with my teacher is partially good 3 12

When examining Table 12, it is observed that the majority of the participants have a good
relationship with their teachers. However, some participants do not have a good interaction with
their teachers. Some of the participants' views on their interactions with their teachers are as follows:

"Good, all my teachers like me very much."(M3)
“They scold us every day when we make a mistake, and it makes me tense.” (M21)

"Some are very good, but generally, I feel misunderstood. Because sometimes they get very angry
and the rules are not good and too strict. When they get angry, they can set very harsh rules; maybe
that's right, but in my opinion, it's bad for a student. Sometimes I get scared; it's like fire is coming
out of their eyes." (M23)

The opinions related to the experiences of gifted students facing issues with their teachers are
presented in Table 13 below.

Table 13
Views Regarding Gifted Students Facing Issues with Their Teachers
Codes f %
No, I don't have issues with my teachers 17 65
Yes, I have issues with my teachers 9 35

As seen in Table 13, the majority of the participants indicate that they do not have problems with
their teachers, while nine students report facing issues with their educators. Some of the participants'
views regarding the challenges they face in interactions with their teachers are as follows:

“Very good, sometimes I write things on the board for them."(M4)
"Sometimes they get very angry and impose too many rules. Therefore, it's not good." (M23)

The views related to the issues that gifted students experience in their interactions with their teachers
are presented in the following Table 14.

Table 14
Views on Issues Faced by Gifted Students in Interactions with Their Teachers
Codes f %
They scold us 4 15
They don't understand me 2 8
They think I'm a know-it-all 2 8
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They impose strict rules 2 8
They give punishments 2 8
They assign too much homework 1 4

Upon examining Table 14, it is observed that participants encounter various challenges in their
interactions with their teachers. Scolding from teachers emerges as the most common issue, while
the assignment of excessive homework is the least frequent problem. The number of participants
who feel misunderstood, considered know-it-alls, or are subjected to strict rules and punishments is
equally distributed. Some of the participants' views regarding the challenges they face in interactions
with their teachers are as follows:

"Teachers give punishments; kids can't say anything while speaking, they hesitate to talk to the
teacher." (M12)

Our teacher is male and very rude; he gets very angry every time we make a mistake and has a
very loud voice." (M21)

Generally, I feel misunderstood."(M23)
"Because I come off as a know-it-all and talk a lot, they say, 'Ah! You talk a lot!"" (M26)

Coping Mechanisms of Gifted Students for the Problems They Face

The findings related to the ways gifted students cope with the challenges they encounter are
presented in the following Table 15.

Table 15
Views on Coping Mechanisms of Gifted Students for the Problems They Face
Codes f %
I talk about it with my teacher 15 58
I talk about it with my family 11 42
I talk about it with my friends 8 31
I try to solve it on my own 6 23
I don't care 1 4

Upon examining Table 15, it is seen that the majority of participants opt to discuss their problems
with their teachers in order to cope with the challenges they face. The other significant portion of
participants turn to their family and friends for solutions regarding the existing problem. Only six
participants try to generate solutions on their own to solve the problem they are dealing with, and
just one participant chooses to ignore and overlook the problem they encounter. Some of the
participants' views on how they cope with their problems are as follows:

“I consult my teacher.”(M2)

“I talk to my mom.” (M7)

“I seek support from my friend.” (M13)

“I always put in the effort to solve problems.”(M24)

I don't care, I don't question, and I don't get upset. But if it continues two or three times, especially
if it's the same person, I'll ask, 'What's your intention? Is it to upset me? What?" If it continues, I'll
report it to the teacher." (M19)

Ideal School Environments Envisioned by Gifted Students

Opinions have been gathered regarding the ideal school environment envisioned by gifted students.

1045



Challenges Faced by Gifted Students in the School Environment and Proposed Solutions

The views expressed by the students are presented in Table 16 below.

Table 16
Views on the Ideal School Environment Envisioned by Gifted Students
Codes f %
I would like to have extra lessons and courses focused on our talents 14 54
I would like to have friends with a positive attitude 8 31
I'would like to have teachers with a positive attitude 7 27
I would like a disciplined school 6 23
I'would like a happy classroom where everyone is equal 5 19
I would like a school that values socialization 3 12
I would want a safe classroom environment 2 8
I would want a school without homework 1 4
I would want a school without homework 1 4

Upon analyzing Table 16, it becomes evident that the majority of gifted students would like to have
additional courses and classes focusing on their particular talents. The students also express the
desire for peers and teachers who possess a positive attitude. Additionally, having peers and
teachers with a positive attitude and a disciplined school environment are also highly desired. On
the other hand, desires for an absence of homework and exams appear to be less common among
the participants. Some of the participants' views on their ideal school environment are as follows:

"There would be different talent courses, game rooms; and equipment like telescopes and
magnifying glasses." (M26)

“I wouldn't hire strict teachers; I'd have understanding teachers. There would be students who pay
great attention in class and aren't distracted by other things; lessons would be well-taught." (M3)

"I would want a special school where there is no bullying and where academic achievement is
higher. Just no bullying would be enough." (M14)

"It would be a school where everyone treats each other well, and where everyone is happy and
equal." (M22)

“It should be a school with rules, but not stifling, and one where opinions are sought from the
teacher and classmates. If I were to establish it, I would also prioritize the social environment
alongside the lessons." (M24)

“It would be a secure area with child protection measures." (M25)

Discussion and Conclusion

The present study aimed to identify the challenges faced by gifted students, as well as to explore
potential solutions for coping with these challenges. In this respect, the study sought to identify
situations where gifted students feel different from their peers, their perceptions of the school
environment, the problems they face in this environment, their strategies for dealing with these
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problems, their ideal school model, and their views on improving the current process.

Upon examining the circumstances in which the participants felt different from their peer group, it
becomes evident that the vast majority felt different both academically and in social-emotional
processes. This finding aligns with existing national and international literature (Citil, 2018; Leana-
Tascilar & Kanli, 2014; Ozbay, 2013). It is believed that this sense of difference may arise from various
factors, including the gifted students' early cognitive and social development, early entry into
school, and interest in diverse fields. These elements contribute to the differentiation both in the
gifted students themselves and in the educational experience of their school peers. Additionally,
being cognizant of their giftedness further compounds this sense of difference. Moreover, the study
suggests that due to these feelings of differentiation, participants undergo both positive and negative
emotional experiences. This, in turn, is believed to create challenges for these students in adapting
to their peers. This finding is consistent with the existing literature (Ataman, 2009; Aydin &
Konyalioglu, 2011; Citil, 2016; Citil, 2018; Markusic, 2019; Ozbay, 2013). One of the most critical
aspects related to the concept of giftedness is the provision of educational processes that cater to the
interests and abilities of these gifted students. In this context, it is evident that a significant majority
of gifted students engage in extracurricular lessons and activities outside of the formal school
setting. The findings of this research imply a need for a revision and ongoing development of the
existing educational system. They also align with the notion that these students often seek
supplementary support from specialized institutions such as BILSEM, UYCEP, and UYEP (Citil,
2018; Dogan & Kesici, 2015; Kurnaz, 2014; Ministry of National Education Secondary Education
Institutions, 2019; Reis & Renzulli, 2004).

While most participants have described their school environments in favorable terms,
challenges still emerge in areas such as peer interaction, the physical structure of the school, and
teacher communication. These issues may stem from the asynchronous development that often
accompanies giftedness, creating a host of unique challenges for gifted students. The accelerated
cognitive development, heightened curiosity, and divergent interests compared to their age-group
peers, along with elevated sensitivity and social awareness, can lead to negative experiences for
gifted students. This can manifest in various forms including feelings of isolation, susceptibility to
peer bullying, and difficulties in maintaining participation in group activities. The insights garnered
from the current study align well with the existing literature in the field (Aydin & Konyalioglu, 2011;
Jovanovic & Vuki¢, 2018; Levent, 2020). According to the findings, the most pervasive issue
participants face is exclusion through peer bullying. Another area where participants reported as a
challenge is communicating with teachers. Some participants have articulated that their teachers fail
to understand them adequately, administer punitive measures, engage in harsh behavior,
communicate negatively and fall short in meeting the students' needs. However, in contrast to these
viewpoints, the majority of the participants indicated that they have been able to develop positive
relationships with their teachers. These educators serve in a guiding role, understanding their
unique challenges and providing adequate support. The academic challenges faced within the
school environment are frequently attributed to courses that are perceived as simplistic and easily
comprehensible. Gifted students often find themselves disengaged in these less challenging classes.
Kaymakei, $Sahin-Diigenci, and Korkmaz (2023) stated in their study that gifted secondary school
students have high level of communication skills and that the high level of communication skills of
these children can positively affect their academic achievement, help them adopt a new approach
and thus enable them to have a more constructive approach to the problems they face. As

1047



Challenges Faced by Gifted Students in the School Environment and Proposed Solutions

highlighted in the existing literature, within the framework of inclusive and integrative education,
there's a significant need for enrichment and differentiation for gifted students. Thus, it is imperative
that Enriched Education Plans (ZEP) be meticulously crafted and implemented based on students'
evaluation results by teachers across all subjects (Jovanovic & Vuki, 2018).

Among the participants who faced challenges in the school setting, it's noteworthy that they
primarily sought support from adults. They frequently shared their issues with their teachers and
families, seeking their insights and guidance. The tendency among participants to rely on teacher
support, which plays a crucial role not only in their educational advancement but also in their moral
and character development, is consistent with findings in existing academic literature (Altintas &
Ilgun, 2016; Balaa & Yelken, 2010; Chandra-Handa, 2019; Lumpkin, 2013). Additionally, the
observation that participants also seek assistance from their families in times of need aligns with
previous research findings (Isik & Metin, 2020; Saranli & Metin, 2014). A notable portion of the
participants seems to prefer turning to their peers as a secondary source of support. This inclination
might be attributed to their perception of closeness in age with their peers, their belief that peers are
less judgmental, and the significant amount of time they spend with them in school settings on a
daily basis. When it comes to problem-solving, some participants endeavor to find solutions through
their individual efforts, employing their cognitive processes and reasoning abilities. This
observation aligns with existing literature (Branco-Illodo et al., 2020; Klimeckd, 2022), suggesting
that such an approach could contribute to the development of various skills in gifted students,
including reasoning, trial-and-error learning, self-confidence, resilience, and analytical thinking.

The majority of the participants in the study express a desire for educational environments
where they can appropriately display their talents in relevant skill areas, have access to
extracurricular courses and club activities, experience positive behavior from their peers, and
establish meaningful connections with faculty. These insights highlight the collective aspiration for
a holistic and supportive educational framework. Additionally, some participants have indicated
their perception of an ideal school as one that prioritizes safety, discipline, equality, and social
interaction. This finding highlights the imperative to design and implement curricular and
extracurricular activities in our schools that effectively cater to the unique talents and cognitive
processes of gifted students. Furthermore, it suggests that, instead of relying on external institutions
such as BILSEM, UYCEP, and UYEP for supplementary lessons, schools should expand their in-
house activities and instructional hours, providing a sufficient and high-quality range of courses.
Moreover, in order to facilitate gifted students' ability to engage with their peers without
experiencing bullying or exclusion, it is indicated that schools should take measures to implement
Positive Behavioral Support. Moreover, teachers with gifted students should receive training in
inclusion and integration practices, appropriate student assessment, the preparation of Enriched
Education Plans (ZEP), and the adoption of innovative teaching attitudes as opposed to traditional
and punitive ones.

The findings of this study reveal that being gifted carries both positive and achievement-enhancing
dimensions and negative aspects. It is worth noting that gifted students do not consistently perceive
themselves with a positive self-concept; at times, they may exhibit a negative self-perception.
Consequently, the concepts of awareness and sensitivity that accompany giftedness can, on
occasion, give rise to certain challenges for gifted students. In addressing the issues arising from
giftedness, it is deemed to be advantageous to conduct assessments for both gifted students and the
group referred to as "twice exceptional” in diagnostic criteria, make requisite adaptations, structure
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curriculum, and processes, and elevate teacher awareness pertaining to educational procedures.
Furthermore, to foster the development of gifted students' problem-solving skills, the creation of
educational modules is recommended, along with the provision of support resources such as peer
mentoring, family education, and in-service teacher training. Additionally, it is believed that
establishing support services and programs within the framework of social-emotional development
for students embarking on their school journey and those already engaged in education would be
beneficial.
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OZET

MAKALE BILGISi

Aragtirmanin amaci, 6zel yetenekli 6grencilerin okul ortaminda yasadiklar: sorunlar
ve bu sorunlara getirdikleri ¢6ziim Onerilerini belirleyerek hayallerindeki okul
modeline iligkin goriislerini almaktir. Bu amag¢ kapsaminda o6zel yetenekli
Ogrencilerin okul ortami, Ogretmenleri ve arkadaslarina dair algilari, sorun
yasadiklar1 konular ve bags etme yollar1 {izerine 6grenci goriislerine basvurulmustur.
Arastirmanin katihmcilar: basit rastgele 6rnekleme ile belirlenmis olup ilkokul ve
ortaokul kademesinde egitim goren 13 kiz, 13 erkek 6grenciden olusmaktadir. Veriler,
Ozel yetenekli 6grencilerle bire bir goriismeler yoluyla yar1 yapilandirilmis goriisme
formlar1 kullanilarak elde edilmis ve betimsel igerik analizi yontemi kullanilarak
incelenmistir. Arastirmanin katilimcilari egitim ortamlarinda sorun yasadiklarini; bu
sorunlarin akran grubu, 6gretmen ve okul ortamina bagh sorunlar oldugunu ve bu
sorunlarla yine akranlari, aileleri ve dgretmenlerinden destek alarak ya da bireysel
¢oztimler ifade etmislerdir. Katilimcilar
hayallerindeki okul siirecinde ise yetenek derslerinin olmasini, esitlikci, sosyal ve
demokratik bir ortamin olugsmasini ve 6dev ve smavlarin olmamasin istediklerini

ireterek bas etmeye c¢alistiklarim

belirtmislerdir. Elde edilen bulgular kapsaminda 6zel yetenekli 6grencilerin yetenek
ve ilgilerine yonelik ekstra dersler, etkinlikler ve destek hizmetlerin saglanmasi;
Ogretmenlerine yonelik ise seminer ve hizmet i¢i egitimler verilmesi onerilmektedir.
Ayrica 6zel yetenekli 6grencilere sahip velilerin ve egitim paydaslarinin 6zel yetenek,
yasadiklar1 sorunlar ve olas1 bas etme yollarmna iligkin egitimler almalari, akran
gruplarmin ise bireysel farkliliklar ve akran iligkileri konusunda destekleyici icerikler
ve rehberlik uygulamalari ile farkindaliklarinin arttirilmasi dnerilmektedir.
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Giris

Her bireyin Ogrenme big¢imi, hiz1 ve 0Ogrendiklerini uygulamaya dokmesi farkhiliklar
gosterebilmekte, dolayisiyla da bu bireysel farkliliklar 6grenme 6zelliklerine yansiyabilmektedir
(Diken ve Batu, 2010). Bahsi gegen bireysel farkliliklardan birini de iistiin zeka ve beynin isleyisi
olusturmaktadir. Kalitsal 6zellikler, fiziki ¢evre ve duyusal siireclerin etkiledigi beynin islemleme
siirecinin bir gostergesi ise zekadir (Damasio, 1999). Birden fazla alanda akranlarinin {istiinde
performans gosteren ¢ocuklar zeka potansiyeli yiiksek olan g¢ocuklardir ve 6zel yetenekli ya da
ustiin zekal olarak adlandirilmaktadirlar. Ancak giintimiizde halen iistiin zeka ve 6zel yetenek
kavramlarinda ortaklasa bir tanima varilamadig1 goriilmektedir (Robinson, 2008). Bireylerin 6zel
yetenekli kriterini saglamas1 igin kalitimsal Ozellikler kadar fiziksel cevre faktorlerinden de
etkilenmis olmasi gerekmektedir (Davasligil, 2004). Zeka kavraminin tarihsel tanimi incelendiginde
giintimiize dek farkli boyutlar kazandig1 goriilmektedir (Koksal, 2007; Kuzgun, 2006, Sternberg,
2003). Thorndike (1920), bireylerin birden ¢ok zeka boyutu oldugunu belirtmekte; Wecshler (1940)
ise zeka boyutlarma iligkin biligsel boyutun yaninda kisisel, sosyal ve duyussal baglamda boyutlarin
olduguna dikkati gekmektedir. Tannenbaum’un (2003) gelistirmis oldugu Yildiz Modeli'nde de
zekd cok boyutlu olarak ifade edilmektedir. Sternberg’in (1999) gelistirdigi Uclii Sac Ayag
Kurami'nda zekayi tamimlamak icin analitik, yaratici ve pratik olmak {izere {ii¢ boyuttan
bahsedilmistir. Giiniimiizde gliclii savunucular1 bulunan ¢oklu zeka kuramlar1 arasinda yer alan
bir diger kuram da Gardner’'in (1983) ¢oklu zeka kuramidir. Renzulli (1998), zekay1 tanimlarken {ig
farkli kesisim kiimesinden bahsetmektedir. Buna gore, bireyin; zekanin genel ve 6zel boyutuyla
birlikte motivasyon ve yaraticilik kiimelerinde de yasitlarina nazaran %85 ve {izeri performans
gOstermis olmasi ve bir ya da daha fazla kiimede %98 ve iizeri oranda basarili olmasi gerekmektedir
(Renzulli, 2000). Var olan bir¢ok tanimlamaya ragmen zekaya dair giintimiizde dinamik ve farkl
boyutlarin 6n plana ¢iktig1 tanimlar kabul gormektedir.

Zeka kavramindaki degisimle birlikte giintimiize dogru ¢ok boyutlu yapilar 6n plana ¢ikmis ve
kendi iglerinde degerlendirme alanlar1 olusturulmaya baglanmistir. Cok boyutlu tanimlamalara
bakildiginda {iistiin zeka kavrami zihinsel islemlerin yaninda zihinsel olmayan sosyal, duyussal,
cevresel boyutlar1 da etki alan1 i¢ine almaktadir (Sak, 2017). Benzer sekilde Ozel Egitim Hizmetleri
Yonetmeligi'ne bakildiginda, 6zel yetenek:“zekd, yaraticilik, sanat, spor, liderlik kapasitesi veya Ozel
akademik alanlarda akranlarina gore yiiksek diizeyde performans gosteren birey” olarak tanimlanmaktadir
(OEHY, 2018). Dolayisiyla Milli Egitim Bakanhigi (MEB) da dahil olmak iizere alan yazinda “{istiin
yetenek” kavrami yerini “6zel yetenek” kavramina birakmustir (Ataman, 2014; Levent, 2013; Ozbay,
2013; Sak, 2010). Yapilan tanimlamalarla birlikte var olan zeka potansiyeli ile ¢evresel siireglerin
birlestigi ve 6zel yetenek kavramini tanimlayan bireysel 6zelliklerin 6n plana ¢iktig1 goriilmektedir.
Bu bireysel ozellikler duyusal, sosyal, fiziksel ve davranigsal olmak {izere farkli 6zelliklerden
olusmaktadir (Leana —Tascilar ve Kanli, 2014).

Ozel yetenekli bireylerin sosyal, duyussal, biligsel farkhiliklarinin oldugu ve bu farkliliklarm
duyussal ve sosyal alanlarda genellikle olumlu yonde degerlendirilse de 6zel yetenekli bireylerin
uyum agisindan sorun yasamalarina sebep oldugu belirtilmektedir (Aydin ve Konyalioglu, 2011;
Citil, 2018). Bazi ¢alismalar 6zel yetenekli bireylerin akranlarina nazaran problemlerle daha saglikli
bas ettiklerini ortaya koyarken (Markusic, 2019) bazilar1 ise psikolojik iyi olug diizeylerinin
akranlarindan daha diisiik oldugunu gostermektedir (Coleman ve Cross 2014). Ayrica Kaymakci ve
Aybar (2023), yapmis olduklar: ¢alismasinda 6zel yetenekli ¢ocuklarin psikolojik kirilganliklar: ile
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0z yeterliklerinin ve duygusal tepkiselliklerinin iliskili oldugunu tespit etmistir. Arastirmalar genel
olarak o0zel yetenekli bireylerin var olan iist biligsel becerilerinin onlari daha giiglii kildiklarini
gostermektedir, ancak bazi arastirmalar ise var olan bilissel ve duyussal potansiyellerinin onlar
daha duyarh ve savunmasiz hale getirerek problem yasadiklarmni ortaya koymaktadir (Pfeiffer ve
Stocking 2000).

Ozel vyetenekli bireyler akranlar1 gibi olagan deneyimler yasamalarinin yaninda 6zel
yeteneklerinden kaynakli olumsuz durumlar da yasayabilmektedirler. Bu durum gelisim
stireclerindeki  farkliliklarindan  ve  gelisim  alanlarindaki  asenkron  gelisimlerinden
kaynaklanmaktadir (Peterson ve Moon, 2008). Var olan farkliigin cesitli yansimalar1 mevcuttur.
Bunlar; yogun uyarilma, asir1 duyarlilik, gelismis ahlaki yargilar, yiiksek adalet duygusu ve
miikemmeliyetgiliktir (Peterson, 2007; Altun ve Yazici, 2014). Bu kisisel ve gelisimsel 6zelliklerin
yaninda olumsuz yoénde etkilenen bazi digsal faktorleri de bulunmaktadir. Bu faktorler ise aile
iligkileri, arkadashk iliskileri, okul ortami ve okul ortaminda yasanan etiketlenme, cinsiyet faktorti,
kiiltiirel normlar ve degerlerdir (Opengin ve Sak, 2012; Peterson ve Moon, 2008). Ornegin; 6zel
yetenekli 6grencilerin asenkron gelisimleri nedeniyle diisiinsel becerileri akran grubunun ilerisinde
seyrederken duygusal gelisimleri aymi diizeyde seyretmeyebilmektedir. Benzer sekilde bu
ogrencilerin elestirel ve yaratic1 diistinme becerileri ¢ok iyi olmasma ragmen ayakkabi bagcigimi
baglayamayan zayif bir motor beceriye sahip olabilmekte ve bu beceri diizeyi bazen ¢evrelerindeki
kisilerin tepkisini ¢ekebilmektedir (Ataman, 2014; Citil, 2016). Ayrica 6zel yetenekli 6grencilerde
asir1 duyarlilik, hassasiyet, tez canlilik ve hareketlilik 6zelliklerinin sonucu olarak smif ve okul
ortaminda ahlaki, biligsel ve duygusal sorunlar yasanabilmektedir (Aydin ve Konyalioglu, 2011).
Ornegin, hizli hareket faaliyetlerinden dolay1 6zel yetenekli 6grenciler 6gretmenleri tarafindan
Dikkat Eksikligi ve Hiperaktivite Bozuklugu (DEHB) siiphesi ile karsi karsiya kalabilmektedir
(Ataman, 2009). Bu gibi asenkron gelisimlerinin sonucu olarak o6zel yetenekli Ogrencilerde
beklenmedik akademik basarisizlik ve buna verilen yiiksek duygusal tepkiler goriilebilmektedir
(Reis ve Renzulli, 2004).

Egitsel acidan bakildiginda RAM tarafindan yapilan tanilama ile 6zel yetenekli 6grencilerin egitim
siireci baglayarak kaynastirma ve BILSEM uygulamalar ile desteklenmektedir. ancak MEB’in
sundugu imkan ve politikalarin yeterli gelmedigi ifade edilmektedir (Bakioglu ve Levent, 2013; Citil,
2018). Ulkemizde kaynastirma egitimi kapsaminda akranlari ile ayni egitim ortaminda egitim
faaliyetine devam eden 0zel yetenekli 6grenceler; sahip olduklar: farkl gelisimsel 6zellikleri, stireg
adaptasyonu ve egitim programlarindan dolay1 smif yonetimi ve ders isleyis siireglerinde sorun
yasamaktadirlar (Citil, 2016; Dill, 2012; Ozbay, 2013). Tirkiye bu stiregteki eksikligin farkinda
olmakla birlikte siirecle ilgili devam eden bu sorunlara iliskin sertifika programlari, hizmet ici ve
oncesi egitim, lisanstistii egitimler gibi ¢dziim Onerileri sunulmaktadir (Altun ve Vural, 2012; Cakar-
[lhan, 2020; Giigyeter ve digerleri, 2017). Tiim bunlara ek olarak, &zel yetenekli dgrencilerin
miikemmeliyetcilik O6zellikleri kariyer siireclerine devam etmelerini engelleyebilmektedir
(Cetinkaya ve digerleri, 2012; Pfeiffer ve Stocking, 2000). Bu 6grencilerin miikemmeliyetgilikleri;
basarisizliktan kagma, yanlis yapmaktan korkma ve takintilar olusturma gibi durumlar
dogurabilmektedir (Callard-Szulgit, 2010). Mitkemmeli ortaya koymaya ¢alisirken hata yapmamak
i¢cin ayrmtic1 bakis agis1 gelistirmeleri, var olan siire zarfinda gorevi yerine getirememelerine ve
verilen gorevleri yerine getiremediklerinde problem davramiglar sergilemelerine neden
olabilmektedir (Ataman, 2009; Ozbay, 2013). Ayrica bu 6grencilerin liderlik 6zellikleri bircok pozitif
sonug dogursa da grup egitiminde kat1 kurallara uymakta zorlanma, otorite ile ¢catisma, saygisizlik,
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tehdit etme ve yalan sdyleme gibi sorunlara neden olabilmektedir (Ataman, 2009; Citil, 2016;
Markusic, 2019; Ozbay, 2013).

Son olarak, ozel yetenekli 6grenciler arkadashk iligkileri ve simuf ici iletisimlerinde sorunlar
yasayabilmektedir. Arkadaslik iliskileri, 6zel yetenekli 6grencilerin sosyallesmesi ve topluma
adapte olmasi noktasinda iletisim becerisi kazanmalarmni kolaylastirmakta ve gruba uyum, sosyal
kabul, kendini ifade edebilme, dil gelisimi noktasinda 6nemli bir yer tutmaktadir (Hortacsu, 2002).
Ancak 0Ozel yetenekli 6grenciler yasadiklari arkadaslik problemlerini igsellestirerek kendilerini
iletisim baslatma ve siirdiirme konusunda geride gorebilmekte, yalniz hissedebilmekte ve ige
kapanmayz tercih edebilmektedir (Saranli, 2017; Erigii¢ ve digerleri, 2013; Levent, 2011). Ayrica bazi
aragtirmalar 6zel yetenekli 6grencilerin bilissel performanslar: ile iletisim kabiliyetleri arasinda
pozitif korelasyon bulundugunu (Kése, 2015) ve sosyal olgunluk diizeyleri ile iletisim becerileri
konusunda akranlarindan daha ileride oldugunu ortaya koymaktadir (Karakus, 2010; Robinson,
2008; Shechtman ve Silektor, 2012). Ancak bu bulgularin aksine, bazi arastirmalar ise 6zel yetenekli
ogrencilerin iletisim, psikomotor ve sanat gibi alanlarda akran grubunun gerisinde olabildigini
gostermektedir. Ozel yetenekli 6grencilerin bahsi gegen alanlarda akranlarindan geride kalmast;
elestirel tutum gelistirememe, anksiyete duyma, hedefe ulasamama ve basarisizlik gibi sorunlar
yasamalarina neden olabilmektedir (Dixon ve digerleri, 2004; Enns ve digerleri, 2002).

Ozel yetenekli 6grenciler karsilastiklar: zorluklar ve yasadiklari sorunlara iligskin gesitli destek ve

bas etme stratejilerine bag vurmaktadir. Ozel yetenekli 6grencilerin karsilagtiklar: sorunlar ile basa
cikabilmek icin genel olarak akranlarindan, ailelerinden ve 6gretmenlerinden destek aldig1 (Renati
ve digerleri, 2017), ancak bu destek mekanizmalarinin da kendi i¢inde danismanlik ve destege
ihtiya¢ duydugu goriilmektedir (Karakus, 2014). Bu nedenle Psikolojik Danismanlik ve Rehberlik
hizmetleri kapsaminda ailelere ve O6gretmenlere doniik psiko-egitim calismalarmin yapildig:
goriilmektedir (Saranli ve Metin, 2014). Egitsel baglamda bakildiginda ise 6zel yetenekli 6grenciler
icin mentorliik, hizlandirma, gruplama ve zenginlestirme gibi farkli stratejilerden yararlanildig:
goriilmektedir (Callard-Szulgit, 2010; Sak, 2010). Ancak 0zel yetenekli 6grencilerin karsilastiklar
sorunlarin tespiti ve ¢oziim Onerilerine iliskin sirli sayida arastirma bulundugu dikkati
¢ekmektedir (McCulloch, 2010; Pfeiffer, 2003).

Alan yazin incelendiginde 6zel yetenekli 6grencilerin haklari, egitim siiregleri, arkadashk iliskileri,
motivasyonlari, iki kere farklilik konularina iliskin ¢alismalarin yapildig: goriilmektedir (Bencik ve
Metin, 2006; Cetinkaya ve digerleri, 2012; Citil, 2016; Erigti¢ ve digerleri, 2013; Girgin ve $Sahin, 2019;
Gilindiiz, 2010; Giirlen, 2021). Ayrica 6zel yetenekli 6grencilerin tanilanma stireglerinden baslayip
egitim ve sosyal cevre destegini kapsayan aragtirmalar da mevcuttur. Yapilan bu calismalarda
uzmanlarin, 6zel yetenekli ¢ocuga sahip ebeveynlerin ve smif 6gretmenlerinin 6zel yetenege dair
bilgileri, yasantilar1 ve tecriibelerine bagvuruldugu goriilmektedir (Pfeiffer, 2003). Ancak yapilan bu
arastirma ve taramalarda daha ¢ok ikincil kisilerin goriislerine basvuruldugu ve bire bir 6zel
yetenekli 6grencilerin goriislerine dayali yeterli sayida ¢alismamin bulunmadigy goriilmektedir.
Oysaki 0zel yetenekli 6grenciler var olan diistinme becerileri ve elestirel diistinmeye dair olan
gelismis yetenekleri dogrultusunda kendilerinin farkinda olan ve kendilerini uygun sekilde ifade
edebilen bireylerdir. Bu nedenle 6zel yetenekli 6grencilerin kendilerini ilk agizdan ifade etmelerine
firsat verilerek yasadiklari sorunlar1 ve ¢oziim Onerilerini, kendi duygu ve diisiinceleri ile
aktarmalarina firsat verilmesinin énemli oldugu, ¢iinkii boylece 6zel yetenekli 6grencilerin bireysel
farkindaliklarinin artacag: diisiiniilmektedir. Bu gereksinimlerden hareketle mevcut arastirmada
ozel yetenekli 6grencilerin yasadiklari sorunlar ve bu sorunlarla bas etme sekillerine iliskin ¢6ziim
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Onerilerinin belirlenmesi amacglanmistir. Bu amag¢ dogrultusunda asagidaki sorulara cevap

aranmistir:

1. Ozel yetenekli 6grencilerin kendilerini akranlarindan farkli hissettikleri durumlar nelerdir?
2. Ogzel yetenekli dgrencilerin okul ortamlarina dair algilari nasildir?
3. Ozel yetenekli 6grencilerin okul ortaminda yasadiklari problemler nelerdir?

4. Ozel yetenekli dgrencilerin hayallerindeki okul ortamlari nasildir?

Yontem

Arastirma Deseni

Bu arastirma, MEB’e bagli ilkokul ve ortaokul kademelerinde 6zel ve devlet okullarinda 6grenim
goren Ozel yetenekli kaynastirma ogrencilerinin egitim siireclerinde yasadiklar1 sorunlar1 ve bu
sorunlarla bas etme sekillerine iliskin goriis ve onerilerini belirlemek amaciyla yapilmis betimsel bir
aragtirmadir. Aragtirma verilerinin toplanmasinda yari-yapilandirilmis goriisme teknigi kullanilmig
olup elde edilen veriler betimsel olarak analiz edilmistir. Nitel arastirmalarda goriisme en sik
kullanilan veri toplama araglarindan birisidir. Bunun nedeni bu yontemin siireg icinde yer almasi,
karsilikli bir iletisim halinde yapilmasi, etkilesimli olarak yapildigindan yanlis anlasilma
durumlarinda agiklik getirilmesini ve dnceden belirlenmis bir amag¢ dogrultusunda soru sorma ve
yanitlama siirecinin her iki tarafin da iletisime gecmeyi kabul ettigi bir yontem olmasidir (Yildirim
ve Simsek, 2021).

Calisma Grubu

Aragtirmanin katilimcilar1t MEB’e bagli 6zel ve devlet okullarinda 6grenim goren toplam 26 6zel
yetenekli tanist almig 6grenciden olusmaktadir. Ogrenciler ilkokul ve ortaokul seviyesinde egitim
almaya devam etmektedir. Calisma grubunu olusturan 6zel yetenekli 6grencilere iliskin demografik
bilgiler yapilan goriismelerin sirasi esas alinarak Tablo 1."de sunulmustur.

Tablo 1

Katilimeilara [liskin Demografik Bilgiler

Katilima Cinsiyet Egitim Sinif Yas Okul Tiirii
M1 Kiz Ortaokul 7 12 Devlet
M2 Erkek Ortaokul 4 9 Devlet
M3 Kiz Ortaokul 7 12 Ozel
M4 Kiz fkokul 2 7 Ozel
M5 Erkek fkokul 2 6 Ozel
Me6 Erkek fkokul 3 8 Ozel
M7 Kiz Tlkokul 4 9 Devlet
M8 Erkek Ortaokul 7 10 Ozel
M9 Kiz Ortaokul 5 10 Devlet
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M10 Erkek flkokul 3 8 Devlet
M11 Erkek Ortaokul 5 10 Devlet
M12 Kiz Ikokul 4 9 Devlet
M13 Erkek Tkokul 3 8 Ozel
M14 Kiz Tkokul 3 8 Devlet
M15 Erkek Tkokul 3 8 Devlet
Mi16 Erkek Ikokul 2 7 Ozel
M17 Kiz Ikokul 2 7 Ozel
M18 Kiz Tkokul 4 9 Devlet
M19 Erkek Tkokul 4 8 Ozel
M20 Kiz Ikokul 4 9 Devlet
M21 Kiz Ikokul 4 9 Devlet
M22 Kiz Ortaokul 5 10 Ozel
M23 Erkek Ortaokul 5 10 Ozel
M24 Erkek Ortaokul 8 12 Ozel
M25 Erkek Ikokul 4 9 Ozel
M26 Kiz Ikokul 4 9 Devlet

Tablo 1."e gore katilimcilarin 13’ kadin, 13’1 erkek olmakla birlikte; 9'u ortaokul egitimine, 17’si ise
ilkokul egitimine devam etmektedir. Ayrica katilimcilarin 13't 6zel okulda, 13t ise devlet okulunda
egitim gormektedir. Katilimalarin anonimligini saglamak amaciyla 6grencilere “M1, M2, M3, ...,
M26” seklinde kod adlar1 verilmistir. Ancak 6grencilerin konusmalarindan alinti yapilmis olan
ornek climlelerde okuma kolaylig1 saglanmasi ve okuma hizini1 kesmemesi amaciyla farkli takma
isimler kullanilmistir.

Veri Toplama Araci

Arastirmanin verileri, goriisme teknikleri icerisinde yer alan yar1 yapilandirilmig goriisme formu
aracihigl ile elde edilmistir. Taslag1 olusturulan gériisme formuna Ozel Egitim Anabilim dalinda
gorev yapan iki 0gretim iiyesinin goriisiine bagvurularak ve bir pilot ¢alisma yapilarak son hali
verilmigtir. Uzman goriisleri sonucunda goriisme sorulari toplamda sekiz sorudan olusmustur.
Gortisme formunda 0Ozel yetenekli Ogrencilerin kendilerini akranlarindan farkli hissettikleri
alanlara, okul ortaminda O6gretmen, akran ve yapisal olarak yasadiklari sorunlara, yasadiklar:
sorunlarla bas etme yollarina ve hayallerindeki okul modellerine iliskin soru kiimeleri yer
almaktadir.

Verilerin Toplanmasi ve Analizi

Goriismeler, sozlii ve yazili sekilde veli izni alinarak arastirmaci tarafindan Aralik 2022- Ocak 2023
tarihleri arasinda goriismecilerin talep ettikleri okul dig1 ortamlarda yiiz yiize ve online sekilde
gerceklestirilerek kayit altina alinmistir. Goriismeler 5-30 dakika arasinda stirmdiistiir.
Goriismelerden elde edilen veriler yar1 yapilandirilmis goriisme formlari kullanilarak edinilmis ve
betimsel igerik analizi yontemi kullanilarak incelenmistir. Elde edilen ses kayitlar1 arastirmacilar
aracihigiyla desifre edilip bilgisayar ortamina aktarilmigtir. iki aragtirmact da kodlama siirecinde yer
alarak kendi izlenimlerini not etmis ve sonrasinda benzer ifade ve Ortintii kodlar1 olusturulmustur.
Olusturulan kodlara iligkin varilan uzlagsmalar sonucu temalar olusturulmustur. Miles ve
Huberman’'in (1994) giivenirlik formiilii kullanilarak kodlayicilar aras1 uzlagsma katsayis1 %96 olarak
belirlenmistir. %70 ve {izeri uzlasma katsayisi ise yeterli bir giivenirlik degeri olarak kabul
edilmektedir (Miles ve Huberman, 1994).
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Etik Kurul Raporu

[zmir Demokrasi Universitesi Sosyal ve Beseri Bilimler Bilimsel Arastirma ve Yayimn Etigi Kurulu
tarafindan, 02.06.2023 tarihli ve 2023/08-08 sayili karari ile bu arastirmanin etik yonden uygun
olduguna karar verilmistir.

Gecerlik ve Giivenirlik Calismasi

Nitel arastirmalarda gecerlik ve giivenirlik sayisal verilerle ifade edilmediginden dolay:
calismalarin gegerlik ve giivenirligi inandiricilik ile saglanmaktadir. Dolayisiyla nitel
arastirmalarda, i¢ gegerlik yerine inandiricilik, dis gegerlik yerine ise aktarilabilirlik kavramlar:
kullanilmaktadir (Guba ve Lincoln, 1982). Asagida arastirmanin inandiricithgma ve
aktarilabilirligine iliskin agiklamalar yer almaktadir.

Inandirialik

Arastirmanin bilimsel olarak kabul edilebilmesi amaciyla arastirma siirecinin ve sonuglarinin
seffafliginin saglanmasi gerekmektedir (Yildirrm ve Simsek, 2021). Mevcut c¢alismanin
inandiriciigimin  saglanmasi igin veri toplama aracinin gelistirilmesinde, verilerin analiz
edilmesinde ve sonuglarin yazilmasinda 6zel egitim alaninda Doktora derecesine sahip iki uzmanin
gorlisleri almmuistir. Ayrica, arastirmanin bulgular boliimiinde katilimcilarin ifadelerine yer
verilerek calismanin inandiriciligl saglanmustir.

Aktarilabilirlik

Nicel arastirmalarda kullanilan genelleme kavrami, nitel arastirmalarda aktarilabilirlik seklinde
ifade edilmektedir (Yildirim ve Simsek, 2021). Mevcut ¢alismanin aktarilabilirliginin saglanmast
amaciyla oncelikle veriler analiz edilerek temalar olusturulmus ve olusturulmus olan bu temalara
iliskin katihmcilarin ifadelerinden dogrudan alintilar yapilmistir. Ayni goriise sahip olan
katilimcilarin sayisinin belirlenebilmesi amaciyla her bir kodun yanina frekanslar1 yazilmistir.

Bulgular

Arastirma sonucunda elde edilen bulgulara; 6zel yetenekli 6grencilerin kendilerini akranlarindan
farkli hissettikleri durumlar, 6zel yetenekli 6grencilerin okul ortamlarina dair algilar1 ve okul
ortaminda yasadiklar1 sorunlar, 6zel yetenekli 6grencilerin sorunlarla bas etme yollar1 ve 6zel
yetenekli 6grencilerin hayallerindeki okul ortamlar1 olmak iizere dort tema altinda yer verilmistir.
S6z konusu temalar ve bu temalara iliskin 6grenci goriisleri dogrudan alint1 yapilarak asagida
bulunan tablolarda sunulmustur. Ayrica arastirmanin teyit edilebilirliginin saglanmas: amaciyla
aragtirma siiresince yapilan tiim calismalar ve veriler gerektiginde incelemeye sunulabilmesi igin
saklanmaktadir.

Ozel Yetenekli Ogrencilerin Kendilerini Akranlarindan Farkli Hissettikleri Durumlar

Arastirmada yer alan katilimcilarin kendilerini akranlarindan farklhi hissetme durumlarina iliskin
bulgulara asagida bulunan Tablo 2."de yer verilmistir.
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Tablo 2

Ozel yetenekli 6grencilerin akranlarindan daha farkl hissetme durumuna iliskin goriisleri

Kodlar f %
Evet, farkli hissediyorum 21 81
Hayir, farklh hissetmiyorum 5 19

Tablo 2. incelendiginde 6zel yetenekli 6grencilerin biiyiik ¢ogunlugunun kendilerini akranlarindan
farkli hissettikleri ve yalnizca besinin akranlari ile arasinda bir farklilik hissetmedigi goriilmektedir.
Katilimcilarin kendilerini akranlarindan farkli hissetme durumlarina iliskin goriislerinden bazilar:
soyledir:

“Farkl1i hissettigim durumlar oluyor. Zaten ben kendimi her zaman daha farkli hissediyorum.
Klasik bir durum, arkadaglarimdan erken yasta 2. sinifa basladim 6 yasinda, su an 7 yagindayim.

Arkadaslarimin ¢ok sevdigi seyleri sevmiyorum, sevmediklerini seviyorum. Bir de ilgi alanlarimiz
farkli.”(M17)

“Kendimi yukar1 ¢ikarmiyorum, iistiinde gérmiiyorum ama farkli goriiyorum.” (M24)
“Yaslarimiz farkli, zeki olmam, kodlama ve oyun kodu yazmam farkli.” (M25)

“Yok, farkl hissetmiyorum.” (M10)

Arastirmada yer alan katilimcilarin kendilerini akranlarindan farkli hissettikleri alanlara iliskin
bulgulara asagida bulunan Tablo 3.’te yer verilmistir.

Tablo 3

Ozel yetenekli 6grencilerin akranlarindan daha farkl: hissettikleri alanlara iliskin goriisleri

Kodlar f %

Akademik dersler 14 54

Zeka 5 19

Yas 3 12
Tasarim 3 12
Bedensel aktivite 2 8

Tablo 3. incelendiginde, katilimcilarin kendilerini ¢ogunlukla akademik dersler agisindan
akranlarindan farkli ve daha basarili hissettikleri goriilmektedir. Katilimcilarin kendilerini agirlikly
olarak farkl hissettikleri diger alan ise zekadir. Katilimcilarin ¢ok azi ise yas, tasarim ve bedensel
aktivite agisindan kendilerini akranlarindan farkli hissetmektedir. Katilimcilarin kendilerini
akranlarindan farkli hissettikleri alanlara iliskin gortislerinden bazilar1 soyledir:

“Evet var. Ciinkii ben genelde onlardan daha ¢ok derse katilir, daha ¢ok soru sorar, kendimi daha
akilli hissederim ve onlarin ¢6zemedigi seyleri ¢6zerim. Bu da zeki oldugumu gosterir. Matematik
ortalamasi hep diisiik ama ben hep yiiksek alip sinifin ortalamasin yiikseltirim.” (M24)

“Zeki olmak, daha basarili hissediyorum.” (M15)

“Yas olarak daha kiicligtim ama 7. Stufim.” (M8)

Arastirmada yer alan katilimcilarin akranlarindan daha farkli olduklarimi diistindiikleri alanlara
iliskin hissettikleri duygulara agsagida bulunan Tablo 4.’te yer verilmistir.
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Tablo 4

Ozel yetenekli 6grencilerin akranlarmdan daha farkli olduklarin diisiindiikleri alanlara iliskin hissettikleri
duygular

Kodlar f %
Mutlu hissediyorum 14 54
Mutsuz hissediyorum 7 27
Diger 2 8

Tablo 4. incelendiginde katihmcilarin ¢ogunun kendilerini akranlarindan farkli hissettikleri igin
mutlu olduklari, bir kisminin ise farkliliklarindan dolayr mutsuz oldugu goriilmektedir. Bu iki ug
durumla birlikte nasil hissettiklerini farkli sekillerde betimleyen Ogrencilerin bulundugu da
goriilmektedir. Ozel yetenekli ogrencilerin farkliliklarina iliskin hissettikleri duygulara dair
goriiglerinden bazilar soyledir:

“Iyi hissettiriyor, iyi, hep bdyle olmak isterim.”(M1)

“Garip hissettiriyor ve kendim i¢in mutlu oluyorum.”(M8)

“Basarili olmak beni mutlu ediyor, farkli hissetmek bazen beni tedirgin hissettiriyor ve bazen
tiziiyor.” (M22)

“Sikicy, tiziilityorum.” (M20)

Arastirmada yer alan katilimcilarin okul disinda ekstra ders alma durumuna iliskin goriislerine
asagida bulunan Tablo 5.te yer verilmistir.

Tablo 5

Ozel yetenekli 6grencilerin ekstra ders alma durumuna iliskin goriisleri

Kodlar f %
Evet, aliyorum 21 81
Hayir, almiyorum 5 19

Tablo 5. incelendiginde, 6zel yetenekli 6grencilerin biiyiik cogunlugunun okul disinda ekstra ders
aldigi, yalmizca bes Ogrencinin digsaridan ders ya da kurs destegi almadifi goriilmektedir.
Katilimcilarin 6zel ve devlet kurumuna bagl olarak okul disindan aldiklar1 bu ders, ekstra kuliip
calismasi ve sosyal etkinleri BILSEM, Deneyap atolye calismalari, 6zel kuruluslar, UYCEP ve UYEP
gibi iiniversite calisma laboratuvarlari aracihfiyla aldiklari goriilmektedir. Ozel yetenekli
Ogrencilerin ekstra ders alma durumlarina iliskin goriislerinden bazilar1 soyledir:

“Uycep, okul kurslari, Tiirkce, Fen, Matematik.”(M1)
“Uycep, kodlama, Ardunio aliyorum.” (M9)

“Bilsem’e gidiyorum, kurslarim var; tenis, bateri.” (M16)

Ozel Yetenekli Ogrencilerin Okul Ortamlarina Dair Algilar1 ve Okul Ortaminda Yasadiklart
Sorunlar

Arastirmada yer alan katilimcilarin okul ortamlarina dair algilar1 ve akran grubu, 6gretmen ve
ortam noktasinda yasadiklari sorunlara iliskin goriislerine asagidaki tablolarda yer verilmistir.
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Tablo 6

Okul atmosferine iligkin goriisler

Kodlar f %

Beni mutlu hissettiriyor 13 50

Okulda problem davranislar gézlemliyorum 8 31
Basarili bir sinifim var 6 23

Kalabalik bir sinifim var 3 12

Okulum yeterli kosullara sahip degil 2 8

Tablo 6. incelendiginde 6zel yetenekli 6grencilerin okul atmosferi ve hissettikleri durumlara iligkin
olumlu ve olumsuz yonde farkli goriislere sahip olduklar goriilmektedir. Okul atmosferine iligkin
katilimc goriislerinden bazilar: soyledir:

“Basarili, akademik olarak iyi.” (M26)

“Bir ornek verebilir miyim? Pazar giinleri alisveris merkezindeymissiniz gibi, magazada tiim her
sey sifir TL, o giin; Pazar giinii o magazanin kalabalig1 ve bizim teneffiise ¢cikma kalabaligimiz
ayni.”(M9)

“Ben 1. smifa baslarken merdivenlerden yuvarlandim anasmifindayken, kaydiraktan
bakiniyordum ve tepetaklak oldum, bizim okuldaki merdivenlerden artik korkuyorum ve artik 3.
katta oldugum i¢in oraya ¢ikarken zorlaniyorum.” (M21)

Ozel yetenekli 6grencilerin okul ortaminda sorun yagsama durumlarina iligkin goriisleri Tablo 7.’ de
yer almaktadir.

Tablo 7

Ozel yetenekli 6grencilerin okul ortaminda sorun yasama durumlarina iligkin goriisleri

Kodlar f %
Evet, okulda sorun yasiyorum 18 69
Hayir, okulda sorun yasamiyorum 8 31

Tablo 7.de 6zel yetenekli 6grencilerin okul ortaminda sorun yasama durumlarina iliskin goriisleri
incelendiginde, 18 6grencinin okul ortaminda sorun yasadigi, 8 Ogrencinin ise okul ortaminda
herhangi bir sorun yasamadig1 goriilmektedir. Katilimcilarin sorun yasama durumlarima iliskin
goriigleri ise soyledir:

“Var. Zit diisiincelere gelince, bana velet diyorlar yas olarak kiicligiim diye, birazcik dalga
geciyorlar.” (M8)

“Var. Bizim smfta ¢ok uygunsuz seyler yapiyorlar; kotii ses ¢cikarma, kotii hareket yapma.”(M3)
“Yok.”(M15)

Katilimcilarin okul ortaminda farkli durumlara iliskin sorun yasadiklar1 goriilmektedir. Sorun
yasanan bu durumlara asagida bulunan Tablo 8."de yer verilmistir.

Tablo 8

Ozel yetenekli dgrencilerin okul ortaminda sorun yasama durumlarina iliskin goriigleri
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Kodlar f %

Zorbaliga ugruyorum 13 50

Fiziksel ¢evrenin yetersiz oldugunu diisiiniiyorum 5 19
Arkadaslarim tarafindan dislandigim i¢in yalnizim 3 12
Miifredat benim i¢in yetersiz 2 8

Asir1 6dev verilmesinden rahatsizim 1 4

Tablo 8. incelendiginde 6zel yetenekli 6grencilerin biiyiik cogunlugunun rahatsiz oldugu konularin
basinda zorbalifa ugrama, ikinci sirada ise egitim gordiikleri fiziksel cevrenin yetersiz geldigi goze
carpmaktadir. Bununla birlikte arkadaglar tarafindan sosyal ortamdan izole edilmeleri, ders igerigi
ve miifredatin kendileri i¢in yetersiz oldugu ve 6dev yiikiinden sikayetci olduklar1 goriilmektedir.
Katilimcilarin sorun yasadiklar: bu durumlara iliskin goriisleri soyledir:

“Genelde akran zorbalig1 yapiyorlar, sinifta herkes birbirlerine zarar vermek icin okula geliyor
sanki.”(M14)

“Smifimiz baya kalabalik, yani giizel bir atmosferi olsa da kazalar yasanabiliyor.” (M6)
“Yani sinifta zaten ¢ok bir arkadasim yok.”(M2)

“Bizim normal kitabimiz bitmisti. Cok basit bir kitaba baslamistik. Yaz tatiline 30 giin falan vardu.
O da ¢ok basitti ki o durumdan rahatsiz olmustum.”(M19)

Ozel yetenekli 6grencilerin arkadaslik iligkilerine dair goriislerine Tablo 9.’ da yer verilmistir.

Tablo 9

Ozel yetenekli 6grencilerin arkadashik iliskilerine iliskin goriisleri

Kodlar f %
Arkadasghik iliskilerim iyi 11 42
Arkadaslik iligkilerim kotii 9 35
Arkadagim yok 6 23

Tablo 9. incelendiginde katilimcilarin yarisina yakini arkadaslik iligkilerinin iyi oldugunu ifade etse
de, arastirmada yer alan katilimcilarin yaridan fazlasmin ya arkadas: olmadigr ya da arkadashk
iligkilerinin kotii oldugu goriilmektedir. Katiimcilarin arkadashik iliskilerine yonelik goriislerinden
bazilar1 soyledir:

“Cok iyi, herkesle iyi anlasiyorum.” (M5)

“Arkadaslik iliskilerimi sOyle diisiin, ben bazen ¢ok dislaniyorum. Lakap, goriiniis, ad,
soyadlarimla dalga geciyorlar, yalan sdylemeleri, vurmalari, itmeleri... Arkadaslarim yok, yani
benle iyi olan; sanki ben baska bir yerden gelmisim gibi.” (M23)

“Kotii. Bazen arkadaslarimiz birbirleriyle ve benimle dalga gegiyor, o zaman ¢ok tiziiliiyorum, hig
okula gelmek istemiyorum.”(M9)

Katilimcilarin arkadaslik iligskilerinde sorun yasama durumlarina iliskin goriislerine Tablo 10."da yer
verilmisgtir.

Tablo 10

Ozel yetenekli 6grencilerin arkadaslariyla sorun yasama durumlarina iligkin goriisleri

Kodlar f %
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Evet, arkadaslarimla sorun yastyorum 17 65
Hayir, arkadaslarimla sorun yasamiyorum 9 35

Tablo 10. incelendiginde 6zel yetenekli 6grencilerin biiyiik ¢ogunlugunun arkadaslariyla sorun
yasadigl, yalnizca dokuz katilimcinin arkadaslariyla herhangi bir sorun yasamadiklarini ifade ettigi
goriilmektedir. Katilimalarin arkadaslariyla sorun yasama durumlarina iliskin goriislerinden
bazilar1 soyledir:

“Yani ben hayatim boyunca hi¢bir arkadag grubunda tam olarak bulunmadigim icin, yani daha
¢ok dislanan biri oldum. Eskiden ¢ok iiziilityordum.” (M3)

” Arkadaslik iliskilerimde iyi oldugumu diistiniiyorum.” (M6)

Arkadaslik iligkilerinde sorun yasadigmni ifade eden katihmcilarin yasadiklar: bu sorunlara iliskin
goriislerine asagida bulunan Tablo 11."de yer verilmistir.

Tablo 11

Ozel yetenekli 6grencilerin arkadaglik iliskilerinde sorun yasadiklar: konulara iliskin goriisleri

Kodlar f %

Arkadaslarim bana zorbalik yapryor 8 31
Arkadaslarim beni dishyor, yalnizim 5 19
Arkadaslarim tarafindan anlasilamiyorum 3 12
Arkadaglarim ayrimcilik yapiyor 1 4

Tablo 11. incelendiginde katiimcilarin arkadaslari ile yasadiklari sorunlarin basinda akranlar:
tarafindan zorbaliga ugramalar1 ve hemen ikinci olarak ise akranlari tarafindan diglanmalar
gelmektedir. Dort katilimcr ise akranlar: tarafindan anlasilamadiklarini ve akranlarinin kendilerine
ayrimcilik yaptigini dile getirmistir. Katihmailarin arkadaglik iligkilerinde yasadiklar1 bu sorunlara
iliskin goriislerinden bazilari ise soyledir:

“Zorbalik yapiyorlar bana ama ben dinlemiyorum, eskiden ¢ok takiliyordum ama su anda gok
dinlemiyorum.” (M3)

“Yalniz kalryorum. Pek fazla arkadasim yok. Gruplarina beni pek almiyorlar. Bazen oynuyorum
ama bazen.”(M7)

“Oyunlarda ayrimcilik yapilmasin. Ayrimcilik yapilmamali.” (M19)

Ozel yetenekli 6grencilerin 6gretmenleri ile olan iletisimlerine yonelik goriislerine asagidaki Tablo
12" de yer verilmistir.

Tablo 12

Ozel yetenekli ogrencilerin 6gretmenleri ile iletisimlerine iliskin goriisleri

Kodlar f %
Ogretmenlerimle iyi bir iliskiye sahibim 18 69
Ogretmenlerimle etkilesimim iyi degil 5 19
Ogretmenim ile iliskim kismen iyi 3 12

Tablo 12. incelendiginde katihmcilarin biiyiik ¢cogunlugunun 6gretmenleriyle iyi bir iliskiye sahip
oldugu, ancak bazi katilimcilarin ise 0gretmenleriyle etkilesimlerinin iyi olmadig: goriilmektedir.
Katilimcilarin 6gretmenleriyle olan etkilesimlerine yonelik goriislerinden bazilar1 soyledir:
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”iyi, tiim 6gretmenlerim beni ¢ok sever.”(M3)
“Yanlis yapinca her giin bize kiziyor ve bu beni geriyor.” (M21)

“Bazilar1 ¢ok iyi ama genelde anlagilmadigimi diisiiniiyorum. Ciinkii bazen ¢ok sinirleniyor ve
kurallari ¢ok fazla ve iyi degil. Cok sert kurallar koyabiliyorlar sinirlenince, aslinda belki bu dogru
ama bence bir 6grenci igin kotii, bazen korkuyorum ates ¢ikiyor gibi gozlerinden.”(M23)

Ozel yetenekli 6grencilerin 6gretmenleriyle sorun yasama durumlarma iligkin goriiglerine agsagidaki
Tablo 13."te yer verilmistir.

Tablo 13

Ozel yetenekli 6grencilerin 63retmenleri ile sorun yasama durumlarma iliskin goriigleri

Kodlar f %
Haysir, 6gretmenlerim ile sorun yasamiyorum 17 65
Evet, 6gretmenlerim ile sorun yagiyorum 9 35

Tablo 13./te goriildiigii gibi, katihmalarin biiyiik c¢ogunlugu Ogretmenleriyle problem
yasamadiklarmi ifade ederken dokuz 6grenci 6gretmenleriyle sorun yasadiklarmi belirtmistir.
Katilimailarin, 6gretmenleriyle sorun yasama durumlarina iligskin gortiislerinden bazilar1 soyledir:

“Cok iyi, bazen onun i¢in tahtaya yazilar yaziyorum.” (M4)

“Bazen ¢ok sinirleniyor ve kurallari ¢ok fazla. O yiizden iyi degil.” (M23)

Ozel yetenekli ogrencilerin dgretmenleriyle etkilesimlerinde yasadiklar1 sorunlara iligkin
gortislerine asagidaki Tablo 14."te yer verilmistir.

Tablo 14

Ozel yetenekli 6grencilerin dgretmenleri ile etkilesimlerinde sorun yasadiklar: konulara iliskin goriigleri

Kodlar
Kiziyorlar

Beni anlamiyorlar
Cok bilmislik yaptigimi diistiniiyorlar
Kati kurallar koyuyorlar
Ceza veriyorlar

R NN NN Rk

Cok 6dev veriyorlar

Tablo 14. incelendiginde katilimcilarin 6gretmenleri ile etkilesimlerindeki pek ¢ok farkli konuda
sorun yasadiklar1 goriilmektedir. Bu sorunlarin basinda ogretmenlerin katilimcilara kizmasi
gelmekte, en az yasanan sorun arasinda ise ¢ok 6dev verilmesi bulunmaktadir. Ogretmenleri
tarafindan anlagilamadiklarmi, ¢ok bilmislik yaptiklarmi, kat1 kurallar koyularak ceza verildigini
diistinen katilimci sayisinin ise esit oldugu goriilmektedir. Katihlmclarin &gretmenleri ile
etkilesimlerinde sorun yasadiklar: konulara iliskin goriislerinden bazilar1 sdyledir:

“Ogretmenler ceza veriyorlar, gocuklar konusurken bir sey diyemiyorlar, ekiniyorlar gretmenle
konugmaktan.”(M12)

“Bizim 0gretmenimiz erkek ve ¢ok kaba birisi, her yanhs yaptigimizda ¢ok kiziyor ve ¢ok yiiksek
bir sesi var.” (M21)

“Genelde anlasilmadigimi diisiiniiyorum.” (M23)
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“Cok bilmislik yaptigim ve ¢ok konustugum igin: “Ay! Sen bir konusma!” diyor.” (M26)
Ozel Yetenekli Ogrencilerin Yasanilan Sorunlarla Bas Etme Yollar1

Ozel yetenekli 6grencilerin yasadiklari sorunlarla bas etme yollarma yonelik goriiglerine iliskin
bulgular asagidaki Tablo 15."te sunulmustur.

Tablo 15

Ozel yetenekli 6grencilerin yasadiklart sorunlarla bas etme yollarma iliskin goriisleri

Kodlar f %
Ogretmenimle konugurum 15 58
Ailemle konusurum 11 42
Arkadaglarimla konusurum 8 31
Kendim ¢dzmeye calisirim 6 23
Umursamam 1 4

Tablo 15. incelendiginde katilimcilarin ¢gogunun yasadiklar: sorunlarla basa ¢ikabilmek amaciyla
ogretmenleriyle konustuklari, katilmcilarin diger ¢ogunlugunun ise var olan probleme iligkin
aileleri ve arkadaslarina bagvurduklari, katihmecilarin yalnizca altisinin yasadigr probleme iligkin
kendi kendilerine ¢6ziim yollar: iireterek problemi ¢ozmeye calistiklar1 ve yalnizca bir katihimcinin
karsilastig1 problemi umursamayarak gormezden geldigi goriilmektedir. Katilimalarin yasadiklar
sorunlarla bas etme yontemlerine iliskin goriislerinden bazilar1 soyledir:

”Ogretmene bagvururum.”(M2)

“Annemle konusuyorum.” (M7)

“Arkadasimdan destek aliyorum.” (M13)
“Sorunlar1 ¢dzmek i¢in hep ¢aba harcarim.”(M24)

“Umursamiyorum, sorgulamiyorum, tiziilmiiyorum ama iki, ii¢ kere devam ederse ayni kisiyse
“Amacin ne? Beni iizmek mi? Ne?” diye sorarim. Hala devam ederse 6gretmene sdylerim.” (M19)

Ozel Yetenekli Ogrencilerin Hayallerindeki Okul Ortamlar

Ozel yetenekli &grencilerin hayallerindeki okul ortamina iligkin goriigleri alinmistir. Ogrenciler
tarafindan belirtilen goriislere asagidaki Tablo 16."da yer verilmistir.

Tablo 16

Ozel yetenekli 6grencilerin hayallerindeki okul ortamina iliskin goriisleri

Kodlar f %

Yeteneklerimize yonelik ekstra dersler ve kurslar olmasini isterdim 14 54
Olumlu tutuma sahip arkadaslarimin olmasini isterdim 8 31
Olumlu tutuma sahip 6gretmenlerimin olmasini isterdim 7 27
Disiplinli bir okul olmasini isterdim 6 23

Herkesin egit oldugu mutlu bir smnf isterdim 5 19
Sosyallesmeye 6nem verilen bir okul olmasini isterdim 3 12
Giivenli bir sinif olmasini isterdim 2 8

Odevlerin olmamasini isterdim 1 4

Sinavlarin olmamasini isterdim 1 4

1063



Ozel Yetenekli Ogrencilerin Okul Ortaminda Karsilastiklar1 Sorunlar ve Coziim Onerileri

Tablo 16. incelendiginde katihmcilarin biiyiik cogunlugu hayallerindeki okul ortaminda ekstra kurs
ve derslerin olmasmi istediklerini belirtmis, katiimalarin diger biiyiik cogunlugu ise olumlu
tutuma sahip arkadas ve 6gretmenlerin olmasin istediklerini dile getirmistir. Bunlarin yaninda
smav ve Odevlerin olmadig1 disiplinli, esitlik¢i, glivenli ve sosyal bir okul ortamimi hayal eden
ogrencilerin de bulundugu goriilmektedir. Katihmcilarin hayallerindeki okul ortamina iliskin
goriislerinden bazilar sdyledir:

“Farkl1 yetenek dersleri, oyun odalari; teleskop, biiytiteg gibi esyalar olurdu.” (M26)

“Sert 6gretmen almazdim, anlayish 6gretmen alirdim; derslerini ¢ok iyi dinleyen, baska seylerle
¢ok ilgilenmeyen 6grenciler olurdu, dersler iyi islenirdi.” (M3)

“Zorbalik yapilmayan, derslerde daha basarili olunan, 6zel bir okul olsun isterdim. Zorbalik
yapilmasin yeter.” (M14)

“Herkesin birbirine iyi davrandigi, herkesin mutlu ve esit oldugu bir okul olurdu.” (M22)

“Kurallarin oldugu ama sikmayan ve 6gretmenden, siniftakilerden fikir alinan bir okul olmali. Ben
olustursam derslerin yaninda sosyal ¢evreyi de 6n plana alirdim.” (M24)

“Gtivenli, cocuk korumali alan olurdu.” (M25)

Tartisma ve Sonug

Yapilan arastirmada 6zel yetenekli 6grencilerin yasadiklari sorunlar ve bu sorunlarla bas etme
sekillerine iliskin ¢6ziim Onerilerinin belirlenmesi amaglanmistir. Bu baglamda 6zel yetenekli
ogrencilerin kendilerini akranlarindan farkl: hissettikleri durumlar, okul ortamlarina dair algilari,
okul ortaminda yasadiklar1 sorunlar ve yasadiklar1 bu sorunlarla bas etme yollari, hayallerindeki
okul modeli ve mevcut siirecin iyilestirilmesi hakkindaki goriisleri belirlenmeye ¢alisilmistir.

Katilmcilarin kendilerini akran grubundan farkhi hissetme durumlari incelendiginde, biiyiik
¢ogunlugunun gerek akademik gerekse sosyal ve duygusal siirecler agisindan kendilerini
akranlarindan farkli hissettikleri goriilmektedir. Bu bulgu ulusal ve uluslararas1 alanyazin
calismalari ile benzerlik gostermektedir (Citil, 2018; Leana —Tascilar ve Kanli, 2014; ézbay, 2013). Bu
durumun 6zel yetenekli 6grencilerin erken bilissel ve sosyal gelisimleriyle birlikte okula erken
baslamalarindan, farkli alanlara ilgi duymalarindan gerek 6zel yetenekli 6grencilerin kendilerinin
gerekse okuldaki akranlarinin egitim siirecinde bu durumlarin getirdigi farkliliklarin ve 6zel
yetenek Ozelliklerine sahip olmanin bilincinde olmalarindan kaynaklandigr diistiniilmektedir.
Ayrica katiimcilarin kendilerini farkli hissetmeleri nedeniyle bazilarmin olumlu, bazilarmin ise
olumsuz duygu ve yasantilar gecirdigi, bu nedenle de akranlarina uyum konusunda zorlandiklar:
diisiiniilmektedir. Bu bulgu alanyazin ile tutarlilik gostermektedir (Ataman, 2009; Aydin ve
Konyalioglu, 2011; Cjtil, 2016; Citil, 2018; Markusic, 2019; Ozbay, 2013). Ozel yetenekliler kavramiyla
ilgili en 6nemli konulardan birisi ise bu 6grencilerin ilgi ve yeteneklerini karsilayabilecek egitim
Ogretim siireclerinin olusturulmasidir. Bu noktada 6zel yetenekli 6grencilerin biiyiik cogunlugunun
egitim stiireclerine iliskin olarak okul disinda ekstra ders aldiklari1 ve etkinliklere katildiklari
goriilmektedir. Arastirmadan elde edilen bu bulgunun egitim sisteminin revizyon ve gelisim i¢inde
olup bu 6grencilerin okul egitimleri disginda BILSEM, UYCEP, UYEP gibi kurumlardan destek
aldiklar: goriisiiyle tutarlik gostermektedir (Citil, 2018; Dogan ve Kesici, 2015; Kurnaz, 2014; Milli
Egitim Bakanli$1 Ortadgretim Kurumlari, 2019; Reis ve Renzulli, 2004).
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Okul ortamlarina dair algilar1 ve okul ortaminda yasadiklar: sorunlara iliskin katilimcilarin ¢ogu
her ne kadar okullarin1 olumlu 6zelliklerle nitelemis olsalar da; akran grubu, okulun fiziki yapisi ve
dgretmen iletisimi noktasinda sorunlar yasamaktadir. Ozel yetenekle birlikte gelisen asenkron
gelisim Ozel yetenekli 6grencilere bazi olumsuz siiregler yasatabilmektedir. Hizli bilissel gelisim ve
akran grubundan farkl siireglere merak, istek duyma ve sosyal gelisim noktasinda duyarh ve
farkindalig: yiiksek olma gibi 6zellikler, 6zel yetenekli 6grencilerin yalniz kalma, akran zorbaligma
ugrama, ortak grup etkinligini stirdiirmede zorlanma gibi problemlerle karsilasmalarina neden
olabilmektedir. Mevcut ¢alismadan elde edilen yasanan problemlere iliskin katilimc1 goriisleri alan
yazinla benzerlik gostermektedir (Aydin ve Konyalioglu, 2011; Jovanovic ve Vukié, 2018; Levent,
2020). Bu bulgulara gore katilimcilar en ¢ok akranlar1 tarafindan zorbaliga ugrayarak
dislanmaktadir. Katimcilarin sorun yasadigi alanlardan bir digeri ise Ogretmenlerle iletisim
kurmadir. Katilimcilarin bazilar1 ogretmenlerinin kendilerini iyi anlayamadiklarini, ceza
verdiklerini, sert davrandiklarini, olumsuz sekilde iletisim kurduklarimi ve 6grenci ihtiyaglarinin
karsilanmasinda yetersiz kaldiklarini dile getirmislerdir. Ancak bu goriislerin aksine okul iginde
ogretmenleriyle olumlu iligkiler gelistirip sorun yasadiklar1 konularda rehberlik edici rolde
kendilerini iyi anlayan 6gretmenlerinin oldugunu ifade eden katilimc sayisi ise ¢ogunluktadir.
Okul ortaminda yasanan akademik sorunlarin ise genellikle basit ve kolay anlasilir derslerden
kaynaklandig1 ve Ozel yetenekli 6grencilerin kendilerine basit gelen bu derslerde sikildiklar
gortilmektedir. Kaymakci, Sahin-Diigenci ve Korkmaz (2023), gergeklestirmis olduklar: ¢alismada
ozel yetenekli ortaokul Ogrencilerinin iist diizeyde iletisim becerisine sahip olduklarimi ve bu
¢ocuklarin iletisim becerisinin yiiksek olmasinin akademik basarilarin1 olumlu yonde etkileyerek,
yeni bir yaklasim benimsemelerine yardimcr olabilecegini ve boylece karsilastiklar1 sorunlara daha
yapicl yaklasimda bulunmalarini saglayabilecegini belirtmislerdir. Bu nedenle alan yazinda da
belirtildigi gibi kaynastirma ve biitiinlestirme egitimi kapsaminda 6zel yetenekli 6grencilerin
zenginlestirme ve farklilastirma ihtiyacglarindan dolay1r tiim brang Ogretmenleri tarafindan
Zenginlestirilmis Egitim Planlarmmin (ZEP) 6grencilerin yapilan degerlendirme sonuglarina gore
eksiksiz olarak hazirlanarak uygulanmasinin son derece onemli ve gerekli oldugu soylenebilir
(Jovanovic ve Vuki¢, 2018).

Okul ortaminda sorun yasayan katilimcilarin bu sorunlari ¢6zme ve destek alma konusunda
¢ogunlukla ilk olarak yetiskin destegi aldiklari, yasadiklar: problemleri 6gretmenleri ve aileleri ile
paylagarak goriislerine basvurduklar1 dikkati cekmektedir. Katilimcilarin gerek egitim ve
ogretimlerinde gerekse karakter ve ahlak gelisimlerinde 6nemli bir rolii olan 6gretmen destegine
basvurmalar1 (Altintas, ve Ilgun, 2016; Balc1 ve Yelken, 2010; Chandra-Handa, 2019; Lumpkin, 2013),
bununla birlikte ihtiya¢ duyduklar1 durumlarda ailelerinden de yardim almalar1 bulgusu
alanyazinla benzerlik gostermektedir (Istk ve Metin, 2020; Saranli ve Metin, 2014). Katilimcilarin
bir kismmin destek alma konusunda ikinci olarak ise akranlarini tercih ettikleri goriilmektedir.
Bunun sebebinin kendilerini yas bakimindan akranlarina daha yakin hissetmelerinden, akranlarinin
kendilerini yargilamayacagini diistinmelerinden ve giin icerisinde akranlariyla okulda daha fazla
vakit gecirmelerinden kaynaklandig diistintilmektedir. Problem ¢6zme konusunda son olarak ise
katilimcilarin bazilariin kendi bireysel ¢abalariyla ¢oziime ulagsmaya ¢alistiklar: ve kendi diisiinsel
stireclerini ve muhakeme yeteneklerini kullanarak ¢oziim tiretmeye ¢abaladiklar goriilmektedir.
Alanyazin ile benzerlik gosteren bu durumun (Branco-Illodo ve digerleri, 2020; Klimecka, 2022), 6zel
yetenekli Ogrencilerin muhakeme yapma, farkli yollar deneme, ozgiiven kazanma, cabuk
vazge¢meme, farkli problemler karsisinda direngli olma ve analitik diisiinme gibi becerilerini
gelistirebilecegi diistintilmektedir.
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Katilimailarin biiylik ¢ogunlugunun; yeteneklerini sergileyebilecekleri beceri alanlarina uygun,
ekstra ders ve kuliip ¢alismalarinin oldugu, akranlari tarafindan olumlu davranislarin sergilendigi
ve olumlu iletisimin kuruldugu, 6gretmenleri ile aralarinda sicak iligski ve baglarin kuruldugu bir
okulu hayal ettikleri dikkati ¢ekmektedir. Ayrica, baz1 katilimcilar giivenli, disiplinli, esitlik¢i ve
sosyallesmenin 6n planda oldugu okul algilarinin oldugunu belirtmislerdir. Bu durum
okullarimizda 6zel yetenekli 6grencilerimizin yeteneklerine ve biligsel siireclerine hitap edecek
sekilde etkinlik ve ders igeriklerinin planlanarak olusturulmasi gerektigini ve okul disinda BILSEM,
UYCEP, UYEP gibi kurumlardan ekstra ders destegi almaya ihtiyag duymadan kendi okullarindaki
etkinlik ve ders saatlerinin artirilarak yeterli sayida ve nitelikte derslerin verilmesi gerektigini ortaya
koymaktadir. Ayrica Ozel yetenekli oOgrencilerin akranlari tarafindan zorbaliga ugramadan,
dislanmadan, arkadaslariyla uygun iletisim ve etkilesim kurabilmelerinin saglanmasi amaciyla
okullarda Olumlu Davranig Destegine yonelik tedbirlerin alinmas: gerektigini ve iistiin yetenekli
Ogrencisi bulunan 6gretmenlerin kaynastirma ve biitiinlestirme uygulamalari, 6grencinin uygun
sekilde degerlendirilmesi, ZEP hazirlama, geleneksel ve cezalandirici 6gretmen tutumunun yerine
yenilik¢i  Ogretmen tutumunun benimsenmesi konularinda egitim almalar1 gerektigini
distindtirmektedir.

Bu arastirmanin sonuglari, 6zel yetenekli olma halinin olumlu ve basariy1 arttirici birgok yoniiniin
olmasinin yaninda, olumsuz yonlerinin de bulundugunu gostermektedir. Bu noktada 6zel yetenekli
ogrencilerin kendilerini her zaman olumlu bir benlik algis1 ile tamimlamayip, olumsuza doniik
algiya sahip olabildiklerine de dikkati ¢ekmektedir. Dolayisiyla 6zel yetenekle birlikte gelen
farkindalik ve duyarlilik kavramlar: kimi zaman 6zel yetenekli 6grenciler icin bazi problemleri de
beraberinde getirebilmektedir. Ozel yetenek kavramiyla birlikte ortaya cikan sorunlarmn
¢oziilmesinde ise, 6zel yetenekli 6grencilerin ve tani kriterlerinde iki kere farkli olarak adlandirilan
grubun degerlendirmesinin yapilmasinin, gerekli uyarlamalarin yapilarak 6gretim igerigi ve
siireglerinin diizenlenmesinin ve egitim siireglerine iliskin 6gretmen farkindaliginin arttirilmasmin
faydali olacag diisiiniilmektedir. Ayrica 6zel yetenekli 6grencilerin yasadiklar1 sorunlar1 ¢6zme
becerilerinin gelistirilmesi agisindan Ogrencilere egitim modiilleri olusturularak, 6zel yetenekli
ogrencilere destek kaynaklar1 baglaminda akran mentorliigii, aile egitimi ve hizmet ici 6gretmen
egitimleri gercgeklestirilebilir. Ttim bunlara ek olarak, okul donemine yeni baslayacak olan 6grenciler
ile halihazirda egitim Ogretime devam eden Ozel yetenekli Ogrencilere yonelik olarak sosyal
duygusal gelisim kapsaminda destek hizmet ve programlarin olusturulmasinin yararli olacag:
distniillmektedir.

Etik Kurul Onay1: {zmir Demokrasi Universitesi Sosyal ve Beseri Bilimler Bilimsel Arastirma ve Yayn Etigi
Kurulu tarafindan, 02.06.2023 tarihinde 2023/08-08 sayili karari ile bu arastirmanin etik ydnden uygun
olduguna karar verilmistir.

Arastirmacilarin Katki Orana: C)zge UNLU, calisma konusunu belirleme, arastirma deseni, verilerin analizi
ve calismanin raporlanmasi boliimlerinde gorev almistir. Yazgiil KARADAS, verilerin toplanmasy, verilerin
analizi ve calismanin raporlanmasi béliimlerinde yer almstir.

Catisma Beyani: Yazarlar potansiyel bir ¢ikar catismasi olmadigini beyan ederler.
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