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Abstract

The purpose of this study is to evaluate the current status of social studies
education in Turkey according to the report of the Social Studies

About the Article Committee of 1916. With such a study, it is aimed to create a new

discussion environment in the academic community regarding the current
Received: 26.08.2023 and future status of social studies education. The research was conducted
Accepted: 09.02.2024 through document analysis, one of the qualitative research methods. The
Published: 13.05.2024 documents examined in detail in the research are the 1916 Report of the

Social Studies Committee and the 1918 Turkish Social Studies
Curriculum. The status of social studies education in Turkey was analyzed
descriptively on the basis of (1) the courses offered within the framework
of social studies education, (2) the selection of appropriate content for the
courses, and (3) the method of teaching the courses. According to the
results of the study, social studies education in Turkey differs from the
1916 report in all three criteria. In order to find out whether the situation
in Turkey is unique, comparisons were made with social studies education
in some countries of the world and it was understood that the problems
identified in the research on social studies education are not unique to
Current issues and problems Turkey. In accordance with the findings, recommendations were made,
including the provision of social studies courses at the high school level,
giving teachers more freedom in selecting course content, and giving more
space to current events and problems.
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It is well known that there are many different understandings of social studies education. From time to
time, attempts have been made to bring order to these differences, and to this end, attempts have been
made to treat these differences under a general framework as different traditions of social studies.
Examples of these traditions include the three traditions identified by Barr, Barth & Shermis (1977), the
five traditions noted by William (1977), the five traditions proposed by Nelson & Michaelis (1980), the
six traditions suggested by Goodman & Adler (1985), the five traditions presented by Martorella (1996),
and the five traditions described by Evans (2006). The first attempt to create such a framework was the
report "Social Studies in Secondary Education™ published by the "Committee on Social Studies in
Secondary Schools™ in 1916. This report also aimed to bring order to the current situation of "social
education". This report looked at the current situation from a new perspective, and that is how social
studies was born.

In the United States, the birthplace of social studies, different traditions were put forward and there were
various debates about the traditions, but these debates were not reflected much in Turkey. For example,
even the "New Social Studies Movement," which had an important place in the historical development
of social studies in the United States and which started in the 1960s and disappeared in the mid-1970s,
did not generate any debate in Turkey at that time (Tarman, 2010). The social studies course, which
was introduced in primary schools in 1968 and in secondary schools in 1975 (Yalcin, 2016), did not go
much beyond combining history and geography courses in terms of content. Nevertheless, this initiative
was valuable in terms of bringing the social studies approach to Turkey. The reflection of the
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discussions on the development of social studies education in the United States to Turkey was seen after
the 2005 education reform. The learning areas in the new curriculum in this period were taken directly
from the 10 themes of the National Council for the Social Studies (NCSS), and the same trend was
continued in the 2018 curriculum update. In the post-2005 curricula, the shadow of the NCSS was also
reflected in the teaching of the course, with a reduction in the content provided by the social sciences,
especially history and geography, and an attempt to structure teaching thematically.

On the other hand, observing the development of the NCSS in the United States, it can be seen that this
organization has lost the agenda-setting attitude in education that it had maintained until the 1950s, and
that it is more in a defensive position against developments outside of itself and has shifted to a
conciliatory attitude in the face of attacks from the social sciences (Saxe, 2004). In fact, the 10 themes
that have found a place in the Turkish social studies curriculum are essentially nothing more than the
NCSS's attempt to defend itself against the standards movement that emerged in the United States in the
1990s and aimed to more accurately measure and assess the quality of learning in a particular discipline
(Saxe, 2004), and are far from reflecting the bold views of social studies in its birth and development
years. The goal was to prevent subjects such as history, geography, civics, and economics, which had
standards, from displacing social studies, which, it was argued, lacked standards (Saxe, 2004).

In Turkey, where the concept of social studies has been adopted, albeit with interruptions, in place of
separate history and geography courses since 1968, the question of where Turkey stands in this
understanding should be discussed. Turkish researchers should actively participate in theoretical
discussions about social studies. Unfortunately, when we look at the literature on social studies in
Turkey, we see that there is not much theoretical discussion; instead, methods and techniques that will
make social studies teaching more effective in the classroom are discussed or debated. Again, as a
necessity of the conditions in Turkey, social studies educators limit themselves to middle school social
studies courses and do not participate in discussions about high school courses such as history or
geography.

Indeed, in terms of the effectiveness of social studies education, it is crucial for social studies educators
to discuss how other disciplines in the social sciences, such as history, geography, and sociology, are
taught at the secondary level. The questions of whether social studies, which since its inception has been
expected to make a difference over the traditional history and geography that preceded it, is making the
difference it was expected to make, and if not, why not, are important both in terms of the effectiveness
of the teaching to be done and the future of social studies education as a discipline. Social studies
educators especially in the academic community, should ask themselves this question frequently,
observe practices in the field, and continue discussions on this issue with determination. This study aims
to contribute to the existing theoretical studies on this issue and, if possible, to invite researchers to an
up-to-date discussion on how social studies education is in Turkey.

Nevertheless, the problem of according to which criterion we will evaluate the quality of social studies
education remains. As mentioned above, since today's NCSS has drifted towards a compromise
approach that does not fully reflect the social studies approach, it cannot be expected to use the
understanding it has put forward as a scale. In Turkey, there is not yet a comprehensive report on what
social studies should look like. In this case, it seems to be the best option to look at the "Committee on
Social Studies in Secondary Schools" convened in 1916 and its report "The Social Studies in Secondary
Education™, where the concept of social studies was born. Although the exact translation of the concept
of "social studies” into Turkish is social investigations or social research (for teaching purposes), the
concept of social studies will be used in this study since it is used as social studies in Turkey.

The Committee on the Social Studies, whose report was probably the most influential document in the
history of social studies education, was convened by the National Education Agency (NEA) as part of
the Commission on the Reorganization of Secondary Education (Hertzberg, 1981). In its published
report, the committee focused on the following issues

1) What subjects should be taught in secondary school social studies,

2) How the course content should be selected,

3) How the teaching method should be.
It also recommended that a course called "Community Civics" be taught in both middle and high schools
as an alternative to the existing civics course and that a course called "Problems of Democracy" be added
to the 12th grade curriculum to crown social studies education (Dunn, 1916). In this study, an evaluation
of social studies education in Turkey will be made on the basis of these issues, and the extent to which
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social studies education in Turkey overlaps with the understanding of social studies in the years of its
emergence in the United States will be assessed.

Methods

Since this study discusses the 1916 Social Studies Committee Report (Dunn, 1916) and the Social
Studies Curriculum (Primary and Secondary School Grades 4, 5, 6, and 7) published by the Ministry of
National Education for secondary schools (MoNE, 2018a), the document analysis technique was used
within the qualitative research method. While conducting the document analysis, attention was paid to
issues such as checking the authenticity of the documents, understanding the documents, analyzing the
data, and using the data (Yildirim & Simsek, 2016). Since this study was conducted as a document
analysis, it does not require permission from the ethics committee.
Collection and Analysis of Materials
In this study, the data obtained from the 1916 Social Studies Committee Report (Dunn, 1916) and the
2018 Turkish Social Studies Curriculum (Primary and Secondary School Grades 4, 5, 6, and 7) (MoNE,
2018a) were subjected to descriptive analysis. The 1916 Social Studies Committee Report, which is one
of the documents of the study, was published by Dunn (1916) and was obtained from the ERIC database.
The current social studies curriculum published in Turkey (primary and secondary grades 4, 5, 6, and 7)
was downloaded from the website of the Ministry of National Education.
Content analysis can be done according to predetermined frameworks or according to the frameworks
that will emerge during the analysis (Yildirim & Simsek, 2016). The data obtained from the documents
used in the study were organized and evaluated according to the categories in the 1916 1916 Social
Studies Committee Report. These categories are as follows:

1) Courses given within the scope of social studies

2) Selection of course content

3) Suggested teaching methods.
The 1916 Social Studies Committee Report (Dunn, 1916) and the 2018 Turkish Social Studies
Curriculum (Primary and Secondary School Grades 4, 5, 6, and 7) (MoNE, 2018a) were analyzed in
terms of the categories identified and discussed comparatively.

Findings

Findings Based on Comparative Analysis of the Courses Offered
The 1916 report divided secondary education into a first cycle for grades 7, 8, and 9 and a second cycle
for grades 10, 11, and 12, and proposed the following courses for these cycles.
Secondary school cycle
1) Geography
2) European history.
3) American History.
4) Citizenship
High school cycle (grades X-XII):
1) European history (until the end of the 17th century)
2) European History (from the end of the 17th century to the present day)
3) American History.
4) Problems of democracy: social, economic and political
In general, when we look at the proposed courses, we can say that the subject areas of history and
geography fall within the framework of social studies, and therefore take on the understanding of social
studies teaching.
The courses offered in secondary education in Turkey are as follows:
Middle School 5th, 6th, 7th, and 8th Grade Level:
1) Social Studies
2) History of the Turkish Revolution and Kemalism (MoNE, n.d.a)
High School (Anatolian High School is taken as an example):
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1) History (compulsory)
2) Geography (compulsory)
3) History of Turkish Revolution and Kemalism (compulsory)
4) Elective courses that may be related to social studies: History, History of Turkish Culture and
Civilization, Islamic Culture and Civilization, History of Islamic Science, Contemporary
Turkish and World History, Elective Geography, Democracy and Human Rights (MoNE, n.d.
b).
However, traditionally in Turkey, high school courses have been considered outside the scope of social
studies. When we look at the social studies courses in middle schools, we see that the dominant subjects
of history, geography, democracy, and human rights come together in the content of social studies
courses. In other words, these disciplines have been incorporated into the social studies approach and
are now taught within this social studies framework.
Findings Based on Comparative Analysis of Course Content
According to the 1916 Social Studies Report, the content should be chosen in accordance with the
immediate interests and needs of the students. In an example given by the committee, the following
statements were made to explain the importance of the course:
Therefore, the subject matter has been determined according to the requirements of the class time
and the interests of the students. At the same time, the method of approaching and treating the subject
was in accordance with the immediate interests and needs of the students (Dull, 1916, p. 37).
Another paragraph, which the committee has italicized for emphasis, reads as follows:
The selection of a topic in history and the amount of attention given to it should depend... chiefly
upon the degree to which such topic can be related to the present life interests of the pupil, or can be
used by him in his present processes of growth (Italics are in the original text) (Dull, 1916, p. 44).
With regard to the teaching of history, the views of Robinson, who was also a member of the committee,
were quoted and recommended to be followed:
What Prof. Robinson suggests is that ... the history instruction should be organized, not on the
traditional basis of chronology and politics, but on that of their (students’) own immediate interests.
(Dull, 1916, p. 51).
Elsewhere, the Commission emphasized the importance of students' immediate interests and needs for
civic education.
This is the error of assuming that the child will be a citizen only at some future time; of forgetting
that he is a citizen now, with real civic relations and interests. Civic education is a process of
cultivating existing tendencies, traits, and interests (Dull, 1916, p. 57).
Civics teaching is good in proportion as it makes its appeal definitely and constantly to the pupil's
own present interest as a citizen. (Dull, 1916, p. 58).
Civics teaching is good in proportion as it provides the pupil with adequate motives for studying
civics and for seeking opportunity to participate in the civic life of the community of which he is a
member (Dull, 1916, p. 58).
The report makes frequent references to the interests and needs of the students as they grow, beyond
those cited here.
In addition, the importance of textbooks as content-delivery materials has been downgraded, and
teachers have been directed to encyclopedias and academic articles. According to the report, textbooks
of the future will contain less information and more guidance for both teachers and students. This is
expressed in the following excerpt:
It is the belief of the committee, based on the present trend of development as the committee sees it
that in the fields of history and other social sciences instruction in both elementary and secondary
schools is going to be organized more and more definitely around the immediate interests and needs
of the pupils. It must therefore vary, within limits, from term to term, from class to class, and even
from pupil to pupil. The future textbook will accordingly be less and less a compendium of
information and more and more a manual of method and illustrative material for the teacher and a
guide to observation and study for the pupil. The particular information that a pupil or teacher needs
at a 'given time for the satisfaction of a particular interest or for the illumination of a particular
problem must be sought in many books or in books of encyclopedic scope (Dull, 1916, s. 61-62).
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The social studies curricula in Turkey also address the individual differences of students and the new
situations that arise with growth. However, the problem of paying attention to these individual
differences is not mentioned in terms of selecting course content, but rather as a factor to be considered
in teaching the course:
For this reason, it is recommended that supportive measures be taken in the curriculum, considering
the developmental characteristics of individuals at all ages (MoNE, 2018a, p. 6).
Although development continues throughout life, it is not a single, uniform process. It proceeds in
stages, and the developmental characteristics of individuals in each stage are different. The stages
are also not homogeneous in terms of their beginning and end. For this reason, programs are
structured with a sensitivity that takes this into account as much as possible (MoNE, 2018a, p. 6).
Curricula are structured with sensitivity to individual differences in mind. Individual differences arise
from hereditary, environmental, and cultural factors and manifest themselves in the form of interests,
needs, and orientations. They also include interpersonal and intrapersonal differences. Individuals
differ from others and also differ in their own characteristics. For example, while one person may
have a strong ability to think abstractly, the same person may have a weak ability to draw (MoNE,
2018a, p. 7).
Regarding the role of the textbook as a medium through which content is presented in Turkey, social
studies textbooks in Turkey are published within the framework of the "Ministry of National Education
Regulation on Textbooks and Educational Tools" (MoNE, 2021). According to this regulation, all
textbooks to be used in schools must be reviewed and approved by the Ministry. A book that is not
approved by the Ministry cannot be used as a textbook in schools. In this regulation, the qualities that
textbooks should have are listed as follows:

a) It does not contain things that are against the Constitution and laws.

b) It does not contain scientific errors.

c) It covers the objectives of the education and training program.

¢) It does not contain errors in terms of conformity to language and expression.

d) Visual design and content design are written in a way that supports learning and considers
Ministry-approved books are used in all schools in the country, regardless of the specific circumstances
of the student group. The only exception is when there is more than one ministry-approved textbook for
the same grade and subject. Even then, the choice of textbook is made by ministry officials, not by
teachers.

Findings of the comparative analysis of teaching methods
According to the 1916 report of the Committee on Social Studies, the method of teaching should be
based on current events and problems. Examples of statements in the report are as follows.
Pupils will be quite prepared for instruction to this end on the basis of the principles developed in
community civics. Such study should be concrete and based upon current events and problems (Dull,
1916, s. 26).
Although many teachers are at present inadequately prepared to follow the method of instruction
advocated by the committee, which requires the selection of materials on the basis of the pupils’
own immediate interests and of current problems (Dull, 19186, s. 37).
The adoption to the fullest extent possible of a "topical” method, or a "problem' method, as opposed
to a method based on chronological sequence alone (Dull, 1916, s. 37).
If the selection of materials is to be determined by immediate interests and current problems, it is
manifestly impossible to furnish in advance a detailed and complete outline of topics for universal
and invariable use (Dull, 1916, s. 37).
By the time children reach the sixth grade they are sufficiently mature to approach the study of a
continent or country with some problem in mind (Dull, 1916, s. 18).
The following may be taken as typical of the problems studied in this year (Dull, 1916, s. 18).
The method of study is the same as in the sixth year. Some typical problems are: (Dull, 1916, s.
20).
he might better take... a half year of American history and a half year of the twelfth-year study of
social problems (courses 111 and IV) (Dull, 1916, s. 35).
These and similar statements in the 1916 report on social studies show that the method of teaching was
recommended to be organized in the form of problems and topics based on current issues.
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When analyzing the social studies curriculum in Turkey in terms of teaching methods, the following
statements are noteworthy:
Social studies learning areas integrate social sciences such as history, geography, economics,
sociology, anthropology, psychology, philosophy, political science and law with human rights,
citizenship and democracy. Topics should not be taught separately as history, geography, human
rights, and citizenship, but with an interdisciplinary approach (MoNE, 2018a, p. 9).
The core principles of social studies education, such as "locality, contemporaneity,
interdisciplinarity, reflective inquiry, past-present-future connections, temporal continuity, change,
and flexibility" should be considered in the realization of the learning outcomes (MoNE, 2018a, p.
9).
Current and controversial issues related to the learning outcomes can be brought into the classroom
by linking them to problem-solving, critical thinking, use of evidence, decision-making, and research
skills using various discussion techniques (MoNE, 2018a, p. 9).
Although current issues and debates are mentioned in the social studies curriculum in Turkey, it is
understood that current issues and problems do not form the basis of the curriculum.

Discussion

Discussion on Courses Offered

When analyzing the social studies courses, there are some differences between the recommendations of
the Social Studies Committee and the social studies courses in Turkey. The first is the absence of a
disciplinary approach based on history and geography in Turkey. Instead, an interdisciplinary approach
has been adopted. Within the framework of this approach, history and geography topics are also
included, but not with the intensity recommended by the Social Studies Commission. Another important
difference concerns civics courses. In Turkey, there is no civics course in the middle school phase of
social studies education. Civics is taught in the 4th grade of primary school under the title "Human
Rights, Citizenship and Democracy". In order to understand how this course is taught in other countries,
we looked at the United States of America, the birthplace of social studies, and some other countries
known for their educational achievements.

In the United States, the birthplace of social studies, this interdisciplinary approach is practiced in many
states. In the state of Florida, middle school students are required to take at least three social studies
courses, one of which must be at least a one-semester civics course (The Florida Legislature, n.d.). The
social studies curriculum consists of a large number of elective courses under the headings of American
and Western Hemisphere History, Geography, Interdisciplinary and Applied Social Studies,
Multicultural Studies, Political Science, World History, and Eastern Hemisphere History (Florida
Department of Education, n.d.). In Massachusetts, World Geography and Ancient Civilizations 1 and 2
are offered in grades 6 and 7, and United States and Massachusetts Government and Civics is offered in
grade 8 (Massachusetts Department of Elementary and Secondary Education, 2018). In the state of
Illinois, civics, economics, history, and geography are taught in grades 6-8 (lllinois State Board of
Education, n.d.). In Finland, a social studies course focusing on history, geography, and citizenship is
taught in grades 7-9 (Finnish, National Board of Education, 2003). In England, history and geography
are taught separately from grades 1 to 9, and citizenship is taught between grades 7 and 11 (Department
for Education, 2013). In Hong Kong, there is a field of study called Personal Social and Human
Education. In this field, general social studies education is provided between grades 1-6, similar to that
in Turkey, while Chinese history, geography, history, life and society, and religious education are taught
separately in grades 1-3, which constitute the first part of secondary education. However, it is also stated
that schools may offer other courses together, provided that the Chinese history course is taught
separately (Curriculum Development Council, 2017). Of course, the number of countries studied is not
enough to make a definite statement about the general situation in the world, but it is clear that Turkey
is different from other countries. Compared to both the recommendations of the 1916 Social Studies
Report and other countries, Turkey has organized social studies education differently, giving less space
to the teaching of social sciences, especially history and geography. However, it should be noted that
this is only a situation. The preferences of other countries, especially the West, are not universal (Kiris
Yilmaz, 2014). Therefore, it is not claimed that Turkey is on the wrong path. In fact, social studies
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should be considered as a teaching approach rather than a course. As long as it is taught according to
this approach, the use of interdisciplinary or disciplinary approaches is nothing more than a political
preference. The only conclusion we can reach in this part of our discussion is that the system applied in
Turkey is different from the system proposed in the 1916 report and the system generally applied in the
world.

Discussion on Content Selection

In the 2018 Turkish social studies curriculum, there is no explicit statement about student-centered
teaching. However, it can be inferred from the statements in the findings section that student-centered
teaching is desired, and it is clearly stated that a student-centered approach is adopted in the 2005 Social
Studies Curriculum, which is the previous curriculum and forms the basis of the current curriculum
(MoNE, 2005). However, the recommendation of the Social Studies Committee that the course content
should be selected according to the interests and needs of the student group has not been implemented
in Turkey. What is to be taught in the classroom is determined by the Ministry of National Education
regardless of the characteristics of the student group, and textbooks, which are the main teaching
materials, are sent by the Ministry. In this case, the interests and needs of the student group are not taken
into consideration at all in the formulation of the content. In Turkey, student-centered teaching consists
of selecting methods and techniques that make students active during the teaching of the content (which
is determined by the Ministry and compulsory to be taught) in the classroom. This situation is one of the
greatest threats to the understanding of social studies. To recommend social studies as social science
and social studies as reflective thinking in the curriculum is to ignore the current interests and needs of
students. For the understanding of social studies as social science requires that the subjects to be studied
be chosen according to the interests and needs of the discipline to be studied, not according to the
student. It is not possible to speak of social studies, at least not the social studies envisioned by the
Social Studies Commission of 1916, if the course content is not tailored to the current interests and needs
of the student group. However, it should be noted that this situation is not unique to Turkey. All
societies/states want to control the content of education through curricula. All the countries discussed in
the previous section, while allowing a certain amount of flexibility to the teacher, have imposed
restrictions on teaching according to the current interests and needs of the student group, either by setting
standards or by directly describing the content to be taught.

Why are the current interests and needs of students not prioritized? To answer this question, it may be
useful to briefly review the debates in the sociology of education. In contrast to the functionalist
understanding of education, which sees the field of education as a neutral space and the educational
system as the most important tool for building an egalitarian society, thinkers belonging to the
conflictual understanding of education and the critical pedagogy school have seen education as one of
the areas where social conflicts are manifested. Marx and Engels (2014) noted that the ruling class, the
bourgeoisie, uses education to make the proletariat "behave like a machine” (p. 58). According to them,
"education is completely under the influence of the ruling class™ (p. 59). A similar understanding was
expressed by later educational thinkers. Althusser (2014) characterized the school as one of the
ideological apparatuses of the state, noting that in addition to the many skills it teaches, it ensures that
students are subjected to the dominant ideology. In Althusser's view, education perpetuates the status
guo by reproducing the existing unequal social order (Eskicumali, 2001). Similarly, Bowles and Gintis
(1976; 2002) argue that schools are designed to reproduce social differences. Schools have been seen as
institutions that legitimize existing inequalities. Since the main purpose of this study is not to discuss
the basic function of schools, we will not go into further detail, but it is well known that similar views
are expressed by Collins (2019), Freire (2008), Bourdiou (Ozsoz, 2014) and many other educational
thinkers who advocate critical pedagogy. The reason for mentioning these debates on the function of
school here is as follows: One of the main reasons why social studies education in Turkey and, as far as
can be ascertained, in other countries of the world has not been able to move towards an approach that
prioritizes the current interests and needs of students is that the powers that dominate social life do not
want to give up their sovereignty over the school. In this regard, we can recall how the content of history
education in particular is easily changed by political factors (MVurgun, 2020). This situation, which
stands before us as a sociological reality, has created a major obstacle to the realization of the social
studies understanding, and it is understood that without a more egalitarian social structure, an
educational understanding that prioritizes the interests and needs of the student group will not be realized
either in the field of social studies education or in other fields of education.
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Discussion on Teaching Method

The Social Studies Committee recommends designing the teaching method based on current events and
problems. These recommendations are influenced by John Dewey's views. Dewey (1910) believed that
education should focus on the present rather than the future. According to Dewey's (1910) philosophy,
education should not solely focus on preparing students for the future, but also equip them with the
ability to think critically and make informed decisions in the present. This approach enables students to
acquire the necessary skills to learn and solve problems independently in the future. Dewey's views are
even partially understood in the report he prepared after his visit to Turkey in 1924. Although this report
focused on the education system in general and not on social studies education, it emphasized that
teaching should be linked to local requirements and the interests and needs of students (Dewey, 1939).
The views of Dewey, one of the intellectual architects of the constructivist approach (Arslan, 2007),
which is assumed to be applied in our schools today and in social studies education in this context, and
those of the Social Studies Committee seem to have partially found a place in the curriculum. This is
demonstrated by the recommendation to incorporate current and controversial topics, as well as
problem-solving skills, into the considerations for implementing the social studies curriculum. However,
upon examining the other parts of the curriculum, particularly the achievements and explanations, it
becomes clear that these problems and discussions are limited to methods and techniques. The
statements do not address the issues that currently interest students or the problems arising from their
current needs. However, debates on methodology are essentially a continuation of the debates on the
selection of content discussed above. This helps to explain why the curriculum in Turkey is not
structured on the basis of current events and problems. The social studies approach put forward in 1916
had strong claims regarding methodology. Although the concept of providing students with knowledge
through questioning rather than by an authority has not found much response in practice, it has been
almost universally adopted by prospective teachers, teachers in schools, and academics in universities.
Educators have embraced the idea of equipping students with not only knowledge but also critical
thinking and decision-making skills. Even the frequency of studies in Turkish literature on controversial
issues (e.g., Akman, 2016; Alagoz 2014; Avarogullari, 2015; Bastik & Parlak, 2018; Kirkit, 2021;
Ozcan, 2022; Tuncer, 2018; Ugurlu & Dogan, 2016; Yilmaz, 2012; Yucel & Koger, 2018), problem-
based social studies (e.g., Altun & Emir, 2008; Baysal, 2005; Koken, 2003; Uygun & Bilgic, 2028;
Unal, Sever, & Yilmaz, 2003) and current issues in social studies teaching (e.g. Arin & Deveci 2008;
Celik & Yildirim, 2021; Eryilmaz & Kose, 2017; Gedik; 2010; Somen, 2020) support this claim.
Statements such as 'The new understanding of history teaching that developed in the last quarter of the
twentieth century emphasized historical thinking skills rather than knowledge and aimed to provide
students with skills such as evaluating evidence, critical thinking and problem solving' (MoNE, 2018b,
p.9) and similar statements in the history curriculum in Turkey demonstrate a shift away from the
traditional approach of solely imparting knowledge to students. This highlights the impact of the social
studies perspective on the teaching methods of other subjects. Similarly, the geography course
curriculum states that students should be able to conduct research, question, discover, solve problems,
share and discuss their solutions and approaches, determine their own learning goals, and work with
other students (MoNE, 2018c, p.14). This indicates a shift away from a knowledge-based approach. It
is evident that the social studies approach has influenced this field, leading to the aforementioned
change. However, it is worth noting that the most impactful aspect of the social studies approach has
yet to be implemented in classrooms, indicating a deficiency in its application.

Conclusion and Recommendations

As a result, it is understood that the first problem of social studies education in Turkey is the way the
courses are structured. It has been observed that the courses given within the framework of social studies
in Turkey differ both from the recommendations of the 1916 Social Studies Committee and the practices
in other countries. Regardless of whether separate courses such as history and geography are offered to
provide academic content or whether this content is provided within the social studies course, the
principle that should be considered is that teaching should be based on current events and problems and
should be done in a way that develops students' decision-making skills. Educational administrators
should also consider offering the Human Rights, Citizenship and Democracy course, which is taught in
the fourth grade of elementary school, at the middle school level, which is more appropriate for students'
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cognitive development. The teaching of this course should also be organized on the basis of the decision-
making skills mentioned above. The recommendations made for the middle school apply equally to the
high school. Whether the teaching of separate disciplines is preferred, as is the present practice, or
whether a course similar to the "Problems of Democracy" proposed by the 1916 Committee is added to
the curriculum, the basic principle in all cases should be to teach students reflective thinking and
decision making by examining current issues and problems in accordance with the interests and needs
of the students. Such a course would not pose any difficulties for high school students who have already
entered the period of abstract processing and have received social studies education in the middle school
phase.

Another problem in social studies education is that the interests and needs of the student group are not
taken into account when determining the content. Giving teachers more flexibility in selecting content
can facilitate teaching according to the needs of the student group. This flexibility could take the form
of giving teachers the authority to design content within certain limits. In addition, the fact that there are
fewer social studies questions in the high school transition exams can be seen as an advantage, and
teaching that enhances students' individual development, reflective thinking, and decision-making skills
is also one of the issues that can be considered.

Finally, another important problem is that a social studies approach based on current issues and problem
solving, both suggested by the 1916 committee report and discussed and recommended by scholars, and
thus aimed at developing decision-making skills, has not found a place in the classroom. This feature of
the social studies approach, which affects and changes the way all social science courses are taught,
especially history and geography, needs to be more effectively implemented in the social studies
classroom. As noted above, the fact that the high school transition exams ask few or no questions about
social studies coursework (5th, 6th, and 7th grade levels) creates a comfort level for teachers and
educational administrators in this direction.
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Arastirma Makalesi

Sosyal Bilgiler Egitiminin Tiirkiye’deki Durumu: 1916
Sosyal Bilgiler Komitesi Raporu Dogrultusunda Bir
Degerlendirme

Muhammet Avarogullari®
Ozet
Bu arastirmanin amaci Sosyal bilgiler egitiminin Tiirkiye deki mevcut
durumunu 1916 Sosyal Bilgiler Komitesi raporu dogrultusunda

Makale Hakkinda degerlendirmektir. Béyle bir c¢alismayla sosyal bilgiler egitiminin

bugtinkii ve gelecekteki durumuna iligkin akademik camiada yeni bir
Gond. Tarihi: : 26.08.2023 tartisma ortami olusturmak hedeflenmektedir. Arastirma nitel arastirma
Kabul Tarihi : 09.02.2024 yontemlerinden dokiiman incelemesi ile gercgeklestirilmistir. Arastirma
Yayn Tarihi : 13.05.2024 kapsaminda detayli olarak incelenen belgeler 1916 Sosyal Bilgiler

Komitesi Raporu ve 1918 Tiirkiye Sosyal Bilgiler Ogretim Programidir.
Tiirkiye 'deki sosyal bilgiler egitiminin durumu (1) Sosyal bilgiler egitimi
kapsaminda verilen dersler, (2) Dersler icin uygun icerigin segimi ve (3)
derslerin islenme yéntemidir temelinde betimsel analiz edilmigtir.
Arastirma sonuglarina gore Tiirkiye'de sosyal bilgiler egitimi her ii¢
kriterde de 1916 raporundan ayrismaktadir. Tiirkiye'deki durumun
kendine ozgii olup olmadigini ortaya ¢ikarmak amaciyla bazi diinya
Sosyal bilgiler d@retim program Zl'ke.leri sovs.y'al.bz:lgl:l?r egitimi ile de karszlaﬁlrmq yapilmig ve sosyql
o ilgiler egitimi ilgili arastirma kapsaminda belirlenen problemlerin
1916 sosyal bilgiler raporu sadece Tiirkiye’ye dzgii olmadigi anlasilmigtir. Bulgular dogrultusunda
Giincel konular ve problemler lise diizeyinde de sosyal bilgiler kapsaminda dersler verilmesi de dahil
olmak tizere ders i¢eriginin segilmesinde dgretmene daha fazla 6zgiirliik
taminmast ve giincel olaylara ve problemlere daha fazla yer verilmesi gibi

onerilerde bulunulmugstur.

Anahtar Kelimeler
Sosyal bilgiler egitimi

Avarogullari, M. (2024). Sosyal bilgiler egitiminin Tiirkiye’deki durumu:
For Citation 1916 Sosyal Bilgiler Komitesi Raporu dogrultusunda bir degerlendirme.

MSKU Egitim Fakiiltesi  Dergisi, 11(2), 70-81. DOI:

10.21666/muefd.1350381
Sosyal bilgiler egitimi igerisinde birbirinden farkli birgok anlayisin oldugu bilinmektedir. Zaman zaman
bu farkliliklara bir diizen getirilmek istenmis, bu amagla bu farkliliklar sosyal bilgilerin farkli gelenekleri
olarak genel bir cergeve altinda ele alinmaya calisilmistir. Bu geleneklere 6rnek olarak, Barrr, Barth ve
Shermis’in dne siirdiigii ti¢ gelenek (1977) William (1977) tarafindan belirlenen bes gelenek, Nelson ve
Michaelis (1980) tarafindan ortaya atilan bes gelenek, Goodman ve Adler (1985) tarafindan ortaya
konulan alt1 gelenek, Martorella (1996) tarafindan o6ne siiriilen bes gelenek ve Evans (2006) tarafindan
ileri siirlilen bes gelenek sayilabilir. Aslinda bu sekilde bir ¢ergeve olusturma anlayiginin temelini 1916
yilinda toplanan “Ortadgretim Okullarinda Sosyal Bilgiler Komitesinin yayinlamis oldugu
“Ortadgretimde Sosyal Bilgiler” raporu olugturmaktadir. Ciinkii bu rapor da “sosyal egitimin” mevcut
durumuna bir diizen getirme amacini giitmiistiir. Nitekim bu rapor ile mevcut duruma yeni bir bakis
acistyla ele alinmis ve sosyal bilgiler de bu sekilde dogmustur.
Sosyal bilgilerin dogus yeri olan Amerika Birlesik Devletleri’nde farkli gelenekler 6ne siiriilmiis ve
geleneklerle 1lgili gesitli tartismalar olmussa da bu tartismalar Tirkiye’ye ¢ok fazla yan51marn1$t1r
Ornegin sosyal bilgilerin Amerika Birlesik Devletlerindeki tarihsel gelisiminde onemli yeri olan,
1960’larda baglayan ve 1970’lerin ortasinda ortadan kalkan “Yeni Sosyal Bilgiler Hareketi” bile o
donem Tiirkiye’sinde herhangi bir tartisma uyandirmamistir (Tarman, 2010). 1968 yilinda ilkokul ve
1975 yilinda da ortaokul programlarina giren sosyal bilgiler dersi (Yalgin, 2016) igerik itibariyle tarih
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ve cografya derslerinin birlestirilmesinin Gtesine pek fazla gecememistir. Yine de sosyal bilgiler
anlayisinin Tiirkiye’ye taginmasi bakimindan bu girisim degerlidir. Sosyal Bilgiler egitiminin Amerika
Birlesik Devletleri’'ndeki gelisimiyle ilgili tartismalarin Tirkiye’ye yansimast 2005 yilinda
gergeklestirilen egitim reformundan sonra goriilmistiir. Bu donemde yapilan yeni 6gretim programinda
yer alan 6grenme alanlar1 dogrudan Amerika Ulusal Sosyal Bilgiler Miifredat Konseyi NCSS (National
Council fot the Social Studies)’in 10 temasindan alinmig ve 2018 yilinda yapilmis olan 6gretim programi
giincellemesinde de ayni1 egilim devam ettirilmistir. 2005 sonras1 programlardaki NCSS golgesi dersin
islenisine de yansimis, basta tarih ve cografya olmak tizere sosyal bilimlerden saglanan igerik azaltilmis
ve dgretim tematik olarak yapilandirilmaya calisilmustir.
Ote yandan NCSS’nin Amerika Birlesik Devletlerindeki gelisim ¢izgisi izlendigi zaman bu kurulusun
artik 1950’lere kadar siirdiirmiis oldugu egitimde giindem belirleyici tavrin1 kaybettigi ve daha ¢ok
kendisi disindaki gelismelere karsi savunma pozisyonunda oldugu ve sosyal bilimlerden gelen ataklar
karsisinda uzlagmaci bir tutuma savruldugu anlagilmaktadir (Saxe, 2004). Nitekim Tiirkiye’deki Sosyal
Bilgiler Ogretim Programinda da kendisine yer bulmus olan 10 tema, esasen NCSS’nin 1990’11 yillarda
Amerika Birlesik Devletleri’nde ortaya ¢ikmis olan ve belirli bir disiplindeki 6grenmelerin niteligini
daha dogru bir sekilde 6lgmeyi ve degerlendirmeyi amaglayan standartlar hareketine karsi kendini
savunma girisiminden baska bir sey olmayip (Saxe, 2004), sosyal bilgilerin dogus ve gelisme
yillarindaki cesur goriislerini yansitmaktan uzaktir. Bu sekilde standartlara sahip olmus olan tarih,
cografya, vatandaslik ve ekonomi gibi derslerin herhangi bir standarda sahip olmadigi 6ne siiriilen sosyal
bilgileri ortadan kaldirmasina engel olmak amaclanmistir (Saxe, 2004).
Bagimsiz tarih ve cografya dersleri yerine 1968 yilindan beri kesintilerle de olsa sosyal bilgiler
anlayigsmin benimsendigi Tiirkiye’de bu anlayisin neresinde olundugu konusu tartisilmalidir. Tiirk
arastirmacilar sosyal bilgilerle ilgili teorik tartigmalara aktif olarak katilmalidir. Tiirkiye’deki sosyal
bilgiler ile ilgili alan yazina bakildiginda maalesef teorik tartismalarin pek yapilmadigi, bunun yerine
siniflardaki sosyal bilgiler 6gretimini daha etkili kilacak yontem ve tekniklerin ele alindigi ya da
tartisildign goriilmektedir. Yine Tiirkiye kosullarinin bir geregi olarak sosyal bilgiler egitimcileri
kendilerini ortaokul sosyal bilgiler dersi ile sinirlamakta ve tarih egitimi veya cografya egitimi gibi
liselerde 6gretilmekte olan derslerle ilgili tartismalara pek katilmamaktadirlar.
Aslinda sosyal bilgiler egitiminin etkinligi agisindan sosyal bilgiler icerisinde verilen tarih, cografya,
sosyoloji gibi sosyal bilimler igerisindeki diger disiplinlerin ortaokul diizeyinde nasil verildigi
konusunun sosyal bilgiler egitimcileri tarafindan tartisilmasi hayati derecede 6nemlidir. Ortaya ¢ikisi
itibariyle kendisinden 6nceki geleneksel tarih ve cografya 6gretimine gore fark yaratmasi beklenen
sosyal bilgiler kendisinden beklenilen farki gdstermekte midir, gostermiyorsa neden gostermiyor
sorulart hem yapilacak 6gretimin etkinligi hem de sosyal bilgiler egitimin bir disiplin olarak gelecegi
acisindan &nemlidir. Ozellikle akademik toplumda yer alan sosyal bilgiler egitimcileri bu soruyu
kendilerine sik sik sormali, sahadaki uygulamalar1 gozlemlemeli ve bu konudaki tartismalari kararlilikla
siirdiirmelidir. Iste bu calisma bu konuda mevcut teorik ¢alismalara bir katki saglamak ve miimkiinse
Tirkiye’deki sosyal bilgiler egitiminin ne kadar sosyal oldugu konusunda arastirmacilar1 giincel bir
tartismaya davet etmek amacini giitmektedir.
Bununla beraber hangi 0Olgiite gore sosyal bilgiler egitiminin niteligini degerlendirecegimiz sorunu
ortada durmaktadir. Yukarida da ifade edildigi gibi glinimiiz NCSS’i sosyal bilgiler yaklagimini tam
olarak yansitmayan uzlagsmaci bir tutuma savruldugu i¢in ortaya atmis oldugu anlayisin bir 6l¢ek olarak
kullanilmas1 beklenemez. Tiirkiye’de de aslinda sosyal bilgilerin nasil olmasi gerektigi ile heniiz
kapsamli bir rapor bulunmamaktadir. Bu durumda sosyal bilgiler anlayisinin da dogmus oldugu 1916
yilinda toplanmis olan “Ortadgretim Okullarinda Sosyal Bilgiler Komitesi”ne ve onun yayimlamis
oldugu “Ortadgretimde Sosyal Bilgiler” (The Social Studies in Secondary Education) raporuna bakmak
en dogru secenek olarak goriinmektedir. “Social studies” kavraminin Tiirkgeye tam terciimesi sosyal
incelemeler veya (6gretim amagli) sosyal calismalar olsa da tilkemizde sosyal bilgiler olarak kullanildigi
icin bu calismada da sosyal bilgiler kavrami kullanilacaktir.
Yazmig oldugu rapor ile muhtemelen sosyal bilgiler egitimi tarihinin en etkili belgesini ortaya ¢ikaran
Sosyal Bilgiler Komitesi Amerikan National Education Agency (Milli Egitim Kurumu) NEA tarafindan
iiniversiteye gecis kosullarimi tekrar diizenleme temel goreviyle olusturulan Ortadgretimin Yeniden
Diizenlenmesi Komisyonu’nun bir pargast olarak toplanmisti (Hertzberg, 1981). Yayinlanmis olan
raporunda komite temel olarak;

1) Sosyal bilgiler ¢ercevesinde ortadgretimde hangi derslerin verilecegi,
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2) Ders igeriginin nasil segilmesi gerektigi,

3) Ogretim yonteminin nasil olmas: gerektigi konularini ele almstir.
Ayrica Ogretile gelmekte olan vatandaglik bilgisine alternatif olarak “toplumsal vatandaglik bilgisi” adli
bir dersin hem ortaokul hem de lise devrelerinde verilmesi ve Sosyal bilgiler egitimini taglandirmak
iizere 12. Siniflar icin “Demokrasinin Sorunlari” isimli bir dersin 6gretim programlarina eklenmesini
tavsiye etmistir (Dunn, 1916). Tiirkiye’deki sosyal bilgiler egitiminin degerlendirilmesi bu ¢alismada
iste bu basliklar temelinde yapilacak ve Tiirkiye’deki sosyal bilgiler egitiminin, Amerika’da ortaya ¢ikis
yillarindaki sosyal bilgiler anlayisi ile ne kadar ortiisiip ortiismedigi degerlendirilecektir

Yontem

Bu calismada temel olarak 1916 Sosyal Bilgiler Komitesi Raporu (Dunn, 1916) ve Milli Egitim
Bakanlig tarafindan ortaokullar igin yayilanmis olan Sosyal Bilgiler Dersi Ogretim Programi (Ilkokul
ve Ortaokul 4, 5, 6 ve 7. Siniflar) (MEB, 2018a) ele alinacagi i¢in nitel arastirma yontemi altinda yer
alan dokiiman incelemesi teknigi kullanilmistir. Dokiiman incelemesi yapilirken dikkat edilmesi
gereken dokiimanlarin orijinalligini kontrol etme, dokiimanlari anlama, veriyi analiz etme, veriyi
kullanma (Y1ildirim ve Simsek, 2016) gibi hususlara dikkat edilmistir. Bu ¢alisma dokiiman taramasi
seklinde yapildigindan etik kurul izni gerektirmemektedir.
Materyallerin Toplanmasi ve Analizi
Bu calismada, 1916 Sosyal Bilgiler Komitesi Raporu (Dunn, 1916) ve 2018 Tiirkiye Sosyal Bilgiler
Ogretim Programu (ilkokul ve Ortaokul 4, 5, 6 ve 7. Smiflar) (MEB, 2018a) dokiimanlarindan elde
edilen veriler betimsel analize tabi tutulmustur. Calismanin dokiimanlari arasinda yer alan 1916 Sosyal
Bilgiler Komitesi Raporu Dunn (1916) tarafindan yaymlanmigs ve ERIC veri bankasindan elde
edilmistir. Tiirkiye’de yayilanan giincel Sosyal Bilgiler Dersi Ogretim Programi (ilkokul ve Ortaokul
4,5, 6 ve 7. Smuflar) Milli Egitim Bakanliginin internet adresinden indirilmistir.
Icerik analizi 6nceden belirlenmis cercevelere gore yapilabilecegi gibi analiz sirasinda ortaya cikacak
cercevelere gore de yapilabilir (Yildirim ve Simsek, 2016) Bu ¢alismada nceden belirlenen kategoriler
temel alinmustir. Arastirmada kullanilan dokiimanlardan elde edilen veriler 1916 1916 Sosyal Bilgiler
Komitesi Raporunda yer alan kategorilere gore diizenlenmis ve degerlendirilmistir. Bu kategoriler su
sekildedir:

4) Sosyal bilgiler kapsaminda verilen dersler

5) Ders igeriginin se¢imi

6) Onerilen 6gretim ydntemleri
1916 Sosyal Bilgiler Komitesi Raporu (Dunn, 1916) ve 2018 Tiirkiye Sosyal Bilgiler Ogretim Programi
(ilkokul ve Ortaokul 4, 5, 6 ve 7. Siiflar) (MEB, 2018a) belirlenen Kategoriler acisindan analiz edilmis,
kargilagtirmali olarak tartigilmistir.

Bulgular

Verilen Derslerle Tlgili Karsilastirmali Analize Dayali Bulgular
1916 raporu orta 6gretimi 7, 8 ve 9. smiflar i¢in birinci ve 10, 11 12. siniflar igin ikinci devre olarak ele
almis ve bu devreler i¢in asagidaki dersleri 6nermistir.
Ortaokul devresi:
1) Cografya.
2) Avrupa tarihi.
3) Amerikan Tarihi.
4) Yurttaglik.
Lise devresi (siiflar X-XII):
1) Avrupa tarihi (17. Yiizyilin sonuna kadar)
2) Avrupa Tarihi (17 ylizyilin sonundan giiniimiize kadar)
3) Amerikan Tarihi.
4) Demokrasinin sorunlari: sosyal, ekonomik ve politik
Genel olarak onerilen derslere bakildiginda; tarih ve cografya konu alanlarinin sosyal bilgiler
cergevesine girdigini dolayisiyla sosyal bilgiler 6gretimi anlayisina biiriindiigiint séyleyebiliriz.
Tiirkiye’de ortadgretimde verilen dersler ise su sekildedir:
Ortaokul 5, 6, 7, ve 8. Siif diizeyi:
1) Sosyal bilgiler
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2) T.C. Inkilap Tarihi ve Atatiirkgiiliik (MEB, t.y.a)
Lise devresi (Anadolu lisesi 6rnek alinmustir):

1) Tarih (zorunlu)

2) Cografya (zorunlu)

3) T.C. Inkilap Tarihi ve Atatiirkgiiliik (zorunlu)

4) Sosyal bilgilerle ilgili olabilecek se¢gmeli dersler: Tarih, Tiirk Kiiltiir ve Medeniyet Tarihi, Islam
Kiiltiir ve Medeniyeti, Islam Bilim Tarihi, Cagdas Tiirk ve Diinya Tarihi, Se¢meli Cografya,
Demokrasi ve insan Haklar1 (MEB, t.y. b).

Ancak Tiirkiye’de geleneksel olarak lise evresindeki dersler sosyal bilgiler kapsami disinda ele
almmaktadir. Ortaokul sosyal bilgiler derslerine baktigimizda baskin olarak tarih, cografya, demokrasi
ve insan haklar1 konu alanlarinin sosyal bilgiler dersi iceriginde bulustugunu goériiyoruz. Diger bir
deyisle bu disiplinler sosyal bilgiler anlayisina biiriinerek artik bu sosyal 6gretim g¢ercevesinde
islenmistir.
Ders Icerikleri ile Tlgili Karsilastirmah Analize Dayah Bulgular
1916 Sosyal Bilgiler raporuna gore igerik, dgrencilerin yakin ilgileri ve ihtiyaglar1 dogrultusunda
secilmelidir. Komite vermis oldugu bir 6rnekte dersin 6nemini acgiklarken su ifadelere yer vermistir:
Bu yiizden konu ders saatinde beliren zaruretlere ve 6grencilerinin ilgilerine gore belirleniyordu.
Ayn1 zamanda, konuya yaklasma ve konuyu ele alma yontemi de 0grencilerin yakin ilgilerine ve
ihtiyaglarina goreydi (Dull, 1916, s. 37)
Komitenin altmi ¢izmek amaciyla italik olarak kaleme aldig1 bir bagka paragrafta su ifadelere yer
verilmektedir:
...bir konunun segimi ve ona verilen dikkatin miktari... esas olarak béyle bir konunun 6grencinin su
andaki yasam ilgileriyle ne derece iliskili olabilecegi veya ogrenci tarafindan mevcut biiyiime
stireglerinde kullamlabilecegi derecesine baglh olmalidir (italikler orijinal metindedir) (Dull, 1916,
S. 44).
Tarih egitimi ile ilgili olarak Komite’nin de bir iiyesi olan Robinson’un goriislerine atifta bulunularak
bu goriislere uyulmasi 6nerilmistir:
Robinson'un 6nerdigi sey ... tarih egitiminin geleneksel kronoloji ve politika temelinde degil, kendi
yakin ilgilerine gore diizenlenmesi gerektigidir (Dull, 1916, s. 51).
Komisyon bir bagka yerde de Yurttaslik egitimi agisindan 6grencilerin yakin ilgilerinin ve ihtiyaglarinin
Oneminin altin1 ¢izmistir.
Bu, ¢ocugun sadece gelecekteki bir zamanda vatandas olacagini varsayma hatasidir; onun su anda
gercek vatandaslik iliskileri ve ilgileri olan bir vatandas oldugunu unutmaktir. Yurttaslik egitimi,
mevcut egilimleri, 6zellikleri ve ilgileri gelistirme siirecidir (Dull, 1916, s. 57).
Yurttaglik egitimi, 6grencinin bir yurttas olarak kendi mevcut ilgisine kesin ve siirekli olarak hitap
ettigi oranda iyidir (Dull, 1916, s. 58).
Yurttaghik egitimi, konularimin 6grencinin ge¢mis deneyimleri, yakin ilgi alanlar1 ve mevcut
gelisiminin ihtiyaglar1 temelinde se¢ildigi ve diizenlendigi oranda iyidir (Dull, 1916, s. 58).
Raporda, burada yapilan alintilarin disinda da 6grencilerin ilgilerine ve mevcut biiylimelerinden dogan
ihtiyaglarina sik sik atifta bulunulmaktadir.

Ayrica igerigin saglandigi materyaller olarak ders kitabinin 6nemi ikincillestirilmeye c¢aligilmus,
ogretmenler ansiklopedilere ve akademik makalelere yonlendirilmislerdir. Rapora gore; gelecegin ders
kitaplar1 daha az bilgi icerecek, bilgi saglamak yerine hem 6gretmenler hem de 6grenciler i¢in daha ¢ok
kilavuzluk igeren yapiya biiriinecektir. Asagidaki alintida bu durum sdyle ifade edilmektedir:
Komite, gordiigii mevcut gelisme egilimine dayanarak, tarih ve diger sosyal bilimler alanlarinda hem
ilkdgretim hem de ortadgretim okullarindaki egitimin, 6grencilerin acil ilgi ve ihtiyaglan etrafinda
giderek daha kesin bir sekilde organize edilecegine inanmaktadir. Bu nedenle, sinirlar dahilinde,
donemden doneme, siniftan sinifa ve hatta 6grenciden 6grenciye farklilik gostermelidir. Dolayisiyla,
gelecegin ders kitabi giderek daha az bilgi iceren, daha ¢ok 6gretmen igin bir yontem ve agiklayici
materyal kilavuzu, 6grenci i¢in de bir gézlem ve c¢alisma rehberi olacaktir. Bir 6grencinin ya da
6gretmenin belirli bir zamanda belirli bir ilgiyi tatmin etmek ya da belirli bir sorunu aydinlatmak i¢in
ihtiya¢c duydugu 6zel bilgi, bir¢ok kitapta ya da ansiklopedik icerikli kitaplarda aranmalidir (Dull,
1916, s. 61-62).
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Tirkiye’deki sosyal bilgiler 6gretim programlarinda da ogrencilerin bireysel farkliliklarina ve
bliylimeyle ortaya ¢ikacak yeni durumlara deginilmistir. Ancak s6z konusu bireysel farkliklara dikkat
edilmesi sorunu ders igeriginin segilmesi yoniinden degil, daha ¢ok dersin iglenmesinde dikkat edilmesi
gereken bir unsur olarak belirtilmistir:
Bu sebeple 6gretim programlarinda, her yas déoneminde bireylerin gelisim 6zelliklerini dikkate alarak
destekleyici 6nlemler alinmasi dnerilmektedir (MEB, 2018a, s. 6).
Gelisim, hayat boyu siirse de tek ve bir 6rnek yapida degildir. Evreler halinde ilerler ve her evrede
bireylerin gelisim 6zellikleri farklidir. Evreler de baslangi¢ ve bitisleri agisindan homojen degildir.
Bu sebeple programlar olabildigince bunu géz 6niinde bulunduran bir hassasiyetle yapilandirilmigtir
(MEB, 20184, s. 6).
Ogretim programlar1 bireysel farkliliklara iliskin hassasiyetler gdz ©Oniinde bulundurularak
yapilandirilmistir. Kalitimsal, ¢cevresel ve kiiltiirel faktorlerden kaynaklanan bireysel farkliliklar ilgi,
ihtiya¢ ve ydnlenme agisindan da kendini belli eder. Ote yandan bu durum bireyleraras: ve bireyin
kendi icindeki farkliliklar1 da kapsar. Bireyler hem baskalarindan farklilik gosterir hem de kendi
icindeki ozellikleri ile farklidir. Ornegin bir bireyin soyut diisiinme yetenegi giiclii iken aym bireyin
resim yetenegi zayif olabilir (MEB, 2018a, s. 7).
Tiirkiye’de igerigin sunuldugu ortam olarak ders kitabiin rolii agisindan bakildiginda; Tirkiye’de
sosyal bilgiler ders kitaplar1 Milli Egitim Bakanlig tarafindan ¢ikarilan “Milli Egitim Bakanlig1 Ders
Kitaplar1 Ve Egitim Araglari Yonetmeligi” (MEB, 2021) cercevesinde yayimlanmaktadir. Bu
yonetmelige gore okullarda kullanilacak biitiin ders kitaplar1 bakanlik tarafindan incelenip onaylanmak
zorundadir. Bakanlik tarafindan onaylanmayan bir kitabin okullarda ders kitabi1 olarak kullanilmasi
miimkiin degildir. Bu yonetmelikte ders kitabinin tagimasi gereken nitelikler su sekilde siralanmistir:
a) Anayasa ve kanunlara aykir1 hususlari igermez.
b) Bilimsel hata icermez.
¢) Egitim ve 6gretim programinin amagladigi kazanimlar1 kapsar.
¢) Dil ve anlatima uygunluk yoniinden hata icermez.
d) Gorsel tasarim ve igerik tasarimi 6grenmeyi destekleyecek nitelikte ve 6grencilerin gelisim
ozellikleri dikkate alinarak yazilir.
Bakanlik onayli kitaplar tilkedeki biitiin okullarda, 6grenci grubunun 6zel sartlart dikkate alinmaksizin
kullanilir. Bunun tek istisnast ayni simif ve ayni ders i¢in bakanlik onayli birden fazla kitap olmasi
durumudur. Bu durumda dahi ders kitabinin se¢imi 6gretmenlerce degil, yine bakanlik yetkililerince
yapilmaktadir.
Ogretim Yontemi Acisindan Karsilastirmah Analiz Bulgular:
1916 Sosyal Bilgiler Komitesi raporuna gore; 6gretim yontemi giincel olaylar ve problem temelli
olmalidir. Raporda yer verilen ifadelerden 6rnekler agagida verilmistir.
Ogrenciler, toplumsal yurttaghk bilgisinde gelistirilen ilkeler temelinde bu amaca yonelik 6gretime
oldukga hazirlikli olacaklardir. Bu tiir bir ¢aligma somut olmali ve giincel olaylara ve sorunlara
dayanmalidir (Dull, 1916, s. 26).
Halihazirda pek ¢cok 6gretmen, komite tarafindan savunulan ve materyallerin 6grencilerin kendi ilgi
alanlarina ve giincel sorunlara gore segilmesini gerektiren 6gretim yontemini izlemeye yeterince
hazir olmasa da... (Dull, 1916, s. 37).
Yalnizca kronolojik siralamaya dayali bir yontem yerine, miimkiin olan en genis 6l¢iide "giincel"
veya "sorun" temelli bir ydontemin benimsenmesi (Dull, 1916, s. 37).
Eger materyallerin se¢imi acil ilgi alanlarina ve giincel sorunlara gore belirlenecekse, evrensel ve
degismez kullanim i¢in konularin ayrintili ve eksiksiz bir taslagini 6nceden saglamanin imkansiz
oldugu agiktir (Dull, 1916, s. 37).
Cocuklar altinct smifa geldiklerinde, bir kitanin veya iilkenin ¢alismasina bazi problemleri goz
oniinde bulundurarak yaklasacak kadar olgunlasirlar (Dull, 1916, s. 18).
Asagidakiler, bu y1l ¢alisilan problemlerin tipik bir 6rnegi olarak alinabilir (Dull, 1916, s. 18).
Caligma yontemi altinct yildakiyle aynidir. Bazi tipik problemler sunlardir (Dull, 1916, s. 20).
(...)veya yarim yillik Amerikan tarihi ve yarim yillik on ikinci simiftaki sosyal problemlerin
arastirilldigi dersleri (ders 111 ve IV) almasi daha iyi olabilir (Dull, 1916, s. 35).
1916 Sosyal Bilgiler raporunda yer alan bu ve benzeri ifadeler 6gretimin yonteminin giincel konulara
dayal1 problemler ve topikler seklinde organize edilmesinin tavsiye edildigini gostermektedir.
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Tiirkiye’de sosyal bilgiler dersi 6gretim programinin 6gretim yontemi agisindan analizi yapildiginda ise
su ifadeler dikkat cekicidir:
Sosyal Bilgiler 6grenme alanlarinda; tarih, cografya, ekonomi, sosyoloji, antropoloji, psikoloji,
felsefe, siyaset bilimi ve hukuk gibi sosyal bilimler ile insan haklari, yurttaslik ve demokrasi konulari
biitiinlestirilmis olarak ele alinmaktadir. Konular tarih, cografya, insan haklar1 ve vatandaslik diye
ayr1 ayr1 degil, disiplinler arasi yaklasimla islenmelidir (MEB, 2018a, s. 9).
Kazamimlarin gergeklestirilmesinde “yerellik, giincellik, disiplinler arasi, yansitici sorgulama,
gecmis-bugiin-gelecek baglantisi, zaman-siireklilik-degisim ve esneklik” gibi Sosyal Bilgiler
ogretiminin temel ilkeleri dikkate alinmalidir (MEB, 2018a, s. 9).
Kazanimlarla ilgili gilincel ve tartigmali konular, farkli tartigma teknikleri kullanilarak problem
cozme, elestirel diisiinme, kanit kullanma, karar verme ve arastirma becerileriyle iliskilendirilerek
sinifa taginabilir (MEB, 20184, s. 9).
Tiirkiye’deki sosyal bilgiler 6gretim programlarinda da gilincel konulardan ve tartismalardan soz edilse
de giincel konularin ve problemlerin 6gretim programinin temelini olusturmadigi anlasilmaktadir.

Tartisma

Verilen Derslerle Tlgili Tartisma

Sosyal Bilgiler ilgili olarak verilen dersler incelendiginde sosyal bilgiler komitesinin onerileri ile
Tirkiye’deki sosyal bilgiler dersleri arasinda bazi farkliliklar bulunmaktadir. Bunlardan birincisi
Tiirkiye’de tarih ve cografya temelli disipliner bir yaklagimin olmamasidir. Bunun yerine disiplinler
aras1 bir yaklasim benimsenmistir. Bu yaklasim g¢ercevesinde sosyal bilgiler komisyonu tarafindan
Onerilen yogunlukta olmasa da tarih ve cografya konularina da yer verilmistir. Diger 6nemli farklilik
ise her yurttaglik dersi ile ilgilidir. Tiirkiye’deki sosyal bilgiler egitiminin ortaokul devresinde yurttaslik
dersi bulunmamaktadir. Yurttaslik dersi ilkokulun 4. siifinda “Insan Haklar1, Yurttaslik ve Demokrasi”
baslig1 altinda verilmektedir. Diger iilkelerde bu dersin nasil verildigini anlamak i¢in sosyal bilgilerin
dogum yeri olan Amerika Birlesik Devletleri ile egitim alanindaki bagarilari ile taninan birkag iilkeye
bakildiginda asagidaki manzara ile karsilagilmigtir.

Sosyal bilgilerin de dogum yeri olan Amerika Birlesik Devletleri’nde bir¢ok eyalette bu disiplinler arasi
yaklagim uygulanmaktadir. Florida eyaletinde ortaokul 6grencilerinin en az ii¢ sosyal bilgiler dersi
almasi ve bu derslerden birisinin de en az bir donemlik bir yurttaglik dersi olmasi zorunludur (The
Florida Legislature, t.y.). Sosyal bilgiler alaninda Amerikan ve Bati Yarimkiire Tarihleri, Cografya,
Disiplinler aras1 ve Uygulamali Sosyal Bilgiler, Cok Kiiltiirliiliik Incelemeleri, Siyaset Bilimi, Diinya
ve Dogu Yarim Kiire Tarihleri (Florida Department of Education, t.y.?) bagliklar altinda toplanmis ¢ok
sayida segmeli dersten olusmaktadir. Massachusetts eyaletinde 6. ve 7. siniflarda Diinya Cografyasi ve
Antik Uygarliklar 1 ve 2 dersleri, 8. sinifta da Amerika Birlesik Devletleri ve Massachusetts Hiikiimeti
ve Sivil Yasam dersi verilmektedir (Massachusetts Department of Elementary and Secondary
Education, 2018). Illionis eyaletinde 6-8. siniflarda yurttashk, ekonomi, tarih ve cografya dersler
verilmektedir (Illonis state board of Education, t. y.). Finlandiya’da 7-9 siniflarda tarih, cografya ve
yurttaglik egitimi odakli bir sosyal bilgiler dersi verilmektedir (Finnish, National Board of Education,
2003). Ingiltere’de 1. smiftan 9. simfa kadar tarih ve cografya dersleri ayr1 ayr1 verilmekte ve bu
derslerin disinda 7. ve 11. simiflar arasinda vatandagslik dersi verilmektedir (Department for Education,
2013). Hong Kong’da Kisisel Sosyal ve Beseri Egitim adiyla bir 6grenme alani bulunmaktadir. Bu
alanda 1 — 6 siniflar arasinda Tiirkiye’dekine benzer sekilde genel bir sosyal bilgiler egitimi verilirken
orta gretimin ilk boliimiinii olusturan 1-3. siniflarda Cin tarihi, cografya, tarih, hayat ve toplum ve din
egitimi dersleri ayr1 ayr verilmektedir. Ancak dileyen okullarin Cin tarihi dersini ayr1 vermek kaydiyla
diger dersleri bir arada verebilecegi de belirtilmistir (Curriculum Development Council, 2017). Elbette
ki bakilan iilkelerin say1si diinyadaki genel durum hakkinda kesin bir kanaat vermek i¢in yeterli degildir
ancak goriildiigii kadariyla Tiirkiye’nin diger iilkelerden ayristig1 da aciktir. Tiirkiye hem 1916 sosyal
bilgiler raporundaki onerilere hem de diger iilkelere gore sosyal bilgiler 6gretimini hem daha farkli
organize etmis hem de tarih ve cografya basta olmak tizere sosyal bilimlerin 6gretimine daha az yer
vermistir. Yalniz sunu da ifade etmek gerekir ki bu ancak bir durum tespitidir. Basta Bat1 olmak tizere
diger ilkelerin tercihleri evrensel degildir (Kiris Yilmaz, 2014). Dolayisiyla Tiirkiye’nin bdyle
yapmakla yanlis bir yolda oldugunu iddia edilmemektedir. Zaten sosyal bilgiler bir ders degil bir
Ogretim yaklagimi olarak diisiiniilmelidir. Bu yaklasima uygun olarak oOgretildigi siirece derslerin
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disiplinler aras1 veya disiplinler bir yaklagimla verilmesi politik bir tercihten ote bir anlam
tastmamaktadir. Tartismamizin bu boliimiinde varabilecegimiz yegane sonu¢ Tirkiye’de uygulanan
sistemin 1916 raporunda onerilen ve genel olarak diinyada uygulanan sistemden farkli oldugudur.
Icerik Secimiyle Tlgili Tartisma

2018 Tiirkiye Sosyal Bilgiler Ogretim Programinda 6gretimin 6grenci merkezli olarak yapilmasina dair
acik bir ifade bulunmamaktadir. Ancak bulgular boliimiinde yer alan ifadelerden 6grenci merkezli bir
Ogretimin arzu edildigine dair ¢ikarimlar yapilabilecegi gibi, mevcut programdan bir 6nceki program
olan ve mevcut programin da temellerini olusturan 2005 sosyal bilgiler 6gretim programinda 6grenci
merkezli bir anlayisin benimsendigi acikca ifade edilmistir (MEB, 2005). Ancak ders igeriginin 6grenci
grubunu ilgi ve ihtiyaglarina gore secilmesi seklinde sosyal bilgiler komitesi tarafindan yapilan 6nerinin
Tirkiye’de hayata gecirilmedigi goriilmektedir. Derslerde ne &gretilecegi 6grenci grubunun
ozelliklerinden bagimsiz olarak Milli Egitim Bakanligi tarafindan belirlenmekte, bagat ogretim
materyali olan ders kitaplar1 yine bakanlik tarafindan gonderilmektedir. Bu durumda igerigin
olusturulmasinda 6grenci grubunun ilgi ve ihtiyaclari hi¢ dikkate alinmamis olmaktadir. Tiirkiye’de
Ogretimin 6grenci merkezli yapilmasi siniftaki (bakanlikca belirlenmis ve 6gretilmesi zorunlu igerigin)
Ogretimi sirasinda 6grenciyi aktif kilacak yontem ve tekniklerin secgilmesinden ibarettir. Bu durum
sosyal bilgiler anlayisina ydnelik en biiyiik tehditlerden birisini olusturmaktadir. Ogretim programinda
yansitici diisiince olarak sosyal bilgiler anlayis1 yaninda sosyal bilimler olarak sosyal bilgiler anlayiginin
da tavsiye edilmesi, 6grencinin mevcut ilgi ve ihtiyaglarinin géz ardi edilmesi demektir. Ciinkii sosyal
bilimler olarak sosyal bilgiler anlayisi incelenecek konular 6grenciye gore degil, ¢alisilacak disiplinin
ilgi ve ihtiyacina gore segmeyi gerektirir. Ders iceriginin 6grenci grubunun mevcut ilgi ve ihtiyaglarina
gore olusturulmadigi bir yerde sosyal bilgilerden, en azindan 1916 Sosyal Bilgiler Komisyonu
tarafindan hayal edilen sosyal bilgilerden, s6z etmek miimkiin degildir. Bununla beraber sunu da ifade
etmek gerekir ki bu durum sadece Tiirkiye’ye 6zgii bir durum degildir. Biitiin toplumlar / devletler
Ogretim programlar1 yoluyla egitimin icerigini kontrol etmek istemektedirler. Bir onceki tartisma
boliimiinde ele alman ilkelerin tamami, 6gretmene belirli bir esneklik tanmimakla beraber gerek
standartlar belirleyerek gerekse dgretilecek igerigi dogrudan agiklayarak ogretimin 6grenci grubunun
mevcut ilgi ve ihtiyaglarina gore yapilmasina kisitlamalar getirmislerdir.

Ogrencilerin mevcut ilgi ve ihtiyaclarina neden dncelik verilmemektedir? Bu soruyu cevaplamak igin
egitim sosyolojisi alindindaki tartigsmalara kisaca deginmek faydali olabilir. Egitim alanini1 n6tr bir alan
olarak ve egitim sisteminin egaliteryan bir toplum insasinin en onemli araci olarak goren islevselci
egitim anlayisinin aksine, ¢catismaci egitim anlayisina ve elestirel pedagoji ekoliine mensup diisiiniirler
egitimi toplumsal gatigsmalarin tezahiir ettigi alanlardan birisi olarak gormiislerdir. Bizzat Marx ve
Engels (2014) hakim simif olan burjuvanin egitimi proletaryay: “bir makine gibi davranacak bi¢cimde”
(s.58) olmasi i¢in kullandigini belirtmistir. Onlara gore “egitim tamamen hakim sinifin niifuzu” (s. 59)
gerceklesmektedir. Benzer anlayis daha sonraki egitim diisiiniirleri tarafindan da dile getirilmeye devam
edilmistir. Althusser (2014) okulu devletin ideolojik aygitlarindan birisi olarak nitelemis, dgrettigi
bircok becerinin yaninda 6grencilerin egemen ideolojiye tabi olmasini sagladigini belirtmistir.
Alhusser’in goriigleri egitimin esitlik¢i olmayan mevcut toplumsal diizeni yeniden lireterek statiikoyu
devam ettirdigi seklindedir (Eskicumali, 2001). Bowles ve Gintis (1976; 2002) benzer ifadelerle
okullarin toplumsal farkliliklar1 yeniden tiretmek tlizere dizayn edildiklerini savunmaktadirlar. Okullar
var olan esitsizliklerin mesrulastirildigr kurumlar olarak goriilmiislerdir. Bu ¢aligmanin temel amaci
okulun temel islevini tartismak olmadig1 i¢in daha fazla detaylara girilmemistir ancak benzer goriislerin
Collins (2019), Freire (2008), Bourdiou (Ozsoz, 2014) ve Elestirel Pedagojiyi savunan diger birgok
egitim diisliniirii tarafindan dile getirildigi bilinen bir husustur. Okulun islevine dair bu tartigsmalara
burada deginilmesinin sebebi sudur: Sosyal bilgiler egitiminde hem Tiirkiye’de hem de incelenebildigi
kadariyla diger diinya iilkelerinde Ggrencilerin mevcut ilgi ve ihtiyaglarini 6nceleyen bir anlayisa
gecilememesinin temel sebeplerinden birisi, hatta belki de birincisi toplum hayatin1 domine eden
giiclerin okul iizerindeki egemenliklerinden vazge¢mek istememeleri olabilir. Bu baglamda 6zellikle
tarih derslerinin iceriginin siyasi etkenlerle nasil kolayca degistigini hatirlayabiliriz (Vurgun, 2020).
Sosyolojik bir gerceklik olarak karsimizda duran bu durum, sosyal bilgiler anlayiginin hayata gegmesine
biiyiik bir engel olusturmustur ve anlasilan odur ki daha esitlikg¢i bir toplum yapisina gegilmeden 6grenci
grubunun ilgi ve ihtiyaclarini 6nceleyen bir egitim anlayisi ne sosyal bilgiler egitimi alaninda ne de diger
egitim alanlarinda hayata gegirilebilecektir.

Ogretim Yontemi Tle Tlgili Tartisma
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Sosyal Bilgiler Komitesine gore Ogretim ydntemi giincel olaylar ve problemler temelinde
tasarlanmalidir. Bu goriigler John Dewey’in, komitenin tavsiyeleri iizerindeki etkisini gostermektedir.
Dewey’e gore (1910) egitim gelecekteki bir zaman igin degil giiniimiiz i¢in yapilir. Gelecekteki
Ogrenciye yararli olabilecek sey bilinmeyen bir gelecek igin bir seyler 6grenmek degil, o gelecekte
kullanabilecegi diisiinme ve karar verebilme becerisini kazanmaktir. Bu sekilde 6grenci gelecekte de
ihtiyaci olan bilgileri kendisi 6grenebilecek ve karsilastigi problemleri kendisi ¢6zebilecektir. Dewey’in
bu gorisleri 1924 yilinda iilkemizi ziyareti sonrasinda hazirlamig oldugu rapordan da kismen
anlagilmaktadir. Bu raporda sosyal bilgiler egitimi degil de genel olarak egitim sistemi iizerinde
durulmus olsa da 6gretimin yerel gerekliliklerle ve 6grencinin ilgi ve ihtiyaclar1 ile baglantili olmasi
gerektiginin alt1 ¢izilmistir (Dewey, 1939).
Glintimiizde okullarimizda ve bu kapsamda sosyal bilgiler egitiminde de uygulandigi varsayilan
yapilandirmaci anlayisin da diisinsel mimarlarindan birisi olan (Arslan, 2007) Dewey’in ve sosyal
bilgiler komitesinin bu goriisleri Ogretim programlarinda kismen kendine yer bulmus gibi
gorliinmektedir. Sosyal bilgiler dersi 6gretim programinin uygulanmasinda dikkat edilecek hususlar
baglig1 altinda yapilan Oneriler arasinda giincel konulara ve tartismali konulara ve problem ¢ézme
becerilerine de yer verilmesi 6nerilmesi bunun kanitidir. Ancak 6gretim programinin diger bdliimleri,
ozellikle kazanimlar ve agiklamalar incelendiginde bu problem ve tartigmalarin bir yontem ve teknikten
ileri gidemeyecegi, bu ifadelerle 6grencinin giincel olarak ilgilendigi konular ve mevcut ihtiyaglarindan
kaynaklanan problemlerin kastedilmedigi goriilmektedir. Yontemle ilgili tartigmalarin esasen yukarida
ele alinan igerigin segimiyle ilgili tartigmalarin bir devami oldugu g6z Oniine alinirsa Tiirkiye’deki
ogretim programinin neden giincel olaylar ve problemler temelinde yapilandirilmadigi da bir dereceye
kadar anlasilabilir. Ancak sunu da ifade etmek gerekir ki 1916 yilinda ortaya konulmus olan sosyal
bilgiler anlayisinin en giiglii yam yonteme iliskin bu iddialar olmustur. Ogrencilere bilginin bir otorite
tarafindan degil de sorgulama yoluyla kazandirilmas1 anlayisi, pratikte pek karsilik bulamasa da gerek
Ogretmen adaylari, gerek okullardaki 6gretmenler gerekse iiniversitelerdeki akademisyenler tarafindan
neredeyse evrensel olarak benimsenmis ve egitimciler 6grencilere sadece bilgi degil, diisiinme ve karar
verme becerisi de kazandirmaya c¢aligsmayi, en azindan diisiinsel planda, benimsemislerdir. Tartigmali
konular, (6rnegin Akman, 2016; Alagdz 2014; Avarogullari, 2015; Bastik ve Parlak, 2018; Kirkit, 2021;
Ozcan, 2022; Tuncer, 2018; Ugurlu ve Dogan, 2016; Yilmaz, 2012; Yiicel ve Koger, 2018) problem
temelli sosyal bilgiler (Ornegin, Altun ve Emir, 2008; Baysal, 2005; Koken, 2003; Uygun ve Bilgic,
2028; Unal, Sever ve Yilmaz, 2003) ve sosyal bilgiler 6gretiminde giincel konularla (6rnegin Arin ve
Deveci 2008; Celik ve Yildirim, 2021; Eryi1lmaz ve Kose, 2017; Gedik; 2010; Somen, 2020) ilgili sadece
Tirkee literatiirdeki ¢aligmalarin sikligi bile bu durumu kanitlar niteliktedir.
Esasen Tiirkiye’deki tarih dersi 6gretim programinda yer alan “Yirminci yiizyilin son ¢eyreginde gelisen
yeni tarih 6gretimi anlayisinda ise bilgiden ziyade tarihsel diisiinme becerileri 6n plana ¢ikarilmis ve
ogrencilere kanit degerlendirme, elestirel diisiinme ve problem ¢dzme gibi becerilerin kazandirilmasi
hedeflenmistir” (MEB, 2018b, s.9) ve benzeri ifadeler 6grencilere salt bilgi aktarmayi amaglayan
anlayisin terk edildiginin ve dolayisiyla sosyal bilgiler anlayiginin diger derslerin 6gretim seklini de
nasil etkileyip doniistiirdiigiiniin de bir kanitidir. Ayni1 sekilde cografya dersi 6gretim programinda yer
alan” Ogrencilerin arastirma yapma, sorgulama, kesfetme, problem ¢6zme, ¢dziim ve yaklasimlarini
paylasip tartisabilmelerine, kendi 6grenme hedeflerini belirleyebilmelerine ve diger Ogrencilerle
caligmalarina imkan saglayan 6grenme ortami olusturulmalidir” (MEB- 2018c, s.14) seklindeki ifadeler
ve Ogrencilere kazandirilmas1 amaclanan beceriler incelendiginde cografya dersinin de sirf bilgi
aktarmaya dayanan bir anlayistan uzaklastigi goriilmektedir. Bu degisimin sebebinin sosyal bilgiler
anlayisinin bu alan1 etkilemis olmasi oldugu aciktir. Biitiin bunlara ragmen Sosyal bilgiler anlayiginin
bu en giiclii tarafinin simiflarda kendisine uygulama alanini ¢ok fazla bulamadigi gézlemlenmektedir.
Bu da sosyal bilgiler anlayisinin uygulanmasina yonelik bir eksiklik olarak not edilmelidir.

Sonuc¢ ve Oneriler
Sonug olarak Tiirkiye’de verilen sosyal bilgiler egitimimi ile ilgili birinci sorunun verilen derslerin
yapilandirilis sekli oldugu anlagilmaktadir. Tiirkiye’ sosyal bilgiler kapsaminda verilen derslerin hem
1916 sosyal bilgiler komitesinin Onerilerinden hem de diger tilkelerdeki uygulamalardan farkli oldugu
goriilmiistlir. Akademik icerigin verilmesi igin ister tarih ve cografya gibi ayr1 dersler acilsin, isterse de
bu igerik sosyal bilgiler dersi icerisinde verilsin dikkat edilmesi gereken ilke dgretimin giincel olaylar
ve problemler temelinde ve 6grencinin karar verme becerilerini gelistirecek sekilde yapilmasi olmalidir.
Ilkokul dérdiincii sinifta verilen insan Haklar, Yurttaslik ve Demokrasi dersinin de 6grencilerin biligsel
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gelisim seviyelerine daha uygun olacak sekilde ortaokul evresinde verilmesi de yine egitim yoneticileri
tarafindan diisiiniilmelidir. Bu dersin 6gretimi de yukarida deginildigi gibi karar verme becerileri temele
almarak diizenlenmelidir. Ortaokul i¢in yapilan dneriler lise i¢in de gecerlidir. Ister giincel uygulamada
oldugu gibi ayr ayri disiplinlerin 6gretimi tercih edilsin isterse de 1916 Komitesi tarafindan onerilen
“Demokrasinin Sorunlari”na benzer bir ders 6gretim programina eklensin, her durumda temel ilke
Ogrencinin ilgi ve ihtiyaclari dogrultusunda giincel konu ve problemlerin incelenerek Ogrencilere
yansitici diislinme ve karar verme becerilerin kazandirilmasi olmalidir. Bu tiir bir ders i¢in artik soyut
islemler donemine girmis ve ortaokul evresinde sosyal bilgiler egitimi almis lise 6grencileri igin
herhangi bir zorluk yaratmayacaktir.

Sosyal bilgiler egitimi ile ilgili karsilagilan bagka bir sorun da igerigin belirlenmesinde 6grenci grubunun
ilgi ve ihtiyaclarimin dikkate almmamasidir. Igerik segiminde Ogretmenlere daha fazla esneklik
saglanmak 6grenci grubun ihtiyaclarina gore 6gretim yapilmasinda kolaylik saglayabilir. Bu esneklik
ogretmenlere belirli sinirlar igerisinde icerik tasarlama yetkisinin verilmesi seklinde kendini gosterebilir.
Ayrica liseye gecis smavlarinda sosyal bilgilerle ilgili az soru soruluyor olmasi bir avantaj olarak
degerlendirilerek, 6grencilerin bireysel gelisimlerini, yansitict diisiinme ve karar verme becerilerini
gelistirecek bir 6gretim yapilmasi da yine géz 6niine alinabilecek hususlardan birisidir.

Son olarak, hem 1916 komitesi raporu tarafindan 6nerilen hem de akademisyenler tarafindan tartigilan
ve Onerilen giincel konulara ve problem ¢dzmeye dayali, dolayisiyla karar verme becerilerini
kazandirmaya yonelik bir sosyal bilgiler anlayisinin siiflarda kendine yer bulamamis olmasi da bir
bagka 6nemli sorundur. Sosyal bilgiler anlayiginin, basta tarih ve cografya dersinin 6gretimi olmak tizere
biitiin sosyal bilimlerle ilgili derslerin 6gretilme seklini etkileyen ve doniistiiren bu 6zelligi mutlaka
sosyal bilgiler siniflarinda daha etkili bir sekilde uygulanmalidir. Yukarida da deginildigi lizere liseye
gecis siavlarinda sosyal bilgiler dersi (5., 6. ve 7. Sinif diizeyi) ile ilgili az sayida soru sorulmasi veya
hi¢ soru sorulmamasi da 6gretmenlere ve egitim yoneticilerine bu yonde bir kolaylik olugturmaktadir.
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