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The aim of this study is to examine the experiences of social studies teacher candidates in creating
environmental awareness and social participation perception with Web 2.0-based digital tools.
The study was designed in a phenomenological pattern, one of the qualitative research methods.
The participants of the study consisted of 23 social studies teacher candidates selected in the
context of criterion sampling from purposive sampling techniques. Participating teachers
designed and shared activities with different contents in the context of environmental-themed
studies with Web 2.0-based digital tools in the process. The data obtained from the experiences of
the participants were analyzed with the content analysis technique, and three main themes related
to the natural environment, the elderly and children in our environment were reached in the
results of the study. In all three themes, common statements were reached that appropriate
activities and materials were created, the activities were integrated with field and pedagogical
information, and the use of technology and social media was given importance in the studies.
Regarding the environmental theme, the idea of creating a perception of sensitivity to the natural
environment has emerged. In addition, in the context of the elderly people around us, it has been
seen that it is aimed at contributing to the creation of a healthy society. It has been determined
that it is desired to bring the young generation and the elderly together, to make the elderly feel
that they are not forgotten and to draw attention to age discrimination. In the context of the
children theme, it has been determined that attention is being drawn to child education during
the pandemic process and that efforts are being made to ensure that children learn the rules of
living in society.

Web 2.0 Temelli Dijital Araclarla Cevre Farkindalig1 ve Sosyal Katilim Algis1
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Bu galismanin amaci sosyal bilgiler 6gretmen adaylarmin Web 2.0 temelli dijital araglarla gevre
farkindalig1 ve sosyal katilim algis1 olusturma galismalarina iligkin deneyimlerinin incelenmesidir.
Calisma nitel arastirma yontemlerinden fenomenolojik desende tasarlanmistir. Calismanin
katiimcilar1 amagh 6rnekleme tekniklerinden 6lgiit rneklem baglaminda segilen 23 sosyal bilgiler
Ogretmen adaymdan olusmaktadir. Katilimci 6gretmen adaylar: siirecte Web 2.0 temelli dijital
araglarla gevre temal1 galismalar baglaminda farkl igeriklerde etkinlikler tasarlayarak bunlar:
paylasmislardir. Katilimcilarin deneyimlerinden elde edilen veriler igerik analizi teknigi ile
incelenmis olup, ¢alisma sonuglarinda dogal gevreye, cevremizdeki yashlara ve ¢ocuklara iligkin
ii¢ ana temaya ulasilmistir. Her {i¢ temada da amaca uygun etkinlik ve materyallerin
olusturuldugu, etkinliklerin alan ve pedagojik bilgileriyle biitlinlestirildigi, yapilan ¢alismalarda
teknoloji ve sosyal medya kullanimina énem verildigi seklindeki ortak ifadelere ulagilmistir. Cevre
temas: baglaminda; dogal cevreye duyarlilik algisi olusturma diisiincesi ortaya gtkmigtir. Ayrica
cevremizdeki yash insanlar temasi baglaminda; saglikl bir toplum olusturmaya katki sunmanin
amaglandig1 goriilmiistiir. Geng nesille yasl nesli bulusturmak, yashlara unutulmadiklarini
hissettirmek ve yas ayrimciligma dikkat ¢ekilmek istendigi tespit edilmistir. Cocuklar temas1
baglaminda ise; pandemi siirecinde ¢ocuk egitimine dikkat ¢ekilmeye calisildigr ve ¢ocuklarm
toplumda yasama kurallarini 6grenmelerini saglamaya doniik calismalarm yapildigr tespit
edilmistir.
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1. Giris

Insanlar yasadig1 cevre ile stirekli bir etkilesim igerisindedir.
Zaman zaman insanin 6znesi ya da tarugi oldugu birgok cevre
olay1 yasanmaktadir. “Bir seyin dolay1, yakiny, etrafi”, “kisinin
i¢cinde bulundugu ortam” (Tiirk Dil Kurumu [TDK], 1932) gibi
tanumlar1 bulunan cevre kavrami aslinda insanin etrafin,
yasadigi yeri gevreleyen her seydir. Cevre giliniimiiz
diinyasinda dogal, ekonomik, kiiltiirel degerlerin bir biitiinii
olarak ele alinmakla birlikte insanlar ile diger biitiin canl ve
cansiz varliklarm tamami olarak degerlendirilmektedir
(Fettahlioglu, 2021, s. 132). Cevrenin icerisinde; insanlar, yerler,
dogal gevreler vb. yer alir. Giiniimiizde gevre her ne kadar
dogal cevre gibi algilansa da cevre igerigi genis ve bir¢ok seyi
barindirir. Ancak ¢evrenin 6nemli aktorlerinden olan insanlar
zaman igerisinde bilim, teknoloji ve sanayi gibi alanlarda
oldukga ileri gitmistir. Bu alanlardaki gelismeler bir yandan
glinlik hayatlarii  kolaylastiracak tiriinlerin  yapilmasm
saglarken ote yandan dogal gevrenin yanls kullanimi ve
tahribatina da neden olmustur. Zira gevre, sanayilesme ile
birlikte daha fazla soruna maruz kalmis ve bu anlamda
sanayilesme gevre sorunlari agisindan bir déniim noktast
olmustur. Sanayilesme oOncesinde insamin gevreye verdigi
zararlar
giderilebilmistir. Ancak sanayilesme sonrasinda asir1 gevre
sorunlari karsisinda doganin kendini yenileyebilme &zelligi de
yetersiz kalmis ve bu durum karsisinda yine sorunlarmn
kaynagi olan insanlarm destek ve miidahalesine ihtiyag
duyulmustur. hizh
fabrikalasma, beraberinde dogal kaynaklarin titkenmesi ve
gevresel yikim gibi sorunlar1 da getirmistir (Ergiin, 2009).
Dahas: teknolojinin her alanda gittikce daha fazla kullanilmasi
sonucu hava kirliligi ve diger cevre sorunlari tiim diinya
insanlarimi rahatsiz edecek bir boyuta ulastigindan cevre

doganin  kendisini yenileyebilme &zelligi ile

Nitekim Sanayi Devrimi sonrasi

1. Farkindalik

konferanslart ve bu konudaki uluslararasi sézlesmeler igin
onemli bir adim olan Uluslararas1 Cevre Konferansi 1972'de
Stockholm’de yapilmistir. flerleyen siireglerde ise Birlesmis
Milletler Hiikiimetler Arast Cevre Egitimi Konferansi (1977),
Birlesmis Milletler I. Diinya iklim Konferansi, Nairobi
Birlesmis Milletler Cevre ve Kalkinma Konferansi (1982), Ortak
Gelecegimiz adli Brundland Raporu (1987), II. Diinya Iklim
Konferansi (1990), Rio Birlesmis Milletler Cevre ve Kalkinma
Konferansi (1992), Kyoto Protokolii (1997), Birlesmis Milletler
Diinya Siirdiirtilebilir Kalkinma Zirvesi (2002) seklinde gevre
sorunlarmna gevreye yonelik farkindalik
kazandirmak amagli toplantilar diizenlenmistir (Karatas, 2021,
s. 6). Dolayisiyla insanlarin gevresinde yasanan olaylardan
soyutlamalar1 birlikte
yaganan olaylarm ¢dziimii igin aktif roller {istlenerek katihm

¢ozim  ve

kendilerini miimkiin olmamakla
becerisine sahip olmalar1 énem tagimaktadir. Bu becerinin
kazandirilmasi ise ancak egitim ile miimkiindiir. Cevre egitimi
icin 1975'te Belgrad’da diizenlenen c¢evre calistayr ve
sonrasinda 1977 yilinda Tifliste diizenlenen gevre kongresi ile
bazi genel amaclar belirlenmistir. Bu amaclara iliskin
kategoriler Sekil 1’'de sunulmustur (United Nations
Educational, Scientific and Cultural Organization [UNESCO]
ve United Nations Environment Programme [UNEP], 1977, ss.
26-27).

Sekil
kazandirilmasinda siiphesiz en 6nemli gorevlerden biri egitim
kurumlarmin dinamikleri olan 6gretmenlere diismektedir.
Zira giin ge¢miyor ki diinyada bir gevre sorunu ya da gevre
felaketi yasanmasm. Bu anlamda yasanan sorunlara duyarh
ayni zamanda sorunlarin ¢dziimiinde de aktif ve katilimc
roller alabilen ¢evre okuryazar: vatandaslarin yetistirilmesinde
sosyal bilgiler 6gretmenlerinin de biiyiik sorumlulugu oldugu
sOylenebilir.

T'de yer alan kategorilere 0zgii becerilerin

* Sosyal grup ve bireylerin, ¢evrenin biitiinii ve onun sorunlarna kars:
farkindalik ve duyarhlik kazanmalarina yardimci olmak.

2. Bilgi

*Sosyal grup ve bireylere cevre ile ilgili problemler konusunda farkh
deneyimler ve temel bir anlayis kazanmalarina yardimei olmak.

3.Tutumlar

* Sosyal grup ve bireylere ¢evreye yonelik bazi degetleri ve gevre icin
endise etme tutumu kazanmalanini saglayarak ¢evreyi iyilestirme ve
koruma c¢alismalarina aktif katilmalan i¢in motive olmalarina yardimar

olmak.

4. Beceriler

*Sosyal grup ve bireylerin ¢evre sorunlarnni belirleme ve ¢6zme becerileri

kazanmalarma yardima olmak.

5. Katillim

*Sosyal grup ve bireylerin ¢evre sorunlarinin ¢éziimd icin her diizeydeki
calismalarda aktif roller alma firsati sunmak.

Sekil 1. Cevre konusundaki genel amaglara iliskin kategoriler (UNESCO ve UNEP, 1977, ss. 26-27)
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1.1.Sosyal Bilgiler Egitiminde Web 2.0 Temelli
Araglarla Cevre Farkindaligi ve Katilim Becerisi
Olusturma

Insanlarin sosyal hayatini kolaylastirmak amaci ile gerekli
olan her tiirlii bilgiyi iceren sosyal bilgiler egitimi, iilkelerin
yasam ilkogretim
diizeyindeki Ogrencilere kazandirilmaktadir.
iilkemizdeki Sosyal bilgiler egitimi ile de kazandirilmak
istenen Ozelliklerden biri demokratik siirece aktif bir
sekilde
(Doganay, 2008, s. 78). Ancak Kiiresellesmenin etkisiyle
vatandaslik kavraminda da degismeler yasanmis olup yeni
vatandaslik anlayisinda “sosyal sorumluluk” ile “bireysel
etkileyici
vurgulanmaktadir (Uydas ve Geng, 2015, s. 417). Katilim
kavraminin iliskili oldugu bir diger yon de aktif
vatandaslik olup bu baglamda aktif vatandaslik i¢in katilim
gereklidir (de Weerd vd., 2005). Oyle ki “katiim” eylemi
“herhangi bir seyin iginde yer almak, olusumuna,
gelisimine, paylasimmna ortak olmak, seyirci olmanin

kultirleri, tarzlar1 dogrultusunda

Bizim

katilm saglayan vatandaslar yetistirmektir

olarak katillma ve olma” kavramlari

disinda yer almak” seklinde tanimlanmustir (Kaypak, 2012,
s. 174). Eriksson (2005, s. 130) katilim kavramina iliskin
tanimlarda fikir birliginin olmadigimi ancak literatiirde
katilim kavraminin kisisel ve ¢evresel faktorlerle baglantili
bir sekilde agiklandigini belirtmektedir. Bu baglamda
katillm kavraminin tanimlanmasinda sorumluluk/gorev,
motivasyon, algi, etkinlik, dnkosullar ve yasam sartlar1 gibi
konularin yer aldig1 ifade edilmistir. Benzer sekilde Conrad
ve Hedin (1977, s. 51) de katilim kavramu ile genglerin
oncelikli olarak sosyal konular1 ve problemleri ¢6zme veya
iyilestirme ile ilgili etkinlikler basta olmak {izere toplum
hayatma dogrudan katiimin anlasildigini belirtmektedir.
Ayrica katilim ile amaglanan seyin kamu ile ilgili konularda
sadece konusmak degil onlarla ilgili bir seyler yapmak
(eyleme ge¢mek) oldugunu vurgulamaktadir. Dolayisiyla
bireylerin kisisel ve ¢evresel faktorlere iliskin sorunlari
odaga alip bu konuda gorev, sorumluluk ve eylemlilik
halinde olmalar1 gerekmektedir. Katilim becerisinin énemli
ve gerekli oldugu konularin basinda da siiphesiz gevre
sorunlari gelmektedir. Bu anlamda ¢evre egitimini katilimli
bir sekilde ¢ocuklara kazandirma konusunda ilk akla gelen
kisilerin 6gretmenler oldugu asikardir. Zira 6gretmenlerin,
meslege heniiz atanmadan egitim aldiklari fakiiltelerden
bu gibi bilgi ve becerilerle donanmis olarak mezun
olmalarinin, gevre bilincine sahip nesillerin yetismesinde
oncelikli adim oldugu sdylenebilir. Bu anlamda 6gretmen
adaylarmin fakiiltelerde yetistirilme siireclerinde “katilim”
ve “cevre bilinci” gelistirmeleri gerektigi,
bilinglerinin sadece teorik bilgilerden ibaret olmamasi
gerektigi soylenebilir. Zira Erten (2004, s. 4) ¢evre bilincine
sahip bireyi; atiklarin azaltilmasi konusunda caba
harcayan, enerji tasarrufunda tutumlu davranan, suyu
tasarruflu  kullanan, aligverislerde
kullanan, satin alacag: iiriinlerde cevreye olusturabilecegi
zararlara dikkat eden, ¢evreye zarar veren kisileri uyaran
veya yetkililere haber veren kisiler seklinde ifade etmistir.
Ancak birey bu konuda hi¢bir sey yapmiyor ve ¢evre dostu

gevre

depozitolu {iiriin

davraniglar sergilemiyorsa, eylemde bulunmuyorsa o
kisinin cevreye yonelik teorik bilgilerinin derinligi higbir
anlam ifade etmez. Bu anlamda cevreye yonelik farkindalik
ve katiim becerisinin ancak deneyimlere dayali egitimle
saglanacag1 sOylenebilir. Egitimle ¢ocuga cevreyi tanimak
ve cevreyi korumak anlaminda iki baglikli bir egitim
verilebilir. Ozellikle daha kiiciik yaglardan itibaren ¢ocuga
cevresini tanitirken; cevresinin igerdigi nesne, deger ve
kisilerle kendisine ait oldugu bilinci verilmelidir. Ornegin
okulumuz, apartmanimiz, bah¢emiz seklinde cocuga ait
aidiyeti duygusu
gelistirilebilir. Bu sekilde ¢ocuk kendisine ait olan seyi daha
¢ok sahiplenir ve onu koruma konusunda da olumlu tutum
kazanabilir. Ornegin gevresine sahip ¢ikip korumasi igin
¢ocuga; dagittigy
diizenlemesi, anaokulunda etkinlik dagittiga
oyuncak ve materyali toplamasi, arkadaslarini da
toplamasi i¢in uyarmasi seklindeki gorevlerin verilmesi
Onem tasir. Bu davramislarin g¢ocuga kazandirilmasi
siirecinde model olma, rol oynama, drama, filmlerin
kullanimi, 6rnek olay gibi yontem ve teknikler
kullanilabilir (Heri, 1998, ss. 4-5). Ozellikle sosyal bilgiler
ogretiminde kazandirilmasi gereken iki 6nemli beceri olan
“sosyal katilm” ve “gevre okuryazarlifi” becerilerinin
(Milli [MEB], 2018)
kazandirilmasinda sosyal bilgiler 6gretmenlerinin gorev ve
sorumluluklar: daha da 6nem kazanmaktadir. Zira Sosyal
bilgiler, sosyal
biinyesinde barindirmakta olup sosyal hayatta insanlarin
yasadiklar1 topluluk ve ¢evrede saglkli bir yasam
gerekli bilgi ve
kazandirlmasi esasini  barindirmaktadir. Ote yandan
Sosyal bilgiler 6gretiminde cevre farkindaligt ve sosyal
katim saglama siirecinde Ogretmenler klasik yontem
tekniklerin yani sira yeni Web teknolojilerinden de etkin bir
sekilde faydalanabilirler. Nitekim literatiirde (Aydin ve
Celik, 2024; Celik, 2020a, 2020b, 2020c, 2020d, 2021a, 2021b,
2021c, 2023; Celik ve Tepe, 2022; Yaylak, 2017) sosyal
bilgiler = 6gretim Web  teknolojilerinin
kullaniminin olumlu sonuglar dogurdugu goriilmektedir.

cevre tanitilarak ¢ocukta cevre

oyuncaklar1  toplamasi, odasin

sonrasi

Egitim  Bakanligi bireylere

insan1 ilgilendiren bir¢ok disiplini

siirmelerinde olan becerilerin

slirecinde

> X

Web teriminin ise Tiirkce kelime karsilig1 “ag
gelmekte olup temelde internet iizerinde yer alan

anlamina

servislerden biridir. Bu servis internet
tizerinden yazi, grafik, resim, ses ve video seklindeki
dokiimanlar baska mekan ve zamandaki bilgisayarlara
iletilebilir. islemlerin  gerceklesmesi
bilgisayarmn internet baglantisinin olmas: gerekmektedir.
Bu baglamda Web 1.0, Web 2.0, Web 3.0, Web 4.0, Web 5.0
gibi Web araglar1 farkli amaclarla kullanilabilmektedir.
Web teknolojilerinin kullanilmas: siirecinde bireyin aktif
olmasi adimna bir kirllma noktas: olan Web 2.0 O'Reilly
Media tarafindan 2004'te kullanilmaya baslayan bir s6zlitk
olup ikinci nesil internet hizmetleri, vikiler, iletisim
araglari, folksonomiler gibi internet kullamicilarinin
ortaklasa ve paylasarak olusturdugu sistemin tiimiine
verilen addir. Web 1.0 araci ile kisi sadece enformasyon alir

ve pasiftir. Ancak Web 2.0 ile kisiler artik Web’den hem

araciligryla

Tim bu igcin

1504
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bilgi alabilen hem de Web {izerinde igerik olusturabilen
interaktif bir pozisyona ge¢mistir. Web 2.0 araglar: bilgiye
erisim, grupla calisma, sosyal etkilesim ve geri bildirim
kolaylagtirmast  egitim
kullanimimni daha cazip hale getirmektedir (Celik, 20214, s.
7). Bu sosyal Dbilgiler &gretiminde de
kullanilabilecek bazi Web 2.0 araglar1 arastirmact
kategorilestirilerek asagida Tablo 1'de

imkanlarmi ortamlarinda

anlamda

tarafindan
sunulmustur.

Tablo 1’de ad1 gegen uygulamalardan bir kismi masaiistii
olarak kullanilabilirken bir kismini1 kullanabilmek i¢in ise
tiyelik gerekmektedir. Uygulamalarin ticretli ve iicretsiz
kisimlar1 bulunmakta olup, ticretsiz kisimlar1 da sinirli da
olsa etkinlik yapimina elverigli ortamlar sunmaktadir.
Ayrica zaman zaman revize edilerek icerikleri, {icretli

Tablo 1.

ticretsiz kullanim haklar1 veya isimleri degisebilmektedir.
Nitekim literatiirde (Benzer, 2017; Esgi ve Kocadag Unver,
2018; Giliniing, 2017; Kazanci ve Donmez, 2013; Orhan
Goksiin ve Kurt, 2018; Onal, 2018; Sahin, 2013; Yaylak,
2017) egitim ortamlarinda kullanlabilecek bir¢ok Web
aracinin oldugu bilinmekte ve bunlarin 6grenci merkezli
anlayisla ortiisen yonii ile egitimde kullanilmasinin gayet
uygun oldugu belirtilmistir (Alexander, 2006; Elmas ve
Geban, 2012; Horzum ve Aydemir, 2010; Thompson, 2007).
Web 2.0 temelli dijital araglarla motivasyon, baglilik,
problem ¢6zme, rekabet etme, eglenme gibi baz
ozelliklerinin (Dellos, 2015; Graham, 2015; Zarzycka-
Piskorz, 2016) yanu sira aktif ve 6grenci merkezli 6grenme
siireglerine hizmet eden yonii de 6n plana ¢ikmaktadir
(Laru vd., 2012; Vaughan, 2010; Zarzycka-Piskorz, 2016).

Sosyal Bilgiler Ogretiminde Kullanilabilecek Dijital Web 2.0 Uygulamalarindan Bazilar:

Sosyal Medya Platformlar1

Dijital Zihin Haritalar1

YouTube, Skype, WhatsApp, Facebook, Instagram, WebQuest, Twitter..

Wisemapping, Poopplet, SpiderScribe, Mindmeister, MindMaple Lite, Inspiration 9,

Gocongr, Coggle, Mindomo, Bubbles

Dijital Pano Olusturma Uygulamalar1

Dijital Kelime Bulutu Uygulamalar1

Dijital Karikatiir Uygulamalar1

Dijital Hikaye ve Kitap Yazma Uygulamalar1

Dijital Bulmaca, Test, Degerlendirme ve Egitsel

Oyun Uygulamalar1

Padlet, Blendspace, Lino It, RealtimeBord

Word Art, Wordle, bubbll, Tagul

Make Beliefs Comix, Toondoo, Sketch toy, Face Your Manga

Pixton, Storyjumper, StoryboardThat, Storybird, Wattpad, joomag, Book Creator

Flippquiz, Puzzlemaker, Kahoot, Plickers, Quizizz, Socrative, mentimeter,

CrossWordLabs, Riddle, Goqr.me, Triventy, LearningApss, AnswerGarden, Classkick,

EdPuzzle, Formative, JoeZoo, Kaizena, Playposit, Polldaddy, Poll Everywhere.

Dijital Animasyon ve Sunu Uygulamalari

Powtoon, Buncee, Emaze, Goanimate (Vyond), Voki, Renderforest, Mine-Imator,

Animaker, Thinklink, Scracth, Canva

Dijital Afis ve Infografik Hazirlama
Uygulamalar1

Uzaktan Egitim ve Sanal Siif Uygulamalar:

Easelly, Visme, Piktochart, Venngage, Creately, Glogster

Edmodo, Classdojo, Remind, Beyaz Pano, GoogleClassroom, Bigbluebutton, Schoology,

Moodle, Engrade, Camilo, Adobe Connect

Fotograf, Film ve Video Diizenleme-Tasarim

Programlari SmartDraw

Mowi maker, Photostory, Safeshare, OpenShot, GIMPS, Filmora, Nimbb, Jing,
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Sosyal bilgilerde bu konuda yapilan ¢alismalar ii¢ baslik
halinde incelenmistir. Bunlar; 6gretmen adaylari ile yapilan
calismalar, ortaokul &grencileri ile yapilan calismalar ve
ders kitaplar1 ve tezleri konu alan ¢alismalar seklindedir.
Sosyal bilgiler 6gretmen adaylar1 ile ¢evre konusunda
yapilan c¢alismalarda; adalet
belirlenmesi (Bursa, 2022), cevre okuryazarligi becerisine
iligkin goriisler (Biiken ve Katilmis, 2022), cevre egitimi ve
gevresel vatandaslik kavramlarina iliskin goriisler (Biilbiil
ve  Yimaz, 2019),
farkindaliklarinin incelenmesi (Karadag ve Acar, 2020),
gevre sorunlarmin ¢éziimiinde sosyal katiim (Karatekin
vd., 2014), cevre sorunlarina yénelik tutum (Ocal, 2013)
konularinda galisildig1 tespit edilmistir. Ortaokullardaki
ogrencilerle cevre konusunda yapilan calismalarin ise;

gevresel anlayislarinin

gevre  sorunlarma  yonelik

sosyal bilgiler
ogrencilerin elestirel diistinme ve gevresel duyarliklarina
etkisi (Karabulut ve Gengtiirk Giiven, 2022), birer ¢evresel
vatandas olarak ilkogretim Ogrencileri: 6, 7 ve 8. smif
ogrencilerinin ¢evresel sorumlu vatandas davranislarinin

dersinde yaratict drama yodnteminin

incelenmesi (Ozdemir Ozden ve Oztiirk, 2019), sosyal
bilgiler dersinde drama yontemi ile gevresel tutumun
gelistirilmesi (Tokmak vd., 2023), dogal cevreye duyarlilik
degerinin aktarilmasinda kavram karikatiirleri ile egitici
¢izgi romanlarin etkililiginin karsilastirilmas: (Topkaya,
2016), Ogrencilerinin algisinin
belirlenmesinde afis kullanimi (Uyar ve Karakus, 2022)
seklinde oldugu goriilmiistiir. Ote yandan ders kitaplar ve
tezleri konu alan calismalarin da sosyal bilgiler ders
kitaplarnin c¢evre okuryazarligi agisindan incelenmesi
(Demir, 2022), 6. sinuf sosyal bilgiler ders kitabinin ¢evre
egitimi agisindan incelenmesi (Ozdemir ve Gokge, 2019),
sosyal bilgilerde ¢evre egitimi: lisansiistii calismalara ait bir
inceleme (ibret ve Yilmaz, 2019) seklinde oldugu sonucuna
ulasilmistir. Ancak literatiirde “6gretmen adaylarmin Web
2.0 temelli dijital araclarla cevre farkindaligi ve sosyal
katilim

ortaokul cevre

algist  olusturmaya iliskin  deneyimlerinin
incelendigi” bir ¢alismaya rastlanmamuistir. Bu anlamda
¢alismanin alan agisindan onem tasidigi ve alana katki

sunacagi diisiiniilmektedir.
1.2.Calismanin Amact

Bu ¢alismanin amaci sosyal bilgiler 6gretmen adaylarmin
Web 2.0 temelli dijital araglarla gevre farkindalig1 ve sosyal
katilim algis1 olusturma ¢alismalarmin incelenmesidir. Bu
baglamda calismada cevap aranan soru asagidaki gibidir:

¢ Katilimailarin “dijjital araglarla ¢evre farkindaligi ve
sosyal katilim algis1 olusturma ¢alismalari”ndaki
deneyimlerine iligskin diistinceleri nasildir?

2. Yontem
2.1.Desen

Bu calisma nitel arastirma yontemi ile yiriitiilmiistiir.
Calismada kullanilan desen ise fenomenoloji (olgubilim)
desenidir. Fenomenoloji deseni kaynaginm felsefe ve
psikoloji gibi disiplinlerden almaktadir (Ersoy, 2017).

Fenomenolojik desende katilimcilarin bir durum, olgu veya
fenomen ile ilgili deneyimleri arastirmact tarafindan
derinlemesine incelenerek ortaya c¢ikan sonuclarin
amaglanir (Reiners, 2012). Dolayisiyla
kisilerin fenomenleri tecriibe edis sekil ve siire¢lerini temel
alan
arastirildig1 calismalarda siklikla kullanilmaktadir (Patton,
2014). Bu anlamda fenomenolojik desende tamamiyla
yabanci olmadigimiz tim yonleri ile de
kavrayamadigimiz olgular arastirtlir (Yildirim ve Simsek,

resmedilmesi

fenomenolojik desen insan  deneyimlerinin

ancak

2013). Bu calismada da sosyal bilgiler 6gretmen adaylarimin
Web 2.0 temelli araglarla cevre farkindaligi ve sosyal
katilim algis1 olusturma calismast siireglerinde edindikleri
deneyimlerin neler oldugu tespit edilmeye calisilmistir.
Caligmanin katilimcilari gevre konusunda Web 2.0 araglar:
ile hazirladiklar etkinlikleri sosyal medya mecralarinda da
paylasarak bu konuda farkindalik ve eylemlilik halini
gerceklestirmeye calismislardir.
adaylarinin siiregte edindikleri deneyimler 1siginda bu
calismada veya

Dolayisiyla  &gretmen

varilan sonuglar deneysel eylem

aragtirmalar1 agisindan temel olusturabilir.
2.2.Calisma Grubu

Calismaya amagl Ornekleme yodntemi baglaminda olgiit
orneklem kullanilarak segilen 23 sosyal bilgiler 6gretmen
aday1 katilmistir. Orneklem seciminde amagh &rneklem
tekniklerinden “Slciit orneklem”  kullarulmustir.  Olciit
orneklemede 6nceden var olan veya arastirmaci tarafindan
belirlenmis bazi Olgiitleri karsilayan tiim durumlarn
calisilmast esas aliir (Yildirrm ve Simsek, 2013). Bu
calismada esas alman Olgiitler ise; “Sosyal Proje” veya
“Topluma Hizmet Uygulamalar1” derslerinden birini
aliyor olmak, sosyal bilgiler 6gretmenligi 6grencisi olmak,
derslere devamli katilmak, Web 2.0 araglarini kullanmaya
iliskin daha 6nceden bir egitim almis olmak ve arastirmaya
katilmaya goniillii olmak seklindedir. Bu baglamda
calismaya 23 kisi katilmis olup bunlarin 8'i erkek 15i ise
kadin 6gretmen adaylarindan olusmaktadir.

2.3.Islem

Dijital araglarla hazirlanan etkinliklerde 6gretmen adaylar1
pandemi diger seviyedeki
Ogrencilerin yani sira toplumun genis bir kesimine sesini
duyurarak gevre farkindalig ve sosyal katilim becerilerinin

siirecinde ortaokul ve

de kazandirilmasini saglayacak calismalar yapip sanal
ortamda paylasmiglardir. Sosyal bilgiler 6gretmen adaylari
ile yiriitilen bu calismanin verileri “Topluma Hizmet
Uygulamalar1” ve “Sosyal Proje Gelistirme” dersleri
kapsaminda toplanmistir. Bir donem siiren derslerin
islendigi siirecte COVID-19 pandemisi devam ettigi icin
dersler sanal ortamda islenmistir. Ayrica pandemi
stirecinde salgmnin devam etmesi ve giivenlik &nlemleri
nedeni ile toplumun biyiik bir kesiminin
ortamlardan oldugu bir siirectir. Ogretmen
adaylarinin bu siiregte hazirladiklar1 tiim c¢alisma ve
materyaller de dijital ortamlarda hazirlanarak sosyal
medya araglar1 yardimi ile basta gengler olmak iizere

sosyal
izole
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toplumun genis bir kesimine ulastirilmaya calisilmagtir.
Siirecteki calismalarin baslamasinda ise soyle bir sira
izlenmisgtir:

e Ders yiiriitiiclisiiniin onciiliigiinde dersi alan sosyal
bilgiler &gretmen adaylar1 bir WhatsApp grubu
olusturarak ders yiiriitiiciisii de dahil olmak {izere
herkes gruba katilmistir. Bundan sonra yapilacak
calismalara iliskin  bilgi, belge ve dosya
paylasimlarinin bu sanal grup tizerinden yapilacagt
bilgisi paylasilmistir.

Grup fiiyeleri bu sekilde siirecte ne yapacaklari
tartisarak bir karara varmiglardir. Ayrica katilimeilar
hangi konularda etkinlikler hazirlayacaklarmni ve
nasil bir sira diizeni igerisinde sunacaklarmin bilgisini
de WhatsApp grubu iizerinden paylasmislardir.

Genel manada toplumu bilgilendirici ve toplumda
farkindalik uyandiracak olan calismalar; cevre,
yaslilar ve cocuklarla iligkili olmustur. Siiregte ders
sorumlusu tim etkinliklerin hazirlanmasi
asamalarinda katilimcilara eglik ederek, hazirlik
stirecinde kendilerine dontit-diizeltmeler vermistir.

Katiimailarin “dogal cevremiz’e yonelik
hazirladiklart materyallerde pandemi siirecinde
insanlarin  ¢evrenin  degeri iizerinde tekrar
diistinmelerini saglamaya yonelik olmustur. Bu
baglamda katilimcilar ¢evremizi neden korumamiz
gerektigine yonelik bilgilendirici dijital materyaller
hazirlayarak bunlar1 Facebook, Instagram, Twitter ve
WhatsApp gibi uygulamalar iizerinde paylasarak
toplumsal farkindalik ve duyarlilik olusturmaya
caligmiglardir.

e Katiimcilarin  “cevremizdeki yaghlar”’a yo&nelik
hazirladiklart calismalarda da yash insanlarin

ANA SAYFA VIDEOLAR OYNATMA LiSTELERI TOPLULUK

POWTOON 2020/2021 SOSYAL PROJE PicsArt UYGULAMASI 2020/2021 SOSYAL
GELISTIRME - ELIF CAN PROJE GELISTIRME - FURKAN

10 gérisntileme - 2 yil énce 5 gorantoleme - 2 yd Gnce

VOKi - 2020/2021 SOSYAL PROJE MOVIE MAKER - 2020/2021 SOSYAL PROJE
GELISTIRME ETKINLIKLERI - FATMA_.. GELISTIRME ETKINLIKLERI - IREM NUR...

10 gériintisleme - 2 yil nce 15 goriintiileme - 2yl 5nce

o gl |

7 gérntilleme - 2 yil Gnce

goruntileme - 2 yil on

ozellikle pandemi siirecinde evde yalniz ve yardima
ihtiya¢ duyabilecekleri ihtimalinden baslamistir. Bu
anlamda insanlarin cevrelerindeki yash bireylere
kars1 daha duyarli ve yardimsever tutum igerisinde
olmalar1 i¢in toplumsal farkindalik ve duyarlilik
olusturacak dijital materyaller hazirlanarak bu
calismalar Facebook, Instagram, Twitter ve
WhatsApp gibi uygulamalar tizerinden
paylasilmastir.

Katilimalarin = “cevremizdeki ¢ocuklar”a yonelik
hazirladiklar1 ¢alismalarda pandemi siirecinde
¢ocuklarin yasam alanlarmin kisitlandigl, eve
kapanmak zorunda kaldiklar1 ve yeteri kadar oyun
oynayarak fiziksel aktivite gergeklestiremedikleri
tizerinde durulmustur. Bu durumun c¢ocuklarda
enerjisini atamama, evde sikilma, huzursuzluk
¢ikarma ve sosyal medyada gereginden fazla zaman
gecirmelerine neden  oldugu g6z  Oniinde
bulundurulmustur. Cocuklarin evde fiziksel olarak
enerjilerini atabilecekleri ve sikilmalarini 6nleyecek
oyunlarin ebeveynler tarafindan bulunarak ev
ortaminda oynatilmasi veya gocuklarla kaliteli zaman
gecirilmesi konusunda bilgilendirici, farkindalik ve
duyarhilik olusturacak dijital materyaller hazirlanarak
sosyal medya araglar1 ile ulasabildikleri kadar ¢ok
sayida insana yayilmaya ¢alisilmistir.

Stiregte hazirlanacak olan materyallerin hazirhik
stireci ve bitmis halinin incelenmesi ise “Zoom”
uygulamasi {izerinden yapilarak kayit altina alinan
videolar, daha sonra bir “YouTube” kanali agilarak
Ogretmen adaylarinin rizast dahilinde herkesin
erisimine agilarak paylasilmistir. Kanala iliskin gorsel
asagidaki gibidir.

Q 9 &
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CANVA UYGULAMASI - 2020 / 2021 SOSYAL VOKI - 2020/2021 SOSYAL PROJE
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Gorsel 1. Stiregte hazirlanan materyallerin yer aldi1 YouTube kanal1 sayfasi
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Bu siiregcte kullanilan dijital uygulamalar Web 2.0
araclarindan olugmaktadir. Siirecte bilinglendirme amacl
materyallerin hazirlandig1 dijital araclarin isimleri Sekil
2’deki gibidir.

Sekil 2 dikkate
bilinglendirme

alindiginda
calismalar1

Ogretmen adaylarinin
dijital
animasyon, dijital sunum, dijital oyun, dijital ev filmi

esnasimda hikaye,

hazirlama, dijital pazil, dijital pano ve djjital afis
olusturmaya yonelik Web 2.0 araglar1 kullandiklar:

goriilmektedir.

2.3.1. Etik bildirim

Yapilan bu ¢alismada “Yiiksek6gretim Kurumlar: Bilimsel
Arastirma ve Yayin Etigi Yonergesi” kapsaminda uyulmasi
belirtilen tiim kurallara uyulmustur. Yonergenin ikinci
boliimii olan “Bilimsel Arastirma ve Yayin Etigine Aykiri
Eylemler” bashgi altinda belirtilen eylemlerden higbiri
gerceklestirilmemistir. Calisma, Kilis 7 Aralik Universitesi
Etik Kurul Komisyonu'nun 27 May1s 2021 tarihli ve 2021/16
sayili izni dogrultusunda gerceklestirilmistir.
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Sekil 2. Siiregte cevre farkindalig1 ve sosyal katilim algis1 olusturmak i¢in kullanilan Web 2.0 araglari

2.4.Veri Toplama Araclart
2.4.1.Yar1 yapilandirilmis goriisme formu

Calisma verilerinin toplanmasinda goriisme teknigi
kullanilmistir. Patton (1987, s. 108) goriismenin beceri,
duyarliik, yogunlasma, bireyler arasi anlayis, 6ngorii,
zihinsel uyaniklik ve disiplin gibi boyutlar1 kapsamasindan
Otiirti hem sanat hem de bilim 6zelligi tasidigini belirtmis
olup, temelde bir gorlismenin amacmn bireyin ig
diinyasimna girerek onun bakis agisini anlamak oldugunu
belirtmistir. En az iki kisi arasinda sozlii sekilde siirdiiriilen
iletisim 6nceden belirlenmis ve ciddi bir amag i¢in yapilan,
soru sorma ve yanitlama tarzina dayali karsilikli ve
etkilesimli bir iletisim siireci (Stewart ve Cash, 1985, s. 7)

olarak tamimlanabilir. Merriam (1998) ise goriismeleri

yapilandirilmis, yar1 yapilandirilmis ve yapilandirilmamis
seklinde {i¢ kategori altinda Bu
calismadaki nitel veriler de yar1 yapilandirilmis goriisme

siniflandirmagtir.

formlar1  araciligr  ile  toplanmustir.  Arastirmac
katilimcilarin etkinliklerini deneyimleme siirecinin bizzat
oldugu bittigi  hafta
katiimcailarin etkinliklere yonelik deneyimlerinin daha taze
oldugu diisiincesinden hareketle veri toplama siirecini
gerceklestirmistir. ~ Arastirmact  yart  yapilandirilmis
goriisme formunu hazirlama siirecinde ise katilimcilarin
stirece iliskin deneyimleri ve bu deyimlere iliskin hislerini
agiga cikaracak tarzda sorular hazirlamaya dikkat etmistir.
Hazirladig1 yar1 yapilandirilmis goriisme formuna iliskin
uzman goriislerine bagvurmustur. Goriislere iliskin

doniitleri dikkate alarak goriisme formuna son sekli

igerisinde igin  etkinliklerin
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verilmistir. Bu ¢alismada da katilimcilarin bakis agilar1 ve
deneyimlerini ictenlikle agiklamalar1 amaciyla goniillitk
ilkesine dikkat edilmistir. Arastirmaci goériisme siirecinde
katilimcr yanitlarini yazili olarak kayit altina almustir.
Katilimcilarla teker teker yapilan goriismelerin uzunlugu
asag1 yukar1 25 dakika tutmustur.

2.5.Veri Analizi

Bu c¢alismanin verilerinin analizinde
tekniginden faydalanilmistir. Igerik analizi, hacimli nitel
verileri temel tutarliliklari agisindan anlamlandirma ve

igerik analizi

inceleme siireci (Patton, 2014) olup verilerden belirgin
olmayan kavram oOriintiileri ortaya ¢ikarilir (Yildirim ve
Simgek, 2013). Metin belirli
karakterlerden sistematik ve tarafsiz sonuglar ¢ikarmak
amaciyla kullanilan bir teknik olan (Cohen vd., 2007) icerik
analizinde temel amag, toplanan verilerden anlamh
aciklamalara 1sik tutacak iligkiler olusturmaktir. Bu
anlamda toplanan verilerin 6ncelikle kavramsallastirilmasi
sonra ortaya ¢itkan kavramlarin aralarindaki iliskiye gore
mantikli temalara ulasmak gerekmektedir. Bu galismada da
goriisme sonra
goriisme verisini bilgisayar ofis programlarindan kelime
islemci programi (Word) aracilig: ile yaziya gegirmistir.
Her katilimcinin verisi 6ncelikle karisiklik olmamast adina
katiimcmnin gercek adi ile yaziya gegirilmis. Daha sonra
katilimailarin gergek isimlerinin yerine kullanilacak K1, K2,
K3...seklinde kodlar kullanilmigtir. Calismada kullanilan
“K” kisaltmas1 “katilimc1” manasina gelmekte olup “K1”,
¢alismaya katilan bir numarali veri formunun sahibi
katiimcry1 ifade etmektedir. Katilimcilara ait verilerin
birka¢ defa okunmustur.
incelenirken metinde yer alan en anlaml ifadelerden alt
temalar olusturulmustur. Tim veriler bu sekilde 6zenle
incelendikten sonra alt temalar anlam iliskilerine gore daha
ust  bagliklarda
calistiklari gevre, yaslilar ve ¢ocuklar temalari ile iligkilerine
gore yerlestirilmistir. Analiz isleminden sonra ortaya ¢ikan

icinde tanimlanan

arastirmaci stirecini  sonlandirdiktan

timii  satir satir Veriler

birlestirilerek katilimcilarin  {izerinde

bulgularin daha anlagilir bir sekilde ifade edilmesi icin
tema ve alt temalara iliskin diyagram ve tablolar
olusturulmustur. Ayrica ¢alismada ulasilan temalara
iliskin katihlmc1 ifadelerinden de aynen alintilama
yapilmustir.

2.6.Giivenirlik ve Gegerlilik

Bu c¢alismanin yiiriitiilmesi, verilerinin toplanmasi, veri
analizi ve sonrasi asamalarinda galismanin giivenirlik ve
gecerliligi saglanmaya c¢alisilmistir. Nitekim g¢alismanin
inandiricihigimi (i gegerlilik) saglamak amaciyla goriisme
verileri yazili hale getirildikten sonra gercekten ifade etmek
istedikleri seyin metinde yer aldig1 gibi mi olduguna iliskin
onay almmustir. Ayrica (Yildirim ve $imsek, 2013) nitel
¢alismalarda arastirmacinin; gerekli durumlarda yeni

stratejilere basvurmasi, goriismeye yeni sorular eklemesi,
planda olmayan yeni goriismeler gerceklestirebilmesi, elde
ettigi verileri teyit etmek amaciyla cesitli veri toplama
yontemleri kullanmas: konusunda esnek davranabilme
becerisi gostermesinin ¢alismanin gegerliligini artiran
unsurlar oldugu belirtiimektedir. Ote yandan galigmanin ig
glivenirliginin  (tutarlilik) saglanmasi kodlar
olusturulurken birden fazla arastirmaci verileri analiz
ederek  kodlar tutarhlik  saglanmalidir
(Silverman, 2005). Bu anlamda nitel verilerden elde edilen
kod ve temalar i¢in alan uzman kisilerden teyit alimustir.
Kod ve temalarin ne derece benzer sekilde analiz
edildiklerinin tespiti igin farkl iki alan uzmani tarafindan
elde edilen kodlamalarin uyusum yiizdeleri dikkate
alinmigtir. Uyusum yiizdeleri i¢cin Miles ve Huberman

adina

arasindaki

(2015) tarafindan tavsiye edilen giivenirlik [Giivenirlik =
Goriis Birligi / (Goriis Birligi + Goriis Ayriligt)] formiili
kullanilmigtir. Calismada elde edilen verilerin iki uzman
kodlamas1 sonucu %94 bulunmus olup bu sonucun ig
giivenirlik acisindan yeterligi oldugu goriilmektedir.
Calismanin dis giivenirligini (teyit edilebilirlik) saglamak
igin goriisme verilerinin analizine iliskin dokiimanlar
gerektiginde teyide
edilmistir. Ayrica ¢alismanin saydamligimin saglanmasi
icin calismada firetilen djjital
materyallerin hazirlanma asamalarma ait
katilimcilar tarafindan bir YouTube kanali agilarak orada
herkesin erisimine agik hale getirilmistir.

sunulmak amaciyla muhafaza
materyaller ve bu

videolar

3. Bulgular

Calismanin bu béliimiinde sosyal bilgiler 6gretmen
adaylarinin gevre farkindaligi ve sosyal katilim algisi
olusturmak i¢in kullanilan Web 2.0 temelli djjital araglarla
etkinlik ve
deneyimlerinden olusan verilerin analiz sonucu ulasilan
bulgular sunulmustur. Bulgularin daha iyi anlasilmasi i¢in
her temaya ait olup
diyagramlarda alt temalarin ifade edilme sikliklarina

materyal hazirlama siireglerine iligskin

diyagramlar yer almakta

iliskin bilgiler bulunmaktadir.

3.1.Katilimcilarin “Dogal Cevre” Konusunda
Diizenledikleri Calismalarina iliskin Deneyimleri

Calismada “katihmcilarin = dogal konusunda
diizenledikleri ¢alismalarina iliskin deneyimleri” temasi
baslig: cevreye duyarlilik
diisiincesi etkinliklerin alan ve pedagojik bilgilerle
biitiinlestirildigi diisiincesi, g¢evre bilinci olusturmaya
yonelik etkili materyaller hazirlanabildigi diisiincesi,
yapilan ¢alismalarda teknoloji ve sosyal medya
kullanimma 6nem verildigi diisiincesi seklinde dort tane
alt temaya ulasilmistir. Bu ifadelere ait Sekil 3 asagida
sunulmustur.

gevre

altinda; algist olusturma
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Katilimcilarin "Dogal Cevre" Konusunda Diizenledikleri Calismalarmma

iliskin Deneyimleri

21, 36%

14, 24%

B Cevreye duyarlilik algis1
olusturma diisiincesi

m Etkinliklerin alan ve pedagojik
bilgilerle biitiinlestirildigi
diisiincesi

B Cevre bilinci olusturmaya yonelik
etkili materyaller hazirlanabildigi
diisiincesi

Yapilan calismalarda teknoloji ve
sosyal medya kullanimina 6nem
verildigi diisiincesi

Sekil 3. Katilimcilarin “Dogal Cevre” konusunda diizenledikleri ¢alismalarina iliskin deneyimleri

Katiimalarin “Dogal Cevre” konusunda diizenledikleri
¢alismalarma iliskin deneyimlerinin ele alan calisma
verilerine ait tema, alt tema ve alt temalar1 olusturan
katilimailara  iligkin  bilgiler asagida Tablo 2'de
sunulmustur.

Tablo 2’de yer alan tema ve alt temalara iliskin 6gretmen
adaylarmin agiklamalar: asagidaki gibidir.

“Cevreye  yonelik  yaptigimuz  calismalarin  toplumu
bilinglendirdigini ve gelece§e daha giizel yarinlar birakmamizi
sagladigim diisiiniiyorum” (K-6). “Cevreye temalr ¢calismalar
dogal giizelliklerin insanlara tamitilmasi, buna bagl olarak
insanlara ¢evre kirliligi ve dogal kaynaklarin korunmas
konusunda farkindalik yaratmak acisindan  fayda sagladig
diisiincesindeyim. Bu c¢alismalarimizin kiivesel 1sinma ve dogal
kaynaklarinm bilingsiz tiiketimi konusunda insanlarm ilgisini
cekerek bu problemlere ¢oziimler bulmada da fayda saglayacag:
kanaatindeyim” (K-9).

“Hazirlanan  etkinlikler sosyal bilgiler 6gretim programi
kapsaminda kazanima ve konuya yonelik hazirlanmistir” (K-2).

“Benim hazirladigim etkinligin kazanum cevre ile ilgili bir
kazanmimdi. Etkinligimde dogal afetlerin toplum iizerinde etkisini
konu edindim ve ona uygun bir bicimde hazirladim” (K-10).

“Arkadaslarmmn ikisi de dogal afetler konusuna deginip afis
hazirlanuglardi.  Gorsellerin - renk uyumlari,  etkileyiciligi,
kazanmima uygunlugu gayet iyiydi” (K-4). “Bu konuda yapilan
etkinlikler gorsel agidan birbirini tamamlar nitelikteydi, slogan ve
resim Dbiitiinliigiine bakacak olursak etkinlikler tam anlamuyla
amacimi  yansitmig  goriiniiyordu” (K-9). “Arkadaglarimizin
hazirladig1 icerikler yaptiklar: etkinliklerin amacini yansittigin
diisiiniiyorum” (K-15).

“Kullandigim — uygulama  teknoloji  baglaminda iyi  bir
uygulamaydi. Etkinligimi teknoloji iizerinde dogru tasarladigum
diisiiniiyorum” (K-10). “Hazirlanan teknolojik uygulama ile
istenilen mesajin daha dikkat cekici hale geldigini diisiiniiyorum.
Ciinkii dijital teknolojiler her kesime hitap etmekte ve cevre bilinci
olusturmada da oldukga basarili oldugu kamisindayim” (K-20).
“Teknolojik yonlii tasarumlar hazirladik. Ciinkii uygulamalar:
Web 2.0 araglart ile hazirladik. Bu anlamda teknolojiyi bagarili bir
sekilde cevre ile biitiinlegtirdik” (K-23).
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Tablo 2.

“Dogal Cevre” Temasma Iliskin Alt Tema ve Katilimct Bilgileri

Katilimcilarin “Dogal Cevre” Konusunda

. . Katil 1
Diizenledikleri Caligmalarina Iligkin Ifadeler atthmerlar f
Cevreye duyarlilik algis: olusturma diisiincesi K1, K2, K3, K5, K6, K7, K8, K9, K10, K12, K13, K14, 21

K15, K16, K17, K18, K19, K20, K21, K22, K23

Etkinliklerin alan ve pedagojik bilgilerle K1, K2, K5, K9, K10, K11, K12, K13, K14, K15, K16, K17, 16
biitiinlestirildigi diisiincesi K18, K20, K22, K23
Cevre bilinci olusturmaya yonelik etkili K1, K4, K6, K7, K8, K9, K11, K15, K16, K19, K20, K21, 14
materyaller hazirlanabildigi diisiincesi K22, K23
Yapilan ¢alismalarda teknoloji ve sosyal medya K2, K9, K10, K19, K20, K21, K23 7

kullanimina nem verildigi diisiincesi

3.2.Katilimcilarin Cevremizdeki Yashlarla Ilgili
Etkinliklere iliskin Deneyimleri

Calismada “katilimcilarin

konusunda

cevremizdeki yaslilar
calismalarina iligkin
deneyimleri” temasi altinda; amaca uygun etkinlik ve
materyallerin olusturuldugu diistincesi, yashlara saygi
gosterilmesi gerektigi diistincesi, etkinliklerin alan ve
pedagojik bilgilerle biitiinlestirildigi diisiincesi, saglikl1 bir
toplum katki amaglandigi
diisiincesi, yapilan ¢alismalarda teknoloji ve sosyal medya
onem verildigi diistincesi,
sorunlarina ¢6ziim olmak istendigi diisiincesi, geng nesille
yash nesli bulusturmak istendigi diistincesi, etkinliklerde
koruyup  kollamak yaslilara
unutulmadiklarmi  hissettirmek diistincesi,
yapilan etkinliklerin 6rf adet ve geleneklerle uyustugu
diisiincesi, yas ayrimciligina dikkat c¢ekilmek istendigi
diisiincesi seklindeki alt temalara ulasilmistir. Asagida bu
ifadelerin tekrar etme sikligina iliskin sekil ve katilima

diizenledikleri

olusturmaya sunmanin

kullanimma yaslilarin

yaslilar disiincesi,

istendigi

acgiklamalari sunulmustur.

Katilimcilarin =~ “Cevremizdeki ~ Yaslilar”  konusunda
diizenledikleri ¢alismalarina iliskin deneyimlerinin ele alan
calisma verilerine ait tema, alt tema ve alt temalar:
olusturan katilimcilara iligskin bilgiler asagida Tablo 3'te

sunulmustur.

Tablo 3'te yer alan tema ve alt temalara iliskin 6gretmen
adaylarmin agiklamalar: asagidaki gibidir.

“Yaghlara yonelik hazirlanan  etkinlikler bence amacim
yansitiyordu. Ciinkii bu etkinliklerle cevremizdeki yashlarimizin
sorunlarina  deginerek bunlara dikkat ¢ekmeye calistik.
Yaglhlarimiza yonelik fayda saglayacak konular iizerinde durduk”
(K-2). “Yaghlar icin yapilan etkinlikler de dersin amacina uygun
hazirlandigim diisiiniiyorum. Ciinkii diger arkadaglarimizin da

insanlarin yaghlara karst tutum ve davramslarinmin nasil olmasi
gerektigi  konusunda  giizel  etkinlikler ~ hazirladiklar:
kamsindayim” (K-15).

“Yaghlara karst anlayish davranmamiz gerektigini, bir giin bizim
de onlarmn yerinde olacagimizi, onlarin farkly ézelliklerini sayg:
ile karsilasmammz gerektigini vurquladik” (K-18). “Yashlara
yonelik yapilan calismalar insanlarin yashlara karst sayg ve
sevgi cercevesinde olumlu davramglar saglamasi, yashlara
yapilacak giizel sorumluluklar ve gorevlerin neler olduguna,
yaslhlara nasil davramimas: gerektigi konusunda 6nemli bir fayda
saglayabilir” (K-21).

“Hazirlanan etkinlikler Tiirk orf ve adetlerine uygun aymi
zamanda sosyal bilgiler dersi kazamimlarina da wygun olarak
hazirlanmgtir. Sosyal bilgiler ders kitaplarinda bulunan birey ve
toplum 6grenme alamnda bu konu hakkinda zaten birden fazla
kazamimdan soz edilmektedir” (K-1). “Hazirlanan etkinliklerle
sosyal toplumun  yashlara kars
sagduyusunu arttirmayi, onlara karst daha bilingli davranarak
bu tecriibelerini yeni nesle en verimli sekilde aktarmay:

bilgilerin  konusu olan

amagladik” (K-16). “.... Ayrica sectikleri kazanima da uygundu.
Degerlerimizi Ogrencilere 6gretmek agisindan sosyal bilgiler
konusuna da uygundu” (K-17).

“Cevremizdeki yashlara yonelik etkinligin teknoloji sayesinde
yapimast ile etkinlik daha anlamli ve giizel olmustu. Ciinkii
teknoloji ile hazirlanan etkinligin resim ve yazilar daha ilgi cekici
oluyordu. Bu da etkinliin Onemini arttirmaktaydi” (K-10).
“Yapilan etkinlikte Web 2.0 araclarimin da gayet basarili bir
sekilde kullamldigini diisiiniiyorum. Ciinkii hazirlanan dijital
afislerde hem gorsel dgeler hem de videolar ilgi cekici bir sekilde
kullamlmist1” (K-12).

“Yagslilarla ilgili bir diger toplumsal sorun da kugak catismasidar.
Hazirlanacak  teknolojik  igerikler Z kusagr ile yashlart
yakinlagtivabilir” (K-4). “Yashlara yonelik yapilan ¢alismalar
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sayesinde geng mnesil ile yash niifusun daha yakinlagmas
saglanabilir” (K-8).

“Bu etkinlikler cevremizdeki yashlarin unutulmadigini gosterip
mutlu etmek icin fayda saglayacaktir elbette” (K-2). “Toplum
icinde kendilerini yalmiz hisseden yaghlara kendilerini 6zel
hissettirecek bence” (K-8). “Cevremizdeki yashlar icin pandemi
siirecinde hazirladiumiz bu etkinlikler ile yashlar: mutlu etmeye,
onlarm  yanlarmda  olmaya, onlarmn  yalmzlik  hissine
kapilmamalarin saglamaya ¢alistik” (K-15).

“Cevremizdeki yaghlar icin yapilan etkinliklerle onlara
uygulanan yas ayrimcili§inin ortadan kalkmas: agisindan katk
sunacagim diisiiniiyorum” (K-3). “Yasl, yaslanmak, yashlik hep
olumsuz kavramlar olarak amlir. Ancak tiim bu kavramlar
insanin fizyolojik siirecinin bir parcasidir. Ne act ki bu olumsuz
alg1 onlarin toplum tarafindan cesitli etkinliklerden diglanmasina
ya da kendilerini bizzat soyutlamalarina yol agmaktadir” (K-4).

Katiimcilarm Cevremizdeki Yaslilar Konusunda Diizenledikleri Calismalara iliskin
Deneyimleri

B Amaca uygun etkinlik ve materyallerin
olusturuldugu diisiincesi

B Yaslilara sayg gosterilmesi gerektigi
diisiincesi

W Etkinliklerin alan ve pedaojik bilgilerle
biitiinlestirildigi diisiincesi

Saglikli bir toplum olusturmaya katk:
sunmanin amaglandig: diisiincesi

B Yapilan ¢alismalarda teknoloji ve sosyal
medya kullanimina 6nem verildigi

diisiincesi
M Yaslilarin sorunlarina ¢6ziim olmak

istendigi diisiincesi

B Geng nesille yasli nesli bulusturmak
istendigi diisiincesi

W Etkinliklerde yaslilar1 koruyup kollamak
diisiincesi

B Yasglilara unutulmadiklarini hissettirmek
istendigi diisiincesi

B Yapilan etkinliklerin 6rf adet ve
geleneklerle uyustugu diisiincesi

B Yas ayrimaligina dikkat ¢ekilmek
istendigi diisiincesi

Sekil 4. Katilimcilarin ¢evremizdeki yaslhilarla ilgili etkinliklere iliskin deneyimleri
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Tablo 3.

“Yashlar” Temasina Iliskin Alt Tema ve Katilimct Bilgileri

Katilimalarin “Cevremizdeki Yaglilar”

Konusunda Diizenledikleri Caligmalarina Katilimalar f
iliskin Ifadeler

Amaca uygun etkinlik ve materyallerin K1, K2, K10, K11, K12, K13, K14, K15, K16, K17, K20, 14
olusturuldugu diisiincesi K21, K22, K23

Yaslilara sayg1 gosterilmesi gerektigi diistincesi K1, K3, K5, K8, K10, K12, K13, K15, K17, K21, K22, K23 12
Etkinliklerin alan ve pedagojik bilgilerle K1, K5, K11, K12, K13, K14, K15, K16, K17, K20, K22 11
biitiinlestirildigi diistincesi

Saglikli bir toplum olusturmaya katki sunmanin K2, K3, K8, K9, K14, K15, K16, K20, K22 9
amagclandig diistincesi

Yapilan ¢alismalarda teknoloji ve sosyal medya K2, K10, K12, K14, K16, K17, K21, K23 8
kullanimina 6nem verildigi diisiincesi

Yaghilarin sorunlarina ¢6ziim olmak istendigi K2, K4, K8, K9, K10, K19 6
distincesi

Geng nesille yasl nesli bulusturmak istendigi K2, K4, K8, K9, K19 5
distincesi

Etkinliklerde yashlar1 koruyup kollamak K1, K15, K17, K20 4
diistincesi

Yaglilara unutulmadiklarini hissettirmek K2, K8, K11, K15 4
istendigi diistincesi

Yapilan etkinliklerin 6rf adet ve geleneklerle K1, K2, K17 3
uyustugu diislincesi

Yas ayrimciligina dikkat ¢ekilmek istendigi K3, K4 2
diistincesi

3.3.Katilimcilarin Cevremizdeki Cocuklar Konusunda
Diizenledikleri Calismalara iliskin Deneyimleri

Caligsmada “katilimcilarin cevremizdeki cocuklar
konusunda diizenledikleri ¢alismalara iliskin deneyimleri”
temast baglaminda; amaca uygun etkinlik ve materyallerin
hazirlandig1 diisiincesi, yapilan calismalarda teknoloji ve
sosyal medya kullanimina onem verildigi diisiincesi,
etkinliklerin  alan pedagojik  Dbilgilerle
biitiinlestirildigi ¢ocuklarin haklarin

bilgisi  ve
diisiincesi,

O0grenmesi/farkina varmasini saglama diisiincesi, pandemi
stirecinde c¢ocuk egitimine dikkat ¢ekilmeye calisildig:
distincesi, c¢ocuklarin toplumda yasama kurallarmni
ogrenmelerini saglama diisiincesi seklinde alt
ifadelerine ulagilmistir. Asagida bu ifadelerin tekrar sikligina
iliskin sekil ve katilma agiklamalart sunulmustur.
Katiimaillarin =~ “Cevremizdeki  Cocuklar”  konusunda
diizenledikleri ¢alismalarina iliskin deneyimlerinin ele alan
calisma verilerine ait tema, alt tema ve alt temalar1 olusturan
katilimeilara iligkin bilgiler asagida Tablo 4’te sunulmustur.

tema
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Katilimcilarm "Cevremizdeki Cocuklar” Konusunda Diizenledikleri Calismalarina

fliskin Deneyimleri

B Amaca uygun etkinlik ve

verildigi diisiincesi

m Etkinliklerin alan bilgisi ve

diisiincesi

Cocuklarin haklarini

diisiincesi

dikkat ¢ekilmeye calisildig:
diisiincesi

B Cocuklarin toplumda yasama

diisiincesi

Sekil 5. Katilimcilarin ¢evremizdeki ¢ocuklarla ilgili etkinliklere iliskin deneyimleri

Tablo 4.

“Cevremizdeki Cocuklar” Temasina Iliskin Alt Tema ve Katilimc: Bilgileri

B Yapilan ¢alismalarda teknoloji ve
sosyal medya kullanimina 6nem

B Pandemi siirecinde ¢ocuk egitimine

kurallarin1 6grenmelerini saglama

materyallerin hazirlandig: diisiincesi

pedagojik bilgilerle biitiinlestirildigi

o0grenmesi/farkina varmasini saglama

Katilimcalarin “Cevremizdeki Cocuklar”

Konusunda Diizenledikleri Caligmalarina Katilimalar f
iliskin ifadeleri

Amaca uygun etkinlik ve materyallerin K1, K2, K3, K6, K7, K8, K9, K10, K11, K13, K15, K17, 14
hazirlandig diisiincesi K18, K23

Yapilan ¢alismalarda teknoloji ve sosyal medya K3, K6, K7, K8, K9, K10, K13, K14, K17, K19, K20, K21, 13
kullanimina nem verildigi diisiincesi K23

Etkinliklerin alan bilgisi ve pedagojik bilgilerle K1, K2, K4, K5, K6, K8, K9, K12, K14, K15, K16, K17, 12
biitiinlestirildigi diistincesi K20, K22

Cocuklarin haklarini 6grenmesinin amaglandigt K1, K2, K3, K4, K6, K7, K8, K9, K11, K12, K18, K21 11
disiincesi

Pandemi siirecinde ¢ocuk egitimine dikkat K1, K2, K13, K15, K16, K20, K22, K23 8
cekilmeye calisildigr diistincesi

Cocuklarin toplumda yasama kurallarin K1, K5, K10, K19 4

Ogrenmelerini saglama diisiincesi
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Tablo 4'te yer alan tema ve alt temalara iliskin 6gretmen
adaylarinin acgiklamalar: asagidaki gibidir.

“Hazirlanan dijital etkinlikler biiyiik ol¢iide kazanim ve icerikler
ile uyumlu tasarlandi. Ben de Padlet uygulamas: iizerinden
cevremizdeki cocuklar icin dijital bir pano tasarladim” (K-1).
“Cocuklara yénelik yaptigumz etkinlikler cocugun biligsel
siirecine uygun ve dikkat cekici nitelikteydi. Hazirlanan bazi
etkinliklerde Waatpad'in tiim yonlerini 6grenmis olduk. Ayrica
Toonytool'un kullamildig etkinligin sosyal bilgiler konularin
daha eglenceli hale getirip ¢ocuklarin ilgisini cekecek dzellikte da
hosuma” (K-6). “Teknolojik baglamda etkinlik cesitliligi vardi.
Ozellikle de bir arkadasimin  hazirladigi  dijital karikatiir
etkinliginde cocuk haklarina yonelik verilmek istenen mesajla
hazirlanan  etkinligin - amacini  yansitti§ini  gostermekteydi.
Hazirlanan  karikatiir - etkinliginde cocuk haklar: konusuna
deginilmesi ve olusturulan bir sloganla bir anlam biitiinliigiiniin
olmasi bence dogru bir yaklagim olmugtu” (K-9).

“Padlet’te hazirlanan etkinlik gorsel ve isitsel tiim siirecleri
iceriyor, bilgi aktarmmuni online yollardan en iyi gsekilde
yapwyordu. Ozellikle Canva uygulamasimn tiim imkanlarmin
kullamildigi bir etkinlikte, gorsellerin igerigi yansitmastyla,
eklenen videosuyla cocuklara yoénelik cok faydali icerikler
hazirlanmigt1” (K-4). “Cocuklar icin hazirladi§imiz etkinlikleri
birgok sosyal medya platformlarinda paylasarak daha cok insana
ulastik ve etkililigimizi daha kapsamli bir hale getirdik” (K-6).
“Bu etkinlikleri teknoloji sayesinde yapmamiz etkinlii daha
dikkatli ve etkili kilmaktadir. Teknoloji ile yapilan bu etkinlikler
daha dikkat c¢ekici olmaktadir” (K-10). “Ayrica ¢ocuklara
cevresindeki insanlarla iletisim kurma siirecinde teknolojiyi nasil
daha bilingli kullanacagina iliskin etkinlikler de hazirladik.
Giiniimiiz ¢ocuklar1 teknoloji ile ¢ok wvakit gecirdikleri igin
teknolojinin  yararlart ve zararlart hakkinda bilgi sahibi
olacaklardir. Bu yiizden teknolojiyi etkin bir bicimde kullanirken
kendilerine veya cevresindekilere zarar vermeden kullanmaya
tesvik edecektir diye diisiiniiyorum” (K-14). “Hazirlanan
etkinlikte pandemi siirecinde insanlarin cevresindeki ¢ocuklari
bilinclendirmek icin bazi etkinlikler hazirladik. Mesela cocuklar
icin egitici ve eglendirici oyun olarak internet iizerinden mini
stavlarmn  yapilmast  gocugun  bilisim  becerilerini  giiclii
tutacaktir. Bu etkinlikler cocuklarin okuldaki basarisini da
olumlu yonde etkileyecektir” (K-20).

“Pandemide uygulanan uzaktan egitim siirecinde konu
anlatimindan sonva Quizziz'den hazirladigimiz Web 2.0 temelli
dijital oyun ve test yarismalari hem dlcme ve deerlendirme yapti
hem de bilginin farkli bir yontemle sunulmasini kolaylagtirdi. Bu
cocuklar igin dikkat cekici olacagmdan bilginin kalicithiimi da
sagladigim diigiiniiyorum” (K-13). “Cocuklart hem egiterek hem
de eglenerek Ogrenecekleri etkinliklerdi. Cocuklarin teknolojiyi
dogru sekilde 63renmesini, teknolojiyi becerisini gelistirmeye
yonelik  ve ayrilmadan,  arkadaslariyla
uygulamalar1 iizerinden iletisim kurmasimin ve drnegin okulda
ertesi giin yapilacak etkinlik iizerine arkadaslariyla yapilan
goriismelere  katilmasimin, ¢ocuklarim  sosyallesmesi, sanal
ortamda dogru sekilde egitilmesi ve dijital ortam: faydali sekilde
kullanmas: acisindan oldukga katkr sagladigimi diisiiniiyorum”
(K-16).

evden internet

4. Tartisma

Calismada sosyal bilgiler 6gretmen adaylarinin Web 2.0
temelli dijital araclarla ¢evre farkindalig1 ve sosyal katilim
algisi  olusturma  calismalarma  ait  deneyimleri
incelenmistir. Calisma sonuglarinda; dogal cevreye iliskin
deneyimler, cevremizdeki yaslilara iliskin deneyimler ve
cevremizdeki ¢ocuklara iliskin deneyimler seklinde {i¢ ana
tema tespit edilmistir. Bu ana temalar baglaminda alt
temalar olusturulmustur.

Katilimcilarin  dogal ¢evre konusunda diizenledikleri
calismalarma iliskin deneyimleri temas: bashg1 altinda
ortaya cikan alt temalardan biri ¢evreye duyarhlik algis
olusturma diisiincesi alt temasi olmustur. Bu alt temada
yapilan etkinliklerle toplumu
bilinglendirdigi, dogal giizellikleri insanlarin tanimasmna

katillmalarin

olanak tanidigini ayrica gevre kirliligi, dogal kaynaklarin
biling
olusturduklarini da belirtmislerdir. Calismanin bu bulgusu
literatiirdeki bazi ¢alisma (Bursa, 2022; Biilbiil ve Yilmaz,
2019; Karadag ve Acar, 2020) bulgulariyla paralellik
gostermektedir. Bu tema baglaminda ulasilan diger alt
temalar ise; etkinliklerin alan ve pedagojik bilgilerle
biitiinlestirildigi diisiincesi, g¢evre bilinci olusturmaya
yonelik etkili materyaller hazirlanabildigi diisiincesi,
yapilan sosyal medya
kullanimma 6nem verildigi diisiincesi seklinde olmustur.
Nitekim 0gretmen adaylar1 dogal ¢evre odakl etkinlikleri
hazirlama ve paylasma siirecine iliskin aciklamalarinda
Web 2.0 teknolojilerini kullanmaya iliskin bilgi ve
becerilerini pedagojik bilgiler baglaminda alan bilgileri ile
biitiinlestirdiklerine iliskin agiklamalar1 aynen alintilanan
ifadelerinde de rastlanmistir.
etkinliklerin amacini gergeklestirdigini belirten 6gretmen
adaylari, teknolojinin pandemi siirecinde islerini oldukca
kolaylastirdigini ifade etmistir. Bu sonug teknolojinin
olusturdugu olumlu etki agisindan Celik’in (2023) tarih
Ogretmen adaylarmin

tiikketilmesi ve kiiresel 1sinma konusunda

calismalarda teknoloji ve

Bu durumun yapilan

sanal smf iizerinden dijital
oyunlarla tarih ders tasarim ve uygulama g¢alismalar
siirecinin incelenmesi konulu ¢alisma bulgusuyla benzerlik
gostermektedir. Ote yandan &gretmen adaylar1 teknoloji
destekli hazirladiklar1 etkinliklerini yine sosyal medya
teknolojileri yardimi ile kisa siirede birgok kisi ile
paylasarak bilinglendirme faaliyetleri gerceklestirdiklerini
dile getirmislerdir. Benzer sekilde Aydin ve Celik’in (2024)
sosyal bilgilerde Web 2.0 temelli dijital afislerle vatandaslik
egitimi konulu calismasinda da Ogretmen adaylarinin
vatandaslik konusunda hazirladiklar: dijital afisleri sosyal
medyada paylasarak daha fazla ses getirmelerini
saglamaya  calistiklar ¢alisma  bulgusuyla da
ortiismektedir. Dolayisiyla bu yonii ile katilimeilarin ve
etkinliklerin ulagtigi bireylerin Erten’in (2004) belirttigi
nitelikte g¢evre bilinci gelistirmelerini kolaylastiracagin
diisiindiirmektedir. Ote yandan bireylerin pandemi
siirecinde dogal odakli ¢aligmalarla
okuryazarligt ve katilm  becerilerini
siireclerine de hizmet ettikleri séylenebilir. Bu durumun

gevre gevre

kazandirma
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ayni zamanda topluma sosyal bilgiler konularinda da bir
O0gretimin  yapildigini  gostermektedir. Siirecte bu
konularda hazirlanan etkinliklerin Web 2.0 temelli
hazirlanmasinin da s6z konusu becerileri kazandirma
siirecini kolaylastirdig1 sdylenebilir. Zira literatiirde (Celik,
2020a, 2020b, 2020c, 2020d, 2021a, 2021b, 2021¢; Celik ve
Tepe, 2022; Yaylak, 2017) Web 2.0 araglarmin 6gretim
siirecini daha etkin hale gelistirdigine iliskin bu kaniy1
destekleyici bilgi ve bulgular yer almaktadir. Dolayisiyla
meslege daha atanmadan katilimci 6gretmen adaylarmin
gevreye iliskin boyle bir siireci deneyimlemesinin onlarin
mesleki gelisimleri agisindan 6nemli oldugu ve meslege

atandiktan sonra bazi eksikliklerin 6niine gececegi

diisiiniilmektedir. ~ Cevre  okuryazarlik  becerisinin
kazandirilmasinda  yapilandirmaci  anlayisa  uygun
yontem-teknik ve ders materyali gibi unsurlarn
kullanilmas: kalicl ogrenmelerin olusmasin

saglamaktadir. Aksi takdirde bireylerin ¢evre 6z yeterligi
konusunda eksik olabilecekleri sonucuna ulasilmigtir
(Biiken ve Katilmis, 2022). Oyle ki cevre bilincinin
kazandirilmasinda kullanilan materyalin de 6nemli oldugu
ve ders kitaplarinin bu anlamda bas: gektigi bilinmektedir.
Ancak bazi calisma (Demir, 2022; Ozdemir ve Gokge, 2019)
bulgusunda sosyal bilgiler ders kitaplarinda ¢evreye iliskin
konularin 6grencilerin duyussal ve psikomotor becerilerini
harekete gecirecek nitelikte olmadigi, 6grenci merkezli
etkinliklerden uzak oldugu tespit edilmistir. Ancak bu
calisma sonuglarina gore 6gretmen adaylar1 daha meslege
atanmadan c¢evre farkindalig1 gelistirmis ve bu konuda
katilim becerileri sergilemislerdir. Ayrica bireylere gevre
egitimi verme siirecinde de farkl olarak d6grenci merkezli
anlayisin ruhu ile de ortiisen Web teknolojilerinden
faydalanmislardir. Dolayisiyla bu ¢alisma sonuglarina gore
Ogretmen adaylar1 daha meslege atanmadan UNESCO ve
UNEP (1977) tarafindan ¢evre konusunda belirlenen;
farkindalik, bilgi, tutumlar, beceriler ve katihm seklindeki
kategorilere iligskin becerilerini gelistirdikleri sdylenebilir.

Cevre denince sadece doga veya dogal
anlasilmasindan ziyade ¢evremizdeki insanlar, hayvanlar,
yapilar, kiltiirler vb. diger
degiskenlerin de goz oOniinde bulundurulmas:

gerekmektedir. Oyle ki bu galismada da pandemi siirecinde

gevrenin

¢ocuklar, kadinlar,

evlerinde izole olmak zorunda kalan ¢evremizdeki yash
bireylere iliskin dijital etkinlikler gergeklestirilmistir.
Calismalara katilan sosyal bilgiler 6gretmen adaylarmin
etkinlikleri gerceklestirme siirecine iliskin deneyimlerinin
incelenmesi sonucu ulasilan “katilimcilarin ¢evremizdeki
yaghilar konusunda diizenledikleri ¢alismalarina iliskin
deneyimleri” temas: elde edilmistir. Bu siirecte 6gretmen
adaylarmnin yasli bireylere pandemi siirecinde destek
olmak, onlara moral vermek ve unutulmadiklarini
hissettirmek gibi ¢alismalari neticesinde katilimcilarin en
fazla vurguladiklar1 alt temanin “amaca uygun etkinlik ve
materyallerin olusturuldugu diisiincesi” olmustur. Bu alt
tema baglaminda agiklamalarinda da
yaslilar1 boyle zor siiregte unutmamak gerektigi, onlarm
yaninda oldugumuzu hissettirmemiz gerektigi, onlarin bu

katilimailarin

gibi siireglerde nasil sorunlar yasayabileceklerine dikkat
¢ekilmeye c¢alisildigi ve bu anlamda onlara Kkarsi
sorumluluklarimizin neler oldugu, neler yapilabilecegi gibi
aktif katilimi tesvik calismalarin  yapildigini
distindiiklerini  belirtmislerdir. Oyle ki katilimcilar
pandemi siirecinde ¢evremizdeki yasglilar konusunda hem
farkindalik hem de katilm olusturmaya ¢alistiklar:
etkinliklerinin dijital hikaye, animasyon, dijital sunum,
dijital oyun, dijital ev filmi, dijital pazil, dijital pano ve
dijital afis seklinde oldugu tespit edilmistir. Bu anlamda
calismanin  ¢evre konusunda farkindaligt  drama
(Karabulut ve Gengtiirk Giiven, 2022; Tokmak vd., 2023),
afis (Uyar ve Karakus, 2022), kavram karikatiirleri ve egitici
cizgi romanlar ile (Topkaya, 2016) gergeklestirilmeye
calisildigr arastirma bulgulariyla bazi yonlerden benzerlik
bazi yonlerden de farkliik gosterdigi soylenebilir. Zira
yapilan ¢alismalarda cevre farkindaligt ve egitimi aktif
katilim1 tesvik edici araglarla yapilmistir. Ancak bu

edici

calismada farklh olarak Web temelli uygulamalar
kullanilarak siirecte hem o6gretmen adaylarinin aktif
katiimi  saglanmaya c¢alisilmis hem  etkinliklerin

paylasildig1 bireylerin de bu anlamda harekete gegerek
yashlar icin bir seyler yapmalar1 igin tesvik edilmistir.
Ayrica pandemi gibi kriz durumlarinda zamandan ve
mekandan bagimsiz dijital etkinliklerin siirecte hazirlanip
kullanilmasi, etkinliklerin YouTube, Instagram, Twitter,
Facebook vb. medyalarda paylasimi
paylasimlara iligkin tartisma ve yorumlarin yapilmas: da
ile bireylerde katihm siirecine katki olusturmas: yonii ile
diger
¢alismanin bu temas: baglaminda yapilan c¢alismalarda
teknoloji ve sosyal medya kullanimina 6nem verildigi
diistincesi, yaslilarin sorunlarina ¢6ziim olmak istendigi
diisiincesi, geng nesille yash nesli bulusturmak istendigi
diislincesi,
distincesi,
istendigi diisiincesi, yapilan etkinliklerin orf adet ve
geleneklerle uyustugu diisiincesi, yas ayrimciligina dikkat
cekilmek istendigi dfiisiincesi seklindeki alt tema
ifadelerine de wulasilmistir. Bu anlamda
adaylarinin hem kendilerinin hem de

yaydiklar1
kolaylastirdig1 soylenebilir. Bu yoniiyle ¢alismanin insan
hayatini kolaylastirmaya dontik bircok bilgiyi iceren sosyal
bilgilerin demokratik siirece aktif katilimi saglamaya
calisan bireyler yetistirme (Doganay, 2008) misyonuna
hizmet etmenin yani sira Uydas ve Geng'in (2015) belirttigi
“sosyal sorumluluk ve bireysel katiima” agilardan da
bireyleri gelistirdigi soylenebilir. Nitekim sosyal bilgilerde
“birey ve toplum” ile “etkin vatandashk” &grenme
alanlarinda da sosyal bilgilerin bu islevini yerine getirmeye
dontik bilgi ve beceriler yer almaktadir. Calismanin bu
bulgusunda elde edilen bulgular da aktif vatandaslar igin
katilimin gerekli oldugu (de Weerd vd., 2005), katilimin
herhangi bir seyin iginde yer almak, paylasimina ortak
olmak, seyirci kalmamak (Kaypak, 2012), katilim kavrami
ile genglerin 6ncelikli olarak sosyal konular: ve problemleri

sosyal ve bu

calismalardan farklilasmaktadir. Ote yandan

etkinliklerde yaslhlar1 koruyup kollamak

yaslilara unutulmadiklarmi hissettirmek

O0gretmen
etkinlikleri

bireylerin katilim becerisi kazanmalarini
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¢bzme veya iyilestirme ile ilgili etkinlikler basta olmak
tizere toplum hayatina dogrudan katilimin gerekliligini
(Conrad ve Hedin, 1977)
sorumluluk/gdrev, motivasyon, algi, etkinlik, 6nkosullar
ve yasam sartlar1 gibi konularin yer aldigimmi (Eriksson,
2005) belirten ¢alismalarla ortiigmektedir.

ve katillm kavraminda

Calisma siirecinde gergeklestirilen bir diger -etkinlik
kategorisi ise pandemi siirecinde ¢evremizdeki ¢ocuklara
iliskin hazirlanan dijital etkinliklerden olusmustur.
Pandemi siirecinde ¢ocuklarin yasam standartlarmin
distiigii hareket alanlarmin smurlandigi ve bir¢ok dis
mekan oyunundan mahrum kaldig1 bilinmektedir. Bu
durumun cocuklarin enerjilerini teknoloji
bagimlis1 olma, sikilma vb. sorunlara neden oldugu goz
oniinde bulundurulmustur. Bu anlamda ¢ocuklarin evde

atamama,

eglenerek 6grenmelerine ve bilinglenmelerini saglayacak
Web 2.0 temelli etkinlikler hazirlanmigtir. Bu etkinlikler
sosyal paylasilarak  bircok
gevrelerindeki ¢ocuklara iliskin farkindahk gelistirip
harekete ge¢meleri saglanmaya calisilmistir. Etkinlikleri

medyalarda kisinin

gerceklestiren sosyal bilgiler 6gretmen adaylarmin siirece
iliskin ~ deneyimlerinden  hareketle
cevremizdeki konusunda
¢alismalara iliskin deneyimleri” temas1 olusturulmustur.
Katilimcalarin ~ bu
deneyimlerinden amaca uygun etkinlik ve materyallerin
hazirlandig diisiincesi, yapilan ¢alismalarda teknoloji ve
sosyal medya kullanimma onem verildigi diisiincesi,

bilgisi ve pedagojik bilgilerle
diistincesi, cocuklarm

“katilimalarm
cocuklar diizenledikleri

tema baglaminda siirece iligkin

etkinliklerin  alan

biitiinlestirildigi haklarimni
O0grenmesi/farkina varmasini saglama diisiincesi, pandemi
siirecinde ¢ocuk egitimine dikkat cekilmeye c¢alisildig:
diisiincesi, ¢ocuklarin toplumda yasama kurallarini
O0grenmelerini saglama diisiincesi seklinde alt temalara
ulagilmugtir.

Katilmcilarin  agiklamalarinda  en  fazla

vurgulanan ifadelerin amaca uygun etkinlik ve
materyallerin hazirlandig, yapilan calismalarda teknoloji
ve sosyal medya kullanimina énem verildigi, etkinliklerin
alan bilgisi ve pedagojik bilgilerle biitiinlestirildigine
yonelik olmustur. Dolayisiyla katilime1 6gretmen adaylari
Web 2.0 temelli dijital araglarla hazirladiklar: etkinliklerle
ogrenci merkezli egitim anlayist baglaminda galismalar
hazirlamis, 6grencilerin siiregte eglenerek 6grenmelerini
saglamig ve katilimcilar hazirladiklar: etkinlikleri sosyal
medyalarda bagka bireylerle paylasarak onlarin da
gevresindeki ¢ocuklarin yasadiklari sorunlarin farkma
varmalar1 ve benzer calismalar yapmalar: igin harekete
gecmeleri saglanmistir. Bu anlamda ¢alismanin bu bulgusu
Web 2.0 temelli dijital araglar yardimiyla motivasyon,
baglilik, problem ¢dzme, rekabet etme, eglenme gibi bazi
Ozelliklerin vurgulandig: calismalar (Dellos, 2015; Graham,
2015; Zarzycka-Piskorz, 2016) ve 6grenci merkezli 6grenme
siireclerine hizmet eden y6niiniin vurgulandig: ¢alismalar
(Laru vd., 2012; Vaughan, 2010; Zarzycka-Piskorz, 2016) ile
de OoOrtiismektedir. Dolayisiyla siirecte her ne kadar
ogrencilerin ozellikle “cevre okuryazarligl” ve “sosyal

katilim becerileri”ne odakli ¢alismalar yapilmis olsa da

katilimcilar siiregte gevre, yaslilar ve cocuklar konusunda
farkindalik ve duyarliik olusturmaya yonelik dijital
materyaller sosyal medya
mecralarinda paylasmalar1 katilimcilarin; empati, medya
okuryazarligl, dijital okuryazarlik, iletisim ve isbirligi
katki sundugu

hazirlayarak  bunlar1

becerilerinin
distintilmektedir.

gelismesine de

Bu calisma sonuclarinda; dogal cevreye iliskin deneyimler,
cevremizdeki yashlara iliskin deneyimler ve ¢evremizdeki
¢ocuklara iliskin deneyimler seklinde {i¢ ana tema tespit
edilmigtir.  Ana baglaminda alt
olusturulmustur. Calismada elde edilen sonuglar ve
sonuglar baglaminda sunulan 6neriler asagidaki gibidir.

temalar temalar

¢ Calismanin her {i¢ temasinda da amaca uygun etkinlik ve
olusturuldugu, etkinliklerin
pedagojik bilgilerle biitiinlestirildigi, yapilan galismalarda
teknoloji ve sosyal medya kullanimina 6nem verildigi
seklindeki ortak ifadelere ulasilmigtir. Calismanin bu
sonucu baglaminda farkindaligr  ve
olusturma egitimlerinde dijital araclardan faydalanilmasi

materyallerin alan ve

gevre katilimi

Onerilmektedir.

e Cevre temasi baglaminda; katilimcilarin dogal cevreye
duyarlilik algis1 olusturma siirecinden verim aldiklar
diisiincesine  rastlanmigtir.  Calismanin  bu
baglaminda farkli branslarda da teknoloji destekli eylem
aragtirmalari ile ¢evre duyarlhiligi kazandirilabilir.

sonucu

e Cevremizdeki yashh insanlar temas: baglaminda;
katilimcilar gerceklestirdikleri etkinliklerle yashlara saygi
gosterilmesi gerektigi, saglikli bir toplum olusturmaya
katki sunmanin amaglandigy, yaslilarin sorunlarma ¢éziim
olmak istendigi, genc nesille yash nesli bulusturmak
istendigi, etkinliklerde koruyup kollamak,
yaslilara unutulmadiklarini hissettirmek istendigi, yapilan
etkinliklerin Orf adet ve geleneklerle uyustugu, yas
ayrimciligina  dikkat gekilmek
sonuglara ulasilmistir. yapilacak ¢alismalarda

etkinliklerin kars1 taraftan nasil algilandigini tespit etmek

yaslilar1

istendigine  yonelik

Yeni

amaciyla etkinliklerin paylasildigr hedef kitlenin de
goriiglerine bagvurulabilir.

e Cevremizdeki ¢ocuklar temas: baglaminda; ¢ocuklarin
saglandigl, pandemi
siirecinde ¢ocuk egitimine dikkat cekilmeye calisildigs,

haklarmin farkina varmasmin

¢ocuklarin toplumda yasama kurallarini 6grenmelerini
saglamaya doniik c¢alismalarin  yapilmaya calisildig:
seklindeki sonuglara ulagilmistir. Bu anlamda pandemi gibi
durumlarinda ¢evremizdeki ¢ocuklara dijital
teknolojilerle destek olmayir konu alan daha fazla
¢alismanin yapilmasi 6nerilmektedir.

kriz

¢ Bu calismada sadece sosyal bilgiler 6gretmen adaylarinin
cevre konusunda yaptiklar: etkinlik calismasi siirecindeki
deneyimleri nitel bir yontemle incelenmistir. Yeni
calismalarda Web 2.0 temelli dijital araglarla cevre
farkindaligt  calismalarinin  vatandaslik ve  dijital
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vatandashik konusundaki algi, tutum ve becerileri nasil
etkiledigine iliskin karma y6ntem calismalar: yapilabilir.

Yazar Katkilari : Calisma tek yazarhdir.

Finansman : Calisma kapsaminda herhangi
bir finansal destek alinmamugtir.

Cikar Catismasi : Calismada herhangi bir ¢ikar
catigmasi bulunmamaktadir.

Veri Erisilebilirligi : Calismada kullanilan veriler
arastirmaci tarafindan muhafaza edilmistir.
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1. Introduction

People are in constant interaction with the environment
they live in. From time to time, there are many
environmental events in which people are the subjects or
witnesses. The concept of environment, which has
definitions such as “near to something, near, around
something”, “the surroundings in which a person exists”
(Turkish Language Association [TLA], 1932), is actually
everything that surrounds the human being and the place
where he/she lives. In today's world, the environment is
considered as a whole of natural, economic and cultural
values and is considered as the whole of humans and all
other living and non-living beings (Fettahlioglu, 2021, p.
132). The environment includes people, places, natural
environments, etc. Today, although the environment is
perceived as the natural environment, the environmental
content is wide and includes many things. However,
people, who are the important actors of the environment,
have advanced considerably in fields such as science,
technology While the
developments in these fields have enabled the production
of products that will facilitate their daily lives, they have

and industry over time.

also caused the misuse and destruction of the natural
environment. Because the environment has been exposed
to more problems with industrialisation and in this sense,
industrialisation has been a turning point in terms of
environmental problems. Before industrialisation, the
damages caused by human beings to the environment
could be eliminated with the ability of nature to renew
itself. However, in the face of excessive environmental
problems after industrialisation, the ability of nature to
renew itself has also been insufficient and in the face of this
situation, the support and intervention of people, who are
the source of the problems, has been needed. As a matter of
fact, rapid factoryisation after the Industrial Revolution
brought along problems such as depletion of natural
resources and environmental destruction (Ergiin, 2009).
Moreover, as a result of the increasing use of technology in
every field, air pollution and other environmental
problems reached a dimension that would disturb the
people of the whole world, the International Conference on
the Environment, which was an important step for
environmental conferences and international conventions

on this issue, was held in Stockholm in 1972. In the
following processes, meetings were organised to provide
solutions to environmental problems and raise awareness
about the environment in the form of United Nations
Intergovernmental =~ Conference on  Environmental
(1977), United Nations World Climate
Conference I, Nairobi United Nations Conference on
Environment and Development (1982), Brundland Report
named Our Common Future (1987), World Climate
Conference II (1990), Rio United Nations Conference on
Environment and Development (1992), Kyoto Protocol
(1997), United Nations World Summit on Sustainable
Development (2002) (Karatas, 2021, p. 6). Therefore,
although it is not possible for people to isolate themselves
from the events around them, it is important that they have
the ability to participate by taking active roles for the
solution of the events. Gaining this skill is only possible
through education. objectives
determined for environmental education at the
environmental workshop organised in Belgrade in 1975
and then at the environmental congress held in Tbilisi in
1977. The categories related to these objectives are

Education

Some general were

presented in Figure 1 (United Nations Educational,
Scientific and Cultural Organization [UNESCO] & United
Nations Environment Programme [UNEP], 1977, pp. 26-
27).

Undoubtedly, one of the most important tasks in gaining
the skills specific to the categories in Figure 1 falls to
teachers, who are the dynamics of educational institutions.
Because not a day goes by without an environmental
problem or environmental disaster in the world. In this
sense, it can be said that social studies teachers have a great
responsibility in raising environmentally literate citizens
who are sensitive to the problems experienced and who can
take active and participatory roles in solving these
problems.
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—{. 1. Awareness

¢ To help social groups and individuals gain awareness and sensitivity towards the

environment as a whole and its problems.

—{ 2. Knowledge

*To help social groups and individuals gain different experiences and a basic

understanding of environmental problems.

—{. 3. Attitudes

¢ To help social groups and individuals to acquire some environmental values and an
attitude of concemn for the environment and to motivate them to actively participate in
the improvement and protection of the environment.

4 4. Skills

*To help social groups and individuals acquire skills to identify and solve environmental

problems.

—{ 5. Participation

*To provide the opportunity for social groups and individuals to take active roles in the
solution of environmental problems at all levels.

Figure 1. Categories of general environmental objectives (UNESCO & UNEP, 1977, pp. 26-27)

1.1.Creating Environmental Awareness and
Participation Skills with Web 2.0 Based Tools in Social
Studies Education

Social studies education, which includes all kinds of
information necessary to facilitate people's social life, is
provided to students at the primary education level in line
with the cultures and lifestyles of countries. In our country,
one of the characteristics to be gained through social
studies education is to raise citizens who actively
participate in the democratic process (Doganay, 2008, p.
78). However, with the effect of globalisation, changes have
also been experienced in the concept of citizenship and the
concepts of "social responsibility” and "being individually
participatory and influential" are emphasised in the new
understanding of citizenship (Uydas & Geng, 2015, p. 417).
Another aspect related to the concept of participation is
active citizenship and in this context, participation is
necessary for active citizenship (de Weerd et al., 2005). As
such, the act of "participation" is defined as "to take part in
anything, to be a partner in its formation, development and
sharing, to take part other than being a spectator” (Kaypak,
2012, p. 174). Eriksson (2005, p. 130) states that there is no
consensus on the definitions of the concept of participation,
but in the literature, the concept of participation is
explained in connection with personal and environmental
factors. In this context, it is stated that issues such as
responsibility/task, motivation, perception, effectiveness,
prerequisites and living conditions are included in the
definition of the concept of participation. Similarly, Conrad
and Hedin (1977, p. 51) state that the concept of

participation refers to the direct participation of young
people in community life, primarily in activities related to
solving or improving social issues and problems. He also
emphasises that the aim of participation is not only to talk
about public issues but also to do something about them (to
take action). Therefore, individuals should focus on
problems related to personal and environmental factors
and should be in a state of duty, responsibility and action
in this regard. Environmental problems are undoubtedly
one of the most important and necessary issues where
participation skills are important and necessary. In this
sense, it is obvious that teachers are the first people who
come to mind in terms of providing environmental
education to children in a participatory way. It can be said
that the graduation of teachers from the faculties where
they receive education before they are appointed to the
profession, equipped with such knowledge and skills, is the
primary step in raising generations with environmental
awareness. In this sense, it can be said that prospective
should  develop
"environmental consciousness" during their education in
faculties, and that their environmental consciousness
should not only consist of theoretical knowledge. Because
Erten (2004, p. 4) defines an environmentally conscious
individual as someone who makes efforts to reduce waste,
acts frugally in energy saving, uses water sparingly, uses
deposit products in shopping, pays attention to the
damages that may be caused to the environment in the
products to be purchased, warns people who harm the
environment or informs the authorities. However, if the
individual does not do anything in this regard and does not

teachers "participation”  and
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exhibit environmentally friendly behaviours and does not
take action, the depth of the theoretical knowledge of that
person about the environment does not make any sense. In
this sense, it can be said that environmental awareness and
participation skills can only be achieved through education
based on experiences. With education, a two-headed
education can be given to the child in terms of recognising
the environment and protecting
Especially when introducing the environment to the child
from an early age, the child should be given the awareness
that the environment belongs to him/her with the objects,
values and people it contains. For example, a sense of
environmental belonging can be developed in the child by
introducing the environment belonging to the child as our
school, our apartment, our garden. In this way, the child

the environment.

can embrace what belongs to him/her more and gain a
positive attitude towards protecting it. For example, in
order to protect the environment, it is important to give the
child tasks such as collecting the toys distributed,
organising his/her room, collecting the toys and materials
distributed after the activity in kindergarten, and warning
his/her friends to collect them. In the process of teaching
these behaviours to children, methods and techniques such
as modelling, role playing, drama, use of films and case
studies can be used (Heri, 1998, pp. 4-5). The duties and
responsibilities of social studies teachers become more
important especially in the acquisition of
participation" and "environmental literacy” skills, which
are two important skills that should be acquired in social
studies teaching (Ministry of National Education [MoNE],
2018).

"social

Because social studies contains many social disciplines that
concern human beings, and it contains the principle of
gaining the knowledge and skills necessary for people to
live a healthy life in the community and environment in
which they live in social life. On the other hand, in the
process of providing environmental awareness and social
participation in social studies teaching, teachers can
effectively benefit from new Web technologies as well as
classical methods and techniques. As a matter of fact, it is
seen in the literature (Aydin & Celik, 2024; Celik, 2020a,
2020b, 2020c, 2020d, 2021a, 2021b, 2021c, 2023; Celik &
Tepe, 2022; Yaylak, 2017) that the use of Web technologies
in the social studies teaching process has positive results.
The term Web means "network" in Turkish and is basically
one of the services on the internet. Through this service,
documents in the form of text, graphics, pictures, audio and
video can be transmitted to computers in other places and
times. In order for all these processes to take place, the
computer must have an internet connection. In this context,
Web tools such as Web 1.0, Web 2.0, Web 3.0, Web 4.0, Web
5.0 can be used for different purposes. Web 2.0, which is a
breaking point for the individual to be active in the process
of using Web technologies, is a dictionary started to be used
by O'Reilly Media in 2004 and is the name given to the
whole system created by internet users such as second

generation internet services, wikis, communication tools,
folksonomies. With the Web 1.0 tool, the person only
receives information and is passive. However, with Web
2.0, people have moved to an interactive position that can
both receive information from the Web and create content
on the Web. Web 2.0 tools facilitate access to information,
group work, social interaction and feedback opportunities,
making their use in educational environments more
attractive (Celik, 2021d, p. 7). In this sense, some Web 2.0
tools that can be used in social studies teaching are
categorised by the researcher and presented in Table 1
below.

Some of the applications mentioned in Table 1 can be used
as desktop applications, while others require a membership
to use. There are paid and free parts of the applications, and
the free parts offer environments suitable for activity
production, albeit limited. In addition, they may be revised
from time to time and their content, paid and free usage
rights or names may change. As a matter of fact, it is known
in the literature (Benzer, 2017; Esgi & Kocadag Unver, 2018;
Giiniing, 2017; Kazana & Dénmez, 2013; Orhan Goksiin &
Kurt, 2018; Onal, 2018; Sahin, 2013; Yaylak, 2017) that there
are many Web tools that can be used in educational
environments and it is stated that it is very appropriate to
use them in education with the aspect that overlaps with
student-centered understanding (Alexander, 2006; Elmas &
Geban, 2012; Horzum & Aydemir, 2010; Thompson, 2007).
In addition to some features such as motivation,
engagement, problem problem
competition, and having fun with Web 2.0-based digital
tools (Dellos, 2015; Graham, 2015; Zarzycka-Piskorz, 2016),
the aspect that serves active and student-centered learning
processes also comes to the fore (Laru et al., 2012; Vaughan,
2010; Zarzycka-Piskorz, 2016).

solving, solving,
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Table 1.

Some of the Digital Web 2.0 Applications that can be used in Social Studies Teaching

Social Media Platforms

Digital Mind Maps

Digital Board Creation Applications

Digital Word Cloud Applications

Digital Cartoon Applications

Digital Story and Book Writing Applications

Digital Puzzle, Test, Assessment and

Educational Game Applications

Digital Animation and Presentation

Applications

Digital Poster and Infographic Preparation

Applications

Distance Education and Virtual Classroom

Applications

YouTube, Skype, WhatsApp, Facebook, Instagram, WebQuest, Twitter..

Wisemapping, Poopplet, SpiderScribe, Mindmeister, MindMaple Lite, Inspiration 9,
Gocongr, Coggle, Mindomo, Bubbles

Padlet, Blendspace, Lino It, RealtimeBord

Word Art, Wordle, bubbll, Tagul

Make Beliefs Comix, Toondoo, Sketch toy, Face Your Manga

Pixton, Storyjumper, StoryboardThat, Storybird, Wattpad, joomag, Book Creator

Flippquiz, Puzzlemaker, Kahoot, Plickers, Quizizz, Socrative, mentimeter, CrossWordLabs,
Riddle, Gogr.me, Triventy, LearningApss, AnswerGarden, Classkick, EdPuzzle, Formative,

JoeZoo, Kaizena, Playposit, Polldaddy, Poll Everywhere.

Powtoon, Buncee, Emaze, Goanimate (Vyond), Voki, Renderforest, Mine-Imator,

Animaker, Thinklink, Scracth, Canva

Easelly, Visme, Piktochart, Venngage, Creately, Glogster

Edmodo, Classdojo, Remind, Beyaz Pano, GoogleClassroom, Bigbluebutton, Schoology,
Moodle, Engrade, Camilo, Adobe Connect

Mowi maker, Photostory, Safeshare, OpenShot, GIMPS, Filmora, Nimbb, Jing, SmartDraw

Photo, Film and Video Editing-Design

Programs

The studies on this subject in social studies were analyzed
under three headings. These are studies conducted with
pre-service teachers, studies conducted with secondary
school students, and studies on textbooks and theses. In the
studies conducted with pre-service social studies teachers
on the environment; determination of their understanding
of environmental justice (Bursa, 2022),
environmental literacy skills (Biitken & Katilmis, 2022),
views on environmental education and environmental

views on

citizenship concepts (Biilbiil & Yilmaz, 2019), examination
of their awareness of environmental problems (Karadag &
Acar, 2020), social participation in solving environmental
problems (Karatekin et al., 2014), attitude towards
environmental problems (Ocal, 2013). Studies conducted
with students in secondary schools on the environment; the
effect of creative drama method in social studies course on
students' critical thinking and environmental sensitivity

(Karabulut & Gengtiirk Giiven, 2022), primary school
students
environmentally responsible citizen behaviors of 6th, 7th,
and 8th grade students (Ozdemir Ozden & Oztiirk, 2019),
developing environmental attitude with drama method in
social studies course (Tokmak et al., 2023), comparing the
effectiveness of concept cartoons and educational comics in
transferring the value of sensitivity to the natural
environment (Topkaya, 2016), and using posters to
determine the environmental perception of secondary
school students (Uyar & Karakus, 2022). On the other hand,
it was concluded that the studies on textbooks and theses
were; examining social studies textbooks in terms of
environmental literacy (Demir, 2022), examining the 6th
grade social studies textbook in terms of environmental
education (Ozdemir & Gokge, 2019), environmental
education in social studies: a review of graduate studies

as environmental citizens: Examining the
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(bret & Yilmaz, 2019). However, there is no study in the
literature in which "pre-service teachers' experiences on
creating environmental awareness and social participation
perception with Web 2.0-based digital tools" were
examined. In this sense, it is thought that the study is
important for the field and will contribute to the field.

1.2.Purpose of the Study

The aim of this study is to examine pre-service social
studies teachers' efforts to create environmental awareness
and social participation perception with Web 2.0-based
digital tools. In this context, the question sought to be
answered in the study is as follows:

e What are the participants' opinions about their
experiences in "studies on creating environmental
awareness and social participation perception with
digital tools"?

2. Method
2.1.Design

This study was conducted with qualitative research
method. The design used in the
phenomenology design. Phenomenology design is rooted
in disciplines such as philosophy and psychology (Ersoy,
2017). In the phenomenological design, the researcher
examines the experiences of the participants about a
situation, phenomenon or phenomenon in depth and aims
to portray the results (Reiners, 2012). Therefore, the
phenomenological design, which is based on the ways and
processes in which people experience phenomena, is
frequently used in studies investigating human experiences
(Patton, 2014). In this sense, in the phenomenological
design, phenomena that we are not completely unfamiliar
with but that we cannot comprehend in all aspects are
investigated (Yildirim & Simsek, 2013). In this study, it was
tried to determine the experiences of pre-service social
studies teachers in the process of creating environmental
awareness and social participation perception with Web
2.0-based tools. The participants of the study tried to realize

study is the

the state of awareness and agency on this issue by sharing
the activities they prepared with Web 2.0 tools on the
environment on social media channels. Therefore, in the
light of the experiences of pre-service teachers in the
process, the results of this study can form the basis for
experimental or action research.

2.2.Working Group

In the context of purposeful sampling method, 23 pre-
service social studies teachers selected using criterion
sampling participated in the study. "Criterion sampling",
one of the purposeful sampling techniques, was used in
sample selection. Criterion sampling is based on the study
of all situations that meet some pre-existing or researcher-
determined criteria (Yildirim & Simsek, 2013). The criteria
taken as basis in this study are; taking one of the "Social
Project" or "Community Service Practices" courses, being a

social studies teaching student, attending the courses
regularly, having received a previous training on using
Web 2.0 tools, and volunteering to participate in the study.
In this context, 23 people participated in the study and 8 of
them were male and 15 of them were female pre-service
teachers.

2.3.Procedure

In the activities prepared with digital tools, pre-service
social studies teachers conducted activities to raise
environmental awareness and social participation skills by
making their voices heard to a wide segment of the society
as well as middle school and other students during the
pandemic process and shared them in the virtual
environment. The data of this study conducted with pre-
service social studies teachers were collected within the
scope of "Community Service Practices" and "Social Project
Development" courses. Since the COVID-19 pandemic
continued during the one semester of the courses, the
lessons were taught in a virtual environment. In addition,
it is a process in which a large part of the society is isolated
from social environments due to the continuation of the
epidemic and security measures during the pandemic
process. All the studies and materials prepared by pre-
service teachers in this process were prepared in digital
environments and tried to reach a large segment of the
society, especially young people, with the help of social
media tools. The following sequence was followed in the
beginning of the studies in the process:

e Under the leadership of the course instructor, the pre-
service social studies teachers who took the course
formed a WhatsApp group and everyone, including
the course instructor, joined the group. It was shared
that information, documents and files related to the
work to be done from now on will be shared through
this virtual group.

In this way, the group members discussed what they
would do in the process and reached a decision. In
addition, the participants shared information on
which topics they would prepare activities and in
what order they would present them via the
WhatsApp group.

In general, the activities to inform and raise awareness
in the society were related to the environment, the
elderly and children. During the process, the course
instructor accompanied the participants during the
preparation of all activities and gave them feedback
and corrections during the preparation process.

e The materials prepared by the participants for "our
natural environment" were aimed at making people
think again about the value of the environment
during the pandemic process. In this context, the
participants tried to create social awareness and
sensitivity by preparing informative digital materials
on why we should protect our environment and
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sharing them on applications such as Facebook,
Instagram, Twitter and WhatsApp.

The studies prepared by the participants for "the
elderly around us" started with the possibility that
elderly people may be alone at home and in need of
help, especially during the pandemic. In this sense,
digital materials were prepared to create social
awareness and sensitivity for people to be more
sensitive and helpful towards the elderly people
around them, and these works were shared through
applications such as Facebook, Instagram, Twitter
and WhatsApp.

In the studies prepared by the participants for
"children around us", it was emphasized that
children's living spaces were restricted during the
pandemic process, they had to stay at home and could
not play games and perform physical activities
sufficiently. It was taken into consideration that this
situation caused children to be unable to release their
energy, get bored at home, cause restlessness and
spend more time on social media than necessary.
Digital materials were prepared to create informative,
awareness and sensitivity about finding games that
children can physically release their energy at home
and prevent them from getting bored by parents and
playing them at home or spending quality time with
children, and digital materials were prepared and
tried to spread to as many people as they could reach
with social media tools.
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e The preparation process of the materials to be
prepared in the process and the examination of the
finished materials were made through the "Zoom"
application, and the recorded videos were then
shared by opening a "YouTube" channel and making
it accessible to everyone with the consent of the
prospective teachers. The visual for the channel is as
follows.

The digital applications used in this process consist of Web
2.0 tools. The names of the digital tools for which
awareness-raising materials were prepared in the process
are as shown in Figure 1.

When Figure 2 is taken into consideration, it is seen that
pre-service teachers used web 2.0 tools to create digital
stories, animations, digital presentations, digital games,
digital home movies, digital bazaars, digital boards and
digital banners during awareness-raising activities.

2.3.1. Ethical disclosure

In this study, all the rules specified to be followed within
the scope of "Higher Education Institutions Scientific
Research and Publication Ethics Directive" were complied
with. None of the actions specified under the heading
"Actions Contrary to Scientific Research and Publication
Ethics", which is the second part of the directive, have been
taken. The study was conducted with the approval of the
Ethics Committee of Kilis 7 Aralik University, dated May
27,2021, and numbered 2021/16.
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Image 1. YouTube channel page with the materials prepared during the process
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Figure 2. Web 2.0 tools used to create perception of environmental awareness and social participation in the process
2.4.Measures finalized by taking the feedback into consideration. In this

2.4.1.Semi-structured interview form

Interview technique was used to collect the study data.
Patton (1987, p. 108) stated that interviewing is both an art
and a science as it covers dimensions such as skill,
sensitivity, concentration, interpersonal understanding,
foresight, mental alertness and discipline, and basically the
purpose of an interview is to enter the inner world of an
individual and understand his/her point of view. Verbal
communication between at least two people can be defined
as a mutual and interactive communication process based
on asking and answering questions for a predetermined
and serious purpose (Stewart & Cash, 1985, p. 7). Merriam
(1998) categorized into three categories:
structured, and unstructured. The
qualitative data in this study were collected through semi-
structured interview forms. Since the researcher was
personally involved in the process of experiencing the
activities of the participants, she realized the data collection
process based on the idea that the participants' experiences
of the activities were fresher in the week when the activities
ended. In the process of preparing the semi-structured
interview form, the researcher paid attention to preparing
questions that would reveal the participants' experiences of
the process and their feelings about these idioms. She
consulted expert opinions regarding the semi-structured
interview form she prepared. The interview form was

interviews
semi-structured

study, attention was paid to the principle of voluntariness
in order for the participants to sincerely explain their
perspectives and experiences. The researcher recorded the
participant responses in writing during the interview
process. The interviews with the participants were
conducted one by one and lasted approximately 25
minutes.

2.5.Data Analysis

Content analysis technique was used to analyze the data of
this study. Content analysis is the process of interpreting
and examining voluminous qualitative data in terms of
their basic consistency (Patton, 2014) and reveals non-
obvious concept patterns from the data (Yildirim & Simsek,
2013). The main purpose of content analysis, which is a
technique wused to draw systematic and unbiased
conclusions from specific characters defined in the text
(Cohen et al., 2007), is to create relationships that will shed
light on meaningful explanations from the collected data.
In this sense, it is necessary to first conceptualize the
collected data and then reach logical themes according to
the relationship between the emerging concepts. In this
study, after the researcher concluded the interview process,
she transcribed the interview data using a word processing
program (Word) from computer office programs. Each
participant's data was first transcribed with the
participant's real name to avoid confusion. Then, codes
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such as P1, P2, P3... were used instead of the participants'
real names. The abbreviation "P" used in the study stands
for "participant" and "P1" refers to the participant who is
the owner of the number one data form participating in the
study. All of the data belonging to the participants were
read several times, line by line. While analyzing the data,
sub-themes were formed from the most meaningful
expressions in the text. After all the data were carefully
analyzed in this way, the sub-themes were combined under
higher headings according to their meaning relationships
and placed according to their relationships with the themes
of the environment, the elderly and children that the
participants worked on. After the analysis process,
diagrams and tables related to the themes and sub-themes
were created to express the findings in a more
understandable addition, the participant
statements regarding the themes reached in the study were
quoted verbatim.

way. In

2.6.Reliability and Validity Study

Reliability and validity of the study were tried to be
ensured in the stages of conducting this study, data
collection, data analysis and afterwards. As a matter of fact,
in order to ensure the credibility (internal validity) of the
study, after the interview data were written down,
confirmation was obtained as to whether what they really
wanted to express was as it was in the text. In addition
(Yildirim & Simsek, 2013), it is stated that in qualitative
studies, the researcher's ability to be flexible in using new
strategies when necessary, adding new questions to the
interview, conducting new interviews that were not
planned, and using various data collection methods to
confirm the data obtained are factors that increase the
validity of the study. On the other hand, in order to ensure
the internal reliability (consistency) of the study, more than
one researcher should analyze the data to ensure
consistency between the codes (Silverman, 2005). In this
sense, confirmation was obtained from field experts for the
codes and themes obtained from qualitative data. In order
to determine to what extent the codes and themes were
analyzed similarly, the agreement percentages of the
coding obtained by two different field experts were taken
into consideration. For the agreement percentages, the
reliability formula recommended by Miles and Huberman
(2015) [Reliability = Agreement / (Agreement +
Disagreement)] was used. As a result of two expert coding
of the data obtained in the study, 94% was found, and it is
seen that this result is sufficient in terms of internal
reliability. In order to ensure the external reliability
(confirmability) of the study, the documents related to the
analysis of the interview data were kept for confirmation
when necessary. In addition, in order to ensure the
transparency of the study, the digital materials produced in
the study and the videos of the preparation stages of these
materials were made publicly accessible by the participants
by opening a YouTube channel.

3. Results

In this part of the study, the findings obtained as a result of
the analysis of the data consisting of the experiences of pre-
service social studies teachers regarding the processes of
preparing activities and materials with Web 2.0-based
digital tools used to create environmental awareness and
social participation perception are presented. For a better
understanding of the findings, there are diagrams for each
theme and there is information about the frequency of
expression of sub-themes in the diagrams.

3.1.Participants’ Experiences Regarding the Studies
They Organized on “Natural Environment”

In the study, under the theme of "participants' experiences
regarding their studies on the natural environment”, four
sub-themes were reached: the idea of creating a perception
of environmental awareness, the idea that the activities
were integrated with field and pedagogical knowledge, the
idea that effective materials could be prepared to create
environmental awareness, and the idea that the use of
technology and social media was given importance in the
studies. Figure 3 of these statements is presented below.

Information on the themes, sub-themes and sub-themes of
the study data on the participants' experiences related to
the studies they organized on "Natural Environment" are
presented in Table 2 below.

The explanations of the pre-service teachers regarding the
themes and sub-themes in Table 2 are as follows.

“I think that our environmental studies raise public awareness
and enable us to leave a better tomorrow for the future” (P-6). “I
think that environment-themed studies are beneficial in terms of
introducing natural beauties to people and raising awareness
about environmental pollution and protection of natural
resources. I believe that these studies will also be useful in finding
solutions to these problems by drawing people’s attention to
global warming and unconscious consumption of natural
resources” (P-9).

“The activities were prepared for the outcome and subject within
the scope of the social studies curriculum” (P-2). “The outcome
of the activity I prepared was an outcome related to the
environment. In my activity, I focused on the effects of natural
disasters on society and prepared it accordingly” (P-10).

“Both of my friends had prepared posters on the subject of natural
disasters. The color harmony of the visuals, their impressiveness,
and their compliance with the learning outcome were very good”
(P-4). “The subject visually
complementary to each other, and when we look at the integrity
of the slogan and the picture, the activities seemed to fully reflect
their purpose” (P-9). “I think the content prepared by our friends
reflected the purpose of the activities they did” (P-15).

activities on  this were

“The application I used was a good application in terms of
technology. I think I designed my activity correctly on
technology” (P-10). “I think that the desired message has become
more remarkable with the prepared technological application.
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Because digital technologies appeal to all segments and I believe
that they are very successful in creating environmental
awareness” (P-20). “We prepared technologically oriented

designs because we prepared the applications with Web 2.0 tools.
In this sense, we successfully integrated technology with the
environment” (P-23).

Participants' Experiences Regarding the Studies Organised on "Natural
Environment"

16, 28%

21, 36%

B The idea of creating a perception of
environmental sensitivity 21

M The idea that the activities are
integrated with field and

pedagogical knowledge 16
M The idea that effective materials can

be prepared for raising

environmental awareness 14
The idea that the use of technology

and social media is given
importance in the studies 7

Figure 3. Participants' experiences regarding the studies they organized on "Natural Environment"

Table 2.

Sub-themes and Participant Information on the Theme of "Natural Environment”

Statements Regarding the Studies Organised

by the Participants on "Natural Environment" Participants f
The idea of creating a perception of P1, P2, P3, P5, P6, P7, P8, P9, P10, P12, P13, P14, P15, 21
environmental sensitivity Ple6, P17, P18, P19, P20, P21, P22, P23

The idea that the activities are integrated with P1, P2, P5, P9, P10, P11, P12, P13, P14, P15, P16, P17, 16
field and pedagogical knowledge P18, P20, P22, P23

The idea that effective materials can be prepared P1, P4, P6, P7, P8, P9, P11, P15, P16, P19, P20, P21, P22, 14
for raising environmental awareness P23

The idea that the use of technology and social P2, P9, P10, P19, P20, P21, P23 7

media is emphasised in the studies
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3.2.Participants’ Experiences with Activities related to
the Elderly in Our Environment

In the study, under the theme of "participants' experiences
regarding the activities they organized on the elderly
around us"; the idea that appropriate activities and
materials were created for the purpose, the idea that the
elderly should be respected, the idea that the activities were
integrated with field and pedagogical knowledge, the idea
that it was aimed to contribute to creating a healthy society,
the idea that the use of technology and social media was
given importance in the studies, The sub-themes such as
the idea that it is desired to be a solution to the problems of
the elderly, the idea that it is desired to bring together the
younger generation and the older generation, the idea of

protecting and caring for the elderly in the activities, the
idea that it is desired to make the elderly feel that they are
not forgotten, the idea that the activities are compatible
with customs and traditions, and the idea that it is desired
to draw attention to age discrimination were reached. The
figure and participant explanations regarding the
frequency of repetition of these statements are presented
below.

Information about the participants' themes, sub-themes
and sub-themes of the study data on the experiences of the
participants regarding the studies they organized on "The
Elderly in Our Environment" are presented in Table 3
below.

Participants' Perceptions of The Activities They Organised on "The
Elderly"

B The idea that activities and materials suitable for
the purpose are created 14

M The idea that the elderly should be respected 12
M The idea that the activities are integrated with field
and pedagogical knowledge 11

The idea that it is aimed to contribute to the
creation of a healthy society 9

M The idea that the use of technology and social
media is given importance in the studies 8

H The idea that they want to be a solution to the
problems of the elderly 6

B The idea that they want to bring the younger
generation and the older generation together 5

M The idea of protecting and caring for the elderly in
activities 4

B The idea that the elderly are wanted to feel that
they are not forgotten 4

M The idea that the activities are compatible with
customs and traditions 3

B The idea that age discrimination is emphasised 2

Figure 4. Participants' experiences of activities related to the elderly in our environment
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Table 3.

Sub-themes and Participant Information on the Theme of "Elderly”

Statements Regarding the Studies Organised

by the Participants on "The Elderly Around Participants f
Us"

The idea that activities and materials suitable for P1, P2, P10, P11, P12, P13, P14, P15, P16, P17, P20, P21, 14
the purpose are created P22, P23

The idea that the elderly should be respected P1, P3, P5, P8, P10, P12, P13, P15, P17, P21, P22, P23 12
The idea that the activities are integrated with P1, P5, P11, P12, P13, P14, P15, P16, P17, P20, P22 11
field and pedagogical knowledge

The idea that it is aimed to contribute to P2, P3, P8, P9, P14, P15, P16, P20, P22 9
building a healthy society

The idea that the use of technology and social P2, P10, P12, P14, P16, P17, P21, P23 8
media is emphasised in the studies

The idea that they want to be a solution to the P2, P4, P8, P9, P10, P19 6
problems of the elderly

The idea that the younger generation and the P2, P4, P8, P9, P19 5
older generation want to meet

The idea of protecting and caring for the elderly P1, P15, P17, P20 4
in activities

The idea that they want to make the elderly feel P2, P8, P11, P15 4
that they are not forgotten

The idea that the activities are compatible with P1, P2, P17 3
customs and traditions

The idea that age discrimination should be P3, P4 2

emphasized

The explanations of the pre-service teachers regarding the
themes and sub-themes in Table 3 are as follows.

“I think the activities prepared for the elderly reflected their purpose.
Because with these activities, we tried to draw attention to the
problems of the elderly around us. We focused on topics that would
benefit our elderly” (P-2). “I think that the activities for the elderly
were also prepared in accordance with the purpose of the lesson,
because I think that our other friends also prepared good activities

about how people’s attitudes and behaviors towards the elderly
should be” (P-15).

“We emphasized that we should be understanding towards the
elderly, that one day we will be in their shoes, and that we should
respect their different characteristics” (P-18). “Studies on the elderly
can provide an important benefit for people to provide positive
behaviors within the framework of respect and love towards the
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elderly, what are the good responsibilities and duties to be done to the
elderly, and how the elderly should be treated” (P-21).

“The activities were prepared in accordance with Turkish customs
and traditions and also in accordance with the learning outcomes of
the social studies course. In the individual and society learning area
in the social studies textbooks, more than one outcome is already
mentioned about this subject” (P-1). “With the prepared activities,
we aimed to increase the common sense of the society towards the
elderly, which is the subject of social studies, and to act more
consciously towards them and to transfer these experiences to the new
generation in the most efficient way” (P-16). “.... It was also suitable
for the outcome they chose. It was also suitable for the social studies
subject in terms of teaching our values to students” (P-17).

“The activity for the elderly in our neighborhood became more
meaningful and beautiful with the help of technology. Because the
pictures and writings of the activity prepared with technology were
more interesting. This increased the importance of the activity” (P-
10). “I think that Web 2.0 tools were used very successfully in the
activity because both visual elements and videos were used in an
interesting way in the digital posters prepared” (P-12).

3.3.Participants’ Experiences Regarding the Activities
They Organized with the Children Around Us

In the context of the theme of "participants' experiences
regarding the studies they organized on children around
us", sub-theme expressions were reached in the form of the
idea that activities and materials suitable for the purpose
were prepared, the idea that the use of technology and
social media was given importance in the studies, the idea
that the activities were integrated with field knowledge and
pedagogical knowledge, the idea of ensuring that children
learn / realize their rights, the idea that children's education
was tried to draw attention to children's education during
the pandemic process, and the idea of ensuring that
children learn the rules of living in society. The figure and
participant explanations regarding the frequency of
repetition of these statements are presented below.

Information on the themes, sub-themes and the
participants who formed the sub-themes of the study data
on the experiences of the participants regarding the studies
they organized on "Children in Our Environment" are

presented in Table 4 below.

The explanations of the pre-service teachers regarding the
themes and sub-themes in Table 4 are as follows.

“The digital activities were largely designed in line with the
learning outcomes and content. I also designed a digital board for
the children around us through the Padlet application” (P-1).
“The activities we did for the children were suitable for the child’s
cognitive process and attention-grabbing. We learned all aspects
of Waatpad in some of the prepared activities. I also liked the
activity in which Toonytool was used to make social studies topics
more fun and attract children’s attention” (P-6). “There was a
variety of activities in the technological context. In particular, the

“Another social problem related to the elderly is generational conflict.
Technological content to be prepared can bring the Z generation and
the elderly closer” (P-4). “Thanks to the studies conducted for the
elderly, the young generation and the elderly population can be
brought closer” (P-8).

“Of course, these activities will be useful to show that the elderly
around us are not forgotten and to make them happy” (P-2). “I think
it will make the elderly who feel lonely in society feel special” (P-8).
“With these activities we prepared for the elderly around us during
the pandemic process, we tried to make the elderly happy, to be with
them, and to prevent them from feeling lonely” (P-15).

“I think that activities for the elderly around us will contribute to the
elimination of age discrimination against them” (P-3). “The elderly,
aging and old age are always referred to as negative concepts.
However, all these concepts are part of the physiological process of
human beings. Unfortunately, this negative perception leads them to
be excluded from various activities by the society or to isolate
themselves” (P-4).

digital cartoon activity prepared by a friend of mine showed that
the activity reflected the purpose of the activity prepared with the
message intended to be given about children’s rights. I think it
was the right approach to address the issue of children’s rights in
the prepared cartoon activity and to have an integrity of meaning
with a slogan created” (P-9).

“The activity prepared in Padlet included all visual and auditory
processes and conveyed information online in the best way
possible. Especially in an activity where all the possibilities of the
Canva application were used, very useful content was prepared
for children with the visuals reflecting the content and the added
video” (P-4). “By sharing the activities we prepared for children
on many social media platforms, we reached more people and
made our effectiveness more comprehensive” (P-6). “The fact that
we do these activities through technology makes the activity more
careful and effective. These activities with technology are more
remarkable” (P-10). “We also prepared activities for children on
how to use technology more consciously in the process of
communicating with people around them. Since today’s children
spend a lot of time with technology, they will have information
about the benefits and harms of technology. Therefore, I think it
will encourage them to use technology -effectively without
harming themselves or those around them” (P-14). “In the
prepared activity, we prepared some activities to raise awareness
of children around people during the pandemic process. For
example, conducting mini exams over the internet as an
educational and entertaining game for children will keep the
child’s IT skills strong. These activities will also positively affect
children’s success at school” (P-20).

“In the distance education process implemented in the pandemic,
the Web 2.0-based digital games and test competitions we
prepared from Quizziz after the lecture made both measurement
and evaluation and facilitated the presentation of information in
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a different way. Since this would be remarkable for children, I
think it also ensured the permanence of the information” (P-13).
“These were activities where children could learn by both
educating and having fun. I think that enabling children to learn
technology in the right way, to develop their technology skills,
and to communicate with their friends through internet

applications without leaving home, and for example, to
participate in discussions with their friends about the activity to
be held the next day at school, contributed to the socialization of
children, to educate them in the right way in the virtual
environment and to use the digital environment in a beneficial
way” (P-16)

F

Participants' Perceptions of the Activities They Organised on "The Children"

B The idea that appropriate activities
and materials were prepared for the
purpose 14

M The idea that the use of technology
and social media is given importance
in the studies 13

B The idea that the activities are
integrated with field knowledge and
pedagogical knowledge 12

" The idea of ensuring that children
learn/realise their rights 11

B The idea that attention was tried to
be drawn to child education during
the pandemic 8

B The idea of ensuring that children
learn the rules of living in society 4

Figure 5. Participants' experiences of activities related to children in our neighborhood
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Table 4.

Sub-themes and Participant Information related to the Theme of ”Children Around Us”

Participants' Statements Regarding the

Activities Organised on "Children in Our Participants f
Environment"

The idea that appropriate activities and P1, P2, P3, P6, P7, P8, P9, P10, P11, P13, P15, P17, P18, 14
materials were prepared for the purpose P23

The idea that the use of technology and social P3, P6, P7, P8, P9, P10, P13, P14, P17, P19, P20, P21, 13
media is emphasised in the studies P23

The idea that the activities are integrated with P1, P2, P4, P5, P6, P8, P9, P12, P14, P15, P16, P17, P20, 12
field knowledge and pedagogical knowledge P22

The idea that it is aimed for children to learn P1, P2, P3, P4, P6, P7, P8, P9, P11, P12, P18, P21 11
their rights

The idea that attention is being drawn to child P1, P2, P13, P15, P16, P20, P22, P23 8
education during the pandemic process

The idea of ensuring that children learn the rules P1, P5, P10, P19 4

of living in society

4. Discussion

In the study, pre-service social studies teachers' experiences
of creating environmental social
participation perception with Web 2.0-based digital tools
were examined. In the results of the study, three main
themes were identified: experiences related to the natural
environment, experiences related to the elderly around us,
and experiences related to children around us. Sub-themes
were created in the context of these main themes.

awareness and

One of the sub-themes that emerged under the theme of the
participants' experiences regarding the activities they
organized on the natural environment was the sub-theme
of the idea of creating a perception of environmental
sensitivity. In this sub-theme, the participants stated that
the activities raised public awareness, allowed people to
recognize natural beauties, and raised awareness about
environmental pollution, consumption of natural resources
and global warming. This finding of the study is in line
with the findings of some studies in the literature (Bursa,
2022; Biilbiil & Yilmaz, 2019; Karadag & Acar, 2020). Other
sub-themes reached in the context of this theme were; the
idea that the activities were integrated with field and
pedagogical knowledge, the idea that effective materials
could be prepared to create environmental awareness, and
the idea that the use of technology and social media was

given importance in the studies. As a matter of fact, in their
explanations about the process of preparing and sharing
natural environment-oriented activities, the pre-service
teachers' explanations that they integrated their knowledge
and skills about using Web 2.0 technologies with their field
knowledge in the context of pedagogical knowledge were
also found in their quoted statements. Stating that this
situation realized the purpose of the activities, pre-service
teachers stated that technology made their work much
easier during the pandemic process. This result is similar to
the findings of Celik's (2023) study on the examination of
the process of history course design and implementation
studies of pre-service history teachers with digital games
over the virtual classroom in terms of the positive effect of
technology. On the other hand, pre-service teachers stated
that they realized awareness-raising activities by sharing
their technology-supported activities with many people in
a short time with the help of social media technologies.
Similarly, in Aydin and Celik's (2024) study on citizenship
education with Web 2.0-based digital posters in social
studies, it overlaps with the finding of the study that the
pre-service teachers tried to make them more vocal by
sharing the digital posters they prepared on citizenship on
social media. Therefore, this aspect suggests that the
participants and the individuals reached by the activities
will facilitate the development of environmental awareness
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as stated by Erten (2004). On the other hand, it can be said
that individuals also serve the processes of gaining
environmental literacy and participation skills through
natural environment-oriented studies during the pandemic
process. This situation also shows that social studies
subjects were also taught to the society. It can be said that
the Web 2.0-based preparation of the activities prepared on
these subjects in the process facilitated the process of
gaining these skills. Because there are information and
findings in the literature (Celik, 2020a, 2020b, 2020c, 2020d,
2021a, 2021b, 2021c; Celik & Tepe, 2022; Yaylak, 2017) that
support this opinion that Web 2.0 tools make the teaching
process more effective. Therefore, it is thought that it is
important for pre-service teachers to experience such a
process related to the environment before they are
appointed to the profession in terms of their professional
development and will prevent some deficiencies after they
are appointed to the profession. The use of elements such
as methods-techniques and course materials suitable for
constructivist understanding in the acquisition of
environmental literacy skills ensures the formation of
permanent learning. Otherwise, it was concluded that
individuals may be deficient in environmental self-efficacy
(Biiken & Katilmig, 2022). In fact, it is known that the
material used in the acquisition of environmental
awareness is also important and textbooks take the lead in
this sense. However, in some studies (Demir, 2022;
Ozdemir & Gokee, 2019), it was found that the
environmental issues in social studies textbooks were not
qualified to mobilize students' affective and psychomotor
skills and were far from student-centered activities.
However, according to the results of this study, pre-service
teachers developed environmental awareness before they
appointed to the profession and exhibited
participation skills in this regard. In addition, in the process
of providing environmental education to individuals, they
benefited from Web technologies, which overlapped with

were

the spirit of student-centered understanding. Therefore,
according to the results of this study, it can be said that pre-
service teachers developed their skills related to the
categories of awareness, knowledge, attitudes, skills and
participation determined by UNESCO and UNEP (1977) on
the environment before they were appointed to the
profession.

When it comes to the environment, other variables such as
people, animals, children, women, structures, cultures, etc.
should also be taken into consideration, rather than only
understanding nature or the natural environment. As such,
in this study, digital activities were carried out for the
elderly people around us who had to be isolated in their
homes during the pandemic process. The theme of
"participants’ experiences regarding the activities they
organized on the elderly around us" was obtained as a
result of examining the experiences of pre-service social
studies teachers participating in the studies regarding the
process of carrying out the activities. In this process, as a
result of the pre-service teachers' efforts to support the

elderly individuals during the pandemic process, to give
them morale and to make them feel that they are not
forgotten, the sub-theme that the participants emphasized
the most was "the idea that appropriate activities and
materials were created for the purpose". In the explanations
of the participants in the context of this sub-theme, they
stated that they thought that we should not forget the
elderly in such a difficult process, that we should make
them feel that we are with them, that we are trying to draw
attention to how they may experience problems in such
processes, and in this sense, they thought that studies were
carried out to encourage active participation, such as what
our responsibilities towards them are and what can be
done. In fact, it was determined that the activities that the
participants tried to both
participation about the elderly around us during the
pandemic process were in the form of digital story,
animation, digital presentation, digital game, digital home
movie, digital flannel, digital board and digital poster. In
this sense, it can be said that the study is similar in some

create awareness and

ways and different in some ways with the findings of the
research in which environmental awareness was tried to be
realized with drama (Karabulut & Gengtiirk Giiven, 2022;
Tokmak et al., 2023), posters (Uyar & Karakus, 2022),
concept cartoons and educational comics (Topkaya, 2016).
Because in the studies, environmental awareness and
education were carried out with tools that encourage active
participation. However, unlike this study, by using Web-
based applications, both the active participation of pre-
service teachers was tried to be ensured in the process and
the individuals with whom the activities were shared were
encouraged to take action in this sense and do something
for the elderly. In addition, in crisis situations such as
pandemic, the preparation and use of digital activities
independent of time and space in the process, the sharing
of activities on social media such as YouTube, Instagram,
Twitter, Facebook, etc., and the discussion and comments
on these shares differ from other studies in terms of
contributing to the participation process in individuals. On
the other hand, in the studies conducted in the context of
this theme of the study, sub-theme expressions such as the
idea that the use of technology and social media is
important, the idea that it is desired to be a solution to the
problems of the elderly, the idea that it is desired to bring
together the younger generation and the older generation,
the idea that it is desired to protect and protect the elderly
in the activities, the idea that it is desired to make the
elderly feel that they are not forgotten, the idea that the
activities are compatible with customs and traditions, and
the idea that it is desired to draw attention to age
discrimination were also reached. In this sense, it can be
said that pre-service teachers facilitated both themselves
and the individuals to whom they spread the activities to
gain participation skills. In this respect, it can be said that
the study not only serves the mission of social studies,
which includes a lot of information to facilitate human life,
to raise individuals who try to ensure active participation
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in the democratic process (Doganay, 2008), but also
develops individuals in terms of "social responsibility and
individual participation” as stated by Uydas and Geng
(2015). As a matter of fact, the learning areas of "individual
and society" and "active citizenship" in social studies
include knowledge and skills to fulfill this function of social
studies. The findings of this study show that participation
is necessary for active citizenship (de Weerd et al., 2005),
and that participation means taking part in something,
being a partner in sharing it, not being a spectator (Kaypak,
2012), The concept of participation overlaps with studies
indicating that young people need to be directly involved
in community life, primarily in activities related to solving
or improving social issues and problems (Conrad & Hedin,
1977) and that the concept of participation includes issues
such as responsibility/task, motivation, perception,
perception, effectiveness, prerequisites and living
conditions (Eriksson, 2005).

Another category of activities realized during the study
process consisted of digital activities prepared for the
children around us during the pandemic process. It is
known that during the pandemic process, children's living
standards decreased, their movement areas were limited
and they were deprived of many outdoor games. It has
been taken into consideration that this situation causes
problems such as children's inability to release their energy,
becoming addicted to technology, boredom, etc. In this
sense, Web 2.0-based activities were prepared to help
children learn and raise awareness by having fun at home.
These activities were shared on social media to raise
awareness and mobilize many people about the children
around them. Based on the experiences of the pre-service
social studies teachers who carried out the activities, the
theme of "participants' experiences regarding the activities
they organized about the children around us" was created.
In the context of this theme, sub-themes such as the idea
that activities and materials suitable for the purpose were
prepared from the experiences of the participants
regarding the process, the idea that the use of technology
and social media was given importance in the studies, the
idea that the activities were integrated with field
knowledge and pedagogical knowledge, the idea of
ensuring that children learn / realize their rights, the idea
that children's education was tried to draw attention to
children's education during the pandemic process, and the
idea of ensuring that children learn the rules of living in
society were reached. The most emphasized statements in
the participants' explanations were that activities and
materials suitable for the purpose were prepared, the use of
technology and social media was given importance in the
studies, and the activities were integrated with field
knowledge and pedagogical knowledge. Therefore, the
participant pre-service teachers prepared activities in the
context of student-centered education understanding with
the activities they prepared with Web 2.0-based digital
tools, enabled students to learn by having fun in the
process, and the participants shared the activities they

prepared with other individuals on social media, enabling
them to become aware of the problems faced by children
around them and to take action to do similar studies. In this
sense, this finding of the study is in line with studies that
emphasize some features such as motivation, commitment,
problem solving, competition, and having fun with the help
of Web 2.0-based digital tools (Dellos, 2015; Graham, 2015;
Zarzycka-Piskorz, 2016) and studies that emphasize the
aspect that serves student-centered learning processes
(Laru et al., 2012; Vaughan, 2010; Zarzycka-Piskorz, 2016).
Therefore, although the process focused on students'
"environmental literacy" and "social participation skills", it
is thought that the participants' preparation of digital
materials to raise awareness and sensitivity about the
environment, the elderly and children and sharing them on
social media channels contributed to the development of
empathy, media literacy, digital literacy, communication
and cooperation skills.

In the results of this study, three main themes were
identified: experiences related to the natural environment,
experiences related to the elderly in our environment and
experiences related to children in our environment. Sub-
themes were created in the context of the main themes. The
results obtained in the study and the suggestions presented
in the context of the results are as follows.

¢ In all three themes of the study, common statements were
reached that activities and materials suitable for the
purpose were created, activities were integrated with field
and pedagogical knowledge, and the use of technology and
social media was given importance in the studies. In the
context of this result of the study, it is recommended that
digital tools should be utilized in environmental awareness
and participation education.

e In the context of the environmental theme, it was found
that the participants thought that the process of creating a
perception of sensitivity to the natural environment was
productive. In the context of this result of the study,

environmental awareness can be gained through
technology-supported action research in different
branches.

¢ In the context of the theme of the elderly people around
us; the participants concluded that the activities they
carried out should respect the elderly, aimed to contribute
to creating a healthy society, aimed to be a solution to the
problems of the elderly, wanted to bring together the
younger generation and the older generation, wanted to
protect and protect the elderly in the activities, wanted to
make the elderly feel that they were not forgotten, the
activities were in line with customs and traditions, and
wanted to draw attention to age discrimination. In future
studies, in order to determine how the activities are
perceived from the other side, the opinions of the target
audience with whom the activities are shared can also be
consulted.
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o In the context of the theme of children around us; it was
concluded that children were made aware of their rights,
attention was tried to be drawn to children's education
during the pandemic process, and efforts were made to
ensure that children learn the rules of living in society. In
this sense, it is recommended to conduct more studies on
supporting children around us with digital technologies in
crisis situations such as pandemics.

e In this study, only the experiences of pre-service social
studies teachers in the process of the activity study on the
environment were examined with a qualitative method. In
future studies, mixed method studies can be conducted on
how environmental awareness activities with Web 2.0-
based digital tools affect perceptions, attitudes and skills on
citizenship and digital citizenship.
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