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Investigating the Correlation Between Social Studies Teachers'
Student Recognition Competencies and Effective
Communication Skills

Hiiseyin BAYRAM!(Y, Suat POLAT?

Abstract: Social studies teachers, who aim to provide primary school students with knowledge, skills and
values for daily life, should have effective communication skills and student recognition competencies. In
this context, it is important to examine the level of the skills and competencies of social studies teachers and
whether they are correlational. Based on this importance, in this research, social studies teachers’ student
recognition competence and effective communication skill levels were examined. It was also examined
whether there is a correlation between the aforementioned competence and skill levels. Correlational
research model was used in the research. The sample group, which was formed by maximum diversity
sampling, included 242 social studies teachers working in different regions of Turkey. The data were
collected with the student recognition competence scale of teachers and effective communication skills
scale. Spearman correlation coefficient, descriptive analysis, Mann Whitney U and Kruskal Wallis tests
were used to analyze the data. It was determined that social studies teachers had high levels of student
recognition competence and effective communication skills. It was also determined that there was a
significant correlation between teachers' student recognition competences and effective communication
skills levels. Various suggestions were developed based on the results.
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Sosyal Bilgiler Ogretmenlerinin Ogrenciyi Tamima Yeterlilikleri ile
Etkili Iletisim Becerileri Arasindaki Iliskinin Arastirilmasi

Oz: Tlkégretim diizeyindeki 6grencilere giinliik yasama yonelik bilgi, beceri ve degerler kazandirmay1
amaglayan sosyal bilgiler 6gretmenlerinin iletisim becerisi ve 6grenciyi tanima yeterliliklerinin diger
alanlarin Ggretmenlerininkine oranla daha yiiksek olmasi beklenir. Bu kapsamda sosyal bilgiler
6gretmenlerinin s6z konusu beceri ve yeterliliklerinin hangi diizeyde oldugunun ve iligkili olup olmadiginin
irdelenmesi Onemlidir. Bu o©Onemden hareketle gerceklestirilen bu arastirmada sosyal bilgiler
ogretmenlerinin 6grenciyi tanima yeterlilikleri ile etkili iletisim becerisi diizeyleri ve s6z konusu yeterlilik
ve becerileri arasinda iligki olup olmadigi incelenmistir. Arastirmada nicel iligkisel tarama modeli
kullanilmigtir. Maksimum ¢esitlilik orneklemesi ile olusturulan drneklem grubunda Tiirkiye’nin farkli
cografi bolgelerinde gorev yapan ve ayn1 zamanda farkli demografik niteliklere sahip olan 242 sosyal
bilgiler 6gretmeni yer almaktadir. Arastirmanin verileri 6gretmenlerin 6grencileri tanima yeterliligi 6l¢egi
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ve etkili iletisim becerileri 6lgegi ile toplanmistir. Verilerin ¢dziimlenmesinde Spearman korelasyon
katsayisi, betimsel analiz, Mann Whitney U testi ve Kruskal Wallis testi kullanilmistir. Arastirmanin
sonunda sosyal bilgiler 6gretmenlerinin 6grenciyi tanima yeterliligi diizeyleri ile etkili iletisim becerisi
diizeylerinin yiiksek oldugu belirlenmistir. Ote yandan arastirmada ogretmenlerin dgrenciyi tanima
yeterliligi diizeyleri ile etkili iletisim becerisi diizeyleri arasinda anlamli bir iligki oldugu saptanmustir.
Ulasilan sonuglara bagli olarak c¢esitli oneriler gelistirilmistir.

Anahtar Kelimeler: Sosyal bilgiler 6gretmenleri, 6grenciyi tanima yeterliligi, etkili iletisim becerisi

Introduction

Effective teaching depends on teachers knowing both themselves and their students well
and acting in accordance with students' characteristics (Freeman, Katz, Gomez, & Burns, 2015). In
other words, effective teaching is related to teachers having the competencies required by the
teaching profession. The concept of competence is defined in the Ministry of National Education’s
General Competencies for the Teaching Profession as the knowledge, skills, attitudes, and values
that should be possessed in order to perform a job successfully, effectively, and efficiently (MoNE,
2017). On the other hand, general competencies for the teaching profession are defined as a set of
basic knowledge, skills and values that should be possessed in order to properly fulfill the teaching
profession (MoNE, 2006).

The competencies that teachers must have are classified by MoNE (2017) as "teaching
competencies,” "general cultural knowledge and skills," and " specific field knowledge and skills."
In the Basic Education Support Program, teacher competencies are listed as personal and
professional values, professional development, getting to know students, communication and
cooperation, learning and teaching process, monitoring and evaluating learning and development,
school, family and community relations, curriculum and content knowledge (MoNE, 2017).
Student recognition and communication competencies are also included in the competencies of the
teaching profession. In fact, teachers need to know the personality traits of their students and
communicate effectively with them in order to design effective and efficient learning processes.
These competencies are valid for all teaching fields. One of the teaching fields is social studies.

Given the goals of social studies education, student recognition and communication skills
become increasingly important for social studies teachers. This is because social studies education
requires intensive communication between teachers and students (Evans, 2004) as it aims to
provide primary school students with knowledge, skills, and values that they can use in daily life
(Barr, Barth, & Shermis, 1977). Effective social studies education also requires teachers to know
their students and design the educational processes according to students’ needs (Nelson, 2001).
Because of this requirement, it is important that social studies teachers have both student
recognition competencies and communication skills. The fact that social studies teachers have
student recognition and communication skills contributes to effective social studies education.
Based on this point, this research examined the student recognition competencies and
communication skill levels of social studies teachers who provide students with content related to
daily life. The research also examined whether there was a correlation between teachers' student
recognition competencies and communication skill levels.

In the literature related to the subject of the research, studies examining the communication
skills of both prospective teachers (Pehlivan Baykara, 2005; Ozerbas, & Bulut, 2007; Milli, &
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Yagci, 2017; Bjekic, Zlatic, & Bojovic, 2020; Yavuz, & Giizel, 2020) and teachers (Durukan, &
Maden, 2010; Ugurlu, 2013; Akiiziim, & Ozdemir Giiltekin, 2017; Simsek, & Erdem, 2020;
Andersson et al.,, 2022) were found. In the literature, studies examining teachers' student
recognition competencies (Zengin, 2013; Ak, Yildirim, & Kadioglu Ates, 2016; Giirler, & Tekmen,
2020) were also found. In the literature, there is no research examining the relationship between
social studies teachers' communication skills and student recognition competencies. Considering
the importance of communication skills and student recognition competencies for social studies
teachers, it is important to examine social studies teachers' communication skills and student
recognition competencies and to determine the relationship between them. As a matter of fact, it
can be said that effective teaching of social studies, which aims to provide students with
knowledge, skills, and values related to daily life, depends on social studies teachers'
communication skills and student recognition competencies. From this point of view, it is thought
that this research will serve as a resource for MoNE, social studies teachers, secondary school
administrators and researchers who plan to conduct similar studies.

In this research, it was aimed to examine the relationship between social studies teachers'
student recognition competencies and communication skills. Within the scope of this aim, answers
to the following questions we

1. What is social studies teachers’ student recognition competence levels?

1. What is social studies teachers’ effective communication skill levels?

2. s there a correlation between social studies teachers' student recognition competence and
communication skill levels?

3. Do social studies teachers' student recognition competence levels differ significantly
according to gender, age, region of duty, professional seniority and professional status
variables?

4. Do social studies teachers' effectsve communication skill levels differ significantly
according to gender, age, region of duty, professional seniority and professional status
variables?

Method

In this study, which aims to examine the correlation between social studies teachers' student
recognition competencies and communication skills, correlational research model was used.
Correlational researches aim to examine the correlation between the events and phenomena that
the participants in the research are involved in (Biiyiikoztirk, Cakmak, Akgilin, Karadeniz, &
Demirel, 2013). The reason for using the correlational model in this research is that the research
aims to examine the correlation between teachers' student recognition competencies and
communication skills.

Sample

The sample of the research consists of social studies teachers who work in different
geographical regions of Turkey and have different age, gender, professional seniority and
professional status. Maximum diversity sampling was used to determine the sample of the research.
In maximum diversity sampling, the sample consists of individuals with different characteristics
(Bliytikoztiirk, Cakmak, Akgiin, Karadeniz, & Demirel, 2020). The reason for using maximum
diversity sampling in the research is that it is aimed to include participants with different
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characteristics who are working in seven geographical regions of Turkey. The characteristics of
the research sample are shown in Table 1:

Table 1
Information about the Sample

Variable Characteristic f %
Gender Female 101 41.7
Male 141 58.3

Total 242 100
Age Between 22-25 33 13.6
Between 26-30 85 35.1
Between 31-35 49 20.2
Between 36-40 41 16.9
Over 40 years 34 14.0

Total 242 100
The region of duty Marmara 102 42.1
Central Anatolia 27 11.2
Aegean 35 14.5

Mediterranean 24 9.9

Black Sea 17 7.0

Southeastern Anatolia 15 6.2

Eastern Anatolia 22 9.1

Total 242 100
Professional seniority Between 1-5 years 114 47.1
Between 6-10 years 44 18.2
Between 11-15 years 41 16.9
Over 15 years 43 17.8

Total 242 100

Professional status Contracted 70 28.9
Permanent 172 71.1

Total 242 100

When Table 1 is examined, it is understood that 41.7% (101) of the 242 participants of the
research were female and 58.3% (141) were male. Table 1 also shows that 13.6% (33) of the
participants were 22-25 years old; 35.1% (85) were 26-30 years old; 20.2% (49) were 31-35 years
old; 16.9% (41) were 36-40 years old; and 14% (34) were over 40 years old. When Table 1 is
examined, it is seen that 42.1% (102) of the participants work in Marmara; 11.2% (27) work in
Central Anatolia; 14.5% (35) work in Aegean; 9.9% (24) work in Mediterranean; 7% (17) work in
Black Sea; 6.2% (15) work in Southeastern Anatolia; and 9.1% (22) work in Eastern Anatolia.
Table 1 also shows that 47.1% (114) of the sample had a professional seniority of 1-5 years; 18.2%
(44) had a professional seniority of 6-10 years; 16.9% (41) had a professional seniority of 11-15
years; and 17.8% (43) had a professional seniority of more than 15 years. On the other hand, when
Table 1 is examined, it is understood that 28.9% (70) of the participants are contracted and 71.1%
(172) are permanent.
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Data Collection

The data of the research were collected with the student recognition competence scale of
teachers (SRCST) developed by Sahin and Beydogan (2016) and the effective communication
skills scale (ECBS) developed by Bulus, Atan and Sarikaya (2017).

SRCST consists of 29 items and four subscales. The subscales are; recognizing personal
differences, managing learning, recognizing developmental characteristics and guidance. The scale
Is a 5-point Likert version. The highest score that can be obtained from the scale is 155 and the
lowest score is 29. Sahin and Beydogan (2016) calculated the Cronbach's Alpha coefficient as .91
for the total of the scale, .86 for the recognizing personal differences subscale, .86 for the managing
learning subscale, .79 for the recognizing developmental characteristics subscale and .65 for the
guidance subscale. To check whether the scale could be used in this study, Cronbach's Alpha
coefficient was recalculated with the participation of 168 social studies teachers. The values
obtained were .93 for the total of the scale, .86 for the recognizing personal differences subscale,
.90 for the managing learning subscale, .79 for the recognizing developmental characteristics .79
and .74 for the guidance subscale. Since the Cronbach’s Alpha coefficients for the total and
subscales were above .60 (Ozdamar, 2002), it was determined that SRCST was a suitable scale to
be used in this research.

ECBS consists of 34 items and five subscales. The subscales are; ego-enhancing language,
active listening, self-recognition-self-disclosure, empathy and use of I-language. The scale is a 5-
point Likert version. The highest score that can be obtained from the scale is 170 and the lowest
score is 34. Bulus, Atan and Sarikaya (2017), calculated the Cronbach's Alpha coefficient as .72
for the ego-enhancing language subscale, .83 for the active listening subscale, .76 for the self-
recognition-self-disclosure subscale, .84 for the empathy subscale and .78 for the use of I-language
subscale. To check whether the scale could be used in this study, Cronbach's Alpha coefficient was
recalculated with the participation of 168 social studies teachers. The values obtained were .94 for
the total of the scale, .82 for the ego-enhancing language subscale, .90 for the active listening
subscale, .85 for the recognition-self-disclosure subscale, .81 for the empathy subscale and .78 for
the use of I-language subscale. Since the Cronbach’s Alpha coefficients for the total and subscales
were above .60 (Ozdamar, 2002), it was determined that ECBS was a suitable scale to be used in
this research.

The scales were sent to the participants via Google Forms. Fully completed forms were
prepared for the analysis.

Analysis of Data

In order to determine the tests to be used in the analysis, it was investigated whether the
data were normally distributed. In this context, the skewness and kurtosis values of the data and
the Kolmogorov-Smirnov (K-S) test results were analyzed since the sample consisted of more than
35 participants. The values obtained are shown in Table 2:

Table 2
Skewness, Kurtosis and Kolmogorov-Smirnov Results
SRCST ECBS
Scale Skewness Kurtosis K-S Scale Skewness  Kurtosis K-S
Total -1.04 1.18 .00 Total -1.38 2.14 .00
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Recognizing .90 -1.09 .00  Ego-enhancing -.84 1.33 .00

personal language

differences

Managing -.83 49 .00 Active listening .75 2.85 .00

learning

Recognizing -1.56 3.39 .00 Self-recognition- -1.07 .83 .00

developmental self-disclosure

characteristics

Guidance -1.39 2.76 .00 Empathy -1.77 4.17 .00
Use of I- -1.07 1.21 .00
language

When Table 2 is examined, it is seen that the K-S test results of the data collected with
SRCST and ECBS are less than .05. Depending on the K-S test results being less than .05
(Biiyiikoztiirk et al., 2013), without considering the skewness and kurtosis values of the scales it
was determined that the data collected with both scales did not have a normal distribution.
Depending on the non-normal distribution of the data, it was determined that nonparametric tests
should be used in the analysis process. In this context, the relationship between the data collected
through SRCST and ECBS was analyzed by calculating the Spearman correlation coefficient. On
the other hand, descriptive analysis, Mann-Whitney U test and Kruskal-Wallis test were used to
analyze the data collected to investigate social studies teachers' student recognition competencies
and effective communication skills.

The confidence interval was taken as 95% when analyzing the data. The range of 1.00-1.79
points was evaluated as very low; 1.80-2.59 points range, low; 2.60-3.39 points range, medium;
3.40-4.19 points range, high; and 4.20-5.00 points range, very high. In the research process, the
research compliance matrix (Kaya, & Bayram, 2021) was used to check the fit between the
variables of the research.

Findings

Social studies teachers' scores from SRCST and ECBS were analyzed by descriptive
analysis. The total scores the social studies teachers received from the scales and the scores they
received from the subscales are shown in Table 3.

Table 3
The results of Descriptive Analysis
SRCST ECBS
Scale n X ss Scale n X Ss
Total 242 387 .63 Total 242 401 .62
Recognizing personal 242 399 .66 Ego-enhancing language 242 4.05 .69
differences
Managing learning 242  3.79 .86 Active listening 242 417 .84
Recognizing 242  3.69 .67 Self-recognition-self- 242 395 .94
developmental disclosure
characteristics
Guidance 242 416 .82 Empathy 242 385 .65
Use of I-language 242 4.04 .68
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When Table 3 is examined, it is seen that the mean scores of social studies teachers from
the total (x>3.40) and subscales (x>3.40) of SRCST and ECBS are high. In this context, it can be
said that social studies teachers’ student recognition competence and effective communication

skills levels are high.

In the research, Spearman correlation coefficient was calculated to examine the correlation
between the scores of social studies teachers from SRCST and ECBS. The results are shown in

Table 4:
Table 4
Spearman Correlation Coefficients
ECBS SRCST
Total Recognizing Managing Recognizing Guidance
personal learning developmental
differences characteristics
Total r. .86 r..73 r..70 r..71 r:.69
p: .00 p: .00 p: .00 p: .00 p: .00
Ego-enhancing  r: .52 r..73 r:.25 r: .40 r: .35
language p: .00 p: .00 p: .00 p: .00 p: .00
Active r: .60 r: .49 r: .60 r..41 r: .50
listening p: .00 p: .00 p: .00 p: .00 p: .00
Self- r: .57 r:.35 r..67 r: .48 r:.34
recognition- p: .00 p: .00 p: .00 p: .00 p: .00
self-disclosure
Empathy r:.79 r: .60 r: .59 r:.91 r: .68
p: .00 p: .00 p: .00 p: .00 p: .00
Use of I- r:.91 r: .82 r:.70 r: .68 r: .87
language p: .00 p: .00 p: .00 p: .00 p: .00

Table 4 shows that there is a significant correlation between the scores of social studies
teachers received from SRCST and ECBS. Totals of SRCST and ECBS (P<.05) and all subscales
(P<.05). Based on the results, it can be said that there is a positive correlation between social studies
teachers' student recognition competencies and effective communication skills.

In the research, Mann Whitney U test was conducted to investigate the social studies
teachers' student recognition competence and effective communication skill levels according to

gender variable. The results obtained are shown in Table 5:

Table 5
The Results of Mann Whitney U Test According to Gender Variable
Scale Gender n  Meanrank Sum of ranks U p Difference
— Total Female 101 122.24 17235.50 7016.50 .19 -
8 Male 141 120.47 12167.50
(0,:) Total 242
Recognizing Female 101 118.50 16709.00 6698.00 .78 -
personal differences Male 141 125.68 12694.00
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Total 242
Managing learning  Female 101 122.32 17247.00 7005.00 .21 -
Male 141 120.36 12156.00
Total 242
Recognizing Female 101 119.32 16824.50 6813.50 .57 -
developmental Male 141 124.54 12578.50
characteristics Total 242
Guidance Female 101 124.13 17502.50 6449.50 .70 -
Male 141 117.83 11900.50
Total 242
Toplam Female 101 121.07 1707150 7060.50 .11 -
Male 141 122.09 12331.50
Total 242
Ego-enhancing Female 101 116.97 16493.00 6482.00 .98 -
language Male 141 127.82 12910.00
Total 242
Active listening Female 101 120.20 16948.00 6937.00 .34 -
Male 141 123.32 12455.00
0 Total 242
Q Self-recognition- Female 101 124.33 17530.00 6772.00 .74 -
self-disclosure Male 141 117.55 11873.00
Total 242
Empathy Female 101 120.44 1698150 6970.50 .28 -
Male 141 122.99 12421.50
Total 242
Use of I-language Female 101 123.44 17404.50 6847.50 .51 -
Male 141 118.80 11998.50
Total 242

When Table 5 is examined, it is seen that the levels of social studies teachers' student
recognition competence and effective communication skills do not have a significant difference in
the total (p>.05) and all subscales (p>.05) of SRCST and ECBS according to gender variable.

In the research, Mann Whitney U test was conducted to investigate social studies teachers'
student recognition competence and effective communication skill levels according to professional
status variable. The results obtained are shown in Table 6:

Table 6
The Results of Mann Whitney U Test According to Professional Status Variable

Scale Professional n  Mean  Sum of U p Difference
status rank ranks
Total Contracted 70 118.01 8261.00 5776.00 .49 -
5 Permanet 172 122.92 21142.00
8 Total 242
7 Recognizing Contracted 70 129.84 9089.00 5436.00 .97 -
personal Permanet 172 118.10 20314.00
differences Total 242

Managing learning  Contracted 70 107.88 7551.50 5066.50 .98 -
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Permanet 172 127.04 21851.50
Total 242
Recognizing Contracted 70 121.20 8484.00 5999.00 .04 Permanent>
developmental Permanet 172 121.62 20919.00 contracted
characteristics Total 242
Guidance Contracted 70 113.24 7926.50 544150 .99 -
Permanet 172 124.86 21476.50
Total 242
Toplam Contracted 70 125.70 8799.00 5726.00 .59 -
Permanet 172 119.79 20604.00
Total 242
Ego-enhancing Contracted 70 145.12 10158.50 4366.50 .99 -
language Permanet 172 111.89 19244.50
Total 242
Active listening Contracted 70 122.86 8600.00 5925.00 .19 -
Permanet 172 120.95 20803.00
0 Total 242
Q  Self-recognition-  Contracted 70 119.22 834550 5860.50 .32 -
self-disclosure Permanet 172 122.43 21057.50
Total 242
Empathy Contracted 70 121.86 8530.00 5995.00 .06 -
Permanet 172 121.35 20873.00
Total 242
Use of I-language  Contracted 70 116.37 8146.00 5661.00 .73
Permanet 172 123.59 21257.00
Total 242

When Table 6 is examined, it is seen that there is no significant difference (p>.05) in the
total of SRCST and ECBS in terms of social studies teachers' student recognition competence and
effective communication skill levels according to the professional status variable. On the other
hand, Table 6 shows that there is a significant difference between permanent and contracted
teachers in the recognizing developmental characteristics subscale of SRCST (p<.05) in favor of
permanent teachers, while there is no difference between the groups in other subscales of SRCST
(p>.05). Table 6 also shows that there is no significant difference in all subscales of ECBS (p>.05)
according to the professional status of the teachers.

In the research, Kruskal-Wallis test was conducted to investigate social studies teachers'
student recognition competence and effective communication skill levels according to the age
variable. The results are shown in Table 7:

Table 7

The Results of Kruskal-Wallis Test According to Age Variable

Scale Age n Mean rank  df x p Difference
c',_, Between 22-25 33 138.53 4 1040 .03 Between
€ = Between 26-30 85 110.06 22-25>
» 2 Between 31-35 49 141.97 over 40
Between 36-40 41 121.01 years
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Over 40 years 34 104.66
Total 242
Between 22-25 33 137.76 4 7.02 .13 -
25 Between 26-30 85 110.31
5= Between 31-35 49 134.79
S § Between 36-40 41 126.13
== Over 40 years 34 108.96
Total 242
oF 4 Between 22-25 33 135.33 4 7.62 .10 -
SCcS o Between 26-30 85 114.24
E g_g S Between 31-35 49 138.57
go% 2 Between 36-40 41 120.62
£z2809 Over 40 years 34 102.69
= © Total 242
>F 4 Between 22-25 33 134.30 4 8.19 .08 -
STz Between 26-30 85 111.76
E g_ 5 Between 31-35 49 142.18
go%8 Between 36-40 M 111.76
g3z Over 40 years 34 115.37
°° Total 242
Between 22-25 33 129.95 4 8.42 .07 -
8 Between 26-30 85 108.65
S Between 31-35 49 142.64
2 Between 36-40 41 121.74
o Over 40 years 34 114.65
Total 242
Between 22-25 33 139.70 4 7.28 .12 -
e Between 26-30 85 115.58
S Between 31-35 49 135.95
§ Between 36-40 41 116.41
Over 40 years 34 103.94
Total 242
=2 Between 22-25 33 142.18 4 410 .39 -
S W Between 26-30 85 119.82
== Between 31-35 49 116.63
=y Between 36-40 41 123.37
2 o= Over 40 years 34 110.40
Q 4 Total 242
Between 22-25 33 135.11 4 6.58 .16 -
= Between 26-30 85 122.84
== Between 31-35 49 130.83
g8 Between 36-40 41 117.07
- Over 40 years 34 96.85
Total 242
S. 5 Between 22-25 33 13929 4 477 31 -
= %g 38 ) Between 26-30 85 118.46
$ S <3 Between 31-35 49 130.41
=~ ©° Between 36-40 41 112.17
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Over 40 years 34 110.24
Total 242
Between 22-25 33 132.06 4 6.02 .19 -
> Between 26-30 85 113.49
= Between 31-35 49 139.41
= Between 36-40 41 116.30
L Over 40 years 34 111.74
Total 242
Between 22-25 33 126.14 4 7.98 .09 -
Lo Between 26-30 85 111.74
5 3 Between 31-35 49 142.42
= Between 36-40 41 125.55
o= Over 40 years 34 106.38
Total 242

When Table 7 is examined, it is seen that there is a significant difference between the 22-
25 and over 40 years age groups in favor of the 22-25 age group (p<.05) in the total of SRCST.
There is no significant difference between the groups in the subscales of SRCST (p>.05). On the
other hand, Table 7 shows that there is no significant difference between the groups in the total

(p>.05) and subscales of ECBS

In the research, Kruskal-Wallis test was conducted to investigate social studies teachers'
student recognition competence and effective communication skill levels according to the region
of duty variable. The results are shown in Table 8:

Table 8
The Results of Kruskal-Wallis Test According to Region of Duty Variable
Scale Region of duty n Mean df 2 p Difference
rank
Marmara 102 12238 6 9.01 A7 -
Central Anatolia 27 91.59
Aegean 35 116.40
= Mediterranean 24 130.06
S Black Sea 17 143.21
= Southeastern 15 146.10
Anatolia
Eastern Anatolia 22 119.34
7 Total 242
g Marmara 102 117.37 6 10.42 .10 -
n E Central 27 112.22
S Anatolia
g 3 Aegean 35 117.03
= § Mediterranean 24 109.50
N Black Sea 17 155.71
& Southeastern 15 160.30
S Anatolia
o Eastern 22 119.34
Anatolia
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Total 242
Marmara 102 12951 6 14.05 .02 Mediterranean>
=y Central Anatolia 27 82.07 Central
= Aegean 35 112.39 Anatolia
8 Mediterranean 24 147.81
> Black Sea 17 124.12
> Southeastern 15 118.07
S Anatolia
= Eastern Anatolia 22 118.84
Total 242
Marmara 102 11943 6 6.74 34 -
Central Anatolia 27 102.24
g?cg g Aegean 35 113.41
N 2.2  Mediterranean 24 127.85
558 Black Sea 17 128.62
Se £  Southeastern 15 152.80
Xz Anatolia
Eastern Anatolia 22 133.84
Total 242
Marmara 102 128.07 6 1145 .07 -
Central Anatolia 27 95.44
° Aegean 35 114.80
e Mediterranean 24 127.73
3 Black Sea 17 140.21
3 Southeastern 15 145.60
Anatolia
Eastern Anatolia 22 95.98
Total 242
Marmara 102 11432 6 8.31 21 -
Central Anatolia 27 105.06
Aegean 35 127.04
= Mediterranean 24 126.08
E Black Sea 17 141.18
Southeastern 15 158.00
Anatolia
Eastern Anatolia 22 121.07
Total 242
w0 Marmara 102 103.88 6 19.86 .00 Southeastern
8 Central Anatolia 27 132.57 Anatolia>
w2 Aegean 35 123.54 Marmara
S Mediterranean 24 111.58
€535 Black Sea 17 154.71
° 8 Southeastern 15 167.97
A Anatolia
Eastern Anatolia 22 139.84
Total 242
> = Marmara 102 118.77 6 5.10 .53 -
B o 2 Central Anatolia 27 107.06
< = Aegean 35 123.90
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Mediterranean 24 138.88
Black Sea 17 124.06
Southeastern 15 145.20
Anatolia
Eastern Anatolia 22 110.95
Total 242
. Marmara 102 117.04 6 4.67 .58 -
= Central Anatolia 27 102.22
g o Aegean 35 131.16
= 2 Mediterranean 24 130.06
5< Black Sea 17 129.76
§ 2 Southeastern 15 138.27
o Anatolia
3 Eastern Anatolia 22 123.30
Total 242
Marmara 102 11416 6 8.81 .18 -
Central Anatolia 27 103.94
Aegean 35 124.67
2 Mediterranean 24 120.92
S Black Sea 17 134.53
UEJ Southeastern 15 157.80
Anatolia
Eastern Anatolia 22 137.84
Total 242
Marmara 102 126.33 6 1012 .11 -
o Central Anatolia 27 95.33
s Aegean 35 118.26
% Mediterranean 24 126.50
= Black Sea 17 143.97
S Southeastern 15 143.33
3 Anatolia
- Eastern Anatolia 22 98.66
Total 242

When Table 8 is examined, it is seen that there is no significant difference (p>.05) in the
total of SRCST and ECBS in terms of social studies teachers' student recognition competence and
effective communication skill levels according to the region of duty. Table 8 shows that there is a
significant difference between the Mediterranean and Central Anatolia regions in favor of the
Mediterranean region in the managing learning subscale of the SRCST (p<.05), while there is no
significant difference between the groups in the other subscales (p>.05). In addition, it is seen that
there is a significant difference between Southeastern Anatolia and Marmara regions in favor of
Southeastern Anatolia region in the ego-enhancing language subscale of ECBS (p<.05), while there
is no significant difference between the groups in other subscales of ECBS (p>.05).

In the research, Kruskal-Wallis test was conducted to investigate social studies teachers'
student recognition competence and effective communication skill levels according to the
professional seniority variable. The results are shown in Table 9:
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Table 9
The Results of Kruskal-Wallis Test According to Professional Seniority Variable
Scale Professional seniority n SO sd 2 p Difference
Between 1-5 years 114 12730 3 2.2 52 -
= Between 6-10 years 44 123.65 4
o Between 11-15 years 41 113.90
= Over 15 years 43 111.17
Total 242
Between 1-5 years 114 12439 3 48 .92 -
,C%D,c_c 8 Between 6-10 years 44  119.11
c § 5 Between 11-15 41 12144
S8 ﬂqE) years
= Over 15 years 43 116.34
Total 242
- o Between 1-5 years 114 12615 3 3.2 .36 -
& £ 2 Between 6-10 years 44  128.31 1
% = Between 11-15 years 41 11771
S 2 Over 15 years 43  105.83
Total 242
T 4 Between 1-5 years 114 12874 3 29 40 -
S 53 Between 6-10 years 44  116.34 4
S ES Between 11-15years 41  108.41
g9 %8 Over 15 years 43 120.07
K38 Total 242
o O
Between 1-5 years 114 12131 3 .84 .83 -
3 Between 6-10 years 44 128.94
S Between 11-15years 41 11551
=) Over 15 years 43 120.09
© Total 242
Between 1-5 years 114 12948 3 2.8 41 -
= Between 6-10 years 44 116.17 5
g_ Between 11-15 years 41 112.72
~ Over 15 years 43 114.17
Total 242
oo Between 1-5 years 114  128.63 3 3.7 .28 -
LS R Between 6-10 years 44 104.86 7
0 ucoJ» S 3 Between1l-15years 41  119.01
S = 8 Over 15 years 43 122.00
Total 242
Between 1-5 years 114 130.85 3 4.3 22 -
v 2 Between 6-10 years 44  115.27 6
88 Between 11-15years 41  117.16
<2 Over 15 years 43 107.22
Total 242
¥ o — 4«  Between 1-5 years 114 12930 3 43 -
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Between 6-10 years 44 115.08 2.7
Between 11-15 years 41 112.82 6
Over 15 years 43 115.66
Total 242
Between 1-5 years 114 127.02 3 1.6 .64 -
2 Between 6-10 years 44  114.34 8
S Between 11-15 years 41  113.79
UEJ Over 15 years 43 121.55
Total 242
Between 1-5 years 114 12347 3 1.6 .64 -
= Between 6-10 years 44 128.86 6
= Between 11-15years 41  119.49
38 Over 15 years 43 110.66
Total 242

When Table 9 is examined, it is seen that the levels of social studies teachers' student
recognition competence and effective communication skills do not have a significant difference in
the total (p>.05) and all subscales (p>.05) of SRCST and ECBS according to professional seniority
variable.

Discussion and Conclusion

In the research, it was determined that social studies teachers’ student recognition
competence and effective communication skill levels are high. In the research conducted by
Giilbahar and Sivaci (2018), it was determined that pre-service teachers' communication skill and
classroom management competency perception levels were high. In the research conducted by
Akiiziim and Ozdemir Giiltekin (2017), it was determined that teachers' communication skill levels
were high. In addition, some other researches (Caliskan, 2003; Yesil, 2006) found that teachers use
body language well in the classroom and thus communicate effectively with students. When
teachers know and communicate with students, effective learning processes can be realized and
communication between students and teachers can be strengthened. Considering that social studies
is a course that focuses on daily life, it can be said that social studies teachers' high level of student
recognition and effective communication skills is an advantage for effective social studies
education.

In the research, it was determined that there was a positive correlation between social
studies teachers' student recognition competencies and communication skills. In the research
conducted by Cift¢i and Taskaya (2010), a positive correlation was found between pre-service
teachers' communication skills and self-efficacy. In the research conducted by Giilbahar and Sivaci
(2018), a positive correlation was found between pre-service teachers' communication skills and
classroom management efficacy perceptions. Yilmaz and Altunbas (2012) and Tan and Tan (2016)
concluded that pre-service teachers with high communication skills are successful in classroom
management.

In the research, it was determined that there the levels of social studies teachers' student
recognition competence and effective communication skills do not have a significant difference
according to gender variable. In the research conducted by Ciftci and Taskaya (2010), it was found
that there was no significant difference between female and male pre-service teachers'
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communication skills. In the research conducted by Yavuz and Giizel (2020), it was determined
that there was no significant difference between the communication skills of teachers’
communicative skills according to gender variable. In the research conducted by Caliskan (2003),
it was found that male teachers had more problems with body language communication than female
teachers. In the research conducted by Tan and Tan (2016), Akiiziim and Ozdemir Giiltekin (2017),
Nacar (2010), Kog, Terzi, and Giil (2015), and Bozkurt Bulut (2004), it was determined that the
level of communication competence of female teacher candidates was higher than the level of
communication competence of male teacher candidates.

In the research, it was determined that there the levels of social studies teachers' student
recognition competence and effective communication skills do not have a significant difference
according to professional status variable. Khan, Khan, Zia-Ul-Islam, and Khan (2017) examined
the role of a permanent teacher's communication skills in students' academic achievement. Contrary
to the results of that research, Khan, Khan, Zia-Ul-1slam, and Khan (2017) found that the teacher
communicated well with the students, knew the students well, and contributed significantly to the
academic achievement of the students in this context. Ihmeideh, Al-Omari, and Al-Dababneh
(2010) examined student-teacher communication in Jordanian public universities and found that
permanent professors and associate professors knew students more and communicated better than
non-permanent lecturers. Lanning, Lanson, and Willet (2008) examined how teachers'
communication methods were perceived by students and found that the communication methods
of permanent teachers was perceived positively by students.

In the research, it was found that social studies teachers' student recognition competence
and effective communication skill levels differed significantly at some age levels and did not differ
significantly at some age levels. A significant difference was found between the 22-25 and over 40
years age groups in favor of the 22-25 age group. Akiiziim and Ozdemir Giiltekin (2017) examined
teachers' communication skills and classroom management skills and found that teachers under the
age of 30 had higher levels of communication skills and classroom management skills than teachers
in other age groups. The high level of communication skills of young teachers can be attributed to
the fact that young people are social individuals. In contrast to the results of this study, Nacar
(2010) found that older teachers had higher levels of communication skills than younger teachers.

In the research, it was determined that there the levels of social studies teachers' student
recognition competence and effective communication skills do not have a significant difference
according to region of duty variable in general. However, in the study, it was determined that there
were significant differences within the scope of managing learning dimension of SRCST and ego-
enhancing language dimension of ECBS. In the literature review, studies with different results were
found. For example, Lavrijsen and Verschueren (2020) found that teachers living in cities
recognized students' qualities earlier than teachers living in rural areas. Trudgen and Lawn (2011)
found that teachers working in large settlements recognized students' anxiety and worry earlier than
teachers working in small settlements. Lewis, Romi, Qui, and Katz (2005) found that teachers
working in developed cities have a high level of student recognition and provide effective
classroom discipline.

In the research, it was determined that there the levels of social studies teachers' student
recognition competence and effective communication skills do not have a significant difference
according to professional seniority variable. In the research conducted by Bozkurt Bulut (2004), it
was determined that professional seniority did not affect the perception of communication skills in
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any way. On the other hand, in the studies conducted by Akiiziim and Ozdemir Giiltekin (2017),
Levent (2011) and Cam (1999), it was determined that the communication skills of teachers with
high professional seniority were high. In the study conducted by Tiirkmen (2018), it was
determined that the communication skills of teachers with lower professional seniority were high.

As a result, it was determined in the study that social studies teachers had high levels of
student recognition competencies and communication skills. In the study, it was also found that
there was a positive relationship between social studies teachers' student recognition competencies
and communication skills levels. It was determined that social studies teachers' student recognition
competencies and communication skills levels did not show a significant difference according to
gender, professional status, age, region of duty, and professional seniority variables.

Suggestions

Depending on the results of the study, various suggestions were developed. The suggestions
in question are listed below:

e Research can be conducted to examine the relationship between social studies teachers'
student recognition competencies and communication skills within the scope of different
variables than this study.

e The relationship between social studies teachers' student recognition competencies and
communication skills can be investigated with larger sample groups.

e Research can be conducted to examine the relationship between social studies teachers'
student recognition competencies and communication skills in different countries.

e Qualitative and mixed researches can be conducted to examine social studies teachers'
effective communication skills.

e Qualitative and mixed researches can be conducted to examine social studies teachers'
student recognition competencies.
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Genis Ozet

Giris

Bireyi tanimak; onun ilgilerini, yeteneklerini, basar1 ve basarisizliklarini, kisisel ve
toplumsal uyum sorunlarini, tutum, davranis ve degerlerini, yetistigi ¢evrenin sosyo-ekonomik
durumunu, biyolojik, psikolojik ve sosyolojik davraniglarini ve ihtiyaglarini, 6grenme stilleri ve
hazirbulunusluk seviyelerini bilmektir. Iletisim ise, bilgiyi paylasma etkinligidir. Sosyal bilgiler
egitiminin amaglar1 g6z 6niine alindiginda, 6grenciyi tanima ve iletisim yeterlilikleri sosyal bilgiler
O0gretmenleri icin ayrica 6nem kazanmaktadir. Zira sosyal bilgiler egitimi, ilk6gretim diizeyindeki
ogrencilere gilinliik yasamda kullanabilecekleri bilgi, beceri ve degerler kazandirmaya (Barr, Barth
ve Shermis, 1977) yonelik olmasi itibariyla 6gretmenle Ogrenci arasinda yogun iletisim
gerektirmektedir (Evans, 2004). Etkili sosyal bilgiler egitimi i¢in ayni zamanda Ogretmenin
ogrencileri tanimasina ve egitim siireclerini onlarin gereksinimlerine gore tasarlamasina ihtiyag
duyulmaktadir (Nelson, 2001). S6z konusu gereklilik itibartyla sosyal bilgiler 6gretmenlerinin hem
iletisim becerisine hem de 6grenciyi tanima yeterliligine sahip olmalari 6nem kazanmaktadir. Bu
esas gbz onlinde bulundurularak gerceklestirilen bu aragtirmada 6grencilere giinliik yasamla ilgili
icerik sunan sosyal bilgiler 6gretmenlerinin 6grenciyi tanima yeterlilikleri ve iletisim becerisi
diizeyleri ile 6grenciyi tanima yeterlilikleri ile iletisim becerisi diizeyleri arasinda korelasyon olup
olmadig arastirilmistir.

Yontem

Sosyal bilgiler o6gretmenlerinin Ogrenciyi tanima yeterlilikleri ile iletisim becerisi
arasindaki iligkinin irdelenmesine yonelik bu arastirmada nicel iliskisel tarama modeli
kullanilmistir. Arastirmada iliskisel tarama modelinin kullanilmasinin nedeni, arastirmanin
Ogretmenlerin 6grenciyi tanima yeterlilikleri ile iletisim becerisi arasindaki iligkiyi irdelemeye
yonelik olmasidir.

Arastirmanin evrenini Tirkiye’deki sosyal bilgiler oOgretmenleri olusturmaktadir.
Aragtirmanin 6rneklemini ise Tiirkiye’nin farkli cografi bolgelerinde gérev yapan ve ayni zamanda
farkli yas, cinsiyet, mesleki kidem ve mesleki statiiye sahip olan sosyal bilgiler 6gretmenleri
olusturmaktadir. Arastirmanin G6rneklemi belirlenirken maksimum ¢esitlilik  6rneklemesi
kullanilmistir.

Arastirmanin verileri, Sahin ve Beydogan (2016) tarafindan gelistirilen 6gretmenlerin
ogrencileri tanima yeterliligi 6lgegi (OTYO) ve Bulus, Atan ve Sarikaya (2017) tarafindan
gelistirilen etkili iletisim becerileri 6lgegi (EIBO) ile toplanmustir. OTYO ve EIBO araciligiyla
toplanan verilerin normal dagilim gostermemesine bagli olarak verilerin ¢oziimlenmesinde
parametrik olmayan testlerin kullanilmasina karar verilmistir. Bu kapsamda sosyal bilgiler
ogretmenlerinin 0grenciyi tanima yeterlilikleri ile etkili iletisim becerileri arasindaki iliski,
Spearman korelasyon katsayis1 hesaplanarak ¢dziimlenmistir. Ote taraftan her bir dlcek ile toplanan
veriler ¢ozlimlenirken betimsel analiz, Mann Whitney U testi ve Kruskal Wallis testi kullanilmistir.
Aragtirma siirecinde arastirmanin degiskenleri arasindaki uyumu kontrol etmek amaciyla aragtirma
uyum matrisi (Kaya ve Bayram, 2021) kullanilmistir.

Sonug ve Tartisma

Arastirmada sosyal bilgiler 6gretmenlerinin 6grenciyi tanima yeterlilik diizeyleri ile iletisim
becerisi diizeylerinin yiiksek oldugu belirlenmistir. Giilbahar ve Sivaci (2018) tarafindan yapilan
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aragtirmada, 6gretmen adaylarinin iletisim becerileri ile sinif yonetimi yeterlilik algilarinin yiiksek
diizeyde oldugu tespit edilmistir.

Arastirmada sosyal bilgiler 6gretmenlerinin 6grenciyi tanima yeterlilikleri ile iletisim
becerileri arasinda pozitif bir iliski oldugu saptanmistir. Ciftgi ve Taskaya (2010), tarafindan
yapilan arastirmada, 6gretmen adaylarinin iletisim becerileri ile 6z yeterlilikleri arasindan pozitif
bir iliski bulunmustur.

Arastirmada sosyal bilgiler 6gretmenlerinin cinsiyet degiskenine gore 6grenciyi tanima
yeterliligi diizeyleri ile iletisim becerisi diizeylerinin anlamh bir farklilik gostermedigi sonucuna
ulagilmistir. Cift¢i ve Tagkaya (2010), tarafindan yapilan arastirmada, iletisim becerileri algilarinda
her ne kadar kadin 6gretmen adaylarinin puanlar1 erkek adaylara gore yliksek bulunmus olsa da bu
fark anlaml1 diizeyde bulunmamustir.

Arastirmada sosyal bilgiler 6gretmenlerinin mesleki statii degiskenine gore Ggrenciyi
tanima diizeyleri ile iletisim becerisi diizeylerinin anlamli bir farklilik géstermedigi belirlenmistir.
Khan, Khan, Zia-Ul-Islam ve Khan (2017), bir 6gretmenin iletisim becerisinin 6grencilerinin
akademik basarisindaki roliinii irdeledikleri arastirmada bu arastirmanin ulastigi sonuglarin aksine
ogretmenin kadrolu olmasi nedeniyle 6grencilerle iyi iletisim kurdugunu, 6grencileri iyi tanidigini
ve bu kapsamda 6grencilerin akademik basarisina anlamli katki sagladigini belirlemislerdir.

Arastirmada sosyal bilgiler Ogretmenlerinin yas degiskenine gore Ogrenciyi tanima
diizeyleri ile iletisim becerisi diizeylerinin bazi yas diizeylerinde anlaml farklilik gosterdigi bazi
yas diizeylerinde ise anlamli farklilik gostermedigi saptanmistir. Nacar (2010) tarafindan yapilan
arastirmada ise, Uist yas grubundaki 6gretmenlerin alt yas grubundaki 6gretmenlere gore iletisim
becerileri anlaml1 bir sekilde daha yiiksek bulunmustur.

Arastirmada sosyal bilgiler 6gretmenlerinin gorev yapilan bolge degiskenine gore 6grenciyi
tanima diizeyleri ile iletisim becerisi diizeylerinin anlamli bir farklilik gostermedigi belirlenmistir.
Alanyazin incelemesinde bu arastirmanin ulagmis oldugu sonuglardan farkli sonuglara ulasan
arastirmalara rastlanmigtir. Ornegin Lavrijsen ve Verschueren (2020), dgrencilerin 6gretmenler
tarafindan fark edilen biligsel yeteneklerini irdeledikleri arastirmada sehirlerde yasayan
ogretmenlerin 6grencilerin niteliklerini kirsal bolgelerde yasayan 6gretmenlere oranla daha erken
fark ettiklerini saptamiglardir.

Arastirmada sosyal bilgiler 6gretmenlerinin mesleki kidem degiskenine gdre 6grenciyi
tanima yeterliligi diizeyleri ile iletisim becerisi diizeylerinin anlamli bir farklilik géstermedigi
sonucuna ulasilmistir. Bozkurt Bulut (2004) tarafindan yapilan arastirmada da mesleki kidemin
iletisim becerisi algilarinda bir degisiklik meydana getirmedigi sonucuna ulagilmistir.

Oneriler

Arastirmada ulasilan sonuglara bagli olarak cesitli onerilerde bulunulmustur. S6z konusu
Oneriler, agsagida siralanmistir:

e Ogrencilerle nasil etkili iletisim kurabilecekleri konusunda sosyal bilgiler dgretmenlerine
hizmetici egitim verilebilir.

e Sosyal bilgiler 6gretmenlerine dgrenciyi tanima yeterliliklerinin gelistirilmesi amaciyla
0zel egitim verilebilir.
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e Sosyal bilgiler 6gretmenlerinin etkili iletisim becerilerini irdelemeye yonelik nitel ve karma

aragtirmalar yapilabilir.
e Sosyal bilgiler 6gretmenlerinin 6grenciyi tanima yeterliliklerini irdelemeye yonelik nitel ve

karma arastirmalar yapilabilir.
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