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Mehmet Emin Kalaylh“*'! Hatice Cansu Bilgic Eylem Day1

Oz

Giris: Is birligi, ekip iiyelerinin birlikte ¢aligmasini, kaynaklarin bir araya getirilmesini ve paylasim ortamini
igeren olumlu ve karsilikli baghiligin bulundugu siiregtir. Ogretmenler arasindaki is birligi siireci de mesleki
uygulamalarm iyilestirilmesine ve dgrenme siireci ¢iktilarmin daha kaliteli hale gelmesini saglamaktadir. Is
birlik¢i calisma ortaminda bulunan &gretmenler egitim siirecinde destek alabilecegi bagka uzmanlarin var
oldugunu bilirler. Bu durum onlarin 6gretmenlik meslegine yonelik tutumlarini olumlu anlamda etkiler ve olumlu
tutum da 6gretmenlerin 6grenme ve 6gretme motivasyonlarini artirarak mesleki yetkinliklerini artirmaktadir. Bu
aragtirmada Ozel egitim alaninda is birlik¢i calisma becerilerine yonelik tutumlar ile 6gretmen yetkinlikleri
arasindaki iliski aydinlatilarak alan yazina katki saglanmas1 amaglanmistir.

Yontem: Arastirma nicel arastirma tiirlerinden iliskisel tarama yonteminde kurgulanmistir. Universitelerin 6zel
egitim 0gretmenligi lisans programina devam eden en az bir dénem 6gretmenlik uygulamasi dersini almig 253
dgrenci arastirmaya katilmistir. Arastirmanin verileri, “Ogretmenler Arasinda Mesleki Isbirligine Yénelik Tutum
Olgegi” ve “Ohio Ogretmen Yetkinligi Olgegi” araciligiyla toplanmustir. Verilerin ¢dziimlenmesine gegmeden
once normallik varsayimi kontrol edilmistir. Daha sonra istatistiksel ¢oziimlemeler (korelayon, regresyon, tek
yonlii varyans analizi, bagimsiz gruplar t testi) yapilmistir. Bunun yaninda, her bir 6l¢ege iliskin giivenirlik
katsayilar1 da hesaplanmistir.

Bulgular: Analizler sonucunda, &gretmen adaylarinin mesleki is birligine yonelik tutumlari ile 6gretmen
yetkinlikleri ve alt boyutlar1 arasinda pozitif yonde yiiksek diizeyde iliski bulunmustur. Ayrica 6gretmen
adaylarmin mesleki is birligine yonelik tutumlarinin dgretmen yetkinliklerini ve alt boyutlarint pozitif yonde
yordadig1 belirlenmistir. Son olarak, 6gretmenlik uygulamasinda agir ve ¢oklu yetersizligi olan 6grencilerle ¢aligan
ogretmen adaylarinin is birligine yonelik tutum diizeyleri ve 6gretmen yetkinlik diizeyleri diger yetersizlik
gruplariyla ¢alisan 6gretmen adaylarindan yiiksek ¢ikmustir.

Tartisma: Bu c¢alismanin bulgulari, 6zel egitim &gretmen adaylarinin mesleki ig birligine yonelik olumlu
tutumlarinin, 6gretmen yetkinlik diizeylerini anlamli derecede artirdigimi ve farkli yetersizlik gruplariyla
caligmanin, 6gretmen adaylarinin mesleki gelisimini farkli sekillerde etkiledigini gostermektedir. Bu, 6gretmen
egitim programlariin ¢esitlilige ve farkli 6grenme ihtiyaglarina duyarli yaklasimlar1 tesvik etmesinin énemini
vurgulamaktadir.

Anahtar sézciikler: 1s birligi, 6gretmen yetkinlikleri, tutum, agir ve ¢oklu yetersizlik, otizm, gérme yetersizligi,
zihin yetersizligi.

Anf i¢cin: Kalayh, M. E., Bilgi¢, H. C., & Day1, E. (2024). Ozel egitim 6gretmeni adaylarmin mesleki is birligine
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Giris

Ozel Egitim Hizmetleri Yénetmeligi'nde (OEHY) belirtilen egitsel tanilama ve degerlendirme siirecleri,
bireysel 6zellikler ve egitsel yeterlilikler acisindan yasitlarindan farklilik gosteren bireylerin 6zel egitim ve destek
hizmetlerine ihtiya¢ duydugunu desteklemektedir (OEHY, 2018). Bu dogrultuda 6zel egitim, s6z konusu bireylerin
egitim ihtiyaclarmi karsilamak i¢in 6zel olarak yetistirilmis personel onciiliigiinde, yeterliliklerine uygun olarak
diizenlenen ortamlarda sunulan egitimdir (Diken, 2012; OEHY, 2018). Uygun egitim ortamlar;, OEHY (2018)
dogrultusunda 6zel egitim okullari, 6zel egitim siniflar1 veya kaynastirma/biitiinlestirme kapsaminda genel egitim
okullarin1 kapsamakta ve dgrenciler igin “en az kisitlayict egitim ortami” ilkesini temel almaktadir. Ozel egitim,
ogrenci yapisindaki ¢esitliligi ve bireysel ihtiyaglar1 goz oOniinde bulundurur. Bu durum, o6zel egitim
ogretmenlerinin diger Ogretmenler, okul idarecileri ve destek hizmetleri sunan personellerle (6rnegin,
fizyoterapistler ve dil konusma terapistleri) is birligi yapmasini gerektirmektedir. Yapilan ¢aligmalar da (Elgi,
2019; Friend vd., 2010; Friend & Cook, 2003) bu is birliginin 6zel egitimin 6nemli bir boyutu oldugunu
gostermektedir.

Is birligi, ekip iiyelerinin birlikte ¢alismay1, kaynaklarmi toplamay1 ve paylasmayi kabul ettigi bir siireci
ifade eder. Bu siiregte, ekip tiyeleri arasinda karsilikli olumlu bir baglilik ve destek olusur (Friend, 2022). O'Toole
ve Kirkpatrick (2007), is birligini “ortak ¢aligma faaliyeti” olarak goriirken, Murawski, ve Lochner (2011) is
birligini “karsilikli bir ¢aba” olarak tanimlamistir. Friend ve Pope (2005) ise ig birligini “ortak bir amag
dogrultusunda calisirken ortak karar verme siirecine goniillii olarak katilan en az iki esit ortak arasindaki dogrudan
etkilesim tarz1” olarak tanimlamiglardir. Bu baglamda dgretmenler arasindaki is birligi de 6gretmenlerin mesleki
uygulamalarini analiz etmek ve gelistirmek i¢in birlikte galistiklart ve bu sayede dgrencilerin giktilarini iyilestiren
sistematik bir siire¢ olarak tanimlanmaktadir (DuFour, 2011; Yilmaz & Celik, 2020). Ogretmen is birligi, egitim
siireclerinde 6gretmenlerin birlikte ¢alisarak 6grencilerin ihtiyaglarini daha etkili bir sekilde karsilamalarini ifade
etmektedir. Bu siire¢, dgretmenlerin birbirlerinden 6grenmelerini ve deneyimlerini paylasmalarini saglayarak,
egitim pratigini gelistirmeyi saglamakta ve 6gretmenlerin etkinligini arttirmaktadir (Bukvic, 2014; Yilmaz &
Celik, 2020)

Ogretmenlerin birlikte is birligi yaparak calisma firsatlar1 bulmalari, onlarin hem kisisel hem de
profesyonel gelisimlerini destekleyebilmektedir. Ogretmenler arasindaki is birliginin, Hollingworth ve digerleri
(2018) ile Pounder (1999) tarafindan yapilan ¢aligmalar 1s18inda, 6gretmenlerin is tatminini artirmakta oldugu
gbzlemlenmistir. Bunun yani sira, Shachar ve Shmuelevitz (1997) tarafindan yapilan arastirma, gretime yonelik
pozitif etkilerin ve dgretim etkinliginin artmakta oldugunu ortaya koymaktadir. Banerjee ve digerleri (2017) ile
Goddard ve arkadaglari (2007) tarafindan yiiriitiilen ¢alismalar da yeterli destek saglandiginda ve 6gretmenler is
birligi igerisinde hareket etmekte olduklarinda, 6grencilerin kazanimlarinin iyilesmekte oldugunu belirtmektedir.
Isbirlik¢i calisma becerilerinin 6gretmenlerin hizmet igindeki becerilerine katkisi olmasina karsin yapilan bazi
¢aligmalar 6gretmen adaylariin 6zel egitime ihtiya¢ duyan bir 6grenci adina is birligi i¢inde ¢aligmak i¢in gerekli
becerileri kullanma konusunda smirliliklar gosterdigini ortaya koymustur (Conderman & Johnson-Rodriguez,
2009; Conderman & Stephens, 2000; Bruder & Dunst, 2005). Conderman ve Johnson-Rodriguez (2009)
caligmalarinda, 6gretmen adaylarinin igbirlikli ¢alisma becerileri konusunda sinirli egitim ve deneyimleri oldugu
icin meslektaslart ve diger uzmanlarla is birligi i¢inde ¢aligmaya hazir hissetmediklerini bulgulamistir. Benzer
sekilde Conderman ve Stephens (2000) de yaptiklar: calismada, meslege yeni baslayan 6zel egitim 6gretmenlerinin
bakis agilarini incelemis ve s6z konusu dgretmenlerin is birligine dayali iligki gelistirmeyi 6gretimin diger birgok
yoniinden daha zorlayici bulduklarini ve nedenleri arasinda da meslege yeni baslayan d6gretmenlerin birgogunun
hizmet 6ncesi diizeyde is birligi konusunda egitim almamis olmasini ortaya koymuslardir. Bu ¢aligmalarla paralel
sekilde Bruder ve Dunst (2005) tarafindan yapilan calismada ¢aligmada, 449 lisans ve lisansiistii 6grencisi iizerinde
yapilan anket arastirmasi, meslek Oncesi egitim programlarinin &grencilerini alana girmek icin yeterince
hazirlamadigin1 ve onlara etkili is birligi yapma becerilerini kazandirmadigin1 ortaya koymustur. Yapilan
calismalar, 6gretmenler arasindaki is birliginin hem 6gretmen memnuniyetini artirma hem de dgrenci basarilarin
iyilestirme potansiyeli tasidigi géz oniinde bulunduruldugunda, 6gretmen adaylarinin is birligi i¢cinde ¢alisma
becerilerinin gelistirilmesinin, hem kendi profesyonel gelisimleri hem de &grencilerin egitim sonuglar1 agisindan
Onem tagidig1 gostermektedir.

Ogretmenlerin, donanimli bir sekilde egitim alanina girmeleri beklense de gogu dgretmen, hizmet 6ncesi
stirecte is birligi i¢inde galismaya yonelik bir egitim almamaktadir. Bu durum da 6gretmenlerin kolektif olarak is
birligi yapma becerilerini gelistirirken ayni zamanda bu beceriyi bir ekip halinde uygulama gerekliligini
beraberinde getirmektedir. (Conderman & Stephens, 2000; Dettmer vd., 2005). Bu ¢eligkili durum 6gretmenlerin
yetkinlik noktasinda eksiklikler yasamalarina sebep olmaktadir (Dettmer vd. 2005). Ogretmen yetkinligi,
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ogretmenlerin 6grencilerinde hedefledikleri sonuglar1 gerceklestirme yeteneklerine olan inanglarini ifade
etmektedir. Bu baglamda bircok faktor, 6gretmenlerin 6grencilerini basarili bir sekilde egitme yeteneklerine olan
inanglarini etkileyebilmektedir (6rn.,Tschannen-Moran & McMaster, 2009; Tschannen-Moran & Hoy, 2007).
Yapilan aragtirmalarda 6gretmen yetkinligi; giiven (Da Costa & Riordan, 1996) ve d6gretmen memnuniyeti (Lee
vd., 1991) ile iliskilendirilmistir. Ogretmenlerin, hizmet 6ncesi siirecte is birligi icinde calismaya yonelik egitim
almamalari, onlarin egitim alaninda gerekli yetkinlikleri kazanmalarini zorlastirmaktadir (Conderman & Stephens,
2000; Dettmer vd., 2005). Bu eksiklik, 6gretmenlerin 6grencilere yonelik sonuglari gergeklestirme yeteneklerine
olan inanglarin etkileyebilir ve dgretmen yetkinliginin gelisimini simirlayabilir (6rn., Tschannen-Moran &
McMaster, 2009; Tschannen-Moran & Hoy, 2007). Ancak, 6gretmenler arasinda is birliginin arttik¢a, 6grenci
basarisin1 ve §gretim tatminini olumlu yonde etkileme potansiyeli artmakta ve bu, dgretmenlerin tutumlarini
olumlu ydnde etkilemektedir (Parise & Spillane, 2010). Tipk: diger 6gretmenlik alanlarinda oldugu gibi dzel
egitim Ogretmenliginde de Ogretmen egitim programlarinin igerikleri ve kalitesi, 0gretmenlerin gelistirdigi
yetkinlikler ve tutumlar arasindaki iliskiyi belirleyici bir rol oynamaktadir. Yapilan ¢aligmalar (Bukvié, 2014;
Cohen, 2015; Ergiil vd., 2013; Evernginton vd., 1999; Lee vd., 2020; Mu vd., 2015; Onivehu, vd.,2017; Pit-ten-
Cate vd.,2018) ogretmenlerin kapsayict egitimdeki rolleri, yetkinlikleri ve tutumlari iizerine yogunlasarak 6zel
egitim alanindaki cesitli yonleri ele almaktadir. Ogretmenlerin 6zel egitim ihtiyaci olan dgrencilere yonelik
tutumlart ve yetkinlikleri (Pit-ten-Cate vd., 2018; Onivehu vd., 2017), egitim programlarinin kalitesi (Ergtl vd.,
2013) ve liderlik stillerinin etkisi (Cohen, 2015) iizerine ¢alismalar yapmistir. Everington vd. (1999) ve Bukvi¢
(2014) 6gretmenlerin kapsayici egitime yonelik tutumlari ve destek ihtiyaglarina odaklanirken, Lee vd. (2020) ve
Mu vd. (2015) 6gretmenlerin profesyonel yeterliliklerinin dlglimiine dikkat gekmektedir.

Tutum, bir bireyin belirli bir obje, kisi, olay veya konu hakkinda olumlu, olumsuz veya nétr bir goriis ya
da duygusal tepki gelistirmesidir (Ajzen & Fishbein, 2000). Genellikle bireyin diisiinceleri, inanglart ve degerleri
tarafindan sekillendirilir ve davranislarini etkileyebilir (Parise & Spillane, 2010). Ornegin, bir gretmenin is birligi
konusundaki tutumu, mesleki performansini ve diger 6gretmenlerle etkilesimini biiyiik olglide etkileyebilir
(Tschannen-Moran & McMaster, 2009). Ajzen ve Fishbein'in (2000), bireylerin tutumlarinin, davranislarina yol
acan inanclar1 ve niyetleri lizerinde belirleyici bir rol oynadigini 6ne siirer. Bu teoriye gore, bir 6gretmenin is
birligine karsi olumlu bir tutum gelistirmesi, onun is birligi temelli egitim stratejilerini daha sik ve daha etkili bir
sekilde kullanma niyetinde olmasi anlamina gelmektedir.

Is birligi deneyimleri zengin olan 6gretmenler, diger uzmanlardan yardim ve destek alabileceklerini fark
ettiklerinde daha pozitif bir 6gretmenlik tutumu gelistirmektedirler. Bu olumlu tutum, onlarin 6gretme ve 6grenme
stireglerine daha fazla motive olmalarini saglamakta ve bu sayede 6gretmenlik yetkinliklerinin gelismesine katkida
bulunmaktadir (Butler & Schnellert, 2012; Smit & Humpert, 2012). Bu pozitif tutumun etkisi kargiliklidir:
Ogretmenlerin meslege yonelik olumlu tutumu, is birligine daha acik olmalarina yol agmakta ve artan is birligi
deneyimleri, 6gretme becerilerine olan giivenlerini artirmakta, bu da onlarin 6gretmenlik tutumlarmi daha da
iyimser hale getirmektedir.

Ogretmen is birligi, yetkinlik ve tutum alan yazinda da cesitli sekillerde birbiriyle baglantilidir. Ornegin,
Smit ve Humpert (2012) 6gretmenlerin bireysellestirilmis d6gretime daha fazla yer verdikleri okullarda ekip is
birliginin goreceli olarak daha yiiksek oldugunu ortaya koymuslardir. Bu bulgularin yani sira, 6grenci sonuglarini
iyilestirmek igin is birligi ile ¢alisan ¢ogu dgretmenin, 6grencilerini daha iyi taniyarak, bireysel ihtiyaglarimi
kargilamak i¢in daha ¢ok galistiklarini belirtmislerdir. Parise ve Spillane (2010), isbirlik¢i ¢aligma dahil olmak
iizere iy basinda &grenme firsatlarina iliskin raporlarinin, matematik ve Ingilizce derslerindeki Ogretim
uygulamalarinda bildirdikleri degisikliklerin istatistiksel olarak anlaml1 yordayicilart oldugunu ortaya koymustur.
Butler ve Schnellert (2012) 6gretmenlerin birlikte caligmalarini iceren vaka g¢aligmalan yiiriitmiis ve 6grenci
ciktilarin iyilestirmek icin is birligi ile ¢alisan cogu 6gretmenin, 6grencilerini daha iyi tanidiklarini ve 6grencilerin
Ozel ihtiyaclarin1 karsilamak icin daha verimli ¢alistiklarini ortaya koymuslardir. Ayn1 ¢alismada 6gretmenlerin
%94'1 isbirlikei caligmalar sayesinde 6grencilerinin hakkinda daha fazla sey 6grendiklerini bildirmistir. Shachar
ve Shmuelevitz (1997) tarafindan yapilan ¢aligmada da benzer sekilde, 6gretmenlerin 6gretimi gelistirmek icin is
birligi yaptiklarinda 6grencilerin 6grenme siirecindeki farkli ihtiyaglarimi ortaya ¢ikarma olasiliklarinin daha
yiiksek oldugunu bulmuslardir. Farrish (2017) tarafindan yapilan ¢aligmada da uygulama okullarinda faaliyet
gosteren 6zel egitim 6gretmenlerinin is birligi konusundaki rollerini ve algilarini incelediginde, bu dgretmenlerin
stajyerlerle etkilesimde bulunma, destekleme ve onlara rehberlik etme rolleri oldugu tespit edilmistir. Ayrica, 6zel
egitim Ogretmenlerinin uygulama ve biirokratik islemlerden kaynaklanan motivasyon eksikligini, is birligi
gelistirilmis ortamlarda is paylasimi ile asabilecegi ve bu sayede Ogretmen motivasyonunun artabilecegi
vurgulanmistir.
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Ulkemizde egitim alaninda is birligi ile ilgili yapilan galismalar incelediginde ise okul aile is birligine
yonelik (Geng, 2005) ve isbirlik¢i 6grenme siireglerine yonelik (Doymus vd., 2005, Yesil & Caliskan, 2006)
calismalar oldugu goriilmektedir. Bu ¢alismalar, 6gretmen ve dgretmen adaylarinin is birligi stireclerine ve bu
stireclerin 6zel egitim 0gretmen adaylarinin mesleki yeterliliklerine olan etkisine odaklanmistir. Geng (2005)
tarafindan yapilan ¢alisma, okul-aile is birliginin 6grenci gelisimi {izerindeki olumlu etkilerini vurgularken,
Doymus ve arkadaslar1 (2005), isbirlik¢i 6grenme yonteminin &grencilerin sosyal ve akademik becerilerine
katkisini gdstermigtir. Yesil ve Caligkan (2006), 6gretmen adaylarinin is birligi siirecindeki beklentilerini ve bu
beklentilerin kargilanma diizeylerini ele alarak, 6gretmen yetistirme programlarinin is birligi becerilerini daha
etkin bir sekilde gelistirmesi gerektigine dikkat cekmistir. Ozel egitim alaninda is birligi ile ilgili olarak yapilan
caligmalara bakildiginda ise is birlik¢i 6gretim yaklasimina yonelik (Giirgiir, 2005; Giiven, 2011); 6zel egitim
alaninda ¢alisan dgretmenler arasindaki is birligine yonelik (Elgi, 2019; Ozsoy, 2019; Piirsiin vd., 2021); 6gretmen
adaylarinin hizmet oncesi aldiklari egitimde is birligine yonelik (Kayhan & Ugurlu, 2022; Vuran vd., 2017) ve
bireysellestirilmis egitim programindaki (BEP) siirece yonelik is birligi iceren (Yener & Dayi, 2021) ¢aligmalar
yer almaktadir. Giirglir (2005) tarafindan yapilan calismada is birligi ile 6gretim yaklasiminin 6gretmenlerin
mesleki gelisimine ve 6grencilerin akademik ve sosyal performansina olumlu etkileri ortaya konmusken, Elci
(2019) tarafindan yapilan ¢aligmada ise 6gretmenler arasindaki is birliginin etkinliginin tam olarak saglanamadigi
ortaya cikmistir. Ozsoy (2019), 6zel egitim 6gretmenlerinin farkli gruplarla is birligi diizeylerini incelerken;
Kayhan ve Ugurlu (2022) ile Vuran ve arkadaglar1 (2017) tarafindan yapilan caligmalar 6gretmen adaylarmin is
birligi becerileri ve bu becerilerin mesleki gelisimlerine olan etkilerini ele almaktadir. Mevcut ¢aligmalarin
sonuglari, 6gretmen yetistirme programlarinin is birligi ve mesleki yeterlilikleri gelistirmeye yonelik olarak daha
etkin bir sekilde tasarlanmasi ve uygulanmasi gerekliligi konusuna vurgu yapmakta ve 6zellikle pratik uygulamalar
ile gercek simif ortamlarinda is birligine dayali deneyimlerin dgretmen adaylarinin mesleki yeterliliklerini ve
dgretim becerilerini gelistirmede etkili oldugunu goéstermektedir. Ozel egitim alanindaki is birligi ile ilgili
caligmalar sinirh sayida olmakla birlikte, 6gretmen yetkinlikleri ve isbirlik¢i ¢alisma becerilerinin arasindaki
iligskiye yonelik bir calismaya rastlanmamistir. Bu nedenle, 6zel egitim alaninda 6gretmen yetkinlikleri ve isbirlik¢i
calisma becerileri arasindaki iliskiyi inceleyen caligmalarin eksikligi mevcut aragtirmanin yapilmasi igin ¢ikis
noktas1 olusturmustur.

Bu arastirma, 6zel egitim 6gretmen adaylarinin mesleki ig birligi tutumlar ile dgretmenlik yetkinlikleri
arasindaki iliskiyi incelemeyi amaglamaktadir. Mevcut literatiir, Ozellikle kapsayici egitim baglamimda
ogretmenlerin rolleri, yetkinlikleri ve tutumlarinin 6nemini vurgulamaktadir (Conderman & Stephens, 2000;
Dettmer vd., 2005). Bu nedenle, 6gretmen adaylarinin is birligi becerileri ve bu becerilerin etkinligi tizerindeki
etkilerinin kapsamli bir sekilde incelenmesi, 6zel egitim alaninda egitim stratejilerinin gelistirilmesine katki
saglayabilir. Arastirmanin odak noktasi, 6gretmen yetkinlikleri ile igbirlik¢i ¢calisma becerileri arasindaki iligkiyi
ozel egitim Ogretmenligi lisans programlarindaki dgretmen adaylari baglaminda ortaya koymak ve bu alanda
literatiire katkida bulunmaktir. Bu ¢ergevede, arastirma, 6zel egitim ogretmenligi lisans programinda yer alan
ogretmen adaylariin 6gretmenlik yetkinlikleri ve isbirlik¢i ¢alisma becerileri arasindaki iligskiye yonelik
tutumlarimi ve bu iliskinin analizini gergeklestirmeyi hedeflemektedir.

Aragtirmanin amaci; 6zel egitim 6gretmenligi lisans programina devam eden Ogretmen adaylarinin
mesleki is birligi tutumlarn ile Sgretmenlik yetkinlikleri arasindaki iliskiyi incelemektir. Bu genel amag
dogrultusunda asagidaki sorulara da cevap aranmuistir.

1. Ozel egitim dgretmeni adaylarinin mesleki is birligine ydnelik tutumlari ile 6gretmen yetkinligi puanlari
ne diizeydedir?

2. Ogzel egitim 6gretmeni adaylarinin mesleki is birligine yonelik tutumlariyla 6gretmen yetkinlik diizeyleri
ve alt boyutlar1 arasinda anlamli bir iliski var midir?

3. Ogzel egitim dgretmeni adaylarinin mesleki is birligine yonelik tutumlar1 6gretmen yetkinlik diizeylerini
ve alt boyutlarini yordamakta midir?

4. Ozel egitim 6gretmeni adaylarmin mesleki is birligine yonelik tutumlari ve dgretmen yetkinlik diizeyleri
cinsiyete, yasa, devam edilen {iniversiteye, 6gretmenlik uygulamasinda ¢alisilan yetersizlik grubuna gore
degisiklik gostermekte midir?

Yontem
Aragtrmanin bu boliimiinde arastirmanin yiiriitilmesinde izlenecek olan model, ¢alisma evreni,

orneklemi, veri toplama aracinin uygulanmasi ve verilerin analizi hakkinda bilgi verilmistir. Arastirmacilar
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diizenledigi etik kurul dokiimanlartyla Gazi Universitesi Etik Kurul Bagkanligma basvuruda bulunmus ve etik
kurul onay1 (10.01.2023 toplant1 tarihi ve 01 sayili toplantida goriigiilerek 2023-74 arastirma kodu ile) alinmistir.

Arastirma Yontemi

Arastirmada nicel arastirma desenlerinden iliskisel tarama modeli kullanilmustir. Tliskisel tarama, birden
fazla degiskenin aralarinda birlikte degisim varlifinin veya derecesinin saptanmasina olanak saglamaktadir.
iliskisel tarama modelinin kullanildig1 arastirma sonucunda ii¢ temel iliski ortaya ¢ikmaktadir. Bunlar; degiskenler
arasinda iligki olmamasi durumu, degiskenler arasinda pozitif/ayn1 yonde iliski olmasi durumu ve degiskenler
arasinda negatif/zit yonde iligki olmas1 durumudur (Karasar, 2014).

Evren ve Orneklem

Aragtirmanin evrenini, 2021-2022 egitim 6gretim yilinda Tiirkiye’de bulunan Yiiksekdgretim Kurulu'na
(YOK) bagh iiniversitelerin dzel egitim 6gretmenligi lisans programina devam eden en az bir donem dgretmenlik
uygulamasi dersini almis 6grenciler olusturmaktadir. Orneklem segiminde amagsal 6rnekleme tiirlerinden uygun
ornekleme yontemi kullanilmigtir. Uygun Ornekleme yoOntemi, arastirmacilarin erigimlerinin kolay oldugu
orneklem grubunu se¢mesidir. Dolayisiyla arastirmaya hiz kazandirmasi agisindan avantajli bir yontemdir
(Biiyiikoztiirk vd., 2017). Arastirmanin 6rneklemini, 2021-2022 egitim &gretim yilinda Gazi Universitesi,
Necmettin Erbakan Universitesi Ankara Universitesi, Ondokuz May1s Universitesi ve Maltepe Universitesi 6zel
egitim 0gretmenligi lisans programina devam eden en az bir donem dgretmenlik uygulamasi dersini almis 253
6grenci olusturmaktadir. Orneklem belirlenmesi siirecinde arastirmacilarin 6rnekleme ulasimlarinin daha kolay ve
giivenilir olacagi bu {iniversiteler se¢ilmistir.

Ogretmen Adaylarimin Demografik Ozellikleri

Ormeklemde yer alan dgretmen adaylarinin cinsiyete, yasa, devam edilen iiniversiteye, 8gretmenlik
uygulamasinda ¢alisilan yetersizlik grubuna iliskin frekans ve yiizde dagilimlar1 Tablo 1°de verilmistir.
Tablo 1

Ogretmen Adaylarinin Demografik Ozelliklerine Iliskin Dagilimlar:

Degiskenler n %
Cinsiyet Kadin 157 62.05
Erkek 96 37.95
20-24 160 63.26
Yas 25-29 59 23.33
30 ve tizeri 34 1341
Gazi Universitesi 102 40.33
Necmettin Erbakan Universitesi 103 40.67
Universite Ankara Universitesi 28 11.06
Ondokuz May1s Universitesi 12 4.74

Maltepe Universitesi 8 3.16
Agir ve ¢oklu yetersizlik 35 13.75
Ogretmenlik uygulamasinda calisilan Gorme yetersizligi 31 12.33
yetersizlik grubu Zihin yetersizligi 125 49.38
Otizm 62 24.54

Toplam 253 100

Tablo 1’e gore arastirmaya dahil edilen 6gretmen adaylarmin %62.05°1 (n = 157) kadin, %37.95’1 (n =
170) de erkektir. Arastirmaya katilan Ogretmen adaylarinin %63.26’sinin (n = 160) 20-24 yas araliginda,
%23.33’{iniin 25-29 yas arahiginda ve %13.41’inin (n = 34) 30 ve iizeri yasta oldugu goriilmektedir. Ogretmen
adaylarmin %40.33’ii (n = 102) Gazi Universitesi’nde, %40.67’si (n = 103) Necmettin Erbakan Universitesi’nde,
%11.06’s1 (n = 28) Ankara Universitesi’nde, %4.74’ii (n = 12) Ondokuz May1s Universitesi’nde ve %3.16’s1 (n =
8) Maltepe Universitesi’nde dgrenimine devam etmektedir Ayrica katilimcilarin dgretmenlik uygulamas: dersi
kapsaminda ¢aligtiklar1 yetersizlik gruplarini agir ve ¢oklu yetersizlik (%13.75 n=102), gérme (%12.33 n = 102),
zihin (%49.38 n = 125) ve otizm (%24.54 n = 62) olusturmaktadir.
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Veri Toplama Araglan

Aragtirmada, 6gretmen adaylariin demografik 6zelliklerini belirleyebilmek i¢in arastirmacilar tarafindan
gelistirilen “Genel Bilgi Formu”, 13 maddeden olusan ve tek boyutlu olan “Ogretmenler Arasinda Mesleki
Isbirligine Yonelik Tutum Olgegi (Yilmaz & Celik, 2020)” ve 24 maddeden olusan bes alt boyutu olan “Ohio
Ogretmen Yetkinligi Olgegi (Baloglu & Karadag, 2008)” kullanilmistir. Ohio Ogretmen Yetkinligi Olcegi’nin alt
boyutlari: Yénlendirme, davranis yonetimi, motivasyon, dgretim becerisi, dlgme ve degerlendirmedir. Olgegin
gelistirilmesi siirecinde alt boyutlara iligkin ayr1 ayr1 hesaplanan Cronbach Alfa giivenirlik katsayilar1 0.87 ile 0.94
arasinda degisiklik gostermistir. Ogretmenler Arasinda Mesleki Isbirligine Yonelik Tutum Olgegi’nin gelistirilme
siirecinde hesaplanan Cronbach Alfa giivenirlik katsayisi da 0.87°dir. Arastirmacilar tarafindan gelistirilen genel
bilgi formunda katilimcilarin cinsiyet, yas, iiniversite ve 0gretmenlik uygulamasinda calistiklar1 yetersizlik
grubunu belirlemeye yonelik sorular bulunmaktadir.

Bu aragtirma kapsaminda, 6zel egitim O6gretmenligi boliimiinde 6grenimini siirdiiren 253 6gretmen
adayindan elde edilen verilen giivenirlik analizleri hesaplanmasinda Cronbach Alpha giivenirlik katsayisi
kullanilmistir. “Ogretmenler Arasinda Mesleki Isbirligine Yonelik Tutum Olgegine” “Ohio Ogretmen Yetkinligi
Olgegi” ve alt lceklerine iliskin giivenirlik analizleri Tablo 2’ de goriilmektedir.

Tablo 2

Ogretmen Adaylarimin i¢in Ogretmenler Arasinda Mesleki Isbirligine Yonelik Tutum Olgegi ve Ohio Ogretmen
Yetkinligi Olcegine lliskin Giivenirlik Katsayist Sonuglar

Olgekler Cronbach alpha
Ogretmenler Arasinda Mesleki Isbirligine Yénelik Tutum Olgegi 0.89
Ohio Ogretmen Yetkinligi Olgegi 0.94
Yonlendirme 0.82
Davranig yonetimi 0.71
Motivasyon 0.79
Ogretim becerisi 0.77
Olgme ve degerlendirme 0.43

Giivenirlik katsayilarmin 0.70 ile 0.90 arasinda olmasi yiiksek diizeyde giivenirligi, 0.30 ile 0.70 arasinda
olmasi orta diizeyde giivenirligi, 0.01 ile 0.29 arasinda olmasi da diigiikk diizeyde giivenirligi ifade etmektedir
(Biiyiikoztiirk vd., 2017). Tablo 2 incelendiginde, giivenirlik katsayilarinin Ohio Ogretmen Yetkinligi Olcegi
oleme ve degerlendirme alt boyutu hari¢ 0.71 ile 0.94 arasinda degisiklik gostermektedir. Bu degerlerin yiiksek
diizeyde oldugu goriilmektedir. Olgme ve degerlendirme alt boyutunda ise iki madde bulunmaktadir. Cronbach
Alfa giivenirlik katsayisi hesaplanirken madde sayisinin az olmasi giivenirlik katsayisinin diigmesine yol
agmaktadir (Cortina, 1993; Creswell & Creswell, 2017; Tavakol & Dennick, 2011). Olgme ve degerlendirme alt
boyutunda giivenirlik katsayisinin 0.43 ¢ikmasi da bu durumdan kaynaklaniyor olabilir.

Veri Toplama ve Analizi

Aragtirmada yer alan “Genel Bilgi Formu”, “Ogretmenler Arasinda Mesleki Isbirligine Yénelik Tutum
Olgegi” ve “Ohio Ogretmen Yetkinligi Olgegi” 6gretmen adaylari tarafindan doldurulmustur. Arastirma
kapsaminda kullanilan Slgekler ve genel bilgi formu tek bir fasikiil halinde 6gretmen adaylarina sunulmustur.
Veriler Gazi Universitesi ve Necmettin Erbakan Universitesi’nden kagit formlar ile diger iiniversitelerden gevrim
ici formlar araciligiyla toplanmistir. Genel bilgi formunda arastirmaya iliskin bilgiler sunulmustur. Ayrica
aragtirmanin goniilliilik esasma dayandigini, kisisel bilgilerin toplanilmadigini ve verilerin arastirma amact
disinda higbir amagla kullanilmayacagini taahhiit eden bilgiler verilmistir. Analiz siirecinde anlamlilik diizeyi 0.05
olarak belirlenmis ve yapilan istatistiksel ¢oziimlemeler bu diizeye gore degerlendirilmisgtir.

Varsayimlarin Kontrolii

Aragtirmada kullanilacak olgeklerden elde edilen verilerin normal dagilip dagilmadigi Kolmogorov-
Smirnov testi ile analiz edilmistir. Analiz sonucu elde edilen p degerinin 0.05’ten biiyiik ¢ikmasi, ilgili anlamlilik
diizeyinde puanlarin normal dagilimdan asir1 sapma gostermedigi seklinde yorumlanmaktadir. (Biiyiikoztiirk vd.,
2017). Olgeklerin ve alt boyutlarinin normallik varsayimlar ayr1 ayri hesaplanmistir.
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Tablo 3
Kolmogorov-Smirnov Testi Sonuglar
Olgekler p
Ogretmenler Arasinda Mesleki Isbirligine Yénelik Tutum Olgegi 0.00
Ohio Ogretmen Yetkinligi Olgegi 0.20
Yonlendirme 0.00
Davranig yonetimi 0.00
Motivasyon 0.00
Ogretim becerisi 0.00
Olgme ve degerlendirme 0.00

Tablo 3 incelendiginde, yalnizca “Ohio Ogretmen Yetkinligi Olcegi’ne ait p degerinin 0.05’ten biiyiik
oldugu yani normal dagildig1 goriilmektedir. Diger 6l¢ekten ve alt boyutlardan elde edilen p degerlerinin 0.05’ten
kii¢iik oldugu goriilmektedir. Orneklem sayisi arttikca dagilimin normale yaklasma ihtimali de artmaktadir.
Kolmogorov-Smirnov testi érneklem biiyiikliigiine duyarlidir ve ¢ogu zaman anlamli sonuglar verebilmektedir.
Bu sebeple dagilimin normallik varsayimini sorgulamak ve normal dagilip dagilmadigna karar vermek icin
basiklik ve carpiklik degerlerine bakilmistir. Sosyal bilimlerde yapilan arastirmalarda g¢arpiklik ve basiklik
degerlerinin — 1.5 ile + 1.5 arasinda olmasi dagilimin normal dagilim gosterdigi kabul etmek i¢in yeterlidir
(Tabachnick & Fidell, 2013).

Tablo 4
Olgeklerin ve Alt Boyutlarimin Carpiklik ve Basiklik Degerleri
Olgekler n Carpikhk  Basiklik
Ogretmenler Arasinda Mesleki Isbirligine Yénelik Tutum Olgegi 253 -1.15 1.41
Ohio Ogretmen Yetkinligi Olgegi 253 0.02 -0.42
Yonlendirme 253 -0.20 -0.20
Davranig yonetimi 253 -0.06 -0.23
Motivasyon 253 -0.10 -0.44
Ogretim becerisi 253 0.03 -0.59
Olgme ve degerlendirme 253 -0.29 -0.29

Tablo 4 incelendiginde, ¢arpiklik ve basiklik degerlerinin -1.5 ile +1.5 arasinda oldugu goriilmektedir. Bu
durum verilerin normal dagilim gosterdigine kanit olmaktadir (Tabachnick & Fidell, 2013). Olceklerin alt
boyutlarinin ve 6lgeklerin toplam puanlarin evrende normal dagilip dagilmadigi sorgulandiktan sonra analiz
yontemleri belirlenmistir. Elde edilen sonuglar neticesinde 6rneklemin normal dagilim gosterdigi varsayilarak
aragtirmada parametrik testler kullanilmistir. Dolayisiyla alt gruplarda demografik degiskenler agisindan
ortalamalar arasi farkliliklarin incelendigi aragtirma sorulari igin iki alt grup olmasi durumunda bagimsiz gruplar
t testi; ikiden fazla alt grup olmasi durumunda ise tek yonlii varyans analizi kullanilmistir.

Olgeklerin ve alt boyutlarinin arasindaki iliskilerin belirlenmesinde ise Pearson Momentler Carpim
Korelasyon Katsayisi kullanilmigtir. Korelasyon katsayilart r < 0.30 olmasi durumunda diisiik iligki; 0.30 < r <
0.70 olmasi durumunda orta diizeyde iligki; 0.70 < r olmasi durumunda yiiksek olarak yorumlanmistir
(Biiyiikoztiirk vd., 2017). Olgeklerin ve alt boyutlariin birbirini yordama durumlarinin sorgulamasinda Basit
Dogrusal Regresyon analizi kullanilmistir. Arastirma kapsaminda toplanan verilerin analizinde SPSS paket
programi kullanilmugtir.

Bulgular
Birinci Arastirma Sorusuna iliskin Bulgular

Ik arastirma sorusunun (“Ogretmenler Arasinda Mesleki Is birligine Yénelik Tutum Olgegi” ve “Ohio
Ogretmen Yetkinligi Olgegi” ne iliskin puanlari ne diizeydedir?) yanitina iliskin betimsel istatistikler Tablo 5’te
verilmistir. Tablo 5 incelendiginde, “Ogretmenler Arasinda Mesleki Isbirligine Yénelik Tutum Olgegi’nden elde
edilen puanlarin ortalamasmin 59.21, minimum degerinin 34, maksimum degerinin 65 oldugu goriilmektedir.
“Ohio Ogretmen Yetkinligi Olgegi’nden elde edilen puanlarin ortalamasinin 94.38, minimum degerinin 56.
maksimum degerinin 120 oldugu gériilmektedir. “Ohio Ogretmen Yetkinligi Olgegi” yonlendirme alt boyutundan
elde edilen puanlarin ortalamasinin 23.59, minimum degerinin 12, maksimum degerinin 30; davranis yonetimi alt

boyutundan elde edilen puanlarin ortalamasinin 19.67, minimum degerinin 11, maksimum degerinin 25;
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motivasyon alt boyutundan elde edilen puanlarin ortalamasmin 23.98, minimum degerinin 15, maksimum
degerinin 30; 6gretim becerisi alt boyutundan elde edilen puanlarin ortalamasinin 19.44, minimum degerinin 12,
maksimum degerinin 25; 6lgme ve degerlendirme alt boyutundan elde edilen puanlarin ortalamasmin 7.69,
minimum degerinin 3, maksimum degerinin 10 oldugu goériilmektedir.

Tablo 5

Ogretmen Adaylarinin Ogretmenler. Arasinda Mesleki Is Birligine Yonelik Tutum Olgegi ve Ohio Ogretmen
Yetkinligi Olcegine lliskin Betimsel Istatistikler

" Ol_gekler “ n Min. Puan  Maks. Puan X ss

Ogretmenler Arasinda Mesleki Isbirligine Yonelik Tutum Olgegi 253 34 65 59.21 5.72

Ohio Ogretmen Yetkinligi Olgegi 253 56 120 9438 12.28
Yonlendirme 253 12 30 2359 351
Davranig yonetimi 253 11 25 19.67 2.78
Motivasyon 253 15 30 2398 324
Ogretim becerisi 253 12 25 1944 288
Olgme ve degerlendirme 253 3 10 769 150

ikinci Aragtirma Sorusuna iliskin Bulgular

Ikinci arastirma sorusunun “Ozel egitim 6gretmeni adaylarmin mesleki is birligine yonelik tutumlartyla
ogretmen yetkinlik diizeyleri ve alt boyutlar arasinda anlaml bir iliski var midir?” yanitina yonelik bulgular Tablo
6’da yer almaktadir. Tablo 6 incelendiginde, 6zel egitim 6gretmeni adaylarinin mesleki is birligine yonelik
tutumlar ile 6gretmen yetkinlikleri arasinda pozitif yonde istatistiksel agidan anlamli diizeyde iliski bulunmustur
(r=0.46; p < 0.05). Ayrica ozel egitim 6gretmeni adaylarinin mesleki is birligine yonelik tutumlari ile 6gretmen
yetkinlik 6lgeginin yonlendirme alt boyutu arasinda (r = 0.45; p < 0.05), davranis yonetimi alt boyutu arasinda (r
= 0.37; p < 0.05), motivasyon alt boyutu arasinda (r = 0.41; p < 0.05), 6gretim becerisi alt boyutu arasinda (r =
0.41; p < 0.05), 6lgme ve degerlendirme alt boyutu arasinda (r = 0.34; p < 0.05) pozitif yonde istatistiksel agidan
anlamli diizeyde iliski bulunmustur. Ozel egitim &gretmeni adaylarmin mesleki is birligine yonelik tutumlart
olumlu ag¢idan arttik¢a 6gretmen yetkinliklerinin de arttigi gériilmektedir.

Tablo 6

Ogretmenler Arasinda Mesleki Isbirligine Yonelik Tutum Olgegi ile Ohio Ogretmen Yetkinligi Olcegi ve Alt
Boyutlart Arasindaki lliskilere Yonelik Pearson Momentler Carpimi Korelasyon Analizi Sonuglar

Degiskenler 1. 2. 3. 4. 5. 6. 7.
1.Mesleki Isbirligine Yonelik Tutum Olgegi 1
2.0hio Ogretmen Yetkinligi Olcegi 0.46" 1
3.Yénlendirme 0.45"  0.92" 1
4.Davranis yonetimi 037" 0.87" 0.72" 1
5.Motivasyon 0.41* 0.90° 078" 0.71" 1
6.0gretim becerisi 0.41* 0.89" 076" 073" 074" 1
7.0lgme ve degerlendirme 034 0777 067" 061" 0.63° 0.67" 1

"p<0.05
I"Jg:iincii Arastirma Sorusuna iliskin Bulgular

Ugiincii arastirma sorusunun “Ozel egitim dgretmeni adaylarinin mesleki is birligine yonelik tutumlari
ogretmen yetkinlik diizeylerini ve alt boyutlarini yordamakta midir?” yanitina yonelik regresyon katsayilar1 Tablo
7’de verilmigtir. Tablo 7 incelendiginde, 6zel egitim Ogretmeni adaylarmin mesleki is birligine ydnelik
tutumlariin 6gretmen yetkinliklerini %21 oraninda pozitif yonde istatistiksel agidan anlamli diizeyde yordadig:
saptanmistir (p < 0.05). Ayrica 0zel egitim 68retmeni adaylarinin mesleki is birligine yonelik tutumlarinin
ogretmen yetkinligi 6lgegi yonlendirme alt boyutunu %20; davranis yonetimi alt boyutunu %14; motivasyon alt
boyutunu %17; d6gretim becerisi alt boyutunu %17; 6lgme ve degerlendirme alt boyutunu %12 oraninda pozitif
yonde istatistiksel agidan anlamli diizeyde yordadigi saptanmistir (p < 0.05). Ozel egitim 6gretmeni adaylarinin
mesleki is birligine yonelik tutumlar1 6gretmen yetkinliklerini belirleyen degiskenlerden biridir.
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Tablo 7

Mesleki Is Birligine Yonelik Tutumlarin Ogretmen Yetkinlik Diizeyleri Uzerindeki Etkisini Belirlemeye Yonelik
Basit Dogrusal Regresyon Analizi

Yordayici degisken Yordanan degigsken r b t F p
Ohio Ogretmen Yetkinligi Olgegi  0.21 0.46 8.17 66.79  0.00
Yonlendirme 0.20 0.45 787 6195 0.00
Si . . Davranis yonetimi 0.14 0.37 6.35 40.33 0.00
Mesleki Isbirligine Yonelik Tutum Motivasyon 017 041 714 5104  0.00
Ogretim becerisi 0.17 0.41 720 5184 0.00
Ol¢me ve degerlendirme 0.12 0.34 5.69 3247  0.00

Dérdiincii Arastirma Sorusuna fliskin Bulgular

Dérdiincii arastirma sorusunun “Ozel egitim 6gretmeni adaylarmin mesleki is birligine yénelik tutumlar
ve dgretmen yetkinlik diizeyleri cinsiyete, yasa, devam edilen iiniversiteye, 6gretmenlik uygulamasinda g¢alisilan
yetersizlik grubuna gore degisiklik gostermekte midir?” yanitina yonelik t testi ve tek yonlii varyans sonuglart
Tablo 8, 9, 10 ve 11°de sunulmustur.

Tablo 8

Osretmen Adaylarinmin Cinsiyet Degiskeni A¢isindan Mesleki Is Birligine Yonelik Tutum Puanlar: ve Ogretmen
Yetkinlik Diizeyi Puanlarina lliskin t- Testi Sonuglart

Olgekler Cinsiyet n X ss t p
Kadn 157 5946  5.36
Erkek 96 5879 628 090 059

L ol Kadin 157 94.73 12.05
Ohio Ogretmen Yetkinligi Olcegi Erkek 96 9380 1269 0.58 0.65

. . Kadin 157 23.74  3.49
Yonlendirme Erkek 96 2335 356 0.85 0.64

T Kadim 157 1962 2.80
Davranis yonetimi Erkek 96 1974 277 -0.32 0.57

. Kadin 157 2425 3.12
Motivasyon Erkek 96 2354 340 1.69 0.84

. . Kadin 157 1943 2091
Ogretim becerisi Erkek 96 1946 286 -0.07 047

- - . Kadin 157 7.68 1.55
Olgme ve degerlendirme Erkek 9% 771 1.42 -0.14  0.07

Ogretmenler Arasinda Mesleki Isbirligine Yénelik Tutum Olgegi

Tablo 8 incelendiginde, 6zel egitim Ogretmeni adaylarmin mesleki is birligine yonelik tutumlari,
ogretmen yetkinlik diizeyleri, 6gretmen yetkinlik diizeyleri alt boyutlar1 cinsiyet degiskeni agisindan istatistiksel
acidan anlamli diizeyde bir farklilik olusturmamaktadir (p > 0.05). Ozel egitim 6gretmeni adaylarinda cinsiyet
degiskeninin mesleki is birligine yonelik tutum ve 6gretmen yetkinlikleri agisindan farklilik olusturan bir degisken
olmadig1 saptanmustir.
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Tablo 9

Ogretmen Adaylarimin Yas Degiskeni Agisindan Mesleki Is Birligine Yonelik Tutum Puanlart ve Ogretmen
Yetkinlik Diizeyi Puanlarina lligkin Tek Yonlii Varyans Analizi Sonuglar

Olgekler Yas n X ss F p

20-24 160 59.42 5.46

Mesleki Isbirligine Yonelik Tutum Olgegi 25-29 59 58.95 5.85 0.33 0.72
30 ve tlizeri 34 58.65 6.73
20-24 160 94.13 12.03

Ohio Ogretmen Yetkinligi Olgegi 25-29 59 9659 11.51 1.83 0.16
30 ve iizeri 34 91.68 14.28
20-24 160 2350 3.53

Yonlendirme 25-29 59 24.25 3.14 1.81 0.17
30 ve tizeri 34 22.88 3.95
20-24 160 19.81 2.75

Davranis Yonetimi 25-29 59 19.69 2.53 1.39 0.25
30 ve lizeri 34 18.94 3.28
20-24 160 23.85 3.17

Motivasyon 25-29 59 24.59 3.11 1.52 0.22
30 ve lizeri 34 23.53 3.68
20-24 160 1941 2.84

Ogretim Becerisi 25-29 59 1997 286 2.11 0.12
30 ve lizeri 34 18.71 3.04
20-24 160 7.56 1.49

Olgme ve degerlendirme 25-29 59 8.08 1.59 2.70 0.07
30 ve iizeri 34 7.62 1.30

Tablo 9 incelendiginde, 6zel egitim Ogretmeni adaylarmin mesleki is birligine yonelik tutumlari,
ogretmen yetkinlik diizeyleri, 6gretmen yetkinlik diizeyleri alt boyutlar1 yas degiskeni agisindan istatistiksel agidan
anlaml diizeyde bir farklilik olusturmamaktadir (p > 0.05). Ozel egitim 6gretmeni adaylarinda yas degiskeninin
mesleki is birligine yonelik tutum ve dgretmen yetkinlikleri agisindan farklilik olusturan bir degisken olmadigi
saptanmuistir.

Tablo 10

Osretmen Adaylarinin Devam Ettikleri Universite' Degiskeni Acisindan Mesleki Is Birligine Yonelik Tutum
Puanlari ve Ogretmen Yetkinlik Diizeyi Puanlarina lligkin Tek Yonlii Varyans Analizi Sonuglari

Olgekler Universite n X ss F p

Gazi Universitesi 102  58.25 6.16

Mesleki Isbirligine Yonelik Tutum Olgegi Necmettin Erbakan Universitesi 103 59.86 558 240 0.09
Diger 48 59.81 4.77
Gazi Universitesi 102 9425 11.68

Ohio Ogretmen Yetkinligi Olgegi Necmettin Erbakan Universitesi 103 9494 1250 0.26 0.77
Diger 48 9342 13.19
Gazi Universitesi 102 2369 341

Yonlendirme Necmettin Erbakan Universitesi 103 23.78 3.63 086 043
Diger 48 23.00 3.47
Gazi Universitesi 102 1939 272

Davranig yonetimi Necmettin Erbakan Universitesi 103 19.75 281 110 0.34
Diger 48 20.08 2.80
Gazi Universitesi 102 2396  3.15

Motivasyon Necmettin Erbakan Universitesi 103 24.13 3.17 027 0.76
Diger 48 23.71 3.57
Gazi Universitesi 102 1948  2.87

Ogretim becerisi Necmettin Erbakan Universitesi 103 1957 292 0.48 0.62
Diger 48 19.08 2.86
Gazi Universitesi 102 7.74 1.56

Olgme ve degerlendirme Necmettin Erbakan Universitesi 103~ 7.72 139 030 0.74
Diger 48 7.54 1.61
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Tablo 10 incelendiginde, 6zel egitim O6gretmeni adaylarmin mesleki is birligine yonelik tutumlari,
ogretmen yetkinlik diizeyleri, 6gretmen yetkinlik diizeyleri alt boyutlar1 devam ettikleri iiniversite degiskeni
acisindan istatistiksel agidan anlamli diizeyde bir farklilik olusturmamaktadir (p > 0.05). Ozel egitim dgretmeni
adaylarinda 6grenimine devam edilen liniversite degiskeninin mesleki is birligine yonelik tutum ve 6gretmen
yetkinlikleri agisindan farklilik olusturan bir degisken olmadig1 saptanmaistir.

Tablo 11

Ogretmen Adaylarinin Ogretmenlik Uygulamasinda Calistigr Yetersizlik Grubu Degiskeni A¢isindan Mesleki Is
Birligine Yonelik Tutum Puanlart ve Ogretmen Yetkinlik Diizeyi Puanlarina Iliskin Tek Yonlii Varyans Analizi
Sonuclart

Olgekler Yetersizlik grubu n X SS F p Tukey testi
ACYE 35 6254 446
Mesleki Isbirligine Yo6nelik Gorme 31 57.00 6.40 6.80 0.00 Gorme < ACYE
Tutum Olgegi Zihin 125 5851 5.85 ' ' Zihin < ACYE
Otizm 62 59.82 492
ACYE 35 9857 1345
e sl Gorme 31 9116 11.63
Ohio Ogretmen Yetkinligi Olcegi Zihin 125 0347 1214 2.50 0.06
Otizm 62 9544 11.73
ACYE 35 2480 3.72
. . Gorme 31 2261 3.12 .
Yonlendirme Zihin 125 2329 354 2.86 0.04 Gorme < ACYE
Otizm 62  24.02 3.36
ACYE 35 2046 272
. e Gorme 31 19.16 2.84
Davranis yonetimi Zihin 125 1941 279 1.97 0.12
Otizm 62 20.00 2.69
ACYE 35 2486 350
. Gorme 31 2284  3.06
Motivasyon Zihin 125 2404 304 219 009
Otizm 62 2394 347
ACYE 35 2057 3.23
w . Gorme 31 18.74 290 Goérme < ACYE
Ogretim becerisi Zihin 125 1917 275 92 003 ihincACYE
Otizm 62 19.71 2.79
ACYE 35 7.89 1.69
= - . Gorme 31 7.81 1.45
Ol¢me ve degerlendirme Zihin 195 757 154 0.60 0.62
Otizm 62 7.77 1.32

Not: ACYE = Agir ve ¢oklu yetersizlik.

Tablo 11 incelendiginde, 6zel egitim 6gretmeni adaylarinin mesleki is birligine yonelik tutum puanlari
ile 6gretmen yetkinlik diizeyi yonlendirme alt boyutu ve 6gretim becerisi alt boyutu puanlarmin 6gretmenlik
uygulamasinda ¢alistig1 yetersizlik grubu degiskeni agisindan istatistiksel olarak anlamli bir farklilik olusturdugu
tespit edilmistir (p < 0.05). Farkliliklarin hangi alt gruplarda oldugunun belirlenmesi i¢in post-hoc analizlerden
Tukey testi yapilmustir. Tukey testi normallik varsayimlarinin karsilandig1 ve varyanslarin esit oldugu durumlarda
kullanilan parametrik testlerin post-hoc analizlerinde kullanilmaktadir. Parametrik testlerden olan tek yonlii
varyans analizi sonucunda ortaya ¢ikan farkliliklarin hangi gruplar lehine veya aleyhine oldugunun bulunmasinda
kullanilmigtir (Montgomery, 2008). Tukey testi sonuglarma gore; dgretmenlik uygulamasinda agir ve goklu
yetersizligi olan yetersizlik grubuyla ¢alisan 6zel egitim &gretmeni adaylarinin mesleki is birligine yonelik tutum
puanlarinin gérme yetersizligi ve zihin yetersizligi olan grupla ¢alisan 6gretmen adaylarma kiyasla daha ytiksek
¢iktig1 goriilmiistiir. Puan ortalamalarina bakildiginda agir ve ¢oklu yetersizligi olan gocuklarla ¢alisan 6zel egitim
dgretmen adaylarmim puan ortalamasinin (X = 62.54), gorme yetersizligi olan ¢ocuklarla calisan 6gretmen
adaylarinm puan ortalamasimin (X = 57.00), zihin yetersizligi olan ¢ocuklarla calisan 6gretmen adaylarinin puan
ortalamasimin ise (X = 58.51) oldugu goriilmektedir. Agir ve ¢oklu yetersizligi olan grupla galisan 8gretmen
adaylarmin mesleki is birligine yonelik olumlu tutumlari diger yetersizlik gruplariyla ¢alisan 6gretmen adaylarina
kiyasla daha yiiksek ¢ikmustir.
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Ogretmenlik uygulamasinda agir ve ¢oklu yetersizligi olan yetersizlik grubuyla galisan 6zel egitim
O0gretmeni adaylarinin 6gretmen yetkinligi 6lgegi yonlendirme alt boyutu puanlari zihin yetersizligi olan grupla
calisan Ogretmen adaylarina kiyasla daha yiiksek ¢ikmigtir. Puan ortalamalarina bakildiginda agir ve c¢oklu
yetersizligi olan g¢ocuklarla calisan 6zel egitim gretmen adaylarinin puan ortalamasmin (X = 24.80), zihin
yetersizligi olan ¢ocuklarla ¢alisan 6gretmen adaylarinin puan ortalamasimin ise (X = 22.11) oldugu gériilmektedir.
Agir ve coklu yetersizligi olan grupla calisan dgretmen adaylarinin 6grenciyi yonlendirme yetkinliklerinin gérme
yetersizligi olan grupla ¢alisan 6gretmen adaylarma kiyasla daha yiiksek ¢ikmistir.

Ogretmenlik uygulamasinda agir ve goklu yetersizligi olan yetersizlik grubuyla galisan 6zel egitim
ogretmeni adaylarinin 6gretmen yetkinligi 6lgegi alt boyutu puanlar1 gorme yetersizligi ve zihin yetersizligi olan
grupla calisan 6gretmen adaylarina kiyasla daha yiiksek ¢iktig1 goriilmiistiir. Puan ortalamalarina bakildiginda agir
ve ¢oklu yetersizligi olan gocuklarla galisan 6zel egitim dgretmen adaylarmin puan ortalamasimin (X = 20.57),
goérme yetersizligi olan gocuklarla galisan 6gretmen adaylarmin puan ortalamasinin (X = 18.74), zihin yetersizligi
olan ¢ocuklarla ¢alisan dgretmen adaylariin puan ortalamasin ise (X = 19.17) oldugu goriilmektedir. Agir ve
¢oklu yetersizligi olan grupla calisan dgretmen adaylarinin 6gretim becerisi yetkinliklerinin diger yetersizlik
gruplariyla ¢aligan 6gretmen adaylarina kiyasla daha yiiksek ¢ikmustir.

Ogretmen yetkinlik diizeyleri arasinda 6nemli iliskiler ortaya koymustur. Oncelikle, 6gretmen adaylarinin
mesleki is birligi tutumlari ile Ohio Ogretmen Yetkinligi Olceginden alinan puanlar arasinda pozitif ve istatistiksel
olarak anlamli bir iliski bulunmustur. Ozellikle, yonlendirme, davranis ydnetimi, motivasyon, dgretim becerisi ve
6lgme ve degerlendirme alt boyutlarinda bu iliski belirgin sekilde goriilmiistiir. Ayrica, dgretmen adaylarinin
mesleki is birligi tutumlarmin 6gretmen yetkinliklerini anlamli derecede yordadigi saptanmustir. Ozellikle, agir ve
¢oklu yetersizligi olan yetersizlik gruplariyla ¢alisan 6gretmen adaylarinin, diger yetersizlik gruplarina gére daha
yiiksek mesleki i birligi tutum puanlarina ve 6gretmen yetkinlik diizeylerine sahip olduklar1 gézlemlenmistir. Bu
durum, 6gretmen adaylarinin farkli yetersizlik gruplariyla ¢aligma deneyimi ve mesleki yetkinlik algilari arasinda
pozitif iliski oldugunu gostermektedir.

Tartisma

Bu aragtirma, 6zel egitim 6gretmeni adaylarmin mesleki is birligi tutumlariyla dgretmenlik yetkinlikleri
arasindaki iliskiyi incelemeyi amacglamaktadir. Arastirmanin amaci, giiniimiiz egitim sisteminin 6nemli bir
gerekliligi olan ig birligi ve etkili 6gretmenlik yetkinlikleri arasindaki iliskiyi anlamamiza yardimci olmaktir.

Cesitli arastirmacilar tarafindan yapilan c¢aligmalar, Ogretmenlerin yetkinlikleri ve tutumlarinin
dgrencilerin egitim basarilar1 iizerinde énemli bir etki yaptigini vurgulamaktadir. Ozellikle Pit-ten-Cate ve
arkadaglar1 (2018) ile Onivehu ve arkadaslart (2017) tarafindan yapilan caligmalar, bu bulgulari destekler
niteliktedir. Bu ¢aligmalarda, 6gretmenlerin kapsayici egitime yonelik tutumlar ve yetkinliklerinin incelendigi ve
bu unsurlarin egitimdeki basari i¢in kritik neme sahip oldugu belirtilmistir. Bu bulgularm yani sira, Cohen (2015)
ve Everington ve arkadaslariin (1999) ¢alismalar: da 6gretmenlerin tutum ve yetkinliklerine odaklanarak benzer
sonuglara ulagmistir. Bu c¢alismalarin sonuglari, Giirglir (2005) tarafindan yapilan ¢alismayla da
desteklenmektedir. Giirgiir (2005), is birligi ile 6gretim yaklagiminin sinif 6gretmenlerinin mesleki gelisimine nasil
katki sagladigin1 ve ozellikle 6zel gereksinimli dgrencilerle etkili iletisim kurulmasinda bu yaklasimin énemini
ortaya koymustur. Bu ¢aligmalarin 15181inda, dgretmen adaylarmin mesleki is birligine yonelik tutumlarinin ve
ogretmen yetkinliklerinin pozitif bir iliski i¢inde oldugu goriilmektedir. Arastirmalarin bu yonii, alan yazininda
yapilan diger ¢aligmalarla da paralellik gostermektedir. Ergiil ve arkadaslari (2013), Mu ve arkadaslar1 (2015), Pit-
ten-Cate ve arkadaslar1 (2018) tarafindan yapilan ¢alismalar, 6gretmen adaylarinin egitim ve deneyimlerinin,
ogretmenlik tutumlarn ve yetkinlikleri tizerinde etkili oldugunu belirtmistir. Bu bulgular, mevcut calismanin
sonuglartyla uyum ic¢indedir ve 6gretmen egitim programlariin ve pratik deneyimlerin 6gretmenlerin yetkinlik
algisini ve tutumlarini olumlu yonde etkileyebilecegini ortaya koymaktadir.

Aragtirma, 0gretmen adaylarmin yetkinlik algilar1 lizerinde demografik faktorlerin (cinsiyet, yas vb.)
anlamli bir etki yapmadigim ortaya koymaktadir. Bu bulgu, Ozsoy (2019) tarafindan yapilan ¢alismada da
desteklenmistir. Ozsoy'un arastirmasi, dzel egitim dgretmenlerinin is birligi diizeylerini demografik faktorler
acisindan incelemis ve bu faktorlerin is birligi diizeylerine 6nemli bir etkisi olmadigmmi bulmustur. Bununla
birlikte, aragtirmada 6zel egitim 6gretmen adaylarinin mesleki is birligi tutumlarinin, 6gretmenlik yetkinliklerini
ve bu yetkinliklerin alt boyutlarini nasil etkiledigi de incelenmistir. Bu bulgu, is birligi becerilerinin gretmenlik
yetkinliklerinin gelisiminde &nemli bir rol oynadigimi gdstermektedir. ilging bir sekilde, cinsiyet ve yas gibi
demografik faktorlerin genel olarak anlaml bir fark yaratmadigi, ancak dgretmen adaylariin galistigi yetersizlik
gruplarina gore farklilik olusturdugu ortaya konmustur. Bu, dgretmenlerin farkli yetersizlik durumlarina sahip
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ogrencilerle calisirken is birligi yapma konusundaki tutumlarmin ve becerilerinin farklilagabilecegini
gostermektedir. Ozellikle, agir ve ¢oklu yetersizlikleri olan ¢ocuklarla calisan 6gretmen adaylarinin, mesleki is
birligine yonelik tutumlar1 ve yetkinlikleri daha yiiksek seviyelerde bulunmustur. Agir ve c¢oklu yetersizlik
durumlarma sahip Ogrencilerle c¢alisirken, is birligi gereksinimleri daha karmasik ve hassas bir yaklasim
gerektirebilir. Bu tiir durumlar, 6gretmenlerin 6grencilerin 6zel ihtiyaclarini anlamalar1 ve karsilamalar i¢in ek
destek ve daha yogun is birligi cabalarmi kacinilmaz hale getirebilir. Dolayistyla, farkli yetersizlik gruplariyla
etkilesimlerin, Ogretmenlerin is birligi ve uyum becerilerinin geligtirilmesine katki saglayabilecegi
diisiiniilmektedir (Hunt vd., 2003; Peltoméki vd., 2021)

Aragtirmanin bulgulari, 6gretmen yetistirme programlarinin ig birligi becerilerini ve 6gretmenlik
yetkinliklerini gelistirmeye odaklanmasinin ne kadar kritik oldugunu ortaya koymaktadir. Is birligi becerilerinin
artirilmasi, 6gretmen adaylarinin dgretmenlik uygulamalarinda daha etkili olmalarina ve 6grenci basarilarini
artirmalaria yardimci olabilecegi disiinilmektedir. Bu baglamda, gelecegin 0gretmenlerini yetistiren
programlarin, dgretmen adaylarina is birligi kiiltiiriinii nasil gelistirebilecekleri ve farkl1 yetersizlik gruplartyla
nasil etkili bir sekilde calisabilecekleri konusunda rehberlik etmesi 6nemlidir.

Sonug olarak, bu c¢alisma, 6zel egitim Ogretmeni adaylarinin is birligi tutumlart ile 6gretmenlik
yetkinlikleri arasindaki iliskiyi vurgulamis ve bu baglamda egitim programlarinin gelistirilmesi i¢in somut dneriler
sunmustur. Arastirmanin sinirliliklari, 6zellikle drneklem grubunun belirli bir {iniversite grubuna sinirli olmasi ve
0z degerlendirmelere dayanmasi, gelecek calismalar igin 6nemli bir yol haritasi sunmaktadir. Bu nedenle,
bulgularin farkli kiiltiirel veya egitimsel baglamlarda genellemesi konusunda dikkatli olunmali ve &gretmen
yetistirme programlarinin is birligi ve etkili 6gretmenlik yetkinliklerini nasil daha iyi destekleyebilecegi lizerine
daha fazla arastirma yapilmahidir. Bu dogrultuda mevcut ¢alismadan yola ¢ikarak gelecek arastirmalarda; farkl
kiiltiirel ve egitimsel baglamlardaki Ogretmen yetistirme programlarinin is birligi becerileri ve 6gretmenlik
yetkinliklerine etkisi {izerine karsilagtirmal1 arastirmalar yapilabilir. Ogretmen adaylarinin mesleki gelisimlerinin
uzun siireli takip edilmesi, egitim programlarinin uzun vadeli etkinliginin degerlendirilmesine olanak saglar. Bu
calisma, bu tiir caligmalar i¢in temel olusturabilir. Uygulama boyutunda ise; 6gretmen adaylarina yonelik cesitlilik
ve kapsayicilik konusunda kapsamli egitimler verilerek, bu ¢aligmanin ortaya koydugu is birligi becerileri ve
ogretmenlik yetkinliklerinin gelistirilmesine katkida bulunulabilir. Ogretmen egitim programlarinin pratik
uygulama yonlerinin giiclendirilmesi, 6gretmen adaylarinin gergek sinif ortamlarina daha iyi hazirlanmalarini ve
farkli 6grenci ihtiyaglarina uygun yanitlar gelistirebilmelerini saglayabilir.

Yazarlarin Katki Diizeyleri

Bu ¢alismada, ¢alisma konusunun belirlenmesi, verilerin toplanmasi, analizi ve raporlanmasi sathasinda
i¢ yazar esit diizeyde katkida bulunmustur.

Kalayl vd. ERKEN GORUNUM



OZEL EGITIM OGRETMENI ADAYLARININ MESLEKI I$ BIRLIGINE YONELIK TUTUMLARIYLA OGRETMENLIK 14
YETKINLIKLERT ARASINDAKI ILISKININ INCELENMESI

Kaynaklar

Ajzen, I., & Fishbein, M. (2000). Attitudes and the attitude-behavior relation; Reasoned and automatic processes.
European Review of Social Psychology, 11(1), 1-33. https://doi.org/10.1080/14792779943000116

Baloglu, N. & Karadag, E. (2008). Ogretmen yetkinliginin tarihsel gelisimi ve Ohio Ogretmen Yetkinlik Olcegi:
Tirk kiiltiiriine uyarlama, dil gegerligi ve faktér yapisinin incelenmesi. Educational Administration:
Theory and Practice, 56, 571-606. https://dergipark.org.tr/tr/pub/kuey/issue/10341/126693

Banerjee, N., Stearns, E., Moller, S., & Mickelson, R. A. (2017). Teacher job satisfaction and student achievement:
The roles of teacher professional community and teacher collaboration in schools. American Journal of
Education, 123(2), 203-241. https://doi.org/10.1086/689932

Bruder, M. B., & Dunst, C. J. (2005). Personnel preparation in recommended early intervention practices: Degree
of emphasis across disciplines. Topics in Early Childhood Special Education, 25(1), 25-33.
https://doi.org/10.1177/02711214050250010301

Bukvi¢, Z. (2014). Teachers competency for inclusive education. The European Journal of Social & Behavioural
Sciences, 11(4), 408-412. https://doi.org/10.15405/ejsbs.141

Butler, D. L, & Schnellert, L. (2012). Collaborative inquiry in teacher professional development. Teaching and
Teacher Education, 28(8), 1206-1220. https://doi.org/10.1016/j.tate.2012.07.009

Biiyiikoztiirk, S., Kilic-Cakmak, E., Akgiin, O. E., Karadeniz, S., & Demirel, F. (2017). Bilimsel arastirma
yontemleri (23. baski). Pegem Akademi.

Cohen, E. (2015). Principal leadership styles and teacher and principal attitudes, concerns and competencies
regarding inclusion. Procedia-Social ~and  Behavioral  Sciences, 186,  758-764.
https://doi.org/10.1016/].sbspro.2015.04.105

Conderman, G., & Johnson-Rodriguez, S. (2009). Beginning teachers’ views of their collaborative roles.
Preventing School Failure, 53(4), 235-244. https://doi.org/10.3200/PSFL.53.4.235-244

Conderman, G., & Stephens, J. T. (2000). Voices from the field: Reflections from beginning special educators.
Teaching Exceptional Children, 33(1), 16-21. https://doi.org/10.1177/004005990003300103

Cortina, J. M. (1993). What is coefficient alpha? An examination of theory and applications. Journal of Applied
Psychology, 78(1), 98-104. https://doi.org/10.1037/0021-9010.78.1.98

Creswell, J. W., & Creswell, J. D. (2017). Research design: Qualitative, quantitative, and mixed methods
approaches. Sage Publications.

Cokluk, O, Sekercioglu, G., & Biiyiikoztiirk, S. (2010). Sosyal bilimler icin ¢ok degiskenli istatistik. Pegem
Akademi.

Da Costa, J. L. & Riordan, G. (1996, April 8-12). Teacher efficacy and the capacity to trust [Paper presentation].
The annual meeting of the American Educational Research Association, New York, United States.
https://eric.ed.gov/?id=ED397010

Dettmer, P., Thurston, L., Knackendoffel, A., & Dyck, N. (2005). Collaboration, consultation and teamwork (6th
ed.). Merrill.

Diken, 1. H. (2012). Ozel egitime gereksinimi olan dgrenciler ve ézel egitim. Pegem.

Doymus, K., Simsek, U., & Simsek, U. (2005). Isbirlikci 6grenme yontemi iizerine derleme: I. Isbirlik¢i 6grenme
yontemi ve yontemle ilgili calismalar. Erzincan Universitesi Egitim Fakiiltesi Dergisi, 7(1), 59-83.
https://dergipark.org.tr/en/pub/erziefd/issue/5995/79776

DuFour, R. (2011). What is a professional learning community? Educational Leadership, 61(8), 6-11.
https://www.siprep.org/uploaded/ProfessionalDevelopment/Readings/PLC.pdf

Elgi, A. N. (2019). Ozel egitim okul ve simiflarinda brans derslerinin yiiriitilmesinde ozel egitim ve brans
ogretmenleri arasindaki is birligi ¢alismalarimin incelenmesi (Tez Numarasi: 593686) [Yiksek lisans
tezi, Gazi Universitesi]. Yiiksekdgretim Kurulu Ulusal Tez Merkezi.

Kalayl vd. ERKEN GORUNUM


https://doi.org/10.1080/14792779943000116
https://dergipark.org.tr/tr/pub/kuey/issue/10341/126693
https://doi.org/10.1086/689932
https://doi.org/10.1177/02711214050250010301
https://doi.org/10.15405/ejsbs.141
https://doi.org/10.1016/j.tate.2012.07.009
https://doi.org/10.1016/j.sbspro.2015.04.105
https://doi.org/10.3200/PSFL.53.4.235-244
https://doi.org/10.1177/004005990003300103
https://doi.org/10.1037/0021-9010.78.1.98
https://eric.ed.gov/?id=ED397010
https://dergipark.org.tr/en/pub/erziefd/issue/5995/79776
https://www.siprep.org/uploaded/ProfessionalDevelopment/Readings/PLC.pdf

OZEL EGITIM OGRETMENI ADAYLARININ MESLEKI i$ BIRLIGINE YONELIK TUTUMLARIYLA OGRETMENLIK 15
YETKINLIKLERT ARASINDAKI ILISKININ INCELENMESI

Ergiil, C., Baydik, B., & Demir, $. (2013). Opinions of in-service and pre-service special education teachers on
the competencies of the undergraduate special education programs. Educational Sciences: Theory and
Practice, 13(1), 518-522. https:/files.eric.ed.gov/fulltext/EJ1016666.pdf

Everington, C., Stevens, B., & Winters, V. R. (1999). Teachers' attitudes, felt competence, and need of support for
implementation of inclusive educational programs. Psychological Reports, 85(1), 331-338.
https://doi.org/10.2466/pr0.1999.85.1.331

Farrish, C. (2017). Cooperating teachers in a special education professional development partnership program:
Examination of the benefits, challenges and perception of the role (Publication No. 10616976) [Doctoral
dissertation, University of Drexel]. ProQuest Dissertations and Theses Global.

Friend, M. (2022). Is birliginin temelleri ve is birligine yonelik bakis acilar1 (E. Day1, Cev.). E. Day1 (Cev. Ed.),
Egitimde etkilesimler: Uzmanlar icin is birligi becerileri iginde (ss. 12-24). Nobel Yayimncilik. (Orijinal
kitabin yayn tarihi 2020)

Friend, M., & Cook, L. (2003). Interactions: Collaboration skills for school professionals (4th ed.). Allyn &
Bacon.

Friend, M., & Pope, K. L. (2005). Creating schools in which all students can succeed. Kappa Delta Pi Record,
41(2), 56-61. https://doi.org/10.1080/00228958.2005.10532045

Friend, M., Cook, L., Hurley-Chamberlain, D., & Shamberger, C. (2010). Co-teaching: An illustration of the
complexity of collaboration in special education. Journal of Educational and Psychological Consultation,
20(1), 9-27. https://doi.org/10.1080/10474410903535380

Geng, S. Z. (2005). ilkdgretim 1. kademedeki okul-aile is birligi ile ilgili 5gretmen ve veli goriisleri. Tiirk Egitim
Bilimleri Dergisi, 3(2), 227-243. https://dergipark.org.tr/en/pub/tebd/issue/26124/275197

Goddard, Y. L., Goddard, R. D., & Tschannen-Moran, M. (2007). A theoretical and empirical investigation of
teacher collaboration for school improvement and student achievement in public elementary schools.
Teachers College Record, 109(4), 877-896. https://doi.org/10.1177/016146810710900401

Girgiir, H. (2005). Kaynastirma uygulamasinin yapildigi ilkégretim sinifinda is birligi ile 6gretim yaklagiminin
incelenmesi (Tez Numarasi: 205204) [Doktora tezi, Ankara Universitesi]. Yiiksekdgretim Kurulu Ulusal
Tez Merkezi.

Giiven, E. (2011). Kaynastirma uygulamasimin yapildig siniflarda isbirlikli 6grenmenin miizik ogretimi iizerindeki
etkileri (Tez Numarasi: 279776) [Doktora tezi, Gazi Universitesi]. Yiiksekogretim Kurulu Ulusal Tez
Merkezi.

Hollingworth, L., Olsen, D., Asikin-Garmager, A., & Winn, K. M. (2018). Initiating conversations and opening
doors: How principals establish a positive building culture to sustain school improvement efforts.
Educational Management Administration & Leadership, 46(6), 1014-1034.
https://doi.org/10.1177/1741143217720461

Hunt, P., Soto, G., Maier, J., & Doering, K. (2003). Collaborative teaming to support students at risk and students
with severe disabilities in general education classrooms. Exceptional Children, 69(3), 315-332.
https://doi.org/10.1177/001440290306900304

Karasar, N. (2014). Bilimsel arastirma yontemi (26. bask1). Nobel Yayincilik.

Kayhan, N., & Ugurlu, N. 1. (2022). Meslek dncesi ve sirasi siiregte dzel egitim personeli isbirligi: Ozel egitim
aday 6gretmenlerinin deneyimleri. Ahi Evran Universitesi Kirsehir Egitim Fakiiltesi Dergisi, 23(1), 751-
780. https://doi.org/10.29299/kefad.987474

Lee, S. H,, Kim, Y. R., & Park, J. (2020). A review of instruments measuring special educators' competencies.
British Journal of Special Education, 47(4), 422-451. https://doi.org/10.1111/1467-8578.12315

Lee, V. E., Dedrick, R. F., & Smith, J. B. (1991). The effect of the social organization of schools on teachers'
efficacy and satisfaction. Sociology of Education, 64(3), 190-208. https://doi.org/10.2307/2112851

Montgomery, D. C. (2008). Design and analysis of experiments (8th ed.). John Wiley & Sons.

Kalayl vd. ERKEN GORUNUM


https://files.eric.ed.gov/fulltext/EJ1016666.pdf
https://doi.org/10.2466/pr0.1999.85.1.331
https://doi.org/10.1080/00228958.2005.10532045
https://doi.org/10.1080/10474410903535380
https://dergipark.org.tr/en/pub/tebd/issue/26124/275197
https://doi.org/10.1177/016146810710900401
https://doi.org/10.1177/1741143217720461
https://doi.org/10.1177/001440290306900304
https://doi.org/10.29299/kefad.987474
https://doi.org/10.1111/1467-8578.12315
https://doi.org/10.2307/2112851

OZEL EGITIM OGRETMENI ADAYLARININ MESLEKI i$ BIRLIGINE YONELIK TUTUMLARIYLA OGRETMENLIK 16
YETKINLIKLERT ARASINDAKI ILISKININ INCELENMESI

Mu, G. M., Wang, Y., Wang, Z., Feng, Y., Deng, M., & Liang, S. (2015). An enquiry into the professional
competence of inclusive education teachers in Beijing: Attitudes, knowledge, skills, and agency.
International  Journal of Disability, Development and Education, 62(6), 571-589.
https://doi.org/10.1080/1034912X.2015.1077934

Murawski, W. W., & Lochner, W. W. (2011). Observing co-teaching: What to ask for, look for, and listen for.
Intervention in School and Clinic, 46(3), 174-183. https://doi.org/10.1177/1053451210378165

O’Toole, C., & Kirpatrick, V. (2007). Building collaboration between professionals in health and education
through interdisciplinary training. Child Language Teaching and Therapy, 23(3), 325-352.
https://doi.org/10.1177/0265659007080685

Onivehu, A. O., Ohawuiro, O. E., & Oyeniran, B. J. (2017). Teachers' attitude and competence in the use of
assistive technologies in special needs schools. Acta Didactica Napocensia, 10(4), 21-32.
https://files.eric.ed.gov/fulltext/EJ1164985.pdf

Ozel Egitim Hizmetleri Yénetmeligi. (2018). T. C. Resmi Gazete (Say1: 30471) T.C. Resmi Gazete, (30471), 7
Temmuz 2018, 22-77. https://www.resmigazete.gov.tr/eskiler/2018/07/20180707-8.htm

Ozsoy, B. (2019). Ozel egitim ogretmenlerinin miidiirlerle, diger 6gretmenlerle ve ailelerle olan is birligi
diizeylerinin  belirlenmesi (Tez Numaras:: 551530) [Yiiksek lisans tezi, Gazi Universitesi].
Yiksekogretim Kurulu Ulusal Tez Merkezi.

Parise, L. M., & Spillane, J. P. (2010). Teacher learning and instructional change: How formal and on-the-job
learning opportunities predict change in elementary school teachers’ practice. Elementary School Journal,
110(3), 323-346. https://www.jstor.org/stable/10.1086/648981

Peltomiki, S., Pirttimaa, R., Pyhilto, K., & Kontu, E. K. (2021). Setting individual goals for pupils with profound
intellectual and multiple disabilities-engaging in the activity area-based curriculum making. Education
Sciences, 11(9), 1-16. https://doi.org/10.3390/educsci11090529

Pit-ten-Cate, I. M., Markova, M., Krischler, M., & Krolak-Schwerdt, S. (2018). Promoting inclusive education:
The role of teachers’ competence and attitudes. Insights into Learning Disabilities, 15(1), 49-63.
https://files.eric.ed.gov/fulltext/EJ1182863.pdf

Pounder, D. G. (1999). Teacher teams: Exploring job characteristics and work-related outcomes of work group
enhancement. Educational administration quarterly, 35(3), 317-348.
https://doi.org/10.1177/0013161X99353002

Piirsiin, T., Okutan, S., & Atbas1, Z. (2021). Ozel egitim ve rehabilitasyon merkezi ile 6zel egitim okullarinda
gbrev yapan Ogretmenlerin isbirligine iliskin gorisleri. Milli Egitim Dergisi, 50(232), 287-311.
https://doi.org/10.37669/milliegitim.747646

Shachar, H., & Shmuelevitz, H. (1997). Implementing cooperative learning, teacher collaboration and teachers’
sense of efficacy in heterogeneous junior high schools. Contemporary Educational Psychology, 22(1),
53-72. https://doi.org/10.1006/ceps.1997.0924

Smit, R., & Humpert, W. (2012). Differentiated instruction in small schools. Teaching and Teacher Education,
28(8), 1152-1162. https://doi.org/10.1016/j.tate.2012.07.003

Tabachnick, B. G., & Fidell, L. S. (2013). Using multivariate statistics (6th ed.). Allyn and Bacon.

Tavakol, M., & Dennick, R. (2011). Making sense of Cronbach's alpha. International Journal of Medical
Education, 2, 53-55. https://doi.org/10.5116/ijme.4dfb.8dfd

Tschannen-Moran, M., & Hoy, A. W. (2007). The differential antecedents of self-efficacy beliefs of novice and
experienced teachers. Teaching and Teacher Education, 23(6), 944-956.
https://doi.org/10.1016/].tate.2006.05.003

Tschannen-Moran, M., & McMaster, P. (2009). Sources of self-efficacy: Four professional development formats
and their relationship to self-efficacy and implementation of a new teaching strategy. The elementary
School Journal, 110(2), 228-245. https://www.journals.uchicago.edu/doi/abs/10.1086/605771

Kalayl vd. ERKEN GORUNUM


https://doi.org/10.1080/1034912X.2015.1077934
https://doi.org/10.1177/1053451210378165
https://doi.org/10.1177/0265659007080685
https://files.eric.ed.gov/fulltext/EJ1164985.pdf
https://www.resmigazete.gov.tr/eskiler/2018/07/20180707-8.htm
https://www.jstor.org/stable/10.1086/648981
https://doi.org/10.3390/educsci11090529
https://files.eric.ed.gov/fulltext/EJ1182863.pdf
https://doi.org/10.1177/0013161X99353002
https://doi.org/10.37669/milliegitim.747646
https://doi.org/10.1006/ceps.1997.0924
https://doi.org/10.1016/j.tate.2012.07.003
https://doi.org/10.5116/ijme.4dfb.8dfd
https://doi.org/10.1016/j.tate.2006.05.003
https://www.journals.uchicago.edu/doi/abs/10.1086/605771

OZEL EGITIM OGRETMENI ADAYLARININ MESLEKI i$ BIRLIGINE YONELIK TUTUMLARIYLA OGRETMENLIK 17
YETKINLIKLERT ARASINDAKI ILISKININ INCELENMESI

Tschannen-Moran, M., Hoy, A. W., & Hoy, W. K. (1998). Teacher efficacy: Its meaning and measure. Review of
Educational Research, 68(2), 202-248. https://doi.org/10.3102/00346543068002202

Vuran, S., Bozkus-Geng, G., & Sani-Bozkurt, S. (2017). Isbirligi ile bireysellestirilmis egitim programi gelistirme
siireci: Durum ¢alismasi. Ankara Universitesi Egitim Bilimleri Fakiiltesi Ozel Egitim Dergisi, 18(2), 165-
184. https://doi.org/10.21565/0zelegitimdergisi.316362

Yener, C., & Day1, E. (2021). Kaynastirma 6grencileri ile ¢alisma yapan uzmanlar arasindaki BEP siirecindeki is
birliginin uzman ve aile goriislerine dayali olarak belirlenmesi. Trakya Egitim Dergisi, 11(1), 76-93.
https://dergipark.org.tr/en/pub/tred/issue/59869/648737

Yesil, R., & Caligkan, N. (2006). Okul deneyimi I dersinde isbirligi siirecinin degerlendirilmesi. Kuram ve
Uygulamada Egitim Yonetimi, 46, 277-310. https://dergipark.org.tr/en/pub/kuey/issue/10351/126765

Yilmaz, K., & Celik, M. (2020). Ogretmenler arasinda mesleki is birligine yonelik tutum &lgeginin gelistirilmesi.
Manas Sosyal Arastirmalar Dergisi, 9(2), 731-740. https://doi.org/10.33206/mj|ss.584856

Kalayl vd. ERKEN GORUNUM


https://doi.org/10.3102/00346543068002202
https://doi.org/10.21565/ozelegitimdergisi.316362
https://dergipark.org.tr/en/pub/kuey/issue/10351/126765
https://doi.org/10.33206/mjss.584856

\\\\\\\\

e, Ankara University Faculty of RESEARCH
0% Educational Sciences

Journal of Special Education Received Date: 29.08.23
Accepted Date: 29.07.24
Advance Online Publication Online First: 10.08.24

Investigating the Relationship Between Preservice Special Education
Teachers' Attitudes Toward Professional Collaboration and Teaching
Competencies

2 3

Mehmet Emin Kalaylhi“*'? Hatice Cansu Bilgic Eylem Day1

Abstract

Introduction: Collaboration is a positive and mutually committed process that involves team members working
together, pooling resources, and sharing an environment. The process of collaboration among teachers also leads
to the improvement of professional practice and the quality of learning outcomes. Teachers in a collaborative
environment know that there are other experts from whom they can get support in the educational process. This
situation has a positive effect on their attitudes towards the teaching profession, and positive attitudes enhance
their professional competence by increasing their motivation to learn and teach. This study aimed to contribute to
the literature by clarifying the relationship between attitudes towards collaborative working skills and teachers'
competencies in the field of special education.

Method: The research was designed in relational survey method, one of the quantitative research types. A total of
253 students who were enrolled in the undergraduate special education program at the universities and took the
teaching practice course for at least one semester participated in the study. The data of the study were collected
through the "Attitude Scale towards Professional Collaboration among Teachers" and "Ohio Teacher Competence
Scale". Before analyzing the data, the assumption of normality was checked. Then, statistical analyses (correlation,
regression, one-way analysis of variance, independent groups t-test) were performed. Reliability coefficients were
also calculated for each scale.

Results: As a result of the analyses, a high positive correlation was found between pre-service teachers' attitudes
towards professional collaboration and teacher competencies and their subdimensions. In addition, it was found
that pre-service teachers' attitudes toward professional collaboration positively predicted teacher competencies and
their subdimensions. Finally, the attitudes towards collaboration and teacher competencies of pre-service teachers
working with students with severe and multiple disabilities in teaching practice were higher than those of pre-
service teachers working with other disability groups.

Discussion: The results of this study suggest that pre-service special education teachers' positive attitudes towards
professional collaboration significantly increase their levels of teacher efficacy, and that working with different
disability groups affects pre-service teachers' professional development in different ways. This highlights the
importance of teacher education programs to promote approaches that are sensitive to diversity and diverse
learning needs.

Keywords: Collaboration, teacher competencies, attitudes, severe and multiple disabilities, autism, visual
impairment, intellectual disability.
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Introduction

The educational diagnosis and evaluation processes specified in the Special Education Services
Regulation (SESR) stipulate that individuals who differ from their peers in terms of individual characteristics and
educational competencies require special education and support services (SESR, 2018). In this direction, special
education is the education provided in environments organized according to their competencies under the guidance
of specially trained personnel to meet the educational needs of these individuals (Diken, 2012; Special Education
Services Regulation (SESR), 2018). Appropriate educational environments include special education schools,
special education classes, or general education schools within the framework of mainstreaming/integration
according to SESR (2018), and are based on the principle of the "least restrictive educational environment™ for
students. Special education takes into account the diversity of student structures and individual needs. This requires
special education teachers to collaborate with other teachers, school administrators, and personnel providing
support services (e.g., physiotherapists and speech pathologists). Studies (El¢i, 2019; Friend et al., 2010; Friend &
Cook, 2003) show that this collaboration is an important dimension of special education.

Collaboration refers to a process in which team members agree to work together and to gather and share
resources. In this process, there is a positive mutual commitment and support among team members (Friend, 2022).
While O'Toole and Kirkpatrick (2007) see collaboration as a "joint work activity,” Murawski and Lochner (2011)
define collaboration as a "mutual endeavor.” Friend and Pope (2005) define collaboration as "a style of direct
interaction between at least two equal partners who voluntarily participate in a joint decision-making process while
working toward a common goal." In this context, teacher collaboration is defined as a systematic process in which
teachers work together to analyze and improve their professional practices and thereby improve student outcomes
(DuFour, 2011; Yilmaz & Celik, 2020). Teacher collaboration refers to teachers working together in educational
processes to meet the needs of students more effectively. This process allows teachers to learn from each other
and share their experiences, thereby improving educational practice and increasing teacher effectiveness (Bukvic,
2014; Yilmaz & Celik, 2020).

When teachers find opportunities to collaborate, they can support both their personal and professional
development. In light of the research conducted by Hollingworth et al. (2018) and Pounder (1999), it has been
observed that collaboration among teachers increases teachers' job satisfaction. In addition, the research conducted
by Shachar and Shmuelevitz (1997) shows that collaboration has positive effects on teaching and increases
teaching effectiveness. The studies conducted by Banerjee et al. (2017) and Goddard et al. (2007) also indicate
that student achievement improves when adequate support is provided and teachers act collaboratively. Although
collaborative working skills contribute to teachers' pre-service skills, some studies have shown that pre-service
teachers have limitations in using the skills necessary to work collaboratively on behalf of a student in need of
special education (Conderman & Johnson-Rodriguez, 2009; Conderman & Stephens, 2000; Bruder & Dunst,
2005). In their study, Conderman and Johnson-Rodriguez (2009) found that pre-service teachers did not feel
prepared to collaborate with colleagues or other professionals because they had limited training and experience in
collaborative skills. Similarly, Conderman and Stephens (2000) examined the perspectives of novice special
education teachers and reported that these teachers found developing collaborative relationships more challenging
than many other aspects of teaching and that the reason for this was that most novice teachers did not receive pre-
service training in collaboration. In parallel with these studies, Bruder and Dunst (2005) conducted a survey of
449 undergraduate and graduate students and found that pre-service programs did not adequately prepare students
for entering the field or did not provide them with effective collaboration skills. Given that teacher collaboration
has the potential to increase both teacher satisfaction and student achievement, studies show that developing pre-
service teachers' collaborative skills is important for both their own professional development and student
educational outcomes.

Although teachers are expected to enter the field of education well-equipped, most teachers do not receive
any training related to collaboration during their pre-service period. This situation creates the need to develop
teachers' ability to collaborate and, at the same time, to use this ability as a team (Conderman & Stephens, 2000;
Dettmer et al., 2005). This contradictory situation causes teachers to experience competence deficits (Dettmer et
al., 2005). Teacher efficacy refers to teachers' belief in their ability to achieve the outcomes they want for their
students. Many factors can influence teachers' beliefs about their ability to successfully educate their students (e.g.,
Tschannen-Moran & McMaster, 2009; Tschannen-Moran & Hoy, 2007). Teacher competence has been linked to
trust (Da Costa & Riordan, 1996) and teacher satisfaction (Lee et al., 1991). The fact that pre-service teachers are
not trained to work collaboratively makes it difficult for them to acquire the necessary competencies in the field
of education (Conderman & Stephens, 2000; Dettmer et al., 2005). This deficiency can affect teachers' belief in
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their ability to achieve the desired student outcomes and limit the development of teacher efficacy (e.g.,
Tschannen-Moran & McMaster, 2009; Tschannen-Moran & Hoy, 2007). However, as teacher collaboration
increases, the potential to positively affect student achievement and teacher satisfaction increases, which, in turn,
positively affects teacher attitudes (Parise & Spillane, 2010). As in other teaching fields, the content and quality
of teacher education programs in special education play a crucial role in the relationship between the competencies
and attitudes developed by teachers. Studies (Bukvi¢, 2014; Cohen, 2015; Ergiil et al., 2013; Evernginton et al.,
1999; Lee et al., 2020; Mu et al., 2015; Onivehu, et al., 2017; Pit-ten-Cate et al., 2018) have addressed various
aspects in the field of special education by focusing on teachers' roles, competencies, and attitudes in inclusive
education. Studies have been conducted on teachers' attitudes and competencies toward students with special
educational needs (Pit-ten-Cate et al., 2018; Onivehu et al., 2017), the quality of educational programs (Ergiil et
al., 2013), and the impact of leadership styles (Cohen, 2015). While Everington et al. (1999) and Bukvi¢ (2014)
focus on teachers' attitudes toward inclusive education and their support needs, Lee et al. (2020) and Mu et al.
(2015) draw attention to the measurement of teachers' professional competencies.

Attitude is the development of a positive, negative, or neutral opinion or emotional response by an
individual toward a particular object, person, event, or subject (Ajzen & Fishbein, 2000). It is usually shaped by
an individual's thoughts, beliefs, and values and can influence their behavior (Parise & Spillane, 2010). For
example, a teacher's attitude towards collaboration can greatly influence his/her professional performance and
interaction with other teachers (Tschannen-Moran & McMaster, 2009). Ajzen and Fishbein (2000) suggest that
individuals' attitudes play a critical role in the beliefs and intentions that lead to their behaviors. According to this
theory, when a teacher develops a positive attitude toward collaboration, it means that he/she intends to use
collaborative pedagogical strategies more often and more effectively.

Teachers with rich collaborative experiences develop more positive teaching attitudes when they realize
they can get help and support from other experts. This positive attitude makes them more motivated in the teaching
and learning process and thus contributes to the development of their teaching competencies (Butler & Schnellert,
2012; Smit & Humpert, 2012). The effect of this positive attitude is two-way: Teachers' positive attitudes toward
the profession make them more open to collaboration, and their increased collaborative experiences increase their
confidence in their teaching abilities, which, in turn, makes their teaching attitudes even more optimistic.

Teacher collaboration, competence, and attitudes have also been linked in various ways in the literature.
For example, Smit and Humpert (2012) found that team collaboration was relatively higher in schools where
teachers were more involved in individualized instruction. In addition to these findings, they found that most
teachers who collaborate to improve student outcomes get to know their students better and work harder to meet
their individual needs. Parise and Spillane (2010) found that teachers' reports of professional learning
opportunities, including collaboration, were statistically significant predictors of reported changes in their teaching
practices in mathematics and English language arts. Butler and Schnellert (2012) conducted case studies of
teachers working together and found that most teachers who worked together to improve student outcomes got to
know their students better and worked more effectively to meet students' unique needs. In the same study, 94% of
teachers reported that they learned more about their students through collaboration. Similarly, Shachar and
Shmuelevitz (1997) found that when teachers collaborated to improve instruction, they were more likely to identify
the different needs of students in the learning process. Farrish (2017) also examined the roles and perceptions of
special education teachers in practicum schools in terms of collaboration and found that these teachers had a role
in interacting with, supporting, and guiding interns. In addition, it was emphasized that special education teachers
could overcome the lack of motivation due to practice and bureaucratic procedures by sharing work in a
collaborative environment, which can increase teacher motivation.

When reviewing the studies on collaboration in the field of education in our country, it can be seen that
there are studies on school-family collaboration (Geng, 2005) and collaborative learning processes (Doymus et al.,
2005, Yesil & Caligkan, 2006). These studies focused on the collaborative processes of teachers and pre-service
teachers and the effects of these processes on the professional competencies of pre-service special education
teachers. While Geng's (2005) study emphasized the positive effects of school-family collaboration on students’
development, Doymus et al. (2005) showed the contribution of collaborative learning methods to students' social
and academic skills. Yesil and Caligkan (2006) drew attention to the need for teacher training programs to develop
collaboration skills more effectively by addressing the expectations of pre-service teachers in the collaboration
process and the level of fulfillment of these expectations. If we look at the studies on collaboration in the field of
special education, there are studies on collaborative teaching approaches (Giirgiir, 2005; Giiven, 2011), on
collaboration among teachers working in the field of special education (El¢i, 2019; Ozsoy, 2019; Piirsiin et al,
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2021), on collaboration in the pre-service education of pre-service teachers (Kayhan & Ugurlu, 2022; Vuran et al.,
2017), and on collaboration in the individualized education program (IEP) process (Yener & Day1, 2021). While
the study conducted by Giirgiir (2005) revealed the positive effects of collaborative teaching approaches on
teachers' professional development and students' academic and social performance, the study conducted by El¢i
(2019) revealed that the effectiveness of collaboration among teachers was not fully achieved. While Ozsoy (2019)
investigated the level of collaboration of special education teachers with different groups, the studies of Kayhan
and Ugurlu (2022) and Vuran et al. (2017) addressed the collaboration skills of pre-service teachers and the effects
of these skills on their professional development. The results of the existing studies emphasize the need to design
and implement teacher training programs more effectively to develop collaboration and professional competence
and show that collaboration experiences, especially in practical applications and real classroom environments, are
effective in developing pre-service teachers' professional competence and teaching skills. Although there is a
limited number of studies on collaboration in the field of special education, there is no study on the relationship
between teacher competencies and collaborative working skills. Therefore, the lack of studies examining the
relationship between teacher competencies and collaborative work skills in the field of special education was the
starting point for the current study.

The purpose of this study is to examine the relationship between pre-service special education teachers'
attitudes toward professional collaboration and their teaching competencies. Existing literature emphasizes the
importance of teachers' roles, competencies, and attitudes, especially in the context of inclusive education
(Conderman & Stephens, 2000; Dettmer et al., 2005). Therefore, a comprehensive examination of pre-service
teachers' collaborative skills and their impact on the effectiveness of these skills may contribute to the development
of educational strategies in the field of special education. The focus of this study is to identify the relationship
between teacher competencies and collaborative working skills in the context of pre-service teachers in special
education teacher education programs and to contribute to the literature in this area. Within this framework, the
research aims to analyze the attitudes of pre-service teachers in special education teaching undergraduate programs
towards the relationship between teaching competencies and collaborative working skills and to analyze this
relationship.

This study aims to examine the relationship between the professional collaboration attitudes of pre-service
teachers attending the undergraduate special education program and their teaching competencies. In accordance
with this general purpose, the following questions were addressed.

5.  What is the level of preservice special education teachers' attitudes toward professional collaboration and
their levels of teaching competence?

6. Is there a significant relationship between preservice special education teachers' attitudes toward
professional collaboration and their levels and subdimensions of teaching competence?

7. Do pre-service special education teachers' attitudes toward professional collaboration predict teacher
competence levels and subdimensions?

8. Do pre-service special education teachers' attitudes toward professional collaboration and teacher
competence levels vary by gender, age, university attended, and disability group studied in teaching
practice?

Method

In this part of the study, information about the model to be followed in conducting the research, the study
population, the sample, the application of the data collection tool and the analysis of the data are given. The
researchers applied to Gazi University Ethics Committee Presidency with the ethics committee documents
prepared by them and the approval of the ethics committee was obtained (with research code 2023-74 with meeting
date 10.01.2023 and meeting number 01).

Design of the Study

Relational survey model, one of the quantitative research designs, was used in the study. Relational survey
allows to determine the existence or degree of change between more than one variable. Three basic relationships
emerge as a result of the research using the relational survey model. These are: no relationship between variables,
positive/same relationship between variables, and negative/opposite relationship between variables (Karasar,
2014).
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Population and Sample

The population of the study consisted of the students who attended the undergraduate program of special
education in the universities affiliated to the Council of Higher Education (CoHE) in Turkey in the 2021-2022
academic year and took the teaching practice course for at least one semester. The convenience sampling method,
which is one of the types of purposive sampling, was used to select the sample. Convenient sampling method
selects the sample group that is easily accessible to the researchers. Therefore, it is an advantageous method in
terms of speeding up the research (Biiyilikdztiirk et al., 2017). The sample of the study consisted of 253 students
who were enrolled in the undergraduate special education teaching programs at Gazi University, Necmettin
Erbakan University, Ankara University, Ondokuz Mayis University, and Maltepe University in the 2021-2022
academic year and who attended the teaching practice course for at least one semester. In the process of
determining the sample, these universities were selected where the researchers' access to the sample would be
easier and more reliable.

Demographic Characteristics of Pre-Service Teachers

The frequency and percentage distributions of the pre-service teachers in the sample in terms of gender,
age, university attended, and disability group studied in the teaching practice are presented in Table 1.
Table 1

Distribution of Demographic Characteristics of Pre-service Teachers

Variables n %
Woman 157 62.05
Gender Man 96 37.95
20-24 160 63.26
Age 25-29 59 23.33
30 and above 34 13.41
Gazi University 102 40.33
Necmettin Erbakan University 103 40.67
University Ankara University 28 11.06
Ondokuz Mayis University 12 4.74

Maltepe University 8 3.16
Severe and multiple disability 35 13.75
Disability group worked in teaching Visual impairment 31 12.33
practice Intellectual disability 125 49.38
Autism 62 24.54

Total 253 100

According to Table 1, 62.05% (n = 157) of the pre-service teachers who participated in the study were
female and 37.95% (n = 170) were male. It can be seen that 63.26% (n = 160) of the pre-service teachers who
participated in the study were between the ages of 20-24, 23.33% were between the ages of 25-29, and 13.41% (n
= 34) were 30 and older. 40.33% (n = 102) of the pre-service teachers attended Gazi University, 40.67% (n = 103)
attended Necmettin Erbakan University, 11.06% (n = 28) attended Ankara University, 4.74% (n = 12) attended
Ondokuz Mayis University and 3.16% (n = 16) attended Ondokuz Mayis University. 16% (n = 8) continued their
education at Maltepe University. In addition, the disability groups in which the participants worked within the
framework of the teaching practice course were severe and multiple disabilities (13.75%; n = 102), visual
impairment (12.33%; n = 102), intellectual disability (49.38%; n = 125) and autism (24.54%; n = 62).

Data Collection Tools

The “General Information Form” developed by the researcher to determine the demographic
characteristics of pre-service teachers, the “Attitude Scale toward Professional Collaboration among Teachers”
(Yi1lmaz & Celik, 2020) consisting of 13 items and one dimension, and the “Ohio Teacher Competence Scale”
(Baloglu & Karadag, 2008) consisting of 24 items and five sub-dimensions were used in this study. Subdimensions
of Ohio Teacher Competence Scale: Orientation, Behavior Management, Motivation, Teaching Skills,
Measurement and Evaluation. Cronbach's alpha reliability coefficients calculated separately for the sub-
dimensions during the development of the scale ranged from 0.87 to 0.94. The Cronbach's alpha reliability
coefficient calculated during the development process of the scale "Attitude towards professional collaboration
among teachers" was 0.87. In the general information form developed by the researchers, there were questions to
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determine the participants' gender, age, university, and the disability group in which they worked in the teaching
practice.

In this research, Cronbach's alpha reliability coefficient was used to calculate the reliability analyses of
the data obtained from 253 pre-service teachers studying in the Department of Special Education. The reliability
analyses of "Attitude Scale towards Professional Collaboration among Teachers"”, "Ohio Teacher Competence
Scale" and its subscales are shown in Table 2.

Table 2

Reliability Coefficient Results for the Pre-Service Teacher Attitudes Toward Professional Collaboration Scale and
the Ohio Teacher Competence Scale

Scales Cronbach alpha
Attitude Scale towards Professional Cooperation among Teachers 0.89
Ohio Teacher Efficacy Scale 0.94
Leadership 0.82
Behavior management 0.71
Motivation 0.79
Teaching skills 0.77
Measurement and evaluation 0.43

Reliability coefficients between 0.70 and 0.90 indicate high reliability, between 0.30 and 0.70 indicate
moderate reliability, and between 0.01 and 0.29 indicate low reliability (Bilyiikoztiirk et al., 2017). When Table 2
is examined, it is seen that the reliability coefficients vary between 0.71 and 0.94, except for the measurement and
evaluation sub-dimension of the Ohio Teacher Competence Scale. It can be seen that these values are at a high
level. There are two items in the measurement and evaluation sub-dimension. When calculating the Cronbach's
alpha reliability coefficient, the low number of items leads to a decrease in the reliability coefficient (Cortina,
1993; Creswell & Creswell, 2017; Tavakol & Dennick, 2011). The reliability coefficient of 0.43 in the
measurement and evaluation subdimension may be due to this situation.

Data Collection and Analysis

The "General Information Form™, "Attitude Scale toward Professional Collaboration among Teachers",
and "Ohio Teacher Competence Scale" were completed by the pre-service teachers. The scales and the general
information form used in the research were presented to the pre-service teachers in a single fascicle. Data was
collected through paper forms from Gazi University and Necmettin Erbakan University and online forms from
other universities. Information about the research was presented in the general information form. In addition, the
information that the research is based on voluntary work, that no personal information will be collected, and that
the data will not be used for any other purpose than the purpose of the research is given. In the analysis process,
the significance level was set at 0.05 and the statistical analyses were evaluated according to this level.

Control of Assumptions

The Kolmogorov-Smirnov test was used to analyze whether the data obtained from the scales used in the
research were normally distributed or not. If the p-value obtained as a result of the analysis is greater than 0.05, it
is interpreted that the scores do not deviate excessively from the normal distribution at the relevant significance
level (Biiyiikoztiirk et al., 2017). Normality assumptions of scales and subdimensions were calculated separately.
Table 3

Results of the Kolmogorov-Smirnov Test

Scales
Attitude Scale towards Professional Cooperation among Teachers O.F())O
Ohio Teacher Efficacy Scale 0.20
Leadership 0.00
Behaviour management 0.00
Motivation 0.00
Teaching skills 0.00
Measurement and evaluation 0.00
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When examining Table 3, it can be seen that only the p-value of the "Ohio Teacher Competence Scale"
is greater than 0.05, i.e. it is normally distributed. It can be seen that the p-values obtained from other scales and
sub-dimensions are less than 0.05. As the number of samples increases, the probability that the distribution
approaches normal increases. The Kolmogorov-Smirnov test is sensitive to sample size and can often produce
significant results. For this reason, kurtosis and skewness values have been examined to challenge the normality
assumption of the distribution and to decide whether it is normally distributed. In social science research, skewness
and kurtosis values between - 1.5 and + 1.5 are sufficient to accept that the distribution is normally distributed
(Tabachnick & Fidell, 2013).

Table 4
Values of the Skewness and Kurtosis of the Scales and Subscales
Scales n Skewness Kurtosis
Attitude Scale towards Professional Cooperation among Teachers 253 -1.15 141
Ohio Teacher Efficacy Scale 253 0.02 -0.42
Leadership 253 -0.20 -0.20
Behaviour management 253 -0.06 -0.23
Motivation 253 -0.10 -0.44
Teaching skills 253 0.03 -0.59
Measurement and evaluation 253 -0.29 -0.29

When analyzing Table 4, it can be seen that the skewness and kurtosis values are between -1.5 and +1.5.
This is evidence that the data is normally distributed (Tabachnick & Fidell, 2013). After questioning whether the
subdimensions of the scales and the total scores of the scales are normally distributed in the population, the
methods of analysis were determined. Based on the results obtained, parametric tests were used in the study,
assuming that the sample had a normal distribution. Therefore, for the research questions that examined the
differences between the means of demographic variables in subgroups, the independent groups t-test was used in
the case of two subgroups, and one-way analysis of variance was used in the case of more than two subgroups.

The Pearson Product Moment Correlation Coefficient was used to determine the relationships between
the scales and the sub-dimensions. Correlation coefficients were interpreted as low if r < 0.30, moderate if 0.30 <
r <0.70, and high if 0.70 < r (Biiyiikoztiirk et al., 2017). Simple linear regression analysis was used to investigate
the predictive status of the scales and subdimensions. SPSS package program was used to analyze the data
collected in the research.

Results
Results of the First Research Question

Descriptive statistics related to the answer to the first research question (What is the level of the scores of
the "Attitude Scale toward Professional Collaboration among Teachers" and the "Ohio Teacher Competency
Scale™) are presented in Table 5. The analysis of Table 5 shows the following results: The mean score for the
"Attitudes Toward Professional Collaboration Among Teachers Scale™ is 59.21, with a range of 34 to 65. For the
Ohio Teacher Competence Scale, the mean score is 94.38, with a minimum of 56 and a maximum of 120. On the
leadership sub-dimension of the Ohio Teacher Competence Scale, the mean score is 23.59, ranging from 12 to 30.
For behavior management, the mean score is 19.67, ranging from 11 to 25. The motivation sub-dimension has a
mean score of 23.98 with a range of 15 to 30. The teaching skills sub-dimension has a mean score of 19.44, with
scores ranging from 12 to 25. Finally, the measurement and evaluation sub-dimension has a mean score of 7.69,
with scores ranging from 3 to 10.
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Table 5

Descriptive Statistics of the Pre-service Teacher Attitudes Toward Professional Collaboration Scale and the Ohio
Teacher Competence Scale

Scales n Min. score  Max. score X ss
Attitude Scale Towards Professional Cooperation Among Teachers 253 34 65 59.21 5.72
Ohio Teacher Efficacy Scale 253 56 120 9438 12.28
Leadership 253 12 30 2359 351
Behaviour management 253 11 25 19.67 278
Motivation 253 15 30 2398 324
Teaching skills 253 12 25 19.44  2.88
Measurement and evaluation 253 3 10 7.69 1.50

Results of the Second Research Question

The results of the second research question, "Is there a significant relationship between preservice special
education teachers' attitudes toward professional collaboration and their levels and subdimensions of teacher
competence?" are presented in Table 6.

Table 6

Results of Pearson Product-Moment Correlation Analysis for the Relationship Between the Attitudes Toward
Professional Collaboration Scale and the Ohio Teacher Competence Scale and its Subscales

Variables 1. 2. 3. 4, 5. 6. 7.
1. Attitude Scale Towards Professional Cooperation Among Teachers 1
2. Ohio Teacher Efficacy Scale 0.46* 1
3. Leadership 0.45* 0.92* 1
4. Behaviour management 0.37* 0.87* 0.72* 1
5. Motivation 0.41* 0.90* 0.78* 0.71* 1
6. Teaching skills 0.41* 0.89* 0.76* 0.73* 0.74* 1
7. Measurement and evaluation 0.34* 0.77* 0.67* 0.61* 0.63* 0.67* 1

*p<0.05

A review of Table 6 indicates a statistically significant positive correlation between the attitudes of
prospective special education teachers toward professional collaboration and their competencies as teachers (r =
0.46; p < 0.05). Furthermore, a significant positive relationship is observed between pre-service special education
teachers' attitudes toward professional collaboration and the sub-dimensions of leadership (r = 0.45; p < 0.05),
behavior management (r = 0.37; p < 0.05), and motivation. (r = 0.41; p < 0.05), teaching skills (r = 0.41; p < 0.05),
and measurement and evaluation (r = 0.34; p < 0.05) within the teacher competency scale. These findings indicate
that as pre-service special education teachers' attitudes toward professional collaboration improve, their teaching
competencies also increase.

Results of the Third Research Question

The regression coefficients for the answer to the third research question, "Do pre-service special education
teachers' attitudes toward professional collaboration predict teacher competency levels and subdimensions?" are
reported in Table 7. The analysis of Table 7 indicates that the attitudes of pre-service special education teachers
toward professional collaboration positively predict their competencies by 21% at a statistically significant level
(p < 0.05). Moreover, their attitudes positively predict the leadership sub-dimension of the Teacher Competency
Scale by 20%, the behavior management sub-dimension by 14%, the motivation sub-dimension by 17%, the
instructional skills sub-dimension by 17%, and the measurement and evaluation sub-dimension by 12%, all at a
statistically significant level (p < 0.05). In conclusion, the attitudes of pre-service special education teachers toward
professional collaboration represent a pivotal variable in the determination of teacher competencies.
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Table 7

Simple Linear Regression Analysis to Determine the Effect of Attitudes Toward Professional Collaboration on the
Level of Competence of Teachers

Predictor variable Predicted variable r b t F p
Ohio Teacher Efficacy Scale 0.21 0.46 8.17 66.79  0.00
_ Leadership 0.20 0.45 7.87 61.95 0.00
Attitude Scale Towards Behaviour management 0.14 0.37 635 4033 0.0

Professional Cooperation

Among Teachers Motivation 0.17 0.41 7.14 51.04 0.00
Teaching skills 0.17 0.41 720 5184 0.00
Measurement and evaluation 0.12 0.34 5.69 3247 0.00

Results of the Fourth Research Question

The t-test and one-way variance results for the answer to the fourth research question, "Do pre-service
special education teachers' attitudes toward professional collaboration and teacher competence levels vary by
gender, age, university attended, and disability group studied in teaching practice?" are presented in Tables 8, 9,
10, and 11.

Table 8

Results of t-Tests on the Scores of Pre-Service Teachers' Attitudes towards Professional Collaboration and on the
Scores of Teachers' Level of Competence in Relation to Gender Variables

Scales Gender n X ss t p

. . . Woman 157 59.46 5.36
Attitude Scale towards Professional Cooperation among Teachers Man 96 5879 628 0.90 0.59

. . Woman 157 9473 12.05
Ohio Teacher Efficacy Scale Man 96 9380 1269 0.58 0.65

. Woman 157 23.74 3.49
Leadership Man 96 2335 356 0.85 0.64

. Woman 157 19.62 2.80
Behaviour management Man 96 1974 277 -0.32 0.57

L Woman 157 2425 3.12
Motivation Man 96 2354 340 1.69 0.84

. . Woman 157 1943 2091
Teaching skills Man 96 1946 286 -0.07 047

. Woman 157 7.68 1.55
Measurement and evaluation Man 9% 771 142 -0.14 0.07

*p<0.05

The results of the analysis of Table 8 indicate that there is no statistically significant difference in attitudes
toward professional collaboration, the level of teacher competence, or the subdimensions of teacher competence
among pre-service special education teachers based on gender (p > 0.05). Therefore, the gender variable does not
exert a statistically significant influence on attitudes toward professional collaboration or teacher competencies
among pre-service special education teachers.
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Table 9

One-Way Analysis of Variance Results for Pre-Service Teachers' Attitudes Toward Professional Collaboration
Scores and Teacher Competency Level Scores Related to Age Variables

Scales Age n X ss F p
20-24 160 59.42 5.46
Attitude Scale towards Professional Cooperation among Teachers 25-29 59 5895 585 033 0.72

30 and above 34 58.65 6.73
20-24 160 94.13 12.03

Ohio Teacher Efficacy Scale 25-29 59 9659 1151 183 0.16
30 and above 34 91.68 14.28
20-24 160 2350 3.53

Leadership 25-29 50 2425 314 181 0.17
30and above 34 2288 3.95
20-24 160 19.81 275

Behaviour management 25-29 59 1969 253 139 0.25
30and above 34 1894 3.28
20-24 160 2385 3.17

Motivation 25-29 50 2459 311 152 0.22
30 and above 34 2353 3.68
20-24 160 1941 284

Teaching skills 25-29 59 1997 286 211 0.12
30 and above 34 18.71 3.04
20-24 160 7.56 1.49

Measurement and evaluation 25-29 59 8.08 159 270 0.07
30 and above 34 7.62 1.30

The analysis of Table 9 indicates that there is no statistically significant difference in attitudes toward
professional collaboration, teacher competence levels, or the sub-dimensions of teacher competence levels among
pre-service special education teachers based on age (p > 0.05). In conclusion, the age variable does not exert any
influence on attitudes toward professional collaboration or teacher competencies among pre-service special
education teachers.

Table 10

One-Way Analysis of Variance Results for Pre-service Teachers' Attitudes Toward Professional Collaboration
Scores and Teacher Competency Level Scores Regarding the University of Attendance Variable

Scales University n X ss F p

. . Gazi University 102 58.25 6.16

é;tc')t”:rzt?gﬁ'Z;%"r:’aﬁzairh"effsss'O”a' Necmettin Erbakan University ~ 103 59.86 558 240 0.09
P g The others 48 5981 477
Gazi University 102 9425 1168

Ohio Teacher Efficacy Scale Necmettin Erbakan University 103 9494 1250 026 0.77
The others 48 9342 1319
Gazi University 102 23.69 341

Leadership Necmettin Erbakan University 103 2378 363 086 043
The others 48 23.00 347
Gazi University 102 19.39 2.72

Behaviour management Necmettin Erbakan University 103 19.75 281 110 0.34
The others 48  20.08 2.80
Gazi University 102 23.96 3.15

Motivation Necmettin Erbakan University 103 24.13 3.17 027 0.76
The others 48 2371  3.57
Gazi University 102 19.48 2.87

Teaching skills Necmettin Erbakan University 103 1957 292 048 0.62
The others 48  19.08 2.86
Gazi University 102 7.74 1.56

Measurement and evaluation Necmettin Erbakan University 103 7.72 139 030 0.74
The others 48 7.54 1.61
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The analysis of Table 10 indicates that there is no statistically significant difference in the sub-dimensions
of attitudes toward professional collaboration, the level of teacher competence, and the overall teacher competence
of pre-service special education teachers based on the university attended (p > 0.05). Therefore, it can be concluded
that the university variable does not affect attitudes toward professional collaboration or teacher competencies in
pre-service special education teachers.

Table 11

One-Way Analysis of Variance Results for Scores on Attitudes Toward Professional Collaboration and Scores on
Teacher Competency Level of Pre-Service Teachers in Relation to the Disability Group in Which They Worked in
the Teaching Practice Variable

Scales Disability group n X ss F p Tukey test
SMD 35 6254 4.46
Attitude Scale towards Professional Visual 31 57.00 6.40 680 0.00 Visual<SMD
Cooperation among Teachers Intellectual 125 5851 5.85 ' ' Intellectual<SMD
Autism 62 59.82 492
SMD 35 9857 1345
. . Visual 31 9116 11.63
Ohio Teacher Efficacy Scale Intellectual 125 9347 1214 250 0.06
Autism 62 9544 11.73
SMD 35 2480 3.72
. Visual 31 2261 312 .
Leadership Intellectual 195 2329 354 2.86 0.04 Visual<SMD
Autism 62 24.02 3.36
SMD 35 2046 272
. Visual 31 1916 284
Behaviour management Intellectual 125 1941 279 197 0.12
Autism 62 20.00 2.69
SMD 35 2486 3.50
— Visual 31 2284 3.06
Motivation Intellectual 125 2404 304 219 009
Autism 62 2394 347
SMD 35 2057 3.23
. . Visual 31 18.74 290 Visual<SMD
Teaching skills Intellectual 125 1947 275 0% 003 peiiectual<smD
Autism 62 1971 279
SMD 35 789 1.69
Measurement and evaluation Visual 31 78l 145 o 62
Intellectual 125  7.57 1.54 ' '
Autism 62 777 132

Note: SMD = Severe and multiple disabilities.

The analysis of Table 11 indicates that there is a statistically significant difference in the attitudes of pre-
service special education teachers toward professional collaboration and in the scores on the orientation sub-
dimension of teacher competence level, as well as the teaching skills sub-dimension of teacher competence level,
with respect to the disability group variable (p < 0.05). To identify the specific subgroups showing differences, the
Tukey test, a post-hoc analysis, was employed. The Tukey test is appropriate for post-hoc analyses of parametric
tests when the assumptions of normality are met and variances are equal. This test was used to determine which
groups were favored or disadvantaged by the differences that emerged as a result of the one-way analysis of
variance, a parametric test (Montgomery, 2008). The results of the Tukey test indicate that the attitude scores
toward professional collaboration of pre-service special education teachers working with groups of severe and
multiple disabilities in their teaching practice are higher than those working with groups of visual impairment and
intellectual disability. Analysis of the mean scores indicates that pre-service special education teachers working
with children with severe and multiple disabilities have a mean score of (X = 62.54), those working with children
with visual impairment have a mean score of (X = 57.00), and those working with children with intellectual
disability have a mean score of (X' = 58.51).The positive attitudes towards professional collaboration of pre-service
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teachers working with children with severe and multiple disabilities were higher than those of pre-service teachers
working with other disability groups.

The scores for the Orientation sub-dimension on the Teacher Competence Scale indicate that pre-service
special education teachers who work with children with severe and multiple disabilities in a classroom setting tend
to have higher scores than those who work with children with intellectual disabilities. A comparison of the mean
scores reveals that pre-service special education teachers working with children with severe and multiple
disabilities have a mean score of (X = 24.80), while those working with children with intellectual disabilities have
a mean score of (X = 22.11). Furthermore, pre-service teachers who work with students with severe and multiple
disabilities exhibit higher levels of student guidance competence than those who work with students with visual
impairments.

The scores for the sub-dimension of the Teacher Competence Scale indicate that pre-service special
education teachers working with children with severe and multiple disabilities in teaching practice have higher
scores than those working with children with visual impairment and intellectual disabilities. A review of the mean
scores reveals that pre-service special education teachers working with children with severe and multiple
disabilities have a mean score of (X = 20.57), those working with children with visual impairment have a mean
score of (X = 18.74), and those working with children with intellectual disabilities have a mean score of (X =
19.17). Moreover, pre-service teachers working with children with severe and multiple disabilities exhibit superior
teaching skills competencies compared to those working with other disability groups.

The analysis yielded significant findings regarding the interrelationships between teacher competence
levels. Firstly, a positive and statistically significant relationship was identified between the attitudes of pre-service
teachers towards professional collaboration and their scores on the Ohio Teacher Competence Scale. This
relationship is particularly strong in the sub-dimensions of orientation, behavior management, motivation,
instructional skills, and measurement and evaluation. Additionally, pre-service teachers' attitudes toward
professional collaboration significantly predict their teacher competencies. Notably, pre-service teachers working
with severe and multiple disability groups have higher scores on professional collaboration attitudes and teacher
competence levels compared to other disability groups. This finding suggests a positive relationship between pre-
service teachers' experiences with different disability groups and their perceptions of professional competence.

Discussion

The purpose of this study is to examine the relationship between pre-service special education teachers'
attitudes toward professional collaboration and their teaching competencies. The goal of the research is to help us
understand the relationship between collaboration, which is an important requirement of today's educational
system, and effective teaching competencies. In this regard, studies conducted by different researchers emphasize
that teachers' competencies and attitudes have a significant impact on students' educational achievement. In
particular, studies conducted by Pit-ten-Cate et al. (2018) and Onivehu et al. (2017) support these findings. These
studies examined teachers' attitudes and competencies towards inclusive education, and found that these factors
are critical to educational success. In addition to these findings, Cohen (2015) and Everington et al. (1999) also
found similar results by focusing on teachers' attitudes and competencies. The findings of these studies are also
supported by the study conducted by Giirglir (2005). Giirgiir (2005) showed how the collaborative teaching
approach contributed to the professional development of classroom teachers and the importance of this approach
especially in establishing effective communication with students with special needs. In the light of these studies,
it is seen that pre-service teachers' attitudes towards professional collaboration and teachers' competencies have a
positive relationship. This aspect of the studies is in parallel with other studies in the literature. The studies
conducted by Ergiil et al. (2013), Mu et al. (2015), Pit-ten-Cate et al. (2018) found that pre-service teachers'
education and experiences are effective on their teaching attitudes and competencies. These findings are consistent
with the results of the current study, and show that teacher education programs and practical experiences can
positively influence teachers' perceptions of competence and attitudes.

The study revealed that demographic factors (gender, age, etc.) do not have a significant effect on pre-
service teachers' perceptions of competence. This finding was also supported in the study conducted by Ozsoy
(2019). Ozsoy's study examined the level of collaboration among special education teachers in terms of
demographic factors, and found that these factors did not have a significant effect on the level of collaboration. In
addition, the study also examined how pre-service special education teachers' professional collaboration attitudes
affect their teaching competencies and the subdimensions of these competencies. This finding suggests that
collaboration skills play an important role in the development of teaching competencies. Interestingly, it was found
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that demographic factors such as gender and age did not make a significant difference in general, but they did
make a difference according to the disability groups in which the pre-service teachers worked. This suggests that
teachers' attitudes and collaborative skills may differ when working with students with different disabilities. In
particular, pre-service teachers who worked with children with severe and multiple disabilities were found to have
higher levels of attitudes and competencies toward professional collaboration. When working with students with
severe and multiple disabilities, the demands of collaboration may require a more complex and sensitive approach.
In such situations, additional support and more intensive collaborative efforts may be necessary for teachers to
understand and meet the specific needs of the students. Therefore, it is believed that interactions with different
disability groups can contribute to the development of teachers' collaboration and adaptation skills (Hunt et al.,
2003; Peltomaéki et al., 2021).

The results of the study highlight the importance of teacher education programs focusing on the
development of collaborative skills and teaching competencies. Improving collaborative skills can help pre-service
teachers be more effective in their teaching practice and improve student achievement. In this context, it is
important that teacher education programs provide pre-service teachers with guidance on how to develop a culture
of collaboration and how to work effectively with diverse groups of students with disabilities.

In conclusion, this study highlighted the relationship between the collaborative attitudes of pre-service
special education teachers and their teaching competencies and provided concrete suggestions for the development
of educational programs in this context. The limitations of the study, especially the fact that the sample group was
limited to a specific university group and that it was based on self-assessments, provide an important roadmap for
future studies. Therefore, caution should be exercised in generalizing the findings to other cultural or educational
contexts, and further research should be conducted on how teacher education programs can better support
collaboration and effective teaching competencies. In this direction, based on the current study, future research
can conduct comparative studies on the effects of teacher education programs in different cultural and educational
contexts on collaboration skills and teaching competencies. Long-term follow-up of pre-service teachers'
professional development allows for the evaluation of the long-term effectiveness of teacher education programs.
This study can form the basis for such studies. At the practical level, comprehensive diversity and inclusion training
for pre-service teachers can contribute to the development of the collaboration skills and teaching competencies
identified in this study. Strengthening the practical aspects of teacher education programs may enable pre-service
teachers to be better prepared for real classroom environments and to develop appropriate responses to the diverse
needs of students.
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