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Research Article

This study aims to examine the experiences of 8th-grade students and their parents
regarding the HSEE process within the framework of a Meaningful Evaluation Model.
Data were collected through semi-structured interviews with a total of 12 participants,
comprising six students and their parents, selected through criterion sampling in Denizli.
The research is based on a phenomenological design, and the data were analyzed using
inductive analysis. The findings reveal that the accountability associated with exam-
based performance has fostered a competitive mindset and individualism that is highly
prominent in the family and social environment. In this context, it has been observed
that children tend to adopt more selfish, isolated, and aggressive roles and behaviors,
while parents are undergoing a transformation towards being more controller,
prohibitive, threatening, criticizer, and supportive. Additionally, it has been concluded
that the participants did not allocate enough time to activities that would contribute to
meaningful wholeness in the process.

Liseye Gegis Sinavinin Ogrenciler ve Ebeveynlerde Biraktigi Etkinin
Anlamli Degerlendirme Modeline Gore Degerlendirilmesi

Makale Bilgisi

Oz

DOI: 10.14812/cuefd.1357064

Makale Gegmisi:

Gelis 08.09.2023
Duzeltme 22.05.2024
Kabul 26.08.2024

Anahtar Kelimeler:

Merkezi Sinav,
Standartlastirimig Egitim,
Liseye Gegis Sinavi (LGS),
Anlamli Degerlendirme Modeli.

Arastirma Makalesi

Bu galisma, 8. sinif 6grenci ve ebeveynlerinin LGS sirecine iliskin deneyimlerini Anlamli
Degerlendirme Modeli gergevesinde incelemeyi amaglamaktadir. Denizli ilinde olgit
ornekleme yontemiyle secilen alti 6grenci ve ebeveynleri olmak Uzere toplamda 12
katihmciyla yapilan yari yapilandiriimis gorusmelerle veri toplanmistir. Arastirma,
fenomenoloji desenine dayali olup veriler timevarimsal analiz ile ¢ézimlenmistir.
Bulgular, katilimcilarin sinava dayali hesap verebilirlik sonucunda olusan rekabetgi
zihniyeti ve hem aile icinde hem de sosyal ¢evrede daha bireysel olmayr 6nemli
gordiiklerini ortaya c¢ikarmistir. Bu baglamda, c¢ocuklarin benimsedikleri rol ve
sergiledikleri davranislarda daha bencil, yalitilmig ve hirgin olduklari goriliirken
ebeveynlerin ise kontrolci, yasaklayici, tehditkar, elestirici ve destekleyici yoniinde bir
dontsum iginde olduklari belirlenmistir. Ayrica, katiimcilarin stiregte anlamli butunltge
katki saglayacak etkinliklere yeterince zaman ayiramadiklari sonucuna ulagiimigtir.

Introduction

Globalization, by focusing on economic needs and adopting the theories and practices of neoliberalism
to cultivate productive individuals (Cinar, 2009), has led to the dominance of a standardization-based
education system. Accordingly, to achieve international recognition and acceptability, standard roles are
assigned to students and teachers, and curricula, textbooks, tests, and certifications have gained
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importance (Adick, 2002). School competitions, parental preferences, the standardization of learning-
teaching processes, tests measuring literacy and numeracy skills, and accountability requirements have
been accepted as the “gold standard” education model (Sahlberg, 2023). This approach, which relies on
standardization, requires results to be reported to external auditors and restricts educational practices
through accountability systems (Knapp & Feldman, 2012; Taylor, 2023). Consequently, the criteria for
success in schools are largely based on the implementation of critical exams and standardized programs,
thereby shaping the future of students (Porfilio & Carr, 2010).

In the education systems of many countries, the assessment and evaluation processes conducted
through mass examinations directly affect all stakeholders and shape lifestyles, perceptions, and priorities
due to their influence on the future. Sahlberg (2023) notes that it is inevitable for schools to transform
within a competitive environment and through public-private partnerships to meet increasing family
expectations. According to Porfilio and Carr (2010), teachers experience a decline in motivation and worry
that their methods of instruction are becoming less effective, but they also see sentiments of
disappointment, anxiety, and uncertainty in their students as a result of standardization. Teachers believe
that standardization hinders students’ experiences and their professional autonomy (Polesel et al., 2013).
Conversely, school administrators, especially in rural settings, think that critical examinations assist assess
both strengths and weaknesses and improve teacher effectiveness (Egley & Jones, 2004). For students,
this situation results in an increased workload and intense pressure and stress starting from early ages
(Smyth & Banks, 2012). High-stakes testing may lead to teachers feeling more pressure due to
performance evaluations, parents viewing education as a financial investment, schools becoming overly
concerned with their reputation, and students experiencing uncertainty and stress about their future.
Nevertheless, the examination system is considered indispensable and all stakeholders serve the system.

The preparation for critical exams has led to development of a global exam industry. Children living in
socio-economically advantaged areas, with higher education levels and better resources, gain advantages
in educational investment and career planning (Glimis & Atalmis, 2012). This phenomenon is evident in
exams such as the High School Entrance Exam (HSEE) in Turkey, which is implemented during the
transition to secondary education. The HSEE, initiated by the Ministry of National Education (MoNE) in
the 2017-2018 academic year, is administered annually as a centralized exam for 8th-grade students.
Similar to international exams like PISA and TIMSS, “new generation questions” are used to measure
students’ logic and reasoning skills. Students can choose from schools categorized by performance, such
as Science High Schools, Anatolian High Schools, Social Sciences High Schools, Anatolian Imam Hatip High
Schools, and Vocational and Technical Anatolian High Schools (MoNE, 2018). To help with exam
preparation, the Ministry makes open to the public a variety of resources, including study materials,
exercises, sample questions, and result reports. According to Kalsen and Yigit Oztekin (2021), the HSEE
system takes the education right of students by qualifying them as qualified and unqualified and thereby
influences teachers and parents to support private schools. At this point, it is essential to examine whether
centralized exams serve to meaningfully evaluate knowledge and skills or merely rank schools and regions.
The educational procedure needs to provide learners with opportunities to acknowledge all aspects of
human life, equip them for a meaningful and moral habits, and incorporate holistic evaluation methods
(Zandroto & Indriani, 2023). The literature emphasizes the importance of effective and innovative
assessments because meaningful evaluations accurately assess children’s developmental goals, provide
feedback to stakeholders, and collect explanatory data on the long-term effects of the curriculum. This
way, learning outcomes can be evaluated more objectively (Zappala, 2021).

The Meaningful Evaluation Model, designed to contribute to understanding the impact and
functioning of programs, was developed through two research projects aimed at uncovering meaningful
work principles related to social sciences and management theories. The first research cycle (2002-2004)
defined the discovery of meaning as a natural and continuous development, while the second cycle (2004-
2006) aimed to explain the relationship between sources of meaningful work and the necessity of
meaningful work while maintaining the initial focus. In the third cycle (2006-2008), the first two focus
areas were retained, and the relationship between meaningful and meaningless work was examined. The
model identified four dimensions: “Inner Self”, “Expressing full potential”, “Unity with others” and
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“Service to others”. The conflicts arising between thought and action in fulfilling one’s own and others’
needs in the search for meaning were described (Lips Wiersma & Wright, 2012). The first dimension of
the “Map of Meaning” was updated to “Integrity with Self” (Lips Wiersma & Morris, 2018). A
comprehensive study of the Meaningful Evaluation Model was conducted in the “Social Impact
Performance” course at the Centre for Social Impact in Sydney, New South Wales (NSW), Australia, and
then in the “Field Project” studies of the “Social Impact Postgraduate Certificate Program” students.
Additionally, in 2019, the model was used by the Social Justice and Inclusion Centre at the University of
Technology Sydney (UTS) to evaluate the experiences of volunteer teachers in the “The Primary Ethics
program” in the Sydney region of NSW (Zappala & Smyth, 2021). These studies found that integrating
skills such as self-expression, critical thinking, and reasoning into programs, along with meaningful
evaluation, positively impacts learning outcomes. Furthermore, it was noted that meaningful evaluation
contributes to the professional and personal development of teachers, providing benefits to society as a
whole (Zappala, 2021). The Meaningful Evaluation Model emerged from an endeavor to ground
evaluation holistically by focusing on subjectivity, participant experiences, and active participation
(zappala & Smyth, 2021). The main and sub-dimensions of the updated version of Map of Meaning (Lips
Wiersma & Morris, 2018: 14-35) are detailed below.

Figure 1
The Map of Meaning (Lips Wiersma & Morris, 2018: 13)

BEING

Integrity with Self Unity with others

SELF Inspiration OTHERS

Expressing full Service to others
potential

DOING

Integrity with Self expresses the desire to be a good person. This dimension emphasizes
the need for individuals to develop themselves or to realize their inherent potential. It also
means discovering one’s role and identity in life.

e Moral development is the ability of an individual to understand their moral nature and
distinguish between right and wrong.

e Personal growth leads to deliberate “acculturation” and acceptance of natural
existence.

e Being true to self refers to being in harmony with oneself and the truth through the
principle of honesty.

Unity with others emphasizes that society is enriched when it succeeds in becoming
whole.

e Working together indicates that success is possible through supportive mechanisms.
e Sharing values are those that are collectively accepted and embraced.

720



Babacan — Cukurova Universitesi Egitim Fakiiltesi Dergisi, 53(2), 2024, 718-754

e Belonging highlights the need for individuals to feel a strong sense of connection to a
community. It is important to unite around common goals and values with a sense of
group membership.

Expressing full potential is the process of developing one’s unique talents and finding meaning
in life.

o Creating entails, the process of conceptualizing, developing, and actualizing creations.
e Achieving emphasizes the effort put into accomplishing goals and the need for completion.
¢ Influencing focuses on the power to form the future or direct a situation.

Service to others involves a wide range of actions from individual assistance to creating a
global impact, within the framework of contributing to the well-being of others.

o Making a difference means helping to improve conditions and experiences.
e Meeting the needs of humanity and the planet enhances one’s sense of purpose and awareness
by aiding society and the world through one’s actions.

Standard assessments focus on measurement and evaluation while neglecting the role of individual
needs and societal values in creating and sustaining meaning in life (Hall, 2019). The adoption of
standardized approaches contradicts the expected goals in the process of achieving meaningful and deep
learning (Marion & Leather, 2015). The fact that exam-based assessment determines the future with
success indicators such as diploma, school placement, and admission, while shaping the learning-teaching
process, obliges stakeholders with different responsibilities and may negatively affect individual and social
integrity. As a matter of fact, Farvis and Hay (2020) stated that critical exams that form the future
negatively affect the effective teaching-learning process, skills do not develop in a multidimensional way,
create exam anxiety on stakeholders, the function of the curriculum is restricted, collaborative studies
cannot be carried out and schools turn into preparation centers for exams. On the other hand, it has been
found that the formative function of short assessments conducted at regular intervals to establish a
meaningful and effective evaluation system reduces the power of exams to influence the future and
transforms the negative meanings attributed to exams by stakeholders into positive ones (Fernandez,
2021). When extracurricular activities with cognitive, affective, and skill-based goals are conducted,
meaningful learning is realized as the processes of experiencing, feeling, interacting, and transforming
into action are supported (Buchweitz, 2001). The integration of emotional, cognitive, and moral domains
in the process promotes transformative creativity that benefits both individuals and society, thus
supporting holistic development in both formal and informal educational environments (Kallio et al.,
2024). Human beings continuously seek meaning through themselves, their environment, and the
learning process. In this context, it can be argued that meaningful evaluation contributes to individual and
societal integrity by enabling students to realize their potential. The first critical exam experienced by
students in Tirkiye, the HSSE, also affects stakeholders such as parents and teachers along with the
students. Research on how stakeholders directly and indirectly affected by the first critical exam process
sustain the process as a whole can contribute by providing a holistic perspective on evaluation.

The review of the literature shows that the qualitative research on HSEE has mainly involved different
stakeholders such as parents (Azili & Tutkun, 2021; Demir & Yilmaz, 2019), students (Karatas & Oztiirk,
2023; Ulusoy, 2020), teachers (Dogan & Oktay, 2022; Sivkin et al., 2020), school principals (Taskin & Aksoy,
2021) and teachers and students (Ozdas, 2019). Furthermore, some researches have just focused on
analyzing the HSEE questions (ince Aka et al., 2021; Kuigiikgencay et al., 2021; Piskin Tung & Baydar, 2022;
Polat & Bilen, 2022; Unal & Eroglu, 2021). Overall, the review of literature indicated that the empirical
studies on the HSEE are limited to certain disciplines, focused on certain stakeholders, and mainly
concentrate on the assessment of questions. In the critical examination process the children are directly
affected while the parents as secondary audiences are influenced by their own experiences as well as
those of their children. Based on the literature analysis, it is suggested that future research include both
students and parents in the assessment process (Azili & Tutkun, 2021; Zhang, 2021). The purpose of this
study is to understand the effects of the HSEE process on the stakeholders, which is why the opinions of
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8th-grade students and their parents who pay close attention to the exam preparation process are
collected, as well as an attempt is made to consider all the possible effects of this process on children.
Thus, the conducting the study according to Meaningful Evaluation Model dimensions in this research is
expected to enrich the literature. This study aims to examine the experiences of 8th grade students and
their parents regarding the HSEE period within the framework of the Meaningful Evaluation Model. In this
context, the study addresses the following sub-purposes: what are the views and experiences of the
participants regarding the dimensions of a) integrity with Self, b) unity with others, c) expressing full
potential, and d) service to others in the context of the Meaningful Evaluation Model?

Method
Research Design

This study is designed as qualitative phenomenological research that captures the personal
experiences, thoughts, feelings of 8th grade students and their parents regarding the HSEE preparation
process. Phenomenological studies allow for a deep reflection of feelings and thoughts related to the
phenomenon, enabling an understanding of the impact of the process by examining these experiences
(Rose et al., 1995). In this research, the phenomenological design was chosen to deeply explore the
feelings and thoughts related to phenomenon, as students and parents experience the HSEE process
together.

Study Group

The study aims to provide an in depth understanding of the phenomenon from the perspective of
stakeholders (parents and students) who are either directly or indirectly involved in the process.
Accordingly, participants were selected using criterion sampling within the framework of a purposeful
sampling strategy (Padilla Diaz, 2015). To maintain the integrity of the phenomenon, the primary criterion
was the joint participation of parent-student pairs who are closely involved in the exam preparation
process. Additionally, another criterion was the student’s engagement in activities related to their
interests and abilities prior to the exam. In this context, it was considered essential that the parent actively
participated in the HSEE process. Thus, parental involvement in the study is related to the parent who
actively engaged in the process with the child. In qualitative studies, it is important to provide detailed
information to understand the context in revealing the phenomenon (Patton, 1990). Tables 1 and 2
summarize the demographic characteristics of the participants.

Table 1
Demographic Characteristics of the 8 Grade Students Participating in the Study

Preparation

Child Gender School Type Activit
yp y Assistance Source

C1 G desi

Boy Private school . .ame e5|gn,. Private lesson

writing short stories
C2 Girl Private school Playing an |n.strument, Private lesson
drawing

Cc3 . Private school .

Girl Volleyball Private lesson

(Scholarship)

C4 ) Creative culinary )

Boy Private school . Tutoring center
arts, blog writer
c5 . . .
Playing piano Teacher (relative
Boy State school Ving plano, ( )
composing support
cé6 Boy State school Football -
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Table 2
Demographic Characteristics of the Parents Participating in the Study
Number of Socio
E i hil
Parent Gender Job ducation Age Children economic
Level He/she
Status
Has
Pl Female Engineer Bachelor’s 41 1 High
degree
P2 Busi A iat
Female usiness ssociate 45 1 High
owner degree
P Bachelor’
3 Female Teacher achelor's 44 1 Medium
degree
P4 Female Tradesperson  High School 37 2 Medium
P5 Male Tradesperson  Primary School 40 1 Low
P6 Female Housewife High School 43 3 Low

Among the participants selected based on the established criteria, only one father was included in the
study due to mothers being more closely involved in the exam preparation process. The study collected
perspectives from a total of twelve participants, consisting of six families living in Denizli.

Data Collection Tools

After the examination conducted within the framework of the Meaningful Evaluation Model, several
interview questions related to the dimensions were written: “During the exam process, did you perform
behaviors that you normally do not find acceptable? (integrity with Self)”, “Can you evaluate your child’s
personal development? (expressing full potential)”, “Can you evaluate your relationships with your
surroundings (school, family, social environment)? (unity with others)”, “What kind of activities do you
engage in regarding environmental awareness and social responsibility? (service to others)”. Two field
experts were consulted to ensure the content validity of the interview questions. Based on the feedback
from the experts, modifications were made to the interview questions, and to assess their
comprehensibility, feedback was obtained from two teachers and two parents of 8th-grade students.

Data Collection Procedure

During the data collection process, participants were reached through schools and study centers.
Those who met the criteria and could be reached were informed about the scope of the study via
telephone or face-to-face interviews. Interviews were conducted at the time and place specified by those
who consented to participate in the study. Interviews with parents were easier to schedule compared to
those with students, due to time constraints imposed by school, private lessons, and study programs. Two
participants refused to be interviewed, stating that the allocation of time could negatively affect the pace
of preparation. Interviews were conducted at times perceived as non-disruptive by the participants
(waiting hours for a dental appointment, after completing daily study programs, online settings). Parent
interviews were scheduled when children were at school. To ensure a sincere and trust-based
environment, interviews with children were conducted at a distance from their parents or at a cafe near
their homes. After receiving participant consent, the interviews were recorded using a voice recorder. The
interviews lasted between 10 and 33 minutes.

Data Analysis

The data was analyzed using the technique of inductive analysis as defined by Patton (2002). All data
were transcribed into a total of 37 pages. Next, 30% of the data were coded and analyzed by two other
researchers who were not related to the researcher. The reliability of the coding was also determined
using Miles and Huberman’s (1994) inter-coder reliability formula. The coding analysis revealed that there
was an 88% and 79% agreement. To improve the reliability of the data, some precautions like getting
feedback from experts, using multiple sources of data, and describing the process in detail were used.
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In the first phase of data analysis, codes were identified from the text. In this phase, common codes
concerning the scope of the study were generated from the data set. In the second phase, the codes were
sorted into categories that were considered related and subthemes were identified within the context of
these categories. Lastly, the themes and sub-themes are linked to the dimensions of the Meaningful
Evaluation Model. The data was organized into five themes, 27 categories, and 298 codes.

Researcher Role and Ethical Principles

As a parent who has experienced the HSEE preparation process, the researcher designed this study to
examine the impact of the process on both children and families. The study adhered to all principles
outlined in the “Directive on Scientific Research and Publication Ethics of Higher Education Institutions.”
The procedures to be carried out in the study were approved by the Ethics Committee for Scientific
Research and Publication in Social and Human Sciences at Anadolu University on June 24, 2022, with
decision number 55-85. The interviews were conducted on a voluntary basis with parent-child pairs, and
it was guaranteed that the participants’ personal and privacy rights would be protected (recordings would
be used only for research purposes, data would not be shared with anyone other than the researcher,
and parents would be coded as P1, P2...; children as C1, C2...). Participants were thoroughly informed,
consent forms were signed, and additional permission was obtained from the parents for the students.

Findings

The participant views on the phenomenon were analyzed according to the sub-dimensions of the
Meaningful Evaluation Model, and the findings were presented sequentially.

Findings Related to the “Integrity with Self” Sub-purpose of the Study

The themes of “transformed role of the parent, transformed behavior of the child, the good boy/good
girl orientation” were identified through the findings related to the “integrity with Self” dimension in the
Meaningful Evaluation Model, which is defined as the individual’s role in life and self-discovery process.

Transformed Role of The Parent

During the process, it was determined that parents assumed new roles as their emotions and thoughts
evolved, leading to changes in their communication styles. The theme identified regarding the impact of
parents’ behaviors on the children’s identity formation was associated with the “integrity with Self”
dimension and is illustrated in Figure 2.

Figure 2
Themes and Sub-themes Related to Integrity with Self

1 Controller (f=7)

= Prohibitive (f=3)

Transformed Role of
the Parent

Threatening (f=4)

Integrity with Self

o Criticizer (f=6)

a Supportive (f=5)

It was observed that parents assumed a controller (f=7) role, supervising and directing lives of children.
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“Did you revise worksheets? | think you should go to bed early.” [P3].

“Have you done your homework? How many of the questions you have complete? How many mistakes
did you make in the exam? How many mistakes did you make in math? Where did you rank?” This is what
we now say before “How are you?” [P1].

| admit to checking his phone sometimes [P6].

It was revealed that parents acted in a prohibitive role (f=3) by eliminating possible stimuli with the
belief that they would affect their children’s exam performance. It has been determined that children go
through a limited life style instead of experiences related to existence in the process of individual
development.

We took the phone away from him, the tablet too. He used to go bowling on weekends, meet his
friends, we ended those too. Some of his friends have girlfriends, he says “Why don’t | have one? It's
because of you.” He feels incomplete. We don’t want him to be negatively affected [P1].

My parents forbid me to use the phone. Well, they always impose some restrictions [C5].

It was found that parents used threatening (f=4) language towards their children. It was determined
that children were hindered in forming their identity due to physical or verbal threats from their parents,
without discerning right from wrong.

A friend’s mother doesn’t let her child play on the iPad for three days for making three mistakes. If the
child made five mistakes, the parent wouldn’t let him go out for five days. My son says: “If | make five
mistakes, | can’t do this”. Our dad says, “If you don’t pass the exam, you’ll work in industry as an
apprentice”. | tell my son “If you don’t finish the books, you can complete them in the summer house.”
He says, “I'm fed up with books and don’t want to see them again. Won’t | swim in the sea?” | tell him
“You will not have fun even in summer, if you don’t complete the tasks for exam preparation” [P1].

He will work as an apprentice in the industry if he fails the exam. His musical life will also end, | don't
want him to become a busker without studying. Let him study, we’ll support him as much as we can; but
if he can’t manage that, we’ll send him to the employment sector, as our ancestors did, before he gets
too old [P5].

It was found out that parents exhibited a criticizer role (f=6) by constantly pointing out children’s
mistakes.

What bothers me is that she’s always nagging me [C2].
When | get my test result, she says, “The questions were simple, why couldn’t you do it?” [C4].

It was revealed that children could not express themselves comfortably, hiding their thoughts in
response to critical parents.

| don’t think | feel comfortable expressing myself at home because our opinions may disagree and
when | express my opinion, the subject is prolonged with criticism [C3].

| take frequent breaks to relax, but it’s implied as if it’s a crime. | have no private life. My parents
always get angry if they think I’'m doing anything other than practicing for the exam [C1].

On the other hand, it was determined that some parents maintained their relationships in a supportive
role (f=5) fostering children’s self-integrity.

I don't think it's right to stress the child this much. If the exam result is lower than we expected, | won’t
be too upset. My son says that he relaxes by making pastry, and | support him [P4].

My mother says: “Trust yourself, you will succeed, | believe you can do it” [C6].
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Transformed Behavior of The Child

During the process, it was determined that children became more individualistic, introverted, and
tense. The theme, which was identified by the relationship between children’s bonds with life and the
development of the self, is associated with the “integrity with Self” dimension and is illustrated in Figure
3.

Figure 3

Themes and Sub-themes Related to Integrity with Self

Transformed Behavior of the
Child
[

™ selfish (f=7)

Integrity with Self

Isolated (f=4)

a  Aggressive (f=5)

It was concluded that in a competitive environment children lost their innate nature of being good
kids, became indifferent and demonstrated selfish (f=7) behavior.

There is so much competition that everyone is trying to knock the other one down [C3].

One of his friends got a bad result in an exam and cried because he couldn’t do it. But my son didn’t
care and said: “He’s wasting his time, crying is useless” [P1].

It was figured out that children were isolated (f=4) from the interactions in which they could explore
their roles in real life.

My child was extroverted before, she knew ways to express herself. However, she has become
introverted. For example, whenever | tell her that she can see her friends on Saturdays, she says: “Not
right now, | have too much on my mind” [P3].

He has become introverted, and his teachers say he is “very quiet and shy” [P6].

It was found that as a result of the conflict between children’s inner world and external factors such
as family and exams, children exhibited aggressive (f=5) behaviors.

I think | am aggressive. Having been stressed over my exam, | am quite short-tempered most of time.
Our parents put a lot of pressure on us. Despite them trying to control us, we are still doing our thing [C2].

She has changed a lot. She started behaving in a rude way and giving orders... [P1].
The Good Boy/Good Girl Orientation

It was determined that participants, primarily children, engaged in cheating, lying, and deceitful
behaviors driven by urges to meet authority expectations, gain approval, and be accepted. The theme
identified through the desire to be accepted as “good” in the system affects the moral nature of the
person and the principle of being true to oneself is associated with the dimension of “integrity with Self”
and is shown in Figure-4.
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Figure 4
Themes and Sub-themes Related to Integrity with Self

il Theft of Knowledge
f=5
The Good Boy/Good Girl =)
Orientation
Integrity with Self 1 Cheat (f=4)

a Deception (f=6)

It was determined that participants engaged in acts involving knowledge theft (f=5) in the moral
decision-making processes because they were motivated to make themselves appear better than they
actually are.

| copied from the answer key and on the PC [C5].

| copied from the answer key. If | didn’t, | would be under pressure, and my family would be angry with
me [C1].

All of us cheated on the tests. | can’t bear the thought of being seen as a failure or being told that |
can’t even pass a test [C2].

It was deduced that the participants embraced the success indicators through fraudulent and
unethical standards thus behaving in a manner that entailed cheating (f=4) which was dishonest to their
moral standards and principles.

Whenever | studied with my friends and they asked me about one of the questions, | misled them by
giving the wrong information or pretended that | didn’t know the answer, even though | did. After all, it’s
a competition [C3].

We offered a bribe to the school administration to boost his grades. They refused. So, we found a
solution by enrolling him in a private school. Now his grades are excellent [P5].

It was found that the participants hid their actual performances, misled themselves and those around
them, and created an impression based on deception (f=6).

When | couldn’t complete the chart for weekly schedule, | pretended that | did by adding more to it,
so that the teachers and my family would not get angry [C1].

For instance, when people ask me about my exam, | tell them that | did well, because, if | tell the truth
and say that it was challenging, they usually say: “You just don’t study”. I even fill in the weekly plans as if
| completed them, when in reality | didn’t do anything [C4].

Findings Related to the “Unity with Others” Sub-purpose of the Study

The theme of “emotional reflections” was derived from the findings related to the “unity with others”
dimension of the Meaningful Evaluation Model, where the strengthening of social bonds and the
enrichment of shared experiences to highlight integrity is emphasized.

Emotional Reflections

It has been determined that children believe that their position, esteem and connection with their
surroundings in the family and school environment are constructed in a success-oriented manner and that
the accepted performance boundary affects their relationships. Based on the emotional impacts of this
phenomenon, the theme was associated with “unity with others” and shown in Figure-5.

727



Babacan — Gukurova Universitesi Egitim Fakiiltesi Dergisi, 53(2), 2024, 718-754

Figure 5
Themes and Sub-themes Related to Unity with Others
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Parental Pressure
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=l Time Pressure (f=6)

Peer Support (f=5)

It was found that the bond children establish with inner self and their surroundings, sense of
belonging, and belief of being loved were affected by their performance, leading to a sense of being
accepted (f=4) in society.

It seems like my family doesn’t love me unconditionally. | have a feeling that they will treat me badly
and will not love me anymore if my exam results are not good enough [C1].

| wish | had a place where everyone accepted me for who | am, a space that was truly mine [C2].

When my exam results are good, | feel fantastic, like | can achieve anything. But when they’re bad, |
lose all motivation and just want to lie down. Honestly, | want to live in a society that trusts, respects, and
doesn’t interfere with my private life [C6].

It was observed that relationships within both the family and the school environment were centered
around enhancing child’s performance. Participants reported experiencing constant comparisons in their
relationships, aiming to achieve success and exist in society, which led to performance anxiety (f=4).

The system is like a horse race: where we are the jockeys and our children are the horses. If we are
strict, and our pace is fast, the children will also manage to keep up with us. Sometimes she says, “l have
studied so much, more than the others in the class, but they still get good results. Why is that?” [P3].

He will not be able to go to his desired high school and the same is going to happen to the university
exam. And if he can’t go to university, he will have neither a good job, nor a good career [P1].

It feels like the world is going to end if | don’t practice the questions. If my friend has completed 500
questions and | only 200, | feel terrible [C1].

It was found that bond between children and parents is shaped by exam performance and that
children feel parental pressure (f=4) due to high expectations.

| feel like they expect too much from me. If | get an average score, they might be more upset than |
am. That’s why my exam result has to be good [C3].

Mum will definitely say “Having all this time, why didn’t you study, when | told you to?” [C4].
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It was found that children were often compared by teachers, friends and parents on the basis of their
performance, which fosters a competitive mindset (f=7) that emphasizes ranking over unity in their social
relationships.

Teachers often ask me, “How are your exam result?” and my friends ask, “How many scores did you
get? What is your ranking?” [C3].

My mother always says, “Use your potential and you will even be able to overcome those who are
doing better than you in class.” My friends and | are actually competing, so none of us is proud of one
another’s achievements [C2].

Teachers tell me: “She didn’t do this and that” or “this or that happened”. When | go to school for a
meeting, they say “You have to do this, you have to do that, you have to practice so many questions in
HSEE”, and so on... We are caught up in a race [P2].

When | got home, | scolded him: “Your friend has practiced so many questions, probably because his
mother does not even have time to go for a walk, telling him what to do” [P6].

It was seen that children engaged with their friends through comparison culture, deflated each other
with negative words, and there was an instance of peer bullying (f=3).

When my friend gets a low score, | say things like, “Oh, you couldn’t do that? | actually knew the
correct answer.” [C3].

Whenever my friends ask me how many questions | solved, | usually say that | solved more that |
actually did, because | know that it will make them hurry and worsen their performance. If | don’t do this,
| will panic and think that they are going to overcome my score, being afraid that | will get a bad result on
the exam [C1].

My son’s friend once asked him: “How are your studies going? What are you doing?” He said, “I'm
going to be accepted to the science high school.” His friend responded with, “It’s too hard for you, you
won'’t pass.” My son was very upset. He started asking me, “Mum, won’t | succeed? Am | not able to?”
[P6].

It was noted that participants felt time pressure (f=6) because they did not have time to interact with
family and friends and could not realize their planned thoughts.

| like to be involved in socially beneficial activities, | would like to take part in them, but | don’t have
enough time [C3].

We often say: “Are you done with the break? Get out of the shower earlier”, counting minutes that he
doesn’t spend studying. We used to have film evenings before. But now a two hours long film is a waste
of time. Two hours will be enough to practice a lot of questions. We can always watch a movie after the
exam. The teachers say that if the class average in Math is above 18, they’ll go somewhere for a little trip.
But other mothers still never let their children go [P1].

We'll never have enough time if we don’t steal some of it from our private lives [P5].
We have failed to teach cultural and life skills. | have experiences | can pass on, but we have HSEE [P2].

On the other hand, some children enhanced their friendship relationships, performed group
cooperation in class and offered peer support (f=5) to their friends to achieve a particular goal.

Among friends, we can share our thoughts without being embarrassed, because we understand each
other’s problems. For this reason, | have even become close with people that | thought | would never be
friends with [C3].

We study together and we motivate each other [C1].
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Findings Related to the “Expressing Full Potential” Sub-purpose of the Study

The theme of “loss of existential reality” was reached with the findings related to the dimension of
“expressing full potential”, which is defined in the Meaningful Evaluation Model as the process of
developing one’s unique talents and establishing a place in life.

Loss of Existential Reality

It was figured out that the participants could not find time to develop their unique talents and create
the products they wanted to design. During the process, it was found that children’s creative aspects were
not nurtured, their need for existential fulfillment was unmet, their belief in their potential weakened,
and they were unable to shape their future by following the system’s prescribed steps. This theme is
associated with the “expressing full potential” dimension and is shown in Figure-6.

Figure 6
Themes and Sub-themes Related to Expressing Full Potential
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It was detected that the participants could not allocate enough time for the development of their skills
that would nurture their purpose in life and that they were deprived of activities that support self-
development (f=11) in the process.

We haven’t been going anywhere for the last four months because we’re worried about disturbing
both her schedule, and her focus. She was very friendly with animals, she loved painting and music. But
we couldn’t teach her anything about earning money, taking responsibility, etc. We are tearing apart
between school, schedule and the exam [P2].

He’s still in football training, but has a hard time keeping up. If his schedule was not so time-consuming,
my kid would be able to join the club [P6].

It was seen that children perceived themselves as failures based on their performances, lost their
belief in their potential and experienced a lack of self-confidence (f=5) due to fear of not being accepted.

| don’t hang out with those who score 400 points because | don’t think I’'m that smart [C4].

| used to love myself when | was a child, but now when | fail at something, | feel very inadequate. |
think that everyone is better than me, that | don’t deserve my family, and that all my efforts are in vain
[C2].

Actually, at some point I've started writing new compositions, however | deleted them. When | told
everyone, “l wrote a song,” they didn’t say anything, probably because they didn’t like it [C5].

It was also noted that the participants were limited by hindered creativity (f=7) since they could not
get enough time and ways to enhance their skills, innovate a product, and implement it, thus their
potential remained untapped.
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He used to write short stories and publish those in volumes. But he doesn’t write anymore, or to be
more accurate, he can’t. He used to also make designs, draw logos, and design caricatures [P1].

After the exam, we are planning to develop an open-world game, the designs are already finished.
[C1].

| had an account on social media, | used to play what I'd composed there. But it happened to be a
waste of time and | deleted it [C5].

Despite having criticisms about the process, participants felt they lost their ability to direct their
situation by following the necessary steps for system to function, leading to a sense of learned
helplessness (f=5).

In fact, there is life before and after the HSEE. We might not even remember what it is like to live once
the exam is over. We will endure, but it just won't end. Four years later, we will experience the same thing
with the university entrance exam. It is a never-ending cycle; it is the sanction of the system [P1].

There are so many things | want to criticize, but this is the only key to my future. Even if it feels wrong,
| have no choice but to comply [C2].

HSEE is something we discuss all the time. | see my child at dinner and of course | try to give her some
advice. My child says: “Mum, | wish we could just have breakfast, | wish | could have dinner in peace.” |
have to take her down that road. | can’t feel anything anymore, it’s like I've lost my ability to think. The
only thing on my mind is how many questions she has to solve today. We have to be in the race, we have
to study all the time. We get into the wheel in some way, but we can’t get out of it [P2].

Findings Related to the “Service to Others” Sub-purpose of the Study

The theme of “community sensitivity” was obtained with the findings related to the dimension of
“service to others” in the Meaningful Evaluation Model which is defined as the continuation of the
individual efforts in a way that contributes to community.

Community Sensitivity

It was determined that the participants were sensitive to community issues and willing to actively
contribute to the solution processes. In particular, it was realized that children did not remain apathetic
to tragedies affecting the society, such as war, during the examination process and tended to struggle
against marginalization. The theme identified, where participants supported community-related activities
and acted with the awareness of serving a greater purpose, is associated with the “service to others”
dimension and illustrated in Figure-7.

Figure 7
Themes and Sub-themes Related to Service to Others

Community Sensitivity
. 1 Stance on Societal
Service to Others Crises (f=7)
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It was revealed that the participants maintained their efforts to improve the current conditions and
experiences, but had to postpone some activities due to exam preparations. However, it was also found
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that plans for providing social benefit (f=6) continued conceptually and that these ideas would be put into
action only after the exam.

We used to clean up rubbish in nature, sorting plastic bags. We’ll do it after the exam [P3].

Our opinions on issues such as art and human rights need to be listened to the most. We should not
be stuck at home to pass exams. | plan to form a music group and donate money for children with
Leukemia and shelter animals [C2].

The participants’ ideas were also seen to vary between them having to face the exam alone and having
to face other major problems in the society like war. Almost all the parents indicated that they cared for
the exam system most of all. On the other hand, the children, with a focus on social issues than individual
success, was assertive on societal crises (f=7).

| would probably choose for the war to continue. | mean, all this effort is so crucial... | have only one
child, there is nothing | can do for others [P2].

| would choose to stop the war. Both are important, but | would choose the well-being of others rather
than my own [C3].

The exam is too important, | can’t sacrifice it for anything. Sometimes he tries to chop fruit with a
knife, | even make him stop, just in case he cuts his right hand and won’t be able to study [P1].

Only children stated that they felt responsible for all kinds of marginalization in society and that they
planned some activities that would contribute to the improvements in social life by supporting
marginalized groups (f=3).

| posted about migrants before the exam. | planned to do it during the exam, but | couldn’t spare the
time [C3].

| feel a strong sense of responsibility to stand against all forms of marginalization in society [C1].
I am considering doing some work on issues such as racism [C2].
Conclusion, Discussion & Suggestions

The study found that participants assumed different roles and enacted specific behaviors and
responses during their first experience with high-stakes testing. Parents were observed to take more of
the authoritarian roles, for example, being the controller, the criticizer, and using threatening and
prohibitive behaviors. However, children were observed to be more selfish, aggressive, and isolated than
before as a result of the adolescent period and examination time. The participants appeared to change
themselves to meet the needs of the system and the children’s behaviors were shaped by their parents’
actions. In this context, Hashmi and Fayyaz (2022) found that the peer pressure that is the academic
standards set by teachers and parents has a positive impact on the emotional well-being and academic
performance of teenagers. This implies that the accountability system directs family relations and may
affect them. Research has indicated that the current evaluation system enhances external accountability,
thereby promoting internal accountability in the school and family contexts (Knapp & Feldman, 2012;
Louis & Robinson, 2012; Orakcl et al., 2020; Yi & Kim, 2019). In order to cope with the parents’ controlling
behaviors to improve their children’s performance during the exam preparation, children exhibited
behaviors that eroded both individual autonomy and family and social integrity. Yilmaz Bodur and Aktan
(2021) pointed out that children’s academic, social, and personal development processes depend on
parents’ approaches. The breakdown of bonds in relationships, brought about by the changing roles and
behaviors of the people involved in the process, may indicate that the establishment of integrity with Self
and unity with others, which are essential for meaningful wholeness, may be compromised.

The study found that the establishment of a competitive mindset and performance anxiety led
participants to resort to unethical actions to enhance academic success, such as cheating, deception, and
trickery behavior. The fact that children feel that they have to act against some moral standards thus
hiding their self-integrity is a proof that they have to hide their existence and self in the society. This
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finding suggests that participants’ development in the moral development and being true to oneself which
are part of the integrity with Self dimension was not enhanced during the exam preparation period. Also,
AL Shbail et al. (2021) pointed out that people cannot resist cheating because of social norms and the
desire to conform to the status symbol that compels others to become dishonest. However, Amrein
Beardsley et al. (2010) also pointed out that teachers also participate in the unethical behavior in order
to appear more successful in accountability-based tests stating that cheating is not only the children’ issue
but also the adults are involved in it. This is because people want to look and feel successful, make a
favorable impression and compete with others thus making them lose their moral values which is similar
to Kohlberg’s conventional level of morality “Good boy/Good girl orientation”. Several research studies
have confirmed that the students believe that it is right to engage in academic dishonesty in order to meet
society’s expectations, get approval from the tutors and to be recognized (Farnese et al., 2011; Macgregor
& Stuebs, 2011). This success orientation mindset leads to devaluation of learning. Performance has
become the major criteria and thus, examination results have become the new standard instead of being
a good person.

The findings indicate that the manifestation of performance anxiety and culture of comparison within
both family and social environments have led children to believe that their worth is determined by their
achievement and encourage them to engage in competitive behaviors in their relationships. This has
overshadowed principles such as belonging, common values and working together in the building of
personal ethic. Hence, they have not developed in the aspect of unity with others as discussed above.
Also, Yu et al. (2022) highlight that the anxiety induced by school entrance exams outweighs the value
placed on the learning process, with success being perceived as a status symbol. Parents therefore spend
all their resources to ensure that their children do better than the rest of the candidates. This might have
made the children embrace the numerical values in their preparation for exams and view their status in
the society through achievements and could have also affected their friendship by making them
competitive. At times, children were too initiated the aggressive behaviors and peer bullying to challenge
other children. Therefore, they have been forced to rely on individualism as opposed to integration in
their relations, which has a demerit since it hinders unity with others and causes emotional suffering.
Greenberg et al. (2003) emphasized that there is an excessive focus on academic success standards in
education, stressing that the priority should be to establish a reliable assessment system that fosters the
holistic development of young people, particularly in terms of social-emotional growth.

It was determined that participants deferred the process of developing their unique talents and finding
meaning in life, dedicating their time and capacity to exam preparation. Additionally, it was found that
children, deprived of activities supporting self-development and forced into competition, experienced a
lack of self-confidence. This situation suggests that children’s inability to merge their talents with their
actions to achieve existential fulfillment, combined with their struggles to enhance their current
conditions and to express their full potential, leads to inadequate development of essential capabilities
needed for attaining meaningful wholeness. Mahmud (2021) addressed how another issue of competitive
education prompted parents to make children gain power and status through extra classes, private
lessons and study centers, which deprived children of social and sporting activities, thus resulting in social
and personal detachment from society. It was found that participants struggled to find sufficient time and
energy during the exam preparation process, were unable to fully utilize their potential, and postponed
activities they had previously engaged in until after the exam. This situation refers to the fact that
meaningful integrity of the participants regressed, especially in the dimensions of creating and achieving,
as they were compelled to focus on the requirements of the system abandoning activities they carried
out before. Moreover, it is possible to state that by following the steps necessary for the exam system
rather than performing actions that could shape their current situation and future, the participants were
actually restricted in the influencing dimension of their development. Regarding this situation, Baldner
(2021) argued that children should become balanced people in areas of knowledge, skills, and norms so
that the enrichment of education by developing children’s potentialities is more significant than loading
knowledge to compensate for the insufficient scores.
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Participants demonstrated a strong sensitivity to social issues and a desire to contribute effectively to
the resolution of these problems. However, what was discovered is that they simply postponed the
actions they had planned to take after the exam for the time and energy that was devoted to the exam.
For instance, as noted by Jones (2017), it is crucial to experience purpose in life and attain personal
meaning integrity and how the community service projects enhance social and academic integrity. Also,
the contribution of extracurricular activities to students’ academic success, interpersonal relationships,
environmental adaptation, and learning skills (Uzun & Bolat, 2023) has been highlighted. Furthermore,
there is evidence that has suggested that community service learning has a comprehensive effect on the
learner and the community through the cognitive, affective, and psychomotor domain (Choi, 2021). Thus,
the results of the study indicate that participants’ relations with the community were compromised in the
process and they were unable to reach the stages of making a difference and meeting the needs of
humanity and planet in the service to others aspect of the Meaningful Evaluation Model, which means
that they did not preserve both personal and social integrity for a purposeful life. Additionally, parents
may be concentrating on children’s improvements in exams over working for the common good since it
reflects on their future, and probably parents see regulating the exam process as their duty. It also means
that parental rejection of activities that would enable the child to foster relationships with other people
in the community could also adversely affect the child’s personal integrity. In this context, Bradley Geist
and Olson Buchanan (2014) emphasize that the excessive interference of helicopter parents leads children
to feel incompetent from childhood to adulthood.

Based on the research findings, some suggestions are provided below:

o Differentiated teaching methods can be applied that allow students to explore their interests and
abilities, as well as develop their creativity and critical thinking skills to ensure meaningful
learning. Moreover, educational programs may incorporate tasks that would foster children’s
engagement, collaboration, and group work to support holistic development of children.

e High-stakes testing should not be the only form of evaluation and should be done in a phased
and multi-dimensional way. Thus, a holistic evaluation spread throughout the process can be
provided.

e |tisrecommended to promote students’ involvement in extracurricular activities and community
service, as well as acknowledge accomplishments in arts, sports, and cultural pursuits, by both
families and schools. Additionally, these activities ought to be taken into consideration while
calculating the HSEE score.

o The mindfulness training can be organized in order for parents to be endowed with knowledge
and skills concerning the difficulties they face during the period of exam so they can be assisted
in becoming supportive figures for their children at home.

e Interactive workshops that develop strategies to reduce exam pressure and improve parent-child
relationship can be arranged.

e Psychodrama activities can be organized to help parents understand the impact of their
communication with their children during the exam process. Thus, this can provide insights into
how the process affects children’s cognitive, emotional, and behavioral development.
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Tiirkge Siirimiui

Girig

Kuresellesme, Uretken bireyler vyetistirme amaciyla ekonomik ihtiyaglara odaklanmis ve
neoliberalizmin kuram ve uygulamalarini benimseyerek (Cinar, 2009), standartlasmaya dayali bir egitim
sisteminin egemen olmasina yol agmistir. Bu dogrultuda uluslararasi diizeyde taninirhga ve kabul
edilebilirlige ulasmak lizere 6grencilere ve 6gretmenlere standart roller yiklenmis, ders programlari,
kitaplar, testler ve sertifikalar 6nem kazanmistir (Adick, 2002). Dolayisiyla okul yarislari, veli tercihleri ve
o6grenme-6gretme sirecinin standartlastirilmasi, okuryazarlik ve sayisal becerileri 6lgen testler ve hesap
verme zorunlulugu gibi unsurlar “altin standart” egitim modeli olarak kabul edilmistir (Sahlberg, 2023).
Standartlasmaya dayali olusturulan bu vyaklasim, hesap verebilirlik sistemi araciligiyla okullarin
uygulamalarini kisitlamakta ve elde edilen sonuglarin dis denetgilere raporlanmasini zorunlu kilmaktadir
(Knapp & Feldman, 2012; Taylor, 2023). Boylece, okullardaki basari olgutl kritik sinavlarin,
standartlastirilmis programlarin uygulanmasina dayandiriimakta ve bu durum, 6grencilerin gelecegini
sekillendirmektedir (Porfilio & Carr, 2010).

Pek cok Ulkenin egitim sisteminde, kitlesel sinavlar araciligiyla gerceklestirilen 6lcme ve degerlendirme
suregleri, gelecegi sekillendirme etkisiyle tim paydaslari dogrudan etkilemekte ve yasam tarzi, algl ve
oncelikleri bigimlendirmektedir. Sahlberg (2023), okullarin rekabet ortaminda, kamu ve 6zel sektor
ortakliklariyla doénugserek artan aile beklentilerine uygun hale gelmelerinin kaginilmaz oldugunu
belirtmektedir. Porfilio ve Carr (2010), 6gretmenlerin standartlasma sonucunda 6grencilerinde hayal
kirikligl, kaygi ve glvensizlik gozlemledigini; kendilerinin ise motivasyon kaybi ve niteliksizlesme endiseleri
yasadigini vurgulamaktadir. Ogretmenler, standartlasmanin mesleki &zerkliklerini sinirladigina ve
ogrencilerin deneyimlerini kisitladigina inanmaktadir (Polesel vd., 2013). Okul yoneticileri, 6zellikle kirsal
kesimdekiler, kritik sinavlarin 6gretmen etkililigini artirdigina ve glicli-zayif yonlerin degerlendirilmesine
yardimci olduguna inanmaktadir (Egley & Jones, 2004). Ogrenciler agisindan ise bu durum, artan is yiikii
ve klguk yaslardan itibaren yogun baski ve stres anlamina gelmektedir (Smyth & Banks, 2012). Kritik
sinavlar, 6gretmenlerin performans degerlendirmeleri dolayisiyla daha fazla baski hissetmelerine,
ebeveynlerin egitimi maddi yatirim olarak algilamalarina, okullarin ise itibarlarina diiskiin olmalarina ve
ogrencilerin gelecege iliskin belirsizlik ve stres yasamalarina sebep olabilir. Yine de sinav sistemi
vazgecilmez kabul edilmekte ve tiim paydaslar bu sisteme hizmet etmektedir.

Kritik sinavlara hazirlik gerekgesiyle tim dilinyada bir sinav endistrisi gelismistir. Sosyo-ekonomik
diizeyi yuksek, egitim seviyesi ve imkan bakimindan avantajli cevrelerde yasayan ¢ocuklar, egitim yatirimi
ve kariyer planlamada 6ne ge¢mektedir (GlimUs & Atalmis, 2012). Bu durum, Tiirkiye'de ortaégretime
gegiste uygulanan Liseye Gegis Sinavi (LGS) gibi sinavlarda etkisini gostermektedir. Milll Egitim
Bakanlig’'nin 2017-2018 6gretim yilinda baslattigi LGS, her yil 8. sinif 6grencilerine yénelik merkezi bir
sinav olarak uygulanmaktadir. PISA ve TIMSS gibi uluslararasi sinavlara benzer sekilde, 6grencilerin mantik
ve muhakeme yeteneklerini 8lcen “yeni nesil sorular” sorulmaktadir. Ogrenciler, Fen Lisesi, Anadolu Lisesi,
Sosyal Bilimler Lisesi, Anadolu imam Hatip Lisesi ve Mesleki ve Teknik Anadolu Liseleri gibi basariya gére
siniflandiriimis okullardan tercihte bulunabilmektedirler (Milli Egitim Bakanligi, 2018). Bakanlik, sinava
hazirlik igin 6rnek sorulari, etkinlikleri, calisma kitaplarini ve sonug raporlarini sistem Uzerinden agik
erisimle paylasmaktadir. Kalsen ve Yigit Oztekin (2021), LGS sistemiyle nitelikli ve niteliksiz olarak yapilan
siniflandirmanin egitim hakkini sinirladigini ve 6gretmenler ile velilerin 6zel okullar destekledigini
belirtmistir. Bu noktada, merkezi sinavlarin bilgi ve beceriyi anlaml sekilde degerlendirmeye mi yoksa
okullari ve bélgeleri siralamaya mi hizmet ettiginin incelenmesi gerekmektedir. Ogrenme siireci,
6grencilere insanin varolusuna ait karmasikliklari tanima firsati sunmali, onlari amach ve ahlaki bir yasama
hazirlamali ve bltincul degerlendirme yontemlerini icermelidir (Zandroto & Indriani, 2023). Literatlrde
etkili ve yenilikci degerlendirmelerin 6nemi vurgulanmaktadir; ¢linkli anlamli degerlendirme, ¢ocuklarin
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gelisim hedeflerini daha gercgekgi degerlendirmekte, paydaslara geri bildirim saglamakta ve programin
uzun vadeli etkilerine dair agiklayici veriler toplamaktadir. Boylelikle 6grenme g¢iktilari daha nesnel
degerlendirilebilir (Zappala, 2021).

Anlamli Degerlendirme Modeli, programin etkisi ve isleyisini anlamaya yonelik katki saglayabilecek bir
cerceve olarak, sosyal bilimler ve yonetim teorileriyle ilgili anlamli ¢alisma ilkelerini ortaya gikarmak
amaciyla iki arastirma projesinde gelistirilmistir. ilk arastirma déngiisii (2002-2004), anlamin
kesfedilmesini dogal ve siirekli bir gelisim olarak tanimlarken, ikinci dongii (2004-2006) bu odak noktay!
koruyarak anlamli ¢alisma kaynaklari iligkisini ve anlamh calisma gerekliligini agiklamayr amaglamistir.
Uglincli déngiide (2006-2008), dnceki iki odak noktasi korunmus ve anlamliile anlamsiz calisma arasindaki
iliski anlagilmaya calisiimistir. Modelde “i¢csel benlik”, “Potansiyeli (ist seviyede kullanma”, “Toplumsal
birlik” ve “Topluma hizmet” olmak Ulzere dort boyut belirlenmistir. Kisinin anlam arayisinda kendi ve
baskalarinin ihtiyaclarini giderme hususunda dislince ve eylem arasinda dogan g¢atismalar betimlenmistir
(Lips Wiersma & Wright, 2012). “Anlam Haritasi”nin birinci boyutu, “Benlikle butinlik” olarak
gincellenmistir (Lips Wiersma & Morris, 2018). Anlamh Degerlendirme Modeli’'nin kapsamli bir sekilde
calisildigi bir 6rnek, Avustralya’nin New South Wales (NSW) eyaletindeki Sidney bolgesinde Sosyal Etki
Merkezi’ndeki “Sosyal Etki Gosterme” dersinde ve sonrasinda “Sosyal Etki Lisansistl Sertifika Programi”
dgrencilerinin “Alan Projesi” calismalarinda uygulanmistir. Ayrica, Sydney Teknoloji Universitesi (UTS)
Sosyal Adalet ve Katilim Merkezi tarafindan 2019’da NSW eyaletindeki Sidney bélgesinde “ilkégretimde
Etik” programindaki gonilli 6gretmenlerin deneyimlerini degerlendirmek i¢in kullanilmistir (Zappala &
Smyth, 2021). Bu galismalar sonucunda, 6grencilerin kendilerini ifade etme, elestirel dislinme ve akil
ylriatme gibi becerilerinin programlara dahil edilmesinin ve anlamli degerlendirmenin 6grenme ¢iktilarina
olumlu etkisi oldugu bulunmustur. Ayrica, 6gretmenlerin mesleki ve kisisel gelisimine katki sagladigi ve
toplumun geneline fayda sundugu belirtilmistir (Zappala, 2021). Anlamli degerlendirme modeli, 6znellik,
katilimcilarin deneyimleri ve etkin katilima odaklanarak degerlendirmeyi bitiinsel olarak temellendirmeye
yonelik bir arayistan dogmustur (Zappala & Smyth, 2021). Lips Wiersma ve Morris'in (2018: 14-35)
gincellenmis Anlam Haritas’'nin (Map of Meaning) ana ve alt boyutlari asagida detayh bir sekilde
actklanmistir.

Sekil 1
Anlam Haritasi (Lips Wiersma & Morris, 2018: 13)

Benlikle Biitiinlik Toplumsal Birlik

Ben I i k ‘arolugsal Amag Toplu m

Potansiyeli Ust
Seviyede
Kullanma

Topluma Hizmet
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Benlikle bitiinlik, iyi bir insan olma istegini ifade eder. Bu boyut, bireyin kendini gelistirmesi
veya sahip oldugu potansiyeli ortaya gikarmasi gerektigini vurgular. Ayni zamanda, kisinin
yasamindaki roliinii ve kim oldugunu kesfetmesi anlamina gelir.

o Ahlaki gelisim, kisinin karakteriyle ahlaki dogasini ve dogru-yanlhs arasindaki ayrimi bilme
yetenegidir.

e Bireysel ilerleme, kasitli “kiltirlenme”yi ve dogal varolusu kabul etmeyi igerir.

e Oziine sadik kalma, diristlik prensibiyle kisinin kendisi ve gercegiyle uyum icinde
olmasidir.

Toplumsal birlik, toplumun biitin olmayi basardiginda zenginlestigini vurgular.

e Takim ¢alismasi, basariya ulasmanin destekleyici mekanizmalarla mimkiin oldugunu
belirtir.

e Ortak degerler, birlikte kabul edilen ve benimsenen degerlerdir.

e Aidiyet, insanlarin bir topluluga glicli bir sekilde baghlik hissetme ihtiyacini ortaya koyar.
Grup Uyesi olma bilinciyle ortak amag ve degerler etrafinda birlesmek 6nemlidir.

Potansiyeli st seviyede kullanma, bireyin biricik yeteneklerini gelistirme ve yasamda anlam
bulma sirecidir.

o Uriin tasarlama, bir seyi yaratma ve gergeklestirme siirecini kapsar.

e Basarma, hedefleri gerceklestirmekte gosterilen cabayla tamamlanma ihtiyacini
vurgular.

o Etkileme, gelecegi sekillendirme veya bir duruma yon verme giiciine odaklanir.

Topluma hizmet, bagkalarinin refahina katkida bulunma gereksinimi gercevesinde bireysel
yardimdan kiresel 6lgekte etki yaratmaya kadar genis yelpazedeki eylemlerdir.

e Fark yaratma, kosullarin ve yasantilarin iyilestiriimesine yardimci olmaktir.
e insanlik ve gezegenin ihtiyaglarini karsilama, kisinin eylemleriyle diinyaya yardimci
olarak buyuk bir amaca hizmet ettigi hissini ve bilincini artirir.

Standart degerlendirmeler, 6lcim ve denetlemeye odaklanirken, bireysel ihtiyaglar ve toplumsal
degerlerin yasamda anlam yaratma ve sirdirme rolliini goz ardi etmektedir (Hall, 2019). Standartlagsmis
yaklasimlarin benimsenmesi, anlamli ve derin 6grenmenin gerceklestirilmesi sirecinde beklenen
hedeflerle celismektedir (Marion & Leather, 2015). Sinav temelli degerlendirmeler, diploma, okula
yerlestirme ve kabul alma gibi basari gostergeleriyle gelecegi sekillendirirken, 6grenme-6gretme siirecini
de etkileyerek paydaslara farklh sorumluluklar yiiklemekte ve bu durum bireysel ve toplumsal bitinlGga
olumsuz yonde etkileyebilmektedir. Farvis ve Hay (2020), gelecegi belirleyen kritik sinavlarin, etkili
6gretme-6grenme slreglerini olumsuz yonde etkiledigini, becerilerin ¢ok yonli gelisimini engelledigini,
sinav kaygisinin paydaslar tzerinde olumsuz etkiler yarattigini, programin islevini kisitladigini, is birlikgi
calismalarin yapilamadigini ve okullarin sinavlara hazirlik merkezlerine dénistigiinii belirtmistir. Ote
yandan, anlamh ve etkili bir degerlendirme sistemi olusturmak icin dizenli araliklarla yapilan kisa
degerlendirmelerin bigimlendirici islevi, sinavlarin gelecegi etkileme giiclinii azaltmakta ve paydaslarin
sinavlara yukledikleri olumsuz anlamlari olumluya déntstiirmektedir (Fernandez, 2021). Bilissel, duyussal
ve beceri temelli amaglarla okul disi galismalar yapildiginda, deneyimleme, hissetme, etkilesim kurma ve
eyleme donistirme sireglerinin desteklendigi icin anlaml 6grenmenin gergeklestigi vurgulanmistir
(Buchweitz, 2001). Duygusal, bilissel ve ahlaki alanlarin bitinlestiriimesiyle hem bireye hem de topluma
fayda saglayan donistirici yaraticilik tesvik edilmekte, boylece formal ve informal egitim ortamlarinda
bitiinsel gelisim desteklenmektedir (Kallio vd., 2024). insan, anlam arayisini kendisiyle, cevresiyle ve
o6grenme sireciyle slrekli kilar. Bu baglamda, anlamli degerlendirmenin 6grencilerin potansiyellerini
gerceklestirmelerini saglayarak bireysel ve toplumsal biitinlige katki sagladigi sdylenebilir. Tlrkiye'de
ogrencilerin deneyimledigi ilk kritik sinav olan LGS, 6grencilerle birlikte veliler ve 6gretmenler gibi
paydaslari da etkilemektedir. Bu baglamda, ilk kritik sinav siirecinde dogrudan ve dolayli olarak etkilenen
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paydaslarin streci nasil stirdurdiiklerine dair yapilan arastirmalar, degerlendirmeye biitlincil bir bakis agisi
saglayarak katki sunabilir.

Literatiirde LGS konusunda yapilan nitel ¢alismalarin veli gorislerine (Demir & Yilmaz, 2019; Azili &
Tutkun, 2021); 6grenci goériislerine (Karatas & Oztiirk, 2023; Ulusoy, 2020); 6gretmen goriislerine (Dogan
& Oktay, 2022; Sivkin vd., 2020); okul yoneticisi gorislerine (Taskin & Aksoy, 2021) ve 6gretmen-6grenci
gorislerine (Ozdas, 2019) dayal degerlendirmelere odaklandigi belirlenmistir. Bazi ¢alismalarda ise LGS
sorularinin incelenmesine yénelik degerlendirmeler yapilmistir (ince Aka vd., 2021; Kiiglikgencay vd.,
2021; Piskin Tung & Baydar, 2022; Polat & Bilen, 2022; Unal & Eroglu, 2021). Literatiir incelendiginde, LGS
konusundaki aragtirmalarin genellikle belirli disiplinlerle sinirlh kaldig, bazi paydas goruslerine dayal
degerlendirmelerin yapildigi ve sinav sorularinin incelenmesine odaklanildigi séylenebilir. Kritik sinav
stirecinde ¢ocuklar dogrudan etkilenirken ebeveynler ikincil paydas olarak hem kendileri hem de ¢ocuklara
yaklasimlari agisindan etkilenmektedir. Bu nedenle, sirece iliskin 6grenci-veli katilimh g¢alismalarin
yapilmasi 6nerilmektedir (Azili & Tutkun, 2021; Zhang, 2021). Bu arastirmada, 8. sinif 6grencilerinin ve
sinav hazirhk slrecini yakindan takip eden ebeveynlerin goérisleri alinarak, LGS sirecinin paydaslar
izerindeki etkisinin ¢oklu perspektiften anlasiimasi ve siirecin gocuklarin gelisimi (izerindeki etkisinin
butlincul bir sekilde degerlendirilmesi beklenmektedir. Ayrica, arastirmanin anlamli degerlendirme
boyutlarina gore yapilandiriimasiyla elde edilen sonuglarin literatiire katki saglayacagi distinilmektedir.
Bu arastirmada 8. sinif 6grenci ve ebeveynlerinin LGS siirecine iliskin deneyimlerinin Anlamh
Degerlendirme Modeli gercevesinde incelenmesi amaglanmaktadir. Bu amag dogrultusunda, incelenen
olgunun anlamli degerlendirme modeli baglamindaki a) benlikle batiunlik, b) toplumsal birlik, c)
potansiyeli tist seviyede kullanma ve d) topluma hizmet boyutlarina yénelik katilimci goris ve deneyimleri
nelerdir? alt-problemine yanit aranmistir.

Yontem
Arastirma Deseni

Arastirma 8.sinif 6grenci ve ebeveynlerinin LGS hazirlanma sirecine dair kisisel deneyimlerini,
distncelerini ve duygularini paylastiklari nitel desende fenomenolojik bir calisma olarak tasarlanmistir.
Fenemolojik ¢alismalarin olguya dair duygu ve dislincelerini derinlemesine yansitabilmesi deneyimlerin
incelenerek silrecin biraktigi etkinin anlasilmasina olanak tanir (Rose vd., 1995). Bu arastirmada, 6grenci
ve ebeveynlerin LGS siirecini birlikte deneyimlemeleri nedeniyle, olguya yonelik duygu ve dislincelerin
derinlemesine incelenmesi icin fenomenoloji deseni tercih edilmistir.

Calisma Grubu

Surecte dogrudan ve dolayh etkilenen paydaslarin (6grenci-ebeveyn) goris ve deneyimlerinin birlikte
yansitilarak fenomene yiiklenen ortak anlamin batincil sekilde ortaya gikarilmasi amaglanmistir. Bu
dogrultuda, katilimcilar amagli 6rnekleme stratejisi cercevesinde (Padilla Diaz, 2015) o6lciit 6rnekleme
yontemiyle belirlenmistir. Fenomenin bltinligiuni gozeterek, sinava hazirlk sireciyle yakindan ilgili olan
ebeveyn ve 6grenci ikilisinin birlikte katilmi temel 6lgit olarak kabul edilmistir. Ayrica, 6§rencinin sinav
oncesinde ilgi ve yetenegine yonelik devam ettigi etkinligin bulunmasi bir diger olgit olarak belirlenmistir.
Bu kapsamda ulasilan 6grencinin ebeveyninin de LGS siirecine aktif olarak katilmis olmasi g6z éniinde
bulundurulmustur. Dolayisiyla, arastirmaya ebeveyn katilimi, ¢ocukla birlikte slireci ylriten ebeveynin
kim olduguyla ilgilidir. Nitel calismalarda, fenomenin ortaya ¢ikarilmasinda baglamin anlasilabilmesi icin
ayrintili bilgilerin sunulmasi énemlidir (Patton, 1990). Katilimcilara ait demografik 6zellikleri 6zetleyen
bilgilere Tablo 1 ve Tablo 2’de yer verilmistir.
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Tablo 1
Arastirmaya Katilan 8. Sinif Odrencilerinin Demografik Ozellikleri
Cocuk Cinsiyet Okul Tara Etkinlik Destek Kaynagi
¢l R ;
Erkek Ozel Okul Oyyn tasarlama, Ozel ders
hikaye yazma
c2 Kiz Ozel Okul Enstriiman ¢alma, gizim Ozel ders
C3 Kiz Ozel Okul (Burslu) Voleybol Ozel ders
G4 i
Erkek Ozel Okul Yaraticl mutfak Etit merkezi
sanatlari, blog yazma
G5 : s
Erkek Devlet Okul Piyano calma, Ogretmen (:j\.kraba)
beste yazma destegi
C6 Erkek Devlet Okul Futbol Yok
Tablo 2
Arastirmaya Katilan Ebeveynlerin Demografik Ozellikleri
A . W Cocuk Sosyo.
Ebeveyn Cinsiyet Meslek Egitim Diizeyi Yas Ekonomik
Sayisi .
Diizey
El Kadin Muhendis Lisans 41 1 Yiksek
E2 Kadin isletme Onlisans 45 1 Yiiksek
sahibi
E3 Kadin Ogretmen Lisans 44 1 Orta
E4 Kadin Esnaf Lise 37 2 Orta
E5 Erkek Esnaf ilkokul 40 1 Diisiik
E6 Kadin Ev hanimi Lise 43 3 Dasuk

Belirlenen Olgltlere gore ulasilan katilimcilar arasinda, annelerin sinav hazirlik silirecinde daha
yakindan ilgili olmalari nedeniyle, calismaya yalnizca bir baba dahil edilebilmistir. Calismada Denizli’de
yasayan alti aile olmak tizere toplam on iki katilimcidan goris toplanmistir.

Veri Toplama Araglari

Anlamli degerlendirme modeli kapsaminda yapilan inceleme sonrasinda, boyutlara iliskin bazi
gorisme sorulari olusturulmustur: “Sinav sirecinde, normalde dogru bulmadiginiz davranislar sergilediniz
mi? (benlikle butiinlik)”, “Cocugunuzun kisisel gelisimini degerlendirir misiniz? (potansiyeli ist seviyede
kullanma)”, “Etrafinizla kurdugunuz iliskiyi (okul, aile, sosyal ¢evre) degerlendirir misiniz? (toplumsal
birlik)”, “Cevresel farkindalik ve toplumsal sorumluluk kapsaminda ne tir galismalar yapiyorsunuz?
(topluma hizmet)”. Gériisme sorularinin kapsam gegerliligini saglamak amaciyla iki alan uzmaninin gorisi
alinmistir. Uzmanlardan gelen geri bildirimler dogrultusunda goriisme sorulari lizerinde degisiklikler
yapilmis ve anlasilirhgini degerlendirmek igin 8. sinif diizeyinde galisan iki 6gretmen ve iki velinin gorisleri
alinmustir.

Veri Toplama Siireci

Verilerin toplanma siirecinde katilimcilara okul ve etiit merkezleri araciligiyla ulasiimistir. Olgiitlere
uyan ve erisilebilen kisilere telefon veya yiliz ylize gérisme yoluyla ¢alismanin kapsami anlatiimistir.
Calismaya dahil olmayi kabul eden kisilerle belirledikleri yer ve zamanda gorliismeler yapilmistir.
Ebeveynlerle yapilan gorismeler, 6grencilerle yapilan goriismelere kiyasla daha kolay planlanmistir. Bu
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durum, okul, 6zel ders ve etiit gibi programlarin zamanlarini sinirlamasindan kaynaklanmistir. iki katilimei,
zaman ayirmanin hazirlik temposunu olumsuz etkileyebilecegini belirterek goriismeyi reddetmistir.
Gorusmeler, katilimcilarin kayip olarak algilamayacaklari bir zaman araliginda (dis randevusu bekleme
saatleri, ginlik calisma programinin tamamlandigl zamanlar, ¢evrimici ortamlar) gerceklestirilmistir.
Ebeveyn gorlismeleri ise cocuklarin okulda oldugu saatlerde planlanmistir. Veriye samimi ve glivene dayali
bir ortamda ulasmak amaciyla, 6zellikle cocuklarla yapilan goriismeler ebeveynlerden uzak bir mesafede
veya evlerine yakin bir kafede gergeklestirilmistir. Katilimci onayi alindiktan sonra gériismeler ses kayit
cihaziyla kaydedilmistir. Goriismeler 10-33 dakika arasinda stirmustur.

Veri Analizi

Veriler, Patton’in (2002) tanimladigi timevarimci analiz yontemiyle analiz edilmistir. Tum veriler,
toplamda 37 sayfa olarak transkript edilmistir. Daha sonra verilerin %30’u, arastirmaci disindaki iki
bagimsiz arastirmaci tarafindan kodlanarak analiz edilmistir. Arastirmacilarin yaptigi kodlamalarin
givenirligi, Miles ve Huberman’in (1994) uyusum ylzdesi formiliiyle hesaplanmistir. Kodlamalarin %88
ve %79 oraninda uyum gosterdigi gérilmistir. Ayrica, uzman goérisiine basvurulmasi, veri kaynaklarinin
¢esitlendirilmesi ve suirecin detayli aktarilmasi gibi stratejilerle verilerin glivenirligi artirilmistir.

Verilerin analizi igin ilk asamada metinden kodlar gikarilmistir. Bu asamada, veri setinden galisma
kapsamiyla iliskili oldugu dusiiniilen ortak kodlar olusturulmustur. ikinci asamada, kodlar gdzden
gecirilerek iliskili oldugu dustnllen kategoriler altinda gruplandirilmis ve kategorilerin gergevesinde
temalar tanimlanmistir. Son olarak, temalar ve alt temalar, Anlamh Degerlendirme Modeli’nin boyutlariyla
iliskilendirilmistir. Veriler, bes tema, 27 kategori ve 298 kod altinda yapilandirilmistir.

Arastirmaci Rolii ve Etik ilkeler

Arastirmaci, LGS hazirlanma siirecini deneyimlemis bir ebeveyn olarak, bu siirecin hem gocuklar hem
de aileler lizerindeki etkilerini incelemek amaciyla ¢alismayi tasarlamistir.

Arastirmada, "Yuksekoégretim Kurumlari Bilimsel Arastirma ve Yayin Etigi Yonergesi" kapsaminda
uyulmasi gereken tiim ilkelere uyulmustur. Arastirmada yapilacak islemler, Anadolu Universitesi Sosyal ve
Beseri Bilimler Bilimsel Arastirma ve Yayin Etigi Kurulu’nun 24.06.2022 tarihli ve 55-85 sayili karari ile
onaylanmistir. Gorismeler, ebeveyn-cocuk ikilisinin génullGaligla esas alinarak yapilmis, katilimcilarin
kisisel ve 6zel haklarinin korunacagi garanti edilmistir (kayitlarin sadece arastirma amaciyla kullanilacagi,
verilerin arastirmaci disinda kimseyle paylasilmayacagi, ebeveynlerin E1, E2...; ¢cocuklarin ise C1, C2...
seklinde kodlanacag). Katilimcilar detayli bilgilendirilmis, onam formu imzalanmis ve 6grenciler icin ayrica
velilerinden izin alinmistir.

Bulgular

Fenomene iliskin katihmci gorisleri, Anlamli Degerlendirme Modeli’'nin alt boyutlarina goére analiz
edilmis ve ulasilan bulgular sirasiyla sunulmustur.

Arastirmanin “Benlikle Biitiinliik” Alt Amacina iliskin Bulgular

Anlamli Degerlendirme Modeli'nde, kisinin yasamdaki rolii ve kendini kesfetme sireci olarak
tanimlanan “benlikle biitinlik” boyutuna iliskin bulgulardan, “ebeveynin donisen rolii, gocugun degisen
davranis bicimi ve iyi cocuk olma egilimi” temalarina ulasiimistir.

Ebeveynin Déniisen Rolii

Siirecte ebeveynlerin i¢ diinyasinda yasadiklari duygu ve disiincelerin, benimsedikleri iletisim dilinin
degismesiyle yeni roller Ustlendikleri belirlenmistir. Ebeveynlerin sergiledikleri davranis bigimlerinin
cocuklarin kimlik olusturma sirecine olan etkisiyle ulasilan tema “benlikle bitlinlik” boyutuyla
iliskilendirilerek Sekil-2’de gosterilmistir.
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Sekil 2
Benlikle Biitiinliik ile ilgili Tema ve Alt Temalar

o Kontrolcu (f=7)

= Yasaklayici (f=3)

Ebeveynin Dénlisen
Roli

Tehditkar (f=4)

Benlikle Biitlinliik

= Elestirici (f=6)

ad Destekleyici (f=5)

Ebeveynlerin kontrolct (f=7) rollyle ¢ocuklari denetledikleri ve yasam bigimlerini yonlendirdikleri
gorulmistir.

“Tekrar ettin mi? Bence erken yatmalisin” [E3].

“QOdevler bitti mi? Kag soru ¢dzdiin? Sinavda kag yanlis yaptin? Matematikten kag yanlisin var? Kaginci
oldun?” “Nasilsin?” demeden 6nce artik bunlari séyliyoruz [E1].

Telefonuna bakiyorum bazen, itiraf ediyorum [E6].

Ebeveynlerin c¢ocuklarinin sinav performansini etkileyecegi disiincesiyle olasi uyaricilari ortadan
kaldirarak yasaklayici (f=3) role barindukleri belirlenmistir. Cocuklarin bireysel gelisim siirecinde varolusa
iliskin deneyimler yerine sinirlandirilmis bir stireg gecirdikleri tespit edilmistir.

Telefonu aldik, tableti de. Hafta sonu bowling oynamaya giderdi, arkadaslariyla bulusurdu, onlari da
bitirdik. Bazi arkadaslarinin sevgilisi varmis. Bizimki “Benim niye yok, senin yiiziinden.” diyor. Eksik
hissediyor. Etkilenmesin diye istemiyoruz [E1].

Ailem telefona bakmama izin vermiyor. Mutlaka bir seyleri yasaklarlar [C5].

Ebeveynlerin, cocuklarina karsi tehditkar (f=4) séylemlerde bulunduklari tespit edilmistir. Cocuklarin
kimlik olusturma siirecinde ebeveynlerin fiziki ya da s6zIu tehditleriyle dogru-yanlhs ayrimina varmak igin
gereken deneyimlerden yoksun kaldiklari belirlenmistir.

Arkadasinin annesi cocugunun {g¢ yanhsina karsilik G¢ giin tablet oynatmiyormus. Bes yanlisina bes giin
disari gikartmiyormus. Oglum da “Ben bes yanlis yaparsam, sunu yapamam” diyor. Babamiz, “Sinavi
kazanamazsan sanayide ¢alisacaksin” dedi. Ben, “Kitaplar bitmezse yazlikta ¢dzersin.” dedim. O da “Bana
kitap deme artik. Denize gitmeyecek miyim?” dedi. Ben de “Gitmeyeceksin” dedim [E1].

Sanayiye gidecek, sinavda basarili olamazsa. Mizik hayati da bitecek, okumadan sokak calgicisi
olmasini istemiyorum. Okusun, elimizden geldigince yapalim; ama onu da beceremiyorsa, yasi gegmeden
eski topraklarin yolunu tutacagiz [E5].

Ebeveynlerin, cocuklarin hatalarini siirekli dile getirerek elestirici (f=6) rol sergiledikleri belirlenmistir.
Rahatsiz eden kismi, slirekli sdylenmesi [C2].
Sinav sonucum geldiginde “Sorular basitmis, niye yapamadin?” diyor [C4].

Elestirici ebeveyn rolli karsisinda ¢ocuklarin disiincelerini gizleyerek kendilerini agik¢ca ifade
edemedikleri belirlenmistir.
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Evdeyken kendimi rahat ifade ettigimi disiinmiyorum; ¢lnki fikirlerimiz farkli olabiliyor ve fikrimi
belirttigim zaman elegstiriyle konu uzuyor [C3].

Rahatlamak igin molalarimi sik yapiyorum, ama sugmus gibi ima ediliyor. Ozel hayatim kalmadi. Ailem
soru ¢ozmem disinda bir sey yaptigimi disiindiglinde, hep bana kiziyor [C1].

Ote yandan, bazi ebeveynlerin ¢ocuklarinin benlik bitiinligiinii destekleyici (f=5) rolde ¢ocuklariyla
olan iliskilerini stirdtirdiikleri belirlenmistir.

Cocugun bu kadar sikistiriimasini dogru bulmuyorum. Sinav sonucu bekledigimizden dusuk gelirse, ok
etkilenmem. Oglum pastacilik yaparak rahatladigini sdyliyor, ben de onu destekliyorum [E4].

Annem, “Kendine gliven, bagsaracaksin”, “Yapabilecegine inaniyorum” der [C6].
Cocugun Déniisen Davranis Bigimi

Siregte cocuklarin daha bireyci, ice kapanik ve gergin olduklari belirlenmistir. Cocuklarin yasamla
kurduklari bagin, benlik gelisimi Gzerinde etkili olmasiyla ulasilan tema, “benlikle buttinlik” boyutuyla
iliskilendirilerek Sekil-3’te gosterilmistir.

Sekil 3
Benlikle Biitiinliik ile ilgili Tema ve Alt Temalar

Cocugun Donlisen
Davranis Bigimi
Benlikle Buttinlik i Yaltilmis (f=4)

— Hirgin (f=5)

p— Bencil (f=7)

Rekabetc¢i ortamda cocuklarin iyi insan olma 6zlinden uzaklasarak duyarsizlastigi ve bencil (f=7)
davranislar sergiledigi belirlenmistir.

Ortamda o kadar rekabet var ki herkes digerini diisirmeye calisiyor [C3].

Bir arkadasl sinavdan koétlu alinca yapamadim diye aglamis. Bizimki hic umursamamis, “Zamanini
kaybediyor, bosuna aglamasin” diyor [E1].

Cocuklarin gergek yasam icindeki rollerini kesfedebilecekleri etkilesimlerden yalitilmis (f=4) olduklari
belirlenmistir.

Disa donuktl cocugum, kendini ifade edebilecek seyler sdyleyebilirdi hep. Simdilerde icine kapanik
oldu. Mesela “cumartesi glinleri gorisebilirsin arkadaslarinla” diyorum. O da “Su an degil, zaten kafam
cok dolu” diyor [E3].

icine kapandi cocugum, 6gretmenleri de “cok sessiz, cekingen” diyorlar [E6].

Cocuklarin i¢ diinyasiyla aile ve sinav gibi dis etmenler arasindaki ¢atisma sonucunda hirgin (f=5)
davranislar sergiledikleri belirlenmistir.

Agresif oldugumu dislinliyorum. Cogu zaman ¢ok tepkiliyim, sinavin verdigi stres sanirim. Ailemizde
baski ¢cok, onlar bizi yonetmeye calisiyor, biz kendi bildigimizi yapmaya c¢alisiyoruz [C2].

Cok degisti, sert davranislar, emrivaki cimleler... [E1].
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iyi Cocuk Egilimi
Katilimcilarin, agirlikl olarak ¢ocuklarin, otorite beklentisini karsilamak, takdir almak ve kabul gormek
gibi durtilerle kopya ¢ekme, yalan sdyleme, hileli ve aldatici davraniglar sergiledikleri tespit edilmistir.

Sistemde “iyi” olarak kabul gérme isteginin kisinin ahlaki dogasini ve 06ziine sadik kalma ilkesini
etkilemesiyle belirlenen tema, “benlikle batunlik” boyutuyla iliskilendirilerek Sekil-4’te gosterilmistir.

Sekil 4

Benlikle Biitiinliik ile ilgili Tema ve Alt Temalar

= Bilgi Hirsizhg (f=5)
iyi Cocuk Egilimi
Benlikle Buttinluk i Hile (f=4)

 Aldatmaca (f=6)

Katihmcilarin kendilerini gergekte olduklarindan daha iyi gostermek ugruna ahlaki karar verme
siirecinde 6zellikle bilgi hirsizhigi (f=5) temelinde davranis sergiledikleri belirlenmistir.

Cevap anahtarindan, bilgisayardan bakip gecirdim [C5].
Cevap anahtarindan gecirdim. Yapmazsam baski altinda kalacaktim, hem de bana kizacaklardi [C1].

Kopya ¢ektik hepimiz denemelerde. Gururuma yediremiyorum basarisiz gériinmeyi, bunu da mi
yapamiyorum demeyi [C2].

Katilimcilarin basari gostergelerine ulagmak igin yaniltici ve etik olmayan yollara basvurduklari
belirlenmis olup, ahlaki 6zlerine ve diristlik ilkelerine karsi hile (f=4) iceren davranislar sergiledikleri
gorilmistar.

Okulda arkadaslarimla soru ¢ozerken cevabini bildigim soruyu bana sorduklarinda yanhs anlattim ya
da bilmiyorum dedigim oldu. Sonugta onlar rakibim [C3].

Ders notlarini sisirelim diye para teklifinde bulunduk okul idaresine. Onlar da kabul etmedi. Biz de 6zel
koleje yazdirmakta bulduk ¢areyi. Simdi notlari yiksek [E5].

Katilimcilarin sinavlardan aldiklari sonuglari gizleyerek 6zini ve gevresini yanilttiklari ve aldatmaca
(f=6) temelinde bir izlenim yarattiklari tespit edilmistir.

Hocalar, ailem kizmasin diye az soru ¢dzdigimde cizelgeye daha fazlasini yazdim [C1].

Mesela soranlara sinavim iyi gecti diyorum. Dogruyu dedigimde, “Calismiyorsun” diyorlar. Haftalk
cizelgelerde de hig ¢dzesim gelmediyse salliyorum toplam soru sayisini [C4].

Arastirmanin “Toplumsal Birlik” Alt Amacina iliskin Bulgular

Anlamli Degerlendirme Modeli’'nde toplumsal bagin gliclenmesi ve paylasimlarin zenginlestirilmesiyle
bitunligin vurgulandigl “toplumsal birlik” boyutuna iliskin ulasilan bulgulardan “duygusal izdlisimler”

temasina ulasiimistir.
Duygusal izdiisiimler

Cocuklarin aile ve okul cevresinde sahip olduklari konumun, degerin ve etrafiyla kurduklari bagin basari
odakli yapilandigina inandiklari ve kabul gormis performans sinirinin iliskilerini etkiledigi belirlenmistir.
Bu durumun g¢ocuklari duygusal yoénden etkilemesine dayali olarak, ulasilan bulgular “toplumsal birlik”
temasiyla iliskilendirilmis ve Sekil-5’te gosterilmistir.
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sekil 5

Toplumsal Birlik ile ilgili Tema ve Alt Temalar

Kabul Gortilme Hissi
(f=4)

Performans Kaygisi
(f=4)

Ebeveyn Baskisi
(f=4)

Duygusal izdiisiimler
Toplumsal Birlik i Rekabe(:cg=|7z)|hn|yet

adAkran Zorbahg (f=3)

= Zaman Baskisi (f=6)

o Akran Destegi (f=5)

Cocuklarin performanslari 6lgisiinde hem 6zlyle hem de etrafiyla kurduklari bagin, aidiyet
duygusunun, sevilmeye olan inancinin etkilendigi ve toplumda kabul gorilme hissi (f=4) yasadiklar
belirlenmistir.

Ailem beni kosulsuz sevmiyormus gibi. Sinav sonucum iyi gelmezse kotlu davranacaklar, beni
sevmeyecekler gibi bir his olusmaya basladi [C1].

Herkesin beni oldugum gibi kabul ettigi, bana ait bir alanim olsun isterdim [C2].

Sinav sonuglarim iyi geldiginde miikemmel hissediyorum, her seyi yapabilecek gibi. Kotu geldiginde
hicbir sey yapasim gelmiyor, sadece yatmak istiyorum. Agik¢asi bana giivenen, saygi duyan, 6zel hayatima
karismayan bir toplum istiyorum [C6].

Hem aile hem de okul cevresinde kurulan iliskinin ¢cocugun performansini gliclendirme lzerine
temellendirildigi belirlenmistir. Katilmcilarin basari ile toplumda var olmalar temelinde sirekli
karsilastirildiklari ve performans kaygisi (f=4) yasadiklari saptanmistir.

Sistem at yarisl, bizler jokey, onlar at. Tempomuz hizli ve yiiksek olursa, sert davranirsak cocuk kosmayi
O6greniyor. Bazen “Bu kadar ¢6zdim, siniftakiler o kadar galismamis ama onlar iyi sonug aliyorlar. Neden
bdyle oluyor?” diyor [E3].

istedigi liseye gidemeyecek, sonra tiniversiteye. Universiteye gidemezse, iyi isi olmayacak, kariyeri
olmayacak [E1].

Soru ¢dzmesem sanki diinyanin sonu gelecekmis gibi lGstiimde baski olustu. Arkadasim 500 soru
¢6zmus, ben 200 ¢6zmissem kotl hissetmeye basliyorum [C1].

Cocuklarla ebeveynler arasindaki bagin sinav performansina goére sekillendigi ve yliksek beklentiler
sonucunda ¢ocuklarin ebeveyn baskisi (f=4) hissettikleri tespit edilmistir.

Benden yiiksek seyler beklediklerini disiiniyorum. Ortalama bir sey alirsam, benden daha ¢ok
izulebilirler, sinav sonucum iyi olmak zorunda [C3].
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“Sana kag kez dedim, niye calismadin? Bu kadar zamanin vardi?” der [C4].
Ogretmenler, ebeveynler ve arkadaslar tarafindan cocuklarin sik sik performanslarina gére

kiyaslandiklari ve sosyal iliskilerinde birlik olma yerine siralamaya dayali rekabetgi zihniyetin (f=7) olustugu
belirlenmistir.

Hocalar “Sinav sonucun nasil?” diye ¢ok soruyor. Arkadaslarim “Kag net yaptin? Siralaman nasil?” diye
soruyor [C3].

Annem “Kapasiteni kullan, senden iyi olan arkadaslarini bile gegersin” diyor hep. Arkadaslarimla
birbirimizin rakibiyiz aslinda, kimse kimsenin basarisiyla gurur duymuyor [C2].

Ogretmenler bana “Sunu yapmadi, bdyle oldu” diyor. Okula gidiyorum toplanti yapiliyor, iste LGS’de
sunu yapmalisiniz, bu kadar soru ¢ézmelisiniz bilmem neler... Bir yaris igerisinde sirikleniyoruz [E2].

Eve gidince bagirdim c¢agirdim “arkadasin bu kadar soru ¢oOzliyormus, annesi gezmeye bile
gitmiyormus” dedim [E6].

Cocuklarin arkadaslariyla kiyas kaltirine dayali iliski kurduklari, olumsuz konusarak birbirlerinin
motivasyonunu disurdikleri ve birbirlerine akran zorbaligi (f=3) iceren davranislar sergiledikleri tespit
edilmistir.

Arkadasimin sonucu koti oldugunda “Aa sen yapamadin mi? Ben o soruyu dogru yaptim.” gibi seyler
soyliyorum [C3].

Cozdugim sayidan fazlasini séyliyorum onlarin soru hizlarini etkilemek igin. Yapmazsam panik
oluyorum ve beni gececeklerini dislinliyorum, sinavda kotl sonug alirim diye endiseleniyorum [C1].

Arkadasi “Dersler nasil, ne yapiyorsun?” demis. Bizimki “Fen lisesine girerim.” demis. Arkadasi “Cok
beklersin, kazanamazsin sen” demis. Bizimki de ¢ok Gziilmis, kafasina takmis. “Basaramayacak miyim
anne? Yapamayacak miyim?” demeye basladi [E6].

Katilimcilarin aile iginde ve arkadag cevresiyle etkilesimde bulunmaya vakit ayiramadiklari ve
planladiklari distinceleri gergeklestiremedikleri icin zaman baskisi (f=6) hissettikleri belirlenmistir.

Topluma yararh seyler yapmayi seviyorum, yer almak isterdim; ama vaktim olmuyor [C3].

“Mola bitti mi? Dustan erken cik.” diye dakika hesabi yapiyoruz. Onceden film gecesi yapardik. iki saat
siirtiyor bir film, biyik kayip. iki saatte ¢ok soru ¢dzer. Sinavdan sonra belki. Hocalar matematigin sinif
ortalamasi 18 lzeri olursa, suraya gidecegiz diyorlarmis. Diger anneler hig yollamiyor ¢cocuklarini [E1].

Ozel hayatimizdan ¢almasak hi¢ zamanimiz yetmeyecek [E5].

Kiltirel, hayat becerilerini 6gretemedik. Cocuguma aktarabilecegim tecriibelerim var; ama LGS var
[E2].

Ote yandan, bazi ¢ocuklarin arkadaslariyla olan iligkiyi siirecte giiglendirdikleri, takim calismasi
yapabildikleri ve ortak amacta birleserek birbirlerine akran destegi (f=5) sagladiklari belirlenmistir.

Arkadas ortaminda benzer disindigiimiizden utanmadan soyleyebiliyorum, birbirimize hak
veriyoruz. Birbirimizin derdini anladigimiz igin hig¢ arkadas olmam dedigim kisilerle yakinlastigim bile oldu

(C3].
Beraber galisiyoruz, birbirimizi gazliyoruz [C1].
Arastirmanin “Potansiyeli Ust Seviyede Kullanma” Alt Amacina iliskin Bulgular

Anlamli Degerlendirme Modeli'nde, bireyin sahip oldugu biricik yeteneklerini gelistirme ve yasamda
ver edinme slireci olarak tanimlanan “potansiyeli (ist seviyede kullanma” boyutuna iliskin bulgulardan,
“varolussal gercekligi kaybetme” temasina ulasiimistir.
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Varolussal Gergekligi Kaybetme

Katilimcilarin  biricik yeteneklerini gelistirmek ve tasarlamak istedikleri Uriinler igin zaman
bulamadiklari belirlenmistir. Sirecte, c¢ocuklarin yaratici yonlerinin gelistirilmedigi, varolussal
tamamlanma ihtiyacinin karsilanmadigi, potansiyellerine olan inancin zayiflamasi ve sistem geregi adimlari
takip ederek gelecege yon veremedikleri tespit edilmistir. Bu tema, “potansiyeli Ust seviyede kullanma”
boyutuyla iligkilendirilerek Sekil 6’da gosterilmistir.

Sekil 6
Potansiyeli Ust Seviyede Kullanma ile ilgili Tema ve Alt Temalar

Bireysel Gelisimi
DESEEEN

Etkinliklerden Mahrum
Kalma (f=11)

Varolussal Gercekligi
) Kaybetme
Potansiyeli Ust Seviyede 1

=0z Giiven Eksikligi (f=5)

Il Engellenmis Yaraticilik
(f=7)

B Ogrenilmis Caresizlik
((5))
Katihmcilarin var olma amacini gevreleyen becerilerini gelistirmeye yeterince vakit ayiramadiklari ve
surecte bireysel gelisimi destekleyen etkinliklerden mahrum kaldiklari (f=11) belirlenmistir.

Son dort aydan beri hicbir yere gitmiyoruz. Planini, konsantrasyonunu bozmaktan endise ediyoruz.
Hayvanlarla ¢ok barigikti, resim yapmayi, mizigi cok severdi. Nasil para kazanilir, sorumluluk alnir gibi
konularda higbir sey veremedik. Okul, program, sinav arasinda kosturuyoruz [E2].

Antrenmanlara devam ediyor ama kendini gergekten zorluyor. Calismalari bu kadar vakit almasaydi,
cocugum kultbe girebilirdi [E6].

Cocuklarin performanslari dogrultusunda kendilerini basarisiz hissettikleri, potansiyellerine olan inanci
kaybettikleri ve kabul gormeme endisesiyle 6z gliven eksikligi (f=5) yasadiklari belirlenmistir.

Kendimi zeki gormedigim icin 400 puan alanlarla takilmiyorum [C4].

Cocukken kendimi seviyordum; ama simdi bir seyde basarisiz oldugum zaman ¢ok beceriksiz
hissediyorum. Herkesin benden ustiin oldugunu, ailemi hak etmedigimi, ugraslarin bosa oldugunu
dustnidyorum [C2].

Aslinda yeni besteler yazmaya baslamistim, sonra sildim. Herkese séyledim “Sarki yazdim” diye. Bir sey
demediler, muhtemelen begenmediler [C5].

Katihmcilarin yeteneklerini gelistirmek, bir Grin tasarlamak ve hayata gecirmek igin yeterli zaman ve
firsat bulamamalari sonucu, potansiyelin gelistiriimemesiyle engellenmis yaraticilik (f=7) ile karsi karsiya
olduklari belirlenmistir.

Hikayeler yazardi, kitap haline getirirdi. Yazmiyor, yazamiyor daha dogrusu. Tasarimlar yapardi, logo
cizerdi, karikatir tasarlardi [E1].

Sinavdan sonra boyle acik diinya gibi bir oyun gelistirmeyi planhyoruz, tasarilari hazir [C1].
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Hesap agmistim, bestelerimi ¢aliyordum orda. Zaman kaybi oluyor, kapattim [C5].

Katilimcilarin, sinava hazirlik siirecine dair elestirileri olmasina ragmen, sistemin islemesi icin gereken
adimlari takip ederek yagadiklari duruma yon verme guglerini kaybettikleri ve zihinlerinde 6grenilmis
caresizlik (f=5) dustincesinin yerlestigi belirlenmistir.

Aslinda LGS’den 6ncesi ve sonrasi diye bir hayat var. Sinavdan sonra nasil yasanacagini bile unuttuk
belki. Sabredecegiz; ama bitmiyor. Dért yil sonra aynisini iniversite sinavinda yasayacagiz. Hi¢ bitmeyen
bir siireg, sistemin yaptirimi bu [E1].

Elestirmek istedigim o kadar sey var. Ayni zamanda gelecegim igin tek anahtar bu. Yanlis olsa bile,
uymak zorundayim [G2].

Oturuyoruz LGS, kalkiyoruz LGS. Cocugu yemekte goriiyorum, 6glit vermeye ¢alisiyorum dogal olarak.
Cocugum: “Anne bir kahvalti etsek, bir yemek yeseydim.” diyor. Onu bu yola sokmak zorundayim. Artik
hissedemiyorum, disiinme yetenegimi kaybettim sanki. Tek dlisindigim sey, bugiin ka¢ soru ¢ézmesi
gerektigi. Yarisa girmek zorundayiz, calismaya devam ediyoruz. Carkin igine bir sekilde giriyoruz da disina
cikamiyoruz [E2].

Arastirmanin “Topluma Hizmet” Alt Amacina iliskin Bulgular

Anlamli Degerlendirme Modeli'nde, kisinin bireysel olarak yiruttigl calismalarin topluma katki
saglayacak sekilde siirdirmesi olarak 6zetlenebilen “topluma hizmet” boyutuyla iliskili bulgulardan
“toplumsal duyarhlik” temasina ulasiimistir.

Toplumsal Duyarlilik

Katihmcilarin toplumsal sorunlara duyarli olduklari ve ¢6ziim sireglerine etkin katki saglamak
istedikleri belirlenmistir. Ozellikle, cocuklarin savas gibi toplumu etkileyen felaketlere sinav siirecinde de
duyarsiz kalmadiklari, dislanmighkla miicadele etme egilimi gosterdikleri tespit edilmistir. Katilimcilarin
toplumla iligkili calismalara destek vererek eylemleriyle biylk bir amaca hizmet etme bilincinde
olmalarina iliskin ulagilan tema “topluma hizmet” boyutuyla iliskilendirilerek Sekil-7’de gosterilmistir.

Sekil 7

Topluma Hizmet ile ilgili Tema ve Alt Temalar

= Toplumsal Fayda (f=6)

Toplumsal Duyarlilk

1 oplumsal Sorunlara karsl
Durus (f=7)

Topluma Hizmet

Dislanmis Gruplara

Destek (f=3)

Katilimcilarin, mevcut kosullari ve yasantilari iyilestirmeye yonelik cabalarini sirdtrdikleri ancak sinav
calismalari nedeniyle bazi planlarini ertelemek durumunda kaldiklari belirlenmistir. Bununla birlikte,
toplumsal fayda (f=6) saglayacak galismalarin diisiince olarak strdirildiigl ve ancak sinav sonrasinda bu
dusincelerin eyleme gegirilecegi tespit edilmistir.

Dogadaki ¢opleri topluyorduk, naylonlari ayristiriyorduk. Sinavdan sonra artik yapariz [E3].
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En ¢ok sanat, insan haklari gibi konularda sesimizin duyulmasi gerekiyor. Sinav kazanmak igin eve
kapanmamamiz lazim. Ben bir muzik grubu kurup 16semili gocuklar, sokak hayvanlari igin para toplayip
bagislamayi planhyorum [C2].

Katihmcilarin bireysel olarak sinavla miicadele etmeleri ile savas gibi toplumu ilgilendiren daha biytk
meseleler arasindaki dislinceleri farklilasmistir. Ebeveynlerin ¢ogu sinava hazirlik siirecinin her seyden
daha 6nemli oldugunu belirtirken, cocuklarin ise toplumsal refahin bireysel refahtan daha 6nemli
olduguna inandiklari ve toplumsal sorunlara karsi durus (f=7) sergiledikleri belirlenmistir.

Savasin devam etmesini secerdim herhalde. Yani bu kadar emek... Hayatta bir tane evladim var,
baskalari icin yapabilecegim bir sey yok [E2].

Savasi 6nlemeyi secerdim. ikisi de 6nemli; ama baskalarinin iyi olmasini kendiminkine tercih ederdim
(C3].

Cok buyik bir sey sinav, hicbir sey icin feda ettiremem. Bigakla meyve falan kesmeye calisiyor, onu bile
biraktirlyorum, ya sag elini keserse diye [E1].

Toplumda var olan her tiirli 6tekilesmeye karsi sadece ¢ocuklar, sorumluluk hissettiklerini ve dislanmis
gruplara destek (f=3) olarak toplumsal yasantilarin iyilestiriimesine katki saglayacak bazi ¢alismalar
planladiklarini belirtmislerdir.

Sinavdan énce gocmenlerle ilgili bir génderi paylagmistim. Sinav siiresinde yapmayi diisiindim ama
zaman ayiramadim [C3].

Toplumda her tirli 6tekilesmeye karsi kendimi sorumlu hissediyorum [C1].
Irkgilik gibi konularda ¢alismalar yapmayi distiniyorum [C2].
Tartisma, Sonug ve Oneriler

Arastirmada, katihmcilarin deneyimledikleri ilk kritik sinav siirecinde ¢esitli rollere birundiikleri,
davranis ve tepkilerinin farkhlastigi belirlenmistir. Ebeveynlerin, kontrolcii, denetleyici, elestirici, tehditkar
ve yasaklayici olmak lizere daha otoriter rollere biirtindikleri; cocuklarin ise ergenlik dénemi gigliikleri ve
sinav slirecinin etkisiyle daha bencil, hirgin ve yahtilmis olduklari sonucuna varilmistir. Katilimcilarin
sisteme uyum saglamak adina karakteristik 6zelliklerini degistirmek durumunda kaldiklari ve ebeveynlerin
sergiledigi rollerle cocuklarin tepkilerinin sekillendigi sdylenebilir. Bu baglamda, Hashmi ve Fayyaz (2022),
akran baskisi, 6gretmen ve ailelerin akademik beklentileri sonucunda ergenlerin duygusal durumlarinin ve
akademik basarilarinin etkilendigini ortaya koymustur. Bir diger deyisle, sistemde var olan hesap
verebilirligin aile igi dinamiklere yansidigi ve iliskileri etkiledigi sdylenebilir. Mevcut degerlendirme
sisteminin olusturdugu dis hesap verebilirligin okul ve aile i¢i ortamlarda i¢ hesap verebilirligi
bigimlendirerek yerlestirdigi arastirmalarla belirtilmistir (Knapp & Feldman, 2012; Louis & Robinson, 2012;
Yi & Kim, 2019; Orakci vd., 2020). Ebeveynlerin sinav hazirlik sirecinde c¢ocuklarinin performansini
artirmaya yonelik baskici davranislarina karsilik olarak, g¢ocuklar hem aile iginde hem de sosyal
cevrelerinde bireysel butunligu ve toplumsal birligi zayiflatan tepkiler sergilemistir. Bu durumla iliskili
olarak Yilmaz Bodur ve Aktan (2021), cocuklarin akademik, sosyal ve bireysel gelisim siirecinin ebeveyn
yaklasimlarina gore sekillendigini belirtmistir. Katiimcilarin rollerinin ve davranislarinin siirecin etkisiyle
degiserek iliskilerindeki bagin zayiflamasi ve ¢ocuklarin daha bireyci olmalari sonucunda bireyin anlamli
bitunlige ulasma silirecinde benlikle butinlik ve toplumsal birlik boyutlarindaki gelisiminin
kisitlanabilecegi 6ne sirdlebilir.

Sirecte rekabetci anlayisin yerlesmesi ve yasanan performans kaygisiyla katilimcilarin akademik
basariyr artirmak icin etik olmayan yollara basvurarak kopya ¢ekme, aldatmaca ve hileli davranislar
sergiledikleri belirlenmistir. Cocuklarin benlik bitlnligini maskeleyerek ahlaki degerlere aykiri
davranmak zorunda hissetmeleri, eylemlerinde varoluslarini ve benliklerini gizleyerek toplumda kabul
gormeye calistiklarini géstermektedir. Bu durum, katilimcilarin siiregte anlamh degerlendirme modelinin
benlikle butlnlGgi olusturan ahlaki gelisim ve 6zline sadik kalma boyutlarindaki gelisiminin olumsuz
etkilendigine isaret etmektedir. Benzer sekilde AL Shbail ve digerleri (2021), toplumsal normlarin ve
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statliye dayali baskinin kisileri hileli davranislara sevk ettigini ve kopya ¢ekme egilimini artirdigini ortaya
ctkmistir. Ayrica, Amrein Beardsley ve digerleri (2010), 6gretmenlerin hesap verebilirlik esasina dayali
yapilan sinavlarda daha basarili goériinmek istemeleriyle hileli yollara basvurduklarini ve etik disi
davranislara sadece c¢ocuklarin degil, yetiskinlerin de yoneldigini belirtmistir. Katiimcilarin basaril
gorinmek, olumlu bir izlenim olusturmak ve digerlerini geride birakmak amaciyla etik disi davraniglar
sergileme istegi, 6zellikle ahlaki biitiinl(igii zayiflatma egilimindedir ve bu durum, Kohlberg'in “iyi Cocuk
Egilimi” evresi Ozellikleriyle benzerlik gostermektedir. Bazi arastirmalar, toplumsal normlara uyumlu
goriinmek, otorite takdirini kazanmak ve deger gérmek amaciyla 6grencilerin akademik hileye basvurmayi
olagan gordiklerini vurgulamistir (Farnese vd., 2011; Macgregor & Stuebs, 2011). Basarinin merkeze
alindigl anlayis sonucunda 6grenme siirecine verilen degerin azaldigl, ortaya ¢ikan performansin daha
fazla vurgulanmasiyla beraber sinav basarisinin iyi insan olma idealiyle yer degistirdigi 6ne surulebilir.

Performans kaygisinin ve kiyas kiltarinin hem aile icinde hem de sosyal ¢evrede hissedilmesi,
cocuklarin basari olctsinde kabul gordiiklerine inanmalarini ve iliskilerinde rekabetci eylemlerde
bulunmalarini tesvik etmistir. Bu durum, bireyin anlaml bir biitin olmasina katki saglayan aidiyet, ortak
degerler etrafinda birlesme, takim olma gibi prensipleri golgeleyerek toplumsal birlik boyutunda
gelisimlerinin zayifladigini gostermistir. Benzer sekilde, Yu ve digerleri (2022), okula kabul sinavlarinin
olusturdugu kayginin 6grenme surecine verilen degerden daha baskin oldugunu, basarinin bir statu
gostergesi olarak algilandigini ve ebeveynlerin, ¢ocuklarinin digerlerini gegcmeleri icin tim kaynaklarini
harcadiklarini vurgulamistir. Sinava hazirlik strecinde ¢ocuklarin rakamsal degerlere odaklanmalarinin
cesaretlendirilmesi, onlarin toplumda varoluslarini yalnizca basari 6l¢iitlerine gére tanimlamalarina ve
arkadaslik iliskilerini rekabete dayali bir sekilde siirdirmelerine neden olmus olabilir. Hatta bazi ¢cocuklar,
arkadagslarini geride birakmak amaciyla yikici davranislar sergileyerek zorbalk yapmistir. Bu durumda,
iliskilerinde butlinlesme yerine tekillesmeye siiriiklenmis, toplumsal birlik agisindan olumsuz etkilenmis
ve duygusal olarak zorlanmis olduklari iddia edilebilir. Greenberg ve digerleri (2003), egitimde akademik
basari standartlarina fazlasiyla odaklanildigini, oysa onceligin givenilir bir degerlendirme sistemi
olusturarak gencleri sosyal-duygusal gelisim acisindan batincil vyetistirmek olmasi gerektigini
vurgulamislardir.

Katilimcilarin, biricik yeteneklerini gelistirme ve yasamda anlam bulma stiireglerini erteleyerek zaman
ve kapasitelerini sinav hazirliklarina harcadiklari belirlenmistir. Ayrica, bireysel gelisim firsatlarindan
mahrum birakilan ve rekabete zorlanan gocuklarin 6z gliven eksikligi yasadiklari tespit edilmistir. Bu
durumda, c¢ocuklarin  yeteneklerini eylemleriyle butinlestirerek varolugsal tamamlanmayi
gerceklestirememeleri ve mevcut durumlarini iyilestirerek geleceklerine yon verememeleri, anlamli
bltunliglu destekleyen potansiyeli Ust seviyede kullanma yoninden yoksun kaldiklarini ortaya
koymaktadir. Mahmud (2021), rekabetci egitim sisteminin bir sonucu olarak velilerin ¢ocuklarini gig ve
statli kazanmalari amaciyla 6zel ders ve etit gibi ek calismalara yonlendirdiklerini, ancak bu durumun
cocuklarin sosyal ve sportif faaliyetlerden mahrum kalmalarina, kisilik gelisimlerinin  olumsuz
etkilenmesine ve toplumdan uzaklasmalarina neden oldugunu belirtmistir. Katiimcilarin, sinav siirecinde
yeterlizaman ve enerji bulamadiklari, potansiyellerini tam anlamiyla kullanamadiklari ve daha 6nce devam
ettikleri etkinlikleri sinav sonrasina erteledikleri tespit edilmistir. Bu durum, katimcilarin sinav sistemi
gereklerine odaklanarak anlamli bitlinliik siirecinde 0Ozellikle Grlin tasarlama ve basari boyutlarinda
gerileme kaydettiklerini gostermektedir. Ayrica, katilimcilarin  mevcut durumu ve gelecegi
sekillendirebilecek olasi firsatlar yerine sinav sistemine uygun adimlari takip etmelerinin, etki boyutunda
gelisimlerini sinirladig1 séylenebilir. Bu duruma iliskin olarak Baldner (2021), cocuklarin bilgi, beceri ve
toplumsal normlar agisindan dengeli bireyler olarak gelismelerine olanak taninmasinin énemini
vurgulamis, sinavlardaki bosluklari doldurmaktan ziyade c¢ocuklarin biricik yeteneklerini gelistirerek
egitimi zenginlestirmenin daha 6nemli oldugunu belirtmistir.

Katilimcilarin toplumsal sorunlara duyarli olduklari ve ¢6ziim siireglerine etkin katki saglamak
istedikleri tespit edilmistir. Ancak, sinava hazirlik ¢calismalarina fazlasiyla zaman ve ¢aba ayirdiklari igin
planladiklari distinceleri gergeklestirmeyi sinav sonrasina erteledikleri belirlenmistir. Aslinda genglerin
yasamda amacini bulmasi ve bireysel bitlnligind anlamh sekilde gerceklestirmesi, akademik ve
toplumsal butilinlik agisindan topluma hizmet galismalarinin olumlu etkisinin (Jones, 2017) yani sira
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program disi etkinliklerin 6grencilerin akademik basarisi, kisilerarasi iliskileri, gevreyle uyumu ve 6grenme
becerilerine katki sagladigi vurgulanmistir (Uzun & Bolat, 2023). Topluma hizmet ¢alismalarinin bilissel,
duyussal ve psikomotor alanlari biitlinciil olarak gelistirmesiyle hem birey hem de toplum lizerinde anlamli
etki olusturdugu belirtilmistir (Choi, 2021). Buradan hareketle, arastirma sonuglari katilimcilarin siregte
toplumla kurduklari bagin zayifladigini, Anlamh Degerlendirme Model’indeki topluma hizmet boyutunun
fark yaratma, insanlik ve gezegenin ihtiyaclarini karsilama asamalarini tam olarak gercgeklestiremediklerini,
anlamli bir yagam sirdiirmek igin bireysel ve toplumsal bitunligi saglayamadiklarini gdstermektedir.
Ayrica, ebeveynlerin gocuklarinin sinav performansini toplumun genel faydasina katki saglamaktan daha
onemli gérmelerinin, ¢cocuklarinin gelecegiyle ilgili duyduklari endiseler ve sinav strecini kontrol etmeyi
bir gérev olarak gérmelerinden kaynaklandigi dusunilebilir. Ebeveynlerin gocuklarinin toplumla bag
kuracak etkinlikleri desteklememis olmalari gocuklarin bireysel bitinligini de etkileyebilir. Bu baglamda,
Bradley Geist ve Olson Buchanan (2014), helikopter ebeveynlerin fazla midahaleci tavirlarinin ¢cocuklarin
cocukluk doneminden vyetiskinlige kadar kendilerini yetersiz hissetmelerine neden olduklarini
belirtmislerdir.

Arastirma sonuglarina iliskin bazi 6neriler asagida sunulmustur:

e Anlamli 6grenmeyi saglamak amaciyla, 6grencilerin ilgi ve yeteneklerini kesfedebilecekleri,
yaraticiliklarini ve elestirel disinme becerilerini gelistirebilecekleri farkhlastiriimis 6gretim
yontemleri uygulanabilir. Ayrica, egitim programlarina toplumla etkilesimi, is birligini ve takim
calismasini tesvik eden etkinlikler eklenerek cocuklarin biitlinsel gelisimleri desteklenebilir.

e  Kritik sinavlarin basari siralamasi islevi yerine, degerlendirme silirecinin asamali ve ¢ok boyutlu
olarak diizenlenmesi 6nerilebilir. Bu sekilde, slrece yayilan butiinsel bir degerlendirme
saglanabilir.

e Ogrencilerin okul disi etkinliklere ve topluma hizmet calismalarina katilmalarinin, sanat, spor
ve kiltirel faaliyetlerdeki basarilarinin hem aile hem de okul tarafindan tesvik edilmesi ve bu
tir etkinliklerin LGS degerlendirme puaninda etkili olmasi dnerilebilir.

e Ebeveynlere, sinav sirecinde karsilasabilecekleri zorluklar hakkinda bilgi ve beceri
kazandiracak farkindalik egitimleri diizenlenerek, onlarin evde ¢ocuklarina destekleyici bir rol
istlenmelerine yardimci olunabilir.

e Ebeveyn-cocuk etkilesimini glgclendirmek ve sinav baskisini azaltmak (zere strateji
gelistirmek amaciyla etkilesimli atélye calismalari dizenlenebilir.

e Ebeveynlerin cocuklariyla olan iletisiminin siire¢ Uzerindeki etkisini anlamalarini saglamak
amaciyla psikodrama etkinlikleri dizenlenebilir. Béylece, cocuklarin bilissel, duyussal ve
davranigsal gelisimine siirecin nasil yansidigi anlasilabilir.

Yazar Katki Orani

Yazarin katki orani %100°d{ir.
Etik Beyan

Bu arastirmanin planlanmasi, verilerin toplanmasi, analizi ve raporlanmasi sirasinda ‘Yiksekogretim
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