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This research aimed to reveal the teaching ways and methods of Turkish music theory
used in music teacher training institutions, the topics covered, the sequence of subjects
and maqams, the problems experienced by pre-service teachers and instructors during
the teaching process, and suggestions for solutions. This study used phenomenological
methodology as the research pattern. The participants of this study were selected
among the instructors lecturing either the TCMTP or TEMTP course at faculties of
education (N = 9). The data of the research were obtained through interviews held with
the study group. It was found that pre-service teachers had difficulties in perceiving
the magam, performing the maqam scale with correct intonation, performing the
pieces by counting unit time of rhythm, transposing, analyzing the maqam, and
performing melodic movement. In the light of the data obtained from this research,
pre-service teachers who receive TCMTP and TFMTP courses are advised to listen to a
lot of Turkish music pieces from the right sources. The repertoire of Turkish folk music
and Turkish classical music taught in the class can be arranged by taking the target
behaviors of the education program and the difficulty levels of the pieces into
consideration.
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Tiirk Miizigi Teorisi

Bu arastirmada miizik 6gretmeni yetistiren kurumlarda Tiirk miizigi teorisinin 6gretilme
sekli, kullanilan yontemler, islenen konular, konularin ve makamlarin siralamasi, 6gretim
siirecinde Ogretmen adaylar1 ve Ogretim elemanlar: tarafindan yasanan problemler ve
¢oziim Onerileri ortaya ¢ikarilmaya galisilmistir. Bu arastirma olgubilim (fenomenoloji)
deseni ile tasarlanmistir. Bu arastirmada katilimailar, egitim fakiiltelerinde gorev yapan,
TSMTU ve THMTU derslerinden birine giren akademisyenler arasindan tercih
edilmislerdir (N=9). Bu arastirmamin verileri, arastirmanin ¢alisma grubu ile yapilan
goriismelerle elde edilmistir. Elde edilen veriler, icerik analizi teknigi ile ¢dziimlenmistir.
Bu arastirmada Ogretmen adaylarimin makami algilama, makamlarin perdelerini dogru
sekilde seslendirme, usul vurarak eserleri seslendirme, transpoze yapma, makam analizi
yapma, makam tespiti, seyir yapma konularinda zorlandiklari ortaya cikmustir. Bu
arastirmadan elde edilen veriler 1s1383inda TSMTU ve THMTU derslerini alan 6gretmen
adaylarmin Tiirk miizigini dogru kaynaklardan ¢okca dinlemeleri Onerilmektedir.
Derslerde islenen Tiirk halk miizigi ve Tiirk sanat miizigi repertuar, egitim programi hedef
davranuslari ve eserlerin zorluk diizeyleri dikkate alinarak diizenlenebilir.

Sorumlu Yazar: Burcu Avcl Akbel, Dog. Dr. Ankara Yildirim Beyazit Universitesi, Tiirkiye, burcuavci812002@yahoo.com,

ORCID ID: 0000. 0002. 3128. 9295.

Atif icin: Aval Akbel, B. (2024). Miizik 6gretmeni yetistiren kurumlarda Tiirk Miizigi teorisi 6gretiminin incelenmesi. Kirsehir

Egitim Fakiiltesi Dergisi, 25(1), 303-330.


mailto:burcuavci812002@yahoo.com

Avct Akbel, B.
Giris
Tirk miizigi 6gretimi, {ilkemizde miizik 6gretmeni yetistiren kurumlarda gerceklestirilen
miizik egitiminin Onemli basamaklarindan birini olusturmaktadir. Miizik Ogretmeninin, Tiirk
miiziginin temel kavramlarina, tarihi gelisimine, teorisine ait temel bilgi ve becerilere sahip olmasi
beklenir. Bu baglamda Tiirk miizigi teorisinin 6gretildigi Tiirk Sanat Miizigi Teorisi ve Uygulamasi

(TSMTU) ve Tiirk Halk Miizigi Teorisi ve Uygulamas1 (THMTU) dersleri, Tiirk miizigi 6gretiminin

temelini olusturmaktadar.

Egitim Fakiiltelerinin Giizel Sanatlar Egitimi Boliimlerinde yer alan Miizik Egitimi Anabilim
Dallarinda TSMTU ile THMTU dersleri okutulmaktadir. 2018’de yapilandirilan programa gore
THMTU dersi lisans ikinci simfta III. ve IV. yartyillarda, TSMTU dersi ise lisans {igiincii smifta V. ve
VI yariyillarda haftada tiger saat olarak belirlenmistir. 10.08.2020 tarihli Yiiksekogretim Genel Kurulu
toplantisinda belirli sartlar géz oniinde bulundurularak 6gretmenlik programlarindaki derslerin,
miifredatlarin  ve kredilerin belirlenmesinde yiiksekogretim kurumlarmin ilgili kurullarmin
yetkilendirilmesine karar verilmistir (Yiiksek Ogretim Kurumu, 2020). Ornegin Gazi Universitesi
Miizik Egitimi Anabilim Dalinda 2021 yilinda miizik egitimi lisans programi giincellenmis, THMTU
dersi lisans III. ve IV. yariyillarda okutulmaya devam ederken, TSMTU dersi V., VL. ve VIL
yariyillarda haftada ikiger saat okutulmaya baglanmistir (Gazi Universitesi, 2023). Bununla birlikte
belirtilen derslerin verildikleri donemler ve derslerin saatleri {iniversiteler arasinda farklilik

gosterebilmektedir.

2018 programunda THMTU dersinin igeriginde III. yariyilda Tiirk Halk Miiziginin tanima,
olusumu, temel kavramlari, kiiltiirlimiizdeki yeri, usul kavrami, perde sistemi, basit makamlarda
solfej-dikte calismalari, ezgi yaratma; IV. yariyilda ise Tiirk halk miiziginde calgilar, {ilkemizdeki
yoresel farkliliklar, farkli makam dizilerinde solfej-dikte calismalari, ezgi yaratma galismalar1 yer
almaktadir. TSMTU dersinin igeriginde V. yariyilda Tiirk Sanat Miiziginin temel kavramlari, Tiirk
miizigi ses sistemi, makam-usul bilgisi, basit makamlarda solfej uygulamalari; VI. yariyilda ise bilesik
ve sed makamlarda gesitli formlarda solfej-dikte ve makam analizi ¢alismalar1 yer almaktadir (Yiiksek
Ogretim Kurumu, 2018). Derslerin iceriklerinden de anlagildigi gibi miizik 6gretmeni yetistiren
kurumlarda verilen THMTU ve TSMTU dersleri ile 6gretmen adaylarina Tiirk miizigi teorisi temel
diizeyde Ogretilmeye calisilmaktadir. Bu siirecin aydinlatilmasinin ve siiregte yasanan zorluklarin

ortaya koyulmasinin, dersin 6gretimine katk: saglayacag: diisiiniilmektedir.

Literatiirde miizik Ogretmeni yetistiren kurumlarda Tirk miiziginin c¢esitli derslerde
kullanilma durumunu arastiran ¢alismalar oldugu gibi, Tiirk miizigine yonelik derslerin igeriklerini
cesitli acilardan inceleyen c¢alismalar da mevcuttur. Literatiirde miizik Ogretmeni yetistiren
kurumlarda Tiirk miizigi eserlerinin kullanilma durumunu ya da kullanilabilirligini fliit (Oner, 2011),

gitar (Tabak, Yurga ve Zahal, 2017), keman (Akpinar, 2001; Alpagut, 2001), piyano (Sungurtekin, 2002;

304



KEFAD Cilt 25, Say1 1, Nisan, 2024

Yokus ve Demirbatir, 2009), ses egitimi (Keke¢ ve Albuz, 2008), viyola (Derican ve Albuz, 2008;
Nacakg1, 2002) ve viyolonsel (Avci Akbel, 2018; Demirci, 2016; Kaya, 2005; Kaya, 2010) dersleri
baglaminda ele alan calismalar mevcuttur. Benzer sekilde miizik dgretmeni yetistiren kurumlarda
Cagdas Tiirk miizigi eserlerinin kullanilma durumu ya da kullanilabilirligi de keman (Kurtaslan,

2010; Parasiz, 2009) orkestra, oda miizigi (Demirci ve Parasiz, 2012) dersleri 6zelinde ele alinmistir.

Literatiirde miizik egitimi veren kurumlarda Tiirk miizigine yonelik dersleri gesitli agilardan
ele alan ¢alismalar da mevcuttur. Literatiirde Tiirk miizigi 6gretimini ‘usul 6gretimi’ baglaminda ele
alan (Hatipoglu, 2008) calismalar oldugu gibi, Geleneksel Tiirk Sanat Miizigi destekli baglama
ogretiminin incelendigi (Algt ve Onal, 2014) ve Tiirk Halk Miizigi derslerinde agiklik geleneginin yer
alma durumunu aragtiran (Onalan ve Sen, 2022) caligmalar da mevcuttur. Ayrica miizik dgretmeni
adaylarmnimn Tiirk miizigi derslerine yonelik yeterliklerini (Eldemir, 2013) veya Ozyeterlik algilarini

(Avcr Akbel, 2021; Sari, 2019) inceleyen ¢alismalar da yapilmaistir.

Egitim Fakiiltelerinde verilen Tiirk miizigi teorisi derslerinin incelendigi calismalar da
yapilmistir. Bu konuda Topaloglu ve Afacan (2020), 2018 yilinda Yiiksek Ogretim Kurumunun egitim
fakiiltelerinin miizik egitimi lisans programlarinda yaptig1 degisiklik sonucunda programa eklenen
Tiirk halk miizigi ve Tiirk sanat miizigi teorisi ve uygulamasi derslerini, 6gretim elemanlar1 goriisleri
dogrultusunda incelemislerdir. Arastirmalarinda derslerde kullanilabilecek ses sistemi, enstriimanlar,
kaynaklar ve 6gretim programinda bu derslere ayrilan siirenin yeterliligi konularin ele almiglardir.
Bu arastirmada ise miizik 6gretmeni yetistiren kurumlarda Tiirk miizigi teorisinin ogretilme sekli,
kullanilan yo&ntemler, islenen konular, konularin ve makamlarin siralamasi, Ogretim siirecinde
Ogretmen adaylar1 ve Ogretim elemanlar: tarafindan yasanan problemler ve ¢oziim Onerileri ortaya
¢ikarilmaya calisilmistir. Bu yolla bu arastirmada miizik 6gretmeni yetistiren kurumlarda Tiirk

miizigi teorisi 6gretimi, 6gretim {iyeleri ile yapilan goriismelerle derinlemesine incelenmistir.

Bu arastirma ile miizik 6gretmeni yetistiren kurumlarda gorev yapan 6gretim elemanlarinin
TSMTU ve THMTU derslerine iliskin goriisleri, dersin islenis siirecine ve yasanan zorluklara yonelik
degerlendirmeleri ayrintili sekilde ortaya ¢ikarilarak bu derslerin 6gretimine katki saglanmas:
hedeflenmektedir. Bu baglamda oncelikle 6gretim elemanlarinin TSMTU ve THMTU derslerini isleyis
sekillerinin detayli olarak arastirilmasi amaglanmaktadir. Bunun yani sira belirtilen derslerin islenis
siirecinde ve sonrasinda Ogretmen adaylarinin ve Ogretim elemanlarinin yasadigi zorluklarin
arastirilmast hedeflenmektedir. Ayrica Ogretim elemanlarmnin bu derslerin &gretimine yonelik
elestirilerinin ve Onerilerinin de ortaya ¢ikarilmasi amaglanmistir. Bu amaglar dogrultusunda bu

arastirmada asagidaki alt problemlere yanit aranmistir:
Egitim fakiiltelerinde Tiirk miizigi teorisi alaninda;

a. Derslerin iglenigi nasildir?

b. @gretmen adaylarinin zorlandiklar: konular ve zorlanma diizeyleri nasildir?
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c. Ogretim elemanlarinin 6gretim siirecinde zorlandig1 konular nelerdir?
d. Ogretim elemanlarinin 6gretmen adaylarina, ogretim elemanlarina ve karar vericilere

yonelik 6nerileri nasildir?
Yontem
Arastirmanin Deseni

Bu arastirma olgubilim (fenomenoloji) deseni ile tasarlanmistir. Olgubilim deseni farkinda
olunan fakat derinlemesine ve ayrmtili bir anlayisa sahip olunmayan olgulara odaklanmaktadir
(Yildirim, ve Simsek, 2011). Ogretim elemanlarimin gériisme sorularina verdikleri cevaplardan yola
cikilarak Ogretmen yetistiren kurumlarda TSMTU ve THMTU derslerinin islenis siireci, 6gretmen
adaylarmin ve 6gretim elemanlarinin zorlandiklar1 konular ve zorlanma diizeyleri gibi hususlardaki

olgularin ayrintili olarak ortaya ¢ikarilmasi amacryla bu desen kullanulmistir.
Calisma Grubu

Bu aragtirmada amagli 6rnekleme yontemlerinden o6l¢iit 6rnekleme kullanilmistir. Amacl
ornekleme, zengin bilgiye sahip oldugu diisliniilen durumlarin derinlemesine calisilmasina olanak
vermektedir (Patton, 1997). Olciit 6rnekleme ise 6nceden belirlenmis bir dizi 6lgiitii karsilayan
durumlarm ¢ahsilmasidir. Olgiit ya da 6lgiitler arastirmaci tarafindan olusturulabilir (Yildirnm ve
Simsek, 2011). Bu arastirmanin c¢alisma grubunu; farkli cografi bolgelerde bulunan {iniversitelerde
calisan, en az 10 yil dgreticilik deneyimi bulunan, TSMTU ve THMTU derslerinden birine giren

akademisyenler olusturmaktadir. Arastirmanin ¢alisma grubuna iligkin bilgiler Tablo 1’de

sunulmustur.

Tablo 1. Calisma grubuna iliskin bilgiler

Kisi Unvan Yas Cinsiyet  Kidem Calist1g1 iiniversitenin
rumuzu (y1D) bulundugu bolge
K1 Dr. Ogretim Uyesi 62 Erkek 40 Marmara Bolgesi

K2 Ogretim Gorevlisi 55 Erkek 29 I¢ Anadolu Bolgesi

K3 Dr. Ogretim Uyesi 40 Kadin 13 Karadeniz Bolgesi

K4 Dogent Dr. 41 Erkek 15 Karadeniz Bolgesi

K5 Dr. Ogretim Uyesi 64 Erkek 44 Karadeniz Bolgesi

K6 Ogretim Gorevlisi 50 Erkek 25 Marmara Bolgesi

K7 Ogretim Gorevlisi 37 Erkek 12 Dogu Anadolu Bolgesi
K8 Ogretim Gorevlisi 53 Erkek 30 Karadeniz Bolgesi

K9 Ogretim Gorevlisi 46 Erkek 21 I¢ Anadolu Bolgesi

Verilerin Toplanmasi

Bu aragtirmanin verileri, arastirmanin ¢alisma grubu ile yapilan goriismelerle elde edilmistir.
Bu arastirmada yar1 yapilandirilmis goriisme teknigi kullanilmis ve goriisme sorulari arastirmaci

tarafindan hazirlanmistir. Sorularin hazirlanmasindan 6nce konuyla ilgili alan yazin incelenmis, elde
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edilen veriler dogrultusunda iki boliimden olusan goriisme formu olusturulmustur. Formun birinci
boliimiinde katihimcilarin demografik 6zelliklerini belirlemeye yonelik sorular yer almaktadir.
Formun ikinci boliimiinde ise TSMTU ve THMTU derslerinin islenis sekline, yasanan problemlere ve
¢oziim Onerilerine iliskin alti soru yer almaktadir. Hazirlanan goriisme sorulari, iki alan uzmarm
tarafindan incelenmis ve uzmanlarin geri bildirimleri dogrultusunda gerekli diizeltmeler yapilmistir.
Yapilan goriismeler katilimcilarin izinleri almnarak ses kayit cihazi ile kaydedilmis, goriismeler

ortalama olarak 15 dakika stirmiistiir.
Verilerin Analizi

Oncelikle aragtirmanin katilimcilari ile yapilan goriismelerin ses kayitlar1 yaziya dokiilmiis ve
veriler icerik analizine tabi tutulmustur. Igerik analizinin yapilma siirecinde birbirine benzeyen
veriler, belirli kavramlar ve temalar cercevesinde bir araya getirilmis, anlagilir sekilde diizenlenerek

yorumlanmistir. Icerik analizinin yapilmasinda ATLAS.ti 8 bilgisayar programindan yararlanilmistir.
Gegerlilik ve giivenilirlik

Bu arastirmada katihmcilarin arastirmaya dahil edilme kriterleri ve katihimcilara iliskin
tanimlayic1 bilgiler detayli olarak sunulmustur. Arastirmanin kapsami net ve detayll bir sekilde

tanumlanmis, bulgular mevcut literatiirle karsilastirilarak tartisilmistir.

Bu arastirmada katilimcilarin konuya iliskin goriisleri ayrintili sekilde 6grenilmis ve bunlar
siirekli karsilastirlmistir. Giivenilirligi saglamak icin ulasilan kod, kategori ve temalar hakkinda
katillmcilarin ve iki farkli alan uzmanimin goriisleri alinmis, belirtilen goriis farkliliklar: tartisilarak

kod- kategori ve temalara son sekli verilmistir.

Bu arastirmada bulgular yayinlanirken katilimcilarin ifadelerine dogrudan alintilama yontemi
ile atifta bulunularak yorumlar yapilmistir. Goriismelerde ayni sorunun farkl sekillerde sorulmasina

0zen gosterilmis, verilen yamitlarin dogrulugu dikkatlice kontrol edilmistir.
Arastirmanin Etik izinleri

Yapilan bu c¢alismada “Yiiksekogretim Kurumlar1 Bilimsel Arastirma ve Yayin Etigi
Yonergesi” kapsaminda uyulmas: belirtilen tiim kurallara uyulmustur. Yonergenin ikinci bolimii
olan “Bilimsel Arastirma ve Yayin Etigine Aykiri Eylemler” bashgi altinda belirtilen eylemlerden

higbiri gerceklestirilmemistir.

Etik kurul izin bilgileri: Etik degerlendirmeyi yapan kurul ad1 = Ankara Yildirim Beyazit Universitesi

Sosyal ve Beseri Bilimler Etik Kurulu
Etik degerlendirme kararinin tarihi= 15.02.2023

Etik degerlendirme belgesi say1 numarasi= 02-20
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Bulgular

Verilerin analizi sonucunda elde edilen bulgular dért tema altinda toplanmigtir. Bu temalarm

katilimcilarin ifadelerine gore frekans dagilimlar: Sekil 1'de sunulmaktadir.

25 mDerslerin iglenisi
Gr=9
20
EOneriler
15 — Gr=21
10 — )
Ogrencilerin zorlandiklart
konular
5 Gr=15
0 - B Ogretim elemanlarinin
N T TR SV L ", S, T R zorlandiklari konular
VO E OO i

Sekil 1. Temalara gore kodlama siklig grafigi
Sekil 1 incelendiginde katilimcilarin gogunlukla 6neride bulunduklari, en az ise zorlandiklar1
konulardan bahsettikleri goriilmektedir. Bu durum ¢6ziim odakli olduklarinin gostergesi olarak

yorumlanabilir.
Derslerin islenisi

Egitim fakiiltelerinde derslerin islenisinde ¢ogunlukla Tiirk miizigi alanindaki temel bilgiler
ve kavramlar islenmekte ve basit makamlar ogretilmektedir. Arel- Ezgi- Uzdilek sistemi temelinde
islenen derslerde bazi 6gretim elemanlari, basit makamlarin yani sira birlesik ve sed makamlar1 da
ogrettiklerini belirtmislerdir. Katiimcilarin ¢ogu bu dersin 6gretiminde rast, hicaz, kiirdi, hiiseyni,
buselik, ussak makamlardaki eserlere daha ¢ok yer verdiklerini belirtirlerken; bu makamlarin yamn
sira nihavend, karcigar ve kiirdilihicazkar makamlarindaki eserlere de yer verdiklerini belirten
katilmcilar da olmustur. Derslerin islenisi konusunda K1, su ifadeleri kullanmistir:

On dort haftalik program stirecinde basit, gociiriilmiis ve birlesik makamlardan 15-16 tanesini

orneklemeye cahistyorum. Ozellikle okul miizik egitimlerinde kullanacaklari makamlar

tizerinde duruyorum. Basit makamlarin hepsini vermeye c¢alistyorum. Makamlar:
kavratabilmek i¢in uygun buldugum saz eserlerinin ve pesrevlerin solfejini yaptirmaya
calistyorum. Ogretimde Ogretmen adaylarinin Bati miizigi agirhikli bir egitim aldiklarmi

diisiinerek daha rahat okuyabilecekleri nihavent, rast, karcigar, hicaz gibi makamlardaki
sozlii eserlere de yer veriyorum.

Kl'in ifadeleri, derslerde ¢ogunlukla Tiirk miizigi alanindaki temel bilgilerin ve kavramlarin
ogretimine oncelik verildigini ve bilinenden bilinmeyene yonteminin kullanildigini gostermektedir.
K6, derslerin islenisindeki siralamaya iliskin olarak “Derslere dortlii ve beglilerin 6gretimi ve
seslendirilmesiyle bagliyorum. Bu dortlii ve beglilerin degisik perdelerde seslendirilmesi ve komalarin

net basilabilmesi i¢in bazi yontemler var. Bunlari kullanarak derslere devam ediyorum” ifadelerini
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kullanmigtir. Ogretmen adaylariin sesleri ve araliklari tam olarak kavradiklarindan emin olunmadan
makamlara gecilmemesi gerektiginin altin1 ¢izen K6 “Oncelikle buselikle baslayip kiirdiyle devam
edip arkasindan ussak ve rast gibi koma seslerinin daha yogun olarak kullanildigi makamlar: islemek
uygun olacaktir diye diistiniiyorum” ifadelerini kullanmistir. K6'nin ifadeleri, dersin islenis siirecine

ve konularin islenis siralamasina iliskin bilgiler ve 6neriler icermesi bakimindan 6nemlidir.

Dersin iglenisi konusunda K9 “Ud enstriimanini kullanarak makamlarin hem dizilerini hem
seyirlerini makam unsurlarina gore isledikten sonra o makamla ilgili solfej ve eser analizi yapryorum”
ifadelerini kullanmistir. K9'un ifadeleri, makamlarin islenisinde makam anlatiminin ve solfejin yani
sira seyir yapildig1 ve eserlerin analiz edildigi bilgilerini icermektedir ve bu bakimdan 6nemlidir.
Makamlarin anlatiminda teorik bilginin uygulamaya dokiilmesinde seyir yapilmasi ve eserlerin
makam-usul analizlerinin yapilmasi, dersin analiz-sentez-uygulama boyutlariyla derinlikli sekilde
islendigini gosterir.

Ogretmen Adaylarinin Zorlandiklar1 Konular

Bu kisimda 6gretmen adaylarinin zorlandiklar: konular ve zorlanmalarinin olast nedenlerine
iliskin bulgular yer almaktadir. Ogrenme siirecinde dgretmen adaylarinin zorlandiklar1 konular
hakkinda K2 “Tiirk miizigi sistemi igerisinde ezberlemesi gereken konular1 ezberlemedikleri igin
konuyu anlamakta zorluk cekiyorlar. Transpozelerde zorlandiklar1 oluyor. Ozellikle Bati miizigine
yatkin 6gretmen adaylar1 Tiirk miizigini seslendirmede zorluk gekiyorlar. Tiirk miizigine yatkin
ogretmen adaylar1 yorumlamay: ve seslendirmeyi daha giizel yapryorlar” ifadelerini kullanmistir. Bu
konuda goriis belirten katihlmcilarin ¢ogu, K2'ye benzer sekilde goriis belirtmistir. Bu konuda K3,
“Seyir yapma, makami algilama, ussak makamindaki segah perdesini seslendirme konularinda sikinti
oluyor. Bazen de transpoze yapma konusunda sikint1 oluyor” ifadelerini kullanirken K5, “Tiirk ve
Bati miizigi nota sistemi konusunda kavram kargasasi yasiyorlar” ifadelerini kullanmistir. K8 ise
“Eserleri, usullerini vurarak okutuyorum orada biraz zorlamiyorlar. Degistirici isaretlerinin

kavranmasinda zorlaniyorlar. Makam analizinde zorlaniyorlar” ifadelerini kullanmaistir.

Yapilan goriismelerde katilimcilar, 6gretmen adaylarmin en ¢ok zorlandiklar1 makam ve
usullere iligskin detayli bilgiler de sunmuslardir. Bu konuda K2 su ifadeleri kullanmgtr:

Calgis: ve ilgisi Bat1 miizigine yonelik olan 6gretmen adaylar ussak, hiiseyni, muhayyer v.s

makamlarda segah perdesini biraz daha pest basmakta zorlaniyorlar. Eserle birlikte vurmalar:

icap ederse aksak semai, curcuna, miisemmen usullerinde zorlanabiliyorlar. Eser olarak da
bazen Selahattin Pinar’in eserlerinde zorlandiklar oluyor.

K1 de K2'nin ifadelerine benzer ifadeler kullanmis, fakat belirtilenlere ek olarak 6gretmen
adaylarinin segah ve saba makamlarmi seslendirmede zorluk yasadiklarini belirtmistir. K3 ve K4
aksak usullerde zorlanildigim belirtmislerdir. K7 “Genelde hicaz, basit suzinak gibi makamlarda

zorlamiyorlar... Saz semai ve pesrevlerde zorlaniyorlar” ifadelerini kullanmistir. K9 ise 6gretmen
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adaylarmin geckilerde, birlesik makamlarin mukayeselerinde, terkiplerinde ve biiyiik usullerde

zorlandiklarini belirtmistir.

Katillmcilarin belirttikleri ifadelerden yola c¢ikilarak 6gretmen adaylarmin en g¢ok Tiirk
miiziginde kullanilan degistirici isaretleri, Tiirk miizigi perdelerini ve dortlii beslileri hatirlamakta,
transpoze yapmada, nota sistemi konusunda, Tiirk miizigi perdelerini dogru sekilde seslendirmede,
makami algilamada, seyir yapmada, usul vurmada ve makam analizi yapmada zorlandiklar1 ortaya
¢ikmistir. Makam, usul ve eserler 6zelinde zorlanilan konulara iligkin olarak ise 6gretmen adaylarinin
ugsak, hiiseyni, muhayyer, segdh, saba, hicaz, basit suzinak makamlarinda ve aksak usullerde
zorlandiklari ortaya ¢ikmistir. Ayrica 6gretmen adaylarimin birlesik makamlarda, makam geckilerinin
tespitinde ve biiyiik usullerde zorlandig1 ortaya ¢ikmistir. Zorlanilan konularin cesitliligi dikkat

cekicidir.

Ogretmen adaylarmin bu dersle zorlanmalarinin sebepleri hakkinda goriis belirten
katimeilar olmustur. Ornegin K9un “Ders saatleri yetersiz oldugu igin 6gretmen adaylar1 Tiirk
miizigi makamlarini anlama ve kavrama bakimindan zorluk cekiyorlar” seklindeki ifadeleri,
Ogretmen adaylarmin yasadiklar1 zorluklar1 ders saatlerinin yetersiz olusu ile agiklamaktadir.
Katilimcilardan K1 ve K7 ise &gretmen adaylarmin Tiirk miizigine iliskin onyargilar1 oldugunu
belirtmiglerdir. Ogretmen adaylarmin Tiirk miizigini 6grenmede zorlandiklarim belirten K1, “On
yargl meselesi ¢ok onemlidir. On yargiyr yikmadan anlayamazsiniz. Ogretmen adaylari miizigi
matematik olarak goriiyor. Miizigin ruhunu kavramamis, tintyr duymuyor igleyemiyor. Ogretmen
adaylarinda kitap okuma gibi bir aligkanlik yok, merak ve ilgi yok” ifadelerini kullanmistir. Bu
ifadelerden, bazi 6gretmen adaylarinin Tiirk miizigine kars: onyargili olduklar: anlasilmakta ve bu
durum Ogretmen adaylarinin Tiirk miiziginde zorlanmalarinin o6nemli bir sebebi olarak
goriilmektedir. Yapilan goriismede K1'in ifadelerinden, O6gretmen adaylarindaki ilgi ve merak

eksikliginin de Tiirk miizigine duyulan dnyargidan kaynaklandig1 anlasilmaktadir.
Ogretim Elemanlarinin Zorlandiklar1 Konular

Ogretim elemanlarinin zorlandiklari konularin, Bati miizigine adapte olarak gelmis 6gretmen
adaylarina Tiirk miizigi ses sistemini anlatmak, onlarmn Tiirk miizigi perdelerini dogru sekilde
seslendirmelerini saglamak ve onlara Tiirk miizigini sevdirmek oldugu belirtilmistir. Tiirk Miizigi ses
sisteminin &gretilmesine iligkin yasanan zorluklar konusunda K8 “Ogretmen adaylari, giizel sanatlar
liseleri basta olmak {iizere Bati miizigine entegre olarak geliyorlar. Daha Onceden hazirhikl
gelmedikleri i¢in (Tiirk miizigi) ses sisteminin mantigini kavramalarini saglama konusunda zorluk
¢ekiyorum” ifadelerini kullanmigtir. Tiirk miizigindeki perdelerin dogru sekilde seslendirilmesine
iliskin yasanan zorluklar konusunda K1 “Anlatirken bastan sona kadar zorlaniyorum. Ciinkii

Ogretmen adaylar1 komali sesler konusunda zorlaniyorlar” ifadelerini kullanmistir.
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Ogretim elemanlarinin zorlandiklar1 konular soruldugunda pek ¢ok katilimci, baz1 6gretmen
adaylarinin Tiirk miizigi konusunda onyargili olduklarin tekrar dile getirerek en ¢ok bu dnyargimnin
kirillmas1 konusunda zorluk yasadiklarini belirtmislerdir. Bu konuda K2, “Ders anlatirken Tiirk
miizigine ilgisi olan 6gretmen adaylarinda ¢ok sorun olmuyor, ama Bat1 miizigine ilgisi olan ve ¢algisi
Bati miizigi enstriimani olan Ogretmen adaylarinda biraz kavram kargasasi yasiyorum. En ¢ok
zorlandigim konu da Tiirk ¢ocuklarma Tiirk miizigini sevdirmeye ¢alismak” ifadelerini kullanmistir.
K1 de benzer sekilde 6gretmen adaylarinin Tiirk miizigine yonelik onyargilarmi hissettigini, bu

sebeple konular1 anlatirken zorlandigini dile getirmistir.
Oneriler
Ogretmen Adaylarina Oneriler

Katilmcilarin  ¢ogunlugu, Ogretmen adaylarma Tiirk miizigini 6grenmeleri yoniinde
onerilerde bulunmuslardir. Genel goriisii yansitir nitelikte olmasi agisindan Ké'nin goériislerine yer
verilecektir. K6, “(Ogretmen adaylari) Tiirkiye Cumhuriyeti topraklari icerisinde 6gretmenlik
yapacaklari igin Tiirk miiziginden haberdar olmak zorundalar. Miizikal iletisim énemlidir” ifadelerini

kullanmaistir.

Tirk miiziginin nasil 6grenilmesi gerektigine yonelik olarak K9 “Tiirk miizigi nazariyati
bilgisi, desifre ve solfej uygulamalar1 yapilmali. Tanimlar ve kavramlar ezberlenmeli. Ritmik dengeye
uyularak solfej ve bona calismalari yapilmali” ifadelerini kullanmistir. Tiirk miiziginin nasil
Ogretilmesi ve Ogrenilmesi gerektigine yonelik olarak K7 “Tiirk miizigini o6gretebilmek igin altyap:
gerekir. Eger bu yoksa (makamlar1) algilayip ayirt etmek ve 6gretmek zor olur. Siirekli beyin firtinasi
yapip duyumsal bir alg1 yaratmak gerekir. (Ogretmen adayinin) bol bol Tiirk miizigi dinlemesi ve
kendisine bir repertuar kiitiiphanesi olusturmasi gerekir” ifadelerini kullanmistir. Bu konuda K2 ise
“Ogretmen adaylarma Tiirk miizigini yasam tarzi haline getirerek 6grenmelerini tavsiye ediyorum.
Ogretebilmeleri icin ise bir Tiirk miizigi calgisi dgrenmelerini tavsiye ediyorum. Ciinkii Tiirk
okullarinda miizik 6gretmenligi yapacaklar” ifadelerini kullanmistir. K9, K7 ve K2'nin ifadeleri,
Ogretmen adaylarmin Tirk miizigini Ogrenebilmelerine ve Ogretebilmelerine yonelik stratejiler

igeriyor olmasi bakimindan 6nemlidir.
Ogretim Elemanlarina ve Karar Vericilere Oneriler

Tiirk miizigine onyargili sekilde yaklasildigini vurgulayan ve bu konuya iliskin onerilerde
bulunan katilimcilar olmustur. Ornegin K3, “On yargisiz bir egitim uygulamasi olmasi gerektigini
diisiiniiyorum” ifadelerini kullanmigtir. Ogretmen adaylarindaki ényargmin asilabilmesine yonelik
olarak dgreticilere 6nerilerde bulunan K6, “Ogretmen adaylarinin kafasinda bir korku var, éncelikle
telkinlerle bu isi asmak zorundasiniz. Sempatik kanallarla ulasildiginda korkutmadan {irkiitmeden bu
On yargiin asilabilecegini diisiiniiyorum. Bu sekilde davranildiginda herhangi bir zorluk ¢ekilecegini

diistinmiiyorum” ifadelerini kullanmistir.
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Ogretimin gergeklestirilmesinde kullanilabilecek yontem ve stratejilere iliskin onerilerde de
bulunulmustur. Bu konuda K5 “Anlatimlarimizda konularin neden ve nasillarina inerek 6gretmen
adaylarini bilgilendirmemiz gerektigini diisiiniiyorum” ifadelerini kullanmistir. Bu konuda K,
“Miizikal egitimin ilkokuldan itibaren gercekgi (olarak) ve zevk egitimi (seklinde) yapilmasi gerekir”
ifadelerini kullanirken K8, “(Ogretim elemanlarina) karmasay1 aza indirerek, benzetme ve kodlama
yontemiyle bir egitim vermelerini Oneririm” ifadelerini kullanmistir. Katihmcilar tarafindan 6gretim
elemanlarina yonelik olarak belirtilen 6neriler, Tiirk miiziginin 6gretmen adaylarina hem sevdirilmesi

hem de 6gretilmesi bakimindan énemlidir.

Katilimcilar, egitimin ve Ogreticilerin yeterliligine iliskin elestirilerde ve Onerilerde de
bulunmuslardir. Miizik boliimlerinin artmasimi elestiren K2, “Fazlasiyla miizik boliimii agilarak
egitimin niteliginin azaldigimi diisiiniiyorum, her yerde miizik boliimii ac¢ilmasin. Miizik okullarina
nitelikli hocalar alinsin ve ¢alistirilsin” ifadelerini kullanmistir. Nitelikli 6greticiler konusunda K2'nin
ifadelerine benzer sekilde K4 de “Tiirkiye’de Egitim fakiiltelerinde Tiirk miizigi kurami, Tiirk miizigi
icras1 ve Tiirk miizigi uygulamasi konusunda Ogretim elemani yetersizligi s6z konusu... Tirk
miizigini verebilecek kuramci, icraci ve uygulayict dgretim elemanlarina ihtiya¢ var” ifadelerini

kullanmustir.

Genel olarak bahsedilen sorunlarin giderilebilmesi icin neler yapilabilecegine iliskin
onerilerde de bulunulmustur. Bu konuda K5 “Milli Egitim ve Y6k’iin ortak bir programinin olmasi
lazzm. Konunun uzmanlariyla, yapica kisilerle sempozyumlar diizenlenmesi gerektigini
diisiiniiyorum” ifadelerini kullanmistir. Katilimcilar tarafindan sunulan onerilerin 6gretim kalitesini

artiracagl ve Tiirk Miizigi 6gretimine katk: saglayacag1 diisiiniilmektedir.
Tartisma ve Sonug

Bu boliimde, egitim fakiiltelerinde miizik egitimi anabilim dallarinda Tiirk miizigi teorisi
kapsamindaki dersleri veren 0gretim elemanlar: ile yapilan goriismelerden elde edilen sonuglar

tartisilmis ve yorumlanmuistir.

Bu arastirmanin sonucunda THMTU ve TSMTU derslerinde ¢ogunlukla Tiirk miizigi
alanindaki temel bilgiler ve kavramlarin 6gretildigi ve basit makamlarin islendigi ortaya ¢ikmistir.
THMTU ve TSMTU dersleri “Arel-Ezgi Tiirk Miizigi Kurami” dogrultusunda verilmektedir. Dersin
islenisi konusunda o6gretim elemanlar1 temel bilgiler ve kavramlarin 6gretiminden sonra basit
makamlar1 6gretmekte, basit makamlarin Ogretilmesini Oncelikli ve gerekli bulmaktadirlar. Basit
makamlarin &gretilme siirecinde dnce komali seslerin yogun olmadig: buselik, kiirdi gibi makamlar
ile baslanmip; sonra komali seslerin kullanildig1 ussak, rast gibi makamlarin 6gretilmesi yoluna
gidildigi ortaya ¢ikmuistir. Ogretim siirecinde makamlarin siralamasit da belirtilen hususa gore
yapimaktadir. Egitim fakiiltelerinde basit makamlarin 6gretilmesinin yeterli oldugunu belirten

katilimailar oldugu gibi, basit makamlar ile birlikte baska makamlarin da ogretim siirecine dahil
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edilmesi gerektigini diisiinen katilimcilar da bulunmaktadir. Fakat katihmcilarin genel gortisi,
Ogretim stirecinin genelden ozele, basitten karmasik olana dogru bir sira izlenerek planlanmasi
gerektigi yoniindedir. Yildirim'in (2012), makamsal solfej 6gretiminde oncelikle ariza almayan makam
dizilerinin kullanilmasi ve bilinenden bilinmeyene, genelden 6zele bir 6gretim seklinin benimsenmesi

gerektigi yoniindeki ifadeleri, bu arastirmanin bulgularini destekler niteliktedir.

Bu arastirmada Ogretmen adaylarmmin makami algilama, makamlarin perdelerini dogru
sekilde seslendirme, usul vurarak eserleri seslendirme, transpoze yapma, makam analizi yapma,
makam tespiti, seyir yapma konularinda zorlandiklar1 belirtilmistir. Ayrica 6gretmen adaylarinin
temel bilgileri ve kavramlari tam olarak 6grenmedikleri takdirde makamlari 6grenme siirecinde sorun
yasadiklar1 belirtilmistir. lgili alan yazin incelendiginde 6grencilerin zorlandiklar1 veya kendilerini
yeterli gormedikleri konular arasinda; Tiirk miizigi icrasinda usul yapilar: (Avcr Akbel, 2018; Duran,
Tiirkel Oter ve Ok, 2021), 6grencilerin makam-usul bilgisi ve makam tespiti (Avci Akbel, 2021; Zaman
ve Sen, 2019), Geleneksel Tiirk Halk Miizigi ve Geleneksel Tiirk Sanat Miizigi ile ilgili kuramsal
bilgiler, makam bilgisi, seyir yapabilme, yeni bir eser icra edebilme ve eserleri ¢algi ile seslendirebilme

(Sen ve Celenk, 2017) yer almaktadir. Bu veriler, arastirma bulgularini destekler niteliktedir.

Ogretim elemanlari, 6zellikle Tiirk miizigine yonelik ényargili bir tutum iginde olan 6gretmen
adaylarina Tirk miizigi ses sistemini anlatmak, onlarin Tiirk miizigi perdelerini dogru sekilde
seslendirmelerini saglamak ve onlara Tiirk miizigini sevdirmek konularinda zorlandiklarim
belirtmiglerdir. Ogretim elemanlari, 5gretmen adaylar1 arasinda “Tiirk miizigine yatkinlik’ konusunda
sorun yasandigini belirterek bu sorunun daha ¢ok Bat1 miizigi egitimi almis olan ve Bati1 miizigine
yatkin olan kisilerde goriildiigiinii belirtmiglerdir. Tiirk miizigine yonelik onyargili tutum, Tiirk
miizigi dinleme aliskanliginin olmamasi, Tiirk miizigine merak ve ilgi duyulmamasi gibi sebeplerin,
Tiirk miiziginin 6gretilmesinde ve 6gretmen adaylar tarafindan 6grenilmesinde zorluk yarattig1 dile
getirilmistir. Demirtas ve Kose (2018) ise ¢alismalarinda baglama &grencilerinin Bat1 miizigine yonelik
ilgilerinin diisiik oldugu sonucuna ulasmislardir. Ogrencilerin ¢ogunlugunun kisisel ilgi ve merak:
sayesinde sik dinledigi miizik tiiriine yoneldigi (Senoglu Ozdemir ve Can, 2019) ve alinan egitimin
ogrencilerin sevdigi miizik tiiriine yonelmelerini etkiledigi (Ercan ve Baris, 2016) yoniinde sonuglara
ulasan calismalar yapilmistir. Belirtilen arastirmalardan elde edilen sonuglar ile bu arastirmada elde
edilen, farkli bir egitim siirecinden gelen ya da farkli miizik dallarina ilgi duyan 6grencilerin Tiirk
miizigine yatkin olmamasi sonucu Ortiismektedir. Giinliik hayatta dinledikleri miizik tiirii Tiirk
miizigi olan miizik Ogretmeni adaylari ise dinledikleri eserlerin makamsal yapilarina, seyirlerine
dikkat etmektedirler (Sari, 2019) ve Tiirk miizigi alaninda kendilerini daha yeterli hissetmektedirler
(Sen ve Celenk, 2017). Tiirk miizigine yatkin olan bu kisilerin Tiirk miizigi alanindaki derslerde

basarili olmasi beklenen bir durumdur.
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Katilimailar, miizik boliimlerinin artmasini ve egitim 6gretimin yeterliligini elestirmislerdir.
Miizik egitimi kurumlarinin artmasmin, egitimin niteligini diistirdiigii diistiniilmektedir. Ayrica
miizik egitimi fakiiltelerinde gorev yapacak Tiirk miizigi kurami, Tiirk miizigi icras1 ve Tiirk miizigi
uygulamasi konularinda yeterli bilgi ve birikime sahip 6gretim elemanlarina ihtiya¢ duyuldugu
belirtilmistir. Bu baglamda Hatipoglu (2008, s.205), derslerin akademik diizeyde verilmesinin
saglanmasina yonelik olarak Ogretim elemanlarmin Tiirk miizigi devlet konservatuarlarina Tiirk
miizigi kuramlar1 konusunda hizmet i¢i egitim almak iizere gonderilmesini ve Tiirk miizigi alaninda

lisansiistii egitim yeterlilik programlarina yonlendirilmesini énermistir.

Bu arastirmadan elde edilen veriler 1s1ginda TSMTU ve THMTU derslerini alan 6gretmen
adaylarmimn Tiirk miizigini dogru kaynaklardan ¢okca dinlemeleri onerilmektedir. Bunun yani sira
derslerde 6grendikleri teorik bilgileri, makami yansitan klasik eserleri dinleyerek, seslendirerek ve o
makamda seyir yaparak pekistirmeleri onerilmektedir. Tlgili dersleri veren 6gretim elemanlarina, Tiirk
miizigi dinleme aligkanhiginin kazandirilmasma yonelik ¢alismalar yapmalar:i oOnerilmektedir.
Derslerin bir kismi, dersin kazandirmak istedigi hedef davranislara uygun ve islenen makamin
ozelliklerini dogru gosterir nitelikteki eserlerin dinletilmesine ayrilabilir. Ayrica derslerde islenen
Tiirk halk miizigi ve Tirk sanat miizigi repertuari, egitim programi hedef davranislari ve eserlerin
zorluk diizeyleri dikkate alinarak diizenlenebilir. Bunun yani sira katilimcilar arasinda bazi 6gretmen
adaylarinin Tirk miizigine onyargili sekilde yaklastig1 goriisii yaygindir. Ogretim elemanlarina,
ogretmen adaylarmin kafalarindaki onyargilarin ve korkularin giderilebilmesi i¢in onlara kars
olumlu ve yapicr bir tutum sergilemeleri Onerilir. Arastirmacilara, miizik O6gretmeni yetistiren
kurumlarda Tiirk miizigi teorisinin Ogretim siirecine yonelik 6gretim elemanlarinin goriislerinin
yaninda Ogretmen adaylarinin goriislerine de basvurularak daha genis kapsamli arastirmalar

yapmalar1 onerilir.
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Introduction

The teaching of Turkish music constitutes a key step of music education in music teacher
training institutions in Turkey. Successful graduates are expected to possess the basic knowledge and
skills of the basic concepts, historical development, and theory of Turkish music. Within this frame,
Turkish Classical Music Theory and Practice (TCMTP) and Turkish Folk Music Theory and Practice
(TEMTP) courses, in which Turkish music theory is taught, constitute the basis of teaching in the field

of Turkish music.

TCMTP and TEMTP classes are delivered in the Music Education Division at the Fine Arts
Education Departments of Education Faculties. According to the curriculum structured in 2018, the
TCMTP course was determined for 3 hours per week in the fifth and sixth semesters of the junior
undergraduate program, and the TEMTP course was determined to be 3 hours per week in the third
and fourth semesters of the sophomore undergraduate program. It was decided at the Higher
Education General Assembly dated August 10, 2020 that the relevant boards of higher education
institutions shall be authorized to determine the courses, curricula, and credits in the teaching
programs by taking certain conditions into consideration (Yiiksek Ogretim Kurumu, 2020). For
example, the music education undergraduate program at the Department of Music Education of Gazi
University was updated in 2021, in which the TEMTP undergraduate course will be continued in the
third and fourth semesters of the undergraduate program, while TCMTP course will be delivered two
hours a week in the fifth, sixth, and seventh semesters (Gazi University, 2023). On the other hand, the
periods in which the mentioned courses are given and the durations of the courses may vary by

university.

In the 2018 Program, The TEMTP course content for the third semester includes the topics of
definition, history, basic concepts of Turkish folk music, its status in Turkish culture, the concept of
usul (rhythmic structure), fret system, solfege-dictation exercises in simple maqams, and creating
melody. The course content for the fourth semester includes the topics of instruments in Turkish folk
music, regional differences across Turkey, solfege-dictation exercises in different maqams, and

melody-creating practices. The TCMTP course content for the fifth semester includes the topics of
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basic concepts of Turkish classical music, Turkish music sound system, maqam-usul knowledge,
solfege practices in simple maqams; the course content for the sixth semester includes the topics of
solfege-dictation in various forms in combined and transposed maqams, and maqam analysis
practices (Yiiksek Ogretim Kurumu, 2018). As can be seen from the course contents, TFMTP and
TCMTP courses provided in music teacher training institutions aim to teach Turkish music theory to
pre-service teachers at a basic level. It is anticipated that a clearer focus on this process and on the

challenges encountered throughout the process will contribute to the teaching of the course.

There are studies in the literature that examine the content of Turkish music courses from
various perspectives, as well as studies examining the use of Turkish music in various courses given
at music teacher training institutions. There are studies in the literature that address the use or
usability of Turkish music pieces at music teacher training institutions within the context of flute
(Oner, 2011), guitar (Tabak, Yurga, and Zahal, 2017), violin (Akpmar, 2001; Alpagut, 2001), piano
(Sungurtekin, 2002; Yokus and Demirbatir, 2009), vocal pedagogy (Keke¢ and Albuz, 2008), viola
(Derican and Albuz, 2008; Nacakgi, 2002), and cello (Avcl Akbel, 2018; Demirci, 2016; Kaya, 2005;
Kaya, 2010) courses. Similarly, the use or usability of contemporary Turkish music pieces is addressed,
particularly in terms of violin (Kurtaslan, 2010; Parasiz, 2009) and orchestra and chamber music

(Demirci and Parasiz, 2012) courses given at music teacher training institutions.

There are also studies in the literature in which Turkish music courses given at music teacher
training institutions are addressed from various aspects. In addition to studies in the literature that
address the teaching of Turkish music within the context of ‘usul teaching’ (Hatipoglu, 2008), there are
also studies in which baglama teaching based on the traditional Turkish classical music is examined
(Alg1 and Onal, 2014) and studies that examine the availability status of the Ashik-style poetry
tradition as a topic in Turkish Folk Music courses (Onalan and Sen, 2022). Moreover, there are studies
that examine the competency (Eldemir, 2013) or self-efficacy perceptions of pre-service music teachers

for Turkish music courses (Avct Akbel, 2021; Sari, 2019).

There are also studies addressing Turkish music theory courses given in education faculties.
In this respect, Topaloglu and Afacan (2020) examined the Turkish folk music and Turkish classical
music theory and practice courses added to the program following the revisions to the music
education undergraduate programs of the faculties of education by the Higher Education Institution
(Yiiksek Ogretim Kurumu) in 2018, in line with the instructors’ views. They addressed in their
research the sound system, instruments, and resources that can be used in the classes and the
adequacy of the time allocated for these classes in the curriculum. This research is aimed at revealing
the teaching ways and methods of Turkish music theory used in music teacher training institutions,
the topics covered, the sequence of subjects and maqams, the problems experienced by pre-service

teachers and instructors during the teaching process, and suggestions for solutions. Within this frame,
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Turkish music theory education in music teacher training institutions was examined in depth through

interviews held with lecturers.

The purpose of this research is to contribute to the teaching of TCMTP and TFMTP courses by
revealing in depth the views of instructors working in music teacher training institutions on these
courses and their reviews on the teaching process of the courses and the challenges experienced.
Within this context, the primary aim is to examine in detail the instructors” ways of teaching TCMTP
and TFEMTP courses. Additionally, it is aimed at probing into the challenges experienced by pre-
service teachers and instructors during and after the teaching of the mentioned courses. Another
purpose of the research is to reveal the criticisms and suggestions of the instructors regarding the

teaching process of these courses. The study sought answers to the following questions:
In the field of Turkish music theory at faculties of education,
a. How is the teaching process of the courses?
b. What are the difficult subjects and the levels of difficulty for the pre-service teachers?
c. What are the difficult subjects for the instructors in the teaching process?

d. What do the instructors recommend for pre-service teachers, instructors, and decision

makers?
Method
Research Design

This study used phenomenological methodology as the research pattern. The phenomenology
pattern focuses on the phenomena of which we are aware and yet lack an in-depth and detailed
understanding (Yildirim and Simsek, 2011). On the basis of the answers given by the instructors to the
interview questions, this pattern was used to thoroughly examine the teaching process of the TCMTP
and TFMTP courses in music teacher training institutions, the difficult subjects, and the levels of

difficulty for the pre-service teachers and instructors.
Participants

Criterion sampling was used as a purposive sampling method in this study. Purposive
sampling allows for a thorough examination of situations thought to yield rich information (Patton,
1997). Criterion sampling is the study of situations that meet predetermined standards. The researcher
has the option to employ either a singular criterion or multiple criteria in criterion sampling. (Yildirim
and Simsek, 2011). Academicians who have been teaching for at least 10 years as instructors of
TSMTU and THMTU courses at universities in various geographical locations comprise the study

group for this research. Information about the study group for the research is presented in Table 1.
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Table 1. Details of the participants

Nickname Title Age Gender Seniority Region in which their
(year) University is Located

P1 Assistant Professor 62 Male 40 Marmara Region

P2 Lecturer 55 Male 29 Central Anatolian Region

P3 Assistant Professor 40 Female 13 Black Sea Region

P4 Associate Professor 41 Male 15 Black Sea Region

P5 Assistant Professor 64 Male 44 Black Sea Region

P6 Lecturer 50 Male 25 Marmara Region

p7 Lecturer 37 Male 12 Eastern Anatolia Region

P8 Lecturer 53 Male 30 Black Sea Region

P9 Lecturer 46 Male 21 Central Anatolian Region

Data Collection

The data of the research were obtained through interviews held with the study group. Semi-
structured interview technique was used in this study; interview questions were prepared by the
researcher. A literature review was performed in the field prior to the preparation of the questions; an
interview form consisting of two parts was created in line with the data obtained. The first part of the
form contains questions to identify the demographic characteristics of the participants. The second
part of the form consists of six questions about how TCMTP and TEMTP courses are delivered, as well
as about the problems experienced and solutions suggested. The interview questions prepared were
reviewed by two experts in the field; corrections were made as necessary in line with the experts’
feedbacks. Audio recordings of the interviews were made with the consent of the participants; the

interviews lasted 15 minutes on average.
Data Analysis

Firstly, the audio recordings of the interviews conducted with the participants were
transcribed, and the obtained data were subjected to content analysis. During the process of content
analysis, similar data were gathered under certain concepts and themes, edited, and interpreted in a

coherent manner. ATLAS.ti 8 computer software was used for the content analysis.
Validity and Reliability

The inclusion criteria and descriptive information about participants were presented
in detail in this study. The scope of the research was defined clearly and in detail. The

findings were compared to existing literature and discussed.

In this study, detailed opinions on the subject were obtained from participants and

were consistently compared. In order to ensure reliability, the opinions of the participants
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and two different field experts were obtained about the codes, categories, and themes

reached; these were finalized by discussing the differences of opinion.

As the study's results were being shared, remarks were made by directly quoting
study participants. The interviews were conducted with meticulous attention to posing
questions in diverse ways, and a thorough verification process was employed to ensure the

accuracy of the responses provided.
Ethical permissions of the research

In adherence to the directives outlined -in the “Scientific Research and Publications Ethics
Directive of the Higher Education Institutions”, all prescribed rules were observed throughout the
study. None of the actions specified under the heading “Actions Contrary to Scientific Research and

Publication Ethics”, which is the second part of the directive, have been taken.

Ethic committee permission information: Name of the Ethics Evaluation Committee = Ankara

Yildirim Beyazit University Social and Human Sciences Ethics Committee
Date of the ethics evaluation decision=15.02.2023
Ethics evaluation document number=02/20

Findings

The findings obtained as a result of the data analysis were gathered under four themes. The

frequency distribution of these themes according to the statements of the participants is presented in

Figure 1.
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Figure 1. Graph of the coding frequency by themes
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When Figure 1 is examined, it is seen that participants mostly made recommendations and
least talked about the issues they had difficulty with. This situation can be interpreted as an indication

that they are solution-oriented.
Teaching Process of the Courses

The teaching process of the courses in faculties of education mostly involves the teaching of
the basic knowledge and concepts of Turkish music and simple magams. Some instructors reported
that they teach combined and transposed maqams as well as simple magams in the courses taught on
the basis of the Arel-Ezgi-Uzdilek system. While most of the participants stated that they included
more pieces in rast, hicaz, kiirdi, hiiseyni, buselik, and ussak maqams in the teaching of this course, there
were also participants who reported that they included pieces in nihavend, karcigar, and kiirdilihicazkar
maqgams as well. With regard to the teaching of the courses, P1 stated as follows:

During the fourteen-week period of the program, I try to provide 15-16 examples of simple,

embedded and combined maqams. I especially focus on the maqams that will be used in

school music education. I try to teach all the simple maqames. I try to have pre-service teachers
do the solfege of instrumental pieces and pesrevs that I consider to have suitable features so
that they can understand the maqams. I also include verbal works in maqams such as

nihavend, rast, karciar, and hicaz, which the pre-service teachers can read more easily,
considering that they may have received a Western music-oriented education.

P1's statements show that teaching basic knowledge and concepts of Turkish music is given
priority in the lessons; the method from "known to unknown" is used. Regarding the sequence of
teaching of the course content, P6 said: “I start the course by teaching and practicing tetrachords and
pentachords. There are a number of methods to practice these tetrachords and pentachords in
different pitches and to provide the correct intonation of microtones. I continue using these methods
in my classes.” P6 stated: “I think it would be appropriate to start with buselik and continue with kiirdi,
and then proceed to teaching maqams such as ussak and rast, where microtones are used more
intensely.” also underscoring that, prior to teaching maqams, the instructor should make sure that the
pre-service teachers have completely understood the tones and intervals. P6’s statements are
important in the sense that they contain information and suggestions about the teaching process of the

course and the sequence of the course topics.

Regarding the teaching of the lesson, P9 stated: “After teaching with the oud both the scales
and the melodic movements of a maqam according to the magam elements, I do a solfege and analysis
of musical pieces for that particular magam.” P9’s statements are important as they contain the
information that, in addition to lecturing on the maqam and practicing solfege in the teaching process,
melodic movements are also practiced and the pieces are analyzed. Using melodic movements and
conducting the maqam-usul analysis of pieces throughout the course of putting theoretical knowledge
into practice demonstrate that the course is covered in depth together with the dimensions of

analysis,synthesis, and practice.
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Challenges Encountered by the Pre-service Teachers

In this section, the findings related to the subjects that pre-service teachers had difficulty with
and the possible reasons for their difficulties are presented. About the subjects in which pre-service
teachers had difficulty in the learning process, P2 used the following statements:

They have difficulty understanding the topic as they do not memorize the subjects that are

supposed to be memorized in the Turkish music system. There are times when they have

difficulties transposing. Especially those who are more familiar with Western music have

difficulties performing Turkish music. Pre-service teachers who are more familiar with
Turkish music are usually better at musical interpretation and instrumental performance.

P2's comments were echoed by the majority of participants who submitted reviews on the
topic. On the other hand, P3 said, “They have difficulties in performing melodic movement,
perceiving the maqam, and performing the segah pitch in the ussak magam. And sometimes they have
problems transposing.” P5 stated: “They experience conceptual confusion about the notation system
of Turkish and Western music.” Regarding the same subject, P8 said: “I teach the pieces by asking
them to count units of time, where they have some difficulty. They have difficulties comprehending

accidentals and analyzing maqams.”

During the interviews, the participants also provided details about the subjects with which the
pre-service teachers have difficulty, particularly in terms of magqam and usul. On the same subject, P2
used the following statements:

Pre-service teachers whose instrument and interest are Western music-oriented tend to have

difficulty lowering the segah pitch a little bit, particularly when performing pieces in maqams

such as ussak, hiiseyni, muhayyer, etc. . If they are supposed to count units of time together with

the piece, they may have difficulty with usuls such as aksak semai, curcuna, and miisemmen.
They may also have difficulty with pieces composed by Selahattin Pinar.

P1 made similar statements and yet added that pre-service teachers also had difficulties with
instrumental performance in the segdh and saba maqams. P3 and P4 stated that they had difficulties in
the usul aksak. P7 said: “They usually have problems with maqams such as hicaz and simple suzinak...
They have difficulties in saz semai and pesrevs.” P9 stated that pre-service teachers had problems with

geckis, comparisons of combined maqams, their compositions, and long usuls.

From the statements of the participants, it was found out that pre-service teachers had
difficulties in remembering accidentals, Turkish music pitches and tetrachords-pentachords,
transposing, understanding the notation system, performing the Turkish music pitches correctly,
perceiving maqams, performing melodic movement, counting units time of rhythm, and analyzing
maqgams. As for the subjects that were challenging in terms of magams, usuls, and pieces, it was
revealed that pre-service teachers had difficulties with wussak, hiiseyni, muhayyer, segih, saba, hicaz,
simple suzinak maqgams, and usul aksak. Moreover, it was revealed that pre-service teachers had
difficulties with combined maqams, identifying maqam geckis, and long usuls. The diversity of the

subjects that are considered to be challenging is worthy of note.
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There were participants who reported their views about the reasons for which pre-service
teachers had difficulties with this course. For example, K9 stated, “Class times are not sufficient;
therefore pre-service teachers have difficulties in learning and comprehending Turkish music
maqams.” This statement explains the difficulties experienced by pre-service teachers with insufficient
class time. P1 and P7 stated, on the other hand, that pre-service teachers have prejudices about
Turkish music. P1, stating that pre-service teachers have difficulty learning Turkish music, said:

There is this problem of prejudice, which is very critical. You cannot grasp the subject without

overcoming prejudice. Pre-service teachers perceive music like math. Apparently, they are

unable to grasp the real essence of music; they cannot hear or process the tune. They lack
reading habits, curiosity, and interest.

It is understood from these statements that some pre-service teachers are prejudiced against
Turkish music, and this is seen as an important reason for the difficulties that the pre-service teachers
have with Turkish music. From K1’s statements in the interview, it is understood that pre-service

teachers’ lack of interest and curiosity stems from their prejudice against Turkish music.
Challenges Encountered by the Instructors

According to the statements, the instructors have difficulty explaining the Turkish music
system to pre-service teachers who are already adapted to Western music, ensuring them to vocalize
Turkish music pitches correctly and instilling a love of Turkish music in them. P8 stated as follows:
“Pre-service teachers, particularly from high schools of fine arts, have prior integration into Western
music. As they have not been prepared beforehand, I have difficulty making them grasp the logic of
the (Turkish music) system”. P1 said, “I have difficulty explaining the subject from beginning to end.

Because pre-service teachers find microtones challenging.”

When asked about the subjects that the instructors had difficulty with, most of the participants
reiterated that some pre-service teachers were prejudiced about Turkish music and that they found it
hard to overcome this prejudice. On the same subject, P2 used the following statements:

I do not experience much trouble when lecturing to pre-service teachers who are interested in

Turkish music, but I have some conceptual confusion with pre-service teachers who are

interested in Western music and whose main instrument is a Western music instrument. What
I find hardest is making Turkish children love Turkish music.

Similarly, P1 said, “As the pre-service teachers have received Western music-oriented
education before, their ears are more familiar with Western music. They are also prejudiced against

Turkish music; therefore, I have difficulty lecturing on the subject.
Suggestions
Suggestions for Pre-service Teachers

The majority of the participants suggested that pre-service teachers should learn Turkish

music. P6’s views are also noteworthy as they reflect the general opinion. P6 said: “They (pre-service
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teachers) have to be familiar with Turkish music since they will be teaching within the Republic of

Turkey. Musical communication is the key.”

With regard to how Turkish music should be learned, P9 said: “Knowledge of Turkish music
theory, sight-reading, and solfege should be practiced. Definitions and concepts should be
memorized. Solfege and bona exercises should be done by following the rhythmic balance.” As for
how Turkish music should be taught, P7 stated as follows:

You need a background to be capable of teaching Turkish music. If you don’t have the

background, it will be hard to perceive and distinguish it, and you will not be able to reflect

your knowledge to pre-service teachers. You need to create a constant brainstorm and a

sensory perception. Pre-service teachers will need to listen to a lot of Turkish music and create
a repertoire library for themselves.

On the same subject, P2 used the following statements: “I advise them to transform it
into a lifestyle so that they will be able to learn it. Each of them should learn how to play a Turkish
musical instrument so that they will be able to teach it. Ultimately, they will be teaching music in
Turkish schools.” The statements of P9, P7, and P2 are significant in the sense that they include

strategies for pre-service teachers to learn and teach Turkish music.
Suggestions for Instructors and Decision Makers

Some participants laid emphasis on prejudiced approaches toward Turkish music and made a
number of suggestions. For example, P3 said, “I think that such educational practice should be free of
prejudice.” P6 made suggestions for instructors in order to overcome the prejudice among pre-service
teachers, stating as follows:

The first thing you need to do is help pre-service teachers overcome the fear in their minds

with proper suggestions. I think that this prejudice can be overcome without being

intimidating if you manage to adopt a sympathetic approach toward pre-service teachers. I
don’t think there will be any problems when you adopt this approach.

There were also suggestions regarding the methods and strategies that can be used in the
teaching process. P5 stated as follows: “I think we need to perform in-depth exploration of the subjects
in our lectures, using the questions ‘why’ and ‘how’”. P6’s statements were as follows: “Music
education should be done realistically and according to students” musical tastes, starting from primary
school.” K8 stated: “I recommend that they minimize the complexity when teaching. They should
provide education with analogy and coding methods.” The suggestions made by the participants for
the instructors are significant not only for teaching Turkish music to pre-service teachers but also for

instilling a love of Turkish music in them.

Participants also reported their criticisms and suggestions regarding the adequacy of
education and the competence of instructors. P2 expressed a critical opinion on the constant increase
in the number of music departments, stating as follows: “I think that there has been a decline in the

quality of education with the unnecessarily growing number of music departments; music
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departments do not have to be so widespread. Qualified instructors should be employed by music
schools.” Similarly to the statements of P2 regarding qualified instructors, P4 noted: “There has been a
shortage of teaching staff in faculties of education in Turkey, particularly in the fields of Turkish
music theory, performance and practice... There is a need for competent theoreticians, performers, and

practitioners to teach Turkish music.”

There were also other suggestions as to what can be done to solve the problems reported in
general. For instance, P5 said: “The Ministry of Education and Higher Education Institution should
have a common program. Symposiums should be held with experts of the field and individuals with
constructive perspectives”. It is thought that the suggestions offered by the participants will increase

the quality of teaching and contribute to the teaching of Turkish music.
Discussion and Conclusion

This part includes a discussion and interpretation of the results obtained from the interviews
with the instructors teaching the Turkish music theory courses in the music education departments of

faculties of education.

As a result of this research, it has been revealed that mainly basic knowledge and concepts in
the field of Turkish music and simple maqams are taught in the TFMTP and TCMTP courses. The
TFMTP and TCMTP courses are delivered in line with “Arel-Ezgi Turkish music theory.” The
teaching process of the course involves the teaching of basic knowledge and concepts, and
subsequently, simple maqams; the instructors consider the teaching of simple maqams a priority and
necessity. It has been revealed that the teaching process of simple maqams begins with magams such
as buselik and kiirdi, which incorporate less microtones, and continues with maqams such as ussak and
rast, in which microtones are more intensely used. The sequence of maqams is determined accordingly
in the teaching process. While there are participants who state that it is adequate to teach only simple
maqgams in the education faculties, there are other participants who include other magams than the
simple maqams in the teaching process. However, the general opinion of the participants is that the
teaching process should be planned in a sequence 'general to particular’, 'simple to complex'. The
findings of this research are supported by Yildirim’s (2012) statements that the teaching of solfege for
maqgams should, first of all, incorporate maqam scales without accidentals and that the ‘known to

unknown’ and “general to particular’ principles of education should be adopted in teaching.

It was reported that pre-service teachers had difficulties perceiving the maqam, performing
the magam scale with correct intonation, performing the pieces by counting unit time of rhythm,
transposing, analyzing the magam, and performing melodic movement. Furthermore, it was reported
that the pre-service teachers who could not fully grasp the basic knowledge and concepts also had
problems learning the maqams. A literature review on the subject reveals that usul structures in

Turkish music performance (Avca Akbel, 2018; Duran, Tiirkel Oter, and Ok, 2021), students’
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knowledge of magams-usuls and competency in identifying maqams (Avct Akbel, 2021; Zaman and
Sen, 2019), theoretical information about Traditional Turkish Folk Music and Traditional Turkish
Classical Music, the knowledge of maqams, the ability to perform melodic movement, the ability to
perform a new piece, and to perform pieces with an instrument ($Sen and Celenk, 2017) are among the
topics that the students find challenging or need more competence. The mentioned data support the

findings of the research.

The instructors reported that they had difficulty explaining the Turkish music system for pre-
service teachers who had prejudices against Turkish music, ensuring them to perform Turkish music
pitches with correct intonation, and instilling a love of Turkish music in them. The instructors pointed
out problems about ‘familiarity with Turkish music’ among the pre-service teachers and noted that
this was mostly the case with the individuals who received Western music education earlier and were
familiar with Western music. It was noted that a number of factors, such as prejudice towards Turkish
music, the lack of Turkish music listening habits, and a lack of curiosity toward and interest in Turkish
music, constituted challenges in teaching and learning Turkish music. Demirtas and Kose (2018), on
the other hand, came to the conclusion that students receiving baglama education show little interest in
Western music. There have been studies in which it is concluded that the majority of students are
directed toward the genre they mostly listen to thanks to their personal interest and curiosity (Senoglu
Ozdemir and Can, 2019), and that the education received is influential upon the students’ academic
orientation toward the genre of music they like (Ercan and Baris, 2016). The conclusion that students
with a different educational background or an interest in different genres of music are not capable of
adapting themselves to Turkish music is consistent with the conclusions obtained from the mentioned
studies. Pre-service teachers who mostly listen to Turkish music in daily life, on the other hand, tend
to pay more attention to the magam structure and melodic movement of the pieces they listen to (Sari,
2019) and feel more competent in the field of Turkish music (Sen and Celenk, 2017). Such individuals
who are more familiar with Turkish music are usually expected to be successful in Turkish music

courses.

It is thought that the increase in the number of music education institutions has been reducing
the quality of education. Moreover, it is noted that there is a need for instructors with sufficient
knowledge and experience in Turkish music theory, performance, and practice to work in faculties of
music education. Within this frame, Hatipoglu (2008, p. 205) suggested that, in order to ensure the
courses are delivered at an academic level, the lecturers should be directed to in-service training
programs on Turkish music theories at Turkish music state conservatories, and they should be

encouraged to receive graduate education qualification programs in the field of Turkish music.

In the light of the data obtained from this research, pre-service teachers who receive TCMTP

and TFMTP courses are advised to listen to a lot of Turkish music pieces from the right sources.
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Additionally, it is recommended that they enhance their theoretical knowledge acquired in the class
environment by listening to classical pieces reflecting the related magam, practicing them, and
performing melodic movement in that maqam. Instructors who teach the relevant courses are
recommended to conduct activities to instill a habit of listening to Turkish music. Some of the class
time can be allocated for listening to pieces that match the target behaviors within the scope of the
course objectives and that correctly reflect the characteristics of the maqam. The repertoire of Turkish
folk music and Turkish classical music taught in the class can also be arranged by taking the target
behaviors of the education program and the difficulty levels of the pieces into consideration. In
addition to the foregoing, the view that some pre-service teachers have a prejudiced approach toward
Turkish music is common among the participants. In order to overcome their prejudice and fear, it is
recommended that the instructors display a positive and constructive attitude towards the pre-service
teachers. Researchers are advised to conduct more extensive research by referring to the views of pre-
service teachers as well as instructors on the teaching process of Turkish music theory in music

teacher training institutions.
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