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Dear Readers,

We are delighted to present you the November 2023 issue of the Journal of Limitless
Education and Research.

The aim of our Journal, which has been published continually by the Limitless Education and
Research Association (SEAD) since 2016, is to contribute scientifically to the field of education and
research. For this purpose, priority is given to publishing theoretical and applied studies and sharing
scientific information at national and international level.

The Limitless Journal of Education and Research is published three times a year, scanned in
various national and international indexes, and receives numerous citations. Our Journal with an
impact factor of 0.5 in SOBIAD 2021 is among the first 90 journals published in our country.

SEAD Journal is published with the scientific contributions and support of academicians
working in Turkey and abroad, such as articles, research and projects. Our journal has been
publishing for eight years without compromising its academic and scientific quality. We would like
to thank all the editors, writers, referees and translators who contributed to the preparation and
publication of our journal.

In this issue of our journal, as in other issues, four scientific research and articles related to
education are included. These studies are presented in two languages, Turkish and English.

We hope that our journal will make significant contributions to the field of education and
research. With our best regards.

LIMITLESS EDUCATION AND RESEARCH ASSOCIATION
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Degerli Okuyucular,

Sizlere Sinirsiz Egitim ve Arastirma Dergisinin Kasim 2023 sayisini sunmaktan mutluluk
duyuyoruz.

Sinirsiz Egitim ve Arastirma Dernegi (SEAD) tarafindan 2016 yilindan bu yana kesintisiz olarak
yayinlanan Dergimizin amaci, egitim ve arastirma alanina bilimsel yonden katki saglamaktir. Bu
amagcla kuramsal ve uygulamali ¢alismalari yayinlamaya, bilimsel bilgileri ulusal ve uluslararasi
dizeyde paylagsmaya oncelik verilmektedir.

Sinirsiz Egitim ve Arastirma Dergisi, yilda Ug¢ sayl olarak yayinlanmakta, gesitli ulusal ve
uluslararasi indekslerde taranmakta ve ¢ok sayida atif almaktadir. SOBIAD 2021 yil etki faktérii 0,5
olan Dergimiz, lilkemizde yayinlanan ilk 90 dergi arasinda yer almaktadir.

SEAD Dergisi, yurt ici ve yurt disinda gorevli akademisyenlerin makale, arastirma, proje gibi
bilimsel katki ve destekleriyle yayinlanmaktadir. Akademik ve bilimsel kalitesinden 6diin vermeden
sekiz yildir yayin hayatini sirdirmektedir. Dergimizin hazirlanmasi ve yayinlanmasinda emegi gegen
bitlin editor, yazar, hakem ve ¢evirmenlere tesekkir ediyoruz.

Dergimizin bu sayisinda diger sayilarda oldugu gibi egitimle ilgili dort bilimsel arastirma ve
makaleye yer verilmistir. Bu calismalar Tiirkge ve ingilizce olarak iki dilde sunulmustur.

Dergimizin egitim ve arastirma alanina 6nemli katkilar getirmesini diliyoruz. Saygilarimizla.

SINIRSIZ EGIiTiM VE ARASTIRMA DERNEGI




The Journal of Limitless Education and Research, Volume 8, Issue 3

Sinirsiz Egitim ve Arastirma Dergisi, Cilt 8, Sayi 3

TABLE OF CONTENTS
iCINDEKILER

Article Type: Research
Makale Tiirii: Arastirma

Fatma KIRMIZI, Hilal BOZOVALI, Emre CINGOZ, Mihriban HiRA

Teacher Perspectives on the Challenges Faced by Immigrant Students in the Initial Literacy
Learning Process

348 - 399
Gocmen Ogrencilerin ilk Okuma Yazma Ogrenme Siirecinde Karsilastiklar Sorunlara iligkin
Ogretmen Gorisleri
Cagin KAMISCIOGLU
Modeling Approach in Particle Physics
400 - 433
Parcacik Fiziginde Modelleme Yaklasimi
Siileyman AKTAR, Esin YAGMUR SAHIN
An Investigation into Assessment Applications in Textbooks Used in Teaching Turkish as a
Foreign Language Based on Spoken Production and Interaction Skills Outcomes
. . 434 - 480
Yabanci Dil Olarak Tirkcenin Ogretiminde Kullanilan Ders Kitaplarindaki Olgme
Uygulamalarinin Sézlii Uretim ve S6zI{ Etkilesim Becerileri Kazanimlarina Gére incelenmesi
Yiiksel GOKAKIN, Esin YAGMUR SAHIN
The Status of Private Gokgeada Rum Schools Students' Knowledge about the Common
Turkish-Greek Vocabulary
481 - 499

Ozel Gokgeada Rum Okullari Ogrencilerinin Tirkce-Yunanca Ortak S6z Varhigini Bilme
Durumlari




Sz

The Journal of Limitless Education and Research
Volume 8, Issue 3, 348 - 399

https://doi.org/10.29250/sead.1356457

Received: 07.09.2023 Article Type: Research Accepted: 14.10.2023

Teacher Perspectives on the Challenges Faced by Immigrant
Students in the Initial Literacy Learning Process

Prof. Dr. Fatma KIRMIZI, Pamukkale University, fatmakirmizi73@gmail.com, 0000-0002-0426-
1908

Hilal BOZOVALI, Pamukkale University, hilalbozovali@gmail.com, 0009-0001-8167-0158
Emre CINGOZ, Pamukkale University, emrecngz@hotmail.com, 0009-0007-4245-5854
Mihriban HiRA, Pamukkale University, mihribanhira0612@gmail.com, 0009-0006-3037-2691

Abstract: Due to adverse living conditions, healthcare system issues, natural disasters, wars,
famine, etc., people migrate to different countries every day to start a new life as immigrants. Recently,
Tirkiye has received migration flows due to wars in Syria and Ukraine. Additionally, there have been
migrations from countries with low living standards, such as Afghanistan and Pakistan. It can be said that
children are the most affected group by these migrations. Educational support programs have been
implemented for students coming through migration. Especially during the initial stages of learning to
read and write, immigrant children have faced significant challenges. The aim of this study is to identify
and evaluate the problems encountered in the process of teaching initial reading and writing to immigrant
students, according to the views of teachers. As the focus is on identifying the problems encountered in
the initial reading and writing instruction of immigrant students, a qualitative research method has been
employed in the study. Among the qualitative research designs, "case study" has been preferred. The
study was conducted in the spring semester of the 2022-2023 academic year in Denizli and Sanliurfa.
Participants are primary school teachers working in state schools affiliated with the Ministry of National
Education. The "criterion sampling method" was used in selecting participants, considering the criterion
of "teachers with immigrant students in their classes." These students are refugees or have refugee status
and have a foreign background. A total of 49 (34 female, 15 male) primary school teachers were reached
in the research. Teachers participated in the study on a voluntary basis. A researcher-developed personal
information form and an open-ended question form were used to obtain research data. The open-ended
question form was developed with expert opinions. Participants in the sample were reached through
Google Forms or directly. Content analysis was employed in data analysis. The data were transferred to
the computer, and codes were identified. Related codes were grouped together to reach sub-themes.
Sub-themes were combined to form themes. When explaining themes and sub-themes, direct quotations
were included. According to the results obtained from the research, parents cannot assist their children's
studies at home adequately because they do not know Turkish well enough. The majority of immigrant
students, due to not having received preschool education, have readiness levels below what is expected.
These students experience difficulties in pronouncing certain letters, writing from left to right, speaking
and understanding Turkish, and communicating with their peers. According to teachers' views, even if
immigrant students somehow learn to read, they struggle to comprehend what they read. These students
cannot read sentences meaningfully because they are not familiar with the stress and intonation of
Turkish. They also face difficulties in writing letters of the Latin alphabet because they are not familiar
enough with them.

Anahtar Sozciikler: Immigrant student, First time literacy, Teacher.
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1. Introduction

Since the beginning of history, people have found themselves compelled to migrate
from one place to another. Leaving one's place of residence has undoubtedly been challenging
for individuals who establish a connection with the place they live. Those who migrate, while
maintaining their culture and lifestyle in the new location, also get influenced by the culture of
the place they move to, contributing to the formation of new cultures and lifestyles. There are
differences in the qualitative and quantitative characteristics of both departed and settled
places and also immigrants and habitants. The diverse reasons, scope, and operational processes
of migration have made each migration distinct from the others (Yilmaz, 2014). While migration
has been observed in every era, it has been driven by different reasons and has influenced the

lifestyles of societies.

Migration and mobility have been distinctive features of human history. In fact, it is
possible to say that the history of humanity is the history of human mobility. The discursive field
of the concept of migration is quite broad (Hoerder, 2009; Picozza, 2017). The history of
migration examines the institution and motivations of migrants, attempting to determine the
societal options and constraints faced by individuals pursuing life plans (Harzig & Hoerder, 2009).
The concept of migration inherently involves a social transformation, and as such, it is addressed

in various fields within the social sciences.

In recent years, countries that are recipients of migration have placed increased
emphasis on migration philosophies. Information generated under the heading of migration
includes policy reports, scientific contributions, institutional surveys, and so on, all aimed at
addressing the challenges faced by migrants. Migration issues are not only a concern for
politicians but also for academics and civil society organizations. Despite all these efforts, the
issue of migration remains a controversial social phenomenon. Migrants experience challenging
situations that they must confront. These individuals encounter different problems depending
on the socio-economic conditions of the geographic areas where they reside. Despite the
magnitude of the challenges, the migration process continues between societies. As migration
events are on the rise, it is essential to understand the culture, society, main outlines of
migration policies, and changes, and to benefit from past experiences (Casas-Cortes et al., 2015).
Rapid population growth, particularly in large cities, has occurred worldwide due to migration.
Countries struggle to accommodate massive migration waves in terms of space, social

conditions, and political challenges. These migration waves give rise to complex issues for both
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migrants and host countries. Mass migrations affect the overall economic structure of a country,
and economic life in cities where migrants concentrate is significantly impacted by this situation
(Massey et al., 2014; Li et al., 2019). Migrants also face fundamental challenges in the countries
they move to, such as adaptation, finding employment, and ensuring a quality education for
their children. It is known that the challenges they have extend beyond these, affecting various

aspects of life, including health and religion.

The integration of immigrants into the society they live in provides an opportunity for
all members of the community to participate in social, cultural, and political life. The inclusive
approach that promotes a sense of citizenship is an inclusive participation from both sides. In
the process of integration, special facilitative measures may be required to develop the skills of
immigrants to achieve the same social and economic outcomes as locals, taking into account the
characteristics of immigrants. Even if the state may invest in integration, immigrants become
integrated into the labor market when they arrive and become permanent residents after a few
years. They contribute to macroeconomic impacts when they pay taxes on their work.
Immigrants increase the working-age population and contribute to human capital development
and technological progress with the skills they bring. Integration programs can yield positive
results only if well-prepared and implemented in collaboration with all relevant stakeholders are
applied. The focus in the process of immigrant integration should be on benefiting all parties
involved. Policies should be designed by considering the needs of all key actors, allowing for
democratic processes that facilitate exchange of views with relevant stakeholders (Galera et al.,
2018; Hajdukovi¢, 2023; Phillips, 2006). The adaptation of immigrants to the society they live in
is beneficial for both sides. This benefit facilitates social interaction in all aspects, transcending

individual boundaries.

Anatolia has been one of the regions exposed to migration for thousands of years.
Turkiye has long been confronted with migrating populations. Particularly, the process known
as the Arab Spring, which emerged in the northern part of Africa in 2010, has affected many
parts of the world, including the region Turkiye is in. As a result of the Arab Spring, one of the
countries most affected by the situation in Syria and by Syrians is Turkiye. The increasing number

of migrants each day emphasizes the need to focus more on their employment and education.

The phenomenon of migration is a special situation that concerns both receiving and
sending countries. According to the 2020 report released by the International Organization for

Migration, there are 272 million international migrants, which constitutes 3.5% of the world's
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population. When looking at the host countries where migrations take place, it is observed that
these are mostly countries with better living conditions. Migrants prefer to move towards
economically prosperous and secure countries with fewer security issues (Giler, 2021).
Migration particularly impacts industrial societies during the transition to the global society. The
education and schools of these countries face numerous challenges due to migration. Factors
such as terrorism, the difficulty of geographical conditions, the concentration of factories in
large cities, and globalization have led to the centralization of the service sector. This situation
has made migrations from rural areas to cities inevitable (Cigerci & Yildirim, 2020; Sahin, 2012).
Migrants are driven by the desire for a better life in large cities, and they make efforts in that
direction. The reasons for migration can vary, but the majority of migrants are motivated by the

desire for a better life.

One of the challenges faced by refugee or asylum-seeking families is raising their
children. In light of the Universal Declaration of Child Rights and international agreements,
strong policies are needed for the socialization and improvement of living conditions for these
children (Liu & Xu, 2023). Schools have different practices to integrate migrant children into
education and society. However, the education system related to these children continues to
face difficulties related to teachers, materials, and resources (Sahin, 2020). According to a report
by UNICEF (2023), children are the most affected segment in migrations. Migrant children face
challenges in education and struggle emotionally and socially, encountering health problems as

well.

Migration phenomenon affects all individuals. However, children, who are more than
affected by the decision of adults to be migrating and obliged to comply with this decision, are
called passive migrants (Giani, 2006). Migrant children face many problems. Education is at the
forefront of the issues that affect them the most due to their age and social circumstances. The
formal education received by migrant children and the quality of this education significantly
determine their knowledge and skills. A good education not only increases the economicincome
of migrant students but also facilitates their adaptation to the newly settled country. Thus, the
risks they may face both in childhood and adulthood decrease (Stark & Bloom, 1985). Therefore,
developed countries make efforts to produce effective education policies for migrant students
they accommodate. A well-educated migrant experiences less difficulty in adapting to the

society they have come to.
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The majority of refugees in Tiirkiye come from Syria. According to 2023 data, the
number of Syrians in Tlrkiye is 3,288,755. According to the age range table published by the
Directorate General of Migration Management, Syrian males constitute 52.4% of the total Syrian
population. The percentage of Syrian females is 47.6%. The number of Syrian males is 158,663
more than the number of Syrian females (Refugee Association, 2023). Again, considering the
official data released by the Directorate General of Migration Management, the total number of
registered foreigners in Tlrkiye is 4,990,663. Tiirkiye has the highest number of refugees. There
is no clear data on irregular migrants (Keskin, 2023). Taking into account the presence of
irregular migrants in the country, it is not possible to give a clear situation regarding the number

of foreigners.

It is possible to say that Syria had a sufficient level of education policy in its country
conditions before the war (Sirin & Rogers Sirin, 2015). However, many things have changed in
the lives of children with the war. They migrated to different countries as immigrants. Tirkiye
has been the country where Syrian refugees or asylum seekers have concentrated the most.
Tlrkiye continues to host Syrians within its borders (Erdogan, 2017; Refugee Association, 2023;
UNICEF, 2020). The influx of such a wave of migration to the country has caused social and
economic difficulties and has also brought about some problems in the field of education.
Migration waves have affected both local and foreign students significantly. Teachers, school
administrators, parents, and all institutions related to education have involuntarily become part
of the process (Aydeniz & Sarikaya, 2021; Turan & Fansa, 2021; Unsal & Baskan, 2021). Ensuring

the integration of migrant students and families into education involves comprehensive efforts.

Becoming literate is one of the fundamental skills expected to be gained in an
individual's educational experience. The education system aims to produce individuals with
developed skills in various fields, knowledgeable, and exhibiting good behaviors. The skills
needed by students in their personal, social, academic, and professional lives, both nationally
and internationally, have been determined within the framework of Tiirkiye's Qualifications
Framework (TQF) (MEB, 2019). These skills are listed as communication in the native language,
communication in a foreign language, mathematical competence, basic competencies in
science/technology, digital literacy, learning to learn, social and civic competencies, initiative
and entrepreneurship, cultural awareness, and expression. It is acknowledged that literacy
education holds a special place in the development of these competencies. Developing these

skills in an individual who is not a qualified reader is not easily achievable.
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The structure of the language used in the country and the writing system are important
determinants in the initial literacy education. However, the child's developmental
characteristics also become crucial in the process of learning to read and write. Educational
research, theories, practices, and materials used in schools are elements that complete the
process (Glnes, 2022; Sagirli, 2019). In Tiirkiye, for many years, initial literacy education was
conducted through the Sentence Method. Starting from the 2004-2005 academic year, the
Sound-Based Sentence Method was adopted. In the sound-based sentence method, the initial
literacy education begins with sounds. Initial literacy education is prepared to reach sentences
quickly (MEB, 2019). The teaching of sounds is not done in alphabetical order. The presentation
of sounds is based on the letter's name, its sound, frequency of use in language, functionality,
and ease of writing. Sounds are grouped into six categories, and the teaching of these sounds is
carried out in accordance with the specified stages of the method (Glines & Isik, 2018). The aim
is for the student to achieve literacy by presenting the sounds in a specific order. Immigrant
students participate in the process of learning to read and write alongside Turkish students.

However, these students face more challenging problems compared to Turkish students.

Certain measures have been taken to ensure that Syrian children can benefit from the
right to education. In this process, inclusive education has come to the forefront. Inclusive
education focuses on providing equal education to all children, taking into account their
different cultural, social, and learning experiences. It addresses equality pedagogies for the
continuity of culture. It aims to improve communication and positive connections between
disadvantaged minority children and advantaged majority children (Aguiar et al., 2020). The
design and implementation of inclusive education environments can be valuable in guiding

future developments.

In both domestic and international studies, it is emphasized that teachers face
significant challenges in providing education to migrant students. Teachers lack the necessary
equipment in the fields where they provide education to migrant students. They struggle to
access the necessary information about the cultures and lifestyles of migrant students. The
language barrier is seen as a fundamental problem in sharing information for both teachers and
students. Consequently, teachers often do not receive sufficient information about the social
and economic conditions of migrant families. Additionally, teachers express the need for
vocational training in migrant student education (Bourgonje, 2010; De Wal Pastoor, 2015;

Dryden-Peterson, 2015; Ferfolja, 2009; Matthews, 2008; Sidhu & Taylor, 2009; Yaylaci et al.,
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2017). Important steps need to be taken to address the challenges teachers face in dealing with

migrant students and their families.

Despite all the precautions taken, it is observed that some migrant children cannot
continue their education. Especially, insufficient knowledge of the language of the host country
and low participation of students in education emerge as fundamental problems in the
integration of migrant groups (Pohl, 2013). In some countries, in-service training has been
provided for teachers to work efficiently with migrant students. However, various problems
have been encountered during the integration process. Gender, culture, social class, language,
race, ethnicity, nationalism, religion, and other differences are challenging issues for the school

system to manage (Oldroyd, 2005). Schools find it challenging to overcome these differences.

Migrant students (refugees or asylum seekers) living in Tiirkiye face many problems
similar to students in other countries. Studies have identified issues such as language deficiency,
academic failure, difficulty in communication, and the inability to adapt due to cultural
differences affecting them (Belet Boyaci & Yasar, 2018; Bicer et al., 2012; Cigerci & Gingor,
2016; Gungor & Senel, 2018). Research conducted in different grade levels in schools indicates
the following problems in migrant students learning Turkish reading and writing (Bicer & Bozkirl,

2012; Cigerci & Gungor, 2016; Eksi et al., 2015; Er & Polat, 2012):

e Migrant students experience difficulties in comprehension, communication, adaptation,

and expression due to not being proficient enough in Turkish.

e Migrant students face challenges in adapting to and communicating in the educational

processes due to language and cultural differences.

e Differences in the phonetic structure between Turkish and the native language lead to

ne nn mmn mmn nmnon onmn

difficulties in the spelling and pronunciation of letters "g," "s," "c," "¢," "1," "o,

0," and "0.".
¢ Challenges are encountered in developing the four basic language skills. Problems arise in

the development of writing, followed by speaking, reading, and listening skills.

e Migrant students encounter difficulties stemming from differences in sentence structure,
grammar (syntax, semantics, etc.), and morphological aspects between Turkish and Arabic

languages.

e Challenges arise in Turkish language instruction due to issues with teaching methods and

techniques.
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e Migrant students face problems due to the lack of necessary materials caused by economic

reasons.

The Ministry of National Education collaborates with the United Nations Children's Fund
(UNICEF), the Association for Solidarity with Refugees and Migrants (SGDD), and other non-
governmental organizations. In addition, as part of the "Expansion of the Conditional Education
Assistance Program in Tirkiye for Syrians and Other Refugees" initiative, access to education
has been provided for nearly 500,000 out of 833,000 Syrian children in Tirkiye. Efforts have
been made since 2003 to ensure that Syrian children receive education of the same quality as
Turkish students. Throughout Tirkiye, migrant families receive educational assistance through
the Conditional Education Assistance Program (CEAP) under the condition of regularly sending
their children to school. CEAP has been particularly effective in promoting the attendance of
girls in schools, with the aid amount being higher for girls than for male students (Tarhan, 2022;
UNICEF, 2022). Positive discrimination is applied for girls in the education of migrant students

with the aim of improving their quality of life.

A refugee is an individual who, due to race, religion, social status, political views, or
identity, feels oppressed in their country and seeks asylum in another country, with this request
being accepted. These individuals do not benefit from or do not wish to benefit from the
protection of their country. Therefore, they do not request to return to their country (Migration
Administration, 2023; Soyugok, 2023). A migrant is someone who leaves their country for
various reasons and is in the process of having their asylum request evaluated by the authorities
of the country they have fled to. These individuals are in the application stage to seek asylum in

another country (UNHCR, 2023).

While the term "refugee" is occasionally used interchangeably with the term "asylum
seeker," they have distinct meanings. These words do not carry the same meaning. An asylum
seeker refers to individuals who have applied for asylum but have not yet received a decision
from the competent authorities. Asylum seekers are individuals who have not yet obtained
refugee status. According to Article 3/3 of the Resettlement Law, the term "asylum seeker" is
used for those who seek temporary residence in a province due to any compulsion without the
intention of settling in Tirkiye (Soyugok, 2023). Asylum seekers, who have had to leave their
country for various reasons and have sought asylum in the host country, are in the
"investigation" stage by the competent authorities, waiting for the conclusion of this

investigation. In this study, without making a distinction between refugees and asylum seekers,
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the challenges faced by foreign-origin students in their initial literacy learning process are

discussed. The term "migrant" is preferred to describe the students' situation.

Turkiye, like every child who is a Turkish citizen, recognizes the right of migrant children
to access education. The development of the skills these children need to become literate begins
in the preschool period. The instruction and development of literacy skills predominantly
continue with first-grade reading and writing instruction. Migrant children receive reading and
writing education in primary school classes suitable for inclusive education. However, these
students face many difficulties in the initial literacy learning process due to socio-economic
problems, language issues, and other reasons. Identifying the steps to ensure the adaptation of
children who have migrated to Tilrkiye due to problems in their home countries is crucial. In this
process, literacy education can be considered the first step in achieving this adaptation.
Determining the problems encountered in literacy education with a scientific perspective will
shed light on program development efforts related to the education of migrant students. The
aim of this research is to identify and evaluate the problems encountered in the initial literacy
education of migrant students according to the opinions of primary school teachers. In line with

this goal, the following sub-problems have been formulated:

1. According to teachers' opinions, what is the influence of migrant students' families on

the process of initial literacy education?

2. According to teachers' opinions, what are the challenges faced by migrant students in

the learning-teaching process of initial literacy education?

3. According to teachers' opinions, what are the problems experienced by migrant

students in skill areas during initial literacy education?
2. Method

This study aims to identify the challenges faced by primary school teachers in the initial
literacy education process of migrant students. Therefore, a qualitative research method was
employed, and among the qualitative research designs, a "case study" was preferred. In a case
study, a single case or event is examined in-depth (Yildirrm & Simsek, 2016). A case study
involves the in-depth description and analysis of a limited system, focusing on a single event or
situation. Data is systematically collected to understand what happens in a real-life context
(Starman, 2013; Subasi & Okumus, 2017). Through the case study, the thoughts of the

participants in the research were obtained in a more detailed manner.
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2.1. Study Group

The study was conducted during the spring semester of the 2022-2023 academic year in
the central and district areas of Denizli and Sanhurfa. The participants were primary school
teachers working in schools affiliated with the Ministry of National Education. The "criterion
sampling method" was used in the selection of participants. The criterion for selecting
participants was "teachers with migrant students in their classes." In the research, a total of 49
primary school teachers (34 female, 15 male) were reached. Teachers participated in the study

on a voluntary basis.

It was assumed that the students in the classes of the participating teachers could
potentially be refugees or asylum seekers. The crucial aspect of this study is not the child's
refugee or asylum seeker status but the scientific identification of the problems encountered by
the child during the initial literacy learning process after starting primary school. Therefore, the
term "migrant" was preferred over the more specific terms "refugee" or "asylum seeker" in the

context of this research.
2.2. Data Collection Tool

The research data were collected using a personally developed information form and an
open-ended question form. In the creation of the form addressing the problems encountered
during the initial literacy instruction with migrant students, initially, six questions were
prepared. These questions were then presented to the opinions of three expert faculty members
in the field. Based on the feedback received, two questions were deemed non-functional and
were removed from the form. Additionally, a personal information form was prepared to
determine the demographic characteristics of the participants. The final data collection tool

consists of four questions and a personal information form.
2.3. Gathering Data and Data Analysis

The participants in the sample were reached through Google Forms or directly. Thirty-
one teachers were reached through Google Forms, and 18 teachers through printed forms.

Volunteer teachers participating in the study were asked to answer open-ended questions.

Content analysis was employed in the data analysis process. Content analysis reveals
hidden truths within the data and allows for the identification of data. In qualitative studies,
data processing occurs in four stages: coding the data, finding themes, organizing codes and

themes, and finally, describing the findings (Yildirnm & Simsek, 2016). To increase the reliability
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of the study, the agreement percentage for the determined codes was calculated. For this, the
consistency of the codes created by two researchers was examined, referring to Miles &
Huberman's (1994) formula for agreement. The agreement values for the codes ranged between

0.88% and 0.90%.

The data obtained in the study were transferred to computer software, and codes were
created during this process. Relationship codes were grouped, and sub-themes were reached.
Relevant sub-themes were grouped to create themes. Direct quotes from participants' views
were used to explain the sub-themes constituting the themes, and these quotes were explained.
In providing quotes, participants' personal information was included. The quotes used
participant order (1, 2, 3, ...), gender (F, M), and the number of migrant students in the teacher's

class (...2. Migrant student) abbreviations.

According to teacher opinions, the themes and sub-themes identified regarding the
problems encountered in the initial reading and writing education of migrant students are

specified in Table 1.

Table 1.
Themes and Sub-Themes Formed from Classroom Teachers' Opinions
Themes Sub-Themes Repetitions for Each Sub-Theme
Language Difference 38
Family Support 31
Parental Influence Educational Level 27
Economic Issues
Readiness 5
Teaching-Learning Process Letter Instruction 49
Harmony 23
Reading Comprehension 9
Skill Areas Speaking 5
Writing 38

As seen in Table 1, the research identified three themes and, accordingly, 10 sub-
themes. The most frequently recurring sub-theme is "letter instruction," which was determined
to be repeated 49 times. The least recurring sub-themes are "speaking" and "economic issues,"

each repeated four times.
2.4. Ethics

In accordance with research ethics, explanations regarding the study were provided to
the participants. Following these explanations, their consent was obtained before administering
the open-ended questionnaire. The study was conducted with great care to adhere to ethical

principles. The necessary procedures to obtain ethical approval for the study were carried out,

358 The Journal of Limitless Education and Research, 8 (3), 348 - 399



(\Dzz7 Teacher Perspectives on the Challenges Faced by Immigrant Students...
Fatma KIRMIZI, Hilal BOZOVALI, Emre CINGOZ, Mihriban HIRA

including the submission of an application to the "Social and Human Sciences Scientific Research
and Publication Ethics Board" of the institution to which the researchers are affiliated. As a result
of this application, a document confirming the adherence of the study to ethical rules was

obtained.
3. Findings

In this section, explanations of the sub-themes and themes that emerged as a result of
the analysis of the collected data are provided. Quotations containing the participants' views

are included to explain the sub-themes and themes, accompanied by relevant explanations.
3.1. Findings and Commentary on the First Sub-Problem

To address the first sub-problem of this research, the theme of "parental influence" has
been explained. The first sub-theme is identified as "language differences," and 38 teachers have
expressed their views on this sub-theme. Quotations from teacher opinions related to the sub-
theme of language differences are presented below;

"Family members generally do not know Turkish, so they cannot help the child (48, F., 3
Migrant Students)." "Parents, not being proficient in Turkish, cannot contribute to students in
the reading and writing process. Students cannot receive support from their parents on this
matter; they try to reinforce what they learned at school on their own (50, F., 1 Migrant
Student)." "Parents are making an effort as much as they can, but because they don't know
Turkish well enough, they cannot contribute much (27, F., 2 Migrant Students)." "Learning

happens only in the classroom because they don't know Turkish (9, F., 10 Migrant Students)."

When examining teacher opinions related to the sub-theme of language differences, it
is observed that parents do not know Turkish. Families do not speak Turkish at home. Parents
who do not know Turkish well cannot help their children enough. This situation makes it difficult
for parents to follow the first reading and writing process. Additionally, it negatively affects

parent-teacher communication.

Secondly, the sub-theme of "family support" has been created, and 31 teachers have
expressed their views on this sub-theme. Quotations from teacher opinions related to the sub-

theme of family support are presented below;

"Parents have almost no contribution to the first reading and writing learning process.
The parents in the region where we are located do not show enough interest in their children and

do not support their education. They do not even meet the basic needs of their children (39, M.,
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4 Migrant Students)." "I generally have a parent profile consisting of large families with low
socio-cultural levels. The contributions of parents to the process are almost negligible (40, F., 3

Migrant Students)."

When examining the sub-theme of "family support," it is observed that these families
do not fully engage in school and relationships within the school. According to the participants,
the main reason for this is that parents do not know Turkish. Because families do not know the
language, they cannot play a fully active role in their children's first reading and writing learning
process. On the other hand, economic reasons also prevent families from providing adequate
support to their children's education. According to teacher opinions, low socio-cultural levels, a
high number of siblings, parental neglect, and a lack of hope and expectations for the future also

play a role in the inability of parents to provide sufficient support to students.

As the third sub-theme, "education level" has been determined, and 27 teachers have
expressed their views on this sub-theme. Quotations from teacher opinions related to the sub-

theme of "education level" are presented below;

"Most of the students coming to school have parents who attended school but dropped
out later. This causes difficulties in helping them at home (3, M, 31 Migrant Students)." "The
education level of families directly affects the academic success of the child. If the family is well-
educated, the child is also willing to progress (6, F, 1 Migrant Student)." "The education level of
the family positively influences teacher-parent cooperation. Educated parents take better care
of their children (15, F, 3 Migrant Students)." "The low education level of parents prolongs the

first reading and writing learning process (31, F, 3 Migrant Students)."

According to teachers' opinions, there is generally a very low level of parental education.
Teachers frequently mention that because the family's education level is low, they cannot
adequately care for the child, the student-parent relationship is negatively affected, the child's
in-class academic performance decreases, and they lag significantly behind their peers in reading
and writing instruction activities. The lack of sufficient support from parents with low education
levels negatively affects the student during the first reading and writing process. Migrant
families who are literate in reading and writing provide the necessary support to their children
during the reading and writing process. These students' speech is more understandable. On the
other hand, teacher-parent communication is easier to establish. Of course, this situation makes

it easier for the student to learn to read and write.
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The fourth sub-theme is named "economic problems." Quotations from teacher

opinions related to the sub-theme of "economic problems" are provided below;

"I have witnessed some difficulties in economic terms. | believe that the family factor
plays a significant role in the child's success (41, F, 4 Migrant Students)." "Most migrant students

do not have decent homes and face problems finding jobs (34, M, 3 Migrant Students)."

According to the opinions of the 4 teachers participating in the study, most migrant
parents have difficulty finding a job. This situation leads to economic difficulties for them. The
parent's economic situation also affects their children. Economic problems cause adverse effects

on the students' learning and teaching process.
3.2. Findings and Commentary on the Second Sub-Problem

To address the second sub-problem of this research, the theme "learning-teaching
process" is explained. The first sub-theme is "Readiness," and 5 teachers have provided their
opinions on this sub-theme. Quotations from teacher opinions related to the sub-theme of

"Readiness" are provided below:

"They are unfamiliar with the lessons because they did not receive preschool education.
The students' readiness levels are quite low. There is a lot of absenteeism. | start with other
students, but they lag behind in the process of learning to read and write since they joined later
(41, F, 4 Migrant Students)." "They have problems with holding a pencil, understanding what is
said (33, F, 2 Migrant Students)." "First of all, because there is no familiarity with Turkish, working
with words they hear from scratch is difficult. In addition, they receive very little preschool
education, which poses a serious problem (49, M, 3 Migrant Students)."” "Some migrant children
cannot adapt to the school culture because they did not receive preschool education. Generally,
children who start 1st grade at an older age struggle cognitively with reading and writing (45, F,

2 Migrant Students)."

Five teachers participating in the study provided their opinions on the sub-theme of
"Readiness." Upon examining these opinions, it becomes evident that the lack of preschool
education for students is a significant issue. The limited exposure of students to Turkish poses a
hindrance to the development of their language skills. Naturally, the low level of readiness leads
to serious challenges during the initial reading and writing process. Problems such as holding a

pencil and writing from left to right are encountered, and overcoming these issues requires time.
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Within the scope of the theme "Learning-Teaching Process" 49 teachers provided their
opinions on the sub-theme of "Letter Confusion". Excerpts from teacher opinions on the sub-

theme of "Letter Confusion" are as follows:

"Immigrant students may encounter difficulties in producing sounds (5, F., 1 Immigrant
student)." "Since they produce sounds incorrectly, there are also many mistakes in writing (9, F.,
10 Immigrant student) "They experience difficulties in the pronunciation of letters (10, F., 7
Immigrant student)." "Especially, they often confuse the vocal letters (26, F., 2 Immigrant
student).”" Due to their lack of proficiency in the language, pronunciation problems are quite
common. Since they learned Turkish in the region where we are located, they blend the regional

accent features, resulting in even more incorrect pronunciation (39, M., 4 Immigrant student)."

"When examining the teacher views on the sub-theme of 'mixing letters,' it was
determined that 49 teachers expressed opinions on this matter. According to the participants,
language issues cause difficulties in sound pronunciation for students. Immigrant students have
a different native language, and the incorrect pronunciation resulting from their different
language use has been observed to mix sounds. This pronunciation problem encountered in

sound teaching also makes reading and writing more challenging.

The third sub-theme of the theme, named harmony,' has been identified. Regarding this
sub-theme, 23 teachers expressed their views. Quotations from teacher views for the

“harmony” sub-theme are presented below:

“These students experience adaptation problems because they start their education in a
different environment. Cultural differences and the fact that Arabic and Turkish have partly
different roots in terms of words make it difficult for students to adapt (47, F., 2 Immigrant

student).”

When examining teacher views on the adaptation sub-theme, it is observed that
immigrant students, coming from a different culture and speaking a different language, face
adaptation issues. According to the participants, these students have difficulties in
communicating with other students and making friends. The adaptation problem experienced

in school also negatively affects academic success."
3.3. Findings and Commentary on the Third Sub-Problem

In order to address the third sub-problem of this research, the theme of 'skill areas' has

been explained. Within this theme, the first sub-code is formed as 'comprehension,' and 9
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teachers have expressed their views on this sub-theme. Quotations from teacher views for the
sub-theme of comprehension are provided below;

“Even though they learn to read, comprehension is not happening; there are very serious
problems in that regard (1, F., 5 Immigrant student).''They can read, but they don't understand
what they read (9, M., 10 Immigrant student)."Inability to comprehend what is read, inability to
write the sentences spoken, inability to progress in grammar topics, inability to speak effectively
and nicely, inability to understand texts according to the 5W1H rule in Turkish (41, F., 4
Immigrant student).''They have difficulty in understanding what they read because of
pronunciation issues. Due to not understanding what they read, they also face problems in other

subjects (48, F., 3 Immigrant student).”

When examining teacher views on the sub-theme of comprehension, it is observed that
immigrant students, due to their problems in understanding what they read, cannot
demonstrate sufficient success in other subjects as well. Immigrant students who are not
successful in comprehending what they read also face problems in speaking and writing.
According to the participants, these students cannot perform learning-teaching activities

properly due to the problems they experience in understanding what they read.

As part of the theme “skill areas,” the sub-theme of “speaking in their own language”
has been identified. It has been determined that 5 teachers expressed their views on this sub-

theme. Some quotations from teacher views for the sub-theme of 'speaking' are as follows:

"They sometimes pronounce sounds similar to those in their own languages (1, F., 5
Immigrant Student)." "They pronounce sentences like Arabic. Due to the lack of emphasis and
intonation, sentence integrity is also compromised (3, M., 31 Immigrant Student)." "The limited
time spent in school for learning Turkish is insufficient. Additionally, the lack of use of the Turkish
language at home can prevent children from producing certain sounds (45, F., 2 Immigrant
Student)." "Because a different language is spoken at home, they struggle to comprehend what
is spoken at school. The language spoken at home can also lead to mispronouncing voiced letters

(46, M., 4 Immigrant Student)."

When examining the teacher opinions related to the “Speaking” sub-theme, it is
observed that students carry the effects of their native languages into their lessons. Due to
speaking their own languages in their family lives, they face serious difficulties in mastering
Turkish. According to the participants, this also leads to challenges in the reading and writing

processes. Immigrant students experience significant difficulty in correctly pronouncing sounds
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during the initial reading and writing learning process. Due to their lack of knowledge about
Turkish stress and intonation patterns, they struggle to maintain coherence while reading

sentences.

As the third sub-theme in the 'Skill Areas' theme, 'Writing' was established. It was
determined that 38 teachers expressed their views on this sub-theme. Quotations from teacher

opinions about the 'Writing' sub-theme are provided below;

"They cannot put what they read into writing. We make them spell, but still, incorrect
words emerge (3, F., 31 Immigrant Student)." "They cannot spell words correctly. They also
cannot use punctuation marks correctly and appropriately (19, F., 2 Immigrant Student)." "They
write from right to left. They also make mistakes in the direction of writing letters (27, F., 2
Immigrant Student)." "They write from right to left. They experience difficulties in writing dotted
letters during dictation exercises (40, F., 3 Immigrant Student)." "They write the words and
sentences on the board without difficulty, but it is observed that they frequently make mistakes
during dictation. There are omissions in between the letters (46, F., 4 Immigrant Student)."
"Because they are unfamiliar with letters, they write them in different ways (47, F., 2 Immigrant

Student)."

When examining teacher opinions on the 'Writing' sub-theme, it is seen that immigrant
students face many problems in this regard. According to the participants, even if the students
can read, they struggle to write what they read. Immigrant students cannot use punctuation
marks correctly and appropriately. They write from right to left, contrary to the writing direction
of the Latin alphabet. As they are not familiar with the letters of the Latin alphabet, they struggle
to write these letters and make mistakes in their writing directions. According to the
participants, immigrant students make spelling mistakes during dictation exercises, but they do

not have difficulty writing what is written on the board."
4. Conclusion, Discussion and Suggestions

The necessity for people with different cultures to live together as a result of migration
has brought about some problems. According to the results obtained from this research, the
majority of immigrant parents do not speak Turkish. One of the most significant problems that
arise is the lack of proficiency of immigrant parents in the official language of the country.
Immigrant families face language barriers due to not knowing Turkish. This situation also hinders
their effectiveness in the educational process of their children. The results obtained regarding

immigrant parents support previous research. In a study conducted by Bulut et al. (2018),
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primary school teachers aimed to identify the problems they experienced with refugee students
in Turkish lessons. The opinions of teachers were collected for this purpose. Research data were
obtained from 14 classroom teachers using an interview form. Participants stated that they
applied the same educational program to immigrant children who did not have Turkish as their
native language in Turkish lessons. Participants expressed that they did not know how to solve
the language problems of foreign students and that they did not undergo any training process
on teaching Turkish to foreigners. Therefore, teachers face significant challenges with immigrant
students. In a study by Eren (2019), teachers and administrators tried to identify the problems
of refugee students based on their opinions. According to the results obtained from the
research, teachers and administrators stated that special Turkish courses for immigrant parents
should be opened. These courses should be made mandatory for parents, and it should be
explained to them how important their children's education is. In a study conducted by Dixon
and Wu (2014), they examined 92 articles published after 2000 and aimed to identify the
problems of immigrant students. According to the study, the consistency between home and
school practices is related to parents' language proficiency. Especially, there is a need for
parental support to improve students' reading skills. Innovative school curricula connecting
home and school practices and encouraging parental involvement should be developed. Family
literacy programs should be designed and implemented for parents. Similar results have been
obtained in other studies conducted previously (Fidan & Tas, 2023; Hallagh & Giil, 2021; Ustiin
& Bas, 2022). Families cannot adequately support their child's initial reading and writing learning
process for various reasons. According to teachers, the main reason for this problem is that the
majority of parents do not speak Turkish. Parents either do not know Turkish at all or know very
little. This situation negatively affects their children's initial reading and writing learning process.
The lack of proficiency of parents in Turkish, the official language of the country, leads to a lack
of interest in their children's education. The active involvement of immigrant parents in their

children's education can also facilitate their social integration.

A study reveals that immigrant parents experience economic difficulties, making it
challenging for them to meet the needs of their children due to financial constraints. This result
aligns with previous research. In a study by Martin-Pastor et al. (2013), teachers' opinions
indicated that many immigrant students' families had a low economic status. Parents with
insufficient economic income cannot provide the necessary support for their children's initial
reading and writing learning process. As a result, students tend to lag behind in this learning

process. Another finding from the research suggests that immigrant students' parents also face
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employment issues. The economic problems of parents negatively impact the learning processes
both inside and outside of school for immigrant students. Cummins (2012), in his research,
identified social adaptation issues for first and second-generation immigrant students, mainly
linked to poverty. This adaptation issue is closely associated with poverty. The poverty
experienced by parents, and consequently by students, leads to academic failure in the
educational process. As seen in other studies, the low economic status of immigrant families
adversely affects their children's educational experiences. These families often have multiple
children, making it challenging to provide the necessary support for their children's education,

leading to lower expectations for their children's future.

According to the results obtained from the research, it can be concluded that the
readiness levels of immigrant students are low. Factors such as not receiving pre-school
education and not knowing Turkish well enough negatively affect the readiness of students for
learning to read and write. As a result, immigrant students experience difficulties in areas such
as holding a pen and expressing themselves. In his 2019 study, Polat identified the problems
Syrian students face in the initial process of learning to read and write based on the opinions of
classroom teachers. The research involved 16 classroom teachers, and data were collected
through interview forms. According to the research, a significant majority of Syrian students do
not have a sufficient level of readiness to learn to read and write. Differences in their native
languages, lack of access to necessary materials, and social issues lead to variations in their levels
compared to other students. This situation adversely affects their initial learning process of

reading and writing.

According to the results obtained from the research, immigrant students experience
difficulties in the pronunciation of letters due to the difference in their native languages.
Speaking a different language at home leads to insufficient proficiency in Turkish and,
consequently, incorrect pronunciation of letters. These students tend to mix up the letters, and,
naturally, this situation results in difficulties in reading and writing as well. In their 2021 study,
Aydeniz and Sarikaya aimed to identify the challenges faced by immigrant students in the
education process. The participants consisted of 28 contracted teachers working in various
fields. The results of the research indicate that students struggle with the pronunciation of
letters that exist in Turkish but not in Arabic. The significant differences between Turkish and

Arabic, including language rules, contribute to difficulties in pronunciation and comprehension.
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According to the opinions obtained from the participants, immigrant students
experience difficulty in social integration with their peers. These students struggle to
communicate with their peers because they do not know Turkish well enough and come from a
different culture. Consequently, these students face significant challenges in adapting to school,
negatively impacting their academic success. In their study conducted in 2021, Suna et al.
explored ways to facilitate the adaptation of Syrian children to the education process. They
interviewed 19 psychological counselors working in different cities. The research revealed that
the Turkish language skills of Syrian students are not sufficient. These students face difficulties
in expressing themselves and describing their problems, leading to challenges in seeking
support. They struggle to communicate effectively with their peers. In a study conducted by
Biasutti et al. (2020) with primary and middle school teachers in Italy, the researchers aimed to
identify the problems of immigrant students. The study involved 29 participants, and data were
obtained through a questionnaire developed by the researchers. According to the results of the
research, immigrant students face challenges in classroom activities, intercultural
communication, and social interactions in the classroom. Instructional strategies and methods
should be implemented to support the integration of students. In a study by Uzun and Bitiin
(2016), the researchers aimed to identify the problems faced by Syrian students in preschool
institutions. Six preschool teachers with Syrian students were interviewed. These children
cannot communicate with their teachers and peers due to language problems. According to the
research, immigrant students are unable to communicate with their teachers and peers, leading
to difficulties in teacher-student interaction. According to the research conducted by Ertus
(2017), the main problem of Syrian students is the lack of knowledge of Turkish. According to
teachers' opinions, students start school without learning Turkish, leading to difficulties in
adapting to school. Another finding of the research is that Syrian students have difficulty making
friends with Turkish students. They struggle to form groups among themselves and participate
in the games of other peers. The difficulty in joining the games of their peers hinders immigrant

students from adapting to the social environment.

According to the results obtained from the research, immigrant students experience
difficulties in reading comprehension. Due to their struggles in understanding what they read,
these students cannot perform well in other subjects. Additionally, problems in reading
comprehension have implications for speaking and writing skills. Immigrant students cannot
demonstrate the required performance in classroom activities and assignments. It is possible to

say that reading comprehension is at the core of all subjects and activities. Immigrant students
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facing difficulties in this regard encounter challenges in almost every aspect of the education
process. These findings are consistent with previous studies. In a study conducted by Ertus
(2017), who interviewed 10 teachers to identify the problems faced by Syrian students in the
education process, it was found that students only learn the basics of reading and writing.
However, they experience difficulties in understanding what they read. Students can read, but

they struggle to comprehend the text.

According to the opinions of teachers, immigrant students cannot effectively use the
stress and intonation in Turkish. Due to their lack of mastery over the stress and intonation in
Turkish, they cannot maintain coherence when reading sentences. The fact that students speak
their native languages at home and communicate with their friends in their own languages
makes it challenging to overcome this issue. According to participants, these students bring their

language use in their native languages into the reading and writing process.

According to the opinions of teachers participating in the research, immigrant students
also face many challenges in writing. Students struggle in expressing what they read and in
dictation exercises. They have difficulty using punctuation marks correctly in their writings. They
often write letters in the wrong direction because of their limited familiarity with the Latin
alphabet. Immigrant students do not have problems transcribing what is written on the board
into their notebooks, but they make mistakes when trying to write what they hear. These results
support previous studies. In a study conducted by Giltutan and Kan (2019), aiming to identify
the problems Syrian students face in writing activities, 30 primary school teachers were
interviewed. According to the results, Syrian students have low-level writing skills. Even if
students are willing to engage in writing activities, they face challenges due to their lack of
proficiency in Turkish. Teachers noted that some Syrian students have deficiencies in their
vocabulary. Students experience issues such as omitting letters, incorrect letter usage, adding

extra letters, and inability to combine syllables while writing.

Based on the results obtained from the research, the following recommendations have

been developed:

The functionality of existing Turkish courses aimed at assisting immigrant parents in
providing adequate support for their children's education should be enhanced. The content of
language courses should be reviewed to ensure that these families learn Turkish effectively, and

continuous communication should be maintained with the families.
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State policies should be developed to help immigrant families find employment and
sustain their lives. The socio-economic status of immigrant families is a crucial determinant in
meeting their children's school needs economically. It should be remembered that economic
conditions will directly or indirectly affect immigrant students' initial literacy processes. The
government should provide additional sources of income for economically disadvantaged
immigrant students. Research should be conducted to identify the economic problems

experienced by these students in the education process.

Social activities should be organized to facilitate faster integration of immigrant students
with their peers. Turkish and immigrant students should be brought together, providing
opportunities for teamwork. Communication within the school between students should be
increased. Teachers should conduct activities that involve immigrant students in school
communication. These children need to be encouraged to express themselves and actively
participate in educational activities. In these activities, students should be motivated to speak

Turkish.

Scientific research should be conducted on the problems immigrant students face in
their initial literacy instruction. Special programs for initial literacy instruction should be
developed based on the results of these studies. The programs should address the interaction
between the school and the family specifically. Establishing a connection between the school

and the child's parents is crucial.

In the process of learning to read and write, patient and meticulous efforts should be
made regarding the pronunciation of letters. Teachers play a crucial role in this regard. In the
classroom, teachers should patiently assist students in correctly pronouncing the letters. If
necessary, with a planning by the Ministry of National Education (MEB), additional lessons
should be introduced to help these students better learn to read and write. The importance of

these students gaining enjoyment in reading and writing should never be overlooked.

In order for immigrant students to achieve the necessary success in writing activities,
teachers should approach them with patience. Sufficient time should be allocated to activities
such as writing letters in the correct direction according to the Latin alphabet, writing from left
to right, understanding dictation exercises accurately, and using punctuation marks correctly. In
this regard, the Ministry of National Education (MEB) should gather preliminary information

through scientific studies, clearly identify the problems, and seek support from experts to
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generate effective solutions. If necessary, special programs for learning to read and write should

be organized for these children or additional time should be allocated to them in schools.

To ensure that immigrant students do not face difficulties in the initial process of
learning to read and write, they should receive preschool education. In preschool education, a
special program for language, reading, and writing should be prepared for these students, and

their readiness levels should be developed.

Special emphasis should be given to comprehension exercises in reading for immigrant
students in the initial process of learning to read and write. These students should engage in
more reading exercises compared to other students. Understanding the read word, sentence,
or text should be prioritized. The Ministry of National Education (MEB) should take necessary
measures in this regard. If needed, comprehensive scientific studies on the subject should be

conducted, and appropriate solutions should be developed based on the results of these studies.

Immigrant students should be made aware that speaking Turkish among themselves will
enhance their language skills. It should be explained that this situation will positively affect their
education and awareness should be created that they will adapt more easily to social life. During
this process, care should be taken not to create a negative perception regarding the child's use

of their native language.

To demonstrate the necessary developments in writing, immigrant students should
engage in additional writing exercises. Even after completing the initial literacy education,
special activities should be included to enable immigrant students to express themselves in

writing. The importance of generating thoughts through writing should not be overlooked.
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Ozet: Olumsuz yasam kosullari, saglik sistemi sorunlari, dogal afetler, savas kitlik vb. sebebiyle
her giin insanlar farkli tlkelerde gé¢gmen olarak yeni bir yasama baslamaktadir. Turkiye, yakin zamanda
Suriye’de ve Ukrayna’da yasanan savaslar nedeni ile gb¢ almistir. Ayrica Afganistan ve Pakistan gibi yasam
standarti dusik tlkelerden de gogler olmustur. Bu géclerden en ¢ok etkilenen kitlenin ¢ocuklar oldugu
sdylenebilir. Gécle gelen &grenciler icin egitim destegi calismalari yapiimistir. Ozellikle ilk okuma yazma
o6grenme sirecinde gogmen cocuklar ¢ok blyilk sorunlar yasamistir. Bu calismanin amaci 6gretmen
goruslerine gore gocmen 6grencilerle gercgeklestirilen ilk okuma yazma 6gretimi siirecinde karsilasilan
sorunlari tespit etmek ve degerlendirmektir. Gogmen 6grencilerin ilk okuma yazma 6gretimi siirecinde
karsilastiklari sorunlari tespit etmeye yonelik oldugundan ¢alismada nitel arastirma yontemi kullaniimigtir.
Nitel arastirma desenlerinden “durum galismasi (case study)” tercih edilmistir. Calisma 2022-2023 egitim
o6gretim yilinin bahar déneminde, Denizli ve Sanliurfa’da gercgeklestirilmistir. Katilimcilar, Milli Egitime
bagh devlet okullarinda gérev yapan ilkokul 6gretmenleridir. Katilimcilarin se¢iminde “6lcit 6rnekleme
yontemi” kullanilmistir.  Katilimcilarin belirlenmesinde “sinifinda géogmen 6grenci olan 6gretmenler”
Olgltl goz ondne alinmistir. Bu 6grenciler siginmaci ya da miilteci statisiinde olup yabanci kdkenlidir.
Arastirmada 49 (34=kadin, 15=erkek) ilkokul 6gretmenine ulasilmistir. Ogretmenler géniilliilik esasina
gore calismaya katilmistir. Arastirma verilerinin elde edilmesinde arastirmacilarin gelistirdigi kisisel bilgi
formu ve agik uglu soru formu kullaniimistir. Agik uglu soru formu uzman gorusi alinarak gelistirilmistir.
Orneklemde yer alan katilimcilara Google form araciligi ile ya da dogrudan ulasiimistir. Verilerin analizinde
icerik analizine basvurulmustur. Veriler bilgisayara aktarilmis ve kodlar belirlenmistir. iliskili kodlar bir
araya getirilerek alt temalara ulasiimistir. Alt temalar bir araya getirilerek de temalar olusturulmustur.
Temalar ve alt temalar agiklanirken dogrudan alintilara yer verilmistir. Arastirmadan elde edilen sonuglara
gore ebeveynler vyeterince Tirkce bilmedikleri icin evde c¢ocuklarinin g¢alismalarina yardimci
olamamaktadir. Gogmen 6grencilerin biyuk bircogunlugu okul 6ncesi egitim almadiklari icin hazir
bulunusluk seviyeleri olmasi gerekenin altindadir. Bu 6grenciler bazi harfleri seslendirmede, yaziyi soldan
saga dogru yazmada, Tirkce konusup anlasmada, akranlari ile iletisim kurmakta sorun yasamaktadirlar.
Ogretmenlerin gorislerine gdre gécmen 6grenciler bir sekilde okumayi dgrenseler bile okudugunu
anlamakta olduk¢a zorlanmaktadir. Bu 6grenciler Tirkgenin vurgu ve tonlamalarini bilmedikleri igin
ctimleleri anlamli bir sekilde okuyamamaktadir. Latin alfabesindeki harflere yeterince asina olmadiklari
icin bu harfleri yazmakta zorlanmaktadir.
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1. Giris

insanlar tarihin baslangicindan beri bir yerden bir yere gé¢ etmek durumunda
kalmislardir. Yasanilan yerden ayrilmak sliphesiz yasadigi yer ile arasinda bag kuran insanlar igin
her zaman zor olmustur. Gog ettigi yerde kiltlirinii, yasam tarzini devam ettiren ve goc¢ ettigi
yerdeki kiltiirden de etkilenen insan, yeni kiiltir ve yasam tarzlarinin olusmasinda da etkili
olmustur. Go¢, mekan degistirmenin yani sira donlismeyi, degismeyi ve degistirmeyi de
beraberinde getirir. Terk edilen ve yerlesilen yer ile gbcenler ve gociilen yerdekilerin nitel ve
nicel ozelliklerinde farkliliklar vardir. Goglin nedeninin, kapsaminin ve isleyis slrecinin farkh
olmasi her gogi bir digerinden farkli hale getirmistir (Yilmaz, 2014). Go¢ her donemde goriilse

de farkh nedenlere bagh olmus ve toplumlarin yasam bicimlerine etki etmistir.

Goc¢ ve hareketlilik insanlik tarihinin ayirt edici bir 6zelligi olmustur. Aslinda insanlik
tarihinin, insan hareketliliginin tarihi oldugunu séylemek mimkindur. Gog¢ kavraminin séylemsel
alani oldukga genistir (Hoerder, 2009; Picozza, 2017). Goég tarihi, gogmenlerin kurumunu ve
motivasyonlarini inceler. Yasam planlarinin pesinde olan bu bireylerin toplumsal seceneklerinin
neler oldugu ve ne tir kisitlamalarla karsi karsiya geldiklerini belirlemeye calisir (Harzig &
Hoerder, 2009). G6¢ kavrami kendi icinde sosyal bir donlsiimi icermektedir. Bu nedenle sosyal

bilimlerin pek ¢ok alaninda ele alinmaktadir.

GOg alan Ulkeler son yillarda gog felsefelerine daha ¢ok vurgu yapmistir. Go¢ bashgi
altinda Uretilen bilgiler; politika raporlari, bilimsel katkilar, kurumsal anketler vb. gd¢gmenlerin
sorunlarini  ¢ézmek i¢in ugrasilan durumlardir. Go6¢ sorunlariyla politikacillar kadar
akademisyenler ve sivil toplum kuruluslari da ilgilenmektedir. Biitlin bunlara ragmen gé¢men
sorunu tartismali bir sosyal olgudur. Gogmenler meydan okumak zorunda kaldigi deneyimler
yasamaktadir. Bu insanlar, barindigi cografyanin sosyo ekonomik kosullarina bagl olarak farkli
sorunlarla karsilasmaktadir. Sorunlar bilylk de olsa toplumlar arasindaki gé¢ eylemi devam
etmektedir. Go¢ olaylari giderek arttigi icin kiltlrd, toplumu, gog politikalarinin ana hatlarini ve
degisimleri kavramak ve gecmisteki deneyimlerden faydalanmak gerekmektedir (Casas-Cortes
vd., 2015). Diinyanin pek cok yerinde gbce bagh olarak (6zellikle biyik kentlerde) hizh bir niifus
artisi yasanmistir. Ulkeler kitlesel olarak gerceklesen go¢ dalgalarini mekan, sosyal kosullar ve
siyasal agidan zorlukla barindirmaktadir. Bu go¢ dalgalari hem gégmenler hem de ev sahibi tlke
acisindan karmasik sorunlarin ortaya ¢ikmasina neden olmaktadir. Kitlesel gocler tlkenin genel
ekonomik yapisini etkilerken gé¢menlerin yogunlastigi kentlerdeki ekonomik yasam da bu

durumdan belirgin bir sekilde etkilenmektedir (Massey et al., 2014; Li et al., 2019). Go¢gmenler
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de gittikleri Glkelerde uyum saglama, is bulma, ¢ocuklarina nitelikli bir egitim aldirma gibi temel
sorunlarla karsilasmaktadir. Yasanan sorunlarin bunlarla sinirh olmayip yasamin hemen her

alaninda zorluklar (saglik, din vb.) yasadiklari bilinmektedir.

Gogmenleri yasadigl topluma uyum saglamasi toplumun tim Gyelerinin sosyal, kiltirel
ve siyasi hayata katilmalarina firsat vermektedir. Yurttashk duygusunun tesvik edilmesini
saglayan kapsayicilik anlayisi her iki taraftan da kapsayici bir katilimdir. Uyum sirecinde,
gocmenlerin 6zellikleri dikkate alinarak yerlilerle ayni sosyal ve ekonomik sonuglari elde etme
becerilerini gelistirmek icin 6zel kolaylastirici tedbirler gerekebilmektedir. Devletin uyum icin
para yatirmasi gerekse de, gocmenler geldiklerinde ve birkac yil sonra, daimi ikamet eden kisiler
haline geldiklerinde, isglicli piyasasina entegre olmaktadir. Yaptiklari islerde vergi 6dediklerinde
makroekonomik etkiler ortaya ¢cikmaktadir. Gogmenler alisma ¢agindaki ntifusu artirmaktadir.
Getirdikleri becerilerle beseri sermaye gelisimine ve teknolojik ilerlemeye katkida bulunurlar.
Uyum programlari ancak ve ancak ilgili tim paydaslarla isbirligi icinde iyi bir sekilde hazirlanir ve
uygulanirsa olumlu sonuglar dogurabilir. G6¢menlerin uyumu sirecinde tim taraflara fayda
saglamak esas olmalidir. Bu politikalari tim kilit aktorlerin gereksinimleri alinarak
tasarlanmalidir. Bu da ilgili paydaslarla goris alisverisine olanak veren demokratik siireclerin
isletilmesi gerektigi anlamina gelmektedir (Galera et al., 2018; Hajdukovi¢, 2023; Phillips, 2006).
Gogmenlerin yasadigl topluma uyum saglamasi her iki taraf agisindan da yararli olmaktadir. Bu

yarar bireysel sinirlari asmakta her konuda sosyal etkilesimi kolaylastirmaktadir.

Anadolu cografyasi da bin yillardir gé¢ce maruz kalan yerlerden biridir. Tlrkiye yillardir
goc eden insanlarla karsi karsiya kalmistir. Ozellikle 2010’da Afrika’nin kuzey kisminda ortaya
¢ikan ve Arap bahari olarak adlandirilan siire¢ Tirkiye'nin de icinde bulundugu bélge de dahil
olmak Gzere dinyanin da bircok yerini etkilemistir. Arap baharinin sonucunda Suriye ve
Suriyelilerin durumundan en ¢ok etkilenen (ilkelerden biri de Tiirkiye’dir. Her gecen giin artan
gbcmen sayisl, onlarin istihdami ve egitimi konusunun tzerinde ¢ok durulmasi gerektigi gercegini

daha cok 6n plana ¢ikarmaktadir.

Goc¢ olgusu, goc alan ve veren Ulkeleri ilgilendiren 6zel bir durumdur. Uluslararasi Gog
Orgiitiiniin agikladigi 2020 yili raporuna gére 272 milyon uluslararasi gogmen bulunmaktadir. Bu
sayl dinya nifusunun %3,5’idir. Goglerin yapildigi ev sahibi Ulkelere bakildiginda bunlarin
¢ogunlukla hayat sartlarinin daha iyi oldugu ulkeler oldugu goriilmektedir. Go¢ edenler givenlik
sorunlarinin daha az yasandigl, yani ekonomik diizeyi yliksek ve glivenli tlkelere dogru gitmeyi

tercih etmektedir (Guler, 2021). GoOg, sanayi toplumlarini 6zellikle kiresel topluma gegis
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asamasinda etkilemektedir. Bu llkelerin egitimi ve okullari gocten dolayr pek c¢ok zorlukla
karsilasmaktadir. Terdr, cografi sartlarin zorlugu, fabrikalarin blyluk kentlerde olmasi,
kiiresellesme gibi nedenlerden dolayi hizmet sektori merkezlerde toplanmistir. Ortaya ¢ikan bu
durum goglerin tasradan kentlere olmasini kaginilmaz kilmistir (Cigerci & Yildirnm 2020; Sahin,
2012). Gog edenler biylik kentlerde daha iyi kosullarda yasamak istegi ile hareket etmekte ve
¢abalarini da bu yonde ortaya koymaktadirlar. Goglin nedenleri farkh olabilmektedir. Ancak gog

edenlerin blyilk cogunlugu iyi yasama istegi icerisindedir

Midlteci ya da siginmaci ailelerin sikinti yasadigi durumlardan birisi de c¢ocuklarini
yetistirme konusudur. Evrensel cocuk haklari sézlesmesi ve uluslararasi sd6zlesmeler i1si1ginda, bu
cocuklarin sosyallesmesi ve yasam sartlarinin iyilestirilmesi icin glcllu politikalara gereksinim
duyulmaktadir (Liu & Xu, 2023). Okullarin, gogcmen cocuklari egitim hayatina ve topluma uyumlu
hale getirmek icin farkh uygulamalari vardir. Ancak bu cocuklarla ilgili egitim sistemi, 6gretmen
ve materyal kaynakl sikintilar yasanmaya devam etmektedir (Sahin, 2020). UNICEF (2023)
raporuna gore goclerde en biyik sikinti yasayan kesim cocuklar olmaktadir. G6¢men ¢ocuklar
egitim sorunu basta olmak lizere duygusal, sosyal olarak zorlanmakta ve saglk problemleri ile

karsilasmaktadir.

Go¢ olgusu tim bireyleri etkilemektedir. Ancak goce karar veren yetiskinlerin bu
kararindan fazlasi ile etkilenen, bu karara uymak zorunda olan ¢ocuklar durumlarindan dolayi
pasif gocmen olarak adlandiriimistir (Giani, 2006). Go¢men ¢ocuklarin yasadigl pek ¢ok sorun
vardir. Yaslari ve sosyal durumlari geregi en c¢ok etkilendikleri sorunlarin basinda egitim
gelmektedir. Gogmen ¢ocuklarin aldig formal egitim ve bu egitimin niteligi onlarin bilgi ve
becerilerini 6nemli élgiide belirlemektedir. lyi bir egitim gécmen dgrencinin ekonomik gelirini
artirmanin yani sira, yeni yerlestigi tilkede, Glkeye uyumunu da kolaylastirmaktadir. Boylece hem
cocuklukta hem de yetiskinlikte karsilasabilecegi riskler azalmaktadir (Stark & Bloom, 1985). Bu
nedenle kalkinmis Ulkeler, blnyelerinde barindirdiklari go¢gmen 6grenciler icin etkili egitim
politikalari (iretme cabasi icerisindedir. lyi egitim almis bir gdcmen geldigi topluma uyum

saglama konusunda daha az zorluk yasamaktadir.

Turkiye’de bulunan miltecilerin biyilk bircogunlugu Suriye’den gelmistir. 2023
verilerine gére Tiirkiye’deki Suriyeli sayisi 3.288.755'tir. Go¢ idaresi Baskanlig’’nin yayinladigi yas
araligi tablosunda Suriyeli erkekler toplam Suriyeli sayisinin %52,4’(id{r. Suriyeli kadinlarin orani
ise %47,6’dir. Suriyeli erkeklerin sayisi Suriyeli kadinlarin sayisindan 158 bin 663 kisi fazladir

(Milteciler Dernegi, 2023). Yine Go¢ Idaresi Baskanhigr'nin agikladigi resmi veriler dikkate
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alindiginda Tarkiye'deki kayith yabanci sayisi toplam 4.990.663’tiir. Tirkiye en ¢ok siginmaci
sayisi olan tlkedir. Dizensiz gocmenlerle ilgili ise net bir veri bulunmamaktadir (Keskin 2023).
Dizensiz gogmenlerin de (ilkede bulundugu géz énline alindiginda yabancilarin sayisina iliskin

olarak net bir durum séylemek pek mimkin degildir.

Savastan once Suriye’nin Ulke kosullarinda yeterli diizeyde bir egitim politikasina sahip
oldugunu soylemek mimkindur (Sirin & Rogers Sirin, 2015). Ancak savasla birlikte ¢ocuklarin
yasamlarinda cok fazla sey degismistir. Gocmen olarak farkh Glkelere go¢ etmislerdir. Suriyeli
miltecilerin ya da si§inmacilarin sayica en fazla yogunlastiklari tilke ise Tirkiye olmustur. Tlirkiye
Suriyelileri kendi igerisinde barindirmaya devam etmektedir (Erdogan, 2017; Mdlteciler Dernegi,
2023; UNICEF, 2020). Ulkeye bu yogunlukta go¢ dalgasinin olmasi sosyal ve ekonomik agidan
sikintilar olusturdugu gibi egitim alaninda da bazi sorunlari beraberinde getirmistir. Go¢ dalgalari
yerli ve yabanci uyruklu 6grencileri fazlasi ile etkilemistir. Bununla birlikte 6gretmenler, okul
yoneticileri, aileler ve egitimle iliskisi olan bitin kurumlar da etkilenme sirecine ister istemez
dahil olmustur (Aydeniz & Sarikaya, 2021; Turan & Fansa, 2021; Unsal & Baskan, 2021). G6¢men
ogrencilerin ve ailelerinin egitime entegrasyonunu saglamak oldukc¢a kapsamli calismalari

icermektedir.

Bireyin egitim-6gretim yasantisinda kazanmasi beklenen temel yetilerden biri de okuma
yazma becerisidir. Egitim sistemi farkli alanlarda becerilerle gelismis bilgili ve iyi davranislara
sahip bireyler yetistirmeyi amaglar. Ogrencilerin hem ulusal hem de uluslararasi diizeyde kisisel,
sosyal, akademik ve is yasamlarinda gereksinim duyacaklari beceriler Tirkiye Yeterlilikler
Cercgevesinde (TYC) belirlenmistir (MEB, 2019). Bunlar ana dilde iletisim, yabanci dilde iletisim,
matematiksel yetkinlik, bilim/teknolojide temel yetkinlikler, dijital yetkinlik, 6grenmeyi
O0grenme, sosyal ve vatandaslikla ilgili yetkinlikler, inisiyatif alma ve girisimcilik, kultirel
farkindalik ve ifade seklinde siralanmistir. Bu yetkinliklerin gelismesinde okuma yazma egitiminin
Ozel bir yerinin oldugu kabul edilen bir gercektir. Nitelikli okuryazar olmayan bir bireyde bu

yetkinlikleri gelistirmek pek mimkin degildir.

Ulkede kullanilan dilin yapisi, yazi sistemi ilk okuma yazma 6gretiminde 6nemli
belirleyicilerdir. Bununla birlikte ¢cocugun gelisim Ozellikleri de ilk okuma yazma 6grenme
sirecinde 6nem kazanmaktadir. Egitim 6gretimle ilgili arastirmalar, teoriler, uygulamalar,
okullarda kullanilan materyaller de siireci tamamlayan 6gelerdir (Glines, 2022; Sagirli, 2019).
Tirkiye'de uzun yillar ilk okuma yazma 6gretimi Climle Yontemi ile yapilmistir. 2004-2005 Egitim

ogretim yilindan itibaren Ses Temelli Cimle Yontemine gegilmistir. Ses temelli climle
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ydnteminde, ilk okuma yazma 6gretimine seslerle baslanmaktadir. ilk okuma yazma 6gretimi,
kisa sirede cliimlelere ulasilacak bir sekilde hazirlanmaktadir (MEB, 2019). Seslerin 6gretimi
alfabetik siralamada yapilmamaktadir. Seslerin verilmesi onlarin harfin adi, sesi, dilde kullanim
sikligina, islevselligine, harfin yazim kolayligina baglidir. Sesler alti grupta toplanmistir ve bu
seslerin Ogretimi, yontemin belirtilen asamalarina uygun bir sekilde gerceklestiriimektedir
(GUnes & lsik, 2018). Seslerin belirli bir sirada verilmesi ile 6grencinin okuryazarhga ulasmasi
hedeflenmektedir. Gogle gelen 6grenciler ilk okuma yazma 6grenme siirecinde Tiirk 6grencilerle
birlikte yer almaktadir. Ancak bu 6grenciler Tirk 6grencilere oranla daha zorlayici sorunlar

yasamaktadir.

Suriyeli cocuklarin egitim hakkindan yararlanabilmesi adina bazi tedbirler alinmistir. Bu
slrecte kapsayici egitim 6n plana cikmistir. Kapsayici egitim; cocuklarin farkli kiltirel, sosyal ve
O0grenme yasantilarini géz 6nidnde bulundurarak hepsine esitlik ilkesi kapsaminda egitim
verilmesine odaklanmaktadir. Kapsayici egitim kaltlrin devamliligl icin esitlik pedagojilerini ele
almaktadir. Azinlikta olan dezavantajli cocuklarla ¢ogunlukta olan avantajli cocuklar arasindaki
iletisimi ve olumlu baglantiyi gelistirmektedir (Aguiar et al., 2020). Kapsayici egitim ortamlarinin

tasarlanmasi ve uygulanmasi gelecekteki gelismelere yol gostermede degerli olabilir.

Yurt icinde ve yurt disinda yapilan calismalarda gé¢cmen 6grencilere egitim verme
konusunda &gretmenlerin  olduk¢a zorlandigl vurgulanmaktadir. Ogretmenler gdcmen
Ogrencilere egitim verdikleri alanlarda gerekli donanima sahip degildir. Go¢gmen 6grencilerin
kaltirleri ve yasam bigimlerine iliskin gerekli bilgilere ulasmakta zorlanmaktadirlar. Dil sorunu
O0gretmen ve Ogrenci agisindan bilgi paylasiminda temel bir sorun olarak gorilmektedir.
Ogretmenler bundan dolayl gé¢men ailelerin sosyal ve ekonomik kosullarina iliskin olarak
yeterince bilgi alamamaktadirlar. Ayrica 6gretmenler gocmen 6grencilerin egitimi konusunda
mesleki egitim calismalarina da gereksinim duymaktadirlar (Bourgonje, 2010; De Wal Pastoor,
2015; Dryden-Peterson, 2015; Ferfolja, 2009; Matthews, 2008; Sidhu & Taylor, 2009; Yaylaci vd.,
2017). Ogretmenlerin gdécmen ogrencilerle ve onlarin aileleri ile yasadigi sorunlarin

¢O6zlimlenmesi icin 6nemli adimlar atilmasi gerekmektedir.

Alinan bitlin tedbirlere ragmen bazi gé¢cmen c¢ocuklarin egitimlerine devam
edemedikleri de goriilmektedir. Ozellikle gé¢ edilen Ulke dilinin yeterince bilinmemesi ve
ogrencinin egitime dislik oranda katihm gostermesi gogmen gruplarin entegrasyonunda temel
sorunlar olarak ortaya ¢ikmaktadir (Pohl, 2013). Bazi Ulkelerde Ogretmenlerin go¢cmen

ogrencilerle verimli calisabilmesi icin hizmet igi egitimler verilmistir. Buna ragmen entegrasyon
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slrecinde cesitli sorunlarla karsilasilmistir. Cinsiyet, kidltir, sosyal sinif, dil, irk, etnisite,
milliyetcilik, din gibi farkhliklar okul sisteminin yonetmekte zorlandigi konulardir (Oldroyd, 2005).

Okullar bu farkliliklarin Gistesinden gelmekte zorlanmaktadir.

Turkiye’de yasayan go¢cmen 6grenciler (milteci ya da siginmaci olanlar) diger tlkelerde
yasayan 6grenciler gibi pek ¢ok sorun yasamaktadir. Yapilan ¢alismalarda basta dil yetersizligi
olmak Uzere akademik basarisizlik, iletisim kurmada zorluk, kilttrel farkliliklardan dolayi
adaptasyon saglayamama gibi sorunlarin onlari etkiledigi tespit edilmistir (Belet Boyaci & Yasar,
2018; Bicer vd., 2012; Cigerci & Gingor, 2016; Gungor & Senel, 2018). Okullarda farkh sinif
dizeylerinde yapilan arastirmalarda Tirkce okuma ve yazma 6grenen gocmen 6grencilerde su
sorunlarin gorildigi saptanmistir (Bicer & Bozkirl, 2012; Cigerci & Glingor, 2016; Eksi vd., 2015;
Er & Polat, 2012):

e Gogmen oOgrenciler, Tlrkceye yeterince hakim olmadiklari igin anlama, iletisim, uyum ve

ifade etme konularinda sorunlar yasamaktadirlar.

e Gocmen Ogrenciler, dil ve kiltirel farklihklardan kaynaklanan nedenlerle egitim-6gretim

slreclerine uyum saglama ve iletisim kurma konusunda zorluklar yasamaktadir.

LLI—% L B 1 i B o 1 B | I 1 B 1 By 1}

e Tlirkce dil ve ana dil arasindaki fonetik yapi farkliliklarindan dolayr "g", "s", "c", "¢", "i", "0",

6" ve "U" harflerinin yazimi ve telaffuzunda zorluklar yasanmaktadir.

e DOrt temel dil becerisinin gelistiriimesinde zorluklar yasanmaktadir. Baslangicta yazma ve
ardindan konusma, okuma ve dinleme becerilerinin gelistiriimesinde sorunlarla

karsilasiimaktadir.

e Gocmen Ogrenciler, Tirkce ve Arapga dillerindeki cimle yapisi, dilbilgisi (sentaks, semantik,

vb.) ve morfolojik farkliliklardan kaynaklanan sorunlar yasamaktadirlar.

e Tlirkce Ogretiminde 06gretim yontem ve tekniklerden dolayi ortaya c¢ikan sorunlar

yasanmaktadir.

e Gocmen Ogrenciler ekonomik nedenlerden dolayi gerekli materyallerin yoklugu sebebiyle

sorunlar yasamaktadir.

Milli Egitim Bakanligi, Birlesmis Milletler Cocuklara Yardim Fonu (UNICEF) ile
Siginmacilar ve Gé¢cmenlerle Dayanisma Dernegi (SGDD) ve diger sivil toplum kuruluslar ile
ishirligi yapmaktadir. Buna ek olarak “Tirkiye’deki Sartli Egitim Yardimi Programinin Suriyelilere

ve Diger Miiltecilere Yayginlastirilmasi” amaciyla Turkiye'deki 833 bin Suriyeli cocuktan 500 bine
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yakininin egitime erisimi saglanmistir. Suriyeli ¢ocuklarin da Tirk 6grencilerle ayni nitelikte
egitim almasi icin ise 2003 yilindan bu yana cesitli calismalar yapilmaktadir. Tirkiye ¢apinda
cocuklarini diizenli olarak okula géndermeleri kosuluyla gogmen ailelere Sarth Egitim Yardimi
Programi (SEY) ile egitim yardimi yapilmaktadir. SEY 6zellikle kiz cocuklarinin okula devami igin
cok etkili olmustur. Kiz gocuklarinin okullagma oranlarinin arttirilmasi igin yapilan yardim miktari
erkek 6grencilere yapilan yardimdan daha yiksek tutulmustur (Tarhan, 2022; UNICEF, 2022).
Gogmen 6grencilerin egitiminde kiz cocuklar igin pozitif ayrimcilik yapiimaktadir. Bu durumun

onlarin yasam kalitesini artirmasi hedeflenmektedir.

Milteci, Glkesinde irki, dini, sosyal konumu, siyasal gorusleri ya da kimliginden dolayi
kendisini baski altinda hisseden ve bundan dolay Ulkesini terk edip baska bir Glkeye siginma
talebinde bulunan ve bu talebi kabul edilmis olan kisidir. Bu kisiler ilkesinin korumasindan
yararlanmaz ya da yararlanmak istemez. Bu nedenle ilkesine dénmek talebi de bulunmaz (Gog
idaresi Baskanligi, 2023; Soyucok, 2023). Siginmaci ise gesitli nedenlerden dolayi tilkesini terk
eden ve siginma talebi, kactigi tlkenin yetkililerince degerlendirilme asamasinda olan bireylerdir.

Bu kisiler baska bir tilkeye siginmak icin basvuru asamasindadir (UNHCR, 2023).

Milteci kelimesinin karsiliginda zaman zaman siginmaci kelimesi verilse de ikisi farkli
anlamlar icermektedir. Bu kelimeler ayni anlama gelmemektedir. Siginmaci, iltica basvurunda
bulunmus ancak yetkili makamlarca kendisine yonelik heniiz karar verilmemis kisileri ifade
etmek i¢in kullanilir. Siginmacilar heniiz miilteci statiisiini kazanmamis kisilerdir. iskan Kanunda
Madde3/3’e gbre “Turkiye’ye yerlesme amacinda olmayan herhangi bir zorunluluktan dolay:
ilcastyla muvakkat oturmak tizere siginanlara siginmaci” denir (Soyugok, 2023). Cesitli nedenlerle
llkesini terk etmek zorunda kalan gittigi ilkede sig§inma talebinde bulunan siginmacilar yetkili
mercilerin “sorusturma” asamasindadir ve bu sorusturmanin sonuglanmasini bekler. Bu
calismada miilteci ya da siginmaci ayrimi yapilmaksizin yabanci kékenli 6grencilerin ilk okuma
yazma 6grenme siirecinde yasadigi sorunlar ele alinmistir. Ogrencilerin durumunu ifade etmek

icin de “gogmen” kelimesi tercih edilmistir.

Turkiye vatandasi olan her ¢ocuk gibi go¢cmen ¢ocuklarin da egitime erisim hakki vardir.
Bu ¢ocuklarin okuryazar olabilmesi icin edinmeleri gereken becerilerin gelistirilmesi okul 6ncesi
donemde baslar. Okuma yazma becerilerinin 6gretimi ve gelistiriimesi agirlikli olarak birinci
sinifta okuma yazma 6gretimi ile devam eder. G6¢men ¢ocuklar kapsayici egitime uygun olarak
ilkokul siniflarinda okuma yazma egitimi almaktadir. Ancak bu 6grenciler sosyo ekonomik

sorunlar, dil sorunu gibi nedenlerle ilk okuma yazma siirecinde pek ¢ok zorlukla karsilasmaktadir.
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Ulkelerinde yasadiklari sorunlar nedeniyle Tiirkiye’ye gé¢ etmis olan ¢ocuklarin egitim sistemine
uyumlarinin saglanmasi icin atilmasi gereken adimlarin belirlenmesi 6nem tasimaktadir. Bu
slirecte, okuma yazma 6gretimi bu uyumun saglanmasi icin ilk basamak olarak kabul edilebilir.
Okuma yazma 6gretiminde karsilasilan sorunlarin bilimsel bir bakis agisi ile belirlenmesi gogmen
ogrencilerin egitimi ile ilgili yapilacak program gelistirme ¢alismalarina isik tutacaktir. Bu
arastirmanin amaci, ilkokul 6gretmenlerinin gorislerine gére gé¢men 6grencilere ilk okuma
yazma 6gretiminde karsilasilan sorunlari tespit etmek ve degerlendirmektir. Bu amaca bagh

olarak su alt problemler olusturulmustur:

1. Ogretmenlerin gorislerine gére ilk okuma yazma 6gretimi siirecinde “gdcmen

ogrencilerin ailelerinin etkisi” nasildir?

2. Ogretmenlerin gorislerine gore ilk okuma yazma 6gretiminde “gé¢cmen dgrencilerin

O0grenme 6gretme sirecinde yasadigi sorunlar” nelerdir?

3. Ogretmenlerin goérislerine gore ilk okuma yazma 6gretiminde “gé¢cmen dgrencilerin

beceri alanlarinda yasadiklari sorunlar” nelerdir?
2. Yontem

Calisma ilkokul 6gretmenlerinin gocmen Ogrencilerle ilk okuma yazma 6gretimi
slrecinde karsilastiklari sorunlari tespit etmeye yoneliktir. Bu nedenle nitel arastirma yontemi
kullanilmistir. Nitel arastirma desenlerinden ise “durum ¢alismasi (case study)” tercih edilmistir.
Durum c¢alismasi ile tek bir durum ya da olay derinlemesine incelenir (Yildirm & Simsek, 2016).
Durum galismasi sinirli bir sistemin derinlemesine betimlenmesi ve incelenmesidir. Burada tek
bir olay ya da durum ele alinir. Gergek ortamda neler olduguna bakmak igin veriler sistematik bir
sekilde toplanir (Starman, 2013; Subasi & Okumus, 2017). Durum calismasi ile arastirmaya

katilanlarin dislinceleri daha detayli bir sekilde elde edilmistir.
2.1. Calisma Grubu

Calisma 2022-2023 egitim 6gretim yilinin bahar déneminde, Denizli’de ve Sanhurfa’da
merkez ilce ve ilgelerde gerceklestirilmistir. Katilimcilar, Milli Egitime bagh okullarda gorev yapan
ilkokul ~ 6gretmenleridir.  Katilimcilarin ~ seciminde  “Olgcit  6rnekleme  yontemi”
kullanilmistir.  Katiimcilarin belirlenmesinde “sinifinda go¢gmen 6grenci olan 6gretmenler”
Olcttli gbz ondne alinmistir. Arastirmada 49 (34=kadin, 15=erkek) ilkokul 6gretmenine

ulasiimistir. Ogretmenler géniilliliik esasina gore calismaya katilmistir.
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Calismaya katilan 6gretmenlerin sinifinda 6grenim géren 6grencilerin siginmaci ya da
miilteci olabilmesi mimkin olan bir durum olarak diisiinilmustir. Bu ¢alisma icin 6nemli olan
¢ocugun milteci ya da siginmaci statlstinde yer almasi degildir. Cocugun ilkokula basladiktan
sonra ilk okuma yazma 6grenme siirecinde yasadigl sorunlarin bilimsel bir bakis agisi ile tespit
edilmesidir. Bu nedenle arastirma kapsaminda miilteci ya da siginmaci kavrami yerine daha

kapsamli olan “gécmen” kelimesi tercih edilmistir.
2.2. Veri Toplama Araci

Arastirma verilerinin elde edilmesinde arastirmacilarin gelistirdigi kisisel bilgi formu ve
actk uclu soru formu kullanilmistir. Go¢cmen oOgrencilerle gerceklestirilen ilk okuma yazma
Ogretimi stirecinde yasanan sorunlara iliskin form olusturulurken éncelikle 6 soru hazirlanmistir.
Hazirlanan sorular alaninda uzman 3 6gretim elemaninin gérisiine sunulmustur. Gelen dontler
Isiginda iki soru islevsel olmadigl icin formdan cikarilmistir. Ayni zamanda katilimcilarin
demografik 6zelliklerini tespit etmeye yonelik olarak kisisel bilgi formu da hazirlanmistir. Son hali

ile veri toplama araci 4 soru ve kisisel bilgiler formundan olusmaktadir.
2.3. Verilerin Toplanmasi ve Analizi

Orneklemde yer alan katilimcilara Google form aracilig ile ya da dogrudan ulasilmistir.
Google form ile 31 6gretmene, basili form ile 18 6gretmene ulasiimistir. Calismaya katilmaya

gondlli olan 6gretmenlerden agik uglu sorulari yanitlamalari istenmistir.

Verilerin analizinde icerik analizinden yararlanilmistir. icerik analizi ile verilerin iginde
gizlenmis olan gergekler ortaya gikarilir. Ayrica verilerin tanimlanmasi da mimkiin olur. Nitel
¢alismalarda verilerin dort asamada islenmesi durumu s6z konusudur. Bu asamalar; verilerin
kodlanmasi, temalarin bulunmasi, kodlarin ve temalarin diizenlenmesi ve son olarak bulgularin
taniminin yapilmasidir (Yildirnm & Simsek, 2016). Calismanin glivenilirligini arttirmak igin
belirlenen kodlar icin goris birligi yizdesi hesaplanmistir. Bunun icin iki arastirmaci tarafindan
olusturulan kodlarin tutarliligina bakilmis, Miles & Huberman’in (1994) goris birligi formiline
basvurulmustur. Kodlarin goris birligine iliskin elde edilen deger %0,88 ila %0,90 arasinda

degismektedir.

Arastirma kapsaminda elde edilen veriler bilgisayar ortamina aktarilmis, bu sirada kodlar
olusturulmustur. iliski kodlar bir araya getirilmis ve alt temalara ulasilmistir. ilgili alt temalar bir
araya getirilip temalar olusturulmustur. Temalari olusturan alt temalari agiklamak igin

katilimcilarin gorislerinden dogrudan alintilar yapilmis ve bu alintilar agiklanmistir. Alintilar
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verilirken 6gretmenlerin kisisel bilgilerine de yer verilmistir. Yapilan alintilarda katilimci sirasi (1,
2, 3,..), cinsiyet (K, E), 6gretmenin sinifinda ka¢g go¢men 6grenci oldugu (...2. Gogmen 6grenci)

kisaltmalari kullaniimigtir.

Ogretmen gorislerine gére gécmen ogrenciler ile ilk okuma yazma &6gretiminde

karsilasilan sorunlara iliskin belirlenen tema ve alt temalar Tablo 1’de belirtilmistir.

Tablo 1.
Sinif Ogretmenlerinin Gériislerinden Olusturulan Tema ve Alt Temalar
Temalar Alt Temalar Alt Tema Tekrar Sayisi
Anadil farkhhgi 38
.. Aile destegi 31
Ebeveyn etkisi Eaitim diizeyi 27
Ekonomik sorunlar 4
Hazirbulunusluk 5
Ogrenme Ogretme Siireci Harf dgretimi 49
Uyum 23
Okudugunu Anlama 9
Beceri Alanlari Konusma 5
Yazma 38

Tablo 1'de de gorildigu gibi arastirmada 3 tema ve bunlara bagh olarak 10 alt tema
belirlenmistir. En ¢ok tekrar eden “harf 6gretimi” alt temasidir. Bu alt temanin 49 kez tekrar
ettigi belirlenmistir. En az tekrar eden alt tema ise “konusma” ve “ekonomik sorunlar” alt

temalaridir. Bu alt temalarin ise 4’er kez tekrar ettigi saptanmustir.
2.4. Aragtirma Etigi

Arastirma etigi geregince katihmcilara c¢alisma ile ilgili agiklamalar yapilmistir.
Acgiklamalar sonrasinda onlarin onayi alindiktan sonra agik uglu soru formu uygulanmistir.
Calismanin etik kurallara uygun bir sekilde yapilmasi igin blyik bir 6zenle hareket edilmistir.
Calismanin etik kurul izni alinmasi igin gerekli islemler gergeklestirilmistir. Arastirmacilarin bagh
bulundugu kurumun “Sosyal ve Beseri Bilimler Bilimsel Arastirma ve Yayin Etigi Kuruluna”
basvuru yapilmistir. Yapilan basvuru sonucunda calismanin etik kurallara uygunluguna iliskin

belge alinmistir.
3. Bulgular

Bu boliimde elde edilen verilerin analizleri sonucu ortaya ¢ikan alt tema ve temalarin
actklamalari yapilmistir. Alt temalari ve temalari agiklamak icin katilimcilarin gérislerini iceren

alintilara yer verilmistir. Alintilarla ilgili agiklamalar yapilmistir.
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3.1. Birinci Alt Probleme iliskin Bulgular ve Yorum

Bu arastirmanin birinci alt problemine yanit vermek amaci ile “ebeveyn etkisi temasi”
actklanmigtir. Birinci alt tema olarak “anadil farkhhg” olusturulmustur ve bu alt temaya iliskin
olarak 38 6gretmen goris bildirmistir. Anadil farklihg alt temasi icin 6gretmen gorislerinden
ahintilar yapilmistir. Bu alintilar asagida sunulmaktadir;

“Ailedekiler genel olarak Tiirkgeyi bilmedikleri icin cocuga da yardimci olamiyorlar (48,
K., 3 Gé¢men Odrenci).” “Ebeveynler Tiirkceye hékim olmadiklarindan dolayr okuma yazma
siirecinde égrencilere katki saglayamiyorlar. Ogrenciler velilerinden bu konuda destek alamiyor,
okulda égrendiklerini kendi cabalariyla pekistirmeye calisiyorlar (50, K., 1 Gé¢men édrenci).”
“Veliler ellerinden geldigince ¢aba gésteriyorlar fakat yeterince Tiirkce bilmedikleri icin ¢ok katki
saglayamiyorlar (27, K., 2 G6¢men édrenci).” “Tiirk¢e bilmedikleri icin 6grenme sadece sinifta

oluyor ( 9, K.,10 Gé¢men Ogrenci).”

Anadil farkhihg alt temasina iliskin olarak 6gretmen gorusleri incelendiginde ailelerin
Tirkceyi bilmedikleri gorilmektedir. Aileler evde de Tiirkge konusmamaktadir. Tarkgeyi
yeterince bilmeyen veliler ¢ocuklarina da yeterince yardimci olamamaktadir. Bu durum ilk
okuma yazma siirecinin ebeveyn tarafindan takibini zorlastirmaktadir. Ayrica ebeveyn 6gretmen

iletisimini de olumsuz yonde etkilemektedir.

ikinci olarak “aile destegi” alt temasi olusturulmustur ve bu alt temaya iliskin olarak 31
Ogretmen gorls bildirmistir. Aile destegi alt temasi icin 6gretmen goériglerinden alintilar

yapilmistir. Bu alintilar asagida sunulmaktadir;

“Ebeveynlerin ilk okuma yazma d&grenme slirecine katkisi yok denecek kadar az.
Bulundugumuz bélgedeki veliler ¢ocuklarina yeterince ilgi géstermiyor editimine de destek
vermiyor. Cocuklarinin temel ihtiyaclarini bile karsilamiyorlar (39, E., 4 G6¢men édrenci)”
“Genellikle cok cocuklu ailelerden olusan, sosyo kiiltiirel seviyeleri diisiik bir veli profilim var.

Anne babalarin siirece katkilari yok denecek kadar az ( 40, K., 3 Gé¢men 6grenci)”

“Aile destegi” alt temasi incelendiginde okula ve okul icindeki iliskilere bu ailelerin tam
olarak girmedikleri gorilmektedir. Katiimcilara gére bunun temel nedeni velilerin Tiirkce
bilmemeleridir. Aileler dil bilmedikleri icin cocuklarinin ilk okuma yazma 6grenme siirecinde tam
anlamiyla etkin bir rol oynayamamaktadir. Diger taraftan ekonomik nedenler de ailelerin
gocugunun egitim sirecine yeterli destek verememelerine neden olmaktadir. Ogretmen

gorislerine gore sosyo kiltirel seviyenin distkligl, kardes sayisinin ¢ok olmasi, ailenin
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ilgisizligi, ailenin gelecekle ilgili umudu ve beklentisinin olmamasi da 6grencilere yeterli destek

verememelerinde etkili olmaktadir.

Uclinci alt tema olarak belirlenmis olan “egitim diizeyi” konusunda 27 6gretmen gériis
bildirmistir. “Egitim dlzeyi” alt temasini agiklamak igin 6gretmen gorugslerinden alintilar

yapilmigtir. Bu alintilar asagida sunulmaktadir;

“Okula gelen 6grencilerin cogunun anne babasi okula gitmis ama sonradan birakmis. Bu
da evde onlara yardim edilmesi konusunda sikinti yasatiyor (3, E, 31 Gé¢men Odrenci).””Ailelerin
egitim diizeyi ¢ocugun akademik basarisini dogru orantili olarak etkiliyor. Aile, iyi egitimli ise
cocuk da ilerlemeye istekli oluyor (6, K, 1 Gé¢men Ogrenci).” “Ailenin editim seviyesi ég§retmen-
veli isbirligini olumlu yénde etkilemektedir. Egitimli veriler ¢cocuklarla daha iyi ilgilenmektedir
(15, K, 3 Gé¢men Odrenci).” “Ebeveynlerin editim seviyesinin diisiik olmasi ilk okuma yazma

dgrenme siirecinin uzamasina sebep oluyor (31, K, 3 Gé¢men Odgrenci).”

Ogretmenlerin gorislerine gére genel olarak egitim diizeyi oldukca diisiik bir ebeveyn
tablosuyla karsilasiimaktadir. Ogretmenler siklikla ailenin egitim diizeyi diisiik oldugundan dolayi
cocukla yeteri kadar ilgilenemediklerini, 6grenci-veli iliskisinin olumsuz etkilendigini, cocugun
sinif igi ders basarisinin distiglinii, okuma yazma 6gretimi faaliyetlerinde akranlarindan oldukga
geri kaldigini belirtmistir. Egitim seviyesi distk ailelerin ilk okuma yazma sirecinde cocuguna
yeterince destek olmamasi 6grenciyi olumsuz bir sekilde etkilemektedir. Okuma yazma bilen
gocmen aileler ise ¢ocuklara okuma yazma slirecinde gereken destegi vermektedir. Bu
Ogrencilerin konusmalari daha anlasilir olmaktadir. Diger taraftan 6gretmen-veli iletisimi daha
kolay kurulmaktadir. Elbette bu durum o0grencinin okuma yazma Ogrenmesini de

kolaylasmaktadir.

Dordiinch alt temaya “ekonomik sorunlar” adi verilmistir. “Ekonomik sorunlar” alt
temas! icin Ogretmen goruslerinden alintilar yapilmistir. Bu alintilarin bir kismi asagida

sunulmaktadir;

“Ekonomik anlamda bazi sikintilar yasandigina tanik oldum. Cocugun basarisinda aile
faktoriiniin biiyiik olduguna inaniyorum (41, K, 4 Gégcmen Odrenci).” “Gé¢men égrencilerin

cogunun dodru diizgiin evleri yok, is bulma sorunu yasiyorlar (34, E, 3 Gé¢cmen Odrenci)”

Arastirmaya katilan 4 6gretmenin gorislerine gére go¢gmen ebeveynlerin ¢ogu bir is

bulmakta sorun yasamaktadir. Bu durum onlarin ekonomik agidan sikintilar yasamalarina neden
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olmaktadir. Velinin ekonomik durumu ¢ocuklari da etkilemektedir. Ekonomik sorunlar cocuklarin

0grenme 6gretme siirecinde olumsuzluklara neden olmaktadir.
3.2. ikinci Alt Probleme iligkin Bulgular ve Yorum

Bu arastirmanin ikinci alt problemine yanit vermek amaci ile “68renme 6gretme siireci”
temasi agiklanmistir. Birinci alt tema olarak “Hazirbulunusluk” olusturulmustur ve bu alt temaya
iliskin olarak 5 6gretmen goris bildirmistir. Hazirbulunugluk alt temasi igin 6gretmen

goruslerinden alintilar yapilmistir. Bu alintilardan bazilari asagida sunulmaktadir:

“Okul éncesi egitimi almadiklari icin derslere yabanci kaliyorlar. Odgrencilerin
hazirbulunusluk diizeyleri olduk¢a diisiik. Devamsizlik ¢ok fazla oluyor. Diger égrenciler ile
baslayip ilerliyorum, onlar sonradan geldiginden okuma yazma siirecinde geriden geliyorlar (41,
K., 4 Gégmen Odrenci).” “Kalem tutma, séyleneni anlamada sorun yasiyorlar (33, K., 2 Gé¢men
6grenci).” “Her seyden énce Tiirkge ile ilgili kulak asinaligi olmadigi icin sifirdan duyduklari
kelimelerle ¢calismak zor oluyor. Bunun disinda okul 6ncesi egitimi ¢ok az kismi almis oluyor bu
da ciddi bir problem olusturuyor (49, E., 3 Gé¢men dgrenci).”“Gd¢men ¢ocuklarin bir kismi okul
éncesi egitim almadidi icin okul kiiltiiriine uyum saglayamamaktadir. Genel olarak yasi bliylik
olarak 1.sinifa baslayan ¢ocuklar bilissel olarak okuma yazma konusunda zorlanmaktadir (45, K,

2 Gé¢men ddrenci).”

Arastirmaya katilan 5 6gretmen “hazirbulunusluk” alt temasina iliskin olarak gorus
bildirmistir. Bu gorisler incelendiginde 6grencilerin okul dncesi egitim almamis olmalarinin
oénemli bir sorun olarak ortaya c¢iktigi gorilmektedir. Ogrencilerin Tiirkce ile ¢ok fazla
karsilamamis olmalari onlarin dil becerilerinin gelismesine engel olmaktadir. Elbette
hazirbulunusluk diizeyinin dislik olmasi ilk okumaya yazma siirecinde oldukga ciddi sorunlara
yol agmaktadir. Kalem tutma, soldan saga yazma gibi sorunlar yasanmakta ve bunlarin asiimasi

zaman almaktadir.

“Ogrenme 6gretme siireci” temasina kapsaminda yer alan “harfleri karistirma” alt
temasina iliskin olarak 49 6gretmen gorus bildirmistir. “Harfleri karistirma” alt temasina yonelik

olarak 6gretmen goruslerinden alintilar yapilmistir. Bu alintilar asagida sunulmaktadir:

”

“Géecmen égrenciler sesleri ¢cikarmada sorun yasayabiliyorlar (5, K.,1 G6¢men dgrenci).
“Sesleri yanlis ¢ikardiklari icin yazmada da hatalar fazla oluyor (9,K.,10 Gé¢men 6grenci).”
“Harflerin telaffuzunda sorun yasiyorlar (10, K., 7 Gé¢men 6grenci).” “Ozellikle sesli harfleri cok

kanistiriyorlar (26, K., 2 Gé¢men Odrenci).” “Dile hékim olmadiklari icin telaffuz problemleri cok
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fazla. Tiirk¢eyi bulundugumuz bélgede 6grendikleriigcin bélgenin agiz 6zelliklerini de harmanlayip

daha da yanlis telaffuz ediyorlar (39, E., 4 G6¢men égrenci).”

Harfleri karistirma alt koduna iliskin 6gretmen gorusleri incelendiginde 49 6gretmenin
bu konuda goriis ortaya koydugu belirlenmistir. Katilimcilarin gérislerine gére 6grencilerin dil
sorunlari sesleri telaffuz etmede sorun yasamalarina neden olmaktadir. G6¢men 6grencilerin
anadili farkhidir. Ogrencilerin farkh dil konusmalarindan kaynaklanan yanls telaffuzlarinin
sonucunda seslerin birbirine karistirildigl saptanmistir. Ses 06gretimi slirecinde karsilasilan

telaffuz problemi; okuma ve yazmayi da zorlagtirmaktadir.

Temanin Uglincl alt temasi “uyum” adi altinda belirlenmistir. Bu alt temaya iliskin olarak
23 Ogretmen gorls bildirmistir. “Uyum” alt temasi icin 6gretmen gorislerinden alintilar

yapilmistir. Bu alintilar asagida sunulmaktadir:

“Bu 6grenciler farkli bir ortamda 6grenim gérmeye basladiklari icin uyum problemleri
yasamaktadirlar. Kiiltiirel farkliliklar, Arapga ile Tiirk¢e’nin kéken olarak kismen farkli kelimeler
barindirmasi égrencilerin uyum saglamasini zorlastirmaktadir (47, E., 2 G6¢men édgrenci).” “
G6¢men dGdrenciler ortama uyum saglamakta ve arkadashk kurmada zorlaniyorlar (28, K., 2
Go6¢men 6grenci).” “Arkadaslariyla uyum sorunu yasiyor, yeterince sosyallesemiyorlar (20, E., 2

G6¢men 6grenci).”

Uyum alt temasina iliskin 6gretmen goérisleri incelendiginde gécmen égrencilerin farkli
bir kiltirden gelmesi, farkl dil konusmalari uyum sorunu ile ylizlesmelerine neden olmaktadir.
Katiimcilara gore bu 6grenciler diger 6grencilerle iletisim kurmakta, arkadas olmakta
zorlanmaktadir. Okulda yasanan uyum sorunu akademik basariyi da olumsuz yodnde

etkilemektedir.
3.3. Ugiincii Alt Probleme iliskin Bulgular ve Yorum

Bu arastirmanin Uglinci alt problemine yanit vermek amaci ile “beceri alanlari” temasi
actklanmistir. Bu tema kapsaminda birinci alt kod olarak “okudugunu anlama” olusturulmustur
ve bu alt temaya iliskin olarak 9 6gretmen gorus bildirmistir. Okudugunu anlama alt temasi igin
O0gretmen goruslerinden alintilar yapilmistir. Bu alintilardan bazilari asagida sunulmaktadir;

“Okumayi 6grense de anlama olmuyor, o konuda ¢ok ciddi sorunlar var (1, K., 5 G6¢men
Ogrenci).”“Okuyabiliyorlar ancak okuduklarini anlamiyorlar (9, K., 10 Gé¢men Odrenci).”
“Okudugunu anlayamama, séylenilen ciimleleri yazamama, dil bilgisi konularinda ilerleme

kaydedememe, etkili ve giizel konusamama, Tiirkce’de 5N1K kuralina gére metinleri
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anlayamama (41, K., 4 Gé¢men Odrenci).” “Telaffuzda sorun yasadiklari icin okudu§unu
anlamada da zorluk yasiyorlar. Okudugunu anlamadidi igin diger derslerde de sorunlar yasiyorlar

(48, K., 3 Gé¢men Ogrenci).”

Okudugunu anlama alt temasina iliskin 6gretmen gorisleri incelendiginde, gé¢cmen
ogrencilerin okudugunu anlamada yasadiklari problemlerden dolayi diger derslerde de yeterince
basari ortaya koyamadiklari goriilmektedir. Okudugunu anlamada yeterince basarili olamayan
gdocmen 6grenciler konusma ve yazma alanlarinda da problem yasamaktadir. Katiimcilara gore
bu ogrenciler okudugunu anlamada yasadiklari sorunlardan dolayr 6grenme 06gretme

surecindeki etkinlikleri de gerektigi gibi yapamamaktadir.

“Beceri alanlar” temasi kapsaminda alt tema olarak “kendi dilinde konusma”
olusturulmustur. Bu alt temaya iliskin olarak 5 Ogretmenin gorus bildirdigi saptanmistir.

“Konusma” alt temasi icin 6gretmen goruslerinden yapilan alintilardan bazilari sunlardir;

“Sesleri kendi dillerindeki seslere yakin olarak séyledikleri oluyor (1, K., 5 Gé¢men
Ogrenci).” “Ciimleleri Arapca gibi telaffuz ediyorlar. Vurgu ve tonlama olmadidi igin ciimle
biitiinliigii de olmuyor (3, E., 31 Gé¢men Odrenci). ” “Cocuklarin okulda gegirdigi kisitl siire
Tiirkce 6grenme konusunda yetersiz kalmaktadir. Aile icinde ise konusulmayan Tiirk¢e dili
cocuklarin bazi sesleri ¢tkaramamasina neden olmaktadir (45, K., 2 Gé¢men Odgrenci).” “Evde
farkli dil konusuldugu i¢cin okulda konusulanlari zihninde anlamlandiramiyor. Evde konusulan

dilden dolayi sesli harfleri yanhs ¢ikarabiliyor (46, E., 4 Gé¢men Odrenci).”

“Konusma” alt temasina iliskin 6gretmen gorisleri incelendiginde 6grencilerin derslere
kendi dillerine iligkin etkileri tasidig1 gériilmektedir. Ogrenciler aile yasamlarinda kendi dillerini
konustuklari igin Tirk¢e konusmaya hakim olmada da ciddi sorunlar yasamaktadir. Katilimcilara
gore bu nedenle okuma ve yazma sirecinde de zorlanmaktadirlar. Gogmen 6grenciler ilk okuma
yazma o6grenme silrecinde sesleri dogru telaffuz etmekte oldukca gliclik yasamaktadir.
Tirkcenin vurgu ve tonlamalarini  bilmedikleri igin cimleleri okurken butlinlGgi

saglayamamaktadirlar.

“Beceri alanlar” temasinda lglnci alt tema olarak “yazma” olusturulmustur. Bu alt
temaya iliskin olarak 38 6gretmenin goris bildirdigi belirlenmistir. “Yazma” alt temasina iliskin
olarak oOgretmen gorislerinden alintilar vyapilmistir. Bu alintilardan bazilari  asagida

sunulmaktadir;
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“Okuduklarini yaziya dékemiyorlar. Heceleyerek yazdiriyoruz ama yine de yanls kelime
ortaya ¢ikiyor (3, E., 31 Gé¢men Odrenci).” “Kelimeleri dogru yazamiyorlar. Noktalama
isaretlerini de dogru ve yerinde kullanamiyorlar (19, K., 2 Gé¢men Ogrenci).” “Sagdan sola dogru
yaziyorlar. Harflerin yazilis yonlerini de yanlis yapiyorlar (27, K., 2 Gé¢men Odrenci).” “Yaziyi
sagdan sola yaziyorlar. Dikte ¢calismasi yaparken de noktali harfleri yazma sorunu yasiyorlar (40,
K., 3 Gé¢men Odrenci).” “Tahtaya yazilan kelimeleri, ciimleleri yazmada sikinti yasamiyorlar ama
dikte yaparken ¢ok sik bir sekilde yanlis yazdiklari goriiliiyor. Aradaki harflerde unutmalar oluyor
(46, E., 4 Gé6¢cmen Odrenci).” “Harflere yabanci olduklari icin harfleri farkli sekillerde yaziyorlar
(47, E., 2 Gé¢men Odrenci).”

Yazma alt temasina iliskin 6gretmen goérisleri incelendiginde gogmen 6grencilerin bu
konuda pek ¢ok sorun yasadigi gorilmektedir. Katilimcilara gore oOgrenciler okusa bile
okudugunu yazmakta zorlanmaktadir. Gocmen Ogrenciler noktalama isaretlerini dogru ve
yerinde kullanamamaktadir. Latin alfabesinin yazim yoénine ters bir sekilde sagdan sola
yazmaktadirlar. Latin alfabesindeki harflere asina olmadiklari icin bu harfleri yazmakta
zorlanmakta ve yazim yonleri konusunda yanhs yapmaktadirlar. Katihmcilara gére go¢cmen
ogrenciler dikte calismalarinda yazim yanlislari yapmaktadir ancak tahtada yazili olanlari

yazmakta zorlanmamaktadir.
4. Sonug, Tartisma ve Oneriler

Gog olaylari neticesinde farkh kiiltiirlere sahip insanlarin bir arada yasama zorunlulugu
bazi sorunlari ortaya ¢ikarmigtir. Bu arastirmadan elde edilen sonuca gére gdgmen ebeveynlerin
blyiik birgogunlugu Tiirkce bilmemektedir. Ortaya ¢ikan en dnemli sorunlardan biri olan gégmen
ebeveynlerin Ulkenin resmi diline hakim olmamalaridir. G6¢gmen aileler, Tiirkge bilmemekten
kaynakh dil engelleri yasamaktadir. Bu durum 6grencilerinin egitim siirecinde etkin olmalarina
da engel olmaktadir. Gégmen ebeveynlere iliskin olarak elde edilen bu sonu¢ daha 6nce
gerceklestirilen arastirmalari da destekler niteliktedir. Bulut vd. (2018) yaptiklari ¢calismada sinif
ogretmenlerinin, Tirkce dersinde siginmaci 6grencilerle yasadiklari sorunlari tespit etmeyi
amaclamistir. Bunun igin 6gretmenlerin gorisleri tespit edilmistir. Arastirma verileri gérisme
formuile 14 sinif 6gretmeninden elde edilmistir. Ogretmenler, Tiirkge derslerinde anadili Tiirkge
olmayan gé¢men ¢ocuklara, diger cocuklarla ayni egitim programini uyguladiklarini belirtmistir.
Katilimcilar yabanci 6grencilerin dil sorunlarina nasil ¢6zim getireceklerini bilmediklerini ve
yabancilara Tiirkce 6gretimi konusunda herhangi bir egitim sirecinden ge¢cmediklerini ifade

etmistir. Bu nedenle 6gretmenler go¢gmen 6grencilerle ¢ok blyik sorunlar yasamaktadir. Eren
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(2019) yaptigi arastirma ile 6gretmen ve yoneticilerin gorislerine gore siginmaci 6grencilerin
sorunlarini tespit etmeye calismistir. Arastirmadan elde edilen sonuglara gére 6gretmenler ve
yoOneticiler gocmen velilere 6zel Turkge dersi kurslari acilmasi gerektigini ifade etmistir. Bu
kurslar veliler igin zorunlu tutulmali ve gocuklarinin egitiminin ne kadar énemli oldugu onlara
anlatilmahdir. Dixon ve Wu (2014) yaptigi calisma ile 2000 yili sonrasinda 92 makaleyi incelemis
ve gocmen Ogrencilerin sorunlarini belirlemeyi amaclamistir. Calismaya gére ev ve okul
uygulamalari arasinda bir tutarlilk olmasi ebeveynlerin dil yeterlilikleri ile ilgilidir. Ozellikle
ogrencilerin okuma becerilerinin gelistirilmesi icin veli destegine gereksinim vardir. Ev ve okul
uygulamalarini birbirine baglayan ve ebeveynlerin okula katilimini tesvik eden yenilikgi okul
mifredatlari olusturulmalidir. Ebeveynler icin aile okuryazarlik programlari tasarlanmali ve
uygulanmalidir. Benzer sonuglar daha dnce yapilan diger ¢calismalarda da elde edilmistir (Fidan
& Tas, 2023; Hallagh & Giil, 2021; Ustiin & Bas, 2022). Aileler cesitli nedenlerden dolayi cocugun
ilk okuma yazma 6grenme siirecine yeterince yardimci olamamaktadir. Ogretmenlere gére bu
sorunun en temel nedeni velilerin biyik birgogunlugunun Tirkce bilmemesidir. Veliler Tlrkgeyi
ya hi¢ bilmemekte ya da ¢ok az bilmektedir. Bu durum g¢ocuklarinin ilk okuma yazma 6grenme
slirecine olumsuz yonde etki etmektedir. Velilerin Ulkenin resmi dili olan Tiirk¢e’ye hakim
olmamasi ¢ocuklarinin egitimi ile de yeterince ilgilenmemelerine yol agmaktadir. Gogmen
velilerin, cocuklarinin egitiminde etkin rol almalari toplumsal entegrasyonlarini da

kolaylastirabilir.

Arastirmadan elde edilen diger bir sonuca gore go¢gmen ebeveynler ekonomik sorunlar
yasamaktadir. Ekonomik sorunlarindan dolayi g¢ocuklarinin gereksinimlerini karsilamakta
zorlanmaktadirlar. Elde edilen bu sonu¢ daha dnce yapilan galismalari destekler niteliktedir.
Martin-Pastor vd. (2013) yaptiklari arastirmada 6gretmenlerin goruslerine gore go¢cmen
ogrencilerin ailelerinin bircogunun ekonomik seviyesinin distk oldugunu tespit etmistir. Yeterli
diizeyde ekonomik geliri olmayan veliler cocuklarin ilk okuma yazma 6grenme siirecine gereken
destegi verememektedir. Bu nedenle 6grenciler ilk okuma yazma 6grenme slirecinde geride
kalmaktadir. Arastirmadan elde edilen baska bir sonuca goére gocmen oOgrencilerin velileri
istihdam sorunu da yasamaktadir. Velilerin ekonomik sorunlari go¢gmen 6grencilerin okul ici ve
okul disi 6grenme sireglerini olumsuz yonde etkilemektedir. Cummins (2012) yaptig
arastirmada birinci ve ikinci nesil gdgmen 6grencilerin toplumsal uyum sorunu yasadiklarini
belirlemistir. Bu uyum sorunu agirlikli olarak yoksulluk ile yakindan iliskilidir. Ebeveynlerin ve
buna bagl olarak 6grencilerin yasadig yoksulluk egitim siirecinde basarisizhgl da beraberinde

getirmektedir. Yapilan baska calismalarda da gorildigi gibi gégmen ailelerin ekonomik
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diizeyinin disik olmasi ¢cocuklarinin egitim yasamini olumsuz yonde etkilemektedir. Bu ailelerin
cocuklarinin gelecege iliskin beklentileri de dislik olmaktadir. Bu aileler cogunlukla ¢ok cocuga

sahiptir ve bu nedenle de ¢ocuklarinin egitimine gereken destegi verememektedir.

Arastirmadan elde edilen sonuca gore gocmen 6grencilerin hazirbulunusluk diizeyleri
duslkttr. Okul 6ncesi egitim alamama, yeterince Tiirkce bilmeme gibi nedenler 6grencilerin ilk
okuma yazma 6grenme konusundaki hazirbulunuslugunu olumsuz yonde etkilemektedir. Bu
nedenle gocmen 6grenciler kalem tutma, kendini ifade etme gibi konularda sorun yasamaktadir.
Polat (2019) yaptig1 calismada sinif 6gretmenlerinin gorislerine gore Suriyeli 6grencilerin ilk
okuma yazma 6grenme silirecinde yasadiklari sorunlari tespit etmistir. Arastirma 16 sinif
ogretmeni ile gerceklestirilmis veriler gériisme formu ile elde edilmistir. Arastirma sonucuna
gore Suriyeli ogrencilerin blyuk bircogunlugu ilk okuma yazma 068renmek icin yeterli
hazirbulunusluk diizeyinde degildir. Ogrencilerin ana dillerinin farkl olmasi, gerekli materyallere
sahip olamamalari, sosyal sorunlar yasamalari diger 6grencilerle seviye farkliligl yasamalarina
neden olmaktadir. Bu durum onlarin ilk okuma yazma 6grenme silirecini olumsuz yonde

etkilemektedir.

Arastirmadan elde edilen sonuca gore gocmen 6grenciler ana dilleri farkl oldugu icin
harflerin telaffuzunda da sorun yasamaktadir. Bu 6grencilerin evde farkh bir dil konusmalari
Tirkgeyi yeterince bilmemeleri harfleri yanlis telaffuz etmelerine neden olmaktadir. Ogrenciler
harfleri birbirine karistirmaktadir. Elbette bu durum okuma ve yazmada da sorunlar yasanmasina
neden olmaktadir. Aydeniz ve Sarikaya (2021) de yaptiklari ¢alismada gé¢gmen 6grencilerin
egitim ve 6gretim sirecinde yasadiklari sorunlari tespit etmeyi amaglamistir. Katihmcilar, farkh
branslarda gorev yapan 28 sozlesmeli 6gretmenden olusmaktadir. Arastirmadan elde edilen
sonuglara gore ogrenciler Arapca’da olmayan Tirkce’de olan harflerin telaffuzunda gticlik
cekmektedir. Tlirkce ve Arapcga’nin birbirinden ¢ok farklh iki dil olmasi, dil kurallarin farkli olmasi,

telaffuz ve anlama gligliklerine neden olmaktadir.

Katimcilardan elde edilen gorislere gére gécmen 6grenciler arkadaslari ile uyum
sorunu yasamaktadir. Ogrenciler yeterince Tiirkce bilmedikleri ve farkli bir kiltiire sahip
olduklari icin arkadaslari ile iletisim kuramamaktadir. Dolayisi ile bu 6grenciler okula uyum
saglamakta ciddi sorunlar yasamakta ve bu durum onlarin akademik basarisina olumsuz yénde
etki etmektedir. Suna vd. (2021) yaptiklari ¢alismada Suriyeli ¢ocuklarin egitim siirecine
uyumlarini kolaylastirmanin yollarini arastirmistir. Farkh illerde gorev yapan 19 psikolojik

danisman ile gorlismeler yapmislardir. Arastirmaya gore Suriyeli 6grencilerin Tirkce dil
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becerileri yeterli degildir. Bu 6grenciler kendilerini ifade etmede, sorunlarini tanimlayabilmede
sorun yasamaktadir. Bu nedenle destek isteme siirecinde de sikintilari bulunmaktadir.
Arkadaglari ile iyi iletisim kuramamaktadirlar. Biasutti vd. (2020) italya’da ilk ve ortaokul
ogretmenleri ile yaptiklari arastirmada goécmen O6grencilerin sorunlarini tespit etmeyi
amaclamistir. Calisma 29 katilimci ile gerceklestirilmis, veriler arastirmacilar tarafindan
gelistirilmis olan anketle elde edilmistir. Arastirmadan elde edilen sonucglara gore gécmen
ogrenciler sinif ici etkinliklerde, kilturlerarasi iletisimde, siniftaki sosyal etkilesimlerde sorunlar
yasamaktadir. Uygulanacak olan 6gretim stratejileri ve yontemlerle 6grencilerin entegrasyonu
desteklenmelidir. Uzun ve Biitlin’tin (2016) yaptiklari calismada okul 6ncesi kurumlarda Suriyeli
ogrencilerin karsilastiklari sorunlari tespit etmeyi amaglamistir. Suriyeli 6grencisi olan alti okul
oncesi 6gretmen ile gérisme yapilmistir. Bu ¢ocuklar dil sorunundan dolayi 6gretmenleri ve
akranlari ile iletisim kuramamaktadir. Arastirmaya gore go¢cmen 6grencilerin 6gretmenleri ve
akranlariile iletisime giremedikleri bu sebeple de 6gretmen-6grenci etkilesimi konusunda sorun
yasadiklari belirlenmistir. Ertus’'un (2017) yaptig1 arastirmaya gore Suriyeli 6grencilerin temel
sorunu Tirkce bilmemektir. Ogretmenlerin gériislerine gére 6grenciler, Tirkce 6grenmeden
okula baslamaktadir. Bu nedenle de okula uyum saglama sorunu yasamaktadirlar. Arastirmada
ulasilan bir baska sonuca gore de Suriyeli 6grenciler Tiirk 6grencilerle arkadaslik kurmada gliclik
cekmektedir. Kendi aralarinda grup olusturmakta ve diger arkadaslarinin oyunlarina katilmakta
guclik yasamaktadirlar. Gogmen 6grencileri diger arkadaslarinin oyunlarina katilmadiklari igin

sosyal ortama uyum saglamada zorluk yasamaktadirlar.

Arastirmadan elde edilen sonuca gére gégmen 6grenciler okudugunu anlama konusunda
sorun yasamaktadir. Bu 6grenciler okudugunu anlamakta zorlandigi i¢in diger derslerde de
yeterince basarili olamamaktadir. Yine okudugunu anlamada yasanan sorunlara bagh olarak
konusma ve yazma beceri alanlarinda da sorunlar yasanmaktadir. Gogmen 6grenciler sinif igi
etkinliklerde ve calismalarda da gerekli performansi gosterememektedir. Okudugunu anlama
becerisinin biitlin derslerin ve calismalarin temelinde yer aldigini séylemek mimkindir. Bu
konuda sorun yasayan go¢cmen Ogrenciler egitim slirecinde de hemen her konuda zorluklar
yasamaktadir. Elde edilen bu sonuclar daha 6nce yapilan ¢calismalari destekler niteliktedir. Ertus
(2017) yaptigi calismada 10 6gretmenle gorismis ve Suriyeli 6grencilerin egitim sirecinde
yasadigl sorunlari belirlemeyi amacglamistir. Yapilan calismadan elde edilen sonuca goére
ogrenciler yalnizca ilk okuma yazma 6grenmektedir. Okudugunu anlama konusunda ise sorunlar

yasanmaktadir. Ogrenci okuma yapmakta ancak okudugunu anlayamamaktadir.
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Ogretmen goriislerinden elde edilen sonuca gére gd¢cmen dgrenciler Tiirkgedeki vurgu
ve tonlamalari etkili bir sekilde kullanamamaktadir. Tlrkgenin vurgu ve tonlamalarina hakim
olamadiklari icin ciimleleri okurken biitiinliik de saglayamamaktadirlar. Ogrencilerin evlerinde
kendi dillerinde konusuyor olmalari, arkadaslari ile kendi ana dillerinde anlasmalari bu sorunun
asllmasini zorlastirmaktadir. Katiimcilara gore bu 6grenciler kendi dillerindeki kullanimlari

okuma ve yazma siirecine de tagimaktadir.

Arastirmaya katillan 6gretmenlerin gorislerine gore gocmen Ogrenciler yazma
konusunda da pek cok sorun yasamaktadir. Ogrenciler okudugunu yazmakta ve dikte
calismalarinda zorlanmaktadir. Yazilarinda noktalama isaretlerini dogru bir sekilde
kullanamamaktadir. Harflerin yoniinii yanhs bir sekilde yazmaktadirlar ¢tinki Latin alfabelerine
asinaliklari oldukca azdir. Gogmen Ogrenciler tahtada yazilanlari deftere gegirirken sorun
yasamamaktadir ancak duyduklarini yazmakta yanlislar yapmaktadirlar. Elde edilen bu sonug
daha once yapilan calismalari da destekler niteliktedir. Giltutan ve Kan (2019) yaptiklari
calismada Suriyeli 06grencilerin yazma calismalarinda vyasadiklari sorunlari belirlemeyi
amaclamistir. Arastirmada 30 ilkokul 6gretmeni ile gorisiilmistir. Elde edilen sonuca gore
Suriyeli 6grencilerin yazma becerileri diisiik diizeydedir. Ogrenciler yazma calismalarinda istekli
bile olsa Tiirkce bilmedikleri icin sorun yasamaktadir. Ogretmenler, Suriyeli dégrencilerin bir
kisminin kelime dagarciginda eksiklikler oldugunu belirtmistir. Ogrenciler yazarken harf eksiltme,

yanlis harf kullanimi, harf ekleme ve heceleri birlestirememe gibi sorunlar yasamaktadir.
Arastirmadan elde edilen sonuglar dogrultusunda su 6neriler gelistirilmistir:

Gogmen ebeveynlerin g¢ocuklarinin egitimine yeterince destek vermesine yardimci
olmak icin halen devam eden Tiirkge kurslarinin islevselligi arttirilmalidir. Bu ailelerin iyi bir
sekilde Tiirkce Ogrenmesi icin dil kurslarinin icerigi gozden gecirilmeli ailelerle siirekli iletisim

halinde olunmaldir.

Gocmen ailelerin is bulmalari ve yasamlarini iyi bir sekilde idame etmelerini saglamalari
icin devlet politikalari tretilmelidir. Go¢cmen ailelerin sosyo ekonomik durumu ¢ocuklarinin okul
gereksinimlerini ekonomik olarak karsilamada 6nemli bir belirleyicidir. Ekonomik kosullarin
gocmen o6grencilerin ilk okuma yazma siirecine dogrudan ya da dolayh olarak etki edecegi
unutulmamalidir. Ekonomik sikinti yasayan gé¢cmen 6grencilerin egitimi icin devlet tarafindan ek
gelir kaynagi saglamalidir. Bu 6grencilerin egitim 0Ogretim slrecinde yasadigi ekonomik

sorunlarin tespiti icin arastirmalar yapilmahdir.
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Gogmen ogrencilerin akranlariyla daha hizli bir sekilde kaynasmalari igin sosyal
etkinlikler diizenlenmelidir. Tlrk 6grenciler ve go¢cmen 6grenciler bir araya getirilerek onlara
takim calismalari yapma firsatlari verilmelidir. Ogrenciler arasinda okul ici iletisim arttiriimalidir.
Ogretmenler gé¢cmen 6grencileri okul ici iletisime dahil edecek calismalar yapmalidir. Bu
cocuklarin kendilerini ifade etmesi, egitim ve 6gretim faaliyetlerine daha etkin katilmalari igin
cesaretlendirilmeleri gerekmektedir. Bu calismalarda 6grenciler Tiirkce konusma konusunda

ozendirilmelidir.

Gogmen ogrencilerin ilk okuma yazma 6gretiminde yasadigi sorunlar ile ilgili olarak
bilimsel arastirmalar yapilmalidir. Bu arastirmalarin sonuglarindan hareketle gogmen 6grencilere
ilk okuma 06gretimine yonelik 6zel programlar hazirlanmalidir. Programlarda okul ve aile

etkilesimi 6zel olarak ele alinmalidir. Okul ve ¢cocugun ebeveynleri arasinda bag kurulmalidir.

ilk okuma yazma 6grenme siirecinde, harflerin seslendirilmesine iliskin olarak sabirli ve
ozenli calismalar yapiimalidir. Bu konuda 6gretmenlere blyik bir gorev diismektedir. Sinif icinde
gerceklestirilecek bu calismalarda 6gretmenler sabirla 6grencilerin harfleri dogru bir sekilde
seslendirmesine yardimci olmalidir. Gerekirse MEB’in de yapacagl bir planlama ile bu
ogrencilerin ilk okuma yazmay! daha iyi 6grenmesi ek dersler konulmalidir. Bu 6grencilerin

okuma ve yazma zevki kazanmalarinin 6nemli oldugu asla goz ardi edilmemelidir.

Gogmen Ogrencilerin  yazma ¢alismalarinda gereken basaryr gostermesi igin
ogretmenler sabirli yaklagsmalidir. Bu 6grencilerin Latin alfabesine uygun bir sekilde harflerin
yonlinl dogru yazmasi; yazlyl soldan saga yazmasi; dikte calismalarini saglikli bir sekilde
anlayarak yapmasi; yazdiklarinda noktalama isaretlerini dogru bir sekilde kullanmasi gibi
calismalara gerektigi kadar zaman ayrilmalidir. Bu konuda MEB yapacagi bilimsel calismalarla 6n
bilgiler toplamali sorunlari net bir sekilde tespit etmelidir. Dogru ¢ozimler Gretmek icin
uzmanlardan destek almalidir. Gerekirse bu ¢ocuklarin ilk okuma yazma 6grenmesi i¢in 6zel

programlar diizenlenmeli ya da okullarda onlara ek zaman ayrilmalidir.

Gocmen 6grencilerin ilk okuma yazma stlirecinde zorlanmamasi i¢in okul dncesi egitim
almalari saglanmalidir. Okul 6ncesi egitimde bu 6grenciler icin dil, okuma ve yazma konularinda

Ozel bir program hazirlanmali ve hazirbulunusluk dizeyleri gelistirilmelidir.

Gogmen oOgrencilerin ilk okuma yazma c¢alismalarinda okudugunu anlamasi igin
okudugunu anlama c¢alismalarina 6zel bir 6nem verilmelidir. Bu 6grencilerle diger 6grencilere
oranla daha fazla okuma galismasi yapilmadi. Okunan kelime, cimle ya da metnin anlasiimasi

oncelik olarak belirlenmelidir. Bu konuda MEB gerekli tedbirleri almalidir. Gerekirse konuya
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iliskin kapsamli bilimsel arastirmalar yapilmali bu arastirmalarin sonuglarinda hareketle uygun

¢ozimler Uretilmelidir.

Gocmen 6grencilere kendi aralarinda Tirkce konusmalarinin dil becerilerini gelistirecegi
bilinci kazandinilmahdir. Bu durumun onlarin egitimini olumlu yonde etkileyecegi anlatiimal ve
sosyal hayata daha rahat uyum saglayacaklari konusunda biling kazandiriimalidir. Bu siirecgte
¢ocugun kendi ana dilini kullanmasina iliskin olumsuz bir algl yaratiimamasina 6zen

gosterilmelidir.

Yazma konusunda gereken gelismelerin gosterilebilmesi adina gégmen 6grencilerin ek
yazma calismalari yapmasi saglanmalidir. ilk okuma yazma égretimi tamamlandiktan sonra bile
gocmen Ogrencinin kendini yazili olarak ifade etmesini saglayacak 0Ozel galismalara yer

verilmelidir. Yazarak dislince iretmenin 6nemi goz ardi edilememelidir.

CIKAR CATISMASI BEYANI
Yazarlar bu ¢alismalarinda herhangi bir sekilde ¢ikar catismasi olmadigini beyan ederler.
ARASTIRMA VE YAYIN ETiGi BEYANI
Yazarlar bu calismalarinda arastirma ve yayin etigine uyuldugunu beyan ederler.

Arastirma i¢in Pamukkale Universitesi Sosyal ve Beseri Bilimler Arastirma ve Yayin Etigi

Kurulu’ndan (17.05.2023 tarih ve 68282350/2023/10 numarali) etik kurul izni alinmistir.
YAZAR SORUMLULUK BEYANI

Yazarlar bu galismanin “Kavramsal Cergeve” kisminin Hilal BOZOVALI, “Yontem Tasarimi, Yazi
Taslagl” kisminin Prof. Dr. Fatma KIRMIZI, “Arastirma, Gorsellestirme” kisminin Emre CINGOZ,
“Yazi taslagi, inceleme ve Diizenleme” kisminin Mihriban HIRA tarafindan yapildigini beyan

ederler.
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