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Article Info Abstract

This study aims to determine teacher views on the applicability of curricula during the
Covid-19 pandemic compulsory remote education. The study adopts the descriptive
method and is based on the single survey model. The population comprises teachers
working at primary, secondary and Anatolian high school levels in Cankaya, Elmadag and
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Bala districts of Ankara, each of which represents three different socioeconomic
development levels. The data were collected by using a questionnaire, and frequency and
percentage values were used for analysis. Regarding the four basic curriculum
components (objectives, content, teaching-learning process and measurement and
evaluation), teachers stated that while they used the curriculum when planning
instructional activities during the Covid-19 pandemic, they found the objectives
unsuitable for the remote education process and felt the need for revision as they
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believed not all outcomes could be achieved. Teacher views on the suitability of the
curriculum content for remote education varied based on their branches of teaching.
Regarding teaching-learning experiences, teacher views about student participation in
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Emergency Distance Education, classes also varied based on their branches of teaching and the socioeconomic level of
Curriculum, the school's location. Teachers reported practical activities to be insufficient. Regarding
Teacher Views. the measurement and evaluation component, most teachers, particularly those working

in secondary and Anatolian high schools, stated that the cancellation of common exams
negatively affected student participation in their classes. Most teachers also reported
that classroom assessment activities could only be partially conducted. There is a need to
adapt curricula for future emergency remote education events, particularly in terms of
developing content and designing measurement and evaluation activities. Additionally, it
is recommended that technological support should be provided to teachers and students
who still have limited resources today and that training should be provided on technology
use.

Research Article

Pandemi (Covid-19) Siirecinde Ogretim Programlarinin
Uygulanabilirligine iliskin Ogretmenlerin Goriisleri

Makale Bilgisi Oz

Bu arastirmanin amaci, pandemiden (Covid-19) kaynakli yasanan zorunlu uzaktan egitim
surecinde 6gretim programlarinin uygulanabilirligine iliskin 6gretmenlerin goruslerini
belirlemektir. Arastirma, betimsel yontem kapsaminda tekil tarama modeline gore
tasarlanmistir. Arastirmanin evrenini, Ankara ilinde Gg farkli sosyoekonomik gelismislik
DOI: 10.14812/cuefd.1355438 diizeyinde bulunan Cankaya, Elmadag ve Bala ilcelerinde ilkokul, ortaokul ve ortadgretim
(Anadolu liseleri) kademelerinde gérev yapan 6gretmenler olusturmaktadir. Arastirmada
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veriler anket ile toplanmis, ¢6ziimlenmesinde frekans ve yiizde kullaniimistir. Ogretim
programlarinin dort temel 6gesinden (kazanim, igerik, 6gretme-6grenme siireci, 6lgme-

Makale Gegrmist degerlendirme) kazanimlarla ilgili olarak 6gretmenler, Covid-19 déneminde 6gretim
Gelig 05.09.2023 faaliyetlerini planlarken 6gretim programlarindan yararlandiklarini fakat programda yer
Dizeltme  10.09.2024 alan kazanimlari uzaktan egitim siirecine uygun bulmadiklarini, kazanimlarin tamaminin
Kabul 07.11.2024 gergeklestirilebilir olmadigini distindikleri igin yeniden diizenleme ihtiyaci duyduklarini

belirtmislerdir. Ogretim programlarinin iceriginin uzaktan egitim siirecine uygunlugu

konusundaki gériigler ise ®gretmenlerin branslarina gére farkhlasmistir. Ogretim
Anahtar Kelimeler: programlarinin 6gretme-6grenme yasantilari 6gesiyle ilgili, 6grencilerin derse katiiminin
6gretmenlerin bransi ve okulun bulundugu bolgenin sosyoekonomik diizeyine gore
farkhlastigi 6gretmenlerin goérisleri dogrultusunda belirlenmistir. Yine bu kapsamda

Pandemi (Covid-19), uygulamali galismalarin yeterince yapilamadigl 6gretmenler tarafindan ifade edilmistir.
Acil Uzaktan Egitim, Olcme-degerlendirme dgesiyle ilgili ise, 6zellikle ortaokul ve ortadgretim (Anadolu liseleri)
Qéretim Programi, kademelerinde gorev yapan Ogretmenlerin ¢ogu ortak sinavlarin kaldiriimasinin,
Ogretmen Gorisi. dgrencilerin derse katilimini olumsuz yénde etkiledigini ifade etmislerdir. Yine bu

kapsamda 6gretmenlerin gogu sinif ici degerlendirme galismalarinin kismen yapilabildigini
ifade etmistir. ileride herhangi bir sebepten &tiirli yasanabilecek acil uzaktan egitim
surecine yonelik 6gretim programlarinin uyarlanmasina, ozellikle igerigin ve olgme-

Arastirma Makalesi degerlendirme calismalarinin gelistirilmesine ihtiyag vardir. Ayrica ginimuzde halen
kisith imkanlara sahip 6gretmenlere ve 6grencilere teknolojik destek saglanmasi, teknoloji
kullanimi konusunda egitim verilmesi 6nerilmektedir.

Introduction

Human beings have faced numerous crises and disasters throughout their history. One recent crisis
has been the Covid-19 pandemic. According to the World Health Organization (WHO), the term pandemic
describes an epidemic which spreads and affects a large geographical area, such as an entire continent or
the entire world (World Health Organization [WHO], 2020). In line with this definition, the Covid-19
outbreak, which began in Wuhan, China in late 2019, rapidly spread to other parts of the world. Although
many countries followed the developments in China closely, they were initially slow to take precautions
within their own borders. On January 30, 2020, the WHO declared the coronavirus (Covid-19) outbreak
from China as an ‘international public health emergency.' By March 7, 2020, the number of Covid-19 cases
had exceeded 100,000 worldwide and on March 11, 2020, the WHO declared the coronavirus a global
pandemic. On the same day, Turkey's Ministry of Health announced the diagnosis of the first Covid-19
case in Turkey, and on March 12, 2020, education became suspended in primary, secondary and higher
education institutions in the country, thus marking the beginning of the transition to 'emergency remote
teaching' (Yilmaz et al., 2020). Around the world, educational institutions were either closed nationwide
(e.g., China, Italy, South Korea, Japan), regionally (e.g., France, Germany, Portugal, Spain), or according to
predetermined criteria (e.g., the USA, UK) (Organization for Economic Co-operation and Development
[OECD], 2020). Turkey transitioned to emergency remote teaching on March 23, 2020. During the remote
teaching process, primary, middle and high school classes were initially broadcast on TRT-EBA TV. Later,
various educational contents were also made available through the Educational Informatics Network
(EBA) application, followed by the provision of live lessons for students preparing for the High School
Entrance Exam (LGS) and the Higher Education Institutions Exam (YKS) (Turkish Education Association
Think Tank [TEDMEM], 2020). Globally too, various remote learning applications were launched to ensure
that students did not completely disengage from the teaching-learning process (United Nations
Educational, Scientific and Cultural Organization (United Nations Educational, Scientific and Cultural
Organization [UNESCO], 2020).

The Covid-19 pandemic, as a global crisis, affected human life in many ways. Education was one of the
areas profoundly affected. With the closure of schools, transitioning to remote teaching became the only
solution to ensure the continuity of education (Telli & Altun, 2020). As a solution to the global education
crisis, online emergency remote teaching was adopted. This rapid transition to remote teaching during
the mandatory social isolation period was not well-designed or planned. During the process, the primary
focus was on technical issues such as technological devices and applications, rather than pedagogical
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concerns. However, emergency remote teaching necessitates its own strategy and design, the planning
of which should take into account the needs of students (Berksoy, 2021).

One of the groups most profoundly affected by the pandemic was teachers. With the closure of schools
due to the pandemic, over 100 million teachers and school staff in more than 190 countries worldwide
became affected (United Nations Educational, Scientific and Cultural Organization [UNESCO], United
Nations Children's Fund [UNICEF], The World Bank, and Organization for Economic Co-operation and
Development [OECD], 2021). While experiencing concerns and fears about their own health during the
pandemic, teachers also became swiftly involved in a process they had not previously encountered or
envisaged in their professional careers. Teachers particularly in low- and middle-income countries
received limited professional development support for the transition to remote teaching (The World Bank,
UNESCO, and UNICEF, 2021). When faced with the reality of insufficient professional development
support, teachers attempted to find their own solutions by adapting their face-to-face teaching
experiences to remote learning environments through their own efforts. As homes with no learning
support often had to turn into a classroom, teachers had to be creative in adapting their face-to-face
teaching experiences and practices to this new remote teaching environment (Barron et al., 2021). As
they transferred their face-to-face teaching experiences to the remote environment, the curriculum
became their first focus necessitating adjustments.

In his study 'Schools in the Time of Covid-19: The Effects of the Pandemic on the Curriculum' Hoadley
(2020) identified curriculum principles that need to be decided in order to support the curriculum and its
goals, emphasizing that decisions related to the curriculum should be based on these principles. Points to
consider when making decisions about the curriculum include: Differentiation, which involves making
adjustments to the curriculum in different regions and schools; improvement, which refers to the
adjustment of content to be delivered to students at different grade levels; intensive education programs,
which address the deficiencies or inadequacies in curricula during remote education; grouping, which
involves grouping students based on learning losses or creating heterogeneous groups; simplifying of
curricula by focusing on topics that have rich content and critical objectives; and determining details of
assessment. Yoon (2020) emphasized that the pandemic has created a need to provide learning
opportunities that give students global perspectives which reflect the interconnectedness of world
communities beyond their own societies, and that curricula should be revised accordingly.

According to Dejong (1999), a teacher equipped with curriculum literacy skills can successfully
implement curricula and adapt to them seamlessly. Moreover, a teacher with these skills can quickly and
easily adapt to curriculum changes during crisis periods such as a pandemic, or personally modify the
curriculum. Having curriculum literacy skills means that a teacher is effective in developing and
implementing curricula. When implementing an educational program, teachers need to know the
characteristics and limitations of their school, as well as the school's priorities and the needs of students.
Therefore, the teacher plays a crucial role in selecting and applying appropriate goals and objectives,
subject matter, methods, materials, tools, and learning experiences related to the curriculum (Ornstein &
Hunkins, 2018). Posner (1995) also emphasized the teacher's role in relation to the curriculum, stating
that teachers must have a good understanding of objectives, subjects, skills, and all elements of the
curriculum. He also added that a formal curriculum is meaningless unless it is transformed into one
implemented by teachers.

This study is based on the need to describe how teachers implemented curricula during the emergency
remote teaching process of the Covid-19 pandemic. It has been observed that remote teaching practices,
which eliminate the limitations of time and space in the educational process, constitute a viable
alternative for ensuring continuity in education (OECD, 2020). The Covid-19 pandemic, which affected
Turkey from early 2020, led to the experience of emergency remote teaching and raised awareness of the
importance of remote teaching in similar situations. According to statements made by the World Health
Organization (WHO), it is possible that the world may face such epidemics again (WHO, 2021). In times of
crisis such as natural disasters and pandemics, it is essential that education continues uninterrupted and
with quality. During the Covid-19 pandemic, the remote teaching process had to be conducted differently
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to the generally accepted remote teaching activities. Kog (2021), in his study titled ‘A Study on the
Suitability of Primary School Curricula for Remote Teaching After Covid-19' examined the suitability of
certain primary school curricula (life studies, social studies, Turkish, mathematics, science) for remote
education and provided recommendations for improving curricula and remote teaching processes.
According to their findings, most of the learning outcomes in the curricula were adaptable to remote
education, with some needing to be adjusted to prevent learning loss during remote teaching.
Additionally, it was found that the lack of sample remote learning experiences and assessment activities
in the curricula could hinder the effective use of the programs. In their study titled 'Middle School
Mathematics Teachers' Views on the Barriers to E-Learning Implementation During the Covid-19
Pandemic' Almanthari, Maulina, and Bruce (2020) stated that student participation in remote education
during the pandemic was insufficient, and they made suggestions to identify the underlying reasons for
this. A study conducted by Konig et al. (2020) analyzed a school's computer technology, teacher
competencies, and teacher training related to digital teaching and learning. They concluded that new
teachers had high competency in adapting to online teaching during the pandemic remote teaching
process.

The problems and chaotic environment caused by the Covid-19 pandemic necessitated urgent and
unexpected remote teaching across all levels of education. There was also uncertainty about how
applicable curricula designed for face-to-face education would be for emergency remote education. The
problem of this study is to explore the views of teachers from different branches in primary and secondary
education regarding the suitability and applicability of the Ministry of National Education (MoNE) curricula
used in face-to-face education for the Covid-19 pandemic remote education process. It is believed that
the study will contribute to the field by unveiling the views of teachers who experienced the Covid-19
pandemic process about the curricula; revealing how applicable the existing curricula are for remote
education; and suggesting improvements especially for times of crisis. Consequently, the aim of this study
is to determine the views of teachers working with different levels, branches and socioeconomic regions
on the applicability of curricula for the mandatory emergency remote teaching process initiated by the
Covid-19 pandemic. In line with this aim, answers to the following questions were sought:

1. What are teachers’ views on the applicability of curricula during the Covid-19 emergency remote
teaching process based on:

o the levels they were teaching?
o their branches of teaching?
o the socioeconomic characteristics of the regions they were working in?
2. What are teacher recommendations about curricula shaped by their experiences during the
Covid-19 remote teaching?

Method

This study aims to determine the views of teachers on the applicability of curricula in the Covid-19
pandemic remote teaching process and uses the descriptive method. Descriptive studies are those that
strive to explain "what" events, objects, people, institutions, groups and various fields are. The aim is to
reveal existing situations, conditions and characteristics as they are (Kaptan, 1985). The present study was
designed as a single survey model. In such studies, the variables belonging to the event, subject, unit or
situation under focus are described separately (Karasar, 2016). In this study, the applicability of curricula
in the Covid-19 pandemic remote teaching process was chosen as the research topic, and it was described
based on the views of teachers working in various levels, branches and socio-economic regions.

Prior to the data collection process in the study, ethics committee permission was obtained from
Ankara University Rectorate’s Ethics Committee. The permission dated 13/01/2022 and numbered
85434274-050.04.04.04/377828 and the necessary research permission was used to apply to the MoNE
Provincial Directorate of National Education for further permission to conduct research in the relevant
districts.
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Sample and Population

The sample of the study was selected by using the non-random sampling method known as stratified
sampling. Stratified sampling is used to reveal the characteristics of selected subgroups and make
comparisons between them (Buyukoztiirk et al., 2008). The population of the study consisted of teachers
working in primary, secondary and Anatolian high schools in Bala, Cankaya and Elmadag districts of
Ankara. These districts represent lower, middle and upper socioeconomic levels based on the
socioeconomic development ranking (SDR) survey. The SDR-2017 survey was conducted by using a total
of 32 variables in seven dimensions: demography, employment, education, health, competitiveness,
financial life and quality of life (Republic of Turkey Ministry of Industry and Technology, 2017).

The population of the study consisted of a total of 6,628 teachers, 5,956 of whom were working in
Cankaya, 506 in Elmadag and 166 in Bala, as mentioned in the National Education Statistics Formal
Education 2021/2022 Report (MoNE Directorate of Strategy Development, 2021) and the official website
of the District Directorate of National Education of each district. In line with the stratified sampling
method, separate samples were chosen from each district. Table 1 depicts the number of teachers
working in these three districts and the number of teachers who could be reached.

Table 1
Total Number of Teachers Working in the Districts Specified in the Study, Number of Teachers Intended to
be Reached and Number of Teachers Reached

Districts Number of Students (N) Number of Teachers Intended Number of Teachers
to Be Reached (n) Reached (n)

Bala 166 116 88

Cankaya 5956 361 280

Elmadag 506 219 180

Total 6628 696 548

It was determined that a sample consisting of 116 teachers from Bala, 361 from Cankaya and 219 from
Elmadag would represent the study population with a significance level of 0.05 and a sampling error of +-
0.05 (Cing1, 1990), and almost all of the intended sample was reached. The exact intended sample size
could not be reached due to the failure of some teachers to volunteer to participate and heavily loaded
course hours. The number of teachers from whom data could be collected was 88 in Bala, 280 in Cankaya,
and 180 in EImadag. As the teachers reached were teaching 24 different branches, they were grouped

into “science and maths, social sciences, sports-arts, elementary teaching, foreign languages". In the
elementary teaching group, classroom teachers working in primary school grades 1, 2, 3 and 4 were

included. The science and maths group comprised teachers teaching "Mathematics", “Science” and

"Technology, Design and Information Technologies" at middle school level, and "Physics", "Chemistry",
"Biology" and "Mathematics" at high school level. In the social sciences group, those teaching "Turkish",
"Social Studies” and "Religious Culture and Moral Knowledge" at middle school level and "Turkish

Language and Literature", "History", "Geography", “Philosophy" and "Religious Culture and Moral

Knowledge" at high school level were included. The sports-arts group consisted of "Physical Education",
"Visual Arts" and "Music" teachers from all levels. Finally, the foreign languages group included "English"
teachers from all levels. Pre-school teachers were not included in the study as they were able to provide
face-to-face education for a relatively longer period of time compared to teachers at other levels. As of
June 1, 2020, education and social and cultural activities titled summer school started in private
preschools affiliated with the General Directorate of Private Education Institutions. In addition, official
preschools were given permission to start their activities as of October 12, 2020 (TEDMEM, 2020).
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Data Collection Instrument and Data Analysis

In this study, data were collected with a questionnaire. When developing the data collection
instrument, the literature was first reviewed. Following the writing of items after literature review and
informal interviews with teachers, the questionnaire items were presented for expert opinion. After this,
the items were revised according to the feedback given and the elements of the program. The
questionnaire consisted of two parts: The first part included questions about the demographic
information of the teachers who participated in the study and the second part included 40 items about
the elements of the program to determine the views of teachers on the applicability of the Covid-19
pandemic remote teaching programs. In the second part, teachers were also asked their views and
suggestions about the elements of the curriculum, considering the remote teaching process they
experienced. In order to finalize the questionnaire, it was tested with six teachers who were asked to
express their understanding of the questionnaire items by reading aloud. Items that were not understood
and/or misunderstood were revised. The finalized questionnaire was piloted with a group of 65 teachers.
After the pilot study, the actual data collection process began. In the study, data were collected from
teachers who were working in schools in the three selected districts during the spring semester of the
2021-2022 academic year.

For the first research question and its sub-questions, the participants' demographic information and
their responses to the survey items were analyzed using frequency (f) and percentage (%) values. For the
second research question, the written responses of 70 teachers to the open-ended question in the
questionnaire were grouped under categories determined in accordance with the elements of the
curriculum. The responses in the categories were presented via a frequency table and interpreted.

Findings

The views of teachers regarding the applicability of curricula in the emergency remote teaching
process during the Covid-19 pandemic were examined with respect to teaching level, branch and socio-
economic characteristics of the region where the schools were located. The findings also comprised
teacher suggestions regarding the curricula. Teacher views on the questionnaire items were presented in
frequencies, and explanations of sample items for each program component were included in the
explanations to the figures.

1. Teacher Views on the Applicability of Curricula in the Covid-19 Emergency Remote Teaching
Process with Respect to the Levels They Were Teaching

The findings related to teacher responses to the survey items concerning the objectives component
of curricula are presented in Figure 1 based on the educational levels at which the teachers were working
(primary school, secondary school, Anatolian high school). The questionnaire items related to the
objectives were coded as '0l1, O12,..."' and presented in the figure according to their order in the survey.
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Figure 1
Teacher Responses to the Items Related to Learning Objectives According to the Level Being Taught

ol6 (f) 18 92 4 42 100 73 71 61 46

0I5 (f) |NSEINL2""56 98 31 87 70 43 65
Ol4 (f) |NZOMNL2""72 73 26 117 58 37 83
013 (f) NRZNN1416 159 10 47 124 16 38
012 (f) IB2W26 96 29 72 115 34 93 51
o1 (f) IZENs22 184 230 133 16 29
0 150 300 450 600
B Primary Yes Primary No Primary Partial
Secondary Yes m Secondary No Secondary Partial
Anatolian High School Yes Anatolian High School No Anatolian High School Partial

A total of 548 teachers, 154 from primary schools, 216 from secondary schools and 178 from Anatolian
high schools responded to the items in the questionnaire. The views of the teachers on the six items in
the questionnaire related to the objectives component of curricula were examined according to the level
the teachers were teaching. Among these items, 124 (81%) primary school teachers responded “yes” to
the item “(0I3) | have identified and prioritized the objectives that | could help students achieve in the
remote teaching process." The frequency of secondary school teachers that responded in the same way
decreased to 159 (74%). On the other hand, 124 teachers working in Anatolian high schools answered
“yes” and the rate decreased further to 70%. Once again, the item “(0I5) | was able to equip students with
most of the objectives in the curriculum.”, which regarded the component of objectives, was responded
to as “yes” by 86 (56%) primary school teachers, “no” by 12 (8%) and “partially” by 56 (36%). Among

secondary school teachers, 98 (45%) marked "yes", 31 (15%) "no" and 87 (40%) “partially”. Among
Anatolian high school teachers, 70 (39%) answered "yes", 43 (24%) answered "no", and 65 (37%)
answered “partially”. Compared to other levels, teachers working at Anatolian high schools were the ones
who stated they were least able to attain most of the objectives in the curriculum.

Figure 2 presents the responses of the teachers to the items related to the content element of curricula
according to the level they were teaching (primary school, secondary school, high school).
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Figure 2
Teacher Responses to the Items Related to the Content Element According to the Level Being Taught

Cl10 (f) 20m=58 76 20 90 106 44 84 50
Cl9 (f) 52 24 78 73 37 106 80 32 66
CI8 (f) 94 6 54 150 14 52 99 300 49
Cl7 (f) 72 4 78 112 28 76 99 24 55
Cl6 (f) =38mm34 82 97 24 95 62 46 70
CI5 (f) =342 76 43 68 105 53 73 52
Cl4 (f) 78 32 44 130 28 58 84 41 53
CI3 (f) 110 6 38 122 10 84 134 12 32
Cl2 (f) 106 6 42 146 8 62 117 20 41
CI1 (f) 42 30 82 71 51 94 79 57 42
0 150 300 450 600
Primary Yes Primary No Primary Partial
Secondary Yes Secondary No Secondary Partial
Anatolian High School Yes Anatolian High School No Anatolian High School Partial

In total, 548 teachers (154 from primary schools, 216 from secondary schools and 178 from Anatolian
high schools) responded to the items about curriculum content. The items were coded as "ClI1, CI2, ..."
and given in the order they appeared in the questionnaire. The views of the teachers on the 10 items in
the questionnaire related to the content component of curricula were examined according to the level of
education in which they were working. Among the items related to the content element, 42 (27%) of the
primary school teachers answered "yes" to the item "(CI1) Remote teaching was an appropriate method
to teach the curriculum contents in my branch", while the frequency increased to 71 (33%) among teachers
working in secondary schools and to 79 (44%) among those working in Anatolian high schools. For the
entire sample, 35% of all the teachers responded to this item as “yes” while 25% responded as“ no” and
40% responded as “partially”. Regarding curriculum content, 78 (51%) of the primary school teachers, 130

(60%) of the secondary school teachers, and 84 (47%) of the Anatolian high school teachers answered

"yes" to the item "(Cl4) | had to make adaptations/arrangements in the annual plan and course content
during the remote teaching process.” In general, 53% of the teachers stated that the annual plan and
course content needed revision.

Finally, 94 (61%) primary school teachers, 150 (69%) secondary school teachers, and 99 (56%)
Anatolian high school teachers answered "yes" to the item "(CI8) | used digital applications (web tools)
effectively to create content for my course(s) during the remote teaching process." Outnumbering teachers
at all levels, those working at secondary schools stated to use digital applications (web tools) to create
content for their courses more than those in other levels (primary and high schools).

The responses of the teachers to the questionnaire items related to the teaching-learning experiences
component of curricula are given in Figure 3 based on the level they were teaching (primary school,
secondary school, Anatolian high school).
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Figure 3
Teacher Responses to the Items Related to the Teaching-Learning Experiences Component Based on the
Level Being Taught

TLI15 54 32 68 49 92 75 25 103 50
TLI14 128 026 151 18 47 123 16 39
TLI13 62 24 68 63 61 92 27 67 84
TLI12 54 26 74 72 67 77 55 59 64
TLI11 102 8 44 143 14 59 106 22 50
TLI10 74 26 54 116 37 63 85 30 63
TLIO 324 70 50 92 43 81 105 36 37
TLI8 74 8 72 135 14 67 119 34 25
TLI7 16 96 42 61 97 58 51 105 22
TLI6 128 1412 138 29 49 124 38 16
TLIS 20 122 12 61 101 54 77 54 47
TLI4 42 82 30 115 51 50 116 34 28
TLI3 82 32 40 77 82 57 52 83 43
TLI2 122 120 1226 166 2420 148 10
TLI1 148 2 202 40 166 a2
0 150 300 450 600
Primary Yes Primary No Primary Partial
Secondary Yes Secondary No Secondary Partial
Anatolian High School Yes Anatolian High School No Anatolian High School Partial

A total of 548 teachers, 154 from primary school, 216 from middle school and 178 from high school,
supplied answers to the questionnaire items related to teaching-learning experiences. The items related
to teaching-learning experiences were coded as "TLI1, TLI2, ..." and given in the order in which they
appeared in the questionnaire. Teacher views on the 15 items in the questionnaire related to the teaching-
learning experiences component of the curriculum were examined based on the level of education in
which they worked. Among these items, 148 (96%) primary school teachers, 202 (94%) secondary school
teachers, and 166 (93%) Anatolian high school teachers answered “yes” to the item “(TL/1.) | taught my
classes regularly in the remote teaching process”. The answers did not vary according to the levels and
94% of the group stated that they regularly taught their classes in the remote teaching process. For the
item “(TLI5 ) Most students did not attend classes during the remote teaching process” in the teaching-
learning experiences element, teachers stated that class participation did not decrease in primary school,
started to decrease in secondary school and decreased at a higher rate in Anatolian high schools. For the
item "most students did not attend classes", 122 (79%) primary school teachers, 101 (47%) secondary
school teachers and 54 (30%) Anatolian high school teachers answered “no”. Again, 34 (22%) primary
school teachers, 92 (43%) secondary school teachers, and 105 (59%) Anatolian high school teachers
responded “yes” to the item “(TLI9 ) I had difficulty in ensuring active participation of students in the
remote teaching instructional process". As the level progressed, the rate of teachers expressing that they
had difficulty in ensuring active student participation also increased.

Another item in the teaching-learning experiences component, “(TL/10 ) Internet access problems and
technological lacks negatively affected the teaching of the course” was responded to as “yes” by 74 (48%)
primary school teachers, 116 (54%) middle school teachers and 85 (48%) Anatolian high school teachers.
Approximately half of the teachers, mostly secondary school ones, stated that problems with access to
the internet and technological deficiencies negatively affected the teaching of the course. Finally, 54 (35%)
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primary school teachers, 49 (23%) secondary school teachers, and 25 (14%) Anatolian high school teachers
answered “yes” to the item “(TL/15 ) | was able to engage students in applied work (experiments,
laboratory studies, demonstration studies, etc.) in the instructional process in remote teaching". Mostly
primary school teachers and least secondary school (Anatolian high school) teachers stated that they were
able to make students do applied studies (experiments, laboratory studies, demonstration studies) in the
teaching-learning process in remote teaching. In general, 41% of the group answered “no” to this item.

The responses of the teachers to the items related to the measurement and evaluation component of
curricula according to the level they taught (primary school, secondary school, high school) are presented
in Figure 4. The items related to measurement and evaluation were coded as “MEI1, MEI2 ,...” and given
in the order in which they appeared in the questionnaire.

Figure 4
Teacher Responses to the Items Related to the Measurement-Evaluation Component Based on the Level
Being Taught
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A total of 548 teachers responded to the items on measurement and evaluation. Among these, 154
from primary schools, 216 from middle schools, and 178 from high schools. The opinions of teachers on
the nine items related to the measurement and evaluation component of curricula were examined
according to the educational levels they were teaching. For example, regarding the item “(MEI3) The
cancellation of common exams during the remote teaching process negatively affected student
participation in classes,” 38 primary school teachers (25%) responded “yes” while the situation was quite
different for secondary and Anatolian high school teachers. A total of 128 secondary school teachers (59%)
and 112 Anatolian high school teachers (61%) responded by saying “yes”. The teachers expressed that the
cancellation of common exams negatively impacted student participation in classes mostly at secondary
and high school levels, and the least at the primary school level. Regarding the item “(MEI4 ) | effectively
used in-class assessment activities during the remote teaching process”, 42 primary school teachers (27%),
84 secondary school teachers (39%), and 56 Anatolian high school teachers (31%) responded “yes”. Those
who stated that they carried out in-class assessment activities were mostly from secondary schools. In
general, teachers indicated that they partially carried out in-class assessment activities. Regarding the
item “(MEI6 ) The learning outcomes of remote education were equivalent to those of face-to-face
education”, 20 primary school teachers (13%), 20 secondary school teachers (9%) and 14 Anatolian high
school teachers (8%) responded “yes”. The responses to this item did not differ significantly across
educational levels. On average, 61% of the group responded “no” to this item.
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2. Teacher Views on the Applicability of Curricula during the Covid-19 Pandemic Emergency Remote
Teaching Process Based on their Branch

The responses of teachers from different branches (science and maths, social sciences, sports-arts,
elementary teaching, foreign languages) to the questionnaire items related to the objectives component
of curricula are presented in Figure 5.

Figure 5
Teacher Responses to the Items Concerning the Objectives Component Based on Branch of Teaching
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A total of 548 teachers (190 from science and maths branches, 152 from elementary teaching, 115
from social sciences branches, 46 from sports-arts branches and 45 from foreign language branches)
supplied responses to the questionnaire items. The views of the teachers on the six items in the
questionnaire related to the objectives component of the curriculum were analyzed in terms of their
branches. Among these, 127 (67%) science and maths teachers, 93 (81%) social science branch teachers,
34 (74%) sports-arts branch teachers, 122 (80%) elementary teachers and 31 (69%) foreign language
teachers answered "yes" to the item "(0I3.) | have determined and prioritized the objectives that | could
help students achieve in the remote teaching process.» Compared to the teachers working in science and
maths and foreign language branches, the teachers working in social sciences, elementary teaching and
sports-arts branches stated that they determined the objectives that students can master in the remote
teaching process and prioritized them. Once again, regarding the item "(0I5.) | was able to equip students
with most of the objectives in the curriculum", teachers in social sciences (60) and elementary teaching
(84) branches answered "yes" with an average rate of 54%, while teachers in science and maths (74),
sports-arts (18) and foreign language (18) fields answered "yes" with an average rate of 39%.
Approximately half of the classroom teachers and teachers working in social sciences branches stated that
their students were able to achieve most of the objectives.

Teacher responses to the questionnaire items related to the content component of curricula are
presented in Figures 6 and 7 based on their branches (science and maths, social sciences, sports-arts,
elementary teaching, foreign languages).
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Figure 6
Teacher Responses to the Items Related to the Content Component Based on Branch (1)
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In total, 548 teachers (190 from science and maths, 152 from elementary teaching, 115 from social
sciences, 46 from sports-arts and 45 from foreign language branches) responded to the questionnaire
items regarding content. The views of the teachers on the ten items in the questionnaire related to the
content component of curricula were analyzed based on their branches (Figures 6, 7). To the item "(CI1.)
Remote teaching was an appropriate method in terms of the contents of the curriculum of my branch.”,
74 (64%) of the teachers in social sciences answered "yes", 56 (29%) of the teachers in science and maths
branches, 40 (26%) of the teachers in the elementary teaching branch, 6 (13%) of the teachers in the
sports-arts branches and 16 (36%) of the teachers in the foreign language branches answered "yes". Most
of the teachers in social science branches and least of the teachers in sports-arts branches stated that the
content of the curriculum was appropriate in this process. Once again, the item "(Cl4 .) | had to make
adaptations/arrangements in the annual plan and course content during the remote teaching process”,
only 18 (40%) teachers in the foreign language branches answered "yes", while 98 (52%) in science and
maths branches, 70 (61%) in social sciences branches, 78 (51%) of the teachers in elementary teaching
and 28 (61%) in the sports-arts branches answered "yes". Teachers in foreign language branches
comprised the group that was least likely to state that they made adaptations/arrangements in the annual
plan and course content in the remote teaching process compared to other branches. The branches that
most frequently stated that they made adaptations/adjustments in the annual plan and course content
in the remote teaching process were those in social sciences and sports-arts branches.
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Figure 7
Teacher Responses to the Items Related to the Content Component Based on Branch of Teaching (2)
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Finally, the responses to the item "(CI8 .) | used digital applications (web tools) effectively to create
content for my course(s) during the remote teaching process" did not differ significantly based on the
branches of the teachers. This item was answered "yes" by 81 (70%) in social sciences branches, 107 (56%)
in science and maths branches, 34 (74%) in sports-arts branches, 92 (61%) in elementary teaching and 29
(64%) in foreign language branches. Most of the teachers in social sciences and sports-arts branches
stated that they used digital applications (web tools) effectively to create content for their courses during
the remote teaching process.

Figures 8 and 9 depict the responses of teachers in different branches to the items related to the
teaching-learning experiences component of curricula.
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Figure 8
Teacher Responses to the Items Related to the Teaching-Learning Experiences Component Based on
Branch of Teaching (1)
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A total of 548 teachers (190 from science and maths branches, 152 from elementary teaching, 115
from social sciences branches, 46 from sports-arts branches and 45 from foreign language branches)
answered the items regarding teaching-learning experiences. These views on the 15 items in the
questionnaire were analyzed in terms of teacher branches (Figures 8 & 9). To illustrate, 178 (94%) of the
teachers in science and maths branches, 111 (97%) in social sciences branches, 40 (87%) in sports-arts
branches, 146 (96%) in elementary teaching and 41 (91%) in foreign language branches answered "yes"
to the item "(TLI1 .) | have taught regularly during the remote teaching process". As can be seen, the
majority of the teachers stated that they taught regularly during the remote teaching process. Similarly,
53 (50%) social sciences teachers, 62 (33%) science and maths teachers, 15 (33%) foreign language
teachers, 8 (20%) sports-arts branch teachers and 20 (15%) elementary teaching branch teachers
answered "yes" to the item "(TLI5 .) Most of the students did not participate in the lesson during the
remote teaching process". The highest percentage of social sciences branch teachers and the lowest
percentage of classroom teachers stated that most of their students did not attend the lesson during the
remote teaching process.
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Figure 9
Teacher Responses to the Items Related to the Teaching-Learning Experiences Component Based on
Branch of Teaching (2)
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In another item related to the teaching-learning experiences component, 122 (64%) science and
maths branch teachers, 45 (39%) social sciences branch teachers, 12 (26%) sports-arts branch teachers,
34 (22%) elementary teachers and 18 (40%) foreign language branch teachers answered "yes" to the item
"(TLI9 .) | had difficulty in ensuring the active participation of students in the teaching-learning process of
remote teaching". Most of the teachers in science and maths branches stated that they had difficulty in
getting their students to participate actively in this process. Teachers in social sciences and foreign
language branches stated that they had some difficulty in ensuring active participation while most of the
teachers in sports-arts and elementary teaching stated that they did not have difficulty in ensuring active
participation. A total of 111 (58%) science and maths branch teachers, 45 (39%) social sciences branch
teachers, 20 (43%) sports-arts branch teachers, 72 (47%) elementary teachers and 27 (60%) foreign
language branch teachers answered "yes" to the item "(TLI10.) Inadequacies in access to the Internet and
technological facilities negatively affected the teaching of the course". Consequently, 50% of all teachers
answered “yes” to this item and 33% answered “partially”. Most of the teachers stated that inadequate
internet access and technological facilities negatively affected the teaching of their class.

Finally, while 21% of social sciences (23) and sports-arts (10) branch teachers answered “yes" to the

item "(TLI15 .) | was able to have students do applied studies (experiments, laboratory studies,
demonstration studies, etc.) in the teaching-learning process of remote teaching", 14% of science and
maths teachers (27), 34% of elementary teachers (54) and foreign language teachers (14) did the same.
Most teachers, particularly science and maths teachers, stated that they did not use applied studies during
remote teaching.

The responses of teachers to the items related to the measurement and evaluation component of
curricula are presented in Figures 10 and 11 based on their branches of teaching.
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Figure 10

Teacher Responses to the Items Related to the Measurement and Evaluation Component Based on Branch
of Teaching (1)
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In total, 548 teachers (190 from science and maths branches, 152 from elementary teaching, 115 from
social sciences branches, 46 from sports-arts branches and 45 from foreign language branches) responded
to the items on measurement and evaluation. The views of teachers on the nine questionnaire items
related to this component were analyzed in terms of teacher branch (Figures 10 & 11). A total of 120
teachers in science and maths branches, 81 in social sciences branches and 27 in foreign languages
branches responded "yes" to the item "(MEI3 .) The cancellation of common exams during the remote
teaching process negatively affected student participation in classes" with an average rate of 65%. Thirty-
eight classroom teachers (25%) and 12 sports-arts teachers (26%) answered “yes" to this item. While most
classroom teachers and sports-arts teachers stated that the cancellation of common exams did not
negatively affect their students’ participation, more than half of the teachers in science and maths, social
sciences and foreign language branches stated that it negatively affected student participation in their
classes. A total of 51 teachers in social sciences and 20 in foreign languages responded "yes" to the item
(MEI4 .) | effectively used in-class assessment activities during the remote teaching process." with an
average rate of 44%, while 40 teachers in elementary teaching and 65 science and maths branches
responded "yes" with an average rate of 30%. Six (13%) of the teachers in the sports-arts branch answered
"yes". Most of the teachers in this branch stated that they could not carry out classroom assessment
activities effectively. On the other hand, almost half of the teachers in the social sciences and foreign
language branches declared that they effectively completed classroom assessment activities in the
remote teaching process.
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Figure 11

Teacher Responses to the Items Related to the Measurement and Evaluation Component Based on Branch
of Teaching (2)
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A total of 20 (11%) teachers in science and maths branches, 8 (7%) in social sciences branches, 20
(13%) in elementary teaching and 6 (13%) in foreign languages branches responded "yes" to the item
"(MEI6 .) The learning outcomes of remote teaching were equivalent to face-to-face education". None of
the teachers in the sports-arts branches stated that the learning outcomes of remote teaching were
equivalent to face-to-face education. Regardless of branch, most teachers stated that the learning
outcomes of remote teaching were not equivalent to face-to-face education.

3. Teacher Views on the Applicability of Curricula During the Covid-19 Emergency Remote Teaching
Process Based on the Socio-Economic Characteristics of the School’s Location

Figure 12 presents teacher responses to the questionnaire items related to the objectives component
of curricula based on the socioeconomic characteristics of the region where the teachers were working
(lower, middle and upper socioeconomic levels).
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Figure 12
Teacher Responses to the Items Related to the Objectives Component Based on the Socio-Economic
Characteristics of the School’s Location
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A total of 548 teachers, 132 working in schools in lower socioeconomic level regions, 307 working in
schools in middle socioeconomic level regions and 109 working in schools in upper socioeconomic level
regions, responded to the items in the questionnaire. Their views about the six questionnaire items
related to the objectives component of curricula were analyzed in terms of the socioeconomic
characteristics of the region where the schools were located. A total of 94 (71%) teachers working in
schools located in the lower socioeconomic level region, 238 (78%) teachers working in schools located in
the middle socioeconomic level region, and 75 (69%) teachers working in schools located in the upper
socioeconomic level region responded "yes" to the item "(0OI3.) | determined and prioritized the objectives
that | could help students achieve in the remote teaching process." The majority of all teachers, mostly
teachers working in schools located in the middle socioeconomic level region, stated that they identified
the objectives that students could achieve in the remote teaching process and prioritized them. Similarly,
46 (35%) teachers working in schools located in lower socioeconomic regions, 151 (49%) working in
schools in middle socioeconomic regions and 57 (52%) working in schools in upper socioeconomic regions
answered "yes" to the item "(0I5 .) | was able to equip students with most of the objectives in the
curriculum". Compared to teachers working in schools in lower socioeconomic regions, teachers working
in upper and middle socioeconomic regions (half of the participating teachers) stated that they were able
to make students achieve most of the objectives in the curriculum.

Teacher responses to the items regarding the content component are presented in Figure 13 based
on the socioeconomic characteristics of the region where they were working (lower, middle and upper
socioeconomic levels).
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Figure 13
Teacher Responses to the Items Related to the Content Component Based on the Socio-Economic
Characteristics of the Schools’ Locations
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A total of 548 teachers (132 working in lower socioeconomic level schools, 307 in middle
socioeconomic level schools and 109 in upper socioeconomic level schools) responded to the
questionnaire items on content. The views of the teachers on the 10 items in the questionnaire related to
the content component were analyzed in terms of the socioeconomic characteristics of the schools’
locations. A total of 44 (33%) teachers working in schools in lower socioeconomic level regions, 94 (31%)
teachers working in schools in middle socioeconomic regions and 54 (50%) teachers in schools in upper
socioeconomic regions answered "yes" to the item "(Cl1 .) Remote teaching process was an appropriate
method in terms of curriculum content in my branch". Most of the teachers working in schools in lower
and middle socioeconomic regions stated that the remote teaching process was not an appropriate
method in terms of curriculum content in their branches. On the other hand, half of the teachers working
in schools in upper socioeconomic regions stated that the remote teaching process was an appropriate
method in terms of curriculum content in their.

Regarding the same component, 84 (64%) teachers working in schools located in lower socioeconomic
regions, 151 (49%) teachers from middle socioeconomic regions and 57 (52%) from upper socioeconomic

regions answered "yes" to the item "(Cl4 .) | had to make adaptations/arrangements in the annual plan
and course content during the remote teaching process". Teachers working in schools located in lower
socioeconomic regions stated that they made adaptations/arrangements in the annual plan and course
content in the remote teaching process at a higher rate than teachers working in middle and upper
socioeconomic regions. On the other hand, half of the teachers working in schools in middle and upper
socioeconomic regions stated that they made adaptations/arrangements in the annual plan and course
content during the remote teaching process.

Finally, 70 (53%) teachers working in schools in lower socioeconomic regions, 189 (62%) teachers
working in middle socioeconomic regions and 84 (77%) working in upper socioeconomic regions answered
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"yes" to the item "(CI8.) | used digital applications (web tools) effectively to create content for my course(s)
during the remote teaching process." Teachers working in schools from lower socioeconomic regions least
frequently stated that they used digital applications to create course-related content while those working
in schools from upper socioeconomic regions most frequently did so. In general, most of the teachers
stated that they used digital applications to create course content, and their rate of using digital
applications increased as the school’s socioeconomic level increased.

Teacher responses to the items related to the teaching-learning experiences component of curricula
are presented in Figures 14 and 15 based on the socioeconomic characteristics of the region where they
were working (lower, middle and upper socioeconomic levels).

Figure 14
Teacher Responses to the Items Related to the Component of Teaching-Learning Experiences Based on the
Socioeconomic Characteristics of the Schools’ Region (1)
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In total, 548 teachers, 132 working in schools in lower socioeconomic regions, 307 working in middle
socioeconomic regions and 109 working in upper socioeconomic regions, answered the items regarding
teaching-learning experiences. Their views on the 15 questionnaire items about teaching-learning
experiences were analyzed in terms of the socioeconomic characteristics of the region where the schools
were located (Figures 14 & 15). A total of 122 (92%) teachers working in schools in lower socioeconomic
regions, 285 (93%) teachers working in schools in middle socioeconomic regions and 109 (100%) teachers
working in schools in upper socioeconomic regions answered "yes" to the item "(TL/1.) | have taught
regularly during the remote teaching process". This item was answered "yes" by 94% of all teachers. All of
the participant teachers working in schools in upper socioeconomic regions stated that they regularly
taught their classes during the remote teaching process.

Regarding the same component, 76 (58%) teachers working in schools in lower socioeconomic regions,
62 (20%) teachers working in middle socioeconomic regions and 20 (18%) teachers working in upper
socioeconomic regions responded "yes" to the item "(TLI5.) Most students did not participate in the lesson
during the remote teaching process". Most of the teachers working in schools located in lower
socioeconomic regions stated that most of their students did not participate in the remote teaching
process. As the socioeconomic level of the school’s location decreased, absenteeism increased.
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Figure 15
Teacher Responses to the Items Related to the Component of Teaching-Learning Experiences Based on the
Socioeconomic Characteristics of the Schools’ Region (2)
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A total of 78 (59%) teachers working in schools located in lower socioeconomic regions, 119 (39%)
teachers working in middle socioeconomic regions and 34 (31%) teachers working in upper socioeconomic
regions responded "yes" to the item "(TLI9.) | had difficulty in ensuring the active participation of students
in the instructional process of remote teaching". More than half of the teachers working in schools located
in lower socioeconomic regions stated that they had difficulty in ensuring the active participation of
students. On the other hand, teachers in schools located in middle and upper socioeconomic regions
stated that they did not have much difficulty in ensuring students’ active participation. To the item "(TLI10
.) Inadequacies in access to the Internet and technological facilities negatively affected the teaching of my
class”, 104 (79%) teachers from schools located in lower socioeconomic regions, 137 (45%) teachers from
schools located in middle socioeconomic regions and 34 (31%) teachers from schools located in upper
socioeconomic regions answered "yes". The fact that internet access problems and lack of technological
facilities negatively affected the teaching of their course was mostly expressed by teachers working at
schools in lower socioeconomic regions. As the socioeconomic level of the schools increased, the number
of teachers stating that internet access and technological problems negatively affected their teaching
decreased.

Finally, 30 (23%) teachers working in schools located in lower socioeconomic regions, 60 (20%)
teachers working in schools located in middle socioeconomic regions and 38 (35%) teachers working in
schools located in upper socioeconomic regions responded "yes" to the item "(TL/15 .) | was able to
engage my students in applied studies (experiments, laboratory studies, demonstration studies, etc.) in
the teaching-learning process in remote teaching”. As can be seen, independent of the socioeconomic
level of school location, most teachers stated that they could not integrate applied studies into the process
or they could only do so partially.

Figure 16 shows teacher responses to the questionnaire items regarding the measurement and
evaluation component of curricula based on the socioeconomic characteristics of the region where they
were working (lower, middle and upper socioeconomic levels).
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Figure 16

Teacher Responses to the Items Related to the Measurement and Evaluation Component Based on the
Socio-Economic Characteristics of the School’s Location

MEIS mm@mm=37=m32 52 92 163 4 80 48

MEI8  mmy@um) =37 114 32 161 32 44 56

MEI7 mmSAm==19:36 163 12 132 100 824
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A total of 548 teachers (132 working in schools located in lower socioeconomic regions, 307 working
in schools in middle socioeconomic regions and 109 working in schools in upper socioeconomic regions)
supplied answers to the questionnaire items on measurement and evaluation. Their views on the nine
items in the questionnaire related to the measurement and evaluation component were analyzed in terms
of the socioeconomic characteristics of the regions where the schools were located. A total of 90 (68%)
teachers from schools located in lower socioeconomic regions, 127 (41%) from schools in middle
socioeconomic regions and 61 (55%) from schools in upper socioeconomic regions responded "yes" to the
item "(MEI3 .) The cancellation of common exams during the remote teaching process negatively affected
student participation in classes". The highest percentage of teachers who felt this negative impact were
those working in schools located in lower socioeconomic regions.

A total of 28 (21%) teachers working in schools located in the lower socioeconomic level region, 94
(31%) working in schools located in the middle socioeconomic level region and 60 (55%) working in schools
located in the upper socioeconomic level region answered "yes" to the item "(MEI4 .) | effectively used in-
class assessment activities during the remote teaching process". While most of the teachers working in
schools in lower and middle socioeconomic regions stated that they could not effectively undertake
classroom assessment activities during the process, more than half of the teachers working at upper
socioeconomic level schools stated that they could effectively carry out classroom assessment activities.

Finally, 10 (8%) teachers working in schools in the lower socioeconomic level region, 24 (8%) working
in schools in the middle socioeconomic level region and 20 (18%) working in schools in the upper
socioeconomic level region answered "yes" to the item "(MEI6 .) The learning outcomes of remote
teaching were equivalent to face-to-face education." Teachers generally stated that the learning
outcomes of remote teaching were not equivalent to face-to-face education.

4. Teacher Recommendations Concerning Curricula

Teachers were asked an open-ended question in the last part of the questionnaire. They were asked
to consider their experiences with remote education during the Covid-19 pandemic as well as the effective
and ineffective aspects of the curriculum, and make recommendations about objectives, content,
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teaching-learning experiences and measurement and evaluation processes to be used in future curricula.
Table 2 presents the distribution of teachers' suggestions according to curriculum components and
categories.

Table 2
Teacher Recommendations Concerning Curricula
Curriculum Categories f Sample Responses
Component
. K292: The number of objectives should be
. Reducing the . .
Objectives L 8 decreased (Not all objectives are suitable for
number of objectives .
remote teaching).
K368: Activities, Web 2.0 tools and educational
Content Subbort 12 resources should be created to develop content.
Content PP Content that will keep students more active
should be developed.
. K456: Content is not suitable for applied courses
Content in sports- . . . .
5 (such as physical education, visual arts, or music)
arts classes .
and should be revised.
Need for K298: Tools and materials such as the internet,
Technological 16 tablets, etc. should be made available.
Support Teachers and students need technology training.
Teaching- Encouragement for 5 K2:  Most students did not participate,
Learning Participation participation should be increased.

Experiences K288: Hybrid system is needed; applied classes

2 may be face to face, theoretical classes may be
taught remotely.

Change in Teaching
Methods

K313: Measurement and evaluation was
Measurement and

Measurement luati . 15 definitely necessary.
and Evaluation Evaluation Practices

A total of 63 teachers, comprising 17 elementary teachers, 9 science teachers, 8 mathematics
teachers, 7 English teachers, 4 physical education teachers, 4 social studies teachers, 3 IT teachers, 3
physics teachers, 2 visual arts teachers, one biology teacher and one chemistry teacher, responded to the
open-ended question in the questionnaire which aimed to gather teacher recommendations about
curricula. The responses were grouped according to curriculum components and categorized with respect
to their content. Teachers made 8 recommendations for the objectives component, 17 for the content
component, 23 for the teaching-learning experiences component, and 15 for the measurement and
evaluation component of the curriculum.

As shown in Table 2, the teachers made 16 suggestions that technological support should be made
available, 15 suggestions that measurement and evaluation tools should have more weight in curricula,
12 suggestions that technology-oriented and student-activating content should be developed, 8
suggestions that the number of topics should be decreased and the content should be simplified for
remote teaching, 5 suggestions that student participation should be encouraged, 5 suggestions that sports
and arts courses should be more widespread, and 2 suggestions that education should follow the hybrid
method and bring together face-to-face and remote teaching. The most common recommendations were
related to technological support and measurement and evaluation tools.
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Discussion and Conclusion

This study aimed to determine the views and recommendations of teachers from different levels,
branches and socioeconomic regions regarding the applicability of curricula during the compulsory and
emergency remote teaching process necessitated by the Covid-19 pandemic. The findings revolved
around the objectives, content, teaching-learning experiences and measurement-evaluation components
of curricula. Regarding the objectives component, the teachers stated that they benefited from the
curricula in the remote teaching process regardless of their level, branch and the school’s socioeconomic
level. On the other hand, they also claimed that not all of the learning outcomes in the curricula were
applicable in the remote teaching process. In addition, sports and arts teachers and science and maths
teachers admitted more than others that most of their students failed to achieve the objectives in the
remote teaching process. Kiicikkirmizi (2021) previously concluded that the objectives of physical
education and sports branches may be divided into two as theoretical and practical, and that only
theoretical objectives could be achieved in the remote teaching process. Tuncer and Tanas (2011) also
argued in their study that remote teaching is not suitable for science fields and that failure may be
imminent due to low attendance and interaction. In the same vein, Berksoy (2021) concluded in his study
that teachers who switched to emergency remote teaching were not sure whether this system would be
sufficient for the students to achieve learning outcomes as it was their first experience with remote
teaching too.

The elementary and social sciences teachers in this study mostly reported to have been able to reach
most of the objectives in the remote teaching process. Primary school teachers responded "yes" to the
proposition that the objectives in the curriculum could be achieved by students in the remote teaching
process more than teachers in other levels. Based on teacher reports, it was seen that positive views
about achievement of learning outcomes decreased from primary school level to high school level. This
may be attributed to the increase in objectives and topics from primary to high school level according to
the MoNE (2018) curricula. Similarly, Tanta (2021) concluded that a big number of objectives minimizes
the time for students to reach the objectives in remote teaching. On the other hand, when the views of
the teachers in terms of socioeconomic characteristics were examined in this study, the teachers working
in schools located in middle and upper socioeconomic level regions were able to reach more of the
objectives in their curricula than those working in schools located in lower socioeconomic level regions.

As for the findings related to the content component of curricula, teachers generally stated that they
did not find the remote teaching process appropriate in terms of content. However, this was not the case
for Anatolian high school and social sciences branch teachers. These groups claimed that the content was
appropriate. On the other hand, sports and arts teachers argued more than others that the content was
not suitable for remote teaching. Overall, the teachers stated that they benefited from the curriculum for
content creation and that they were able to undertake the remote education process in accordance with
the annual plan and the content of their curricula. Teachers in social sciences and sports-arts branches
stated more than the others that they made adaptations/arrangements in the annual plan and course
content during the remote teaching process. The rate of agreement with all of these statements increased
as the socioeconomic level of the schools increased. A study conducted by Aslan (2022) with secondary
school students evaluated the richness of course content in remote teaching and observed that students
generally reported a lack of richness in materials. According to the results of Koylu (2022), while the
majority of teachers agreed that planning remote teaching courses was more difficult than planning face-
to-face courses, two of the branches that most agreed with this view were Physical Education and Sports
and Visual Arts teachers.

Most of the teachers in this study stated regarding curriculum content that they rearranged the topics
in the curriculum according to the remote teaching process and that they used digital applications in this
process. In addition, most of the teachers stated that they did not have difficulty in creating content.
Teachers in social sciences and sports-arts branches stated that they accessed and used digital
applications to create content at a higher rate than other branches. Also, more teachers admitted to have
difficulty in creating content appropriate to the process among those working in schools in lower
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socioeconomic regions. According to Kirmizigil's (2020) study on content creation in the remote teaching
process, there have been significant improvements in teachers' technological pedagogical content
knowledge and skills in this process. It was stated in the study that teachers made an effort to keep up
with digitalized education by taking into account the conditions brought by the process. In other studies
focusing on the content component in remote teaching, Yadigar (2010) mentioned the inadequacy of
content in remote teaching, while Yilmaz and Keser (2015) emphasized the need for effective course
content and materials design in remote teaching. On the other hand, approaching the content dimension
from a different perspective, Yoon (2020) emphasized that content should be expanded to help students
discover an interdependent world community.

Regarding the teaching-learning experiences component, teachers generally stated that they held
their classes regularly, class hours were sufficient, the loss of one class hour did not affect the process
negatively, and they needed extra materials in the remote teaching process. Once again, regarding the
teaching-learning process, teachers working at Anatolian high schools in the sports-arts branches and in
schools located in the lower socioeconomic level region reported a smaller participation rate in their
classes. In his study, Tanta (2021) similarly stated that participation was one of the main student-led
problems experienced by teachers, and concluded that a continuously low number of students in class
leads to a decrease in the efficiency of classes and the motivation of the teacher. Mouchantaf (2020), also
stated that the majority of the teachers in his study noted that their students missed remote teaching
hours or did not fulfill the requirements of remote teaching courses, thus not being able to reach the
targeted aims. In Bakioglu and Cevik's (2020) study, according to the views of teachers, student
participation in remote teaching courses was low and students had low motivation. Han, Demirbilek, and
Demirtas (2021) concluded in their study that equal opportunities in education decreased in the remote
teaching process, and that students who experienced loss of motivation participated less. Li et al. (2021)
suggested that online course design should be engaging, comprehensive (interdisciplinary) and reflective
of the nature of the content in order to attract students' motivation to learn and interest. According to
Cakin and Kilekgi Akyavuz (2020), the main reason for students' low participation in remote teaching is
lack of internet access and technical equipment. In the present study too, in addition to the lack of internet
and technical equipment, teachers stated that there were problems in the remote teaching process,
especially for students with learning difficulties and disabilities, and that these problems were higher in
schools located in lower socioeconomic regions. Ergezen (2022), in her research on students with special
needs, wrote that teachers mentioned curriculum adaptation, increased use of technological tools,
improvements in the educational platform and development of teaching software, respectively, as ways
of increasing the efficiency of remote teaching.

In this study, more than half of the teachers working in schools located in lower socioeconomic regions
stated that problems with internet access and technological deficiencies negatively affected the teaching
of their course. Another result obtained in this study has been that more than half of the sports-arts
branch teachers stated that the remote teaching process did not provide students with flexibility in terms
of using resources (e-books, web applications, etc.) in classes. Conversely, most teachers working in
science and maths, social sciences, elementary and foreign language branches stated that the remote
teaching process provided flexibility to the students in terms of using resources (e-books, web
applications, etc.) in classes. Most of the teachers stated that they needed extra materials in this process.
ipekli (2022) reached a similar conclusion and stated in his study that the rate of participation in remote
teaching decreased due to various problems, that a good student from a low income background who
does not have access to technological devices at home may be negatively affected by the process, and
therefore, equal opportunities are needed for a high quality education process. Han et al. (2021), on the
other hand, concluded in their study that many teachers and students have difficulty in connecting to EBA
and that students cannot benefit from remote education as they do not own the technological devices
necessary for it.

Most of the teachers working at Anatolian high schools, sports-arts branch and in schools located in
lower socioeconomic regions stated that students failed to do homework and fulfill responsibilities during
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the remote teaching process. Similarly, Tanta (2021) concluded that, according to the views of the
teachers he studied, there were problems with socialization, giving importance to remote teaching,
preparing for class, doing homework, proper sleep, staying active, favoring lessons, studying at home and
tardiness. In the same study, most of the teachers stated that they could not get students to do applied
study in classes. The rate of doing applied study decreased from primary to Anatolian high schools,
according to teacher reports. In their study, Kan and Fidan (2016) concluded that problems experienced
in the remote teaching process occurred especially due to lack of applied study and interaction. Kor et al.
(2013) contended that the use of interactive materials such as animations, videos and simulations in
remote courses attracted students' attention and made teaching activities more efficient. Touching on
the same issue, Kinalioglu and Giliven (2011) stressed that as remote teaching has a different nature,
educators should try methods and techniques suitable for this system as opposed to lecturing.

Regarding the measurement and evaluation component of curricula, most teachers stated that they
evaluated students via activities such as presentations and projects in the remote teaching process, and
that the learning outcomes of remote teaching were not equivalent to face-to-face education. Most
teachers, especially those working in secondary and Anatolian high schools, stated that the cancellation
of common exams negatively affected student participation in classes. Most of them added that classroom
assessment activities were only partially carried out. In addition, most of the teachers in the sports-arts
branches stated that they could not carry out classroom assessment activities. Similarly, Tatlnci (2022)
wrote about the various difficulties in measurement and evaluation processes that teachers experienced
in the remote teaching process. In Saygi's (2021) study, it was concluded that the majority of teachers
were unable to conduct real measurement and evaluation in the remote teaching process of the Covid-
19 pandemic. In a study conducted by Zan (2021), it was also found that the assignments given in remote
teaching were not sufficient to determine the true success of the student and that teachers needed
different criteria in the evaluation of students. In this study, teachers in science and maths, social sciences
and foreign language branches stated that they mostly used digital assessment tools in the remote
teaching process, while teachers in the sports-arts branch reported to use these the least. Similarly,
Titlncih (2022) examined the views and suggestions of teachers regarding the assessment and evaluation
process in remote teaching and found that teachers recommended the creation of a new digital platform
for evaluation and increasing the use of web 2.0 tools.

According to the data obtained in this study on learning losses during the Covid-19 pandemic and the
remote teaching process, most teachers working at the secondary and Anatolian high schools reported
learning losses in their students and that remedial education was not sufficient. Koylu (2022) concluded
in his study that teachers had difficulty in finding accessible activities that attract students' interest in the
remote teaching process in terms of determining student lacks, rectifying them, and solving questions to
prepare for central exams.

The results of the present study suggest that there is a need to adapt the curricula for an emergency
remote teaching situation that may occur due to a future crisis or for situations where face-to-face and
remote teaching have to be used in conjunction. Additional material support may be provided to teachers
for content design. In addition, the remote teaching process revealed a need for support for students with
limited hardware and technological infrastructure particularly in lower socioeconomic regions.
Technological support should be provided to both teachers and students in line with their needs. Teachers
should also be supported in creating environments where applied studies can be carried out in the remote
teaching process and particularly in creating digital instructional environments. Regarding the
measurement and evaluation component of curricula, tools suitable for measuring and evaluating student
achievement in remote teaching environments can be developed and presented to teachers. The
processes of measuring and evaluating student success and making pass/fail decisions can be designed to
suit remote teaching environments and appropriate tools can be created. Naturally, legal and pedagogical
regulations need to be developed to ensure the validity, reliability, transparency and accountability of
online exams. For researchers who intend to conduct future research into a similar problem, it is
recommended that students, parents and academics are also included in their studies as well as teachers
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so that remote teaching may be monitored, evaluated and improved on a national level. It is also
recommended that data should be collected throughout Turkey in order to develop more comprehensive
policies and recommendations on the topic.
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Turkge Strimii

Giris

insanlik diinyadaki varolusundan beri pek cok kriz ve felaketle karsilasmistir. Son yillarda karsilasilan
bu krizlerden birisi de Covid-19 pandemisi olmustur. Diinya Saghk Orgiiti (DSO)’ ne gére pandemi, bir kita
hatta tim diinya ylzeyi gibi ¢ok genis bir alanda yayilan ve etkisini gdsteren salgin hastaliklara verilen
genel addir (Diinya Saglk Orgiitii [DSO], 2020). 2019 yilinin sonunda Cin'in Wuhan sehrinde baslayan
Covid-19 salgini, diinyanin diger bélgelerine hizla yayilmistir. Ulkeler salginin baslarinda, Cin kaynakl
haberleri takip etseler de kendi i¢lerinde &nlem alma konusunda kararsiz kalmislardir. DSO Cin kaynakli
koronavirils (Covid-19) salginiyla ilgili 30 Ocak 2020’de ‘uluslararasi kamu sagligi acil durumu’ ilan ettigini
duyurmustur. 7 Mart 2020’de ise Covid-19 vaka sayisi diinya genelinde 100 bini asmis, DSO 11 Mart
2020’de koronavirlisi kiresel salgin (pandemi) ilan etmistir. Yine 11 Mart 2020’de Turkiye’de Saglk
Bakanligi, ilk vakanin gorildtgini duyurmus, 12 Mart 2020’de de Tirkiye'de ilk ve orta dereceli okullar
ile Gniversitelerde egitime ara verilmis, “acil uzaktan egitim”e gegis stireci yasanmistir (Yilmaz vd., 2020).
Ulkelerin egitim sistemleri incelendiginde egitim kurumlari Glke ¢apinda (ér. Cin, italya, Giiney Kore,
Japonya), bélgesel olarak (6r. Fransa, Almanya, Portekiz, ispanya) veya belirlenen hedeflere gére (6r. ABD,
Bulylk Britanya) kapatilma siirecini yasamistir (Organisation for Economic Co-operation and Development
[OECD], 2020). Turkiye’de ise 23 Mart 2020 tarihinde acil uzaktan 6gretime gecis sireci baslatiimistir.
Uzaktan 6gretim slrecinde ilk olarak ilkokul, ortaokul ve lise dersleri TRT-EBA TV lzerinden yayinlanmaya
baslanmistir. Daha sonra Egitim Bilisim Agi (EBA) internet uygulamasi tzerinden gesitli egitim igerikleri
erisime agiimis; ardindan Liselere Gegis Sistemi (LGS) sinavi ve Yiiksekégretim Kurumlari Sinavi (YKS) na
hazirlanan 6grenciler igin canli derslere baslanmistir (Turk Egitim Dernegi DUslince Kurulusu [TEDMEM],
2020). Diinya genelinde 6zellikle 6grencilerin 6gretme-6grenme siirecinden bitiniyle kopmamasi igin
cesitli uzaktan 6grenme uygulamalari hayata gecirilmistir (United Nations Educational, Scientific and
Cultural Organization [UNESCO], 2020).

Covid-19 pandemisinin kiresel 6lgekte meydana gelen bir kriz olmasi insan hayatini bircok yonden
etkilemistir. Bu durumdan en ¢ok etkilenen alanlardan biri de egitim olmustur. Okullarin kapatilmasiyla
birlikte egitimin strdirilebilirligini saglamak icin okullarin uzaktan egitime gecmesi tek ¢care olmustur
(Telli & Altun, 2020). Kiresel egitim krizine bir ¢6ziim olarak, ¢evrim ici acil uzaktan egitime gegilmistir.
Zorunlu izolasyon surecinde uzaktan egitime gegis, iyi hazirlanilmig uzun vadeli bir gecis degildir. Bu gegis
siirecinde pedagojik hazirliklarin yerine mevcut cihazlar ve uygulamalar gibi teknik konulara
odaklanilmistir. Ancak acil uzaktan 6gretim icin de bir stratejinin ve tasarimin planlanmasi, bu planlama
yapilirken 6grencilerin ihtiyaclarinin da dikkate alinmasi gerekmektedir (Berksoy, 2021).

Pandemi siirecinden etkilenen énemli gruplardan biri de egitim alaninda gorev yapan 6gretmenler
olmustur. Pandemi nedeniyle okullarin kapanmasiyla diinya genelinde 190’dan fazla tilkede 100 milyon
ogretmen ve okulda galisan diger personel bu durumdan etkilenmistir (United Nations Educational,
Scientific and Cultural Organization [UNESCO], United Nations Children's Fund [UNICEF], The World Bank
ve Organisation for Economic Co-operation and Development [OECD], 2021). Ogretmenler de pandemi
slirecinde kendi sagliklari ile ilgili endise ve korku yasarken mesleki olarak daha 6nce deneyimlemedikleri
bir stirece hizli bir sekilde dahil olmuslardir. Bu siiregte 6zellikle birgok dislik ve orta gelirli Glkelerdeki
o6gretmenlere, uzaktan 6grenmeye gecis icin sinirl mesleki gelisim destegi verilebilmistir (The World Bank,
UNESCO ve UNICEF, 2021). Bu durumda yetersiz mesleki gelisim destegi alan 6gretmenler, yiiz ylize egitim
sirecindeki deneyimlerini kendi cabalari ile uzaktan 6grenme ortamina uyarlamaya calismislardir.
Ogrenmeyi destekleyen bir ortam olmadan her ev ¢ogu zaman bir sinifa déniistigi icin dgretmenlerin yiiz
ylize egitim siirecindeki deneyimlerini ve uygulamalarini uzaktan 6grenme ortamina uyarlamasi, bu
konuda yaratici olmasi gerekmistir (Barron vd., 2021). Ogretmenler, yiiz yiize egitimdeki deneyimlerini
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uzaktan 6grenme ortamina aktarirken odak noktasinda da 6gretim programlarinin oldugu ve 6gretim
programlarinda da diizenlemeye gidilmesinin kaginilmaz oldugu diistinilmektedir.

Hoadley (2020), “Covid-19 zamaninda okullar: pandeminin program lizerindeki etkileri” ¢alismasinda
programi ve hedeflerini desteklemek igin lizerinde karar verilmesi gereken program ilkelerini belirlemis ve
bu ilkelere dayal olarak programlara iliskin kararlar alinmasi gerektigini vurgulamistir. Programla ilgili
kararlar alirken dikkat edilmesi beklenen noktalar: Farklilastirma, programlarda bolgelere, okullara gére
farklilagtirmaya gidilmesi; iyilestirme, sinif duizeylerine gore igerigin 6grenciye kazandirilmasina iligkin
dizenleme; yogun egitim programi, 6grencilerin uzaktan egitim siirecinde programin eksik ya da yetersiz
olan yoénlerine iligkin yogun bir egitim programi; gruplandirma, 6grencilerin 6grenme kayiplarina gore
gruplandiriimasi ya da heterojen gruplarin olusturulmasi; igerik ve kazandirilacak beceriler agisindan
zengin olan konulara, kritik kazanimlara 6ncelik verilerek programin sadelestirilmesi; degerlendirmede ise
kosulacak ¢alismalarin belirlenmesi olarak ifade edilmistir. Yoon (2020) ise pandemiyle birlikte 6grencilere
icinde yasadiklari toplumlarin Otesinde, diinya topluluklarinin birbirine baghligini yansitan, kiresel
perspektifler olusturmaya yonlendiren 6grenme firsatlari saglanmasi gerektigini ve programin bu yénde
revize edilebilecegini vurgulamistir.

Dejong’a (1999) gore program okuryazarligl becerisine sahip olan 6gretmen, programlari basarili bir
sekilde uygulayabilir, programlara rahatlkla uyum saglayabilir. Ayrica bu beceriye sahip 6gretmen,
pandemi gibi kriz donemlerinde de, program degisikliklerine kisa siirede kolaylikla uyum saglayabilir veya
programini kendisi diizenleyebilir. Ogretmenin program okuryazarligi becerisine sahip olmasi, programlari
gelistirme ve uygulamada etkin olmasini saglamak demektir. Egitim programi uygulanirken 6gretmenlerin
icinde bulunduklari okulun o&zelliklerini ve sinirliliklarini bilmeleri, okulun 6nceliklerini ve 6grenci
ihtiyaglarini anlamalari gerekmektedir. Bu dogrultuda 6gretmen, egitim programiile iliskili olarak amag ve
hedefleri, konu alanini, ydntem, materyal ve araglari, uygun 6grenme yasantilarini se¢gme ve uygulama
noktasinda 6nemli bir role sahiptir (Ornstein & Hunkins, 2018). Posner (1995) da 68retmenin programa
iliskin roll Gzerinde durmus, 6gretmenin &zellikle belirli hedeflere, konulara, becerilere ve programin
icerigini olusturan tim unsurlara hakim olmasi gerektigini; resmi bir programin, 6gretmenler tarafindan
uygulanan programa cevrilmedikce anlamsiz oldugunu belirtmistir.

Bu arastirmada, Covid-19 pandemisi acil uzaktan egitim sirecinde 6gretmenin 6gretim programini
nasil uyguladiginin betimlenmesi ihtiyacindan yola ¢ikilmistir. Egitim siirecinde zaman ve mekan
sinirhliklarini ortadan kaldiran uzaktan egitim uygulamalarinin, egitimde sirekliligi saglamada oldukca
onemli bir alternatif oldugu gorilmektedir (OECD, 2020). Turkiye’de 2020 yilinin ilk aylarindan itibaren
yasanan COVID-19 pandemisi, egitim sisteminde acil uzaktan egitim siirecinin deneyimlenmesini ve bu tiir
durumlarda uzaktan egitimin dneminin fark edilmesini saglamistir. Diinya Saghk Orgiitii (DSO) tarafindan
vapilan agiklamalara bakilacak olursa diinyanin bu gibi salgin hastaliklarla tekrar karsilasmasi ihtimal
dahilindedir (DSO, 2021). Dogal afet ve salgin gibi kriz ddnemlerinde egitimin kesintisiz ve kaliteli bir
sekilde devam ettirilebilmesi 6nem arz etmektedir. Pandemi (Covid-19) déneminde yasanan uzaktan
egitim sirecinin ise, genel anlamda bilinen uzaktan egitim faaliyetlerinden daha farkh yiratilmek
durumunda kaldigi gériilmektedir. Konu ile ilgili olarak Kog (2021), “ilkokul Ogretim Programlarinin COVID-
19 Sonrasi Yayginlasan Uzaktan Egitime Uygunlugunun incelenmesi” baslikli arastirmasinda ilkokul
kademesi Ogretim programlarindan bazilarinin (hayat bilgisi, sosyal bilgiler, Tirkce, matematik, fen
bilimleri) uzaktan egitime uygunluklarini inceleyerek 6gretim programlarinin ve uzaktan egitim
slireglerinin gelistirilmesine iliskin oneriler sunmaya ¢alismistir. Calismada elde edilen bulgulara gore,
6gretim programlarinda yer alan kazanimlarin ¢ogunun uzaktan egitime uyarlanabilir nitelikte oldugu
belirtilmis, uzaktan egitim silreglerinde 6grencilerin 6grenme kaybi yasamamalari igin belirlenen bazi
kazanimlarin goézden gegcirilerek diizenlenmesi gerektigi tespit edilmistir. Ayrica 6gretim programlarinda
uzaktan egitim icin ornek yasantilara ve degerlendirme etkinliklerine yer verilmemis olmasinin
programlardan istenilen verimlilikte faydalaniimasina engel olusturabilecegi belirlenmistir. Almanthari,
Maulina ve Bruce (2020) “Ortaokul Matematik Ogretmenlerinin COVID-19 Pandemi Déneminde E-
Ogrenme Uygulamasinin Oniindeki Engellere iliskin Gériisleri” isimli calismalarinda égrencilerin pandemi
déneminde uzaktan egitime katilimlarinin yeterli olmadigini belirlemisler ve bu durumun altinda yatan
nedenin ortaya cikarilmasi i¢in de o6nerilerde bulunmuslardir. Konig ve digerlerinin (2020) yaptig
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arastirmaya gore ise okulun bilgisayar teknolojisi, 6gretmen yetkinlikleri, dijital 6gretme ve 6grenmeye
iliskin 6gretmen egitimi analiz edilmistir. Yapilan bu arastirmada meslege yeni baslayan 6gretmenlerin
pandemi dénemi uzaktan egitim slirecinde ¢evrim igi 6gretime uyum saglamada 6gretmen yetkinliklerinin
etkili oldugu sonucuna ulasiimistir.

Covid-19 pandemisi sebebiyle yasanan sorunlar ve kaos ortami hazirliksiz ve acil bir sekilde tim egitim
kademelerinde uzaktan egitimi ise kosmayi gerektirmistir. Ayrica simdiye kadar hep yiz yize egitim temel
alinarak hazirlanan 6gretim programlarinin, pandemi (COVID-19) dénemindeki acil uzaktan egitim
surecinde ne derece uygulanabilir olduguna iliskin belirsizlik olustugu distnulmustur. Yiz ylze egitim
strecinde kullanilan Millt Egitim Bakanligi (MEB) 6gretim programlarinin, pandemi (Covid-19) dénemi
uzaktan egitim slirecine uygunluguna ve kullanilabilirligine iliskin ilkogretim ve ortadgretim
kademelerinde gorev yapan farkl branslardan 6gretmenlerin géruslerinin neler oldugu bu arastirmanin
problemini olusturmaktadir. Bu c¢alismanin, pandemi (Covid-19) slrecini deneyimlemis olan
o6gretmenlerin 6gretim programlariyla ilgili gorislerinin belirlenmesi, uzaktan egitim siirecinde var olan
o6gretim programlarinin ne derece uygulanabilir oldugunun ortaya konulmasi ve boylece 6zellikle bu tir
kriz dénemlerinde 6gretim programlariyla ilgili iyilestirmeler yapilmasi agisindan alana katki saglayacagi
distnilmektedir. Buna gore arastirmanin amaci, pandemiden (Covid -19) kaynakli yasanan zorunlu ve acil
olarak gegilmis uzaktan egitim strecinde 6gretim programlarinin uygulanabilirligine dair farkli kademe ve
branslardan, farkli sosyoekonomik ozelliklerdeki bolgelerde goérev yapan 6gretmenlerin gorislerini
belirlemektir. Bu amag dogrultusunda asagidaki sorulara yanit aranmistir:

1. Pandemi (Covid-19) donemi acil uzaktan egitim slrecinde 0Ogretim programlarinin
uygulanabilirligine iliskin 6gretmenlerin;

o gorev yaptiklari kademelere gore gorisleri nelerdir?
o gorev yaptiklari bransa gore gorusleri nelerdir?
o okulun bulundugu bélgenin sosyoekonomik 6zelliklerine gére gorusleri nelerdir?
2. Pandemi (Covid-19) ve uzaktan egitim sirecindeki deneyimler dogrultusunda 6gretmenlerin
o6gretim programlarina iliskin 6nerileri nelerdir?

Yontem

Bu arastirma, ogretmenlerin pandemi (Covid-19) donemi uzaktan egitim sirecinde 6gretim
programlarinin uygulanabilirligine iliskin goruslerinin neler oldugunun belirlenmesinin amaglandig ve
betimsel yontemin kullanildigi bir arastirmadir. Betimsel arastirmalar olaylarin, objelerin, varliklarin,
kurumlarin, gruplarin ve gesitli alanlarin “ne” oldugunu agiklamaya calisan arastirmalardir. Bununla
mevcut durumlar, kosullar, 6zellikler aynen ortaya konmaya calisilir (Kaptan, 1985). Arastirma, genel
tarama modellerinden tekil tarama modeline gére tasarlanmistir. Tekil tarama modeli kullanilan
arastirmalarda ilgilenilen olay, konu vb. birim ve duruma ait degiskenler ayri ayri betimlenmeye c¢alisilir
(Karasar, 2016). Bu arastirmada, pandemi (Covid-19) doneminde uzaktan egitim slrecinde 6gretim
programlarinin uygulanabilirligi bir arastirma konusu olarak belirlenmis, bu konu cesitli kademe, brans ve
sosyo-ekonomik bolgede gbérev yapan 6gretmenlerin gorislerine gore betimlenip anlik durum saptamasi
yapilmistir.

Arastirmada veri toplama siirecine baslanmadan énce Ankara Universitesi Rektodrliigi Etik Kurul
Baskanhgi'na basvurularak 13/01/2022 tarihli ve 85434274-050.04.04/377828 sayih karari ile etik kurul
izni ve MEB il Millf Egitim Miidiirlig{’ ne basvurularak arastirmanin yapilacagi ilgeler icin gerekli arastirma
izni alinmistir.

Evren ve Orneklem

Bu arastirmanin orneklemi, seckisiz olmayan 6rnekleme yontemlerinden tabakali 6rnekleme yontemi
kullanilarak belirlenmistir. Tabakali 6rnekleme yontemi, ilgilenilen belli alt gruplarin o6zelliklerini
gostermek ve bunlar arasinda karsilastirma yapmak amaciyla kullanilir (Buyukoztirk vd., 2008).
Arastirmanin evrenini Ankara ilinin Bala, Cankaya ve Elmadag ilcelerinde ilkokul, ortaokul ve ortadgretim
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(Anadolu liseleri) kademelerinde gorev yapan o6gretmenler olusturmaktadir. Arastirmanin yapilacagi
ilceler belirlenirken arastirmanin amacina uygun olacak sekilde alt, orta ve Ust sosyoekonomik gelismislik
dizeyinden birer ilge segilmis, ilgelerin belirlenmesinde sosyoekonomik gelismislik siralamasi (SEGE)
arastirmasindan yararlanilmistir. SEGE-2017 arastirmasi demografi, istihdam, egitim, saglik, rekabetgilik,
mali ve yasam kalitesi olmak Uzere yedi boyutta toplam 32 degisken kullanilarak gerceklestirilmis ve
ilcelerin goreceli siralamalari ile kademeleri belirlenmistir (T.C. Sanayi ve Teknoloji Bakanhgi, 2017).

Aragtirmanin evreni, Milli Egitim Istatistikleri Orgiin Egitim 2021/2022 (MEB Strateji Gelistirme
Baskanligi, 2021) raporundan ve her bir ilgenin ilge Milli Egitim Midirliigii resmi web sitesinden ulasilan;
Cankaya ilgesi 5956, Elmadag ilgesi 506, Bala ilgesi 166 6gretmen olmak lizere toplam 6628 6gretmenden
olusmaktadir. Tabakali 6rnekleme ydntemine gore arastirma kapsamindaki her bir ilceden ayri ayri
orneklem belirlenmistir. Arastirma kapsamindaki ilcelerde gorev yapan 6gretmen sayisi ve ulasilabilen
o6gretmen sayisi Tablo 1’de verilmistir.

Tablo 1
Arastirma Kapsamindaki licelerde Gérev Yapan Toplam Ogretmen Sayisi, Ulasiimasi Planlanan ve
Ulasilabilen Ogretmen Sayisi

. L Ulasilmasi Planlanan Ulasilabilen Ogretmen
lgeler Ogretmen Sayisi (N) Ogretmen Sayisi (n) Sayisi (n)

Bala 166 116 88

Cankaya 5956 361 280

Elmadag 506 219 180

Toplam 6628 696 548

Calisma evrenini, 0.05 manidarlik diizeyi ve +-0.05 6rnekleme hatasi ile Bala ilgesinden 116 6gretmen,
Cankaya ilgesinden 361 6gretmen ve Elmadag ilgesinden 219 6gretmenden olusan bir 6rneklemin temsil
edebilecegi belirlenmistir (Cingi, 1990); hedeflenen 6rneklemin tamami yakinina ulasiimistir. Bazi
o6gretmenlerin arastirmaya katilim igin gondlli olmamalari, ders saatlerinin yogunlugu gibi nedenlerle
belirlenen érneklem sayisinin tamamina ulasilamamistir. Veri toplanabilen érneklem sayisi; Bala ilgesinde
88, Cankaya ilgesinde 280, ElImadag ilcesinde 180 6gretmenden olusmustur. Ulasilan 6gretmenlerin 24
farkh branstan olmalari sebebiyle branslar “sayisal, s6zel, spor-sanat, sinif 6gretmenligi, yabanci dil” olarak
olusturulan gruplarda toplanmistir. Sinif 6gretmenligi grubunda ilkokul 1, 2, 3 ve 4. siniflarda gérev yapan
sinif 6gretmenleri; sayisal grupta ortaokul kademesinden “Matematik”, “Fen Bilimleri”, “Teknoloji,
Tasarim ve Bilisim Teknolojileri” 6gretmenleri, lise kademesinden “Fizik”, “Kimya”, “Biyoloji” ve

” ou

“Matematik” 6gretmenleri; sdzel grupta ortaokul kademesinden “Tirkge”, “Sosyal Bilgiler”, “Din Kiiltlru
ve Ahlak Bilgisi” 6gretmenleri, lise kademesinden “Turk Dili ve Edebiyati”, “Tarih”, “Cografya”, “Felsefe”,
“Din Kiltlari ve Ahlak Bilgisi” 6gretmenleri; spor-sanat grubunda tim kademelerden “Beden Egitimi”,
“Gorsel Sanatlar” ve “Mizik” dgretmenleri; yabanci dil grubunda da tiim kademelerden “ingilizce”
o6gretmenleri yer almistir. Bu arastirmada, diger kademelere gbre nispeten daha uzun siire yiiz ylize egitim
yapabildikleri igin okul éncesi dgretmenleri yer almamistir. 1 Haziran 2020’den itibaren Ozel Ogretim
Kurumlari Genel Mudirligi’ne bagh 6zel okul 6ncesi egitim kurumlarinda egitime ve yaz okulu adi altinda
yapilan sosyal ve kiltlrel etkinliklere baslanmasina karar verilmistir. Ayrica resmi okul dncesi egitim

kurumlarina 12 Ekim 2020 tarihi itibariyle faaliyetlerine baslama izni verilmistir (TEDMEM, 2020).
Veri Toplama Araci ve Verilerin Coziimlenmesi

Bu arastirmada veriler anket ile toplanmistir. Veri toplama aracinin gelistirilmesi slirecinde ilk olarak
konu ile ilgili alanyazin taranmistir. Alanyazin taramasi ve 6gretmenlerle yapilan informal goriismeler
sonucu yazilan maddelerin ardindan, olusturulan anket maddeleri uzman goriisiine sunulmustur. Uzman
gorisl sonrasinda verilen geri bildirimlere ve programin égelerine gére anket maddeleri diizenlenmistir.
Anket iki bolimden olusturulmustur; birinci bélimde arastirmaya katilacak 6gretmenlerin demografik
bilgilerine iliskin sorular yer almistir. ikinci béliimde ise pandemi (Covid-19) siirecinde yiiriitiilen uzaktan
egitimde Ogretim programlarinin uygulanabilirligine dair 6gretmenlerin goérislerini belirlemek icin
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programin oOgelerine yonelik 40 anket maddesi yer almistir. Ayrica ikinci bolimde 6gretmenlerden,
deneyimledikleri uzaktan egitim sirecini diislinerek 6gretim programinin 6geleri baglaminda goris ve
Oneriler istenmistir. Anketin son halini almasi igin alti 6gretmen ile denemesi yapilmis, kendilerinden sesli
okuma yaparak anket maddelerinden anladiklarini ifade etmeleri istenmistir. Anlasilmayan ve/veya yanls
anlasilan maddeler yeniden diizenlenmistir. Son hali verilen anketin 65 kisilik bir grupta pilot uygulamasi
yapilmistir. Pilot uygulamadan sonra asil veri toplama silrecine gegilmistir. Arastirmada, 2021-2022
O0gretim yili bahar doéneminde belirlenen ilgelerdeki okullarda gorev yapan 6gretmenlerden veriler
toplanmistir.

Arastirmada birinci arastirma sorusu ve alt sorularina yonelik olarak katilimcilarin kisisel bilgileri ve
anket maddelerine verdikleri yanitlar frekans (f) ve yiizde (%) kullanilarak ¢éziimlenmistir. ikinci arastirma
sorusuna yonelik ise anketteki agik uclu soruya 70 6gretmenin yazili olarak verdigi yanitlar, 6gretim
programinin dgelerine uygun olarak belirlenen kategoriler altinda toplanmistir. Kategorilerde yer alan
yanitlar siklik tablosu olusturularak sunulmus ve yorumlanmistir.

Bulgular

Pandemi (Covid-19) donemi acil uzaktan egitim siirecinde 6gretim programlarinin uygulanabilirligine
iliskin 6gretmenlerin gorisleri; gorev yaptiklari 6gretim kademesi, bransi ve okulun bulundugu bolgenin
sosyo-ekonomik Ozelliklerine gore incelenmistir. Ayrica bulgularda 6gretmenlerin 6gretim programlarina
iliskin &nerilerine yer verilmistir. Ogretmenlerin anket maddelerine iliskin gorisleri frekanslar halinde
grafiklerde sunulmus, grafiklerin aciklamalarinda her bir program ogesi icin 6rnek maddelerin
actklamalarina yer verilmistir.

1. Ogretmenlerin Gorev Yaptiklari Kademelere Gére Pandemi (Covid-19) Dénemi Acil Uzaktan
Egitim Siirecinde Ogretim Programlarinin Uygulanabilirligine iliskin Goriisleri

Pandemi (Covid-19) donemi acil uzaktan egitim slirecinde 6gretim programlarinin uygulanabilirligine
iliskin ilk olarak 6gretmenlerin programlarin kazanim 6gesine ait anket maddelerine verdikleri yanitlara
iliskin bulgular Sekil 1’de 6gretmenlerin gorev yaptiklari kademeye goére (ilkokul, ortaokul, ortadgretim
(Anadolu liseleri)) sunulmustur. Kazanimlara yonelik anket maddeleri “KM1, KM2,...” seklinde kodlanarak
ankette yer aldiklari siraya gore grafikte verilmistir.

Sekil 1
Gérev Yapilan Kademeye Gére Kazanim Ogesiyle llgili Maddelere O§retmenlerin Verdidi Yanitlar

KMé6 (f) w8 92 4 42 101 73 71 61 46
KM5 (f) EgEm| 2 56 98 31 87 70 43 65
KM4 (f) ayomes2een72 73 26 117 58 37 83
KM3 (f) 21416 159 10 47 124 16 38
KM2 (f) m3em26 96 29 72 115 34 93 51
KM1 (f) Dsypsmmm] 184 230 133 16 29
0 100 200 300 400 500 600
® jlkokul Evet ilkokul Hayir
ilkokul Kismen Ortaokul Evet
Ortaokul Hayir Ortaokul Kismen
Ortadgretim (Anadolu Liseleri) Evet Ortadgretim (Anadolu Liseleri) Hayir

Ortadgretim (Anadolu Liseleri) Kismen
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Kazanima yonelik anket maddelerine ilkokuldan 154, ortaokuldan 216 ve ortadgretimden (Anadolu
liseleri) 178 olmak (izere toplamda 548 6gretmen yanit vermistir. Ogretim programlarinin kazanim
ogesiyle ilgili anketteki alti maddeye 6gretmenlerin belirttikleri goriisler gorev yaptiklari 6gretim
kademesine gore incelenmistir. Bu maddeler arasinda ornegin “(KM3.) Uzaktan editim siirecinde
6grencilere kazandirabilecegim kazanimlari belirledim ve bu kazanimlara éncelik verdim.” maddesine
ilkokul 6gretmenlerinin 124’G (%81) “evet” yanitini vermistir, bu siklik ortaokulda goérev yapan
O6gretmenlerde 159 olurken oran olarak %74’e diismustir. Ortadgretimde (Anadolu liseleri) gérev yapan
O0gretmenlerin ise 124’G “evet” yanitini vermis, oran ise %70’e dismdstir. Yine kazanim &gesiyle ilgili
“(KM5.) Ogretim programinda yer alan kazanimlarin coguna égrencileri ulastirabildim.” maddesine ilkokul
O6gretmenlerinin 86’sI (%56) “evet”, 12’si (%8) “hayir”, 56’si (%36) “kismen” yanitini verirken, ortaokul
o6gretmenlerinin 98’i (%45) “evet”, 31'i (%15) “hayir”, 87’si (%40) “kismen” yanitini, ortadgretim (Anadolu
liseleri) kademesi 6gretmenlerinin ise 70'i (%39) “evet”, 43’0 (%24) “hayir”, 65’i (%37) “kismen” yanitini
vermistir. Diger kademelere gbre en az ortadgretim (Anadolu liseleri) kademesinde gorev yapan
o6gretmenler 6gretim programinda yer alan kazanimlarin ¢oguna Ogrencileri ulastirabildiklerini ifade
etmiglerdir.

Ogretmenlerin gérev yaptiklari kademeye gore (ilkokul, ortaokul, ortadgretim) programlarin igerik
ogesiyle ilgili anket maddelerine verdikleri yanitlar Sekil 2’de sunulmustur.

Sekil 2
Gérev Yapilan Kademeye Gére icerik Ogesiyle ilgili Maddelere Ogretmenlerin Verdigi Yanitlar

iM10 (f) 20m=58 76 20 90 106 44 84 50
iM9 (f) 52 24 78 73 37 106 80 32 66
iM8 (f) 94 6 54 150 14 52 99 300 49
iM7 (f) 72 4 78 112 28 76 99 24 55
iM6 (f) =38=m34 82 97 24 95 62 46 70
iM5 (f)  =36m=42 76 43 68 105 53 73 52
iM4 (f) 78 32 44 130 28 58 84 41 53
iM3 (f) 110 6 38 122 10 84 134 12 32
iM2 (f) 106 6 42 146 8 62 117 20 41
iMm1 () 42 30 82 71 51 94 79 57 42

: ilkokul Evetl00 200 IBkul Hayir 400 500 600
ilkokul Kismen Ortaokul Evet
Ortaokul Hayir Ortaokul Kismen
Ortadgretim (Anadolu Liseleri) Evet Ortadgretim (Anadolu Liseleri) Hayir

Ortadgretim (Anadolu Liseleri) Kismen

icerige yonelik anket maddelerine ilkokuldan 154, ortaokuldan 216 ve ortadgretimden (Anadolu
liseleri) 178 olmak {izere toplamda 548 dgretmen yanit vermistir. icerige yonelik maddeler “iM1, iM2,...”
seklinde kodlanarak ankette yer aldiklari siraya gére verilmistir. Ogretim programlarinin icerik 6gesiyle
ilgili anketteki 10 maddeye 06gretmenlerin gorlsleri gorev yaptiklari 6gretim kademesine gore
incelenmistir. icerik dgesiyle ilgili maddeler arasinda &rnegin “(iM1.) Uzaktan egitim siireci bransima ait
6gretim programinin igerigi agisindan uygun bir yéntemdi.” maddesine ilkokul 6gretmenlerinin 42'si (%27)
“evet” yanitini verirken bu siklik ortaokulda gérev yapan 6gretmenlerde 71’e (%33), ortadgretimde
(Anadolu liseleri) gérev yapan dgretmenlerde ise 79’a (%44) yiikselmistir. Orneklemin tamami igin bu
maddeye 6gretmenlerin %35’i “evet” yanitini verirken, %25’i “hayir”, %40'1 ise kismen yanitini vermistir.
Yine icerige yonelik maddeler arasinda “(/M4.) Uzaktan egitim siirecinde yillik planda ve ders iceriginde
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uyarlamalar/diizenlemeler yapmam gerekti.” maddesine ilkokulda goérev yapan 6gretmenlerden 78'i
(%51), ortaokulda gorev yapan 6gretmenlerden 130’u (%60), ortadgretim (Anadolu liseleri) kademesinde
gorev yapan 6gretmenlerden ise 84’U (%47) “evet” yaniti alinmistir. Genel olarak 6gretmenlerin %53’U
yillik planda ve ders iceriginde yeniden diizenleme yapmasi gerektigini ifade etmistir.

Son olarak “(iM8.) Uzaktan egitim siirecinde dersim/derslerimle ilgili icerik olusturmak icin dijital
uygulamalari (web araglarini) etkin bir sekilde kullandim.” maddesine ilkokul 6gretmenlerinin 94’0 (%61),
ortaokul 6gretmenlerinin 150’si (%69), ortaégretim (Anadolu liseleri) 6gretmenlerinin 99’u (%56) “evet”
yanitini vermistir. Tim kademelerdeki katilimci 6gretmenlerin yarisindan fazlasi olmakla birlikte, ortaokul
kademesinde gorev yapan 6gretmenler diger kademelere (ilkokul, ortadgretim) gore dersiyle ilgili icerik
olusturmak igin dijital uygulamalari (web araglarini) kullandiklarini daha fazla ifade etmislerdir.

Ogretmenlerin gorev yaptiklari kademeye gére (ilkokul, ortaokul, ortaégretim (Anadolu liseleri)),
programlarin 6gretme-6grenme yasantilari 6gesiyle ilgili anket maddelerine verdikleri yanitlar ise Sekil
3’te sunulmustur.

Sekil 3
Gorev Yapilan Kademeye Gére Ogretme-Odrenme Yasantilari Ogesiyle ilgili Maddelere Ogretmenlerin
Verdigi Yanitlar

66M15 54 32 68 49 92 75 25 103 50
o0m14 128 026 151 18 47 123 16 39
0O6M13 62 24 68 63 61 92 27 67 84
06M12 54 26 74 72 67 77 55 59 64
oom11 102 8 44 143 14 59 106 22 50
o0M10 74 26 54 116 37 63 85 30 63
O00M9 134 70 50 92 43 81 105 36 37
ooms 74 8 72 135 14 67 119 34 25
O0O6M7 16 96 42 61 97 58 51 105 22
OOMme6 128 1412 138 29 49 124 38 16
00M5 120 122 12 61 101 54 77 54 47
O00M4 w42 82 30 115 51 50 116 34 28
66Mm3 82 32 40 77 82 57 52 83 43
oomM2 22 120 1226 166 24 20 148 10
66m1 148 2 202 40 166 a2
0 100 200 300 400 500 600
ilkokul Evet ilkokul Hayir
ilkokul Kismen Ortaokul Evet
Ortaokul Hayir Ortaokul Kismen
Ortadgretim (Anadolu Liseleri) Evet Ortadgretim (Anadolu Liseleri) Hayir

Ortadgretim (Anadolu Liseleri) Kismen

Ogretme-6grenme yasantilarina ydnelik anket maddelerine ilkokuldan 154, ortaokuldan 216 ve liseden
178 olmak iizere toplamda 548 &gretmen yanit vermistir. Ogretme-68renme vyasantilarina ydnelik
maddeler “O0M1, OOM2,...” seklinde kodlanarak ankette yer aldiklari siraya gére verilmistir. Ogretim
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programlarinin 6gretme-6grenme yasantilari dgesiyle ilgili anketteki 15 maddeye 6gretmenlerin goérusleri
gorev yaptiklari 6gretim kademesine gére incelenmistir. Bu maddeler arasinda érnegin “(00M1.) Uzaktan
editim stirecinde diizenli olarak ders isledim.” maddesine ilkokulda gérev yapan 6gretmenlerin 148'i (%96),
ortaokulda gorev yapan o6gretmenlerin 202'si (%94), ortadgretim (Anadolu lisesi) kademesinde gorev
yapan Ogretmenlerin ise 166’si (%93) “evet” yanitini vermistir. Verilen yanitlar kademelere goére
degismemekle birlikte grubun ortalama %940 uzaktan egitim slrecinde diizenli olarak ders isledigini ifade
etmistir. Yine 6gretme-6grenme yasantilari dgesiyle ilgili “¢(O0MS5.) Uzaktan egitim siirecinde égrencilerin
cogu derse katilmadi.” maddesine 6gretmenler derse katilim sayisinin ilkokul igin azalmadigini, ortaokulda
azalmaya basladigini ve ortadgretim (Anadolu lisesi) kademesi igin yiksek oranda azaldigini ifade
etmislerdir. Ogrencilerin ¢cogunun derse katilmama durumu igin ilkokulda gérev yapan &gretmenlerin
122’si (%79), ortaokulda gorev yapan Ogretmenlerin 101'i (%47), ortadgretim (Anadolu lisesi)
kademesinde gorev yapan 6gretmenlerin ise 54’l (%30) oraninda “hayir” yaniti alinmistir. Yine bu égeye
yonelik “(OOMS.) Uzaktan editim, égretme-6Grenme siirecinde édrencilerin aktif katilimini saglamada
zorlandim.” maddesine verilen vyanitlara goére ilkokul 6gretmenlerinin 34’0 (%22), ortaokul
O6gretmenlerinin 92'si (%43), ortadgretim (Anadolu lisesi) kademesi 6gretmenlerinin 105’i (%59) “evet”
yanitini vermistir. Kademe ilerledikce 6gretmenlerin, 6grencilerin derse aktif katihmini saglamada
zorlandiklarini ifade etme oranlari da artmistir.

Ogretme-6grenme yasantilari dgesiyle ilgili diger bir madde olan “(O0M10.) internete erisim ve
teknolojik imkdnlardaki yetersizlikler dersin islenisini olumsuz etkiledi.” maddesine ilkokul 6gretmenlerinin
741 (%48), ortaokul 6gretmenlerinin 116’s1 (%54), ortadgretim (Anadolu lisesi) kademesi 6gretmenlerinin
85’i (%48) “evet” yanitini vermistir. En ¢ok ortaokul 6gretmenleri olmak (izere, 6gretmenlerin yaklasik
yarisi internete erisim ve teknolojik imkanlardaki yetersizliklerin dersin islenisini olumsuz etkiledigini ifade
etmislerdir. Son olarak “(O0M15.) Uzaktan egitimde é§retme-6G§renme siirecinde égrencilere uygulamal
calismalar (deneyler, laboratuvar ¢alismalari, gésterip yaptirma ¢alismalari vb.) yaptirabildim.”
maddesine ilkokul 6gretmenlerinin 54’G (%35), ortaokul Ogretmenlerinin 49’u (%23), ortadgretim
(Anadolu lisesi) kademesi Ogretmenlerinin 25’i (%14) “evet” yanitini vermistir. En fazla ilkokul
o6gretmenleri, en az ise ortadgretim (Anadolu lisesi) kademesi 6gretmenleri uzaktan egitimde 6gretme-
o6grenme sirecinde Ogrencilere uygulamal calismalar (deneyler, laboratuvar calismalari, gosterip
yaptirma ¢alismalari) yaptirabildigini ifade etmistir. Genel olarak ise, grubun %41’i bu maddeye “hayir”
yanitini vermistir.

Ogretmenlerin gérev yaptiklari kademeye gore (ilkokul, ortaokul, ortadgretim), programlarin dlgme-
degerlendirme 6gesiyle ilgili anket maddelerine verdikleri yanitlar Sekil 4’te sunulmustur. Olgme
degerlendirmeye yénelik maddeler “ODM1, ODM2,...” seklinde kodlanarak ankette yer aldiklari siraya
gore verilmistir.
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sekil 4
Gérev Yapilan Kademeye Gére Olgme-Degerlendirme Ogesiyle llgili Maddelere Ogretmenlerin Verdigi
Yanitlar

ODM9 14mws6 84 45 68 103 37 85 56
(e]p]\VE:! 52 16 86 76 30 110 88 32 58
ObDM7 58 16 80 138 7 71 121 16 41
ODM6 R0 78 56 20 138 58 14 117 47
ODM5 70 30 54 130 24 62 86 38 54
ODM4  mi42mm32 80 84 44 88 56 58 64
ODM3 w38 80 36 128 18 70 112 28 38
ObMm2 68 40 46 93 41 82 90 50" 38
Obm1 48 26 80 217 64 131 20 95 63
0 100 200 300 400 500 600

ilkokul Evet ilkokul Hayir

ilkokul Kismen Ortaokul Evet

Ortaokul Hayir Ortaokul Kismen

Orta6gretim (Anadolu Liseleri) Evet Orta6gretim (Anadolu Liseleri) Hayir

Ortadgretim (Anadolu Liseleri) Kismen

Olgme ve degerlendirmeye yénelik anket maddelerine ilkokuldan 154, ortaokuldan 216 ve liseden 178
olmak {izere toplamda 548 6gretmen yanit vermistir. Ogretim programlarinin dlgme-degerlendirme
ogesiyle ilgili anketteki dokuz maddeye 6gretmenlerin gorisleri gorev yaptiklari 6gretim kademesine gore
incelenmistir. Bu maddeler arasinda 6rnegin “(GDM3.) Uzaktan editim siirecinde ortak sinaviarin
kaldirilmasi 6grencinin derse katilimini olumsuz yénde etkiledi.” maddesine ilkokulda goérev yapan
O6gretmenlerin 38’inden (%25) “evet” yanitini alirken bu durum ortaokulda gérev yapan 6gretmenlerde ve
ortadgretim (Anadolu lisesi) kademesinde gorev yapan 6gretmenlerde oldukga farkhdir. Ortaokulda gérev
yapan Ogretmenlerin 128’i (%59), ortadgretim (Anadolu lisesi) kademesinde gérev yapan 6gretmenlerin
112'si (%61) “evet” yaniti vermistir. Ogretmenler, ortak sinavlarin kaldirilmasi durumunun en ¢ok ortaokul
ve ortadgretim kademesinde, en az ise ilkokulda 6grencinin derse katilimini olumsuz yénde etkiledigini
ifade etmislerdir. Yine bu dgeye yonelik “(ODMA4.) Uzaktan editim siirecinde sinif i¢i dederlendirme
calismalarini etkili bir sekilde gerceklestirdim.” maddesine ilkokulda gorev yapan 6gretmenlerin 42’si
(%27), ortaokulda gorev yapan 6gretmenlerin 84’0 (%39), ortadgretim (Anadolu lisesi) kademesinde gorev
yapan o6gretmenlerin 56’s1 (%31) “evet” yanitini vermistir. En ¢ok ortaokulda gérev yapan 6gretmenler
sinif ici degerlendirme ¢alismalarini gerceklestirdiklerini ifade etmislerdir. Genel olarak 6gretmenler sinif
ici degerlendirme calismalarini kismen gerceklestirdiklerini ifade etmislerdir.“/(ODM6.) Uzaktan editimin
égrenme ciktilar! yliz yiize egitim ile esdegerdi.” maddesine ilkokulda gérev yapan 6gretmenlerin 20’si
(%13), ortaokulda gorev yapan 6gretmenlerin 20’si (%9), ortadgretim (Anadolu lisesi) kademesinde gérev
yapan 6gretmenlerin 14’0 (%8) “evet” yanitini vermistir. Verilen yanitlar kademelere gore buyuk farkhhk
gostermemistir. Bu maddeye grubun ortalama %61’i “hayir” yanitini vermistir.

2. Ogretmenlerin Gorev Yaptiklari Bransa Gore Pandemi (Covid-19) Dénemi Acil Uzaktan Egitim
Siirecinde Ggretim Programlarinin Uygulanabilirligine iliskin Goriisleri

Ogretmenlerin branslarina gére (sayisal, sézel, spor-sanat, sinif 6gretmenligi, yabanci dil),
programlarin kazanim ogesiyle ilgili anket maddelerine verdikleri yanitlar Sekil 5’'te sunulmustur.
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Sekil 5
Gérev Yapilan Bransa Gére Kazanim Ogesiyle ilgili Maddelere Ogretmenlerin Verdigi Yanitlar

KM6 (f) 61 76 53 32 572614141818 90 44 61722
KMS5 (f) 74 34 82 60 125 30 18622 84 12 56 18918
KMm4 (f) 53 35 102 46 19 50 1826 68 12 72 16722
KMm3 (f) 127 24 39 93 022 3402 122 14160317242
KM2 (f) 133 84 73 24 51 40 418 24 32 26 94 22 31
KM1 (f) 161 8 97 61226218 126 4221358
0 100 200 300 400 500 600

Sayisal Evet Sayisal Hayir Sayisal Kismen

Sozel Evet Sozel Hayir Sozel Kismen

Spor-sanat Evet Spor-sanat Hayir Spor-sanat Kismen

Sinif 6gretmenligi Evet Sinif 6gretmenligi Hayir Sinif 6gretmenligi Kismen

Yabanci dil Evet M Yabanci dil Hayir Yabanci dil Kismen

Kazanima yonelik anket maddelerine sayisal branslardan 190, sinif 6gretmenliginden 152, sozel
branslardan 115, spor-sanat branslarindan 46 ve yabanci dil bransindan 45 6gretmen olmak tzere
toplamda 548 6gretmen yanit vermistir. Ogretim programlarinin kazanim 6gesiyle ilgili anketteki alti
maddeye Ogretmenlerin belirttikleri goriigler branslari agisindan incelenmistir. Bu maddeler arasinda
ornegin “(KM3.) Uzaktan editim siirecinde dgrencilere kazandirabilecegim kazanimlari belirledim ve bu
kazanimlara éncelik verdim.” maddesine sayisal brans Ogretmenlerinin 127’si (%67), sozel brans
O0gretmenlerinin 93’0 (%81), spor-sanat brans 6gretmenlerinin 34’0 (%74), sinif 6gretmenlerinin 122’si
(%80) ve yabanci dil 6gretmenlerinin 31'i (%69) “evet” yanitini vermistir. Sayisal ve yabanci dil
branslarinda gérev yapan 6gretmenlere gére, en fazla oranda sozel, sinif 6gretmenligi ve spor-sanat
branslarinda gérev yapan 6gretmenler uzaktan egitim siirecinde 6grencilere kazandirabilecegi kazanimlari
belirleyip bu kazanimlara &ncelik verdigini belirtmistir. Yine kazanim 6gesiyle ilgili “(kM5.) Ogretim
programinda yer alan kazanimlarin ¢oguna &grencileri ulastirabildim.” maddesine sozel (60) ve sinif
O0gretmenligi (84) branslarindaki 6gretmenler ortalama %54 oraninda “evet” yanitini verirken, sayisal (74),
spor-sanat (18) ve yabanci dil (18) alanlarindaki 6gretmenler ortalama %39 oraninda “evet” yanitini
vermistir. Sinif 6gretmenleri ile s6zel branslarda gorev yapan 6gretmenlerin yaklasik yarisi 6grencileri
kazanimlarin ¢oguna ulastirabildigini ifade etmistir.

Ogretmenlerin branslarina gore (sayisal, sézel, spor-sanat, sinif dgretmenligi, yabanci dil),
programlarin igerik dgesiyle ilgili anket maddelerine verdikleri yanitlar Sekil 6 ve 7’de sunulmustur.
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sekil 6
Gérev Yapilan Bransa Gére Icerik Ogesiyle ilgili Maddelere Ogretmenlerin Verdigi Yanitlar (1)

iM5 (f) e 67 77 36 1749713042022 34 42 76 1528
iM4 (f) NS 4250 70 123122 28018 78 30 44 18621

iM3 (f) NG 47 85  10201Q 34 108 6 38 126415

iM2 (f) 2448 83 626 3006 104 6 42 24813
iM1 (f) |NSENN"43 91 74 15266 36 4 40 30 82 161415
0 100 200 300 400 500 600
B Sayisal Evet Sayisal Hayir Sayisal Kismen
Sozel Evet Sozel Hayir Sozel Kismen
Spor-sanat Evet Spor-sanat Hayir Spor-sanat Kismen
Sinif 6gretmenligi Evet Sinif 6gretmenligi Hayir Sinif 6gretmenligi Kismen
Yabanci dil Evet Yabanci dil Hayir Yabanci dil Kismen

icerige yonelik anket maddelerine sayisal branslardan 190, sinif égretmenliginden 152, sozel
branslardan 115, spor-sanat branslarindan 46 ve yabanci dil bransindan 45 6gretmen olmak tzere
toplamda 548 &gretmen yanit vermistir. Ogretim programlarinin icerik dgesiyle ilgili anketteki on maddeye
O6gretmenlerin belirttikleri gorusler branslari agisindan incelenmistir (Sekil 6, 7). Bu maddeler arasinda
drnegin “(IM1.) Uzaktan editim siireci bransima ait 6dretim programinin iceridi acisindan uygun bir
yéntemdi.” maddesine sozel bransta yer alan 6gretmenlerin 74’0 (%64) “evet” yanitini verirken, sayisal
bransta yer alan 6gretmenlerin 56’s1 (%29), sinif 6gretmenligi bransinda yer alan 6gretmenlerin 40’1 (%26),
spor-sanat bransinda yer alan 6gretmenlerin 6’si (%13), yabanci dil bransinda yer alan 6gretmenlerin 16’si
(%36) “evet” yanitini vermistir. En fazla sézel branslarda yer alan 6gretmenler, en az ise spor-sanat
bransinda yer alan 6gretmenler bu silirecte 6gretim programinin igeriginin uygun oldugunu ifade
etmislerdir. Yine icerik gesiyle ilgili “(iM4.) Uzaktan egitim siirecinde yillik planda ve ders iceriginde
uyarlamalar/diizenlemeler yapmam gerekti.” maddesine yabanci dil bransinda yer alan 6gretmenlerin
yalnizca 18'i (%40) “evet” yanitini verirken, sayisal bransta yer alan 6gretmenlerin 98'i (%52), sdzel bransta
yer alan 6gretmenlerin 70'i (%61), sinif 6gretmenligi bransinda yer alan 6gretmenlerin 78'i (%51), spor-
sanat bransinda yer alan 6gretmenlerin 28’i (%61) “evet” olarak yanitlamistir. Yabanci dil bransinda yer
alan Ogretmenler diger branslara gore uzaktan egitim siirecinde yillik planda ve ders igeriginde
uyarlamalar/dizenlemeler yaptiklarini en az ifade eden grup olmustur. Uzaktan egitim suirecinde yillik
planda ve ders igeriginde uyarlamalar/dizenlemeler yaptiklarini oran olarak en ¢ok ifade eden branslar
ise sdzel ve spor-sanat branslari olmustur.
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Sekil 7
Gérev Yapilan Bransa Gére Icerik Ogesiyle ilgili Maddelere Ogretmenlerin Verdigi Yanitlar (2)
iM10 (f) BSH 78 74 18557 42 020 26 20 56 76 82314
iM9 (f)  IGZN 47 79 57 12 46 18622 50 24 78 18425

iM8 (f)  IOZ 2855 81 1222 34 a2 92 6 54 2982

iM7 (f)  [NSZEN 32 66 75 1228 30a6 72 4 76 14823
iM6 (f)  NGEIIN 39 86 60 @7 38 20026 38 32 82 141615
0 100 200 300 400 500 600
B Sayisal Evet Sayisal Hayir Sayisal Kismen
Sozel Evet m Sozel Hayir Sozel Kismen
Spor-sanat Evet Spor-sanat Hayir Spor-sanat Kismen
Sinif 6gretmenligi Evet Sinif 6gretmenligi Hayir Sinif 6gretmenligi Kismen
M Yabanc dil Evet Yabanci dil Hayir Yabanci dil Kismen

Son olarak“(iM8.) Uzaktan editim siirecinde dersim/derslerimle ilgili icerik olusturmak icin dijital
uygulamalari (web araglarini) etkin bir sekilde kullandim.” maddesine verilen yanitlar 6gretmenlerin
branslarina gore buyik oranda farklilasmamaktadir. Bu maddeye s6zel bransta yer alan 6gretmenlerin 81'i
(%70), sayisal bransta yer alan 6gretmenlerin 107’si (%56), spor-sanat bransinda yer alan 6gretmenlerin
34’0 (%74), sinif 68retmenligi bransinda yer alan 6gretmenlerin 92’si (%61), yabanci dil bransinda yer alan
O6gretmenlerin 29'u (%64) “evet” olarak yanitlamistir. En fazla oranda s6zel ve spor-sanat branslarinda yer
alan 6gretmenler uzaktan egitim stirecinde dersleri ile ilgili icerik olusturmak icin dijital uygulamalari (web
araglarini) etkin bir sekilde kullandiklarini ifade etmislerdir.

Ogretmenlerin branslarina gére (sayisal, sézel, spor-sanat, sinif 6gretmenligi, yabanci dil),

programlarin 6gretme-0grenme yasantilari 6gesiyle ilgili anket maddelerine verdikleri yanitlar Sekil 8 ve
9’da sunulmustur.
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Sekil 8
Gérev Yapilan Bransa Gére Ogretme-Ogrenme Yasantilari Ogesiyle ilgili Maddelere Odretmenlerin Verdigi
Yanitlar (1)

O0MS8 mEEEEI3SEEEEEN16736 6720028726416 72 8 72 1251812

OOM7 myom=m 84 36 218014121222 16 94 42 092818
OOM6 IS 3837 95 10026100 126 1412728798
OOMS5  mme2emm 87 41 53 5071288 30 20 120 12151218
OOM4  memsspGmm— 481261 631261267 26 614 42 80 30 126712
O0M3 mmsgmm 86 46 48 mm55mNLX14 26 80 32 40 o106
OOM2 @ 156 1@4mmmg3mmm® 36 822 118 126831m8
OOM1 7 Se—( 2 111 9 40 ® 146 2418
0 100 200 300 400 500 600
M Sayisal Evet Sayisal Hayir Sayisal Kismen
Sozel Evet m Sozel Hayir Sozel Kismen
Spor-sanat Evet Spor-sanat Hayir Spor-sanat Kismen
Sinif 6gretmenligi Evet Sinif 6gretmenligi Hayir Sinif 6gretmenligi Kismen
m Yabanc dil Evet ® Yabanci dil Hayir Yabanci dil Kismen

Ogretme-6grenme vyasantilarina yonelik anket maddelerine sayisal branslardan 190, sinif
o6gretmenliginden 152, s6zel branslardan 115, spor-sanat branslarindan 46 ve yabanci dil bransindan 45
dgretmen olmak (izere toplamda 548 &gretmen yanit vermistir. Ogretim programlarinin égretme-
o6grenme yasantilar ogesiyle ilgili anketteki 15 maddeye 6gretmenlerin belirttikleri gorisler branglari
agisindan incelenmistir (Sekil 8, 9). Bu maddeler arasinda érnegin“/{O0OM1.) Uzaktan editim siirecinde
diizenli olarak ders isledim.” maddesine sayisal branstaki 6gretmenlerden 178'i (%94), sdzel branstaki
O0gretmenlerden 111'i (%97), spor-sanat bransindaki 6gretmenlerden 401 (%87), sinif 6gretmenligi
bransindaki 6gretmenlerden 146’s1 (%96) ve yabanci dil bransindaki 6gretmenlerden 41'i (%91) “evet”
yanitini vermistir. Ogretmenlerin biiyiik ¢ogunlugu uzaktan egitim siirecinde diizenli olarak ders isledigini
ifade etmistir. Yine 6gretme-6grenme vyasantilari dgesiyle ilgili “(OOMS5.) Uzaktan egditim siirecinde
ogrencilerin ¢cogu derse katiimadi.” maddesine sozel brans 6gretmenlerinin 53’0 (%50), sayisal (62) ve
yabanci dil (15) brans 6gretmenlerinin ortalama %33’0, spor-sanat bransi 6gretmenlerinin 8'i (%20), sinif
o0gretmenligi bransinin 20’si (%15) “evet” yanitini vermistir. En ¢ok oranda sézel brans 6gretmenleri, en az
oranda ise sinif 6gretmenleri uzaktan egitim siirecinde 6grencilerin ¢gogunun derse katilmadigini ifade
etmigtir.
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sekil 9
Gérev Yapilan Bransa Gére Ogretme-Ogrenme Yasantilari Ogesiyle ilgili Maddelere Odretmenlerin Verdigi
Yanitlar (2)

O0M15 mea 114 A9mm23mm50mn42010224 547 30 68 142110
O0M14 o GE—1 230 75mmmgr327 28 810 126 026 27414
O0M13 m3smw63 92 34-m39m427:81028 62 124766 131616
O0M12 mmsImEE 73 46mmOE40r 12222 54 24 74 18216
O0M11 eyge—) (52 87028121420 100 8 44 w34®

OOM10 mp—0 552 45 m36m3420026 72 26 54 m2eEl2
OOM9 PPN 330n35mn 45 m3Emn 34715 28 34 68 50 18621

0 100 200 300 400 500 600
B Sayisal Evet Sayisal Hayir Sayisal Kismen
Sozel Evet Sozel Hayir Sozel Kismen
Spor-sanat Evet Spor-sanat Hayir Spor-sanat Kismen
Sinif 6gretmenligi Evet Sinif 6gretmenligi Hayir Sinif 6gretmenligi Kismen
Yabanci dil Evet ® Yabanci dil Hayir Yabanci dil Kismen

Ogretme-6grenme yasantilari 6gesiyle ilgili diger bir madde olan“(O0M9.) Uzaktan egditim, 6§retme-
6grenme slirecinde d&dgrencilerin aktif katihmini saglamada zorlandim.” maddesine sayisal brans
O6gretmenlerinin 122’si (%64), sozel brans 6gretmenlerinin 45’i (%39), spor-sanat bransi 6gretmenlerinin
12’si (%26), sinif 6gretmenligi bransinin 34’ (%22) ve yabanci dil brangi 6gretmenlerinin 18’i (%40) “evet”
yanitini vermistir. En ¢ok sayisal branslarda yer alan 6gretmenler bu siiregte 6grencilerin aktif katilmini
saglamada zorlandigini ifade etmislerdir. S6zel ve yabanci dil branslarinda yer alan 6gretmenler bu siiregte
ogrencilerin aktif katilimini saglamada kismen zorlandiklarini ifade etmislerdir. Spor-sanat ve sinif
ogretmenligi branslarinda yer alan 6gretmenlerin ¢ogu bu siirecte 6grencilerin aktif katilimini saglamada
zorlanmadiklarini ifade etmislerdir. “4/OOM10.) internete erisim ve teknolojik imkdnlardaki yetersizlikler
dersin islenisini olumsuz etkiledi.” maddesine sayisal brans 6gretmenlerinin 111'i (%58), s6ézel brans
O6gretmenlerinin 45’i (%39), spor-sanat brangi 6gretmenlerinin 20’si (%43), sinif 6gretmenligi bransinin
72'si (%47) ve yabanci dil bransi 6gretmenlerinin 27’si (%60) “evet” yanitini vermistir. Tum 6gretmenler
tarafindan maddenin “evet” olarak yanitlanma orani %50, “kismen” olarak yanitlanma orani ise %33’t(r.
Ogretmenlerin cogu internete erisimi ve teknolojik imkanlardaki yetersizliklerin dersin islenisini olumsuz
etkiledigini ifade etmistir.

Son olarak “(O0M15.) Uzaktan editimde G6gretme-6drenme siirecinde 6grencilere uygulamali
calismalar (deneyler, laboratuvar c¢alismalari, gdsterip yaptirma c¢alismalari vb.) yaptirabildim.”
maddesine sdzel (23) ve spor-sanat (10) branslari ortalama %21 oraninda “evet” yanitini verirken sayisal
brans 6gretmenlerinin 27’si (%14), sinif 6gretmenligi (54) ve yabanci dil (14) branslarindaki 6gretmenler
ortalama %34 oraninda “evet” yanitini vermistir. Sayisal bransta yer alan 6gretmenlerde daha yiiksek
oranda olmakla beraber 6gretmenlerin ¢ogu bu siregte uygulamal galismalar yaptiramadigini ifade
etmislerdir.

Ogretmenlerin branslarina gére (sayisal, sézel, spor-sanat, sinif 6gretmenligi, yabanci dil),
programlarin 6lcme-degerlendirme ogesiyle ilgili anket maddelerine verdikleri yanitlar Sekil 10 ve 11'de
sunulmustur.
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sekil 10
Gérev Yapilan Bransa Gére Olcme-Degerlendirme Ogesiyle ilgili Maddelere Ogretmenlerin Verdigi Yanitlar

(1)

ODM5 IO 34146 65 1436 16426 68 WE8SOF 54 2711

ODM4 NG5S 58 67 51 124740 & 34 40 32w 80 201411
ODM3 | IENIZONNN 22148 81 1420128 26 38 INSONNN 34 27216
ODM2 VENEN 56 58 63 12003222816 68 W38W 46 122914
ODM1 @ 90 91 2410741 50722 32 48 26 78 616 23
0 100 200 300 400 500 600
M Sayisal Evet Sayisal Hayir Sayisal Kismen
Sozel Evet Sozel Hayir Sozel Kismen
Spor-sanat Evet Spor-sanat Hayir Spor-sanat Kismen

Sinif 6gretmenligi Evet W Sinif 6gretmenligi Hayir Sinif 6gretmenligi Kismen

Yabanci dil Evet H Yabanc dil Hayir Yabanci dil Kismen

Olgme ve degerlendirmeye yénelik anket maddelerine sayisal branglardan 190, sinif 6gretmenliginden
152, sozel branglardan 115, spor-sanat branglarindan 46 ve yabanci dil bransindan 45 6gretmen olmak
lizere toplamda 548 &gretmen yanit vermistir. Ogretim programlarinin 6lgme degerlendirme égesiyle ilgili
anketteki dokuz maddeye 6gretmenlerin belirttikleri gérisler branslari agisindan incelenmistir (Sekil 10,
11). Bu maddeler arasinda &rnegin “(ODM3.) Uzaktan editim siirecinde ortak yazililarin kaldiriimasi
6grencinin derse katiimini olumsuz yénde etkiledi.” maddesine sayisal (120), s6zel (81) ve yabanci dil (27)
branslarindaki ©6gretmenler ortalama %65 oraninda “evet” yanitini vermistir. Sinif 6gretmenligi
bransindaki 6gretmenlerin 38’i (%25), spor-sanat bransindaki 6gretmenlerin 12’si (%26) “evet” yanitini
vermistir. Sinif 6gretmenleri ve spor-sanat O0gretmenleri bu siiregte ortak sinavlarin kaldiriimasinin
o6grencinin derse katihmini yiiksek oranda olumsuz yonde etkilemedigini ifade ederlerken, sayisal, sdzel
ve yabanci dil branslarinda yer alan 6gretmenlerin yarisindan ¢ogu 6grencinin derse katiimini olumsuz
yonde etkiledigini ifade etmislerdir. “(ODM4.) Uzaktan editim siirecinde sinif ici dederlendirme
calismalarini etkili bir sekilde gerceklestirdim.” maddesine sdzel (51) ve yabanci dil (20) branslarindaki
ogretmenler %44, sinif 6gretmenligi (40) ve sayisal (65) branslarindaki 6gretmenler ortalama %30
oraninda “evet” yanitini vermistir. Spor-sanat bransindaki 6gretmenlerin ise altisi (%13) “evet” yanitini
vermistir. Spor-sanat bransinda yer alan 6gretmenlerin ¢ogu sinif ici degerlendirme galismalarini etkili bir
sekilde gerceklestiremediklerini ifade etmislerdir. S6zel ve yabanci dil branslarinda yer alan 6gretmenlerin
ise, yarisina yakini uzaktan egitim sirecinde sinif ici degerlendirme calismalarini etkili bir sekilde
gerceklestirdigini ifade etmistir.
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Sekil 11
Gérev Yapilan Bransa Gére Olcme-Degerlendirme Ogesiyle ilgili Maddelere Ogretmenlerin Verdigi Yanitlar

(2)

ODM9 IBONEEENZoNNEN 71 36 317 48 416 2614 54 84 121914
ODMS8 | VEEN32N 32 61 18 36 48 34 52 14 86 1231616
ODM7 NI2CNN 50 71 1232 3006 58 16 78 29106
ODM6 RONEENI2SENNNNN 45 IS 26028 1820 76 56 6123116
0 100 200 300 400 500 600
B Sayisal Evet M Sayisal Hayir Sayisal Kismen
Sozel Evet m Sozel Hayir Sozel Kismen
Spor-sanat Evet Spor-sanat Hayir Spor-sanat Kismen
Sinif 6gretmenligi Evet Sinif 6gretmenligi Hayir Sinif 6gretmenligi Kismen
M Yabanci dil Evet H Yabanci dil Hayir Yabanci dil Kismen

Yine 6lgme-degerlendirme dgesiyle ilgili 6rnegin “(ODM6.) Uzaktan egitimin 6§renme ciktilari yiiz yiize
egitim ile esdegerdi.” maddesine sayisal branstaki 6gretmenlerin 20’si (%11), sozel branstaki
O0gretmenlerin 8'i (%7), sinif 6gretmenligi bransindaki 6gretmenlerin 20’si (%13), yabanci dil bransindaki
O0gretmenlerin altisi (%13) “evet” yanitini vermistir. Spor-sanat bransinda yer alan higbir 6gretmen uzaktan
egitimin 6grenme ciktilarini, yiiz ylze egitim ile esdeger oldugunu ifade etmemistir. Brans farkhhg
olmaksizin 6gretmenlerin cogu, uzaktan egitim 6grenme ¢iktilarinin yiiz yiize egitim ile esdeger olmadigini
ifade etmislerdir.

3. Ogretmenlerin Okulun Bulundugu Bélgenin Sosyo-Ekonomik Ozelligine Gére Pandemi (Covid-19)
Donemi Acil Uzaktan Egitim Siirecinde Ogretim Programlarinin Uygulanabilirligine iliskin
Gorusleri

Ogretmenlerin gérev yaptiklar bdlgenin sosyoekonomik ézelligine gére (alt sosyoekonomik diizey,
orta sosyoekonomik diizey, Ust sosyoekonomik dlzey), programlarin kazanim o&gesiyle ilgili anket
maddelerine verdikleri yanitlar Sekil 12’de sunulmustur.
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Sekil 12
Okulun Bulundugu Bélgenin Sosyo-Ekonomik Ozellifine Gére Kazanim Ogesiyle ilgili Maddelere
Ogretmenlerin Verdigi Yanitlar

KM6 (f) 28I7077716 76 140 91 32 44 56
KMS5 (f) ISZEN22730 151 38 118 46 26 60
KM4 (f) I7EN19743 118 32 157 36 24 72
KM3 (f) IZ5EEN1618 238 22 47 94 2 36
KM2 (f) I29N"347146 44 109 154 22 48 62
KM1 (f) [NSSINg13 247 10 50 110 418
0 100 200 300 400 500 600
m Ust Sosyoekonomik Diizey Evet Ust Sosyoekonomik Diizey Hayir

Ust Sosyoekonomik Diizey Kismen = Orta Sosyoekonomik Diizey Evet
Orta Sosyoekonomik Diizey Hayir Orta Sosyoekonomik Diizey Kismen
Alt Sosyoekonomik Diizey Evet Alt Sosyoekonomik Diizey Hayir

Alt Sosyoekonomik Dlizey Kismen

Kazanima yonelik anket maddelerine, alt sosyoekonomik diizey boélgelerdeki okullarda gérev yapan
132, orta sosyoekonomik diizey bolgelerdeki okullarda gérev yapan 307 ve (st sosyoekonomik diizey
bolgelerdeki okullarda gérev yapan 109 olmak iizere toplamda 548 dgretmen yanit vermistir. Ogretim
programlarinin kazanim 6gesiyle ilgili anketteki altt maddeye 6gretmenlerin belirttikleri gorisler okulun
bulundugu bolgenin sosyo-ekonomik 0Ozelligi agisindan incelenmistir. Bu maddeler arasinda 6rnegin
“(KM3.) Uzaktan egitim siirecinde édrencilere kazandirabilecegim kazanimlari belirledim ve bu
kazanimlara éncelik verdim.” maddesine alt sosyoekonomik diizeydeki bolgede bulunan okullarda gérev
yapan 6gretmenlerin 94’0 (%71), orta sosyoekonomik diizeydeki bolgede bulunan okullarda gérev yapan
Ogretmenlerin 238’i (%78), Ust sosyoekonomik diizeydeki bolgede bulunan okullarda gérev yapan
O6gretmenlerin 75’i (%69) “evet” yaniti vermistir. En fazla orta sosyoekonomik diizeydeki bolgede bulunan
okullarda gorev yapan 6gretmenler olmak lizere, tim 6gretmenlerin biylk ¢ogunlugu uzaktan egitim
surecinde 6grencilere kazandirabilecegi kazanimlari belirledigini ve bu kazanimlara 6ncelik verdigini ifade
etmistir. Yine kazanim &gesiyle ilgili “(KM5.) Ogretim programinda yer alan kazamimlarin ¢oduna
ogrencileri ulastirabildim.” maddesine alt sosyoekonomik diizeydeki bélgelerde bulunan okullarda gorev
yapan Ogretmenlerin 46’s1 (%35), orta sosyoekonomik diizeydeki bolgelerde bulunan okullarda gérev
yapan 6gretmenlerin 151'i (%49) ve Ust sosyoekonomik dlizeydeki bolgelerde bulunan okullarda goérev
yapan Ogretmenlerin 57’si (%52) “evet” yanitini vermistir. Alt sosyoekonomik diizeydeki bolgelerde
bulunan okullarda gorev yapan 6gretmenlere gore, en fazla lst ve orta sosyoekonomik diizeydeki
bolgelerde bulunan okullarda goérev yapan o6gretmenler (katilan ©gretmenlerin yarisi) 6gretim
programinda yer alan kazanimlarin gcoguna 6grencileri ulastirabildigini ifade etmistir.

Ogretmenlerin gérev yaptiklar bdlgenin sosyoekonomik ézelligine gére (alt sosyoekonomik diizey,
orta sosyoekonomik diizey, lst sosyoekonomik diizey), programlarin icerik ogesiyle ilgili anket
maddelerine verdikleri yanitlar Sekil 13’te sunulmustur.
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sekil 13
Okulun Bulundugu Bélgenin Sosyo-Ekonomik Ozelligine Gére Icerik Ogesiyle ilgili Maddelere
Ogretmenlerin Verdigi Yanitlar

iM10 (f) #7567 13946 IIzemman 133 24 48 60
iM9 (f) SN 27 25 100 44 163 48 22 62
iM8 ()  Sas21 189 30 88 70 16 46
iM7 (f)  NGENINLO 33 145 32 130 72 14 46
iM6 (f)  IS7ZM227 50 106 56 145 54 26 52
iM5 (f)  IBON'33 71746 72 94 141 30 56 46
iM4 (f)  [ISZIN17 35 151 70 86 84 14 34
iM3 () NS 24 213 14 80 76 6 50
iM2 (f) G312 34 226 16 65 80 6 46
iM1 (f) IS4 28 27 94 72 141 44 38 50
0 100 200 300 400 500 600

m Ust Sosyoekonomik Diizey Evet
Ust Sosyoekonomik Diizey Kismen
 Orta Sosyoekonomik Diizey Hayir

Alt Sosyoekonomik Diizey Evet

Ust Sosyoekonomik Diizey Hayir
Orta Sosyoekonomik Diizey Evet
Orta Sosyoekonomik Diizey Kismen

Alt Sosyoekonomik Diizey Hayir

Alt Sosyoekonomik Duizey Kismen

icerige yonelik anket maddelerine, alt sosyoekonomik diizey bélgelerdeki okullarda gérev yapan 132,
orta sosyoekonomik diizey bolgelerdeki okullarda gorev yapan 307 ve Ust sosyoekonomik diizey
bolgelerdeki okullarda gérev yapan 109 olmak iizere toplamda 548 dgretmen yanit vermistir. Ogretim
programlarinin icerik ogesiyle ilgili anketteki 10 maddeye 6gretmenlerin belirttikleri gorisler okulun
bulundugu bolgenin sosyo-ekonomik 6zelligi acisindan incelenmistir. Bu maddeler arasinda oOrnegin
“liM1.) Uzaktan editim siireci bransima ait 6dretim programinin igerigi acisindan uygun bir yéntemdi.”
maddesine alt sosyoekonomik diizeydeki bolgelerde bulunan okullarda gorev yapan 6gretmenlerin 44’
(%33), orta sosyoekonomik dizeydeki bolgelerde bulunan okullarda gorev yapan 6gretmenlerin 94’0
(%31), ust sosyoekonomik diizeydeki bélgelerde bulunan okullarda gérev yapan 6gretmenlerin 54’0 (%50)
“evet” yaniti vermistir. Alt ve orta sosyoekonomik diizeydeki bolgelerde bulunan okullarda gérev yapan
o6gretmenlerin ¢ogu, uzaktan egitim sirecinin branslarina ait 6gretim programinin igerigi agisindan uygun
bir ydntem olmadigini ifade etmislerdir. Ust sosyoekonomik diizeydeki bélgelerde bulunan okullarda
gorev yapan 6gretmenlerin yarisi ise uzaktan egitim slirecinin branslarina ait 6gretim programinin icerigi
acisindan uygun bir yontem oldugunu ifade etmistir.

Yine icerik o&gesiyle ilgili “(iM4.) Uzaktan editim siirecinde yillik planda ve ders iceriginde
uyarlamalar/diizenlemeler yapmam gerekti.” maddesine alt sosyoekonomik dizeydeki bolgelerde
bulunan okullarda gorev yapan 6gretmenlerin 84’(i (%64), orta sosyoekonomik diizeydeki bélgelerde
bulunan okullarda goérev yapan 6gretmenlerin 151'i (%49), ist sosyoekonomik diizeydeki bélgelerde
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bulunan okullarda gorev yapan 6gretmenlerin 57’si (%52), “evet” yaniti vermistir. Alt sosyoekonomik
dizeydeki bolgelerde bulunan okullarda gérev yapan 6gretmenler, orta ve lst sosyoekonomik diizeydeki
bolgelerde bulunan okullarda gérev yapan 6gretmenlerden daha yliksek oranda uzaktan egitim siirecinde
yilhk planda ve ders igeriginde uyarlamalar/dizenlemeler yaptiklarini ifade etmislerdir. Orta ve Ust
sosyoekonomik diizeydeki bolgelerde bulunan okullarda gorev yapan 6gretmenlerin ise yarisi uzaktan
egitim surecinde yillik planda ve ders iceriginde uyarlamalar/dizenlemeler yaptiklarini ifade etmislerdir.

Son olarak “(iM8.) Uzaktan editim siirecinde dersim/derslerimle ilgili icerik olusturmak icin dijital
uygulamalari (web araglarini) etkin bir sekilde kullandim.” maddesine alt sosyoekonomik dizeydeki
bolgelerde bulunan okullarda goérev yapan 6gretmenlerin 70’i (%53), orta sosyoekonomik diizeydeki
bolgelerde bulunan okullarda gorev yapan 6gretmenlerin 189’u (%62), Ust sosyoekonomik diizeydeki
bolgelerde bulunan okullarda gorev yapan 6gretmenlerin 84’G (%77) “evet” yaniti vermistir. En az alt
sosyoekonomik dizeydeki bolgelerde bulunan okullarda gérev yapan 6gretmenler, en cok ise Ust
sosyoekonomik diizeydeki bolgelerde bulunan okullarda gorev yapan 6gretmenler dersle ilgili icerik
olusturmak icin dijital uygulamalar kullandigini ifade etmislerdir. Genel olarak 6gretmenlerin ¢ogu
derslerle ilgili igerik olusturmak igin dijital uygulamalari kullandigini ifade etmislerdir ve sosyoekonomik
dizey arttikga dijital uygulamalari kullanma orani da artmistir.

Ogretmenlerin gérev yaptiklari bélgenin sosyoekonomik 6zelligine gére (alt sosyoekonomik diizey,
orta sosyoekonomik diizey, lst sosyoekonomik diizey), programlarin 6gretme-6grenme yasantilari
ogesiyle ilgili anket maddelerine verdikleri yanitlar Sekil 14 ve 15’te sunulmustur.

sekil 14
Okulun Bulundugu Bélgenin Sosyo-Ekonomik Ozelligine Gére Ogretme-Ogrenme Yasantilari Ogesiyle ilgili
Maddelere Ogretmenlerin Verdigi Yanitlar (1)

OOM8 |IS5IN16 38 167 30 110 106 1016
OOM7 287010763 ISz 92 36 76 20
OOM6 SN 3! 222 30 55 76 38 18
OOM5 REI760 1362 ez 82 76 38 18
OOM4 WBEN 5320 159 . 8 62 78 28 26

OOM3 ZONN1515 112 8 109 20 96 16
o6mM2 B 93 834 7239 34 2 102 4

OOM1 NTOSNND 285 418 122 B
0 100 200 300 400 500 600
m Ust Sosyoekonomik Diizey Evet Ust Sosyoekonomik Diizey Hayir

Ust Sosyoekonomik Diizey Kismen = Orta Sosyoekonomik Diizey Evet
M Orta Sosyoekonomik Dilizey Hayir Orta Sosyoekonomik Diizey Kismen
Alt Sosyoekonomik Diizey Evet Alt Sosyoekonomik Diizey Hayir

Alt Sosyoekonomik Diizey Kismen

Ogretme-6grenme yasantilarina yénelik anket maddelerine, alt sosyoekonomik diizeydeki bélgelerde
bulunan okullarda gérev yapan 132, orta sosyoekonomik diizeydeki bolgelerde bulunan okullarda gérev
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yapan 307 ve st sosyoekonomik diizeydeki bolgelerde bulunan okullarda gorev yapan 109 olmak lizere
toplamda 548 &gretmen yanit vermistir. Ogretim programlarinin dgretme-6grenme yasantilari égesiyle
ilgili anketteki 15 maddeye o6gretmenlerin belirttikleri gorisler okulun bulundugu bélgenin sosyo-
ekonomik &zellikleri agisindan incelenmistir (Sekil 14, 15). Bu maddeler arasinda &érnegin “(O0OM1.)
Uzaktan egitim siirecinde diizenli olarak ders isledim.” maddesine alt sosyoekonomik dizeydeki
bolgelerde bulunan okullarda gorev yapan 6gretmenlerin 122’si (%92), orta sosyoekonomik diizeydeki
bolgelerde bulunan okullarda gérev yapan 6gretmenlerin 285’i (%93), lst sosyoekonomik diizeydeki
bélgelerde bulunan okullarda gérev yapan 6gretmenlerin 109’u (%100) “evet” yanitini vermistir. Tim
dgretmenler tarafindan bu madde %94 oraninda “evet” olarak yanmitlanmistir. Ust sosyoekonomik
diizeydeki bolgelerde bulunan okullarda gorev yapan katilimci 6gretmenlerin tamami, uzaktan egitim
siirecinde dizenli olarak ders isledigini ifade etmistir.

Yine 6gretme-6grenme yasantilari dgesiyle ilgili “(OOMS5.) Uzaktan editim siirecinde égrencilerin ¢ogu
derse katilmadi.” maddesine alt sosyoekonomik diizeydeki boélgelerde bulunan okullarda goérev yapan
ogretmenlerin 76’s1 (%58), orta sosyoekonomik diizeydeki boélgelerde bulunan okullarda goérev yapan
Ogretmenlerin 62’si (%20), st sosyoekonomik diizeydeki bolgelerde bulunan okullarda gérev yapan
O6gretmenlerin 20’si (%18) “evet” yanitini vermistir. En ¢ok alt sosyoekonomik diizeydeki bolgelerde
bulunan okullarda gérev yapan 6gretmenler, uzaktan egitim sirecinde 6grencilerin ¢ogunun derse
katilmadigini ifade etmislerdir. Okulun bulundugu bélgenin sosyoekonomik diizeyi azaldik¢a, 6grencilerin
cogunun derse katilmadigini ifade etme orani artmistir.

Sekil 15
Okulun Bulundugu Bélgenin Sosyo-Ekonomik Ozelligine Gére Ogretme-Ogrenme Yasantilari Ogesiyle ilgili
Maddelere Ogretmenlerin Verdigi Yanitlar (2)

OOM15 MB8N38 33160 125 122 30 64 38
OOM14 |ENSONNZ25 212 24 71 110 616
OOM13 |NSZNN2173% 66 73 168 32 58 42
OOM12 NGE7TIN1626 82 70 155 32 66 34
OOM11 |E7EEENI021 191 22 94 82 12 38
O0M10 W3Zm"397736 137 42 128 104 1216
OOM9  msZm 477128 119 76 112 78 26 28
0 100 200 300 400 500 600
m Ust Sosyoekonomik Diizey Evet Ust Sosyoekonomik Diizey Hayir

Ust Sosyoekonomik Diizey Kismen & Orta Sosyoekonomik Diizey Evet
Orta Sosyoekonomik Diizey Hayir Orta Sosyoekonomik Diizey Kismen
Alt Sosyoekonomik Diizey Evet Alt Sosyoekonomik Diizey Hayir

Alt Sosyoekonomik Dlizey Kismen

Anketin 6gretme-dgrenme yasantilari égesiyle ilgili diger bir madde olan “(O0M9.) Uzaktan editim,
égretme-6grenme siirecinde 6dgrencilerin aktif katiimini saglamada zorlandim.” maddesine alt
sosyoekonomik dlzeydeki bolgelerde bulunan okullarda gérev yapan 6gretmenlerin 78'i (%59), orta
sosyoekonomik diizeydeki bolgelerde bulunan okullarda gérev yapan 6gretmenlerin 119'u (%39), Ust
sosyoekonomik dizeydeki bolgelerde bulunan okullarda gorev yapan 6gretmenlerin 34’G (%31) “evet”
yanitini vermistir. Alt sosyoekonomik diizeydeki bolgelerde bulunan okullarda gérev yapan 6gretmenlerin
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yaridan fazlasi bu siiregte 6grencilerin aktif katilimini saglamada zorlandiklarini ifade etmislerdir. Orta ve
st sosyoekonomik diizeydeki bolgelerde bulunan okullarda gbérev yapan 6gretmenler ise bu slregte
dgrencilerin aktif katiimini saglamada ¢ok zorlanmadiklarini ifade etmislerdir. “(O0M10.) internete erisim
ve teknolojik imkdnlardaki yetersizlikler dersin islenisini olumsuz etkiledi.” maddesine alt sosyoekonomik
diizeydeki bolgelerde bulunan okullarda gérev yapan 6gretmenlerin 104’UG (%79), orta sosyoekonomik
diizeydeki bolgelerde bulunan okullarda gorev yapan 6gretmenlerin 137’si (%45), ist sosyoekonomik
duzeydeki bolgelerde bulunan okullarda gérev yapan 6gretmenlerin 34'0 (%31) “evet” yanitini vermistir.
internete erisimin ve teknolojik imkanlardaki yetersizliklerin dersin islenisini olumsuz etkilemesi durumu
en ¢ok alt sosyoekonomik diizeyde yer alan 6gretmenler tarafindan ifade edilmistir. Okullarin bulundugu
bolgenin sosyoekonomik diizeyi arttikga 6gretmenlerin, internete erisimin ve teknolojik imkanlardaki
yetersizliklerin dersin islenisini olumsuz etkiledigini ifade etme orani azalmistir.

Son olarak “(O0M15.) Uzaktan editimde O6gretme-6Grenme siirecinde 6grencilere uygulamali
calismalar (deneyler, laboratuvar ¢alismalari, gdsterip yaptirma c¢alismalari vb.) yaptirabildim.”
maddesine alt sosyoekonomik diizeydeki bolgelerde bulunan okullarda goérev yapan 6gretmenlerin 30’u
(%23), orta sosyoekonomik dizeydeki bolgelerde bulunan okullarda gorev yapan 6gretmenlerin 60’
(%20), Ust sosyoekonomik diizeydeki bolgelerde bulunan okullarda gorev yapan 6gretmenlerin 38’i (%35)
“evet” yanitini vermistir. Dolayisiyla okulun bulundugu bdlgenin sosyoekonomik diizeyine gore
farkhlasmaksizin 6gretmenlerin ¢ogu bu sirecte uygulamali ¢alismalar yaptiramadigini ya da kismen
yaptirabildigini ifade etmislerdir.

Ogretmenlerin gérev yaptiklari bdlgenin sosyoekonomik ézelligine gére (alt sosyoekonomik diizey,
orta sosyoekonomik diizey, list sosyoekonomik diizey), programlarin 6lgme-degerlendirme ogesiyle ilgili
anket maddelerine verdikleri yanitlar Sekil 16’da sunulmustur.

sekil 16
Okulun Bulundugu Bélgenin Sosyo-Ekonomik Ozelligine Gére Olcme-Dederlendirme Ogesiyle ilgili
Maddelere Ogretmenlerin Verdigi Yanitlar

ODMS  mE@mI"37 1320152 92 163 4 80 48
ODMS8 IEmyomD 37 114 32 161 32 44 56
ODM7 mmSAmN19736 163 12 132 100 824
ODM6 RBIN56 33 24 181 102 10 96 26
ODM5 IEENgING22 153 38 116 52 48 32
ODM4 mEGOEN18"31 94 54 159 28 62 42
ODM3 NGl 26122 127 78 102 90 22 20
ODM2 ImGE7EEN]3729 136 76 95 48 42 42
ODM1 m2EN:3347 46 96 165 14 56 62

0 100 200 300 400 500 600

m Ust Sosyoekonomik Diizey Evet Ust Sosyoekonomik Diizey Hayir

Ust Sosyoekonomik Diizey Kismen ® Orta Sosyoekonomik Diizey Evet
Orta Sosyoekonomik Diizey Hayir Orta Sosyoekonomik Diizey Kismen
Alt Sosyoekonomik Diizey Evet Alt Sosyoekonomik Diizey Hayir

Alt Sosyoekonomik Diizey Kismen

Olgme ve degerlendirmeye yonelik anket maddelerine, alt sosyoekonomik diizeydeki bélgelerde
bulunan okullarda gérev yapan 132, orta sosyoekonomik diizeydeki bolgelerde bulunan okullarda gérev
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yapan 307 ve Ust sosyoekonomik diizeydeki bolgelerde bulunan okullarda gorev yapan 109 olmak lzere
toplamda 548 6gretmen yanit vermistir. Ogretim programlarinin 6lgme-degerlendirme &gesiyle ilgili
anketteki dokuz maddeye 6gretmenlerin belirttikleri goriisler okulun bulundugu bélgenin sosyo-ekonomik
dzellikleri agisindan incelenmistir. Bu maddeler arasinda 6rnegin“(ODM3.) Uzaktan editim siirecinde ortak
yazililarin kaldirilmasi 6grencinin derse katilimini olumsuz yénde etkiledi.” maddesine alt sosyoekonomik
diizeydeki bolgelerde bulunan okullarda gorev yapan 6gretmenlerin 90’1 (%68), orta sosyoekonomik
dizeydeki bolgelerde bulunan okullarda gorev yapan 6gretmenlerin 127’si (%41), st sosyoekonomik
dizeydeki bolgelerde bulunan okullarda gérev yapan 6gretmenlerin 61'i (%55) “evet” yanitini vermistir.
En yiiksek oranda alt sosyoekonomik diizeydeki bolgede bulunan okullarda gorev yapan 6gretmenler
tarafindan ortak sinavlarin kaldirilmasinin 6grencinin derse katilimini olumsuz yénde etkiledigi ifade
edilmistir.

Yine 8lgme-degerlendirme dgesiyle ilgili “(ODM4.) Uzaktan editim siirecinde sinif ici dederlendirme
calismalarini etkili bir sekilde gerceklestirdim.” maddesine alt sosyoekonomik diizeydeki bolgede bulunan
okullarda gorev yapan Ogretmenlerin 28’i (%21), orta sosyoekonomik diizeydeki bodlgede bulunan
okullarda gorev yapan Ogretmenlerin 94't (%31), Ust sosyoekonomik dizeydeki bdélgede bulunan
okullarda goérev yapan 6gretmenlerin 60’1 (%55) “evet” yanitini vermistir. Alt ve orta sosyoekonomik
diizeydeki bolgelerde bulunan okullarda gorev yapan 06gretmenlerin ¢ogu bu siiregte sinif igi
degerlendirme c¢alismalarini  etkili bir sekilde gerceklestiremediklerini ifade ederlerken, (st
sosyoekonomik diizeydeki bélgelerde bulunan okullarda gorev yapan 6gretmenlerin yaridan fazlasi bu
sirecte sinif ici degerlendirme calismalarini etkili bir sekilde gergeklestirebildiklerini ifade etmislerdir.

Son olarak “(ODMS6.) Uzaktan egitimin 6G§renme ¢iktilan yiiz yiize editim ile esdegerdi.” maddesine alt
sosyoekonomik diizeydeki bolgede bulunan okullarda goérev yapan Ogretmenlerin 10'u (%8), orta
sosyoekonomik dlzeydeki bolgede bulunan okullarda gorev yapan Ogretmenlerin 24’G (%8), Ust
sosyoekonomik dlzeydeki bolgede bulunan okullarda goérev yapan 6gretmenlerin 20’si (%18) “evet”
yanitini vermistir. Ogretmenler genel olarak uzaktan egitimin 8grenme ciktilarinin yiiz ylize egitim ile
esdeger olmadigini ifade etmislerdir.

4. Ogretmenlerin Ogretim Programlarina iliskin Onerileri

Ogretmenlere anketin son balimiinde agik uglu bir soru ydneltilmistir. Ogretmenlerin pandemi (Covid-
19) dénemi uzaktan egitim deneyimi ile birlikte 6gretim programlarinin isleyen ve islemeyen yonlerini
distnerek bundan sonra dizenlenecek olan 6gretim programlarinin kazanimlarina, icerigine, 6gretme-
6grenme yasantilarina, 6lgme ve degerlendirme sirecine yonelik 6nerileri alinmistir. Bu kapsamda
o6gretmenlerin onerilerinin 6gretim programlarinin égelerine ve kategorilere gére dagilimi Tablo 2'de
verilmistir.

Tablo 2
Ogretmenlerin Ogretim Programlarina Yénelik Onerileri
Program Ogesi Kategoriler f Ornek Yanitlar
Kazanim K292: Kazanim sayisi azaltiimali (Kazanimlarin
Kazanim Sayilarinin 8 tamami uzaktan egitime uygun degil)
Azaltilmasi
K368: icerik gelistirmek icin etkinlikler, Web 2.0
— .. araglari ve egitim kaynaklari olusturulmali.
icerik Icerik Destegi 12 Ogrencilerin daha aktif olacadi icerikler
gelistirilmeli.
K456: Uygulamali dersler (beden egitimi, gérsel
Spor-sanat sanatlar, miizik gibi) icin icerik uygun degil
Derslerine 5 yeniden diizenlenmeli.
Yonelik Icerik
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K298: Internet, tablet vb. ara¢ geregler

Teknolqjik 16 s.gglanmall.
Destek Ihtiyaci Odgretmenlere ve édrencilere teknoloji egitimi
verilmeli.
Ogretme- . k2: Ogrencilerin ¢ogu derse katilmadi, katiim
O3 Katihm Tegviki 5 imal
grenme artirilmali.
Yasantilari Ders isleme K288: Hibrit sistem olmali; uygulamali dersler
Sistemlerinin 2 yliz yiize, teorik dersler uzaktan egitim ile
Degisimi verilebilir.
Olgme ve k313: Olcme ve dederlendirme kesinlikle
Olgme Degerlendirme 15 yapiimaliyd..
Degerlendirme Uygulamalari

Ogretmenlerin 6gretim programlarina iliskin dnerilerinin alindigi anketin agik uglu sorusuna; 17 sinif
dgretmeni, dokuz fen bilimleri 6gretmeni, sekiz matematik 6gretmeni, yedi ingilizce 6gretmeni, dért
beden egitimi 6gretmeni, dort sosyal bilgiler 6gretmeni, ¢ bilisim teknolojileri 6gretmeni, Ug fizik
o6gretmeni, iki gorsel sanatlar 6gretmeni, bir biyoloji 6gretmeni ve bir kimya 6gretmeni olmak lzere
toplam 63 6gretmen yanit vermistir. Verilen yanitlar programin égelerine gore gruplandirilip, iceriklerine
gore kategorilere aynilmistir. Ogretmenler tarafindan programlarin kazanim égesine yénelik 8, icerik
ogesine yonelik 17, 6gretme-6grenme yasantilari 6gesine yonelik 23, dlgme degerlendirme ogesine
yonelik 15 6neride bulunulmustur.

Tablo 2 incelendiginde 6gretmenler, 6gretim programlarinin dgeleri igin; teknolojik destege ihtiyag
duyuldugunu belirten 16 6neri, 6lcme ve degerlendirme araclarina 6gretim programlarinda daha gok yer
verilmesi gerektigini belirten 15 6neri, icerik icin teknoloji tabanh ve 6grenciyi aktif kilacak igeriklerin
gelistiriimesi gerektigini belirten 12 6neri, konularin azaltilmasini ve igerigin uzaktan egitime yonelik
sadelestirilmesi gerektigini belirten 8 dneri, 6grenci katilimini artirmaya yonelik dnlemleri belirten 5 dneri,
spor-sanat derslerine yonelik calismalar yapilmasi gerektigini belirten 5 dneri ve egitimin hem yiiz yiize
hem uzaktan egitim ile (hibrit olarak) yuritilmesi gerektigini belirten 2 6neride bulunmuslardir.
Ogretmenler tarafindan verilen yanitlara gére, en cok teknolojik destege ve 6lgme degerlendirme
araclarina iliskin oneriler belirtilmistir.

Tartisma ve Sonug

Bu arastirmada, pandemiden (Covid-19) kaynakl yasanan zorunlu ve acil olarak gecilmis uzaktan
egitim slrecinde 6gretim programlarinin uygulanabilirligine dair farkli kademe, brans ve sosyoekonomik
bolgelerdeki okullardan 6gretmenlerin gérusleri ile dnerilerinin belirlenmesi amaglanmistir. Arastirmanin
amaci dogrultusunda elde edilen bulgulara gore 6gretim programlarinin kazanim, icerik, 6gretme-
o6grenme yasantilari ve 6lgme-degerlendirme ogesine iliskin sonuclara ulasilmistir. Yapilan arastirmada
kazanim oOgesi ile ilgili olarak 6gretmenler; kademe, brans ve sosyoekonomik diizey fark etmeksizin
uzaktan egitim slrecinde 6gretim programlarindan yararlandiklarini ifade etmislerdir. Diger yandan
o6gretmenler, uzaktan egitim silrecinde 6gretim programlarinda yer alan kazanimlarin tamaminin bu
slirecte uygulanabilir olmadigini, kismen uygulanabilir oldugunu ifade etmislerdir. Ayrica uzaktan egitim
siirecinde 6grencilerin ¢ogunun kazanimlara ulastiriimasi konusunda diger branslara gore, spor-sanat
dersleri brans 6gretmenleri ve sayisal brans 6gretmenleri 6grencileri kazanimlara ulastiramadiklari
ifadesinde bulunmuslardir. Kiglikkirmizi (2021) yapmis oldugu arastirmada da beden egitimi ve spor
bransina ait kazanimlarin teorik ve uygulamali olarak ikiye ayrildigini ve uzaktan egitim siirecinde yalnizca
teorik kazanimlarin kazandirilabilecegi sonucuna ulasmistir. Tuncer ve Tanas (2011) da yapmis olduklari
arastirmada uzaktan egitimin fen alanlari icin uygun olmadigini, devam takibi ve etkilesim sinirlilig
nedeniyle basarisizliklar yasanabilecegini belirtmislerdir. Ayrica Berksoy (2021) yaptigi calismada, acil
uzaktan egitime gecis yapan 6gretmenlerin, uzaktan egitim konusunda ilk tecriibelerini yasadiklari igin bu
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sistemin 6grenme kazanimlarina ulagmada kesin olarak yeterli olup olmadigindan emin olmadiklari
sonucuna ulagmistir.

Bu arastirmada, uzaktan egitim slrecinde ozellikle sinif 6gretmenligi ve sozel brans 6gretmenleri
kazanimlara 6grencilerin ¢ogunu ulastirabildiklerini ifade etmislerdir. Ogretim programinda yer alan
kazanimlarin uzaktan egitim stirecinde 6grenciler tarafindan gerceklestirilebilir nitelikte olmasi durumuna
ilkokul 8gretmenleri diger kademelere gére daha yiiksek oranda “evet” yanitini vermistir. Ogretmenlerin
ifadelerine goére kazanimlara Ogrencilerin ¢ogunu ulastirabilmeyle ilgili olumlu gorisler ilkokul
kademesinden ortadgretim (Anadolu liseleri) kademesine dogru azalmistir. Bu durumun sebebi, MEB
(2018) ogretim programlarina gore ilkokuldan ortadgretim kademesine dogru kazanim ve konularin
kapsaminin artmasi olarak distiinilmektedir. Kazanimlarin yogunlugu konusunda, benzer sekilde Tanta
(2021) kazanimlarin yogun olmasinin, uzaktan egitimde 6grencileri kazanimlara ulastirmada siirenin
yetersiz kalmasina neden oldugu sonucuna ulagsmistir. Diger yandan bu arastirmada sosyoekonomik
ozellikler agisindan 6gretmenlerin gorusleri incelendiginde, alt sosyoekonomik diizeydeki bolgelerde
bulunan okullarda gorev yapan 6gretmenler gére, en fazla orta ve Ust sosyoekonomik dizeydeki
bolgelerde bulunan okullarda gorev yapan Ogretmenler 6gretim programinda yer alan kazanimlarin
¢oguna ogrencileri ulastirabildigini ifade etmistir.

Ogretim programlarinin icerik égesi ile ilgili olarak elde edilen bulgulara gére, 6gretmenler genel olarak
uzaktan egitim sirecini 6gretim programlarinin icerigi agisindan uygun bulmadiklarini ifade etmislerdir.
Bu durum ortadgretim (Anadolu liseleri) kademesi ve sozel brans 6gretmenleri icin gegerli degildir; bu
gruplar icerigin uygun oldugunu ifade etmislerdir. Bunun disinda 6gretmenler genel olarak 6gretim
programinda yer alan konular ve/veya Unitelerin tamamini uzaktan egitim stirecine uygun bulmadiklarini
ifade etmiglerdir. Ayrica spor-sanat bransinda yer alan 6gretmenlerin igerigin uzaktan egitim siirecine
uygun olmadigini ifade etme orani diger branglara gore daha yliksek olmustur. Arastirmada, 6gretmenler
genel olarak igerik olusturmak igin 6gretim programlarindan yararlandiklarini ve uzaktan egitim slrecini
yillik plana, 6gretim programinin igerigine uygun olarak yuritebildiklerini ifade etmislerdir. Sdzel ve spor-
sanat branslarindaki 6gretmenler ise, diger branslara gore uzaktan egitim siirecinde yillik planda ve ders
iceriginde uyarlamalar/duizenlemeler yaptiklarini daha ¢ok ifade etmislerdir. Bu ifadelerin tiimiine okulun
bulundugu bolgenin sosyoekonomik diizeyi arttikca katihm orani da artmustir. Aslan (2022) tarafindan
ortaokul 6grencileri ile yapilan arastirmada ise, uzaktan egitimde saglanan ders iceriklerinin zengin olup
olmadigina dair yapilan degerlendirmelerde, 6grencilerin genellikle uzaktan egitimdeki ders iceriklerinin
zengin olmadigina dair gorus bildirdikleri gortlmistir. Koylu’nun (2022) ¢alismasinda da ulasilan sonuca
gore; uzaktan egitim derslerini planlamanin yiiz yize dersleri planlamaya gére daha zor oldugu
o6gretmenlerin buyik cogunlugu tarafindan kabul edilirken, bu gorise en ¢ok katilan branslardan ikisinin
Beden Egitimi ve Spor ile Gorsel Sanatlar branslari oldugu belirlenmistir.

Bu arastirmada igerige iliskin olarak 6gretmenlerin geneli, programda yer alan konulari uzaktan egitim
slirecine ve siniflarindaki 6grencilere gore yeniden dizenlediklerini ve bu slrecte dijital uygulamalari
kullandiklarini  ifade etmislerdir. Ayrica Ogretmenlerin geneli, igerik olusturma konusunda
zorlanmadiklarini ifade etmislerdir. S6zel ve spor-sanat branslarinda yer alan 6gretmenler diger branslara
gore daha yuksek oranda igerik olusturmak icin dijital uygulamalara ulastiklarini ve kullandiklarini ifade
etmislerdir. Ayrica Ust sosyoekonomik bolgedeki okullarda gorev yapan oOgretmenlerden alt
sosyoekonomik bolgedeki okullarda gorev yapan 6gretmenlere dogru 6gretmenlerin slirece uygun icerik
olusturmakta zorlandiklarini ifade etme orani artmistir. Uzaktan egitim sirecinde icerik olusturma
konusunda Kirmizigiil'in (2020) yaptigi calismaya gore, bu siirecte 6gretmenlerin teknolojik pedagojik
alan bilgisi ve becerilerinde onemli gelismeler yasanmistir. Calismada 6gretmenlerin, siirecin getirdigi
kosullari dikkate alarak dijitallesen egitime ayak uydurmak igin ¢aba gosterdikleri belirtilmistir. Uzaktan
egitim silirecinde icerik Ogesi ile ilgili olarak yapilan g¢alismalarda; Yadigar (2010), uzaktan egitimde
iceriklerin yetersizliginden bahsederken, Yilmaz ve Keser (2015) uzaktan egitimde etkili ders igerik ve
materyallerinin tasarlanmasi gerektigini vurgulamislardir. Diger yandan Yoon (2020), icerik boyutuna daha
farkli bir agidan bakarak 6grencilerin tim insanlik icin birbirine bagimli diinya toplulugunu 6grenmelerine
yardimci olacak sekilde icerigin genisletilmesi gerektigini vurgulamistir.
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Ogretim programlarinin égretme-6grenme yasantilari égesi ile ilgili 6gretmenler genel olarak bu
surecgte duzenli ders iglediklerini, ders saatlerinin yeterli oldugunu, bir ders saatinin azaltilmasinin siireci
olumsuz etkilemedigini, uzaktan egitim stirecinde ek materyallere ihtiya¢ duyduklarini ifade etmislerdir.
Yine 6gretme-6grenme sireciyle ilgili olarak ortadgretim (Anadolu liseleri) kademesinde, spor-sanat
bransinda ve alt sosyoekonomik diizeydeki bolgede bulunan okullarda gérev yapan o6gretmenler
tarafindan o6grencilerin derse katilim oraninin daha az oldugu ifade edilmistir. Tanta da (2021)
arastirmasinda, benzer sekilde, 6gretmenlerin 6grencilerden kaynakli olarak yasamis olduklari sorunlarin
basinda derse katilim sorununun geldigini ifade etmis, 6grencilerin derse katiiminin sirekli olarak az
sayida olmasinin derslerdeki verimin azalmasina ve 6gretmenin motivasyonunun diismesine sebep oldugu
sonucuna ulasmistir. Mouchantaf (2020) ise, g¢alismasina dahil olan 6gretmenlerin ¢ogunlugunun,
ogrencilerin uzaktan egitim derslerini kagirdiklarini ya da uzaktan egitim derslerinde yapilan ¢alismalari
tamamlamadiklarini, dolayisiyla bu 6grencilerin hedeflenen kazanimlara ulasamadiklarini dile
getirdiklerini belirtmistir. Bakioglu ve Cevik’in (2020) arastirmalarinda, 6gretmenlerin gorislerine gore
ogrencilerinin uzaktan egitimde derslere katilimlarinin az oldugunu ve Ogrencilerde motivasyon
disukluginin oldugunu belirtmislerdir. Han, Demirbilek ve Demirtas (2021) ise, yaptiklari ¢alismada
uzaktan egitim slrecinde egitimde firsat esitsizliginin arttigl, motivasyon kaybi yasayan 6grencilerin
uzaktan egitim derslerine katihm duzeyinin dislk oldugu sonucuna varmislardir. Li ve digerleri (2021),
ogrencilerin 6grenme motivasyonunu ve ilgisini cekmek icin ¢evrimici ders tasariminin ders iceriginin ilgi
cekici, kapsaml (disiplinlerarasi) ve igerigin dogasini yansitacak bicimde olmasini 6nermistir. Cakin ve
Kilekgi Akyavuz’un (2020) calismasina gore ise, 6grencilerin uzaktan egitim siirecinde derse katilimlarinin
oldukga az olmasinin baslica nedeni internet ve teknik ekipman yetersizligi olarak gosterilmistir. Bu
arastirmada da uzaktan egitim sirecinde, internet ve teknik ekipman yetersizliginin yani sira 6zellikle
o6grenme glicligii ve yetersizligi olan 6grencilerin 6grenmelerinde sorunlar yasandigl ve bu sorunlarin alt
sosyoekonomik diizeydeki bolgelerde bulunan okullarda daha yiiksek oranda oldugu o6gretmenler
tarafindan ifade edilmistir. Ergezen (2022) 6zel gereksinimi olan 6grencileri konu alan arastirmasinda
ogretmenlerin, uzaktan egitimin verimliligini artirma vyollari olarak sirasiyla 6gretim programinin
uyarlanmasi, teknolojik araglarin kullanimini artirma, egitim platformunda iyilestirme ve 06gretim
yazilimlarinin gelistirilmesi gerektigini dile getirdiklerini vurgulamistir.

Bu arastirmada Ozellikle alt sosyoekonomik diizeydeki boélgelerde bulunan okullarda gérev yapan
O0gretmenlerin yaridan fazlasi internete erisim ve teknolojik imkanlardaki yetersizliklerin dersin islenisini
olumsuz etkiledigini ifade etmiglerdir. Yine bu arastirmada elde edilen diger bir sonug, spor-sanat bransi
o6gretmenlerinin yaridan fazlasinin uzaktan egitim siirecinin 6grencilere derslerde kaynak (e-kitap, web
uygulamalari vb.) kullanimi agisindan esneklik saglamadigini ifade etmesi seklinde olmustur. Diger yandan
sayisal, sozel, sinif 6gretmenligi ve yabanci dil branslarinda gérev yapan 6gretmenlerin ¢ogu uzaktan
egitim slirecinin 6grencilere derslerde kaynak (e-kitap, web uygulamalari vb.) kullanimi agisindan esneklik
sagladigini belirtmislerdir. Ogretmenlerin geneli bu siirecte ek materyallere ihtiya¢c duyduklarini ifade
etmislerdir. ipekli (2022) bu konuda benzer bir sonuca ulasarak, arastirmasinda; uzaktan egitim siirecinde
derse katihm oraninin gesitli imkansizliklar nedeniyle distigind, gelir dizeyi disik olan ve evinde
teknolojik cihazlara erisim imkani olmayan basarili bir 6grencinin derslerindeki basarisinin siiregten
olumsuz etkilenecegini, dolayisiyla egitim slirecinden nitelikli sonug alinabilmesi igin 6nce firsat esitliginin
saglanmasi gerektigini belirtmistir. Han ve digerleri (2021) ise, yaptiklari calismada genel olarak bircok
6gretmen ve 6grencinin EBA’ya baglanmakta gliclik ¢ektigi, 6grencilerin uzaktan egitim icin gerekli olan
teknolojik cihazlara sahip olmadigindan uzaktan egitimden yararlanamadigi sonucuna varmislardir.

Ortadgretim (Anadolu liseleri) kademesinde, spor-sanat bransinda ve alt sosyoekonomik dizeydeki
bolgelerde bulunan okullarda gorev yapan 6gretmenlerin ¢ogu uzaktan egitim silirecinde 6grencilerin
verilen 6dev ve sorumluluklari yerine getiremedigini belirtmislerdir. Tanta da (2021) ¢alismasinda benzer
sekilde; 6gretmenlerin gorislerine gore uzaktan egitim slirecinde 6grenciler ile ilgili olarak asosyallesme,
uzaktan egitime 6nem vermeme, hazirliksiz olma, ddev yapmama, uyku sorunlari, dinleyici konumda olma,
ders ayrimi yapilmasi, evde ders calismama ve derse ge¢ kalma sorunlarinin oldugu sonucuna ulasmistir.
Yine bu arastirmada 6gretmenlerin geneli 6grencilere derslerde uygulamali ¢calismalar yaptiramadiklarini
ifade etmislerdir. Ogretmenlerin ifadelerine goére bu siiregte uygulamal calisma yaptirabilmeyle ilgili

1038



Cavus & Demirhan iscan — Cukurova Universitesi Egitim Fakiiltesi Dergisi, 53(3), 2024, 987-1042

gorislerin oraniilkokuldan ortaégretim (Anadolu liseleri) kademesine dogru azalmistir. Benzer sekilde Kan
ve Fidan (2016) yaptiklari ¢alismada, uzaktan egitim slrecinde derse yonelik yasanan sorunlarin 6zellikle
uygulama ve iletisim eksikligi nedeniyle olustugu sonucuna varmiglardir. Kér ve digerleri (2013) de
yaptiklari ¢alismada, uzaktan egitim derslerinde animasyon, video ve similasyon gibi etkilesime dayal
materyallerin kullanilmasinin 6grencilerin ilgisini ¢ektigini ve 6gretim faaliyetlerinin daha verimli hale
geldigini dile getirmislerdir. Kinalioglu ve Given (2011) arastirmalarinda, uzaktan egitim sisteminin farkli
bir yapiya sahip olmasi sebebiyle egitimcilerin, anlatimdan farkh olarak sisteme uygun yontem ve
teknikleri denemeleri gerektigini vurgulamislardir.

Ogretim programlarinin 6lgme degerlendirme égesi ile ilgili olarak 8gretmenlerin geneli uzaktan egitim
sirecinde sunum vyapma, proje olusturma gibi calismalari 6grencileri degerlendirme amaciyla
kullandiklarini, uzaktan egitimin 6grenme ciktilarinin yiiz ylize egitim ile esdeger olmadigini belirtmislerdir.
Ozellikle ortaokul ve ortadgretim (Anadolu liseleri) kademelerinde gérev yapan dgretmenlerin cogu ortak
sinavlarin kaldirilmasinin, 6grencilerin derse katilimini olumsuz yonde etkiledigini ifade etmislerdir.
Ogretmenlerin gogu sinif i¢i degerlendirme calismalarinin kismen yapildigini ifade etmistir. Ayrica spor-
sanat bransinda yer alan Ogretmenlerin ¢ogu sinif ici degerlendirme c¢alismalarini yapamadiklarini
belirtmislerdir. TlUtlinci de (2022) arastirmasinda benzer sekilde; uzaktan egitim slrecinde 6lgme
degerlendirme islemlerinde 6gretmenlerin gesitli gligliklerle karsilastiklari sonucuna ulagmistir. Saygi'nin
(2021) calismasinda da pandemi (covid-19) donemi uzaktan egitim slrecinde O6gretmenlerin biyuk
cogunlugunun gercek anlamda 6lgme ve degerlendirme yapamadiklari sonucuna ulasiimistir. Zan’in
(2021) yaptigi calismada da uzaktan egitimde verilen 6devlerin, 6grencinin gercek basarisini belirlemede
yeterli olmadigi ve 6grencilerin degerlendirilmesinde 6gretmenlerin farkl olgitlere ihtiyag duydugu
belirlenmistir. Bu arastirmada ayrica dijital degerlendirme araglari agisindan en ¢ok sayisal, sozel ve
yabanci dil branslarindaki 6gretmenler, en az ise spor-sanat bransindaki 6gretmenler uzaktan egitim
surecinde dijital degerlendirme araglarina erisim saglayabildigini ifade etmislerdir. Tltlinci de (2022)
benzer sekilde, 6gretmenlerin uzaktan egitimde 6lgme degerlendirme siirecine iliskin goriis ve 6nerilerini
incelemis, degerlendirme siirecinde yeni bir dijital platform olusturulmasi ve web 2.0 araglarinin
kullanimin arttirilmasi yéniinde 6gretmenlerin goris bildirdiklerini ifade etmistir.

Pandemi (Covid-19) ve uzaktan egitim sirecinde, 6grenme kayiplariyla ilgili bu arastirmada elde edilen
verilere gore, ortaokul ve ortadgretim (Anadolu liseleri) kademesinde gérev yapan 6gretmenlerin ¢ogu
ogrencilerinde 6grenme kayiplari olustugunu, bu kapsamda yapilan telafi egitimini yeterli bulmadiklarini
ifade etmislerdir. Koylu da (2022) galismasinda; 6gretmenlerin, 6grencilerin eksiklerini belirleme ve
bunlar telafi etme, merkezi sinavlara uygun sorularin 6grencilerle ¢dziilmesi konularinda 6grencilerin
ilgilerini cekebilecek ve ulasabilecekleri etkinlikleri bulmakta uzaktan egitim siirecinde zorlandiklari
sonucuna ulasmistir.

Bu arastirmada elde edilen sonuglara gore, ileride herhangi bir krizden dolayi yasanabilecek acil
uzaktan egitim durumuna ya da yilz ylize ve uzaktan egitimin birlikte ylruttldigi durumlara yonelik
dgretim programlarinin uyarlanmasina ihtiyag vardir. Ogretim programlar yiiz yiize egitim yaninda
uzaktan egitim siirecine de uyarlanabilecek sekilde diizenlenebilir. Ogretim programlarinin igerik tasarimi
icin 6gretmenlere ek materyal destegi saglanabilir. Ozellikle alt sosyoekonomik bdlgelerde 6grenimine
devam eden ve imkanlari kisitli bireylerin uzaktan egitim stirecinde donanim, teknolojik alt yapi agisindan
desteklenmesi ihtiyaci ortaya ¢ikmistir. Ogretmenlere ve 6grencilere ihtiyac dogrultusunda teknolojik
destek saglanmasi onerilmektedir. Uzaktan egitim silirecinde uygulamali g¢alismalarin yapilabilecegi
ortamlarin olusturulmasinda ve Ogretmenlere Ozellikle dijital Ogretme-6grenme ortamlarini
olusturmalarinda destek saglanabilir. Ogretim programlarinin lgme-degerlendirme 6gesi kapsaminda,
uzaktan egitimde 6grenci basarisini 6lgme ve degerlendirmeye uygun araglar gelistirilebilir, 6gretmenlere
sunulabilir. Ogrencilerin sinif/ders gecme, ders basarilarini dlgme ve degerlendirme siireglerinin uzaktan
egitim uygulamalarina da uyarlanabilecek sekilde tasarlanmasi ve uygulanmasi saglanabilir, buna uygun
o6lcme ve degerlendirme araclari olusturulabilir. Cevrimici gerceklestirilecek sinavlarin gecerliginin,
glvenirliginin, seffafliginin saglanmasina ve denetlenebilir olmasina yonelik yasal ve pedagojik
diizenlemeler gelistirilebilir. ileride benzer problem hakkinda arastirma yapmayi diisiinen arastirmacilar
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icin; ulusal duzeyde uzaktan egitimin uygulama siireglerini izleme, 6grenme sonuglarini degerlendirme ve
gelistirme amach olarak 6gretmenlerin yaninda 6grenci, veli ve akademisyenlerin katilimi ile arastirmalar
yapilmasi onerilmektedir. Ayrica konuya iliskin daha kapsaml politika ve 6neriler gelistirebilmek igin
Tirkiye genelinde veriler toplanmasi 6nerilmektedir.

Yazar Katki Orani
Yazarlar, galismaya esit oranda katki sunmuslardir.

Etik Beyan

“Yuksekogretim Kurumlari Bilimsel Arastirma ve Yayin Etigi Yonergesinde’ yer alan tim kurallara
uyulmus ve yonergenin ikinci bolimiinde yer alan “Bilimsel Arastirma ve Yayin Etigine Aykiri Eylemlerden
" higbirisi gerceklestiriimemistir.

Catisma Beyani

Yazarlar calisma kapsaminda herhangi bir kurum veya kisi ile ¢ikar catismasi bulunmadigini beyan
etmektedirler.
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