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Okuma-Yazma Oncesi Hayat Bilgisi Ogretimi: Sinif
Ogretmeni Adaylarinin Degerlendirmeleri

Bayram TAY', Ebru OCAKCI? Eylem COBAN?

Ozet

Hayat bilgisi dersi, ilkokula baslayan cocuklarin hayatla ilgili
bilgi, beceri, deger, tutum ve aliskanliklarinin gelistirilmesine
katki sunan bir derstir. Sinif égretmeni adaylarinin okuma-
yazma oncesi suregte hayat bilgisi égretimini nasil, nicin ve
hangi yollarla yapmay:r planladiklarini  belirlemek  ve
hdalihazirdaki  uygulamalari  yine onlarin  gozlemleriyle
betimlemek bu arastirmanin temel amacini olusturmustur.
Arastirmada nitel arastirma yontemlerinden durum c¢alismasi
deseni kullanilmis, sinif 6gretmeni adaylarindan goérisme
(n=215) ve gdzlem (n=55) yoluyla veriler toplanmistir. Veriler
MAXQDA 2022 kullanilarak icerik analizine tabi tutulmustur.
Arastirma sonuglarina gére 6gretmen adaylar;;, okuma-yazma
oncesi hayat bilgisi égretiminin gerceklestiriimesinde dersin
felsefesi ve amaclarina bagli kalinmasini, lider 6gretmen
kimliginin ~ benimsenmesini, beceri gelistirmeye G6nem
verilmesini, yazili materyallerin daha az kullanmasini, otoriter
ve asiri kuralcr olunmamasini vurgulamisiardir. Hayat bilgisi
ogretimini gergeklestiren 6gretmenlerin bu surecte gorsel-
isitsel materyallerden daha cok yararlandiklari, anlatim, soru
cevap ve dramayi sikca kullandiklari, 6lcme ve degerlendirmeyi
gozlem formlari, resim, boyama ve eslestirme araclariyla
yaptiklari tespit edilmistir.
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Giris

Ilkokula baslayan cocuklarin hayat ile ilgili bilgi, beceri, deger, tutum ve
aliskanhklarinin  gelistiriimesine katki sunan hayat bilgisi dersi
Turkiye'de cumhuriyetin ilani ile ilk kez 1926 ilk Mektepler Mufredat
Programinda yer almis ve 1936, 1948, 1968, 1998, 2005, 2009, 2015, 2018
ve 2023 6gretim programlarinda yerini korumustur. Tay'a (2017) gére
hayat bilgisi, kaynagini sosyal bilimler, fen bilimleri, disunce, sanat ve
degerlerden alan icerigin toplu ogretim anlayisina dayali olarak
organize edildigi bir derstir. Bu ders bireylere hayatin bilgisinin yani sira
iyi bir insan, ulusal bir vatandas ve nihayetinde bir dUnya vatandasi
olmak icin gereken bilgi ve yeterlikleri kazandirmaktadir. Bununla
birlikte hayat bilgisi dersi, cocugun dogdal ve toplumsal cevreye uyumu
icin gerekli olan bilgi, beceri, deger, tutum ve aliskanliklari kazanmasina
yardimci olmaktadir. ilkokulun ilk haftalarinda éJrencilerden sinif ve
okul ortamina uyum saglayabilmeleri beklenir. Bu dénemde 6grencinin
karsilastigi ve onun icin yeni olabilecek; okul binasi ile bahgesi, sinif
ogretmeniile diger okul calisanlari, arkadaslari ile sinif ortami gibi dogal
ve toplumsal cevrelere uyumunda hayat bilgisi dersi dnemli bir misyona
sahiptir. Ancak okuma-yazma etkinliklerinin yogunlukta oldugu bu
donemde hayat bilgisi 6gretiminin nasil gerceklestirilebilecedi konusu
onemli bir problem durumunu teskil etmektedir. Problem durumunu
daha iyi anlayabilmek adina birinci sinif c¢ocuklarinin icinde
bulunduklari gelisim dénemine ve bu donemin &zelliklerine deginmek
faydali olacaktir.

Ilkokul kademesi, bircok Ulkenin egitim sisteminde 6 yas ve sonrasi
cocuklari kapsamaktadir. Piaget'in (1999) bilissel gelisim siniflamasinda
bu surec islem oncesi dénemin (2-7 yas) sonlari ile somut islemler
donemine (7-11 yas) karsilik gelmektedir. Diger bir ifadeyle ilkokul
kademesi islem 6ncesinden somut islemlere gecisin gerceklestigi bir
donemi ifade etmektedir. Piaget'in (1999) “zihinsel gelisimde kesin bir
donemecg” olarak nitelendirdigi bu donem; cocuklarin okul hayatina,
sosyal cevreye, Dbilissel goérev ve sorumluluklara uyumlarinin
gercgeklestigi  &zel bir surectir. Turkiye'de cocuklarin ilkokula
baslamalarinda ilkdgretim ve EJitim Kanununda belirtilen “mecburi
ilkégretim cagdl” esas alinmakta, egitim dgretim yilinin basinda 69 ay ve
Uzeri olan cocuklar birinci sinifa kabul edilmektedir. Fiziksel gelisim
ozelliklerine bakildiginda birinci sinifa baslayan cocuklarin parmak
kemik ve kaslarinin henlz ince isleri yapacak olgunlukta olmadigi
gorulmektedir. Birinci  sinif  cocuklarinin  bilissel  6zelliklerine
bakildiginda ise hizli bir gelisimin s6z konusu oldugu gorulmektedir.
Dikkat surelerinin de uzamaya basladigi bu donemde cocuklara
yaptirilabilecek etkinlikler cesitlilik kazanmaktadir. Ancak etkinlikler
sirasinda cocuklarin oldukca aktif bir gelisim déneminde bulunduklari
ve sik sik ara vermeye ihtiyac duyduklari unutulmamalidir (Coskun,
2019; Piaget, 1999; Senemodlu, 2020; Turkoglu, 2021). OJretim sUrecinde
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birinci sinif d8grencilerinden beklenecek yeterlilikler ve 6grenme ciktilari
icinde bulunduklari gelisim donemi temel alinarak belirlenmektedir.

Ilkokul birinci sinif, dgrencilerin okuma-yazma egitimi aldiklari ve bu
sayede okuma-yazma becerisi edindikleri bir sureci ifade eder. Birinci
sinifa yeni baslayan ogrencilerin hentz okuma-yazma becerisini
kazanmamis olmalari diger dersler gibi hayat bilgisi 6gretim surecini de
etkileyen bir husustur. Hayat bilgisi dersinde birinci donem konu
kazanimlari; 6grencilerin sinif icerisinde iletisim kurmalarina, fiziksel ve
sosyal bir cevre olarak okulu tanimalarina, okul kurallarini edinmelerine,
daha genel anlamda ise okul yasamina uyum saglamalarina yéneliktir.
llgili konu ve kazanimlarin amacina ulasmasi 6gretim surecinin
ogrencilerin gelisim ozelliklerine, ilgi ve ihtiyaclarina uygun sekilde
tasarlanmasina baglidir. Bu nedenle &gretim sdreci tasarlanirken
ogrencilerde ince motor becerilerin gelisiminin henuz
tamamlanmadigr gdz onunde bulundurulmall, motor becerileri
destekleyen ve okuma-yazma becerisi gerektirmeyen aktivitelere yer
verilmelidir (Tay, 2017). Odrenme o6Jretme etkinliklerini organize
ederken egitim sistemi paydaslarindan bu hususlari gdéz énunde
bulundurmalari beklenmektedir.

Egitim sisteminin paydaslarindan biri olarak 6gretmenler rol ve
sorumluluklari nedeniyle sistem icerisinde 0zel bir yere sahiptir.
Ogretmenlerin egitim sistemindeki etkinligi ise sahip olduklar yeterlik
ve niteliklerle ilgilidir. Alan bilgisine ve sinif yonetimi becerisine sahip
olma, konu alanina hakim olma, égrencilere derinden ilgi gdsterme,
iletisimde net olma, karmasik durumlari fark etme, vicdanli hizmet
etme, paydaslarla iliski kurma, derse hazirlikli girme ve giyim kusamina
0zen gosterme alanyazinda ifade edilen etkili 6gretmen &zellikleridir
(Karakelle, 2005; Stronge, 2021; Taylor ve digerleri, 2000). Milli Egitim
Bakanlhd Ogretmen VYetistirme ve Gelistirme Genel Mudurlagu
tarafindan belirlenen Ogretmenlik Mesledi Genel Yeterliklerinde ise
mesleki bilgi, mesleki beceri, tutum ve degerler olmak Uc¢ yeterlik
alanina isaret edilmektedir. Mesleki bilgi boyutunda 6gretmenlerden
alanin icerigine, ogretim programina, pedagojik bilgiye, hak ve
yukumluluklere hakimiyet beklenmektedir. Dersi plan cercevesinde
yurutme, cesitli materyallerden faydalanma, égretim becerilerini ise
kosma, uygun yontem-teknikleri kullanma ve hedeflere uygun élcme
degerlendirme yapma mesleki beceri boyutunda ele alinmistir. Son
olarak tutum ve degerler boyutunda odgretmenlerden degerleri
gozetmeleri, isbirligi icerisinde  calismalari, kendilerinin  ve
dgrencilerinin gelisimlerini saglamalar beklenmektedir (OJretmen
Yetistirme ve Gelistirme Genel Mudurlugu, 2017).

Sénmez'e (2000) gdre 6gretmen, istendik davranis kazandirma yolunda
cesitli yontem, teknik, materyal ve farkli &gretim becerilerinden
yararlanarak ogrencilere rehberlik eden kisidir. Bu rehberlik surecinde
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sinif 6gretmenlerinin ayricalikli bir role sahip olduklarini ifade etmek
mumkunduar. Sinif égretmenleri, ¢cocuklarin zorunlu egitime adim
attiklari donemde ailelerinden sonra en fazla birlikte vakit gecirdikleri
kisiler olmaktadir. Bu yoénuyle sinif ogretmenlerinin  yeterlikleri
ogrencilere rehberlik edecekleri dort yillik ilkokul ddédneminin
etkililiginde belirleyici bir role sahiptir. Ozellikle ilkokul birinci sinifta
goérev yapan sinif égretmenlerinin yukarida ifade edilen ogrenci
ozelliklerinin farkinda olmalari, 8grenme égretme etkinliklerini 6grenci
ozelliklerine uygun bicimde organize etmeleri gerekmektedir. Birinci
sinif birinci ddénemde ogrencilerin henlUz okuma-yazma becerisi
kazanmamis olmalari hayat bilgisi de dahil olmak Uzere tum derslerin
ogretim surecini etkilemekte ve sinif dgretmenlerinin is yukunu
artirmaktadir. Bu baglamda birinci sinif égrencilerine kazandiracagi
bilgi, beceri ve yeterlikler gdz dnunde bulunduruldugunda hayat bilgisi
ogretiminin okuma-yazma oncesi surecte nasil
gerceklestirilebilecegine  yodnelik  arastirmalara ihtiyag  oldugu
degerlendirilmistir. Mevcut alanyazin incelendiginde okuma-yazma
oncesi surecte hayat bilgisi 6gretimine 1sik tutan bir arastirmaya
rastlanmamis ve mevcut arastirmanin bu yonuyle alanyazina katki
saglayacagl degerlendirilmistir. Gelecekte egitim sistemine dahil
olacak olan sinif 6gretmeni adaylarinin okuma-yazma &ncesi surecte
hayat bilgisi o6gretimini nasil, nicin ve hangi yollarla yapmayi
planladiklarini belirlemek ve halihazirdaki uygulamalari yine onlarin
gozlemleriyle  betimlemek bu arastirmanin  temel amacini
olusturmustur. Bu amac¢ cercevesinde asagidaki sorulara yanit
aranmistir:

1. Sinif 6gretmeni adaylari, okuma-yazma oncesi surecte hayat bilgisi
dersinde;
a. Neleri yapmayi ve neleri yapmamayi planlamaktadir?
b. Hangi materyalleri kullanmayi planlamaktadir?
c. Ogretimi nasil ve hangi yollarla yUrUtmeyi planlamaktadir?
d. Olcme ve degerlendirmeyi nasil gerceklestirmeyi
planlamaktadir?
2. Sinif 6gretmeni adaylarinin gdézlemlerine gore ilkokul birinci sinif
ogretmenlerinin;
a. Birinci donemde hayat bilgisi dersini isleme durumlari nedir?
b. Okuma-yazma oncesi hayat bilgisi dersinde kullandiklari
materyaller nelerdir?
c. Okuma-yazma oncesi hayat bilgisi 6Jgretiminde takip ettikleri
yollar nelerdir?
d. Okuma-yazma oncesi hayat bilgisi dersinde kullandiklari 6lcme
ve degerlendirme teknikleri nelerdir?
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Yontem
Arastirmanin Modeli

Bu calisma nitel yontemle yuratulmuastuar. Nitel arastirmalar, iliskilerin,
etkinliklerin, durumlarin ya da materyallerin niteliginin incelendigi
calismalardir (Fraenkel ve Wallen, 2006) ve bu calismalarda
katilimcilarin neyi nicin yaptiklari anlasilmaya calisilir (Given, 2015).
Calismada okuma-yazma oOncesi hayat bilgisi 6gretiminin  nasil
gerceklestiriimesi gerektigi ve halihazirda nasil yaratuldigu bir durum
olarak ele alinmistir. Bu durumun tespitinde ise sinif dgretmeni
adaylarinin okuma-yazma oncesi surecte hayat bilgisi 6gretimini nasil,
nicin ve hangi yollarla yapmay! planladiklarinin belirlenmesi ve
halihazirdaki uygulamalara yénelik goézlemlerinin  incelenmesi
amaclanmistir. Bu amaclarla arastirmada durum c¢alismasi deseni
tercih edilmistir. Creswell (2013) durum c¢alismasini, arastirmacinin
ayrintill  ve derinlemesine bilgi elde edebilecegi veri toplama
yontemlerini kullanarak gercek hayati arastirdigi nitel bir yaklasim
olarak betimlemektedir. Bu dogrultuda mevcut ¢calismada gérusme ve
goézlem ydntemleri kullanilarak okuma-yazma &ncesi hayat bilgisi
ogretiminin nasil gerceklestirilmesi gerektigi ve halihazirda nasil
yurutuldugu derinlemesine incelenmistir. Lincoln ve Guba (1985) nitel
arastirmalarda inandiriciligin saglanabilmesi icin derin odakh veri
toplama ve cesitleme gibi yontemlere basvurulmasini d6nermektedir.
Mevcut calismada derin odakli veri toplama yontemine basvurularak t¢
farkli 6gretim yilinda 6grenim goren égrencilerle calisiimistir. Cesitleme
amaclyla ise hem goéorusme hem de gdzlem ydéntemlerinden
yararlanilmistir.

Calisma Grubu

Calismada amacli érnekleme turlerinden dl¢cut érnekleme esas alinarak
calisma gruplari olusturulmustur. OlcUt 6rnekleme, arastirma amaci
dogrultusunda belirlenen énemli kriterleri karsilayan katilimcilarla
calisiimasini ifade etmektedir (Patton, 2014). Arastirmanin birinci
boyutunda “Hayat Bilgisi Ogretimi dersini almis olma” élcUtinden
yararlaniimis ve Kirsehir Ahi Evran Universitesi'nin 2019-2020, 2021-2022
ve 2022-2023 egitim-6gretim yili guz donemlerinde 6grenimine devam
eden 215 sinif 6gretmeni adayiyla calisiimistir. Birinci calisma grubuyla
goérusmeler yuarutulmuastur. Arastirmanin  ikinci  boyutunda ise
“gdrasmeler katilmis olma”, “Ogretmenlik Uygulamasi-I dersinde
ilkokul birinci sinifi gdézlemlemis olma” ol¢utlerinden yararlaniimis ve
birinci gruptan secilen 55 sinif 6gretmeni adaylyla calisiimistir. ikinci
calisma grubunda égretmen adaylarindan OJretmenlik Uygulamasi-I
dersi kapsaminda gdzlem formu doldurmalari istenmistir. Arastirmaya
katilan 6gretmen adaylarina ait bilgiler Sekil 'de sunulmustur.
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Sekil 1
Arastirmaya Katilan Ogretmen Adaylarina Ait Bilgiler
2019-2020 Giiz Donemi 2021-2022 Giiz Donemi 2022-2023 Giiz Donemi
) & '
/ \\4{‘% K0d: 2
Toplam 100 Katilimei Toplam 84 katihmer Toplam 90 katiime
e | e
Goriisme Boyutu: ﬂ Goriisme Boyutu: Fﬂ Goriisme Boyutu:
69 kadin 16 erkek 45kadin 16erkek | 51 kadun 18 erkek
Gozlem Boyutu: \S'%\ Gozlem Boyutu: 4»){ Gozlem Boyutu:
7 kadin 8 erkek W4 kadm 9 erkek V. 13 kadin 8 erkek

\ e

Sekil T'de eksik olan 2020-2021 egitim-ogretim yili guz déneminde
pandemi nedeniyle veri toplanamamistir. Veri toplama surecinde
gercek dusuncelerini ifade edebilmeleri amaciyla arastirmaya katilm
gobsteren 6gretmen adaylarindan isimlerini belirtmemeleri istenmis ve
her bir veri toplama aracina kod verilmistir. 2019-2020 egitim ogretim
yill 6gretmen adaylarina 20, 2021-2022 egitim ogretim yili 6gretmen
adaylarina 22, 2022-2023 egitim- o6gretim yili 6gretmen adaylarina 23
ana kodu verilmistir.

Veri Toplama Araci

Arastirmanin verileri nitel veri toplama yéntemlerinden gérusme ve
gozlem kullanilarak elde edilmistir. Veri toplama araci olarak
arastirmacilar tarafindan olusturulan yari yapilandirilmis goérusme
formu ve gdzlem formu kullaniimistir. Gérusme ve gdzlem formunun
sorularinin  hazirlanmasinda  oncelikle alanyazin incelemesine
basvurulmustur. Alanyazin incelemesinin ardindan taslak gdérusme ve
gozlem formlari olusturulmustur. Taslaklarda yer alan sorularinin
calismanin amacina hizmet edip etmedigini belirlemek icin bes
uzmandan “uygun”, “uygun degil", “duzeltilip kullaniimal” seklinde
goérusler alinmistir. Uzmanlarin degerlendirmeleri kendi kategorileri ile
karsilastirilarak free-marginal kappa degeri hesaplanmistir. 0,94 olarak
hesaplanan free-marginal kappa dederi, dederlendirmeciler arasi
yeterli uyumun oldugunu gostermistir. Uzman gorusleri sonrasi
sorularda duzenleme yapilmis ve calisma gruplarinda yer almayan 6
ogretmen adaylyla 6n uygulama yapilmistir. Anlasiimayan sorularin
olup olmadigi test edilerek sorulara son hali verilmistir.
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Sekil 2
Gorusme ve Gozlem Formlarinda Yer Alan Sorular
Goriisme Formu

1.1lkokul birinci simfi okutuyor olsaniz dgrencileriniz okuma yazmayi 6grenmeden nce hayat bilgisi dersinde neler yaparsiniz?

2.Ilkokul birinci simufi okutuyor olsamiz ogrencileriniz okuma yazmayr dgrenmeden Once hayat bilgisi dersinde neler
yapmazsiniz?

3.1lkokul birinci suufi okutuyor olsamz Ogrencileriniz okuma yazmayr Ogrenmeden once hayat bilgisi dersinde hangi
materyalleri kullanirsiniz?

4.Tlkokul birinci sifi okutuyor olsaniz dgrencileriniz okuma yazmayi dgrenmeden énce hayat bilgisi dersi 6gretimini nasil ve
hangi yollarla yaparsiniz?

5.1lkokul birinci simfi okutuyor olsamz 6grencileriniz okuma yazmay: 6grenmeden dnce hayat bilgisi dersinde dlgme ve
degerlendirmeyi nasil yaparsinz?

Gozlem Formu

1. Birinci simif birinci dénemde simif 6gretmenleri hayat bilgisi dersini nasil islemektedirler?

Veri Analizi

Calismanin verileri MAXQDA 22 programi yardimiyla icerik analizi
kullanilarak ¢dézUmlenmistir. icerik analizii, metinde rastgele bir
gozlemle tespit edilmesi zor olan mesajlarl, iletisim kaynaginda
bulunan icerikleri tespit etme ve kod sistemi ile metni analiz etmedir
(Neuman, 2006). icerik analizinin yurattlmesinde Neuendorf (2017)
tarafindan dnerilen 9 asamali surec¢ takip edilmistir. Bu asamalar Sekil
3'te sunulmustur.

Sekil 3
Dokuz Asamali Icerik Analizi Streci (Neundorf, 2017)

‘_‘Ciiclgc Olusturma
), ve Raporlama

Ornekleme Kodlama

islcmlcslinnc

/4

| Kodlama Semast
Olusturulmas

Nihai Giivenirlik

Sekil 3'te gdéruldugu Uzere igcerik analizinin ilk asamasi teori ve
gerekcedir. Calismanin teori ve gerekce asamasini okuma-yazma
oncesi hayat bilgisi dersi ogretimi ve sinif égretmeni adaylarinin
degerlendirmeleri olusturmustur. Bu baglamda kavramsallastirma
asamasinda okuma-yazma oOncesi  ogretimle ilgili  alanyazin
incelenmistir. islemlestirme asamasinda yari yapilandiriimis goérisme
formu ve gdzlem formu gelistirilerek uygulanmis, elde edilen veriler
MAXQDA 22 programina aktarilmistir.  Kodlama semalarinin
olusturulmasi asamasinda hem hazir kod semalari kullanilmis hem de
arastirmacilar tarafindan kod semalari olusturulmustur. Bir baska ifade
ile hem kapali hem de acik yaklasim benimsenmistir. Bu calismada
oncelikle acik yaklasim benimsenerek 6gretmen adaylarinin sorulara
verdikleri cevaplar kodlara, kategorilere ve temalara donusturulmuastar.
Ardindan alanyazina uyan kodlamalar gozden gecirilerek birinci soruda
lider ogretmen kimligi kategorisi (Aslan, 2011) ile besinci soruda
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materyaller kategorisi (Alkan, 1997; Celik, 2011; Yalin, 2014) kapall
yaklasima gére analiz edilmistir. Veri setinden &rneklem alma
asamasinda veriler sayilabilir oldugu icin diger asamaya gecilmistir.
Egitim ve pilot gUvenirlik asamasinda arastirmacilar birlikte ve ayri ayri
calisarak kodlar Uzerinde fikir birligine varmislardir. Uc arastirmacinin
bagimsiz olarak olusturdugu kodlarin nihai gtuvenirligini belirlemek icin
free-marginal kappa degeri hesaplanmis, uyum degeri 0,96 bulunmus
ve kodlama asamasina devam edilmistir. icerik analizinin son
basamagini olusturan cizelge olusturma ve raporlama asamasinda
analiz edilen veriler tablo ve grafikler yardimi ile sunulmustur
(Neuendorf, 2017). Raporlama surecinde arastirmacilar tarafindan
yapilan yorumlar katilimci goruslerine ait alintilarla desteklenmistir. Bu
sayede icerik analiziyle elde edilen bulgularin tamamina katilimci
goérusleri  yansitilmistir. Gérusme ve gozlem verilerinden alinan
dogrudan alintilarla arastirmanin  inandiriciigina da katkida
bulunulmasi amaclanmistir.

Sekil 4
Arastirmaya Katilan Ogretmen Adaylarina Dair Kod Bilgileri

20-K-12 22 - E -G- 61
v v

_egitim _kadin katihimel egitim erkek  gbzlem  katihmer
Ogretim ogretmen numarast dgretim dgretmen numarast
yili aday yili adayl

Arastirmaci Rolu

Nitel arastirmalarda arastirmaci calisma alanina hakim, alana dair
deneyimi olan ve arastirma sonuclarina etki edebilme potansiyeline
sahip kisi olarak betimlenmektedir (Yildirim ve Simsek, 2008). Nitekim
arastirmaci metnianlama amaciyla kisisel bilgi ve deneyimlerini bir arag
olarak kullanir (McCracken, 1988). Bu dogrultuda nitel arastirma
yontemleri ile gerceklestirilen calismalarda arastirmaci rolU énem
kazanmaktadir. Calisma Uc¢ arastirmaci tarafindan gerceklestiriimistir.
Arastirmacilar nitel arastirmay! yuruturken metodolojik varsayim ile
hareket etmis ve sosyal yapilandirmacilik inanisini benimsemislerdir.
Metodolojik varsayim cercevesinde tumevarimsal mantik kullaniimis ve
sorun kendi baglaminda ele alinmistir. Sosyal yapilandirmacilik felsefi
inanis boyutunda sinif 6gretmeni adaylarinin arastirma sorularina
verdikleriyazili cevaplardan olusan metinler analiz edilmis ve burada da
tumevarimsal ydntem benimsenmistir. Creswell (2012) metadolojik
varsayimda, tumevarimsal mantik kullanildigini, sorunun kendi
baglaminda ele alinmasi gerektigini, sosyal yapilandirmacilik felsefi
inanisinda ise mulakat, gdzlem ve metin analizi yontemleri ile
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tUmevarimsal yoéntemlerin kullanilmasinin séz konusu oldugunu
belirtmektedir.

Bu arastirmadaki arastirmacilarinin tamami, sinif égretmenligi lisans
egitimini tamamlamis, iki arastirmacisi sinif 6gretmenligi tecrubesine
sahip, akademik calisma alanlari icinde hayat bilgisi egitimi olan, hayat
bilgisi dersinin akademik olcutlerle belirlenen felsefesine hakim, yine
hayat bilgisi dersi ile cocuklarin kazanacaklari edinimlerin énemi
konusunda farkindaliklari olan ve birinci sinif birinci dénem konularinin
islenisinde aksakliklari gézlemlemis arastirmacilardir.

Bulgular

sinif Ogretmeni Adaylarinin Gézlemlerine Gére ilkokul Birinci Sinif
Ogretmenlerinin Birinci Donemde Hayat Bilgisi Dersini Isleme
Durumlari

OJretmen adaylarinin gézlemlerine gére birinci sinif dJrencilerinin
okuma-yazma yeterliligini henuz kazanmadiklari donemde sinif
ogretmenlerinin hayat bilgisi dersini isleme durumlari Sekil 5'te
sunulmustur.

Sekil 5

Hayat Bilgisi Dersini islerne Durumlari
GORUSME GOZLEM Bret 27)
|EVER{ZA5]) < = — Hayat Bilgisi Dersi islemeyi Planhyor Hayat Bilgisi Dersi [sleniyor Kismen (22)

Hayir (6)
Sinif 6gretmeni adaylarinin okuma-yazma oncesi hayat bilgisi isleme
durumlarina ait goérusleri degerlendirildiginde hayat bilgisi dersini
islemeyi planladiklarini (215) ifade etmislerdir. Gozlem sonuclarina goére
ise sinif 6gretmenlerinin hayat bilgisi dersini isleme durumlari; dersin
islendigi (27), dersin kismen islendigi (22) ve dersin islenmedigi (6)
yoénunde oldugu gorulmektedir. Sinif &gretmeni adaylarinin bu
kategorideki gézlem notlari ve gorusleri asagida verilmistir.

20-E-31: Bu donem cocuklari somut islemler doneminde oldugu icin buyuk
olcude materyal, video, film gibi somut 6rneklerle hayat bilgisi dersini islerim.

22-K-45: Hayat bilgisi dersi ilk Uniteleri okuma-yazma sureci ile drtusmektedir.
Bu nedenle okuma-yazma etkinlikleri olmadan film ve videolar ile dersi
islerim. Bu Unite kazanimlari uygulamaya dénuk oldugu icin dersi islerken
uygulama yaptirilabilir.

23-K-10: Hayat bilgisi dersinin esas amaci hayatin bilgisini sunmaktir. Bu dersi
gunluk hayat ile iliskilendirerek islerim.

23-E-G-7: Ogretmenlik uygulamasi gdézlemlerime goére 1. sinif, 1. dénemde
hayat bilgisi dersi haftada yaklasik 1 saat daha ¢ok sohbet tarzinda isleniyor.
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22-E-G-6: OJrenciler okuma-yazma 6grenene kadar égretmenler tarafindan
s6zIU anlatim ya da uygulamali olarak hayat bilgisi ogretimi
gerceklesmektedir.

23-K-G-3: Ogretmenlik Uygulamasi dénemimde sinifina girdigim 1. sinif
ogretmeni ilk donemde yani okuma-yazma ogretimini gerceklestirdigi
donemde hayat bilgisi dersi icin ayri zaman ayirmiyordu. Ara ara Turkce
dersininicinde mesela "el ele" ifadesini okutup yazdirirken kendisi anne roltine
giriyor ve bir o6grenciyle el ele tutusup trafikte karsidan karsiya gecerken
annemizin elini birakmamaliyiz vb. seklinde noktalara deginerek hayat bilgisi
dersini de bu sekilde isledigini sdylUyordu.

22-E-G-3: Birinci sinifta mevcut Turkge dersi okuma-yazma ogretimiicin yeterli
olmadigindan ve cocuklari bir an ©6énce okuma-yazmaya gecirmek
istenildiginden hayat bilgisi dersini ilk donem islenmiyordu. Bu dersi
islemediginden kurallar ve arkadasliklar konusunda problemler yasadi. Ancak
sinif 6gretmeni amacina ulasarak ilk donem sonunda ¢ocuklara okuma ve
yazma ogretimini tamamladi.

Sinif Ogretmeni Adaylarina Gére Okuma-Yazma Oncesi Hayat Bilgisi
Ogretiminde Yapilmasi ve Yapilmamasi Gerekenler

Sinif  6gretmeni adaylarinin  okuma-yazma oncesi hayat bilgisi
ogretiminde yapmayl ve yapmamay! planladiklari durumlar Sekil 6'da
sunulmustur.

Sekil 6
Yapilmasi ve Yapilmamasi Gerekenler
Yazih Materyal Kullanmama (23)

Otoriter Olmama (16) Asin Kuralc: Olmama (14)
Yapilmam: isl Gerekenler

Sosyal Becerilen Gelistirme (2]

\ Bnmu‘mul(_}g_,lelmem
Ince Motor Lecerdlerini Celistirme %)
é\— Beceri Gelistirme
[B'q'} Onrunila Circtimden
/ Faydalanma (149}
Driryimume Beceriler Gelistirme (5) / Farkli ¥imtem v

Tekandke Kull, ()
\r’lpllm asi Gerekenler ndke Kullanana (64)

Empati (1] Grupla Ofretim Yapma

(51)

Diretim Beverileri (321) g Lider 0gretmen

My 3 Hayat B|I isi Dersi Felsefesi ve Sutg Yolunu Daha Az
Kimligini Benimseme - & —_—

. Amaclarina Bagh Kalma TercihvEtme (35)
(637) (1013)

/ / o —-\\.- Somutiagnrarak
/ Ugretim Yapae [35)
tyhirlifgi [10) /
Anlatmi Ak ve Ohyl D Ofrenme
fietisim ve Etkibesim { 18) Anlagi Yapma {10) Alanlanndan

Yararlanma {27)
Bulug Yolurw Tercin

Etme (1) il ve Manen

Degerlen Gdzetme
(18)

Sinif 6gretmeni adaylarinin goruslerine dayali olarak ilkokul birinci sinif
hayat bilgisi dersinde okuma-yazma oOncesi surecte yapilmasi
gerekenler; hayat bilgisi dersi felsefesi ve amaclarina bagli kalma (1013),
lider 6gretmen kimligi benimseme (637) ve beceri gelistirme (84) olmak
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Uzere Ug¢ kategoride ele alinmistir. Adaylar, 6grencileri okuma-yazmayi
ogrenmeden oOnce hayat bilgisi dersinde beceri gelistirmeye
calisacaklarint ve bunu yaparken hayat bilgisi dersi felsefesi ve
amaclarina bagh kalacaklarini belirtmislerdir. Hayat bilgisi dersinde
oyunla 6gretimden faydalanacaklarini (149), farklh yontem ve tekniklerle
dersisleyeceklerini (64), sunus yoluyla 6gretim stratejisini daha az tercih
edeceklerini (36), anlatimlarini acik ve anlasilir kilarak (10) okul disi
ogrenme alanlarini kullanacaklarint (27) ve milli-manevi degerleri
gozeteceklerini (18) dile getirmislerdir. Tum bu sUrecte ise lider
ogretmen kimligini benimseyeceklerini belirtmislerdir. Adaylarin bu
kategoride verdikleri cevaplardan ornekler su sekildedir:

20-K-10: Hayat bilgisi dersi cocugu hayata hazirlar ve sunulan bilgiler gunluk
hayatta kullanilir. Birinci sinif égretmeni olarak bu dénem cocuklarinin
ozelliklerini dikkate alarak ve hayat bilgisi dersinin felsefesine uygun olarak
hayat bilgisi dersini islerdim.

22-E-29: Birinci sinif 6grencilerine hayat bilgisi dersi islenirken onlarin gelisim
ozellikleri, hazirbulunusluklari dikkate alinmalidir. Birinci sinif 6grencileriislem
oncesi ddnemden somut islemler dénemine gecis 6zelliklerini gosterirler. Bu
nedenle hayat bilgisi dersi islenirken gdrseller, materyaller, etkinlikler, oyunlar
ve somut érnekler kullanirim.

22-K-20: Bu donem cocuklari ailesinden ve evden ilk defa ayrilmaktadir. Bu
nedenle ogrencilerimize sefkat gostermelidir. Onlari sevdigimizi ve onlarin
yaninda oldugumuzu ogrencilerimize hissettirmeliyiz.

24-K-47. Hayat bilgisi dersini okuma-yazmaya gecinceye kadar gunluk
hayattan ornekler ile anlatim yaparak, gdsteri, drama, ornek olay ydntemini
kullanarak yaparim. Cocugun gercek yasam ortamindan égrenme olanagdi
saglarim.

Ogretmen adaylarinin gérUslerine dayali olarak ilkokul birinci sinif hayat
bilgisi dersinde okuma-yazma oncesi surecte yapilmamasi gerekenler;
yazili materyal kullanma, otoriter olma ve asiri kuralci olma olarak
kategorize edilmistir. Adaylar 6grencileri okuma-yazmayi 6grenmeden
once hayat bilgisi dersinde mumkun oldugunca yazili materyal
kullanmayacaklarini, asiri kuralci ve otoriter olmayacaklarini, daha
sevecen bir yaklasim benimseyeceklerini belirtmislerdir. Verilen
cevaplardan ornekler su sekildedir:

20-K-1:  Cocuklara okuma-yazma iceren etkinlikler yerine onlarin
konusabilecedi duygu ve dusuncelerini yazarak degil sdzel olarak ifade
edebilecedi boyama, cizme ve uygulamal etkinlikler yapilabilir. Ogretmen
ders islerken vyazili kaynak kullanimindan kac¢cinmali, okuma-yazma
gerektirmeyen calismalara yer vermelidir.

23-E-62: Onlarla 6gretmen 6grenci rolunde degil, arkadasca yaklasirm.

20-K-85: ik bir, iki ay icin okula yeni basladiklari, belki bazilarinin okuldan
korktugu icin onlara dominant tarafimi gdstermeden dersleri islerim. Aslinda
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bu butun dersler icin gecerlidir. Onlara ilk etap icin sorumluluklarini, yapmak
zorunda olduklari gorevlerini cok hissettirmem.

22-K-85: ...Onlara dominant tarafimi gostermeden derslerimi islerim.

Okuma-Yazma Oncesi Hayat Bilgisi Ogretiminde Kullanilabilecek
(Gorusme) ve Kullanilan (G6zlem) Materyaller

Sinif ogretmeni adaylarinin  okuma-yazma oncesi hayat bilgisi
ogretiminde  kullanmayr  dusundukleri  materyaller  ve  sinif
ogretmenlerinin kullandiklari materyaller Sekil 7'de sunulmustur.

Sekil 7
Kullanilabilecek ve Kullanilan Materyaller

Resim (42) Hikaye (23)

Kroki/Plan (4) & Tekerleme (14) Ders kitabi (3)
\ Sunu (7) Siir (6)
Resim (3) / Afis (2) Bilmece (4) / ! 1)
+— o D m“)@\\c ) il S5 yaprad

<@ (1#11)  Materyaller| (109854) > Lcvha (1) (36+53) Yazih (l
Poster (2) L] rya — Karikatir (2) 4—-——" Materyaller l ’
P Kartpostal (1) pers kitabi (1) ':‘"7’/,/ e ’ Yardime: kitap (1)
Harita (2) \\\ Tablo-Grafik (1) Masal(1) T e*
. o
Sarki(45) “Semw 0 awe=”
Gordsme Galem
-/W ... Materyal (2740) (0+0)
e JPC LRt LU L Gergek Kisi,
Isitsel | ===~ Jrid N Nesne ve
- Materyaller o \ _ Modeller |
Ses kaydi (1) s II %
A}
‘Q
Video (6) .
Cizgi film (29) Akilli tahta (9 AHI tahta (8)
w“mlmm:i ",‘;""""‘f" - ik )& Teknolojik | =
ateryaller asyon (16) Projeksiyon cha (2)4(,0 +12) Arag Geregler| (3.4 [ \
< Film (13) D EBA Morpa

Dijital dyku [1]

Belgesel (1) Bilgisayar (1)

Sinif 6gretmeni adaylarinin gorisme ve goézlemlerine dayali olarak
ilkokul birinci sinif hayat bilgisi dersinde okuma-yazma o6ncesi surecte
kendilerinin kullanmayi planladiklari materyaller ile  sinif
ogretmenlerinin kullandiklari materyaller 6 ana kategori ve bunlara ait
alt kodlarla olusturulmustur. Ogretmen adaylarinin, ilkokul birinci sinif
ogrencilerinin okuma-yazmay!l henuz 6grenmedikleri dénemde hayat
bilgisi dersinin 6gretiminde; gorsel materyallerden [(109), resim (42),
sunu (7), afis (2), levha (1), kartpostal (1), tablo-grafik (1)], isitsel
materyallerden [(26), sarki (45)], gorsel isitsel materyallerden [(79), video
(78), cizgi film (29), animasyon (16), film (13) ve belgeselden (1)], yazili
materyallerden [(36), hikaye (23), tekerleme (4), siir (6), bilmece (4), fikra
(2), karikatur (2), ders kitabi (1) ve masaldan (1)], teknolojik arac¢
gereclerden [(10), akilli tahta (9), projeksiyon cihazi (2), bilgisayar (1)] ve
gercek kisi, nesne ve modellerden [(27)] faydalanmay! planladiklari
belirlenmistir.

Ogretmen adaylarinin gézlemlerinden elde edilen sonuclara gore ise
sinif 6gretmenleri gdérsel materyallerden [(1), kroki-plan (4), resim (3),
poster (2), harita (2)], isitsel materyallerden [(O), ses kayitlari (1)], gorsel-
isitsel materyallerden [(2), video (6), ¢cizgi film (4) ve dijital dyku (1)], yazili
materyallerden [(1), ders kitabi (3), calisma yapragdi (1), yardimci kaynak
(1)], teknolojik ara¢c gereclerden [(3), akilli tahtay! (8), [(EBA, Morpa
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Kampus]] faydalandiklari tespit edilmistir. Ayrica gdzlemlerden elde
edilen veriler neticesinde sinif 6gretmenlerinin gercek Kisi, nesne ve
modellerden  0gretim surecinde faydalanmadiklari  sonucuna
ulasiimistir. Sinif 8gretmeni adaylarinin bu kategorideki gdzlem notlari
ve gorusleri asagida verilmistir.

22-K-51: ... Ayrica &grencilerim ile ders islerken bol bol fotograflar, resimler

gosteririm. Gosterdigim gorseller Uzerinden yorum yapmalarini isterim.
Boylelikle gorsel okuma yapmalarini saglarim.

23-K-31: ... Konuma uygun bir sarki secerim. Sarkilyr 6gretmek istedigim
kavramlara uygun olacak sekilde duzenlerim. Duzenledigim sarkiyr sinif
ortaminda tekrarlayarak 6Jrencilerin 6grenmesini saglarim.

20-E-83: Genel olarak cocuklarin gorsel ve isitsel duyularina hitap etmeye
calisirrm.  Konuyla ilgili  videolardan, bilgisayardan, akili  tahta
uygulamalarindan faydalanarak cocuklarin derse etkin katilimini saglarim.

20-K-30: Hayat bilgisi dersinde kazandirilacak olan kazanimlar i¢cin uygun
olacak cocuk edebiyati eserlerini, oyunlarini, tekerlemeler, sarkilar secilebilir.

22-K-50: Resimler, fotograflar, gercek esya ve nesneler, modeller, cizgi filmler,
karikaturler gibi cesitli materyaller kullanarak égrencilerimiz okuma-yazmayi
ogrenene kadar hayat bilgisi dersini isleyebiliriz.

20-K-G-3: Birinci sinif &grencilerinin somut islemler déneminde olmasi
sebebiyle hazirbulunusluk seviyelerine uygun olacak sekilde cocuklara somut
materyaller sunulmaktadir. Dersin 6gretiminde genellikle akilli tahta, ders
kitaplari, cesitli gorseller, video, cizgi film gibi araglar kullanilmaktadir.

20-K-G-3: Dersin 6gretiminde genellikle akilll tahta, ders kitaplari, cesitli
gorseller, video, cizgi film gibi araclar kullanilmaktadir.

22-K-G-11:  EBA, Morpa Kampus gibi dijital platformlardan islenmeye
baslaniyor. Daha cok videolarla, gorsellerle sohbet havasi seklinde islenmeye
calisihyordu.

Okuma-Yazma Oncesi Hayat Bilgisi Ogretiminde Kullanilabilecek
(Goérisme) ve Kullanilan (Goézlem) Strateji-Yontem-Teknik ve
Etkinlikler

Okuma-yazma oOncesi hayat bilgisi ogretiminde sinif o6gretmeni
adaylarinin  kullanmayl dusundukleri ve sinif 6gretmenlerinin
kullandiklari strateji- yontem- teknik ve etkinlikler Sekil 8'de
sunulmustur.
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Sekil 8
Kullanilabilecek ve Kullanilan Strateji- Yontem- Teknik ve Etkinlikler

Drama-Ral Oynama (93)

GORUSME '? GOZLEM

Exlestirme (6)

Dogru-yaaliy (4]

rama (1)
Boyansa(3) o«
" g
o Egitsel oyuntar (1)
/ .
/ Ornek Olay (2)
- >,

Etkinlikler Oyuala Ofretion (4)

Soru-Cevap (5)

Aol (5)

v

Gember (7) < Strateji, Yontem ve Teknik

Nedikodu (6) 7‘ 7 ",
Sunv (6) 7L ]

Atkaa yann (6)
Lot ol Glrsel O
Etkinlikler % o

/ / (9
| / / /
Kart ghsterme (5) P / ————— Paro azscana (9)

Detey yapmia (5)

Istasyon (6)

Tablo hazarlama (4)
Sesll hkaye (3]

E1 it galigmalan (2)

Diptal oyun (2)

Roportaj yapma (1)

Sinif 6gretmeni adaylarinin goérisme ve goézlemlerine dayali olarak
okuma-yazma o&ncesi suUrecte hayat bilgisi dersinin égretiminde
kullanilmasi planlanan ve sinif o6gretmenleri tarafindan kullanilan
strateji-yontem-teknikler ile etkinlikler Sekil 8'deki gibi olusmustur.
Gorusmeler neticesinde sinif 6gretmeni adaylarinin  hayat bilgisi
ogretiminde drama-rol oynama (91), egitsel oyun (81), gezi (79), drnek
olay (37), gosterip yaptirma (34), soru cevap (34), isbirlikli 6grenme (25),
tartisma (17), gosteri (16), bulus (15), konusma halkasi (13), anlatim (12), alti
sapkali dusunme (12), beyin firtinasi (12), kartopu (11) kullanilabilecekleri
strateji-ydntem-tekniklerdir. Ogretmen adaylari etkinliklerden; boyama
ve cizgi calismalari (20), konusma/dinleme/izleme calismalari (10),
gorsel okuma (9), pano hazirlama (9), deney calismalari (5), tablo
hazirlama (4), sesli hikaye (3), el isi calismalari (2), dijital oyun (2), réportaj
yapma (1) faydalanabileceklerini belirtmislerdir. Gozlemlerden elde
edilen sonuclara gore sinif 6gretmenlerinin  strateji- ydntem-
tekniklerden; anlatim (5), soru cevap (5), oyunla 6gretim (4), érnek olay
(2), egitsel oyun (1) ve drama (1), etkinliklerinden; eslestirme (6), dogru
yanlis (4) ve boyama (3) kullandiklari belirtilmistir. Adaylarin bu
kategorideki gérusme ve gdzlem notlarindan ornekler su sekildedir:

20-K-10: Konuyla ilgili dramalar yaptirirrm. Ornek olay, gdsteri, gosterip
yaptirma, alti sapkali dusinme, kart gdésterme gibi okuma-yazma
gerektirmeyen yontem ve teknikler kullanirim. Egitsel oyunlara bolca yer
veririm.
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23-E-33: Cocuklar ilkokula basladiklari donemde oyun ¢agindadirlar. Bu oyun
istegini 6gretim amacl kullanip egitim-6gretim acisindan daha verimli hale
getirebiliriz. Ogrenme ydntem ve tekniklerinden egitsel oyun teknidini
kullanarak oyunlar tasarlayabilir ya da var olan oyunlari kullanarak dersimize
yon verebiliriz.

22-K-15: Hayat bilgisi ders planlarimda mumkun oldugunca gezilere yer
veririm. Cunku égrencilerin okul disinda farkli bir yer gérmesi, okul disinda
ogretmenleri ile vakit gecirmesi onlari 6grenmeye daha istekli kilacagini ve
gorerek daha kalici 8grenmeler saglayacagini dusunuyorum.

20-K-18: .. Olabildigince strateji-ydbntem-teknik kullaniimalidir. Ornegin
gosteri, egitsel oyun, alti sapkall dusinme, 6rnek olay, rol oynama, drama,
beyin firtinasi, kartopu, koseleme gibi strateji-yontem- teknikler uygulanarak
cocugun bilgiyi yapilandirmasi ve daha kalicl hale getirmesinde etkili olmasi
saglanir.

23-K-3: Okuma-yazma 6grenene kadar cocuklarin duygu ve dusuncelerini
farkli sekilde ifade etmelerini saglayacak etkinlikler duzenlerim. Boylece
yaratici dusunmelerini de gelistirmeye yardimci olurum. Konuya iliskin
resimler cizdirerek yaraticiliklarini ve kendini ifade etme becerilerini
gelistiririm.

20-K-G-2: ..Sonrasinda varsa kitapta bulunan eslestirme, boyama vb.
etkinlikler yapiliyor.”

20-K-G-6: Her gun ilk derste 10-15 dakika hayat bilgisi kazanimlarina
deginmeye calisiyor. Ders kitabi kullanilmiyor. Bu suUre soru cevap ve anlatim
yoéntemleri ile geciyor. Daha cok okuma-yazma Uzerine enerji harcaniyor.

20-K-G-1: Okuma-yazma etkinliklerine yogunlasildigi icin daha ¢cok soru cevap
seklinde ilerleniyor.

Okuma-Yazma Oncesi Hayat Bilgisi Ogretiminde Kullanilabilecek
(Gérusme) ve Kullanilan (Gézlem) Olcme ve Degerlendirme Araclar

Okuma-yazma oOncesi hayat bilgisi ogretiminde sinif o6gretmeni
adaylarinin yararlanmayi dusundukleri 6lgcme ve degerlendirme araclari
Sekil 9'da sunulmustur.
Sekil 9 )
Kullanilabilecek ve Kullanilan Olgme ve Degerlendirme Araglari

Gél“’i;ll! GOZLEM

Gozlem Formu (54)
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Akran Degerlendirme (19)

(1) sunmséagsy
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Agik Uglu Sorular (32)
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Sinif é6gretmeni adaylarinin gorisme ve goézlemlerine dayall olarak
ilkokul birinci sinif hayat bilgisi dersinde okuma-yazma 6ncesi surecte
kendilerinin kullanmay! planladiklari 6lcme ve degerlendirme araclari
ile sinif 6gretmenlerinin kullandiklari 6lcme degerlendirme araclarina
ait kodlar olusturulmustur. Sinif 6gretmeni adaylari 6lgme  ve
degerlendirme araclarindan; egitsel oyun (61), resim cizdirme-boyama
(55), gozlem formu (54), 6z degerlendirme (43), soru cevap [(43), kapali
uclu sorular (11), acik uclu sorular (32)], eslestirme (22), akran
degerlendirme (19), kavram haritalari (13), kapali uclu sorular (11) ve zihin
haritalarindan (10) faydalanabileceklerini belirtmislerdir. Gozlem
notlarina goére sinif ogretmenlerinin  dlcme ve degerlendirme
araclarindan; gézlem formu (5), soru-cevap (4), boyama (1), eslestirme (1),
ve resim cizdirme-boyama (1) kullandiklari tespit edilmistir. Sinif
ogretmeniadaylarinin bu kategorideki gorusme ve gézlem notlarindan
ornekler asagida sunulmustur.

23-K-17: Hem 6grenme etkinlikleri sirasinda hem de degerlendirme etkinlikleri
sirasinda siklikla egitsel oyunlari kullanirim.

20-K-23: Kazanima uygun etkinligi degerlendirirken 0z ve akran
degerlendirmesi, goézlem formu, kavram haritasi kullanarak dersi
sonlandiririm.

23-K-52: Dersin bitimine yakin sureci degerlendirmek icin onlarin seviyelerine
uygun olcme ve degerlendirmelerden faydalanirim. Bunlar zihin haritalar,
resim, eslestirme sorulari, soru cevap olabilir.

22-E-G-7: Gozlem yontemiyle dlcme degerlendirme yapildi.

23-K-G-7: Okuma-yazma ogretimi sirasinda isleyip bunun degerlendirmesini
ise soru cevap teknigi ile yapmaktadir.

20-K-G-3: Cocuklar okuma-yazmay! henuz 6grenmedigi icin degerlendirme
aracli olarak eslestirme, boyama, resim c¢izme gibi degerlendirme yéntemleri
tercih edilmektedir.

Tartisma

Bu bolumde sonug¢ cumlelerinin yani sira kurumlara ve kisilere yonelik
oOnerilerle gelecek calismalara yonelik dneriler calismanin sinirhiliklariyla
birlikte sunulmalidir. Sinif 6gretmeni adaylarinin okuma-yazma oncesi
hayat bilgisi 6gretimiyle ilgili dederlendirmelerini ve Ogretmenlik
Uygulamasi-I dersi kapsamindaki goézlemlerini ele alan arastirmanin
sonuclari dort tema cercevesinde sunulmustur. Okuma-yazma oncesi
surecte hayat bilgisi dersinin islenme durumu ve dikkat edilmesi
gerekenler, derste kullanilabilecek ve kullanilan materyaller, derste
kullanilabilecek ve kullanilan strateji-yontem-teknik-etkinlikler, derste
kullanilabilecek ve kullanilan olgcme-degerlendirme araclari bu dort
temayi olusturmaktadir. Her bir temaya yonelik sonuclar ayri basliklar
altinda sunulmustur.
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Hayat Bilgisi Dersinin islenme Durumu ve Dikkat Edilmesi
Gerekenler

Bu baslikta okuma-yazma oncesi slUrecte hayat bilgisi dersinin islenme
durumuna ve 6gretim surecinde dikkat edilmesi gerekenlere yénelik
sonuclar sunulmustur. Elde edilen sonuclar arastirmaya katilan sinif
ogretmeni adaylarinin tamaminin okuma-yazma oéncesi surecte hayat
bilgisi dersini islemeyi planladiklarini ortaya koymustur. Adaylarin
okullarda gerceklestirdikleri gdzlemlerden elde edilen sonuclar ise sinif
ogretmenlerinin de hayat bilgisi dersini dnemli olcude islediklerini
ortaya koymustur. Konuyla ilgili gdzlemlerini 22-E-G-2, “TUum derslere
hayat bilgisi konularini harmanlayarak ve okuma-yazma égretimi eksik
kalmayacak sekilde islemektedirler.” ifadesiyle aktarmistir. Adaylarin
benzer gdzlem sonucglarina dayali olarak Hayat Bilgisi dersinin
disiplinlerarasi bir yaklasimla diger tum derslerin 6gretim sureclerine
yansitildigr degerlendirilmistir. Hayat bilgisi dersini kismen isleyen
ogretmenlerin yani sira okuma-yazma o6ncesi sUrecte bu dersi
islemekten kacinan sinif 6gretmenlerinin de bulundugu belirlenmistir.
Bu duruma iliskin gézlemlerini 22-K-G-8, “Ogretmenlik uygulamasi icin
gittigimiz okuldaki égretmenler islemiyordu. 2. donem isleyeceklerini
soylemislerdi.” ifadesiyle ortaya koymustur. Gozlem sonuclarina dayali
olarak bazi ogretmenlerin  okuma-yazma faaliyetlerini o6gretim
surecinin merkezine aldigi ve bu durumun hayat bilgisi dersinin
aksatilmasina neden oldugu degerlendirilmistir.

Arastirma sonuclari hayat bilgisi 6gretiminde dikkat edilmesi gereken
bazi hususlari ortaya koymustur. Okuma-yazma &ncesi surecte
yapilmasi gerekenler arasinda éncelikle hayat bilgisi dersi felsefesi ve
amaclarina bagl kalinmasi ifade edilmistir. Hayat bilgisi ile ilgili alan
yazin incelendiginde a) hayat bilgisi dersinin ¢ocugun dogal ve
toplumsal cevresine uyumu icin gerekli olan bilgi, beceri, deger, tutum
ve aliskanliklara odaklandigi ve cocuklara hayatin bilgisini sundugu, b)
hayat bilgisi dersinde cocugun anlayisina, kavrayisina ve ¢cocugun bir
butun halinde gelisimine uygun olarak hareket edilmesi gerektigi, ¢)
hayat bilgisi dersinin merkezinde toplulastirma ilkesinin oldugu, d)
hayat bilgisi dersinin vatandaslik egitim programinin ilk asamasini
olusturdugu, e) hayat bilgisi dersinin bircok dersin alt yapisi oldugu ve
f) hayat bilgisi dersinin baslica 6gretim ilkelerinin; somuttan soyuta,
cocuga gorelik, hayatilik, bilimsellik, aktualite ve temerkuz oldugu
anlasilmaktadir (Aladag, 2016; Aytuna, 1949; Barth ve Demirtas, 1997,
Baymur, 1937; Baymur, 1954; Baysal, 2006; Binbasioglu, 2003; Kabapinar,
2007; Karabag, 2009; Ozdemir, 1998; Saglam, 2015; Sénmez, 2005; Taner
ve Ors, 1952; Tay, 2017; TUrkyilmaz, 1969). Tum bu 6ézellikler hayat bilgisi
dersi felsefenin cercevesini olusturmaktadir. Sinif 6gretmeni adaylari
hayat bilgisi dersinin amaclari ve felsefesi dogrultusunda oyunla
ogretimden faydalanilmasi gerektigini vurgulamislar ve bu durumu
cocuklarin  gelisim  o6zellikleriyle iliskilendirmislerdir.  Ogretmen
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adaylarindan 22-K-37 oyunla &gretim konusundaki gérusunu
“Ogrencilerimin oyun cocugdu oldugunu bildigim icin onlara dersi daha
cok tasarladigim cesitli oyunlarla anlatirm.” ifadesiyle ortaya
koymustur. Benzer sdylemlere dayali olarak ilkokul birinci sinif
ogrencilerinin  gelisimsel &zelliklerinin  ve ihtiyaclarinin  égretmen
adaylar tarafindan géz énunde bulunduruldugu degerlendirilmistir.
Sunus yoluyla 6gretim stratejisinin daha az tercih edilerek bulus yoluyla
ogretim stratejisine basvurulmasi hayat bilgisi dersi felsefesi ve
amaclarina bagl olarak dikkat edilmesi gereken diger bir husustur.
Arastirma sonucuyla benzer sekilde Tay (2017) da birinci sinif
ogretmenlerine sunus yoluyla o0gretim stratejisine dayali etkinliklere
cok az yer vermelerini tavsiye etmektedir. Hayat bilgisi dersi felsefesi ve
amaclariyla iliskili olarak yapilmasi gerekenlerden bir digeri farkli
yontem ve tekniklerden faydalanilmasidir. Somutlastirarak ogretim
yapilmasi, milli ve manevi degerlerin gozetilmesi, okul disi 6grenme
alanlarindan yararlanilmasi, anlatimin acik ve anlasilir olmasi da yine
adaylar tarafindan hayat bilgisi dersi felsefesi ve amaclarina bagli olarak
vurgulanan hususlardir. Hayat bilgisi dersi 6gretim programinin (2023)
uygulama surecinde dikkat edilmesi gerekenler arasinda “Dersin
islenisinde okul i¢ci ve okul disi uygulamalar yapmaya 06zen
gosterilmelidir.” ifadesine yer verilmis, okul disi uygulamalarin
onemsenmesinin alti ¢cizilmistir. Bu yonuyle sinif 6gretmeni adaylarinin
goruslerinde ortaya c¢ikan hususlarin 6gretim programiyla paralel
oldugu degerlendirilmistir.

Okuma-yazma ©ncesi surecte yapilmasi gerekenler arasinda
vurgulanan ikinci husus lider 6gretmen kimliginin benimsenmesidir.
Bu kapsamda sinif ogretmeni adaylari oncelikle lider é6gretmen rolleri
icerisinde ogretim becerilerine dikkat cekmislerdir. Lider 6gretmen
rollerinden bir digeri iletisim ve etkilesimdir. Sinif 6gretmeni adaylari
iletisim ve etkilesim konusunda 6grencilere karsi sevecen, esnek ve rol
model olunmasi gerektigini belirtmislerdir. Lider 6gretmenlerin bir
diger rolu is birligidir. Adaylardan 23-K-32, “Sadece ders saatleri
icerisinde kalmamasi icin velilerle de iletisim halinde olup, hayati
ogreten bu dersi eve taslyabiliriz.” diyerek ailelerle is birligi yapilmasina
dikkat cekmistir. Lider 6gretmen rollerinden bir digeri olan empati
konusunda adaylar hem &gretmenlerin 6grencileriyle empati
kurmalarina hem de o6grencilerine empati becerisi kazandirmalarina
deginmislerdir. Arastirma sonuclariyla paralel olarak alanyazinda lider
ogretmen davranislariicerisinde; 6grencilerle guvene dayaliiliski kurma
(Beycioglu ve Aslan, 2010), etkili iletisim kurma (Aslan, 2011; Yaacob ve
Don, 2018), 6grencilerin seviyelerini temel alma (Akyurek ve Ozdemir,
2021; Beycioglu ve Aslan, 2010), bireysel farkliliklara saygi duyma (Aslan,
201), velilerin surece katilimlarini saglama (Beycioglu ve Aslan, 2010)
gibi hususlara yer verilmektedir. Bu baglamda sinif 6gretmeni
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adaylarinin ilgili alan yazina uygun bir lider ogretmen Kkimligini
benimseyecekleri cikariminda bulunulabilir.

Okuma-yazma &ncesi sUrecte yapilmasl gerekenler arasinda ifade
edilen UclnclU husus beceri gelistirmedir. OJretmen adaylari bu
kategoride en cok sosyal becerilerin gelistiriimesine vurgu yaparken,
bunu ince motor becerilerin gelistirilmesi ve dusunme becerilerinin
gelistirilmesi takip etmistir. Bilindigi Uzere beceri egitimi hayat bilgisi
dersi 6gretim programinda da onemli bir yere sahiptir (Milli Egitim
Bakanligi [MEB], 2023). Bu yonuyle égretmen adaylarinin da ogretim
programiyla paralel sekilde beceri egditimini 6nemsedikleri
degerlendirilmistir.

Okuma-yazma oOncesi hayat bilgisi o6gretiminde yapilmamasi
gerekenler arasinda 6n plana c¢ikan husus, yazili materyallerin
kullanimidir. Sinif 6gretmeni adaylari, égrencilerin henlz okuma-
yazma becerisi edinmedikleri bu doénemde &gretim materyalleri
secilirken  yazili  materyallerin  tercih edilmemesi gerektigini
vurgulamislardir. Okuma-yazma éncesi surecte otoriter olunmamasi,
yapllmamasi gerekenler arasinda ifade edilen diger bir husustur.
Ogretmen adaylarindan 20-K-85 otoriter olma noktasindaki gérustnu
“llk bir, iki ay icin okula yeni basladiklari, belki bazilarinin okuldan
korktugu icin onlara dominant tarafimi gdstermeden dersleri islerim.”
ifadesiyle ortaya koymustur. OJretmen adayinin gorusUyle paralel
sekilde Buyse ve arkadaslari (2009) ogrencilerin okula uyum
konusundaki olumsuz davranislarinin 6gretmen-6grenci ¢catismalariyla
iliskili oldugunu ortaya koymuslardir. Asiri kuralci olmak, okuma-yazma
oncesi sUrecte yapillmamasi gereken diger bir husus olarak
belirlenmistir. Adaylarin otoriter olma ve asiri kuralci olma konusundaki
gorusleri birlikte degerlendirildiginde birinci sinifin ilk aylarinda
ogrencilere karsi olabildigince limli bir yaklasimin benimsenmesi
gerektigi sonucuna ulasiimistir. Nitekim alanyazinda birinci sinif
ogrencilerinin okula uyum davranislari sinif &gretmenleriyle olan
iliskilerine dayandirilmaktadir. Demirtas-Zorbaz ve Ergene (2019)
ogretmen-ogrenci iliskisinin ilkokul birinci sinif 6grencilerinin okula
uyumlari Uzerinde yordayicl bir degisken oldugunu tespit etmislerdir.
Bu baglamda adaylarin yapilmamasi gerekenler arasinda degindikleri
hususlarin alanyazinla paralel oldugu cikariminda bulunulmustur.

Kullanilabilecek ve Kullanilan Materyaller

Bu baslikta okuma-yazma ©6ncesi hayat bilgisi &gretiminde
kullanilabilecek materyallere ydnelik arastirma sonuclari sunulmustur.
Sinif 6gretmeni adaylari d6grencilerin henltz okuma-yazma becerisi
edinmedikleri bu dénemde kullanilabilecek materyaller arasinda en
cok gorsel-isitsel materyalleri  vurgulamislardir. Benzer sekilde
gozlemlerde de sinif 6gretmenlerinin en cok kullandiklari materyal
tdrlerinden birinin gorsel-isitsel materyaller oldugu belirlenmistir.
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Adaylardan 20-E-83 gorsel-isitsel materyaller konusundaki goérusunu
“Genel olarak cocuklarin goérsel ve isitsel duyularina hitap etmeye
calisirrm. Konuyla ilgili videolardan, bilgisayardan, akilli tahta
uygulamalarindan faydalanarak cocuklarin derse etkin katilimini
saglarim.” ifadesiyle ortaya koymustur. Konuyla ilgili gdzlemlerini ise 23-
E-G-4, “Cocuklar okuma-yazma surecini tamamlamadiklarii¢cin ise daha
cok video ve ses kayitlarini kullanmaktadirlar.” ifadesiyle ortaya
koymustur. Bu baglamda &grencilerin henuz okuma-yazma yeterligi
kazanmamis olmalari ve birden fazla duyu organina hitap etmenin
amaclanmasi nedeniyle gdrsel-isitsel materyallerin tercih edildigi
cikariminda bulunulmustur. Video, cizgi film, animasyon, film ve
belgeseller 6gretmen adaylari tarafindan kullanilmasi tavsiye edilen
gorsel-isitsel materyaller iken; sinif 6gretmenlerinin video, cizgi film ve
dijital oykuleri kullandiklari tespit edilmistir. Dimitrova (2021), bu
materyal tdrleri icerisinde animasyonlarin ilkokul birinci sinif
ogrencilerinde merak uyandirarak onlari dil 6grenme surecine motive
ettigini ortaya koymustur.

Gorsel materyaller 6gretmen adaylari tarafindan siklikla vurgulanan
diger bir materyal grubudur. Benzer sekilde gdzlemlerde de sinif
ogretmenlerinin en cok kullandiklari materyal turlerinden birinin gorsel
materyaller oldugu belirlenmistir. Resim basta olmak Uzere sunu, afis,
levha, kartpostal, tablo ve grafikler 6gretmen adaylari tarafindan
okuma-yazma oncesi surecte kullanilmasi tavsiye edilen gorsel
materyaller olmustur. Gdézlemlere ait sonuclarda ise dgretmenlerin
kroki/plan, resim, poster ve haritalardan yararlandiklari belirlenmistir.
Bu ydénuyle ogretmen adaylarinin kullanmayi planladiklari gorsel
materyallerin hali hazirda ogretmenler tarafindan kullanilanlardan
daha fazla ¢esitlilik gdsterdigi degerlendirilmistir.

Sinif  &égretmeni adaylari okuma-yazma oncesi suUrecte vyazil
materyallerin  de  kullanilabilecegini ancak bu materyallerin
ogretmenler tarafindan ogrencilere okunmasi gerektigini ifade
etmislerdir. Arastirmanin gozlem sonuclari ise sinif 6gretmenlerinin
gorsellerden sonra en ¢ok yazili materyallerden yararlandiklarini ortaya
koymustur. Gorusmelere katilan 22-K-69, “Cocugun okuma ve yazma
becerileri olmadigl i¢cin daha cok dinleme ve konusmaya istekli
meraklidirlar. Bu nedenle cocuga konuyla ilgili metinler okurum.
Cocugun bu okudugum metinleri 6nce dinlemesini, daha sonra da
dinlediklerinden yola cikarak ona sordugum sorulari yanitlamasini
isterim.” ifadesiyle yazili materyallerin 6grencilerin dinleme ve konusma
becerilerini gelistirmede kullanilabilecegini ortaya koymustur. Diger
yandan 22-K-54, “Onlara kitaplarimdan bahsederim. Okuma ve yazmayi
ogrendigimiz zaman neler yapilir bunlardan bahsederim. Kitaplari
ciltlemeleri, temiz ve dikkatli kullanmalari Ustiunde dururum.” ifadesiyle
yazili materyallerin okuma-yazma oncesi surecte ogrencilerde kitap
kaltdrd olusturmak amaciyla kullanilabilecegine dikkat c¢cekmistir.
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Nitekim Lane ve Wright (2007) cocuklara yapilan sesli okumalarin
onlarda okumaya karsi olumlu tutum gelismesine yardimci olacagini ve
onlari bireysel okuma etkinliklerine motive edecegini belirtmektedir.
Ogretmen adaylari, kullanilabilecek yazili materyaller arasinda hikaye,
tekerleme, siir, bilmece, fikra, karikatur, masal ve ders kitabina
degdinirken; sinif o6gretmenlerinin ders kitabl, calisma yapragi, ve
yardimci kitap kullandiklari tespit edilmistir. Sinif 6gretmeni adaylari
okuma-yazma oncesi surecte isitsel materyallerin de
kullanilabilecegine dedinmis ve bunlar icerisinde o6zellikle sarkilara
vurgu yapmislardir. Arastirmanin gozlem sonuclarinda ise yalnizca bir
ogretmenin ses kaydindan yararlandigi belirlenmistir.

Sinif 6gretmeni adaylari okuma-yazma éncesi surecte kullanilabilecek
materyallerin yani sira bazi teknolojik araclara da deginmislerdir. Akill
tahta, projeksiyon cihazi ve bilgisayar adaylar tarafindan belirtilen
araclardir. Gézlem sonugclari sinif 6gretmenlerinin teknolojik aracglardan
siklikla yararlandiklarini bu araclar arasinda ise birinci sirada akilli
tahtanin yer aldigini ortaya koymustur. Konuyla ilgili gozlemlerini 23-E-
G-5, “Birinci sinif birinci ddnemde 6gretmenler daha c¢cok akilli tahtayi
kullanarak gorseller ve videolar yoluyla konulari anlatmaktadirlar.”
ifadesiyle ortaya koymustur. Gérusmelere katilan 23-K-36 ise, teknolojik
araclarin yalnizca 6gretmenler tarafindan degil 6grenciler tarafindan da
kullanilabilecegine dikkat cekmis ve konuyla ilgili géorusunu “Teknoloji
kullanimini da c¢ocuklarin hizmetine sunmak 1. sinif icin oldukc¢a
etkilidir.” seklinde ifade etmistir. GUnumuzde ilkokul égrencilerinin
temsil ettigi nesil, “alfa kusagl” olarak adlandirilmakta ve teknolojiye
yatkinliklari ile én plana ¢cikmaktadir. Bu neslin 6grenme ihtiyaclarinin
karsilanmasinda teknoloji kullanimi énemli bir yere sahiptir (McCrindle
ve Fell, 2020). Teknolojiyi 6grencilerin hizmetine sunma yénundeki
gorusleri 6gretmen adaylarinin bu konudaki farkindaliklariyla iliskili
goérulmustuar.

Kullanilabilecek ve Kullanilan Strateji-Yontem-Teknik-Etkinlikler

Okuma-yazma oncesi hayat bilgisi &gretiminde  yapilmasi
gerekenlerden biri de farkl yontem ve tekniklerden faydalanmaktir. Bu
baslikta kullanilabilecek ve sinif 6gretmenleri tarafindan kullanilan
strateji, yontem, teknik ve etkinliklere iliskin arastirma sonuclari
sunulmustur. Sinif 6gretmeni adaylari birinci sinif 6grencilerinin henuz
okuma-yazma becerisi edinmedikleri bu déonemde kullanilabilecek
yoéntem ve teknikler arasinda en cok drama ve rol oynama tekniklerine
vurgu yapmislardir. Adaylar tarafindan siklikla ifade edilen drama
tekniginin kullanimini 22-K-34, “Okula gelip giderken dikkat etmesi
gereken guvenlik kurallarini égretirken sinifin icerisinde tabelalar cizer,
asar, mini bir drama ile okula gidip gelirken dikkat etmesi gerekenleri
hep beraber oynayarak ogretirdim.” ifadesiyle 6rneklendirmistir. Bu
yénuyle adaylarin dramayi gercek yasam becerilerine iliskin konularin
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ogretiminde kullanmayr planladiklari ¢ikariminda bulunulmustur.
Nitekim alanyazinda yer alan bircok arastirma dramanin égrenilenleri
gunluk hayata transfer etmede oldukc¢a etkili bir teknik oldugunu, bu
yénuyle égrencilere gercek yasam becerisi kazandirmada dramadan
yararlanilabilecegdini ortaya koymaktadir (Bil, 2013; Karaosmanoglu ve
digerleri, 2022; Karaosmanoglu ve Adiguzel, 2021). Gézlem sonuclarinda
ise sinif ogretmenlerinin drama tekniginden yararlandiklari ancak
ogretmenler icin bu teknigin birinci oncelikte olmadigi gérulmustar.
Sonuclar, sinif &gretmenlerinin  en c¢ok anlatim ve soru-cevap
yontemlerini kullandiklarini ortaya koymustur. Konuyla ilgili gézlemini
20-K-G-6, “Her gun ilk derste 10-15 dakika hayat bilgisi kazanimlarina
deginmeye calisiyor. Ders kitabi kullanilmiyor. Bu sUre soru cevap ve
anlatim yontemleri ile geciyor. Daha ¢cok okuma-yazma Uzerine enerji
harcaniyor.” ifadesiyle ortaya koymustur. Arastirma sonuclari birinci
sinif birinci donemde ogdrencilerin henuz okuma-yazma yeterligi
kazanmamis olmalari, 6gretmenlerin  okuma-yazma etkinliklerine
yogunlasmalari gibi nedenlerle hayat bilgisi dersinin sohbet tarzinda,
anlatim ve soru cevap yontemleriyle islendigini gostermistir.

Egitsel oyun, gezi, 6rnek olay, gdsterip yaptirma &gretmen adaylari
tarafindan kullanilmasi en cok tavsiye edilen yontem ve teknikler
arasinda yer almistir. Gézlem sonuclarinda ise anlatim ve soru-cevap
kadar sik olmasa da sinif 6gretmenlerinin egitsel oyun ve ornek olay
yéntem/tekniklerinden faydalandiklari ortaya konulmustur. ilgili
yoéntem ve tekniklerin en énemli ortak noktalari dogrudan égrencilerin
yasantilarina dayaniyor olmasidir. Diger bir ifadeyle 6gretmen adaylari,
okuma-yazma éncesi surecte dgrencilerin dogrudan yaparak yasayarak
ogrenmelerine olanak saglayacak yontem ve tekniklere dikkat
cekmislerdir. Bu durumu adaylarin konuyla ilgili ifadelerinde de
goézlemlemek mumkundur. Nitekim 23-K-3, “Yaparak yasayarak
dgrenmelerini saglayacak etkinlik duzenlenebilir. Ornedin muze, cevre
gezisi, tiyatro gibi okul disi 6grenme ortamlarina katilimlarini
saglayacak etkinlikler duzenlenebilir. Bdylece cocuklar olayin icine
girmis olurlar.” ifadesiyle okul disi 8grenme ortamlarina duzenlenecek
gezilerin 6grencilerin yaparak yasayarak égrenmelerini saglayacagina
dikkat cekmistir. Benzer sekilde 22-K-28, “Egitsel oyun da okuma-
yazma bilmeyen égrenciler icin ideal bir yontemdir. Egitsel oyunlarla
dersteki konular ilgi cekici hale getirilebilir. En pasif 6grenci bile bu
etkinliklere katilabilir.” seklindeki ifadesiyle egitsel oyunlarin pasif
ogrencilerin dahi surece aktif bir bicimde katilimlarini saglayacagini
vurgulamistir. Bir diger égretmen adayi 23-K-3, “Sinifa uygun o6rnek
olaylar getirerek cocuklarin gunluk hayatta da karsilasabilecekleri bir
durum karsisinda fikirler Uretmelerini, durumu anlayabilmelerini,
icsellestirip empati kurabilmelerini saglamaya calisirrm.” ifadesiyle
ogrencilere dogrudan gunluk yasam becerisi kazandirmada 6rnek olay
yonteminin kullanilabilecegdine isaret etmistir. Sonucg olarak 6gretmen
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adaylarinin, kullanacaklari yontem ve tekniklerle égrencilerin hayat
bilgisi 6grenme surecine aktif katillm gostermelerini ve yaparak
yasayarak ogrenmelerini saglamayi amacladiklari degerlendirilmistir.
Arastirma sonucuyla paralel olarak Oker ve Tay (2019), ilkokul
ogrencilerinin hayat bilgisi dersinde gunlUuk yasamla ve insanlarin
hayatiyla ilgili konulari 6grenmek istediklerini ortaya koymuslardir. Bu
yoénuyle é6gretmen adaylarinin planladiklari ¢calismalarin égrencilerin
ogrenme ihtiyaclarini karsilayacak nitelikte oldugu degerlendirilmistir.

Arastirma sonugclarina gore 6gretmen adaylari, okuma-yazma oncesi
hayat bilgisi 6gretiminde kullanilabilecek farkli strateji, ydntem ve
tekniklere de deginmislerdir. Adaylar tarafindan ifade edilme sikligina
gore; soru-cevap, isbirlikli 6grenme, tartisma, gosteri, bulus, konusma
halkasl, anlatim, alti sapkali dusunme, beyin firtinasi, kar topu,
akvaryum, cember, dedikodu, sunus, arkasi yarin, istasyon, kart
gosterme, arastirma-inceleme, kdseleme, vizilt, gorisme, benzetme,
problem c¢6zme, zihinde canlandirma, oyun turnuvalari adaylarin
degindikleri strateji, yontem ve teknikler arasindadir. Adaylar ayrica
okuma-yazma oncesi hayat bilgisi 6gretiminde yararlanilabilecek bazi
etkinliklere de dikkat cekmigslerdir. Boyama ve cizgi calismalari adaylar
tarafindan en ¢cok vurgulanan etkinlik turt olmustur. Gézlem sonuclari
da ogretmen adaylarinin  gorusleriyle benzer sekilde sinif
ogretmenlerinin  boyama etkinliklerinden yararlandiklarini ortaya
koymustur. Ogrencilerin henlz okuma-yazma becerisi edinmedikleri
bu dénemde boyama ve cizgi calismalari onlarin el ve parmak kaslarini
guclendirmede kullanilabilecek etkinliklerdir. Konusma ve dinleme
etkinlikleri adaylar tarafindan siklikla vurgulanan diger bir etkinlik
taradur. OJretmen adaylarindan 23-K-21, “Bilgileri kendi aralarinda
daha sonra sinif ile ve en sonunda benimle tartisarak sonuca
varmalarini, bu sayede bilgiyi okumadan dinleyerek ve konusarak
anlamalarini saglarim.” seklindeki ifadesiyle okuma-yazma oncesi hayat
bilgisi égretiminde konusma ve dinleme etkinliklerinin kullanimini
orneklendirmistir. Cebeci-Topcubasi ve Tay (2021), Rousseau’nun Emile
romaninda siklikla dinleme ve konusma becerileri Uzerinde durdugunu
tespit etmis ve bu durumu Rousseau’'nun so6zIlU Kultdrdn guclu oldugu
bir tarim toplumu icerisinde yetismesiyle iliskilendirmislerdir. ilgili
calismada Rousseau icin belirtilen tespit ulkemiz kulturinu de yansitan
bir noktadadir. Ogretmen adaylarinin  konusma ve dinleme
etkinliklerini vurgulamalari dil 6gretiminin dogasina uygun bir yaklasim
olmakla birlikte adaylarin guclu bir s6zIU gelenege sahip Turk kulturel
yapisindan da etkilenmis olabilecekleri degerlendirilmistir. Sinif panosu
hazirlama, gdérsel okuma yapma, deney yapma, tablo hazirlama, sesli
hikayeler dinletme, el isi calismalari, dijital oyun ve rdportaj yapma
adaylar tarafindan ifade edilen diger etkinlik tarleridir. Sinif
ogretmenlerinin ise en ¢cok eslestirme etkinliklerinden yararlandiklari,
buna ilave olarak dogru-yanlis ve boyama calismalarina yer verdikleri
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sonucuna ulasiimistir. Kullanilabilecek ve kullanilan etkinliklere genel
olarak bakildiginda &6gretmen adaylarinin ve sinif 6gretmenlerinin
okuma-yazma oOncesi hayat Dbilgisi &gretiminde &grencilerini
olabildigince aktif tutmayl amacladiklari ¢cikariminda bulunulmustur.
Ancak adaylarin bu amacla planladiklari etkinliklerin 6gretmenlerin
yararlandiklarina oranla daha fazla cesitlilik gdsteriyor olmasi dikkat
cekici bir sonuc olarak degerlendirilmistir.

Kullanilabilecek ve Kullanilan Olgcme-Degerlendirme Araclari

Bu baslikta okuma-yazma oncesi hayat bilgisi ogretiminde
kullanilabilecek ve halihazirda &gretmenler tarafindan kullanilan
olcme-degerlendirme  aracglarina iliskin arastirma  sonuclari
sunulmustur. Sinif 6gretmeni adaylari 6grencilerin henltz okuma-
yazma becerisi edinmedikleri bu donemde 6lcme ve degerlendirme
surecleriyle ilgili en cok egitsel oyunlarin kullanimini vurgulamislardir.
Konuyla ilgili gérusiund 23-K-17, “Ogrencilerim oyun cocudu olduklari
icin tercih edecegim en d6nemli teknik egitsel oyunlar teknigi olur. Hem
ogrenme etkinlikleri sirasinda hem de degerlendirme etkinlikleri
sirasinda siklikla eg@itsel oyunlari kullanirm. Ozellikle dederlendirme
etkinliklerinde ‘Ben kimim?’, ‘Nesi var?’' egitsel oyunlarini tercih ederim.”
ifadesiyle ortaya koymustur. Bu baglamda adaylarinin o6gretim
surecinde kullanilabilecek yontem ve teknikler arasinda vurguladiklari
egitsel oyunlari 6lcme ve degerlendirme sureclerine de uyarlamayi
planladiklari degerlendirilmistir. Alanyazinda yer alan arastirmalar
egitsel oyunlarin birinci sinif o6grencilerinde kelime tanimayi
hizlandirdigini (Gibbon ve digerleri, 2017), akici okuma ve okudugunu
anlama uzerinde olumlu etkileri oldugunu (Watkins ve digerleri, 2020)
ortaya koymustur. Bu yonuyle 6gretmen adaylarinin egitsel oyunlarin
saglayacagl katkilardan &gretim surecinin  bircok asamasinda
yararlanmak istedikleri degerlendirilmistir. Gézlem formu, 6gretmen
adaylari tarafindan en cok vurgulanan ikinci &élcme-degerlendirme
aracl iken; 6gretmenler tarafindan en cok kullanilan ara¢ olmustur.

Oz degerlendirme, okuma-yazma &ncesi sUrecte kullanilabilecek
olcme-degerlendirme araclari arasinda 6gretmen adaylari tarafindan
en c¢ok vurgulananlardan biri olmustur. 23-E-34, “Degerlendirme
kisminda ise bireysel gelisim duzeylerini élcmeye dayali etkinlikler
hazirlayarak 6grencilerin kendini degerlendirmesi ve Kisisel hedeflerini
belirlemelerini saglardim.” ifadesiyle 0z degerlendirmeye iliskin
gérisiinU  ortaya koymustur. Ogretmen adayinin  sdylemi, 6z
degerlendirmeyi &grencilerin bireysel ogrenme eksikliklerini fark
etmeleri ve bu eksiklikler dogrultusunda kisisel hedefler belirlemelerini
saglamada kullanacadr yonunde degerlendirilmistir. Ogretmen
adaylarinin gorusleriyle paralel olarak Lucas (2007) da 6z degerlendirme
araclarinin 6grencilerin 6grenme eksikliklerini fark etmelerinde ve telafi
etmelerinde etkili oldugunu ortaya koymustur. Ancak gorusme
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sonuclarindan farkli olarak goézlem sonuclarinda sinif 6gretmenlerinin
0z degerlendirmeden yararlanma durumlarina yonelik bir bulguya
rastlanmamistir.

Arastirma sonuclarina gdére 6gretmen adaylari, okuma-yazma oncesi
surecte kullanilabilecek farkli 6lcme ve degerlendirme tekniklerine de
deginmislerdir. Eslestirme, resim cizdirme, zihin haritasi, kavram
haritasl, gozlem formu, soru-cevap, grup ve akran degerlendirme
tekniklerinin  adaylar tarafindan ifade edildigi goérulmustur.
Arastirmanin gézlem sonugclari ise 6lcme degerlendirme sureclerinde
sinif 8gretmenlerinin gdzlem formunun yani sira soru cevap, eslestirme,
boyama ve resimden faydalandiklarini ortaya koymustur. OJretmen
adaylari soru cevap tekniginin kullanimi konusunda hem acik hem de
kapali uclu sorulara deginmislerdir. Konuyla ilgili gorusunu 23-K-4, “Acik
ve kapall sorular sorarak 6grenciyi konusturmay! ve konu-kavram
hakkinda var olan bilgilerini yoklarim” ifadesiyle ortaya koymustur.
OJretmen adaylarinin séylemlerinden hareketle sorulari éJrencilere
s6zIU olarak yoneltmeyi planladiklari ve 6grencilerden de sézlU olarak
yanit bekledikleri belirlenmistir. Kent ve arkadaslari (2014), birinci sinif
ogrencilerinin sdzIU dil yeteneklerinin yazma sureclerini olumlu yonde
etkiledigini ortaya koymustur. Bu yonuyle adaylar tarafindan
yurdtulmesi planlanan soru-cevap c¢alismalarinin 6grencilerin sézlu dil
yeteneklerini destekleyebilecegi ve okuma-yazma calismalarina da
katkida bulunabilecegi degerlendirilmistir. Sonu¢ olarak adaylarin
hayat bilgisi dersinde kullanmayi planladiklari 6lcme ve degerlendirme
tekniklerinin  6grencilerin  gelisimsel &zelliklerine uygun nitelikte
oldugu ve okuma-yazma becerilerini olumlu yonde etkileyebilecegdi
cikariminda  bulunulmustur. Ogretmen adaylarinin  kullanmayi
planladiklari 6lcme ve degerlendirme aracglarinin sinif 6gretmenlerince
kullanilanlardan daha fazla cesitlilik gostermesi dikkat ceken bir sonug¢
olarak degerlendirilmistir.

Sonuc¢

Arastirma sonugclari birlikte degerlendirildiginde ilkokul birinci sinifta
ogrencilerin henuz okuma-yazma yeterligi kazanmadiklari donemde
bazi o6gretmenlerin hayat bilgisi dersini islemekten kacindiklari
belirlenmistir. Oysaki hayat bilgisi birinci sinif birinci dénem konulari
ogrencilerin  okula uyum sureclerini kolaylastirici niteliktedir. Bu
yonuyle hayat bilgisi dersinin ihmal edilmemesi, ogrencilerin
hazirbulunusluk duzeylerine, ilgi ve ihtiyaclarina uygun sekilde
islenmesi  gerektigi  degerlendirilmektedir. Bu surecte sinif
ogretmenlerinin hayat bilgisi dersinin felsefesine ve amaclarina bagl
kalmalari, lider o6gretmen kimligini benimsemeleri ve beceri
gelistirmeye onem vermeleri beklenebilir. Ayrica yazili materyalleri
daha az kullanmalari, otoriter ve asiri kuralci olmamalari énemli
gorulmektedir. Ogretmenlerin s6z konusu surecte video, cizgi film,
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animasyon, film, belgesel gibi gorsel-isitsel materyallerden; sunu, afis,
tablo-grafik, levha, kartpostal gibi gorsel materyallerden; hikaye,
tekerleme, siir, bilmece, fikra, karikatur, ders kitabi, masal gibi yazili
materyallerden; sarki, ses kaydi gibi isitsel materyallerden; akilli tahta,
projeksiyon cihazi, bilgisayar gibi teknolojik ara¢ gereclerden; ayrica
gercek kisi, nesne ve modellerden faydalanmalari éngorulmektedir.
Yine bu sUrecte sinif 6gretmenlerinin hayat bilgisi dersinde drama-rol
oynama, egitsel oyunlar, gezi, érnek olay, gdsterip yaptirma ve soru
cevabl sik¢ca kullanmalari, bunun yaninda isbirlikli 6grenme, tartisma,
gosteri, bulus, konusma halkasi, anlatim, alti sapkali dusunme, beyin
firtinasi, kar topu, akvaryum, cember, dedikodu, sunus, arkasi yarin,
istasyon, kart gosterme, arastirma inceleme, kdseleme, vizilti 66,
gorusme, benzetme, problem c¢cézme, zihinde canlandirma ve oyun
turnuvalarini 6gretim strateji, yontem ve teknikleri olarak, egitsel
oyunlar, resim, gozlem formu, 6z degerlendirme, acik uclu sorular,
eslestirme, akran degerlendirme, kavram haritasi, grup degerlendirme,
kapall uclu sorular ve zihin haritalarini dlcme ve degerlendirme araclari
olarak tercih edebilecegi sdylenebilir.

Oneriler
1-Sinif 6gretmenlerine, okuma-yazma egitiminin ilk asamalarinda;

e Hayat bilgisi dersi 6gretimini ihmal etmemeleri, programa uygun
ve etkin bir sekilde égretim surecini devam ettirmeleri,

e Hayat bilgisi dersinin alanyazinda belirtilen felsefesine uygun
hareket etmeleri,

e Hayat bilgisi dersinde oyunla 6gretimden faydalanmalari, farkli
yontem ve tekniklerle dersi islemeleri, sunus yoluyla 6gretim
stratejisini daha az tercih etmeleri, grupla ogretim, isbirlikli
ogrenme, bulus yoluyla o6gretim, somutlastirarak 6gretimden
yararlanmalari, anlatimlarini acik ve anlasilir yaparak okul disi
ogrenme alanlarini kullanmalari, milli ve manevi degerleri goz
onunde bulundurmalari,

e Hayat bilgisi dersi uygulamalarinda cocuga gorelik ilkesini
dikkate almalari, somut materyallerden faydalanmalari, yaparak
yasayarak o6grenme ilkesi ile hareket etmeleri, aile ile is birligi
icerisinde olmalari,

e Hayat bilgisi dersinde gorsel-isitsel, godrsel, isitsel ve yazil
materyallerden yararlanmalari, gercek kisi, nesne ve modeller ile
teknolojik arac¢ gerecleri kullanmalari,

e Hayat bilgisi dersinde drama-rol oynama, egitsel oyunlar, gezi,
ornek olay, gdsterip yaptirma ve soru cevabi kullanmalari, bunun
yaninda isbirlikli é6grenme, tartisma, goésteri, bulus, konusma
halkasl, anlatim, alti sapkali dusinme, beyin firtinasi, kar topu,
akvaryum, cember, dedikodu, sunus, arkasi yarin, istasyon, kart
gosterme, arastirma inceleme, koseleme, vizilti 66, gorusme,
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benzetme, problem c¢dzme, zihinde canlandirma ve oyun
turnuvalari  ogretim strateji, yontem ve tekniklerinden
faydalanmalari,

e Hayat bilgisi dersinde dlcme ve degerlendirme araclarl olarak
egitsel oyun, resim, gdzlem formu, 6z degerlendirme, acik uclu
soru, eslestirme, akran degerlendirme, kavram haritasi, grup
degerlendirme, kapali uclu soru ve zihin haritalarini tercih
etmeleri dnerilmektedir.

2-Bu arastirmada, sinif égretmeni adaylarinin okuma-yazma éncesi
hayat bilgisi 6gretimiyle ilgili degerlendirmeleri incelenmistir. Yapilacak
olan c¢alismalarda sinif 6gretmenlerinin bu surece yonelik dusunceleri
ve deneyimleri arastirilabilir.

3- Ogretmen adaylarinin gérUslerinden hareketle, yukaridaki éneriler
de dikkate alinarak hayat bilgisi dersi birinci sinif birinci doneme yonelik
ders kitaplari ve yardimci materyaller tasarlanabilir. Yine bu oneri
cercevesinde arastirmacilara deneysel ve tasarim tabanli arastirmalar
yurutmeleri dnerilebilir.

Etik Kurul izin Bilgisi: Bu arastirma Atatirk Universitesi Bilimsel
Arastirma ve Yayin Etigi Sosyal ve Beseri Bilimler kurulunun 27/07/2023
tarihli 08/07 sayili karari ile alinan izinle yaratdlmdastar.

Yazar Cikar Catismasi Bilgisi: Yazarlar arasinda c¢ikar c¢atismasi
bulunmamaktadir

Yazar Katkisi: Arastirmacilar; arastirmanin kurgulanmasi, literatdran
olusturulmasi, arastirma deseninin tasarlanmasi, verilerin toplanmasi,
analizi ve raporlanmasi sureclerinde esit katki saglamislardir.
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Abstract

Lessons on the subject of life sciences promote the
development of knowledge, skills, values, attitudes and habits
in new starter children at primary school that is relevant to daily
life. The main goal of this research is to find out how, why and
with which methods pre-service primary school teachers plan
to teach life sciences during pre-literacy and to identify existing
practices through their observations. The research was carried
out through a qualitative research method. The data were
collected from pre-school primary school teachers through
interviews (n=215) and observations (n=55), respectively. The
content analysis of the data was conducted by using MAXQDA
2022. The research results showed that pre-service teachers
emphasized the importance of sticking to the philosophy and
objectives of the course when teaching life sciences during pre-
literacy, embracing the identity of leader teacher, giving
particular importance to the development of relevant skills,
using less printed materials as well as avoiding any display of
an authoritarian and over-prescriptive role. Another finding
showed that, during this period, the teachers who taught life
science courses used audiovisual materials more, resorted to
narration, Q&A and drama more often, and used observation
forms, art, coloring and matching tools for evaluation purposes.
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Introduction

Life science course, which is intended to promote the development of
knowledge, skKills, values, attitudes and habits, relevant to daily life, in
new starter students at primary school, was first included in the 1926
Primary School curriculum following the foundation of the Republic of
Turkey and maintained its existence in the subsequent curricula
launched in 1936, 1948, 1968, 1998, 2005, 2009, 2015, 2018 and 2023.
According to Tay (2017), the life science course includes content from a
wide variety of fields, such as social studies, science, thoughts, arts and
values, organized and presented in a manner that is based on a
collective teaching approach. It is designed to equip students with the
knowledge and qualifications that they will need in order to be a good
person and a good citizen both on a national and global level. This
course also helps children to acquire the knowledge, skills, values,
attitudes and habits necessary for their adaptation to the natural and
social environment. During the first weeks of primary school, students
are expected to adapt to the classroom and school environment.
During this period, the Life Science course has an important role to play
in the student's adjustment to the natural and social environment, such
as the school building and garden, the class teacher and other school
staff, his/her friends and the classroom environment. However, it
remains a real problem to teach life science in this grade as reading and
writing activities occupy the majority of the time during this period. A
review of the developmental period of first-grade children and the
characteristics of this period can be helpful to better understand the
problem.

In mMany countries, primary school is for children aged 6 years or older.
This period starts with the late part of the preoperational stage (ages 2
to 7) and extends to the concrete operational stage (ages 7 to 11) as
described in Piaget's cognitive developmental stages (1999). In other
words, the primary school period refers to the transition period from the
pre-operational to the concrete operational stage. In this special period,
which is described as “a significant turning point of a child's cognitive
development” by Piaget (1999), children adapt to school life, social
environment, cognitive tasks and responsibilities. As per the “primary
school age” limit in the Turkish Primary Education and Training Law,
only children aged 69 months or older as of the start of an academic
year are permitted to be enrolled in primary school. A quick look at the
physical characteristics of new starters at first grade in primary school
reveals that their finger bones and muscles are not developed enough
for tasks requiring fine motor skills. However, first graders demonstrate
rapid cognitive development. Activities that can be done with them get
more and more diversified as their attention span begins to get longer
during this period. Nevertheless, it should be noted that children are in
a considerably active developmental period and need frequent breaks

267



PUIJE, 61, 266-295 [2024] https://doi.org/10.9779/pauefd.1352509

during activities (Coskun, 2019; Piaget, 1999; Senemoglu, 2020; Turkoglu,
2021). Competencies and learning outcomes expected from first
graders during the teaching process are identified based on their
developmental stage.

First grade at primary school refers to the period when children are
taught how to read and write. First graders lack literacy skills during this
period, which has a negative effect on the life science teaching process
as is the case with other courses. The learning outcomes of the first
semester of the first-grade life science course are intended to let
children communicate within the classroom, become familiar with the
school as a physical and social environment, embrace school rules, and
adapt to school life in general. The success of the relevant subjects and
the learning outcomes depend on whether the teaching process is
designed according to the developmental characteristics, interests and
needs of children. Therefore, the teaching process should be designed
by keeping in mind that the fine motor skills of children in this period
are not yet in a developed state, and appropriate activities should be
included to support the development of motor skills and literacy (Tay,
2017). Stakeholders of the educational system are expected to consider
these aspects when organizing learning and teaching activities.

Teachers, as one of the stakeholders of the educational system, are in a
unigue position due to their roles and responsibilities. The effectiveness
of teachers is highly dependent on their competencies and
qualifications. According to teacher qualifications identified in the
literature, an effective teacher should have a commanding knowledge
of the subject matter and good classroom management skills, pay close
attention to students, be able to communicate clearly, recognize
complex situations, bring their conscience to work, keep in contact with
stakeholders, sufficiently prepare for the courses and dress
appropriately (Karakelle, 2005; Stronge, 2021; Taylor et al., 2000). The
“General Competencies for the Teaching Professionals” addressed by
the Ministry of National Education, Teacher Training and Development
General Directorate emphasize three categories of competencies for
teachers, i.e. professional knowledge, professional skills, attitudes and
values. Firstly, in terms of professional knowledge, teachers are
expected to have a good understanding of the subject matter,
curriculum, pedagogical knowledge, and their rights and
responsibilities. Secondly, the professional skills category addresses
teaching within the framework of a plan, applying diversified materials
and teaching skills, employing appropriate methods and techniques,
and using suitable tools for evaluation purposes. Lastly, in the attitudes
and values category, teachers are expected to pay attention to values,
work in collaboration and support their own development as well as
students’ development (Teacher Training and Development General
Directorate, 2017).
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According to S6nmez (2000), teachers should guide students by using
various methods, techniques, materials and teaching skills to ensure
that they acquire desired behaviors. Primary school teachers, in
particular, have a unique position in this guidance framework as they
are the people that primary school students spend the most time with,
except for their families. In this respect, the competencies of primary
school teachers play a key role in the four-year primary school period
during which teachers essentially are guiding figures. Especially, those
teachers who teach first graders at a primary school should be aware of
the above-mentioned characteristics of students and organize learning
and teaching activities by considering their developmental
characteristics. During the first semester of the first grade, lack of
literacy skills affects the way courses are delivered. This also includes the
life science course and increases the workload of primary school
teachers. Therefore, further research needs to be done to investigate
how the life science course can be delivered during the pre-literacy
period by taking into account the knowledge, skills and competencies
that first graders are expected to gain in this course. Existing literature
lacks sufficient research on how to deliver the life science course during
the pre-literacy period, and it is hoped that this research will contribute
to the literature by filling this gap. The main goal of this research is to
find out how, why and with which methods pre-service primary school
teachers plan to deliver the life science course during the pre-literacy
period, and to identify existing practices through their observations.
This research looks for answers to the following questions:

1. Regarding the pre-service primary school teachers in connection

with the life science course;

a. What do they plan to do and not to do?

b. Which materials do they plan to use?

c. How and with which methods do they plan to teach?
d. How do they plan to evaluate?

2. Regarding the state of primary school teachers who teach first
graders, based on the observations of pre-service primary school
teachers;

a. lIs life science course delivered during the first semester or not?

b. Which materials do they use for teaching life science during the
pre-literacy period?

c. Which methods do they implement for the life science course
during the pre-literacy period?

d. Which evaluation techniques do they use for the life science
course during the pre-literacy period?

269



PUIJE, 61, 266-295 [2024] https://doi.org/10.9779/pauefd.1352509

Method
Research Model

This study has been carried out by using a qualitative method.
Qualitative studies examine the quality of relationships, activities,
situations or materials (Fraenkel & Wallen, 2006) in order to explore the
reasons behind why participants of a given research do what they do
(Given, 2015). The study discusses how the life science should be taught
during pre-literacy and how it is currently taught to provide a picture of
the current situation. The main of goal in identifying the current
situation is to find out how, why and with which methods pre-service
primary school teachers plan to deliver the life science course during
the pre-literacy period, and to review their observations about current
practices. For this purpose, this study has been carried out with a case
study design. According to Creswell (2013), case study is a qualitative
approach through which a researcher investigates real-life situations
using data collection methods to obtain detailed information.
Therefore, this study examines how pre-literacy life science teaching
should be, and is currently, carried out in depth by using interview and
observation methods. Lincoln and Guba (1985) recommend using
methods such as deep-focused data collection and triangulation to
ensure credibility in qualitative research. Students from three different
academic years are examined by using the deep-focused data
collection method. Both interview and observation methods have been
used for triangulation purposes.

Participants

For this study, participants were selected based on criterion sampling,
which is a type of purposeful sampling. Criterion sampling refers to
working with participants who meet the key criteria established
according to the goal of a study (Patton, 2014). In the first dimension of
the study, the criterion of “Having Taken Life Science Teaching Course
Before” was used and 215 pre-service primary school teachers
continuing their studies in Kirsehir Ahi Evran University during the fall
semesters of the 2019-2020, 2021-2022 and 2022-2023 academic years
participated in the study. Interviews were conducted with the first
group of participants. In the second dimension of the research, the
criteria of "Having participated in interviews" and "Having observed first
graders of primary school as part of the Teaching Practice-I course" was
used, and the study was carried out with 55 pre-service primary school
teachers selected from the first group. In the second group of
participants, pre-service teachers were asked to fill out an observation
form within the context of Teaching Practice-lI course. Details of the
participants are provided below in Figure 1.
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Figure 1
Details of the Pre-service Teachers
2019-2020 Autumn Term 2021-2022 Autumn Term 2022-2023 Autumn Term
—
N g -%
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BUANE o) | \ :
Interview Phase; ']\' Interview Phase: ; Interview Phase:
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>
e

Figure 1 does not include any data for the 2020-2021 fall semester since
no data were collected for that semester due to the COVID-19
pandemic. Each data collection tool was given a code, and participants
were asked not to write their names and to remain anonymous so that
they could comfortably share their real thoughts during the data
collection process. Pre-service teachers from the 2019-2020, 2021-2022
and 2022-2023 academic years were given the codes as 20, 21 and 23,
respectively.

Data Collection Tool

The data were collected through interviews and observations, which
are both qualitative data collection methods. A semi-structured
interview form and an observation form developed by the researchers
were used as data collection tools. Existing literature was reviewed as
the main source of reference when designing the questions for the
interview and observation forms. Following the literature review, draft
versions of the interview and observation forms were drawn up. Five
experts were asked to evaluate the questions and rate them as
“appropriate”, “not appropriate” or “needs correction before use” in
order to test if the questions in the draft forms fit the purpose of the
study. The free-marginal kappa value was calculated by comparing the
experts' ratings with their respective categories. The calculated free-
marginal kappa value of 0.94 shows that there is sufficient consistency
among the raters. The questions were re-edited as per experts’ input,
and a pilot test was performed with 6 pre-service teachers who were
not included in the group of participants. The questions were finalized
by testing whether any questions caused ambiguity or could not be
understood by participants.
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Figure 2
Questions in the Interview and Observation Forms

Interview Form

L.1f you were teaching the first grade of primary school, what would you do in the life science lesson before your students learn
to read and write?

2.1If you were teaching the first grade of primary school, what would you not do in the life science lesson before your students
learnt to read and write?

3.If you were teaching the first grade of primary school, which materials would you use in the life science lesson before your
students learn to read and write?

4.1f you were teaching the first grade of primary school, how and in which ways would you teach life science lesson before your
students learn to read and write?

5.1f you were teaching the first grade of primary school, how would you do the measurement and evaluation in the life science
lesson before your students learnt to read and write?

Observation Form

1.How do classroom teachers teach the life science lesson in the first semester of the first grade?

Analysis of the Data

The data were analyzed by conducting content analysis with MAXQDA
22. Content analysis involves detecting messages in a text that are
difficult to detect by random observation as well as the content in the
source of communication and analyzing the text with the code system
(Neuman, 2006). A 9-stage process suggested by Neuendorf (2017) for
content analysis was implemented. These stages are listed in Figure 3.
Figure 3

9-Stage Content Analysis Process (Neuendorf, 2017)

Sampling .~ Tabulation and

Operationalizations 3
v ‘ reporting

f
7

Coding schemes

raining and pilot
reliability

| Final reliability

As shown in Figure 3, the first stage of content analysis is called “theory
and rationale”. The theory and rationale stage of the study covers
teaching life science during pre-literacy and evaluations of pre-service
primary school teachers. Then, during the conceptualization stage,
existing literature on education during pre-literacy was reviewed.
During the operationalization stage, a semi-structured interview form
and an observation form were developed and applied, and the data
obtained were imported into the MAXQDA 22 software. During the
coding schemes stage, pre-defined coding schemes were used, and
additional coding schemes were also created by the researchers. This
means that both closed and open approaches were used. First, an open
approach was used, and the answers from the pre-service teachers
were converted into codes, categories and themes. Subsequently, the
codes that fit the literature were reviewed, and the leadership identity
category (Aslan, 20T11) in the first question and the materials category
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(Alkan, 1997; Celik, 2011; Yalin, 2014) in the fifth question were analyzed
by using a closed approach. The stage of sampling from the data set
was skipped as the data were quantitative. Researchers worked
together and separately during the training and pilot reliability stage
and reached a consensus on the codes. The free marginal kappa value
for the final reliability of codes created independently by three
researchers was calculated, which gave a 0.96 fit value, and the coding
stage was continued. In the tabulation and reporting stage, i.e. the last
step of content analysis, the data analyzed were presented in the form
of tables and graphs (Neuendorf, 2017). This ensured that the opinions
of the participants were reflected in all the findings from the content
analysis. Direct quotations from the interviews and observation data
were used to improve the credibility of the research.

Figure 4
Coding Details of Participating Pre-service Teachers in the Research

20-W-12 22-M -0O-61
v v

educational women participant educational men  observation participant
term pre-service number term pre-service number
teacher teacher

Role of the Researchers

In qualitative research, the researchers are assumed to have a
commanding knowledge and extensive experience in the field of study
and the potential to influence the research results (Yildirrm & Simsek,
2008). As a matter of fact, researchers draw on their personal
knowledge and experience to understand texts (McCracken, 1988). In
this respect, the role of the researcher gains importance in studies that
are conducted according to qualitative research methods. This study
was conducted by three researchers. The researchers worked with a
methodological assumption and embraced the social constructive
belief when they conducted this qualitative research. Additionally, they
used inductive logic within the framework of methodological
assumption and discussed the problem in its own context. In the
dimension of social constructive philosophical belief, the texts
containing the answers of pre-service primary school teachers to the
research questions were analyzed with an inductive method. Creswell
(2012) suggests that, in methodological assumption, inductive logic is
used and the problem should be dealt with in its own context, and also
argues that interview, observation and text analysis methods and
inductive methods should be used in the philosophical beliefs of social
constructivism

All of the researchers participating in this research are graduates from
Faculties of Education Primary School Teaching programs. Two of them
have experience in teaching at primary schools and have received life
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science education as part of their academic field of study. They also
have extensive knowledge of the philosophy of life science course as
determined by academic criteria and possess awareness about the
importance of achievements that children can gain through the life
science course. As a result, they have observed, first-hand, the setbacks
associated with delivering the course in the first semester of the first
year.

Findings

Current Situation of Primary School First Grade Teachers - i.e.
Whether the Life Science Course is Delivered or Not in the First
Semester - Based on the Observations of Pre-Service Primary School
Teachers

Observations of pre-service teachers on the current situation of primary
school teachers, i.e. whether life science is taught or not during the pre-
literacy period in the first grade, are provided in Figure 5.

Figure 5

Current Situation of Teaching Life Science

INTERVIEW OBSERVATION i)

_ | ——=— Planning to deliver the life science course Taught the life science course Partly Taught (22)

Did not Teach (6)

Upon the review of the pre-service teachers’ opinions on whether to
teach life science or not during the pre-literacy period, it is seen that
they are planning to deliver the life science course (215). According to
the analysis of the observations on whether primary school teachers
delivered the life science course or not, pre-service primary school
teachers reported that 27 of them taught the course, 22 of them taught
the course partly and 6 of them did not teach the course. Observation
notes and opinions of pre-service primary school teachers in this
category are given below.

20-M-31: | would generally teach life science course using concrete examples
such as materials, videos and films since the children in this period are in the
concrete operational stage.

22-W-45: The first units of the life science course coincide with the time when
first graders are taught how to read and write. For this reason, | would try to
teach them by using films and videos rather than making reading-writing
activities. Since the learning outcomes of these units are practical, it is possible
to practice while teaching.
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23-W-10: The main goal of a life science course is to equip students with the
knowledge of daily life. | would teach by associating this course with daily life.

23-M-0-7: During my school experience, | observed that the life science course
was taught in a conversation mode approximately for 1 hour during the first
semester of first grade.

22-M-0O-6: Teachers teach the life science course in a verbal or practical mode
until students learn how to read and write.

23-W-0-3: The first-grade teacher whom | observed did not allocate any time
to teaching life science in the first semester, during which she essentially
taught the children how to read and write. She told me that, in Turkish lessons,
for example, when she dictated the sound "el ele" (a syllabic sound meaning
hand to hand), she occasionally switched into the role of a mother holding a
student’s hand and crossing a street in the traffic. Thus, she taught this by
touching upon important points. For example, she warned students that they
ought not to let go off their mother's hand.

22-M-0O-3: Life science course was not taught in the first semester because the
teaching hours for Turkish course were not enough in that semester and the
main goal was to teach students how to read and write as soon as possible. As
a result, students experienced problems with friendships and obeying rules.
Nevertheless, he succeeded and managed to teach students how to read and
write by the end of the semester.

Opinions of Pre-service Primary School Teachers About DOs and
DON'Ts in Teaching Life Science During Pre-literacy Period

Figure 6 lists the DOs and DON'Ts that pre-service teachers contemplate in
teaching life science during the pre-literacy period.

Figure 6
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The DOs and DON'Ts in teaching life science course to first-graders
during the pre-literacy period based on the opinions of pre-service
primary school teachers are discussed in three categories; sticking to
the philosophy and goals of the life science course (1013), embracing a
leader teacher identity (637), and developing skills (84). Pre-service

Teach with Different Techinigues and Methods (64)

Use Grogn Teaching Methads (51)

Not Profor Teaching with
Presentalion Stralegy [36)
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teachers expressed that they would try to develop appropriate skills
during the life science course before their students learned how to read
and write, and that, while doing this, they would stick to the philosophy
and goals of the life science course. They also remarked that they would:
employ game-based teaching for the life science course (149), teach
with different techniques and methods (64), not prefer teaching with
presentation strategy (36), be clear and understandable (10), use out-of-
school learning environments (27), and pay attention to the national
and spiritual values (18). They also expressed that they would embrace
the leadership identity throughout this process. Examples from
answers of pre-service teachers are listed below:

20-W-10: Life science course prepares children for life and the information
presented is used in daily life. As a teacher of first graders, | would teach life
science in a manner that suits the characteristics of the children in this period
as well as the philosophy of the course.

22-M-29: Developmental characteristics of the children in this period should
be considered when teaching life science to first graders. They are in the
process of transitioning from the preoperational stage to the concrete
operational stage. For this reason, | would use visuals, materials, activities,
games and concrete examples when teaching life science.

22-W-20: This is a period when children leave their families. Therefore, we
should be tender-hearted to our students. They should feel that we love and
support them.

24-W-47: | would teach life science by giving examples from daily life and
using demonstration, drama and case study methods until students learn
how to read and write. | would provide the students with real-life situations
that they can learn from.

The “DON'Ts” in teaching life science to first-graders during the pre-
literacy period are based on the opinions of pre-service primary school
teachers: “using printed text materials,” and “being authoritarian and
overly prescriptive”. The pre-service teachers stated that they would
avoid using printed text materials as much as possible while teaching
life science before their students learned how to read and write. They
also expressed that they would also avoid being overly prescriptive and
authoritarian, but rather embrace a more tolerating approach. Below
are some examples of answers:

20-W-1: Instead of activities that involve reading and writing, students can be
given painting, drawing and hands-on activities that allow them to express
their feelings and thoughts by speaking rather than by writing. Teachers
should avoid using printed text materials while teaching and use activities
that do not require literacy skills.

23-M-62: | would engage with them like a friend, not as a teacher.

20-W-85: | would avoid being a dominant character while teaching as
students might develop a fear of school, particularly in the first and second
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months after they start school. Actually, this is true for all courses. | would not
want to put them under stress by reminding their responsibilities and duties.

22-W-85: .1 would teach without displaying a dominant character.

Materials That Are Used (Observation) and Can Be Used (Interview)
for Teaching Life Science During the Pre-literacy Period

Materials that pre-service teachers plan to use and that primary school
teachers already use for teaching life science during the pre-literacy
period are shown in Figure 7.
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Based on the interviews W|th pre-service primary school teachers and
their observations, the materials that pre-service primary school
teachers plan to use in teaching life science to first-graders during the
pre-literacy period and the materials that are already used by primary
school teachers were grouped under 6 main categories and their sub-
codes. It was found out that pre-service teachers planned to use the
following materials during the pre-literacy period when students were
yet to learn how to read and write: visual materials [(109), pictures (42),
presentation (7), posters (2), postcards (1) signboards (1), table-graphics
(1)], audio materials [(26), songs (45)], audiovisual materials [(79), videos
(78), cartoons (29), animations (16), films (13), and documentaries (1)],
printed text materials [(36), stories (23), rhymes (14), poems (6), riddles
(4), jokes (2), comics (2), textbooks (1), fairy tales (1)], technological
devices [(10), smart boards (9), projectors (2), computers (1)] and real
people, objects and models (27).

According to the observations of pre-service teachers, it is concluded
that primary school teachers used the following materials: visual
materials [(1), sketch-plans (4), pictures (3), posters (2), maps (2)], audio
materials [(O), audio recordings (1)], audiovisual materials [(2), videos (6),
cartoons (4) and digital stories (1)], printed text materials [(1), textbooks
(3), worksheets (1), supplementary materials (1)], technological devices
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[(3), smart boards (8), [([EBA, Morpa Kampus)]. The observations also
showed that primary school teachers did not use real people, objects
and models during the teaching process. The observations and
opinions of pre-service primary school teachers in this category are
provided below.

22-W-51: ...l would show a lot of photos and pictures to my students. | would
ask them to interpret the visuals that | show them. This way, they could
practice visual reading.

23-W-31: .. would choose a song suitable for the subject at hand. | would re-
arrange the song as per the concepts that | wanted to teach. Then, | would ask
them to repeat the song in the classroom in order for them to learn it.

20-M-83: | would generally try to appeal to the audiovisual senses of children.
| would ensure children's active participation in the lesson by using videos,
computers and smart board apps related to the subject.

20-W-30: Children's literature works, games, rhymes and songs suitable for
the learning outcomes of the life science course can be preferred.

22-W-50: We can teach life science course using various materials such as
pictures, photos, real objects, models and cartoons until our students learn
how to read and write.

20-W-0O-3: Since first graders are in the concrete operational stage, they are
provided with tangible materials that are suitable for their level of readiness.
In general, materials such as smart boards, textbooks, visuals, videos and
cartoons are used when teaching,

22-W-0O-11: Teaching starts by using digital education platforms such as EBA
and Morpa Kampus. The course was being taught in an essentially
conversational mode with the help of videos and visuals.

Strategies-Methods-Techniques and Activities That Are Used
(Observation) and Can Be Used (Interview) for Teaching Life Science
During the Pre-literacy Period

The strategies-methods-techniques and activities that pre-service
teachers planned and primary school teachers already used for
teaching life science during the pre-literacy period are shown in Figure
8.
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Figure 8
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Based on the interviews with the pre-service primary school teachers
and their observations, the strategies-methods-techniques and
activities that they planned to use in teaching life science during the
pre-literacy period and that primary school teachers already used are
shown in Figure 8. During the interviews, the pre-service primary school
teachers reported that they could use the following strategies,
techniques and methods while teaching life science: drama-role
playing (91), educational games (81), trip (79), case study (37),
demonstration (34), question and answer (34), cooperative learning (25),
discussion (17), show (16), invention (15), discussion circles (13), narration
(12), six thinking hats (12) brainstorming (12), and snowball (11). Regarding
activities, the pre-service teachers stated that they can use the
following activities: coloring and drawing exercises (20),
speaking/listening/watching activities (10), visual reading (9), preparing
bulletin board (9), experiment activities (5), preparing charts (4), audio
story (3), handcraft (2), digital game (2), and interview (1). Whereas, the
observations show that primary school teachers use the strategies,
methods and techniques of narration (5), question and answer (5),
teaching with games (4), case study (2), educational game (1) and
drama (1) as well as the activities of matching (6), true false (4) and
coloring (3). Some examples from the interviews with and the
observations of pre-service teachers related to this category are
provided below.
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20-W-10: | would get them to do drama activities. | would employ methods
and techniques that would not require reading or writing, such as the
methods and techniques of case study, show, demonstration, six thinking hats
and showing cards. | would also use educational games a lot.

23-M-33: Children are at play time age when they start primary school. We can
make the teaching process more efficient by building upon their desire to play
games for educational purposes. We can design games using the educational
game techniques, which is one of the learning methods and techniques, or
we can enrich our lessons by using existing games.

22-W-15: | would organize trips as much as possible in connection with the life
science course. This is because | think that seeing different places and
spending time with their teachers outside the school would increase their
enthusiasm to learn and would ultimately lead to better learning outcomes.

20-M-18: Strategies, methods and techniques should be used as much as
possible. For example, children can become more efficient at structuring the
information given to them and making it more permanent when appropriate
strategies, methods and techniques are used, such as show, educational
game, six thinking hat, case study, role playing, drama, brain storming,
snowball and cornering.

23-W-3: Until students learn how to read and write, | would do activities that
enable them to express their feelings and opinions in different ways. In this
way, | could help them improve their creative thinking as well.  would also try
to enhance their creativity and self-expression skills by getting them to draw
pictures about the subject at hand.

20-M-0-2:..Then, activities such as matching and coloring are done if they are
provided in the textbook.

20-W-0-6: She tries to touch on the learning outcomes of the life science
course every day during the first 10-15 minutes of the first lesson. She doesn't
follow the textbook. This time is spent with question-answer and narration
methods. She spends most of her energy on reading and writing.

20-W-O-1: The teacher proceeds with questions and answers since the focus
is on reading and writing activities.

Evaluation Tools That Are Used (Observation) and Can Be Used
(Interview) for Teaching Life Science During the Pre-literacy Period

The evaluation tools that the pre-service primary school teachers
planned to use for teaching life science during the pre-literacy period
are given in Figure 9.
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Figure 9
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Based on the interviews with the pre-service primary school teachers
and their observations, codes were created to identify the evaluation
tools that the pre-service primary school teachers planned to use in
teaching life science to first-graders during the pre-literacy period and
the evaluation tools that the primary school teachers already used. The
pre-service primary school teachers stated that they could use the
following evaluation tools: educational games (61), drawing pictures-
coloring (55), observation form (54), self-evaluation (43), question and
answer [(43), close-ended questions (11), open-ended questions (32)],
matching (22), peer evaluation (19), conceptual maps (13), close-ended
questions (11) and mind maps (10). Observation notes show that primary
school teachers already use the following evaluation tools: observation
form (5), question and answer (4), coloring (1), matching (1) and drawing
picture-coloring (1). Some examples from interviews with the pre-
service primary school teachers and their observation notes related to
this category are as follows:

23-W-17: | would often use educational games during both learning and
evaluation activities.

20-W-23: When evaluating an activity that is suited to a specific learning
outcome, | would finish the lesson with self- and peer- evaluations,
observation forms, and concept maps.

23-M-52: Right before the end of the lesson, | would use evaluation tools as
appropriate for the level of the students. These tools may include mind maps,
pictures, matching questions, and question-answer.

22-M-0-7: Evaluations were made by using the observation method.

23-W-0-7: She teaches reading and writing and carries out evaluations by
using the question-answer technique.

20-W-0-3: Evaluation tools such as matching, coloring and drawing pictures
are preferred since children still cannot read or write.
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Discussion

The results of this research, which investigates pre-service primary
school teachers' opinions on teaching life science during the pre-
literacy period and their observations within the scope of the Teaching
Practice-| course, are presented under four themes. The four themes
include: life science teaching situation and important considerations,
materials that can be used during the course, the strategies-methods-
techniques-activities that can be used in the course, and the evaluation
tools that are used and can be used for the course. The results for each
theme are presented in a separate section.

Life Science Teaching Situation and Important Considerations

The results related to whether life science is taught or not during the
pre-literacy period and important considerations are presented in this
section. The interviews with the participating pre-service primary
school teachers show that all of them plan to teach life science during
the pre-literacy period. Additionally, the observations of the pre-service
teachers indicate that, in general, most primary school teachers teach
life science during this period. 22-M-0-2 expressed his observations
about the course as follows: “They teach by blending the subjects of life
science with all other courses without interrupting the reading-writing
courses”. Similar observations of other pre-service teachers also show
that the life science course is reflected in the teaching process of all
other courses through an interdisciplinary approach. It is also remarked
that some primary school teachers partially teach life science, while
others avoid teaching it at all during the pre-literacy period. 22-W-0O-8
expressed her observations as follows: “Teachers of the school, in which
we completed our probation program, didn't deliver this course. They
said they would teach it in the second semester.” Based on the
observation results, it has been seen that some teachers put reading
and writing activities at the center of the teaching process, which
naturally hindered teaching life science.

The research results have uncovered some issues that should be taken
into consideration in teaching life science. It is recommended that
teachers need to stick to the philosophy and objectives of the life
science course when teaching life science during the pre-literacy
period. Upon a review of the literature on the life science course, it is
seen that: a) the life science course focuses on the knowledge, skills,
values, attitudes and habits that are necessary for children's adaptation
to the natural and social environment and provides them with the
knowledge of daily life; b) the life science course should be delivered by
taking into account the children’s level of understanding,
comprehension and development as a whole; ¢) the principle of mass
education is at the center of the life science course; d) the life science
course is the first stage of the citizenship education program; e) the life
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science course is the foundation of many lessons, and f) the main
principles for teaching life science include concrete-to-abstract,
suitability for children, focus on life, scientific nature, actuality, and
concentration of disciplines (Aladag, 2016, Aytuna, 1949; Barth &
Demirtas, 1997; Baymur, 1937; Baymur, 1954; Baysal, 2006; Binbasioglu,
2003; Kabapinar, 2007; Karabag, 2009; Ozdemir, 1998; Saglam, 2015;
Sénmez, 2005; Taner & Ors, 1952; Tay, 2017; Turkyillmaz, 1969). All these
characteristics constitute the framework of the life science course. Pre-
service primary school teachers emphasized that game-based teaching
should be employed in line with the learning outcomes and the
philosophy of the life science course, and they attributed this need to
the developmental characteristics of children. One of the pre-service
primary school teachers, 22-W-37, expressed her opinion on game-
based teaching with the following statement: “I generally teach with
various games that | design since | know my students are at play age.”
Based on similar statements, it can be said that the developmental
characteristics and needs of first graders are taken into consideration
by pre-service primary school teachers. Another issue related to sticking
to the philosophy of life science course and its objectives is that
teaching through the discovery strategy should be used more often
compared to teaching through the presentation strategy. Similar to the
research results, Tay (2017) also recommends pre-service primary
school teachers minimize any activities that are based on teaching
through presentation as much as possible. Regarding the philosophy
and goals of the life science course, it is also recommended to use a
wide variety of methods and techniques. Teaching through
objectification, paying attention to national and spiritual values, using
out-of-school learning environments, and communicating in a clear
and understandable manner are among the points emphasized by the
pre-service teachers in connection with the philosophy and objectives
of the life science course. The life science course curriculum (2023)
states that “Teaching activities should be carried out both inside and
outside of the school environment”, which underlies the importance of
out-of-school activities. In this respect, the considerations included in
the pre-service teachers’ opinion statements are parallel to the
teaching curriculum.

Second recommendation for teachers regarding how to teach life
science during the pre-literacy period is to embrace the leadership
identity. On this subject, pre-service teachers emphasized teaching
skills that they should display as part of their leadership roles. Another
skill that should be displayed by teachers as part of their leadership role
is communication and engagement. Pre-service primary school
teachers stated that teachers should be caring, flexible and a role model
towards students in terms of communication and engagement.
Teachers in leadership identity should also display cooperation skKills.
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One of the pre-service teachers, 23-W-32, pointed out the importance
of cooperation by stating “This course should not be limited to
classroom hours, and we should communicate with parents in order to
carry this course into homes.” Regarding empathy, which is another
leadership skill, the pre-service teachers mentioned that teachers
needed to both show empathy with their students and also help them
develop empathy skills. In parallel with the research results, the
leadership behavior of teachers in the literature includes establishing
trust-based relationships with students (Beycioglu & Aslan, 2010),
establishing effective communication (Aslan, 2011; Yaacob & Don, 2018),
taking students' levels as a point of reference (Akyurek & Ozdemir, 2021;
Beycioglu & Aslan, 2010), respecting individual differences (Aslan, 2011),
and ensuring parents' engagement in the process (Beycioglu & Aslan,
2010). In this regard, it can be inferred that pre-service primary school
teachers will embrace the leadership identity as described in the
literature.

The third recommendation to be carried out during the pre-literacy
period is to develop skills. For this category, pre-service teachers
highlighted the development of social skills, which is followed by the
development of fine motor skills and thinking skills. It is a known fact
that skills training has an important place in the life science course
curriculum (Ministry of National Education [MoNE], 2023), and similarly,
pre-service teachers also attach great importance to skills training.

The use of printed text materials is highlighted as one of the key things
that need to be avoided while teaching life science during the pre-
literacy period. Pre-service primary school teachers emphasized that
printed text materials should not be preferred when selecting teaching
materials in this period since students have not yet acquired literacy
skills. The display of an authoritarian role during the pre-literacy period
was highlighted as another thing that should be avoided. The pre-
service teacher 20-W-85 expressed her opinion on the display of an
authoritarian role by saying “l would avoid being a dominant character
while teaching as students might develop a fear of school, particularly
in the first and second months after they start school.” Similar to the
opinions of the pre-service teacher with code number 20-W-85, Buyse
et al. (2009) suggest that negative behavior among students regarding
adaptation to school is associated with teacher-student conflicts. Being
overly prescriptive is another behavior that needs to be avoided during
the pre-literacy period. When pre-service teachers’ opinions on the
display of an authoritarian and overly prescriptive character are
reviewed together, it is concluded that teachers should embrace a
moderate approach as much as possible towards students during the
first months of the first grade. As a matter of fact, the literature suggests
that first-graders’ adaptation to school is based on their relationship
with their classroom teachers. Demirtas-Zorbaz and Ergene (2019)
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argue that the teacher-student relationship is a predictive variable that
influences first graders’ adaptation to school. Therefore, the actions that
the pre-service teachers emphasized as “DON'Ts" during the pre-
literacy period are correlated with the literature.

Materials That Are Used or Can Be Used

The research results related to the materials that can be used for
teaching life science during the pre-literacy period are presented in this
section. The pre-service primary school teachers ranked audiovisual
materials first among the materials that could be used during this
period when children still lacked reading and writing skills. Similarly, the
observations show that among the materials that primary school
teachers use most often are audiovisual materials. The pre-service
teacher (20-M-83) stated “I would generally try to appeal to the
audiovisual senses of children. | would ensure children's active
participation in the course by using videos, computers and smart board
apps related to the subject.” Additionally, the pre-service teacher (23-M-
O-4) expressed his opinion on the subject by stating; “primary school
teachers often use videos and audio recordings since children haven't
yet learned how to read and write.” Therefore, it can be concluded that
audiovisual materials are preferred because children have not gained
reading and writing skills yet and the aim is to appeal to multiple senses
of children. While pre-service teachers recommend the use of
audiovisual materials such as videos, cartoons, animations, films and
documentaries, it is found that primary school teachers use videos,
cartoons and digital stories. Dimitrova (2021) suggested that animations
arouse curiosity among first graders and motivated them to learn the
language.

Visual materials are another group of materials often emphasized by
pre-service teachers. Similarly, the observations show that one of the
materials that primary school teachers most often use are audiovisual
materials. The pre-service teachers recommended the use of visual
materials, including especially pictures and presentations, posters,
signboards, postcards, tables and graphics, during the pre-literacy
period. The results of the observations indicate that primary school
teachers use sketches/plans, pictures, posters and maps. In this respect,
it is seen that the visual materials that the pre-service teachers plan to
use are more diverse than those currently used by teachers.

The pre-service primary school teachers stated that printed text
materials could also be used during the pre-literacy period, provided
that these materials were read to students by teachers. The observation
results of the study indicated that printed text materials were the
second type of materials most used by primary school teachers after
visual materials. The following statement by the interview participant
(22-W-69) suggests that printed text materials can be used to improve
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the listening and speaking skills of students: “Children show more
enthusiasm and interest in listening and speaking activities since they
have no reading and writing skKills. For this reason, | read subject-related
texts to the children. | want them to listen to the text first, and then
answer my questions based on the text that they have listened to.” On
the other hand, the following statement of 22-W-54 called attention to
the point that printed text materials can be used to create a book
culturein the pre-literacy period children. The same participant pointed
out: “l talk to them about what we can do with the books when we learn
how to read and write. | emphasize that they should bind their books,
keep them clean and handle them carefully.” In fact, Lane and Wright
(2007) state that reading aloud to children helps them develop positive
attitudes towards reading and motivates them to engage in individual
reading activities. While the pre-service teachers listed stories, nursery
rhymes, poems, riddles, jokes, cartoons, fairy tales and textbooks
among the printed text materials that can be used, it is seen that
primary school teachers currently use textbooks, worksheets, and
supplementary books. The pre-service primary school teachers
remarked that auditory materials could also be used in the pre-literacy
period and they especially emphasized songs. The observation results
of the research show that only one teacher used audio recordings.

The pre-service primary school teachers also mentioned certain
technological equipment, besides the materials that could be used
during the pre-literacy period. These include smart boards, projectors
and computers. The observation results show that primary school
teachers frequently use technological equipment, with smart boards
ranking first among them. Another participant (23-M-0O-5) expressed his
opinions on this matter with his following statement: "in the first
semester of the first grade, teachers mostly use the smart board to
explain the topics through visual materials and videos." The interviewee
23-W-36 stated that technological tools could be used not only by
teachers but also by students and she went on to explain: “making the
technology available to children leads to very favorable results in first
graders.” Today, the generation represented by the current primary
school students is known as the "alpha generation", which stands out
with their predisposition to technology. The use of technology plays a
key role in meeting the learning needs of this generation (McCrindle &
Fell, 2020). The pre-service teachers’' views on making the technology
available to students are found to be related to the awareness of pre-
service teachers on this issue.

Strategies-Methods-Techniques-Materials That Are Used or Can Be
Used

One of the things that should be done while teaching life science
courses during the pre-literacy period is to use different methods and
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techniques. Research results regarding the strategies, methods,
techniques and activities that can be used and are already used by
primary school teachers are discussed in this section. The pre-service
primary school teachers ranked drama and role-playing techniques
first among the methods and techniques that could be used during this
period when first-grade students still lacked reading and writing skills.
The participant 22-W-34 exemplified the use of drama technique,
which is frequently expressed by the pre-service teachers, with her
following statement: “when teaching the safety rules that people
should follow when arriving at and leaving school, | would draw and
hang signs in the classroom. And | would teach them the things that
they should pay attention to while going to and leaving school by acting
together in a mini-drama.” This shows that the pre-service teachers
plan to use drama to teach subjects related to real-life skills. As a matter
of fact, there are many studies in the literature which support the view
that drama is a very effective technique in transferring the things that
are learned into daily life, and thus, drama can be used to teach
students real-life skills (Bil, 2013; Karaosmanoglu et al, 2022
Karaosmanoglu & Adiguzel, 2021). The observation results show that the
primary school teachers use the drama technique, but it is not the
teachers’ most favorite technique. The results show that primary school
teachers most often use narration and gquestion-answer methods. The
participant 20-W-0O-6 expressed her observations about the matter
with the following statement: “she tries to touch on the learning
outcomes of the life science course every day during the first 10-15
minutes of the first lesson. She doesn’t follow the textbook. This time is
spent with question-answer and narration methods. She spends most
of her energy on reading and writing.” Research results show that
during the first semester of the first grade, the life science course was
taught in a conversation mode with the use of narration and question-
answer methods since first graders still lacked reading and writing skills
and the teachers focused on reading and writing activities.

The methods and technigues most recommended by the pre-service
teachers include educational games, field trips, case studies, and
demonstrations. The observation results show that primary school
teachers use educational games and case studies, even though not as
often as the narration and question-answer methods. The key common
point of these methods and techniques is that they are based on
students’' daily lives. In other words, pre-service teachers highlighted
the methods and techniques that could enable students to learn
directly by doing and experiencing things during the pre-literacy
period. This is also apparent in the pre-service teachers’ statements
about the matter. “Teachers can perform activities that enable students
to learn by doing and experiencing things. For example, activities can
be carried out to support them in attending out-of-school
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environments such as museumes, trips, and theater. This would ensure
that children are actively involved in the process” stated the participant
23-W-3, drawing attention to the point that trips to out-of-school
environments would help students to learn by doing and experiencing
things. Similarly, another participant 22-W-28, in her following
statement, emphasized that educational games could even push the
most passive students to actively engage in activities: “educational
games are also an ideal method for students who can't read and write
yet. Educational games can make the subjects more interesting during
the lesson. Even the most passive students can join these activities”. “By
bringing appropriate case studies to the classroom, | try to get the
children to generate ideas for situations that they may encounter in
daily life, to understand these situations, to internalize them and to
empathize” reported the participant 23-W-3 adding that case study
method could be used to directly teach students daily life skills. As a
result, it is understood that pre-service teachers aim to ensure that
students actively participate in the life science learning process and
learn by doing and experiencing, with the help of the methods and
techniques that they plan to use. In parallel with the research results,
Oker and Tay (2019) suggest that primary school students want to learn
topics related to daily life and people’s lives in the life science course.
Therefore, it is thought that the activities that pre-service teachers plan
to do can meet the learning needs of the students.

According to the research results, the pre-service teachers touched
upon different strategies, methods and techniques that can be used to
teach life science courses during the pre-literacy period. The following
strategies, methods and techniques are listed in order of their
frequency of being stated by the pre-service teachers: question-answer,
cooperative learning, discussion, demonstration, invention, discussion
circle, narration, six thinking hats, brainstorming, snowball, aquarium,
circle, gossip, presentation, cliffhanger, station, card showing, research-
analysis, cornering, buzz, interview, analogy, problem-solving,
visualization, and game tournaments. Pre-service teachers have also
mentioned some activities that can be used to teach life science
courses during the pre-literacy period. Coloring and drawing activities
are the activities most highlighted by the pre-service teachers. The
observation results show that, similar to the opinions of pre-service
teachers, primary school teachers use coloring activities. Coloring and
drawing activities can be used to strengthen the hand and finger
muscles of students in the pre-literacy period. Speaking and listening
activities is another activity type that has been frequently stated by pre-
service teachers. The following statement of the participant 23-W-21 is
an example of the use of speaking and listening activities to teach life
science course: "l get them to draw conclusions by discussing the given
information first among themselves, then with the class, and finally with
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me so that they can understand the information by listening and
speaking without reading.” Cebeci-Topcubasl and Tay (2021) suggest
that Rousseau frequently emphasizes listening and speaking skills in
her novel Emile, which they attribute to the fact that Rousseau grew up
in an agricultural society with a strong oral tradition. What they found
in Rousseau’s work is also true for the Turkish culture. Although the
emphasis of pre-service teachers on speaking and listening activities is
appropriate to the nature of language teaching, it is thought that the
pre-service teachers might have been influenced by the Turkish
cultural structure, which has a strong oral tradition. Other types of
activities expressed by the pre-service teachers include preparing
bulletin boards, visual reading, experimenting, creating charts, listening
to audio stories, handicrafts, digital games, and interviews. It is
concluded that primary school teachers most often use matching
activities. They also use true-false and coloring activities. It has been
concluded that, with the help of the activities that can be used and are
already used in general, the pre-service teachers and primary school
teachers aim to keep their students as engaged as possible while
teaching the life science course during the pre-literacy period.
However, the fact that the activities that pre-service teachers plan to
carry out are more diverse compared to the ones that primary school
teachers currently use is a remarkable result.

Evaluation Tools That Are Used and Can Be Used

The research results related to evaluation tools that are currently used
and can be used by teachers in life science teaching during the pre-
literacy period are discussed in this section. The pre-service primary
school teachers highlighted most of the use of educational games for
evaluation purposes during this period when students lack reading and
writing skills. The participant 23-W-17 stated that:

"Since my students consist of children at play age, the most
important technique | would choose would be the educational
games technique. | often use educational games during both
learning and evaluation activities. Especially in evaluation
activities, | prefer educational games such as 'Who am 1?' and
'What's wrong?"”

In thisregard, it is concluded that the pre-service teachers plan to adapt
the educational games, which they emphasized among the methods
and techniques that can be used for teaching, to the evaluation
processes. The studies in the literature suggest that educational games
accelerate word recognition in first graders (Gibbon et al, 2017) and
have positive effects on fluent reading and reading comprehension
(Watkins et al., 2020). Therefore, it is thought that pre-service teachers
want to make use of the benefits of educational games throughout
many stages of the teaching process. While the observation form is the
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second most important evaluation tool emphasized by pre-service
teachers, it is found to be the tool that is most frequently used by
teachers.

Self-evaluation is one of the evaluation tools that pre-service teachers
emphasized the most among the evaluation tools that could be used in
the pre-literacy period. Regarding self-evaluation, the participant 23-M-
34 stated: "For the evaluation part, | would prepare activities based on
evaluating individual development levels, allowing students to evaluate
themselves and set their personal goals." This statement is considered
as an indication that the pre-service teacher will use self-evaluation to
help students identify their individual gaps in learning and set personal
goals to address such gaps. Lucas (2007), in parallel with the opinions
of pre-service teachers, suggest that self-evaluation tools are effective
in helping students recognize and make up for their learning gaps.
However, unlike the interview results, the observation results do not
provide any findings regarding the primary school teachers' use of the
self-evaluation tool.

Research results show that pre-service teachers emphasized different
evaluation techniques that can be used in the pre-literacy period. It is
seen that pre-service teachers emphasized matching, drawing
pictures, mind maps, conceptual maps, observation forms, question-
answer, group and peer evaluation techniques. The observation results
of the research show that primary school teachers use question-
answer, matching, coloring and pictures as well as observation forms
during the evaluation process. Regarding the use of the question-
answer technique, the pre-service teachers highlighted both open-
ended and close-ended questions. The participant 23-W-4 reported
that: “l try to get the student to speak and check their existing
knowledge about the subject concept by asking open- and close-
ended questions.” Based on the statements of the pre-service teachers,
it is found that they plan to ask the questions verbally and expect verbal
answers from the students. Kent et al. (2014) suggest that first graders’
oral language abilities positively affected their writing processes.
Therefore, it is thought that the question-answer activities that the pre-
service teachers plan to carry out can support the oral language skills of
the students and contribute to reading and writing activities. As a
result, it has been concluded that the evaluation techniques that the
pre-service teachers plan to use in the life science course are suitable
for the developmental characteristics of the students and they can
positively affect students’ reading and writing skills. It is remarkable
that the evaluation tools that the pre-service teachers plan to use are
more diverse compared to the ones that primary school teachers
currently use.
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Conclusion

When the research results are evaluated on an aggregated basis, it is
found that some teachers avoid teaching life science courses during
the first grade of primary school, i.e. a period when pupils still lack
proficiency in reading and writing. On the other hand, the subjects of
the first semester of the first year of Life Science help the students to
adapt to school. Therefore, it is thought that life science courses should
not be neglected and should be taught in accordance with the
students’ readiness levels, interests and needs. During this period,
primary school teachers can be expected to stick to the philosophy and
goals of the life science course, embrace leadership identity and pay
attention to skill development. It is also essential that they use printed
text materials less and avoid displaying an authoritarian and overly
prescriptive character. In this period, teachers are expected to use
audiovisual materials such as videos, cartoons, animations, films and
documentaries; visual materials such as presentations, posters, tables-
graphs, signs, and postcards; printed text materials such as stories,
nursery rhymes, poems, riddles, jokes, cartoons, textbooks, fairy tales;
audio materials such as songs and voice recordings; technological
equipment such as smart boards, projectors and computers as well as
real people, objects and models. In addition, for the life science course
in this period, primary school teachers can choose to use drama-role
playing, educational games, trips, case studies, demonstration and
guestion-answer; cooperative learning, discussion, show, invention,
discussion circle, narration, six-hat thinking, brainstorming, snowball,
aquarium, circle, gossip, presentation, cliffhanger, station, card
showing, research and review, cornering, buzz 66, interview, analogy,
problem-solving, visualization and game tournaments as teaching
strategies, methods and techniques as well as educational games,
pictures, observation forms, self-assessment, open-ended questions,
matching, peer evaluation, concept maps, group evaluation, closed-
ended questions and mind maps as evaluation tools.

Recommendations

1- In the first stages of teaching how to read and write, primary school
teachers are recommended to:

e Not neglect teaching life science courses but continue to teach
them in accordance with the curriculum in an efficient way,

e Stick to the philosophy of life science course as described in the
literature,

e Use game-based teaching, employ different teaching methods
and techniques, use presentation methods less frequently, use
group teaching, cooperative learning, teaching through
discovery, concrete teaching, explain topics clearly and
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understandably, use out-of-school environments, pay attention
to national and spiritual values,

e Consider the principle of appropriateness for the child in the life
science course activities, use tangible materials, teach by doing,
and work with families,

e Use audio-visual,visual,audio and printed text materials in the life
science course, and use real people, objects, models and
technological equipment,

e Use drama-role playing, educational games, trips, case studies,
demonstration and question-answer and strategies, methods
and techniques such as cooperative learning, discussion, show,
invention, discussion circle, narration, six-hat thinking,
brainstorming, snowball, aquarium, circle, gossip, presentation,
cliffhanger, station, card showing, research and review, cornering,
buzz 66, interview, analogy, problem solving, visualization and
game tournaments.

e Use evaluation tools such as educational games, pictures,
observation forms, self-assessment, open-ended questions,
matching, peer evaluation, concept maps, group evaluation,
closed-ended questions and mind maps.

2- Pre-service teachers’' opinions on how to teach life science during the
pre-literacy period were studied in this research. In future studies,
primary school teachers' thoughts and experiences regarding this
period can be examined.

3- Textbooks and supplementary materials can be designed, based on
the opinions of pre-service teachers and taking into account the above
suggestions, for teaching a Life Science course in the first semester of
the first grade. Within the context of this recommendation, researchers
can conduct experimental and design-based studies.

Ethics Committee Approval: This research was conducted with
permission obtained by the Ataturk University Scientific Research and
Publication Ethics Social and Human Sciences Board's decision dated
27/07/2023 and numbered 08/07.

Conflict of Interest: Authors declare that they have no conflicts of
interest.

Author’s Contribution: Researchers contributed equally to the process
of constructing the research, creating the literature, designing the
research pattern, collecting, analyzing and reporting the data.

References

Akyurek, M. 1., & Ozdemir, M. (2021). Turkish adaptation of teacher leadership
scale: Validity and reliability study. Afyon Kocatepe University Journal
of Social Science, 23(2), 488-500.

292



PUJE, 61, 266-295 [2024] https://doi.org/10.9779/pauefd.1352509
Aladag, S. (2016). Hayat bilgisi: Tanimi, amaci ve dogasi. S. GuUven ve S.

Kaymakgi (Ed.), Hayat bilgisi 6gretimi (s.1-21) icinde. Pegem Akademi.
Alkan, C. (1997). Egitim teknolgjisi. Ani.

Aslan, M. (2011). Ogretmen liderligi davranisiari ve sinif iklimi: Ogretmen ve
ogrenci gorusleri baglaminda bir arastirma [Yuksek lisans tezi,
Eskisehir Osmangazi Universitesi-Eskisehir]. Ulusal Tez Merkezi.

Aytuna, H. (1949). Ozel 6gretim metodu. Remzi.

Barth, J. L, & Demirtas, A. (1997). ilkégretim sosyal bilgiler 6gretimi, kaynak
Uniteler. YOK/DUnya Bankasi Milli Egitimi Gelistirme Projesi.

Baymur, A. F. (1937). Hayat bilgisi 6gretimi. Devlet Basimevi.
Baymur, A. F. (1954). Ozel 6gretim metodu antolojisi. inkilap.

Baysal, N. (2006) Hayat bilgisi: Toplumsal ve dogal yasama butuncul bir bakis.
C. Ozturk (Ed.), Hayat bilgisi ve sosyal bilgiler 6gretimi: Yapilandirmaci
bir yaklasim (s.1-19) icinde. Pegem Akademi.

Beycioglu, K, & Aslan, B. (2010). Teacher leadership scale: A validity and
reliability study. Elementary Education Online, 9(2), 764-775.
http://ilkogretim-online.org.tr

Bil, E. (2013). The effect of creative drama method in in-service trainings.
Journal of Education and Future, 1(3), 79-96.

Binbasioglu, C. (2003). Hayat bilgisi 6gretimi. Nobel Akademik.

Buyse, E., Verschueren, K, Verachtert, P., & Damme, J. V. (2009). Predicting
school adjustment in early elementary school: Impact of teacher-child
relationship quality and relational classroom climate. The Elementary
School Journal, 110(2), N9-141.
http://www jstor.org/stable/10.1086/605768

Cebeci-Topcubasl, G., & Tay, B. (2021). Language development and teaching in
children in Jean-Jacques Rousseau's Emile. Mehmet Akif Ersoy
University Journal of Education Faculty, 58, 68-104.

Coskun, I. (2019). ilkokul birinci sinif 6grencilerinin gelisim o6zellikleri ve bu
dzelliklerin ilkokuma yazma égretimi ile iliskisi. O. Yilar (Ed.), lkokuma
ve yazma ogretimi (s. 37-51) icinde. Pegem Akademi.

Creswell, J. W. (2012). Qualitative inquiry an research design: Choosing among
five approaches (3™ ed.). Sage.

Creswell, J. W. (2013). Research design: Qualitative, quantitative, and mixed
methods approaches. Sage.

Celik, L. (2011). Ogretim materyallerinin hazirlanmasi ve secimi. O. Demirel ve
E. Altun (Ed.), Ogretim teknolojileri ve materyal tasarimi (s. 27-68)
icinde. Pegem Akademi.

Demirtas-Zorbaz, S., & Ergene, T. (2019). School adjustment of first-grade
primary school students: Effects of family involvement, externalizing
behavior, teacher and peer relations. Children and Youth Services
Review, 101, 307-316.

293


http://ilkogretim-online.org.tr/
http://www.jstor.org/stable/10.1086/605768

PUIJE, 61, 266-295 [2024] https://doi.org/10.9779/pauefd.1352509

Dimitrova, D. (2021). Pedagogical animation in mastering English in the first
grade of primary school. Pedagogika-Pedagogy, 93(2), 238-250.

Fraenkel, J. R, Wallen, N. E., & Hyun, H. H. (2006). How to design and evaluate
research in education. Mc Graw Hill.

Gibbon, J. M., Duffield, S., Hoffman, J., & Wageman, J. J. (2017). Effects of
educational games on sight word reading achievement and student
motivation. Journal of Language & Literacy Education, 13(2), 1-27.

Given, L. M. (2015). 100 questions (and answers) about qualitative research.
Sage.

Kabapinar, Y. (2007). ilkégretimde hayat bilgisi ve sosyal bilgiler égretimi.
Maya Akademi.

Karabag, G. (2009). Hayat bilgisi dersinin tarihgesi. B. Tay (Ed.), Hayat bilgisi
ogretimi (s.1-20) icinde. Maya Akademi.

Karakelle, S. (2005). Analyzing teachers’ definitions of effective teachers
according to effective teaching dimensions. Education and Science,
30(135), 1-10.
http://eqitimvebilim.ted.org.tr/index.php/EB/article/view/5044/1266

Karaosmanoglu, G., Adiguzel, O., & Ozdemir-Simsek, P. (2022). Understanding
high school students' strategies for coping with cyberbullying through
creative drama. Education and Science, 47(209), 207-237.
https://doi.org/10.15390/EB.2022.10368

Karaosmanoglu, G., & Adiguzel, O. (2021). An overview of the creative drama
experience in the information technologies and software course from
the students’ perspective. Journal of Qualitative Research in
Education, 26,1-22. https://doi.org/10.14689/enad.26.1

Kent, S., Wanzek, J., Petscher, Y., Otaiba, S. A, & Kim, Y. S. (2014). Writing fluency
and quality in kindergarten and first grade: The role of attention,
reading, transcription, and oral language. Reading and Writing, 27, 1163-
1188. https://doi.org/10.1007/s11145-013-9480-1

Lane, H. B, & Wright, T. L. (2007). Maximizing the effectiveness of reading
aloud. The Reading Teacher, 60(7), 668-675.
https://doi.org/10.1598/RT.60.7.7

Lincoln, Y. S., & Guba, E. C. (1985). Naturalistic inquiry. Sage.

Lucas, R. I. G. (2007). A study on portfolio assessment as an effective student
self-evaluation scheme. The Asia Pacific-Education Researcher, 16(1),
23-32.

McCracken G. (1988). The long interview. Sage.
McCrindle, M., & Fell, A. (2020). Understanding generation alpha.

Ministry of National Education (MoNE). (2023). Hayat bilgisi dersi 6gretim
programi: llkokul 1, 2 ve 3. siniflar [Life sciences course curriculum:
Primary school 1%, 2"¥ and 3@ grades]. http:/mufredat.meb.gov.tr/

Neuendorf, K. A. (2017). The content analysis guidebook. Sage.

294


http://egitimvebilim.ted.org.tr/index.php/EB/article/view/5044/1266
http://egitimvebilim.ted.org.tr/index.php/EB/article/view/5044/1266
https://doi.org/10.15390/EB.2022.10368
https://doi.org/10.14689/enad.26.1
https://doi.org/10.1007/s11145-013-9480-1
https://doi.org/10.1598/RT.60.7.7
http://mufredat.meb.gov.tr/

PUIJE, 61, 266-295 [2024] https://doi.org/10.9779/pauefd.1352509

Neuman, W. L. (2006). Social research methods: Qualitative and quantitative
approaches (6™ ed.). Pearson Internatioanl Edition.

Oker, D., & Tay, B. (2019). Life science course from the eyes of primary school
students and what they want to learn. Journal of Education, Theory and
Practical Research, 5(3), 409-425.

Ozdemir, M. (1998). Hayat bilgisi 6grenme ve égretme etkinlikleri. Pegem
Akademi

Patton, M. Q. (2014). Qualitative research & evaluation methods: Integrating
theory and practice. Sage.

Piaget, J. (1999). Cocukta zihinsel gelisim (H. Portakal, Cev. Ed.). Cem Psikoloji.

Saglam, H. i. (2015). Toplum, birey ve dodaya butlincul bakis: Hayat bilgisi. M.
Gultekin (Ed.), Hayat bilgisi 6gretimi (s.1-15) icinde. Nobel Akademik.

Senemoglu, N. (2020). Gelisim, 6grenme ve oégretim kuramdan uygulamaya
(27. baski). Ani.

Sénmez, V. (2000). Egitimin tarihsel temelleri. V. Sénmez (Ed.), Ogretmenlik
meslegine giris (s.1-31) icinde. Anl.

Sénmez, V. (2005). Hayat ve sosyal bilgiler 6gretimi ve 6gretmen kilavuzu. Ani.

Stronge, J. H. (2021). What it means to be an effective teacher. In Qualities of
effective teacher (2" ed., pp. 1-99). ASCD.

Tay, B. (2017). Hayat bilgisi: Hayatin bilgisi. B. Tay, (Ed.), Etkinlik érnekleriyle
hayat bilgisi 6gretimi (s.1-42) icinde. Pegem Akademi.

Taylor, B., Pressley, M., & Pearson, D. (2000). Effective teachers and schools:
Trends across recent studies. Center for the Improvement of Early
Reading Achievement.

Taner, A. H., ve Ors, H. B. (1952). Ozel 6gretim metotlari. Milli E§itim Basimevi.

Teacher Training and Development General Directorate. (2017). Ogretmenlik
meslegi genel yeterlikleri [General competences for the teaching
profession].
https://oygm.meb.gov.tr/dosyalar/StPrg/Ogretmenlik_Meslegi_Genel
Yeterlikleri.pdf

Tdrkoglu, B. (2021). Orta ¢ocukluk déneminde oyun. D. Yalman-Polatlar (Ed.),

Erken cocuklukta oyun gelisimi ve egitimi (s. 73-92) icinde. Pegem
Akademi.

Turkyllmaz, S. (1969). Ozel égretim metotlari . Ankara Yari Acik Cezaevi
Matbaasi

Watkins, C. P, Caporal, J., Merville, C.,, Kouider, S., & Dehaene, S. (2020).
Accelerating reading acquisition and boosting comprehension with a
cognitive science-based tablet training. Journal of Computers in
Education, 7(2), 183-212. https://doi.org/10.1007/s40692-019-00152-6

Yaacob, W.S. W.,, & Don, Y. (2018). Teacher leadership model: Roles and values.
Journal of Pedagogical Research, 2(2), 112-121.

Yalin, H. i. (2014). Ogretim teknolojileri ve materyal. Nobel.

295


%20
%20
https://oygm.meb.gov.tr/dosyalar/StPrg/Ogretmenlik_Meslegi_Genel_Yeterlikleri.pdf
https://oygm.meb.gov.tr/dosyalar/StPrg/Ogretmenlik_Meslegi_Genel_Yeterlikleri.pdf
https://doi.org/10.1007/s40692-019-00152-6

PUJE, 61, 266-295 [2024] https://doi.org/10.9779/pauefd.1352509

Yildirim, A., ve Simsek, H. (2008). Sosyal bilimlerde nitel arastirma (6. baski).
Seckin.

296



