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Abstract

Exile has been one of the disciplinary actions used to ensure that the staff in modern educational institutions
tulfill their duties in a certain order and thus the system's healthy functioning. The examination of many
cases of teachers who were sentenced to exile in the process of modernization of education during the
Tanzimat Period in the Ottoman Empire is both important and necessary to obtain original information and
comments and to evaluate the issue from different angles. This study aims to make a historical case study of
the teachers who were sentenced to exile based on the disciplinary actions of the sovereign power as a
precaution to solve the problems arising from teachers as subjects at various levels of the modern educational
system in the Ottoman Empire. The primary sources from the Ottoman Archives of the Republic of Tiirkiye
Presidential State Archives regarding the historical period examined in this study. As a result, it was observed
that legislation consisting of laws, statutes, and regulations was created to ensure that teachers in Ottoman
modern educational institutions work in order and discipline prescribed by the government. Nevertheless,
exile means much more than its denotation for those who experience it. The analysis of exiled teachers, both
legally and socially restricted bodies, requires the re-examination of the Ottoman understanding of
education and educational administration approach in the modern period within the triangle of teacher,
discipline, and power.

Keywords: social sciences faculty members, Republic of Turkey, history of revolution and Kemalism
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Introduction

World history is a history of migration as well. This suggestion is supported by the fact that
the first human societies had a nomadic culture. However, it did not disappear when people started
to settle down by cultivating the land. On the contrary, the spatial mobility of people has continued
over time for various reasons and factors. Some migrations may be considered a turning point in the
shaping of large geographies, many societies, and human history. First of all, the mass migrations of
the Turkish tribes in Central Asia especially to the European continent in the IV century AD, which
is called the Migration of Tribes, deeply affected the geographies of Europe, Central Asia, and the
Middle East (Czegledy, 1999). Additionally, the Muslim Turkish migrations to Anatolia in the XI
century AD during the Seljuk period and the migrations to the new continents discovered by the
Europeans beginning from the XV century AD (Eravci & Ates, 2018) were very impressive in shaping
the political, social, cultural, and geographical map of the world.

There are many reasons for the migrations in history including the punishment of exile as a
disciplinary action imposed by the government for individuals or communities. Just like migration,
the history of exile is very old and it is known that it was used as a penal sanction in ancient states and
civilizations (Okur Giimriik¢tioglu, 2022). For example, in Ancient Greece, exile was a form of
punishment for political reasons, especially for murder cases (Abbott, 2023). Moreover, as an
alternative to the death penalty, exile was a sanction in Roman law in which the citizenship, property,
and freedom of the convicts were restricted by the state (Karahan, 2021). It is also known that the
practice of exile was carried out instead of the death penalty in English law, and the British sentenced
to this kind of punishment were exiled to the penal colonies in North America and Australia,
especially during the XVII century AD (Bleichmar, 1999).

The phenomenon of migration, which opened and closed the periods, seems to have become
the destiny of Turkish history from Central Asia to Anatolia. The Ottoman Empire, which is under
question in this study, is a state that systematized migration since its establishment. One of the main
pillars in the survival of the Ottoman Empire was migration (Demir, 2021). This became possible with
the use of exile as a settlement and colonization method. The Ottoman Empire was built on the policy
of exile to make the conquests permanent (Barkan, 1952). In this respect, exile is one of the most
essential instrument of the classical period Ottoman state policy.

What is Exile?

The concept of exile, a noun derived from the verb to drive in today’s Turkish, has three
connotations with similar nuances for the person, action, and place. In its first and simplest form, it
evokes the meaning of someone exiled, expelled, or driven away. As stated in the Dictionary of the
Turkish Language Association (Tiirk Dil Kurumu), it is a noun used for a person who lives outside a
certain place or in a certain place as a punishment. The second subtle distinction is an action-oriented
connotation, which is defined as deportation. Thirdly, it is used as a noun meaning the place where
one is exiled highlighting the location (Tiirk Dil Kurumu, 2023).

TURKISH

§ ISTORY EDUCATION 179

JOURNAL



Cliiciik, E. & Yolal. M.

The concept of exile, which was widely and effectively used in the Ottoman Empire, was
discussed in the bureaucratic-administrative and judicial sense in this study. Exile was used together
with concepts such as “nefy” and “te’bid” in the Ottoman bureaucratic literature. Moreover, the word
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tagrib”, “irsal”, “tahvil” and “ta’zib” to create propositional phrases with
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“nefy” is used with “icla
quite similar meanings such as “nefy i te’bid, nefy i1 icla, nefy @i tagrib, nefy @1 irsél, sarf @i tahvil, nefy
il ta’zib” (Koksal, 2006). To exile, which means deportation as a punishment, is explained as taking
people out of the country they are in and sending them to another place (Pakalin, 1983: 299). The
concept of exile, which was described as deportation by Develioglu (1995: 819) under the article of
“nefy”, is defined by Tiircan (2010: 164) as the sending of a person or a community from their place
of residence to another place as a punishment or security measure against their will for a certain
period or alifetime and being compelled to reside there. According to the definition of Yiiriikel (2004:
11), exile means the separation of a certain person or community from the country they live in, their
property, culture, society, social life, and family.

The penalty of exile has been used extensively in Islamic law for crimes that require the penalty
of ta’zir since a definite and clear punishment has not been determined based on Sharia. Thus, the
discretion in this area is left to the public authority. While arranging this, the public authority has to
observe the principles determined by Islam. The purpose of these punishments, which are lighter than
the hadd punishments, is to ensure the continuation of the social order healthily while judging the
perpetrators (Sekerci, 1996: 20; Kahveci, 2019: 258-259). Along with ta’zir, it is observed that the
punishment of exile is used for crimes that are considered within the scope of hadd from time to time
(Alan, 2014).

In this criminal trial, in which the administration was decisive, different sanctions were
imposed. The penalty of exile was used more widely in the last period of the Ottoman Empire.
Prostitutes, drinkers, moneylenders, bribe takers and payers, gamblers, shopkeepers violating the
rules set by the state, political mischief-makers, slanderers, disobedients, smugglers, kidnappers, and
many other illegal acts were exiled (Demirtas, 2010: 344-347; Akgiindiiz, 2017: 60-61; Sekerci, 1996:
20-21; Alan, 2014: 247). If we classity, the reasons for exile become clearer: Disrupting the functioning
of the state order, oppressing the people, misusing one’s office, not obeying orders and prohibitions,
and acting contrary to the Sharia provisions (Koksal, 2006: 289-293; Alan, 2014: 247).

In the code of laws (Kanunname), which is highly important in the Ottoman legal system, the
court records, and many archive documents gave information about ta’zir punishments which are the
subject of exile. What was done collectively in exile practices was mostly done for settlement. Those
to punish the individuals have a legal foundation and appear as micro-level applications. In addition
to the crimes listed above, the penalty of exile in the last days of the Ottoman Empire was imposed on
a political base. The place where the deported was sent was called “menfa”. While the remote corners
of the country were mostly the places of exile, areas close to the centre could also be chosen. What’s
more, it is observed that removal from the country is frequently practiced, especially in recent times
(Dascioglu, 2007: 167-168). In the determination of the place of exile, considerations such as keeping
the criminal under surveillance and preventing his/her escape were taken into account. In addition,
it is understood that the place of exile is determined according to the nature of the crime and the
characteristics of the criminal (Koksal, 2006: 288).
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Exile has been used in different variations from the establishment of the Ottoman Empire to
its collapse. The phenomenon of exile with its political, social, and economic implications was built
on a legal status over time. Apart from the purpose of settlement, it was frequently used as a type of
legal punishment throughout Ottoman history. Especially in bureaucratic procedures, it has been
used effectively within the legal framework by the law and has become an important disciplinary
action. After the Imperial Edict of Giilhane, which was declared in 1839, the Ottoman Empire
underwent a serious transformation in the field of law, like all others, and the penalty of exile was
listed under the category of severe punishments restricting freedom in the penal codes that were
edited and updated over time. A study concluded that exile was among the most common harsh
penalties during the reign of Sultan Abdiilmecit (1839-1861) and the crimes that led to exile were
“attempts to rebel against the Tanzimat, to be unstable, to be corrupt, to disturb the order, to bribe,
to incite the people, to desert, to bribe, to slander, to extort money from the people, to demand more
money than having deserved and the cases of murdering, trespassing, rape, insults and swearing,
aiding and abetting, not getting along with the community, theft, and forgery of official documents”
(Poyraz, 2020). In addition, the exile penalty is known to have been used as a method of political
exclusion (Ozcan, 2003) from the beginning of the Tanzimat Period (1839) for political neutralization
(Simgek, 2018) especially during the period of Sultan Abdiilhamit IT (1876-1908). So much so that the
exile penalty appealed by the state against those who violate the basic parameters of the public sphere
(especially civil servants) was handed down from the Ottoman Empire to the Republic of Tiirkiye,
and it has been applied as a disciplinary action and a type of punishment imposed by the modern
state on individuals.

Literature on the Concept of Exile

The phenomenon of exile, provoking a dramatic mystery and interesting curiosity, is a widely
researched subject both domestically and globally. The studies on exile can be classified under the
headings of socio-politics (Ricci, Bentley, & Yang, 2016), literature (Acehan, 2007; Aliyev, 2020; Glad,
1990; Guillén, 1976), psychology (Jung & Neumann, 2015) and other fields (Bingol, 2018), especially
history and sociology. The globally salient ones are about the exile of some Western countries within
the framework of colonization activities all over the world based on a historical and sociological
perspective (Ricci vd., 2016; Vito, Anderson, & Bosma, 2018). On the other hand, the domestic history
literature in Tirkiye focuses on the punishment of exile in the Ottoman Empire periodically and
comprehensively (Baytimur, 2011; Dagcioglu, 2007; Polat, 2019; Simsek, 2018), the exiles to a certain
geographical region with a certain place (Erken, 2021; Giines, 2016; Ipek, 2019; Tagbas, 2012; Ulugay,
1951; Unlii, 2010), and the exiled women in the Ottoman Empire (Alan, 2014; Sepetcioglu, 2011). The
practical applications of the punishment of exile in the Ottoman modern education system seem to
be ignored in the relevant literature.

In modern educational institutions, the punishment of exile, which is used to ensure that the
staff fulfil their duties in a certain order and thus the healthy functioning of the system, has been one
of the instruments of the government to discipline. The examination of many cases of teachers who
were sentenced to exile in the process of modernization of education during the Tanzimat Period in
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the Ottoman Empire is both important and necessary to reach original information and comments
and to evaluate the issue from different angles.

In the face of the inevitability of change, the Ottoman elite gave priority to the army and
education for the institutional context. Although the army was the prominent one, these two have
been dealt with equally from time to time. Establishing an understanding that would resist challenges
and grasp the spirit of the time distinguished educational issues. Thanks to the Tanzimat
modernization, a new paradigm was adopted in the modernized education system, both in
organizational structure and in the understanding of education and training. As the reformist efforts
in traditional educational institutions — primary schools and madrasahs — were restricted (Akyiiz,
1994), modernization in education was implemented by establishing new types of schools following
the new paradigm in military and public education (Akyiiz, 2011: 13). Within this period, the
educational institutions in traditional education, military education, and public education had self-
regulating mechanisms which can be considered as decentralization in the field of educational
administration. However, the establishment of the Ministry of Education in 1857 was a serious
attempt for the management and control of public education, and the state’s desire for centralization
and control over all educational areas (Ciictik, 2020). Meanwhile, the educational system was shaped
through rituals that were recreated/produced by the understanding and ideology of power of the
period (Meseci Giorgetti, 2020). In this regard, staffing emerges as one of the basic parts of the
organizational structure. The subject of “assigned” teachers, who are the building blocks of education
and training under state control and supervision, can be positioned in a central place in Ottoman
modernization (at least in the field of education). It can be implied that this continued during the
Republic of Tiirkiye, which was the heir of the Ottoman Empire, and that teachers, who served as
locomotives for the establishment of the new regime and the evolution of the Republic revolutions,
assumed the role of “social engineering/architecture” and shouldered the great duties and
responsibilities.

A legal framework had been established for teachers (muallim), who were the basic
constituents of the Ottoman educational bureaucracy, to perform their tasks in a certain order. The
provisions of the legislation did not remain static and changed following the spirit of the time.
Teachers’ behaviours and actions that are contrary to their job descriptions within the framework of
legislation have brought several sanctions to the agenda. The penalty of exile, which has a considerable
place in the Ottoman bureaucracy, is among those.

There seems to be a gap in the literature on the reflection of the teachers as the subjects of the
penalty and its effects on both educational environments before and after the exile. However, some
studies contain valuable insight although they do not directly address the exile of teachers. To
illustrate, Giindtiz’s (2010) study which discusses discipline and punishment in the late Ottoman
educational system through memoirs and autobiographies, mentioned the students who were
sentenced to exile for possessing forbidden books and dealing with politics. Demirel’s (2013) study,
examining the crimes committed in Ottoman modern educational institutions based on archival
sources, included examples of the exile of students and teachers among the various disciplinary
punishments in practice. The exile of students and teachers, which is partly mentioned in these
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studies, deserves to be expanded and examined in detail within the triangle of education, discipline,
and power.

Power and Discipline in Education

Although the concept of power is directly related to the fields of political theory and political
philosophy, it has become a central issue in political science and sociology in the post-World War II
period, and in social theory and humanities in the subsequent years (Clegg, 1989). It is observed that
theorists from different disciplines discuss the concept of power and they difter in the way of dealing
with their theories. In classical approaches, legal and economic models come to the fore in the
understanding of power. Based on the economic model that Marxism focuses on, power is related to
being subject to class domination and the dictates of the economy. Limiting his understanding of
power to capitalism, which is the instrument of the bourgeoisie, Marx explained the power relations
in the capitalist modern society through the concepts of exploitation, alienation of labour, and class
conflict (Marx & Engels, 2018). Legal models, on the other hand, seek to analyse power within the
framework of law, authority, moral right, and political sovereignty. Seeing power as a possibility,
Weber defines it as the possibility of any of the social actors to realize their own will despite the others,
regardless of where they get their power, and explains power in terms of sovereignty, sources of
domination, bureaucracy, and rationalization of capitalism based on protestant morality (Weber,
1995: 92; Weber, 1997: 42). On the other hand, for Nietzsche, who sees the world as the will to power,
power is a basic motive underlying people’s humanity and is an indicator of the passion to live
(Nietzsche, 2002: 355).

While Marx looks for power in class relations, Nietzsche in perspectivism, Weber in
traditional, charismatic, and bureaucratic institutions, Foucault, the representative of the
poststructuralist approach, aims to show it in the daily routines and social relations. According to
Foucault, every social relationship corresponds to a power relationship as they are social exchanges
(Foucault, 2003: 48). Power operates through bodies as the sphere of influence. The power that
governs bodies through discipline is a form of invisible action and relationship that exists in the bodies
of the subjects with unlimited mobility. Power transforms the body into a useful and docile form by
creating relevant experiences and imposing certain forms of subjectivation. It does this by using
discipline techniques. In other words, discipline works in the form of arranging time and space and
trying to adapt bodies to the orders. Just like in barracks, factories, and prisons, schools are places
where individuals’ movements and behaviours are shaped and kept under constant control (Foucault,
2015).

It can be argued that power is a relational and multidimensional reality that emerges in all
areas of social life. By discussing the triangle of education, discipline and power theoretically, Foucault
(2015) provided comprehensive analyses of the processes experienced in modern societies. This study,
which unearths original historical findings on exiled teachers in the late Ottoman period, traces back
the Foucauldian analyses on education, power, and discipline. So much so that there are many cases
of exile punishment that the government imposed on teachers as a means of sanction and discipline
during Ottoman educational modernization in the Tanzimat Period. Examining these cases is
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significant to reach original information and interpretations on the issue of exile and to evaluate the
cases with different dimensions.

From this point of view, this study aims to make a historical case study on the teachers who
were sentenced to exile based on the operations by the sovereign power as a precaution to solve the
problems arising from the teacher subject at various levels of the modern educational system in the
Ottoman Empire.

Method

Research Pattern

As the present study aims at a historical analysis of exiled teachers in the late Ottoman period
and their experiences of exile, it is a good example of a history of education research based on
qualitative research methods. Document analysis was adopted in this study. Besides being a data
collection technique, it can be used as a research method in research aiming at historical analysis
(Yildirim & $imsek, 2013).

Data Source

The data source consisted of written documents. The historical archive documents were
obtained from The Ottoman Archives (officially known as the Presidency of the Republic of Tiirkiye
Directorate of State Archives Ottoman Archives - BOA). The documents, belonging to a wide period
covering the 19" century and the beginning of the 20" century, were the primary data source of the
study. In addition, relevant research and reviews that could be accessed by conducting a detailed
literature review were also taken into consideration. This study, which is based on archival documents
and the studies in the literature, does not require ethics committee approval.

Data Collection Procedure

The documents were accessed from the document scanning system on the website of the State
Archives Directorate. With the detailed scanning option, an overall scanning procedure was carried
out on all funds of the Ottoman Archive. The scans were carried out using certain keywords, and a
total of 174 documents/document groups were identified, which included the concepts of teacher in
Turkish together with concepts such as tard, icla, nefy meaning exile, and export. While some of them
consisted of only one page, most of them had more than one leaf/page length. All of the documents
were examined in detail and the relevant ones were identified and obtained. Therefore, this study is
limited to the documents obtained as a result of the scans using certain keywords from the document

scanning system.
Data Analysis

The obtained documents were analysed by content analysis. First of all, the documents in
Ottoman Turkish were transcribed into modern Turkish and then they were simplified. Then, the
information in the chronologically listed documents was analysed in detail and subjected to open
coding. In the secondary coding phase of the obtained codes, certain categories were created by
bringing together similar and different aspects of the information obtained from the documents. In
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the final analysis process, three main themes emerged: the legal procedure of exile, the reasons for
exile, and the places of exile, and the research findings were presented within the framework of these
themes.

Findings

Legal Procedure of Exile Sentence: What Does the Legislation Say?

It is understood from many historical documents that the punishment of exile was an
important action in the Ottoman public administration and this tradition continued until its collapse
although there were fundamental changes in the bureaucratic structure since the establishment of the
state.

In Ottoman modernization, the Tanzimat Era declared the beginning of a distinctive process.
In this period, when the Western World was taken as a source of inspiration, one of the innovations
in the field of law in the Ottoman Empire was the penal code. Penal codes of 1840, 1851, and 1858
were the milestones of secularization. It is observed that all these three penal codes included a penalty
of exile (nef’i). These constituted the mainstay of the exile penalty in the general framework (Gokeen,
1987: 67; Taner, 1999).

With the Regulation of Public Education’, the Tanzimat spirit was introduced into education
and a new and modern organization in the field of education was built in Western style. As of article
178 of this Regulation, some regulations for teachers have been introduced. These include the
punishments to be imposed on teachers. According to the 180™ article of the regulation, the teachers
of primary schools would be imposed warnings and reprimands, taking into account the degree of
their faults and misdemeanours. In case of repetition, they would be dismissed from their duties
(Distur, I. Tertip, cilt 2, H. [Islamic calendar] 1289/1872-1873: 215)

It has been stated that among the teachers working at other levels of education (Riistiye, Idadi,
and Sultani), those who do not fulfil their duties without an excuse will be imposed forfeiture of pay.
According to the same article (no 186), a teacher who does not perform his/her duty for ten days in a
month will be dismissed from civil service (Diistur, H.1289/1872-1873: 216). In an instruction
regarding the secondary schools in Istanbul, it was declared that the salary of the teacher who does
not attend the class without a valid excuse will be cut. The teacher who did not attend the class for
three days in a month without an excuse would be deemed to have resigned (Salname-i Nezaret-i
Maarif-i Umumiye, H. 1316/1898: 299). A copy of this instruction was adapted for the secondary
schools in the provinces, and according to article no 48, if one of the teachers or servants fails in the
performance of duty, s/he will be warned by the head teacher (muallim-i evvel), and it will be reported
to the Ministry of Education (Maarif-i Umumiye Nezareti) through successive channels officially if

1 The Regulation of Public Education (Maarif-i Umumiye Nizamnamesi) was published on September 1, 1869, during the
reign of Sultan Abdiilaziz. It is the first comprehensive and serious legalization movement designed to provide unity and
synchronization in education. Education and training activities, which had been disorderly, were standardized and
placed on a systematic basis with this regulation emerged as a result of the modernization of Ottoman education
(Glinduiz, 2015: 72-73).
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the misdemeanour persists. Article no 49 commands that article no 186 of the Regulation of Public
Education will be imposed on teachers who do not fulfil their teaching activities (Salname-i Nezaret-
i Maarif-i Umumiye, H. 1316/1898: 325).

After 1869, the legal infrastructure of punishments such as exile imposed on teachers in
Ottoman education was shaped according to the Regulation of Public Education. Although there was
no direct quotation in the regulations regarding the exile penalty in the period before, it can be
inferred that it had been applied in certain ways based on separate documents. For the period before
1869, the legal basis of exile in the field of education was accrued according to the penal code. For
example, in a document sent to the Supreme Council of Judicial Ordinances (Meclis-i Vala-y1 Ahkam-
1 Adliye) from the Council of Herzegovina to be discussed, it was stated that Buftan, a teacher from
the people of Mostar, had some negative behaviours while teaching Christian children. It was stated
that the aforementioned person left the area for a while, but later returned and wanted to continue
his activities with pressure and fear, despite the reluctance of the people. Thereupon, he was sentenced
to hard labour based on the penal code, which was converted into exile. In this document, which was
submitted to Sultan’s approval, it was decided to exile the teacher Buftan to Bursa and to stay there
for three years (BOA, I.MVL. 460/20698, January 13, 1862). In the relevant period, there are many

similar cases and examples of exile.
Reasons for Exile of Teachers: Situation in Practice

What were the factors that required such a severe punishment? Exile is harsh. It is the second
exile in the world of exile. With a conceptualization inspired by Heidegger, it is the state of being
thrown (Heidegger, 2010). There must be tangible reasons to be cut off from your family, home, land,
and job.

In the Ottoman educational system, one of the striking issues in the cases of exile is the
inclusion of political considerations in education. It is a power struggle with two different aspects.
The traditional instruments of the power struggle in the Ottoman Empire differed in the Tanzimat
Period. New political understandings have begun to sprout in educational institutions reorganized in
the Western sense. A new understanding of the constitution and assembly in the Ottoman political
order began to spread among teachers and students. This power struggle peaked during the reign of
Sultan Abdiilhamit II. In this critical period, schools, especially higher education institutions, have
become the womb of dissident thought. Some of the teachers in these places became the carriers of
opposition politics. The other side of this power struggle is the separatist movements that intensified
in the 19* century throughout the country. It is observed that some teachers are among the actors of
separatist movements. It is known that they have a wider and more severe area of influence. In both
cases, exile has been the most important penalizing device of the state and the source of power.

The reign of Sultan Abdiilhamit II was a period in which educational modernization efforts
gained momentum. With the recognition of education as one of the main duties of the modern state,
a centralized understanding began to dominate the system. The organizational scheme, which spread
from the centre to the provinces in parallel with the political discourse of the period, was strengthened
as time passes. In addition, a new educational spirit was attempted to be built based on the state’s
“ideal-desirable citizen” design (Ustel, 2016). Courses, contents, and programs have been determined
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following this phenomenon. Although it could not be brought to the intended level, it was conveyed
to the classrooms with an effective control mechanism.

During the reign of Abdiilhamit II, the government attempted to expand the control
mechanism not only to Muslim and Turkish schools but also to non-Muslim and foreign schools. In
this period, teachers from primary schools to higher education institutions are the usual suspects. It
has also been the subject of documents and correspondence of the period. It is observed that this
distrust was embodied in the expressions used in the reports at that time (ifsid-1 ahlik, ezhin-1
madsume-yi tehyic, tefevviihit-1 muzirra) (Somel, 2010: 164).

For the educational system to function in line with the predetermined goals, various control
mechanisms such as inspection have been put into effect by the government. It is known that there
were educational regulations in a piecemeal fashion until the the Regulation of Public Education was
published in 1869. With this regulation, a new understanding has also been established in the field of
inspection and control (Kodaman, 1999: 48-50). This control mechanism, which was attempted to be
institutionalized during the reign of Abdiilhamit II, was made more functional and expanded in line
with the “Unionist ideology” during the period of the Committee of Union and Progress (Ittihat ve
Terakki Cemiyeti), which came to power as its opponent (Fortna, 2005: 127).

In addition to the modern public schools, which were boosted in the Late Ottoman Period,
the schools opened by minorities and foreigners became problematic for the government. These
schools are characterized by teachers and students opposed to Abdiilhamit II. In return for this,
Abdiilhamit II tried to keep this area under control with his spy organization. Herein, it is observed
that the punishment mechanism based on exile is frequently used. The modernization and
nationalization efforts in education were maintained during the period of the Committee of Union
and Progress. The Committee of Union and Progress continued the exile policy of the previous
political elites against the opposition similarly.

A linguistic analysis of the official documents during the reign of Abdiilhamit II reveals that
the phrases related to exile such as “mugayir-i sadakat, hilat-1 sadakat ve tesebbiisit-1 mefsedet-
kirane” are very common which reflects the spirit of the period. Those who were exiled in the
opposition’s struggle for power were accused of disloyalty. A correspondence sent to the Ministry of
Internal Affairs (Dahiliye Nezareti) in 1905 by Nazim, the Governor of Diyarbakur, gives information
about the exiles in the province. Accordingly, it is observed that those who were exiled were from
different professions (including teachers). These people, who were exiled to Diyarbakir from different
parts of the country, consisted of people who had been punished for the above-mentioned acts (BOA,
Y.PRK.DH. 13/43, August 24, 1905).

Those who were exiled by the earlier political understanding and power became to hold the
position of the powerful heir of the old and the opponent of the new. After the declaration of the
Second Constitutional Monarchy in 1908 and the “Incident of the 31st Mart”, the Committee of
Union and Progress, which took the reins of power, began to implement the practices that its
members have previously been exposed to against its opposition. Hact Ahmet Hilmi Efendi (60 years
old) from Ankara, the Religious Sciences Teacher of Sultan Orhan Madrasah in Izmir sanjak, was
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sentenced to exile by the customary administration because he wrote a letter to Dervish Vahdeti and
was against the Movement Army (Hareket Ordusu) (BOA, 1.AS. 85/11, June 8, 1909).

Another facet of the power struggle is the separatist movements, which are prevalent in the
Balkans. Teachers were among those who contributed the most to the nationalist revolts in the
Balkans. Teachers” emphasis on local languages in the construction of national identity could be a
reason for exile. For example, teacher Apostol was exiled due to teaching in a Vlach language other
than Greek in the Greek school in Kastoria, a province of Thessaloniki, and opposed the Kastoria
metropolitan (BOA, HR.MKT. 685/30, May 22, 1870). The employment of foreign teachers who were
not Ottoman subjects in non-Muslim schools created a perception of threat in the eyes of the state.
Male and female teachers assigned to the Greek primary school and the Inas school (primary and
secondary school for girls only) in Ioannina were dismissed and exiled. It has been stated that the
appointment of exiled teachers by another state is unacceptable. It was emphasized that teachers who
were Ottoman subjects and whose reliability was not in doubt should be chosen according to the rules
that have existed since ancient times (BOA, DH.MKT. 2197/31, May 4, 1899).

During the reign of Abdiilhamit II, the Yildiz Palace bureaucracy frequently used the card of
exile against the separatist Bulgarians in the Balkans. In 1903, more than thirty committee members,
including nine teachers, were exiled to Adana and Aleppo (BOA, Y.PRK.MK.,, 14/45, July 5, 1903). In
the report by a delegation in Tirnova in 1907, it was stated that the Principality of Bulgaria supposedly
dismissed 950 female and male teachers from the profession, but they were sent to different regions
for teaching (BOA, DH.MKT. 1216/77, December 12, 1907).

During a general inspection in Aydin province, a girl’s speech at the ceremony in the Greek
school in the Kula district including some words and expressions in favour of Greek claims that were
not suitable for Ottoman citizenship led to the expulsion of the principals and teachers at the school.
It was asserted that one of these teachers directed the children in this way as being Greek (BOA, $D.
2519/10, June 7, 1887).

Markos Natanyan, who taught at different schools in Bitlis and Mus from time to time, was
first imprisoned in Istanbul for six months and then exiled to Jerusalem as he acted disloyally to the
state. Later, he was requested to be pardoned on the Armenian Patriarch’s bail (BOA, DH.MKT.
1812/21, February 23, 1891).

In a correspondence sent from the Ministry of Internal Affairs to the Hiiddavendigar province,
it was concluded that Israel Belke, who was appointed as a Hebrew teacher at Bursa Alyans Israilit
School, was a Zionist based on the obtained intelligence. Thereupon, it was decided that someone
with such a title should be exiled from the region, considering that it would corrupt young minds
(BOA, DH.EUM.2.Sb. 51/45, April 8, 1918).

One of the reasons for the exile penalty was that a teacher’s persistence in education suitable
for his/her disposition but contrary to the basic educational philosophy of the state. Dimitri, an
Ottoman subject from the Lof¢a village of Nevrekob district, was exiled to Limni for two years by the
will of the Sultan himself when he taught harmful notes to Christian children (BOA, DH.MKT.
1408/133, March 31, 1887).
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The Harbiye High School Akaid (principles of Islamic faith) Teacher Sabit Efendi was exiled
because he acted against the shariah law in a figh issue (Islamic law) and had attitudes that were
incompatible with his post as a teacher. He was later forgiven and started teaching again, but he was
expelled and exiled to Kastamonu due to continuing his old habits (BOA, ZB. 438/112, October 18,
1906). His desire to favour a student caused him to be exiled for the second time. His letter wanting a
favour is as follows: “Mehmed Mubhsin, who is a servant in the mansion of Grand Vizier Hiiseyin
Efendj, is a senior student of your school and you are kindly requested to help him with his exam’.
Thereupon, a prosecution against the teacher Sabit Efendi was started. Finally, he was dismissed from
the profession and sent into exile by concluding that “...the decision to exile to a place similar to
Kastamonu by being dismissed from the profession because the aforementioned person used his
influence on the student by the Koca Mustafa Pasha Military High School and his employment in
teaching, which is a respectable profession, is not appropriate. (... (BOA, Y.MTV. 290/75, October
11, 1906).

The penalty of exile was also imposed on teachers who dealt with buying and selling
publications that were determined to be harmful by the state. Tudori, the teacher of the Zistovi
Christian School, was exiled for three years because he was an intermediary in the buying and selling
of “the evil books” (BOA, I.MVL. 532/23862, June 4, 1865). It was claimed that Muhiddin Bey, a
military geography teacher at the Military Academy, had some harmful documents and had students
read them. Although he denied this in the interrogation, publications against the sultan and the
government were found in his house, and it was decided that he would be dismissed and exiled to
Fizan following the 22" and 24" articles of the penal code (BOA, DH.MKT. 959/28, May 21, 1905).

Another reason for deportation is committing a disgraceful crime. Nikola Milojevic, who was
an Ottoman subject in the Kosovo province and was a school teacher in Skopje and Prizren, was
imposed on hard labour for 18 months due to acts of fraud, forgery, and theft, and then sent into exile
(BOA, DH.MKT. 2338/103, April 30, 1900).

Issues such as bad morals, disturbing the public order, and causing discord among the people
were also among the reasons for exile. In an expulsion and exile incident that took place in Lemnos,
the perpetrators resisted the implementation of the punishment and threatened the officials. It could
be argued that having difficulty removing the people who were sentenced from the venues harmed
the peace and security from time to time (BOA, DH.MKT. 2822/19, May 23, 1909).

New Homes of Exiles (!) and Life in Exile

Where were the exiles’ new homelands? Was it interregional within the country, or was it
literally outside a border? Whatever it is, life in exile is different.

Although there are some differences in the determination of the place of exile periodically,
there is no significant change in essence. Venues close to Istanbul as well as to distant places were
chosen as places of exile. To minimize the possibility of escaping the deported, sheltered places such
as castles and islands were preferred. In general, regions within the country have been areas of exile.
However, it is observed that political criminals have recently been exiled abroad (Dascioglu, 2010, s.
168).
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In what context and on what basis were the places of exile determined? It’s a difficult question
to answer. It seems natural for the legislator to desire the perpetrator to be exiled to a place far from
his/her residence for imposing a deterrent sanction on the perpetrator. We can trace this in practice.
As mentioned above, Buftan, one of the people of Mostar, was exiled to Bursa (BOA, I.MVL.
460/20698, January 13, 1862). As another example, Tudori, the teacher of the Zistovi Christian School,
was exiled to Diyarbakir (BOA, .MVL. 532/23862, June 4, 1865).

Timbuktu (Fizan) is the place that immediately comes to mind when exile is mentioned in
Turkish.? The concept of being exiled to Timbuktu provides a multidimensional perspective on the
idea of exile. Perhaps without this concept, even our contemporary imagination of the phenomenon
of exile in the past could be different. It is the “gibla” of exile literature. It is reminiscent of Descartes’
dualism (Clarke, 2003). While the place where the body is imprisoned is Timbuktu (a distant corner
of the world), the place where the soul and thought wander in the streets of the country.

Another place for exiles is the island of Lemnos (BOA, DH.MKT. 1408/133, March 31, 1887).
Jerusalem (BOA, DH.MKT. 1812/21, February 23, 1891), Kastamonu (BOA, ZB. 438/112, October
18, 1906), Diyarbakir (BOA, Y.PRK.DH. 13/43, August 24, 1905)°, Adana, Aleppo (BOA, Y.PRK.MK.
14/45, July 5, 1903), Cyprus, Bozcaada, Akka, Taif (Dascioglu, 2010: 168), Mosul, Baghdad, Basra,
Tripoli, and Yemen can also be shown among the places of exile. The control mechanism was not
effective in schools located far from the centre and especially in remote exile areas. These regions were
among the important exile centres, especially during the reign of Abdiilhamit II. These are among the
compulsory residences not only of teachers but also of those who are politically dissident (Somel,
2010: 165).

The common denominator in the valleys of hope for those who were exiled was to get a return
ticket as soon as possible. In almost all cases, there is an effort to put this into practice. The place
where is persistently forced and whose door is eroded is the state again. It is observed that non-
Muslim citizens sometimes apply through the Greek Patriarchate and the Bulgarian Exarchate (BOA,
DH.EUM.EMN. 99/26, July 13, 1913).

Those who were exiled to a place they did not know and were unfamiliar with could be paid a
daily wage to make a minimum living. A daily wage of five kurus was allocated to the separatist
Bulgarians who were exiled from Rumelia to Adana and Aleppo (BOA, Y.PRK.MK. 14/45, July 5,
1903).

The phenomenon of exile also deeply affected the family of the exiled. Despite other facets,
the economic downturn of the family was on the agenda. The deportee himself or other family
members applied for amnesty before the authorities. Sometimes, the application for amnesty reflected
a protective approach by the authorized institution of the nation to which the exile was a member. In
1913, the majority of the Bulgarians who were exiled in Ankara were released, but not the Bulgarian

2 Yovan, the teacher of the Mostar Orthodox School, and his father were among the exiles in Timbuktu in 1876 (BOA,
A.MKT.MHM. 481/34, October 28, 1876) (BOA, DH.MKT. 959/28, May 21, 1905).

3 On the dates specified in the document, there were 45 Muslim and non-Muslim exiles from different professions and
regions in Diyarbakir province.

o= |
= H ﬁlsmnv EDUCATION 190

JOUR



Teacher, discipline, and power: an investigation on exiled teachers and exile as a disciplinary action in the

High School Teacher Kostantin Pandof. Thereupon, the Bulgarian Exarchate attempted to have him
released by emphasizing that his family was devastated (BOA, DH.EUM.EMN. 99/26, July 13, 1913).

Conclusion

After the classical bureaucracy organization started to lose its functionality, the Ottoman
ruling elites were in search of different ways. It has been decided that change is necessary to adapt to
the era and put an end to the bad course of the state. The traditional understanding of the classical
period was set aside and the modern state organization, which was shaped by the Western civilization
based on the Age of Enlightenment, and then spread all over the world, was adopted as the main goal
to be achieved. To this end, pioneer bureaucrats were appointed as a novice but also skilled hands to
lead the process. In the meantime, the continuity of the process was taken into consideration, and
new civil vocational educational institutions were opened to train bureaucrats with the mentality to
contribute to modernization as quickly as possible. Simultaneously with the determination of the way
to train modern Ottoman officials-bureaucrats, the necessary legislation for modernization was
created (Ciiciik, 2020). In the context of persons, institutions, and official regulations, the bureaucracy
and legislation in question were attempted to be transferred to the Ottoman Empire based on the
modern state system in the West based on the Enlightenment paradigm. As a requirement of the
formative and critical mission assigned to education, new understanding changed and transformed
traditional power relations. Thus, schools, teachers, students, curricula, discipline, and other
elements, which are links in the education chain, have been reproduced and a collective perception
that will serve the purpose has been attempted to be created.

The high quality of the educational staff comes first among the factors that determine the
strength of the educational organizations where the society and institutions are reproduced. It is
observed that the field of education began to be handled more holistically during the Tanzimat Period
in the Ottoman Empire. The practitioners in the field have been given great duties and responsibilities
for the realization of the long-term and short-term educational goals shaped by the foresight of the
government. A series of policies and practices have been developed for the professionalization of the
teaching profession (Ciydem, 2021). Teachers’ ability to realize the mission assigned to them required
a structured work ethic and order, namely discipline. The discipline understanding of power has been
shaped within the scope of centralization practices brought by modernization. Through legal/official
texts following the purpose, disciplinary legislation has been started to be created for the services
expected from civil servants and their execution in a certain order. In this framework, disciplinary
actions are determined against the violating behaviours while establishing the rules. Meanwhile,
disciplinary actions and sanctions are arranged within a hierarchical structure. It is understood from
the official records that teachers who act against the understanding of education and discipline, the
framework of which is increasingly embodied, were imposed different penalties including exile and
that exile was an important sanctioning tool frequently applied by the government in the Ottoman
educational system.

On the other hand, Somel (2010)’s theoretical and conceptual comprehensive study is
important to comprehend the main purpose of the sovereign rule regarding the disciplinary
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punishments imposed on teachers, especially exile from a broader perspective and bring a different
explanation to the subject. As put forth by Somel, education in the late Ottoman Empire was used as
a means of providing “social discipline” (Somel, 2010: 24). In this process, the government has
engaged in modernization and standardization activities in education to establish authority over
society, maintain order, create power and use it appropriately. Discipline and control were seen as
indispensable elements for the educational reforms and the new order in this direction. All persons
and institutions serving the functioning of the system are under surveillance with various discipline
and control devices. Herein, teachers working in the field as key actors were attempted to be shaped
by being held under a kind of power grip with disciplinary punishments such as exile. It is desirable
to ensure the easy manageability, controllability, and auditability of the power system through the
teacher subject, who is loaded with the notion of serving within the predetermined normative rules.
Thus, the teachers were assigned a critical role serving the purpose of ensuring the social discipline of
the government (Somel, 2010: 24) in the new order of the modern era in which the European
discipline approach was transferred to the Ottoman education system as pointed out by Giindiiz
(2010: 154).

It is possible to analyse and evaluate the issue of the production and shaping of the teacher’s
body through disciplining by the power with the Foucauldian phenomenon of the “docile body”
(Foucault, 2015: 207-214). As it is revealed in Foucault’s work, power over the modern state has
shaped the body as an object. As a result, the human body has entered into a power mechanism that
goes deep into it, disrupts its joints, and reconstitutes it. So much so that this mechanism serves the
purpose of making others do the desired things to their bodies and function according to the
techniques following favourable speed and efficiency. Docile bodies are produced through dependent
and trained bodies produced by power. In other words, the docile body is “the body that can be used,
developed, and subordinated”. It is possible to see the bodies produced by the government in the
military, hospitals, and educational institutions (Foucault, 2015: 207-214). Foucault draws attention
to the fact that power creates docile bodies through bodies and establishes discipline and control over
society. He expresses this as a kind of formula of power to establish dominance. The concept of the
docile body, which has metacognitive connotations, found its counterpart in modern educational
organizations in the Ottoman Tanzimat Period.

In the wide process from the Tanzimat to the Republican Period, the characteristics of the
teacher’s character/body were determined by the government, the behaviours that were “befits or
unsuitable for the teaching profession” were defined, and the disciplinary mechanism was established
to control these behaviours. In this period, teachers were trained by the disciplinary apparatus of the
government. Teacher bodies, which were disciplined and shaped by the government, ensured the
production of docile student bodies in schools. In this way, the imagination of “absolute sovereign
power” was created and reinforced in the minds ranging from teachers to students and from students
to society. This practice has been attempted to spread from the capital Istanbul to the farthest corners
of Anatolia over time through the modern and central education system. Herein, the archival
documents in question clearly show that it was done without any discrimination of religion and race.
In this way, it is aimed that the invisible power infiltrates the bones of all individuals in society and
surrounds their bodies.
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Finally, it can be inferred that an exiled body becomes alienated from itself and loses its sense
of self-management. In this vein, the method of punishment in question reveals that the high-level
control of the power over the bodies is more than the control of the person (Okur Giimriikgiioglu,
2022). It is also a lesson in terms of power. Because not only the individuals living in exile but also
those witnessing realized the threatening psychological yoke of exile and begin to “respect” the
sovereign power either consciously or unconsciously. In this regard, it can be argued that the teachers
disciplined by the government in exile can be a tool for creating a “loyal society”. A second suggestion
is in the opposite direction. The mood of the exile, its ideology, and some other internal and external
factors may reveal a “disrespectful opposition” to the government. The Young Turks, who were the
stigmatized opposition activists of the Sultan Abdiilhamit II Era, were able to continue their
opposition to the government by strengthening them in the places they went into exile (Fortna, 2005).
In other words, the government sometimes failed to obtain the results it expected from the exile
penalty.

Finally, the historical data presented in this study on the subject of exiled teachers, and the
analysis and evaluations of the late Ottoman educational system in the context of teachers, discipline,
and power can be expanded with further comprehensive research. Moreover, there is a need in the
relevant literature for studies dealing with exiled teachers from other aspects or focusing on exiled
students and their state of exile as well as teachers and offering a comparative perspective.
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Stirgiin cezasi, modern egitim kurumlarindaki personelin gorevlerini belirli bir diizen igerisinde yerine
getirmelerini ve bu suretle sistemin saglikli bir bicimde isleyisini saglamak i¢in kullanilan disiplin saglama
araglarindan biri olagelmistir. Osmanli Devleti'nde Tanzimat Donemi egitim modernlesmesi siirecinde
stirgiin cezasi verilmis 6gretmenlere dair ¢ok sayidaki vaka drneklerinin ele alinarak incelenmesi; bu konuya
iligkin 6zgiin bilgi ve yorumlara ulagilmasi, konunun farkli boyutlariyla ele alinarak degerlendirilebilmesi
bakimindan 6nemli ve gerekli goriilmektedir. Bu arastirmanin amacit Osmanlr’da modern egitim sisteminin
cesitli kademelerinde 6gretmen 6znesinden kaynaklanan sorunlarin ¢6ziimii ve bir daha yasanmamasi i¢in
iktidar erkinin bir tedbir olarak ortaya koydugu disiplin kurallarindan hareketle siirgiin cezasina ¢arptirilmis
Ogretmenlere dair tarihsel vaka incelemesi yapmaktir. Siirgiin 6gretmenleri konu alan bu ¢alismada
incelenen tarihsel doneme iligkin Tiirkiye Cumhuriyeti Cumhurbaskanligi Devlet Arsivleri Baskanlig
Osmanli Arsivlerinden temin edilen birincil kaynaklar esas alinmigtir. Arastirma sonucunda Osmanli
modern egitim kurumlarindaki 6gretmenlerin, iktidarin 6n gordigt diizen ve disiplin i¢inde gorev
yapmalarini saglamak i¢in yasa, tiiziik, yonetmelik gibi resmi metinlerden olusan bir mevzuat olusturuldugu
goriilmiigtiir. Ote yandan siirglin, onu yagayanlar igin mevzuattaki anlamindan daha fazlasini ifade
etmektedir. Hem yasal hem de toplumsal boyutta kisitlanmis bedenler olarak siirgiin 6gretmenlerin analizi,
modern donemdeki Osmanli egitim anlayisi ve egitim yonetimi yaklagiminin “6gretmen, disiplin ve iktidar”
tiggeninde yeniden sorgulanmasini gerektirmektedir.

Anabhtar Kelimeler : Tiirk egitim tarihi, egitimde modernlesme, disiplin, siirgiin 6gretmenler
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Diinya tarihi bir nevi géciin tarihidir. Ilk insan topluluklarinin gécebe yasam kiiltiiriine sahip
olmalar1 bu yargiy1 dogal olarak destekler niteliktedir. Ancak bu olgu insanlarin toprag: isleyerek
yerlesik hayata ge¢meye baglamasiyla birlikte kaybolmamuistir. Bilakis insanin mekénsal hareketliligi
tarihsel stirecte muhtelif sebepler ve etkenlerle devam edegelmistir. Genis cografyalarin, ¢cok sayida
toplumun ve de insanlik tarihinin sekillenmesinde déniim noktasi sayilabilecek tiirden bazi goglerden
soz edilebilir. Ilk olarak Orta Asya’daki Tiirk boylarinin 4. yiizyilda &zellikle Avrupa kitasina
gerceklestirdikleri ve Kavimler Gogli olarak adlandirilan kitlesel gogler Avrupa, Orta Asya ve
Ortadogu cografyalarini derinden etkilemistir (Czegledy, 1999). Buna ek olarak 11. yiizyilda
Selguklular doneminde Anadolu’ya yapilan Misliman Tirk gogleri ve 15. yiizyilldan itibaren
Avrupalilar tarafindan kesfedilen yeni kitalara yapilan goglerin (Eraver & Ates, 2018) diinyanin siyasi,
sosyal, kiiltiirel ve cografik haritasinin sekillenmesinde oldukga etkili oldugu sdylenebilir.

Tarihsel stirecte yasanan goglerin pek ¢ok nedeni oldugu gibi iktidar tarafindan kisi ya da
topluluklara bi¢ilmis bir yaptirim araci olarak siirgiin cezasi dnemli bir sebep olarak one siiriilebilir.
Tipki gog gibi stirgiiniin tarihi de oldukga eskiye dayanmakta olup ilk¢ag devlet ve medeniyetlerinde
cezai bir miieyyide olarak uygulandig bilinmektedir (Okur Giimriik¢iioglu, 2022). Ornegin Antik
Yunan’da siirgilin cezasi cinayet vakalar1 basta olmak tizere siyasi nedenlerle de uygulanan bir ceza
bicimidir (Abbott, 2023). Bununla birlikte 6liim cezasina alternatif olarak siirgiin, Roma hukukunda
hiikiimliilerin vatandagliklar;, mal varliklar1 ve bir anlamda ozgiirliiklerinin devlet tarafindan
kisitlandig1 bir miieyyide olmugtur (Karahan, 2021). Ayrica Ingiliz hukukunda da idam cezasinin
yerine siirgiine gonderme uygulamasinin gergeklestirildigi bilinmekle birlikte 6zellikle 18. yiizyilda
bu cezay1 alan Ingilizler Kuzey Amerika ve Avustralya’daki ceza kolonilerine siiriilmiistiir (Bleichmar,
1999).

Cag ac¢1p kapatan gog olgusu, ayn1 zamanda Orta Asya’dan Anadolu’ya uzanan Tiirk tarihinin
de “yazgis1” olmus gibidir. Bu arastirma 6zelinde incelemeye alinan Osmanli Devleti, kurulusundan
itibaren gocii sistematize eden devlet hitkmiindedir. Osmanl’nin varligini siirdiirmesinde ana
payandalardan biri go¢ olmustur (Demir, 2021). Bunun ete kemige biiriinmesi ise siirgiiniin bir iskan
ve kolonizasyon yontemi olarak kullanilmasiyla miimkiin olmugtur. Osmanly, fethi daim kilmay1 ve
kalic1 olmayi siirgiin politikasi {izerine inga etmistir (Barkan, 1952). Bu yoniiyle siirgiin, klasik donem
Osmanli devlet politikasinin en 6nemli araglarindan biri konumundadir.

Siirgiin Nedir?

Giiniimiiz Tirkgesinde siirmek fiilinden tiiremis bir isim olan stirgiin kavraminin dildeki
kullanim1 sahis, eylem ve mekana iligkin ayni anlamdan dogan ii¢ farkli niiansa sahiptir. Ik ve en
yalin haliyle bir yerden siiriilmiis, kovulmus, uzaklastirilmis kimse anlamini ¢agristirir. Tiirk Dil
Kurumunun Sozliigiinde de belirtildigi tizere “ceza olarak belli bir yerin disinda veya belli bir yerde
oturtulan kimse” i¢in kullanilan bir isimdir. Ikinci ince ayrim eyleme yonelik bir ¢agrigimdir ki bu
“siiriilme isi”, nefiy” olarak ifade edilir. Ugiincii olaraksa mekani 6ne cikaran farkla “bir kimsenin
stiriildigii yer” anlamina gelen bir isim olarak kullanilir (Ttirk Dil Kurumu, 2023).
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Osmanli Devleti'nde kapsami genis tutulmus ve etkili bir bicimde kullanilmis olan siirgiin
kavrami, bu caliymada daha ¢ok biirokratik-idari ve adli kapsamda ele alinip degerlendirilmistir.
Stirgiin Osmanl: biirokratik literatiiriinde “nefy” ve “te’bid” gibi kavramlarla birlikte kullanilmistir.

A » o«

Bu kavramlarin yani sira “nefy”in yanina “icla”, “tagrib”,  irsal”, “tahvil” ve “ta’zib” eklenerek de
isimlendirme yapilmistir (Koksal, 2006). Ceza olarak bir yere siirmeyi ifade eden siirgiine gondermek
ise “Bulundugu memleketten ¢ikarip bagka yere gondermek, nefyetmek” seklinde ifade edilmistir
(Pakalin, 1983: 299). Develioglu (1995: 819)’nun “nefy” maddesi altinda “siirme, siirgiin etme”
seklinde tarif ettigi stirgiin kavramini Tiircan (2010: 164), “Bir kisinin veya bir toplulugun ceza yahut
giivenlik tedbiri olarak yasadigi yerden baska bir yere belli bir siire ya da omiir boyu kalmak iizere
istegi disinda gonderilmesi ve orada ikamet etmeye mecbur tutulmasr’ seklinde tanimlar. Yiirtikel
(2004: 11)’in tanimlanmasina gore ise siirgiin belirli bir kisi veya toplulugun yasadig: iilkeden, sahip
oldugu mal-miilkten, kiiltiriinden, mensup oldugu toplumdan, sosyal yasantisindan ve ailesinden

koparilmas: anlamina gelmektedir.

Siirgiine génderme cezasi, Islam hukukunda “ta’zir” cezasi gerektiren suglar icin yogun bir
sekilde kullanilmistir. Ta’zir cezalarinda ser’i olarak kesin ve net bir ceza tayin edilmemistir. Bu alanda
takdir yetkisi kamu erkine birakilmistir. Kamu erki bu alani diizenlerken Islam’in belirlemis oldugu
cerceveyi gozetmek zorundadir. Hadd cezalarina gore daha hafif olan bu cezalarda amag, toplumsal
diizenin saglikli bir sekilde devamini saglamak ve ta’zir kapsaminda degerlendirilen suglarin faillerini
yargilamaktir (Sekerci, 1996: 20; Kahveci, 2019: 258-259). Ta’zirle birlikte zaman zaman “hadd”
kapsaminda degerlendirilen suglar i¢in de siirgiine génderme cezasinin uygulandig1 gériilmektedir
(Alan, 2014).

Idarenin belirgin bir sekilde belirleyici oldugu bu ceza yargilamasinda farkli yaptirimlar
uygulanmustir. Siirgiine gonderme cezast Osmanl’nin son donemlerinde daha yaygin bir sekilde
kullanilmistir. Fahiseler, i¢ki icenler, tefeciler, riisvet alanlar ve verenler, kumarbazlar, devletin tespit
etmis oldugu kurallar1 ihlal eden esnaflar, siyasal alanda bozgunculuk yapanlar, iftira atanlar, emre
itaatsizlik edenler, kagak¢ilik yapanlar, kiz kagiranlar ve daha bir¢ok yasa dis fiili yapanlar siirgiine
gonderilmistir (Demirtas, 2010: 344-347; Akgitindiiz, 2017: 60-61; Sekerci, 1996: 20-21; Alan, 2014:
247). Bunlar siniflandirildiginda siirgiine gonderme nedenleri de agiga ¢ikmaktadir: Devlet diizeninin
Isleyisini bozmak, halka zulmetmek, gorevini kotiiye kullanmak, emir ve yasaklara uymamak, ser’i
hiikiimlere aykiri hareketlerde bulunmak (Koksal, 2006: 289-293; Alan, 2014: 247).

Osmanli hukuk sisteminin 6nemli materyalleri arasinda yer alan kanunnamelerde, mahkeme
kayitlar1 olan sicillerde ve birgok arsiv belgesinde siirgiine konu olan ta’zir cezalar1 hakkinda bilgi
verilmektedir. Stirgiin uygulamalarinda toplu sekilde yapilanlar daha ¢ok iskdn amaciyla
yapilmaktaydi. Bireyi cezalandirma maksadiyla yapilanlar ise hukuki bir hiiviyete sahip olup mikro
diizeyde uygulamalar olarak karsimiza ¢ikmaktadir. Yukarida sayilan suglarin yani sira Osmanl
Devletinin son demlerinde siirgiine gonderme suc¢u daha ¢ok siyasi baglamda ele alinmis ve
uygulanmistir. Siirgiin edilenin gonderildigi yer “menfa” olarak adlandirilmaktaydi. Ulkenin iicra
koseleri siirgiin yeri oldugu gibi merkeze miicavir yakin alanlar da siirgiin bolgesi olarak
secilebilmekteydi. Ayni zamanda iilke disina ¢ikarmanin da o6zellikle son donemlerde sikca
uygulandig goriilmektedir (Dagcioglu, 2007: 167-168). Siirgiin yerinin tayininde suglunun gozetim
altinda olmas1 ve kagmasinin oniine gecilmesi gibi hususlar géz 6niinde bulundurulurdu. Ayrica
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sugun mahiyeti ve suglunun sahip oldugu ozelliklere gore siirgiin yerinin tespit edildigi
anlasilmaktadir (Koksal, 2006: 288).

Stirgtin, Osmanli Devleti'nin kurulusundan yikilisina kadar farkli varyasyonlar igerisinde
uygulanagelmistir. Siyasal, toplumsal ve ekonomik baglamda degerlendirilen siirgiin olgusu zamanla
hukuki bir hiiviyete de biirtinmiistiir. Iskin amaci disinda Osmanli tarihi boyunca hukuki bir ceza
tiirii olarak sik¢a kullanilmigtir. Ozellikle biirokratik islemlerde, hukukun tanimig oldugu yasal
cerceve dahilinde etkin bir sekilde kullanilmis ve 6nemli bir ceza baghig: haline gelmistir. 1839 yilinda
ilan edilen Tanzimat Ferman1’nin ardindan Osmanli Devleti diger alanlarin yani sira hukuk alaninda
da ciddi bir dontigiime ugramis; diizenlenen (ve zamanla giincellenen) ceza kanunnamelerinde
strglin cezast Ahiirriyeti kisitlayici agir cezalar kategorisinde degerlendirilmistir. Yapilan bir
aragtirmada Sultan Abdiilmecit Dénemi (1839-1861)’nde uygulanan agir cezalar arasinda en fazla
verilen cezanin siirgiin oldugu ve siirgiine sebep olan suglarin ise “Tanzimat’a yonelik isyan
girisimleri, kendi halinde olmamak, fitne ve fesat olmak, diizeni bozmak, eskiyalik, halki kigkirtmak,
firar, riigvet, iftira atmak, ahaliden zorla para almak, alacagindan fazla para talep etmek, katl, haneye
tecaviiz, 1rza tecaviiz, hakaret ve kiifiir, yardim ve yataklik, cemaat ile iyi gecinmemek, hirsizlik, resmi
evrakta sahtecilik” durumlarindan olustugu tespit edilmistir (Poyraz, 2020). Ayrica siirgiin cezasinin
Tanzimat Donemi’nden (1839) itibaren -0zellikle de Sultan II. Abdiilhamit Dénemi’nde (1876-
1908)- politik etkisizlestirme amactyla (Simgek, 2018) sivasal bir dislama yéntemi (Ozcan, 2003)
olarak kullanildig1 bilinmektedir. Oyle ki devletin kamusal alanda belirlemis oldugu temel
parametrelere aykir1 davrananlara (6zellikle kamu personeline) karsi uyguladig: siirgiin cezasi
Osmanlr’dan Cumhuriyet Tirkiye’sine aktarilmis olup modern devletin bireyler {izerinde kurdugu
bir disiplin yaklagimi ve ceza tiirii olarak bugiine kadar uygulanagelmistir.

Siirgiin Literatiiri

Ierisinde dramatik bir gizem ile ilgi ¢ekici meraki da barindiran bir kavram olan siirgiin ve
stirgiinliik olgusu gerek ulusal gerekse de uluslararas: literatiirde ¢okga arastirilan bir konudur.
Stirgtinii konu edinen ¢alismalar: basta tarih ve sosyoloji olmak tizere sosyo-politik (Ricci, Bentley,
& Yang, 2016), edebiyat (Acehan, 2007; Aliyev, 2020; Glad, 1990; Guillén, 1976), psikoloji (Jung &
Neumann, 2015) ve diger alanlarda (Bingol, 2018) gerceklestirilen ¢aligmalar olarak tasnif etmek
mimkiindiir. Batili bazi iilkelerin diinyanin dort bir tarafinda gerceklestirdikleri kolonizasyon
faaliyetleri cergevesinde uyguladiklar1 stirglinii tarihi ve sosyolojik perspektifle ele alan konular
uluslararasi literatiirde 6nemli bir baglik olarak yer almaktadir (Ricci vd., 2016; Vito, Anderson, &
Bosma, 2018). Ote yandan Tiirkiye’de ulusal tarih literatiiriiniin ise Osmanli’da siirgiin cezasini
donemsel olarak ve kapsamli bir sekilde ele alan ¢alismalar (Baytimur, 2011; Dascioglu, 2007; Polat,
2019; Simgsek, 2018), belirli bir cografik bolgeye-sinirlar: belirli bir yere yapilan siirgiinleri inceleyen
calismalar (Erken, 2021; Giines, 2016; Ipek, 2019; Tasbas, 2012; Ulugay, 1951; Unli, 2010),
Osmanlrdaki siirgiin kadinlar1 inceleyen ¢alismalar (Alan, 2014; Sepetcioglu, 2011) iizerine
yogunlastig1 goriilmektedir. Buradan hareketle Osmanli modern egitim sisteminde siirgiin cezasinin
pratikteki uygulamalari ilgili literatiirde eksikligi hissedilen bir konu olarak degerlendirilmektedir.

Modern egitim kurumlarinda personelin gorevlerini belirli bir diizen igerisinde yerine
getirmelerini ve bu suretle sistemin saglikli bir bi¢cimde isleyisini saglamak icin kullanilan siirgiin
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cezasl, iktidarin disiplin saglama araglarindan biri olagelmistir. Tanzimat Donemi Osmanli egitim
modernlesmesi siirecinde siirglin cezast verilmis egitim personeline dair ¢ok sayidaki vaka
orneklerinin ele alinarak incelenmesi; konuya iliskin 6zgiin bilgi ve yorumlara ulagilmasi, konunun

tarkli boyutlariyla ele alinarak degerlendirilebilmesi bakimindan 6nemli ve gerekli goriilmektedir.

Degisimin kaginilmazlig1 karsisinda Osmanli elitleri, kurumsal baglamda 6ncelik siralamasini
ordu ve egitime vermistir. Onceligin ordu oldugu kabul gérmiigse de aslinda bu ikisi zaman zaman eg
deger bir sekilde ele alinmigtir. Meydan okumalara karsi koyacak ve zamanin ruhunu idrak edecek
bir anlayisin tesis edilmesi, egitimi 6ne ¢ikaran yegane unsurdur. Tanzimat modernlesmesi ile birlikte
geleneksel egitim kurumlarinin degisime direng gostermesine karsin modernize edilen egitim
sisteminde gerek teskilat gerekse egitim-6gretim anlayisinda yeni bir paradigma olusturma yoluna
gidilmistir. Geleneksel egitim kurumlarini olusturan sibyan mektepleri ve medreselerdeki reform
gabalar1 sinirli dlgiilerde kalmis (Akytiiz, 1994) olup askeri ve kamusal egitimde s6z konusu yeni
paradigmaya uygun faaliyet gosteren yeni okul tiirleri kurmak suretiyle egitimde modernlesmeye
dontik reformist atilimlar gerceklestirilmistir (Akyiiz, 2011: 13). Bu siiregte geleneksel egitim, askeri
egitim ve kamu egitimi seklindeki {i¢ alanda faaliyet gosteren kurumlarin kendilerine mahsus idare
ve yonetim mekanizmalarina sahip olmalar1 egitim yonetimi alaninda ¢ok bashlik olarak
degerlendirilebilir. Fakat 1857 yilinda Maarif-i Umumiye Nezaretinin kurulmasiyla kamusal egitimin
yonetimi ve denetimine yonelik ciddi bir uygulamaya gecildigi gibi bunun disindaki egitim
alanlarinda da devletin merkezilesme ve kontrol arzusu kendini gostermistir (Ciiciik, 2020). Bu
stiregte donemin iktidar anlayisina ve ideolojisine uygun sekilde yeniden olusturulan / tretilen
ritiieller vasitasiyla egitim sistemi sekillendirilmistir (Meseci Giorgetti, 2020). Bu dogrultuda
teskilatlanmanin temel aksamlarindan biri olarak personel yapilanmasi karsimiza g¢ikmaktadir.
Devlet kontrolii ve denetimi altindaki egitim-6gretimin tasiyici kolonlar1 olan “gérevlendirilmis”
Ogretmen Oznesi, Osmanli modernlesmesinde (en azindan egitim alaninda) merkezi bir yere
konumlandirilabilir. Osmanli’'nin mirasgist konumunda olan Tiirkiye Cumhuriyeti doneminde de bu
durumun devam ettigi ve hatta yeni rejimin yerlesmesi ve Cumhuriyet devrimlerinin tekdmiili
noktasinda lokomotif gorevi iistlenen 6gretmenlere “toplum mithendisligi/mimarlig1” roli verilerek
biiyiik gorev ve sorumluluklar yiiklendigi ifade edilebilir.

Osmanli modern egitim biirokrasisinin temel yapi tas1 olan 6gretmenlerin belli bir diizen
icerisinde kendilerine verilen gorevi ifa etmeleri i¢in yasal bir ¢ergeve olusturulmustur. Mevzuat
hiikiimleri statik kalmamais, zamanin ruhuna uygun olarak degisimden kendi payina diiseni almistir.
Olusturulan mevzuat ile gorev tanimi yapilmis olan 6gretmenlerin bunlara aykir1 hal ve hareketleri
ya da bagka nedenler beraberinde birtakim yaptirimlari da giindeme getirmistir. Bu yaptirimlar
icerisinde Osmanli biirokrasisinde Onemli bir yere sahip olan siirgiine gonderme cezasi
bulunmaktadir.

Osmanlrda Ogretmen siirgiinlerinin bunu yasayan oOzneler olarak kisilerin hayatina
yansimalari ile siirgiinden 6nceki mekanla siirgiin yerindeki egitim ortamina etkileri konusuyla ilgili
alanyazinda bir bosluk oldugu soylenebilir. Bununla birlikte dogrudan 6gretmen siirgiinlerini konu
almasa da buna dair kiymetli bilgi ve degerlendirmeler iceren bazi ¢aligmalardan so6z edilebilir. Bu
dogrultuda Giindiiz (2010)’tin ge¢ donem Osmanli egitim sisteminde disiplin ve cezalandirmay:
hatirat ve otobiyografi tiirtindeki eserler tizerinden inceledigi ¢alismasinda yasak kitap bulundurmak
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ve siyasetle ugrasmak sebebiyle siirgiin cezasi verilen 6grencilerden bahsedilmistir. Demirel (2013)’in
Osmanli modern egitim kurumlarinda islenen suglar1 arsiv kaynaklarina dayali olarak inceledigi
calismasinda ise prosediirde yer alan gesitli disiplin cezalar1 arasindan 6grenci ve 6gretmenlerin aldig:
stirgiin cezasina dair orneklere yer verilmistir. Bu ¢aligmalarda deginilen 6grenci ve 6gretmenlerin
strgtinliikleri konusu egitim, disiplin ve iktidar ticgeninde ele alinarak kapsamli arastirmalarla
genisletilip incelenmeye deger goriilmektedir.
Iktidar ve Egitimde Disiplin

Iktidar kavrami her ne kadar siyasal teori ve siyaset felsefesi alanlarin1 dogrudan ilgilendirse
de 2. Diinya Savasi sonrasi donemde siyaset bilimi ve sosyoloji, sonraki donemlerde ise sosyal teori
ve genel olarak beseri bilimlerde merkezi 6neme sahip bir konu olmustur (Clegg, 1989). Farkli disiplin
ve paradigmalardan gelen teorisyenlerin iktidar kavramini algilayis ve teorilerinde ele alis
bicimlerinde farklilasmalar oldugu gorilmektedir. Klasik yaklasimlarda iktidarin kavranisinda
hukuki ve iktisadi modeller 6ne ¢ikar. Marksizm’in odaklandig: iktisadi modelde iktidar, simf
tahakkiimiine ve ekonominin buyruklarina tabi kilinmakla iliskilidir. Iktidar anlayigini burjuva
smifinin araci olan kapitalizmle sinirlayan Marx, kapitalist modern toplumdaki iktidar iligkilerini
somiirii, emegin yabancilagmasi, sinif ¢catismast kavramlar tizerinden agiklamistir (Marx & Engels,
2018). Hukuki modeller ise iktidar1 hukuk, yasa, ahlaki hak ve siyasal hiikimranlik gergevesinde
¢oziimleme yoluna gider. Weber, iktidari bir olasilik olarak gorerek toplumsal aktorlerden herhangi
birinin, giicinii nereden aldigi O6nemli olmaksizin digerlerine ragmen kendi iradesini
gerceklestirebilme olasilig1 olarak ifade eder; iktidar1 egemenlik, egemenligin kaynaklari, biirokrasi ve
kapitalizmin Protestan ahlakina dayali rasyonalizasyonu kavramlariyla agiklar (Weber, 1995: 92;
Weber, 1997: 42). Diger yandan, diinyay1 “gii¢ istenci” olarak goren Nietzsche i¢in iktidar, insani
insan yapan temel bir giidii olup yasama tutkusunun bir gostergesidir (Nietzsche, 2002: 355).

Marx iktidar: sinif iligkilerinde, Nietzsche perspektivizmde, Weber geleneksel, karizmatik ve
biirokratik kurumlarda gosterirken Postyapisalci yaklasimin temsilcisi Foucault, onu hayatin giinlitk
rutini i¢inde, giindelik toplumsal iliskilerde gostermeyi amaglar. Foucault’ya gore her insani iliski bir
sosyal iligki ise her sosyal iligki bir iktidar iliskisini ifade eder (Foucault, 2003: 48). Iktidar, etki alan1
olarak gordugii bedenler tizerinden isler. Disiplin aracilifiyla bedenleri yoneten iktidar; 6znelerin
bedenlerinde var olan, goriinmez, sinirsiz hareket kabiliyetine sahip bir eylem ve iligski bi¢imidir.
Iktidar amaca uygun bi¢imde deneyimler yaratarak, belirli 6znelesme bigimlerini dayatarak bedeni
yararli ve itaatkdr hale dontistiiriir. Bunu disiplin tekniklerini kullanarak yapar. Yani disiplin zamanin
ve mekanin diizenlenmesi ve bedenlerin bu diizenlere uydurulmaya ¢alisilmasi seklinde isler. Tipk:
kislalar, fabrikalar, hapishanelerde oldugu gibi okullar bireylerin hareket ve davranislarinin
bi¢imlendirildigi, siirekli denetim altinda tutuldugu yerlerdir (Foucault, 2015).

Mliskisel bir niteligi bulunan iktidarin, toplumsal yasamin her alaninda ortaya ¢ikan ¢ok
boyutlu bir gerceklik oldugu ileri siiriilebilir. Foucault (2015), egitim, disiplin ve iktidar tiggenini
teorik boyutta tartisarak ozellikle modern toplumlarda yasanan siireglere dair kapsamli ¢oztimlemeler
ortaya koymustur. Ge¢ Osmanli donemindeki siirgiin 6gretmenlere dair 6zgiin tarihsel bulgularin
giin ylziine ¢ikarildigi bu arastirma, Foucault'nun egitim, iktidar ve disiplin tizerine yaptig1 teorik
¢oziimlemeler 15131nda degerlendirilebilir. Oyle ki Tanzimat Dénemi Osmanli egitim modernlesmesi
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stirecinde iktidarin bir yaptirim ve disiplin saglama araci olarak 6gretmenlere bictigi siirgiin cezasina
dair ¢ok sayida vaka ornegi bulunmaktadir. Siirgiin konusuna iliskin 6zgiin bilgi ve yorumlara
ulagilabilmesi ve konunun farkli boyutlariyla ele alinarak degerlendirilebilmesi agisindan bu vakalarin

incelenmesi 6nemli bir arastirma konusu olarak goriilmektedir.

Bu baglamdaki aragtirmanin amaci, Osmanl’da modern egitim sisteminin cesitli
kademelerinde 6gretmen 6znesinden kaynaklanan sorunlarin ¢6ziimii ve bir daha yasanmamasi i¢in
bir tedbir olarak iktidar erkinin ortaya koydugu kurallardan hareketle siirgiin cezasina ¢arptirilmis
ogretmenlere dair tarihsel vaka incelemesi yapmaktir.

Yontem

Aragtirma Deseni

Geg Osmanli donemindeki siirgiin 6gretmenlere ve onlarin siirgiinliik hallerine iliskin tarihsel
bir incelemeyi amaglayan bu aragtirma nitel arastirma yontem ve yaklasimiyla olusturulmus bir
egitim tarihi aragtirmasidir. Bir veri toplama teknigi olmanin yani sira tarihsel incelemeyi amaglayan
arastirmalarda basli basina bir arastirma yontemi olarak kullanilabilen dokiiman incelemesi (Yildirim
& Simsek, 2013) bu arastirmada esas alinmaigtir.

Veri Kaynagi

Arastirmanin veri kaynagini yazili dokiimanlar olusturmaktadir. S6z konusu dokiimanlar
Tiirkiye Cumhuriyeti Cumhurbagkanligi Devlet Arsivleri Baskanligt Osmanli Arsivinden temin
edilmis olup tarihi arsiv belgesi niteligi tasimaktadir. 19. yiizyil ile 20. ylizyilin baslarini kapsayan
genis bir doneme ait bu belgeler, aragtirmanin birincil veri kaynagini olusturmaktadir. Bunun yamn
sira konuyla ilgili detayl1 alanyazin taramasi yapilarak ulagilabilen arastirma ve inceleme eserler de
dikkate alinmistir. Arsiv belgeleri ve alanyazindaki eserler tizerinden yiiriitillen bu arasgtirma etik
kurul onay1 gerektirmemektedir.

Veri Toplama Siireci

S6z konusu dokiimanlara Devlet Arsivleri Bagkanliginin internet sitesindeki belge tarama
sisteminde yapilan incelemeler sonucu erisim saglanmaistir. Belge tarama sistemindeki detayli tarama
secenegiyle Osmanli Arsivinin tiim fonlarinda genel tarama islemi yapilmigtir. Bu taramalar belirli
anahtar kelimeler tizerinden gergeklestirilmis olup “6gretmen, muallim” kavramlarinin “stirgiin, tard,
icla, nefy, ihra¢” vb. kavramlarla birlikte yer aldig1 toplam 174 belge/belge grubu tespit edilmistir.
Bunlarin bazilarinin igerigi sadece bir sayfadan olusmakla birlikte bilyiik kismi birden fazla
varak/sayfadan olusmaktadir. S6z konusu belgelerin tamami ayrintili bir sekilde incelenerek
arastirma konusuyla ilgili olanlar belirlenip temin edilmistir. Dolayisiyla bu arastirma, belge tarama
sisteminde 6zeti bulunan belgeler tizerinden belirli anahtar kelimeler kullanilarak yapilan taramalar
neticesinde temin edilen belgelerle sinirlidir.

Verilerin Analizi
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Arastirma kapsaminda Devlet Arsivleri Baskanligt Osmanli Arsivinden temin edilen belgeler
icerik analiziyle ¢6ztimlenmistir. Bu dogrultuda oncelikle Osmanli Tiirkgesi ile yazili s6z konusu
belgelerin giiniimiiz Tiirk¢esine transkripsiyonu yapilmis ve ardindan bunlar sadelestirilmistir. Daha
sonra kronolojik olarak siralanan belgelerde yer alan bilgiler ayrintili bir sekilde ¢oziimlenerek agik
kodlamaya tabi tutulmustur. Elde edilen kodlar tizerinde yapilan ikincil kodlama asamasinda
belgelerden elde edilen bilgilerin benzesen ve farklilasan yonleri bir araya getirilerek belirli kategoriler
olusturulmustur. Son analiz siirecinde ise stirgliniin yasa/ prosediiri, siirgiin sebepleri ve siirgiin
yerleri seklinde ii¢ ana tema ortaya ¢ikmis olup arastirma bulgular1 bu temalar ¢ergevesinde
sunulmustur.

Bulgular

Siirgiin Cezasinin Yasal Prosediirii: Mevzuat Ne diyor?

Stirgiine gonderme cezasinin Osmanli kamu yonetiminde 6nemli bir enstriiman oldugu ve
devletin kurulusundan itibaren biirokratik yapilanmasinda kokli degisiklikler olmasina ragmen
yikilisa kadar bu gelenegin devam ettigi birgok tarihi vesikadan anlasilmaktadir.

Osmanli modernlesmesinde Tanzimat Doénemi, -deyim yerindeyse- makas degistirilen
belirgin bir siirecin baslangicini olusturmugstur. Bat1 Diinyasinin ilham kaynag: olarak alindig: bu
donemde Osmanlr’da hukuk alaninda yapilan 6nemli yeniliklerden biri de ceza kanunnameleridir.
1840, 1851 ve 1858 tarihli ceza kanunlari sekiilerlesmenin 6nemli donemeglerini olusturur. Bu ti¢ ceza
kanununda da siirgiin (nef’i) cezasinin var oldugu goriilmektedir. Siirgiin cezasinin genel ¢ergevede
temel dayanak noktasini bunlar olusturmustur (Gokeen, 1987: 67; Taner, 1999).

Maarif-i Umumiye Nizamnamesi' ile egitime Tanzimat ruhu yedirilmis ve egitim alaninda
Bat1 tarzinda yeni ve modern bir yapilanmaya gidilmistir. Bu nizamnamenin 178. maddesinden
itibaren 6gretmenlere yonelik birtakim diizenlemelere yer verilmistir. Bunlar igerisinde 6gretmenlere
verilecek cezalar hakkinda da bilgi yer almaktadir. Nizamnamenin 180. maddesine gore sibyan
okullar1 6gretmenlerinin nizamata aykir1 davranislarinda kusur ve kabahatlerinin derecesi dikkate
alinarak “fevbih ve tekdir’ cezasi verilir. Tekrari durumunda gorevlerinden el gektirilerek ihrag edilir
(Diistur, H. [Hicri] 1289/1872-1873: 215).

Egitimin diger kademelerinde (Riistiye, [dadi ve Sultani) gorevli 6gretmenlerden &ziirsiiz bir
sekilde gorevini yerine getirmeyenlerin maasinda kesinti yapilacag: belirtilmistir. Yine ayn1 madde
icerisinde (186. madde) bir ayda on giin gorevini ifa etmeyen Ogretmen memuriyetten ihrag
edilecektir (Diistur, H. 1289/1872-1873: 216). Istanbul’daki riistiye mektepleriyle ilgili bir talimatta
gecerli bir 6zrii olmadig halde derse girmeyen Ogretmenin maasinda kesintiye gidilecegi
belirtilmistir. Bir ayda oziirsiiz olarak ti¢ giin derse girmeyen O0gretmen istifa etmis sayilacakti
(Salname-i Nezaret-i Maarif-i Umumiye, H. 1316/1898: 299). Bu talimatnamenin bir benzeri de

1 Maarif-i Umumiye Nizamnamesi Sultan Abdiilaziz déneminde 1 Eylil 1869’da yayimlanmistir. Egitimde bir birliktelik ve
senkronizasyon saglamak amaciyla hazirlanmis ilk kapsamli ve ciddi kanunlastirma hareketidir. Daginik halde bulunan
egitim ve 0gretim faaliyetleri, Osmanli egitim modernlesmesinin bir sonucu olarak ortaya ¢ikmis olan bu nizamnameyle
daha derli toplu hale getirilmis ve sistematik bir zemine oturtulmustur (Glindliz, 2015: 72-73).
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tasradaki Riistiye mektepleri i¢cin hazirlanmis olup bunun 48. maddesine gore Ogretmen ve
hizmetkarlardan biri vazifesinin ifasinda kusur ederse 6ncelikle “muallim-i evvel” (birinci 6gretmen)
tarafindan uyarilacagy; kusur aynen devam ederse resmi kanallardan durumun silsile yoluyla Maarif
Nezaretine bildirilecegi ifade edilmistir. 49. maddede tedris faaliyetini yerine getirmeyen 6gretmenler
icin Maarif Nizamnamesi’nin 186. maddesinin uygulanacag: belirtilmistir (Salname-i Nezaret-i
Maarif-i Umumiye, H. 1316/1898: 325).

1869 yili sonrasinda Osmanli maarifinde 6gretmenlere verilen siirgiin gibi cezalarin yasal alt
yapist Maarif-i Umumiye Nizamnamesine gore sekillendirilmistir. Bu tarihten 6nceki donemde ise
stirgiine gonderme cezasiyla ilgili nizamnamelerde dogrudan bir ibareyle karsilasiimamigsa da bu
cezanin belirli sekillerde uygulanmis oldugu birtakim perakende belgelerden anlasilabilmektedir.
1869 6ncesi donem i¢in maarif alanindaki siirgiin cezasinin yasal dayanagi ise ceza kanunnamelerine
gore tahakkuk etmistir. S6zgelimi Hersek Meclisinden goriisiilmek {izere Meclis-i Vala-y1 Ahkam-1
Adliyeye gonderilen bir yazida Mostar ahalisinden 6gretmen Buftan’in Hiristiyan ¢ocuklar:
okuturken bazi olumsuz davranislarda bulundugu ifade edilmistir. Ad1 gegen sahsin bir miiddet
bolgeyi terk ettigi fakat daha sonra geri donerek ahalinin istememesine ragmen baski ve korku ile
faaliyetlerine devam etmek istedigi belirtilmistir. Bunun {izerine ceza kanunnamesi dayanak
gosterilerek kendisine kiirek cezasi verilmis ve bu da siirgiin cezasina tahvil edilmistir. Padisahin
onayina sunulan bu yazida 6gretmen Buftan’in Bursa'ya siiriilmesine ve ii¢ yil burada zorunlu
ikametine karar verilmistir (BOA, .MVL. 460/20698, Ocak 13, 1862). Ilgili dsnemde buna benzer
bir¢ok dava ve siirgiine gonderme 6rnegi bulunmaktadir.

Ogretmenlerin Siirgiin Edilme Sebepleri: Uygulamadaki Durum

Bu kadar agir bir cezay1 gerektiren amiller nelerdi? Siirgtin agirdir. Siirgiin diinyasinda ikinci
bir siirgiindiir. Heidegger (2010)’den miilhem bir kavramsallastirmayla “fr/atiimis/ik” halidir varlik
i¢cin. Ailenden, ocagindan, topragindan, asindan ve isinden koparilmay: gerektiren somut ve dise
dokunur gerekeeler olmalidir.

Osmanli egitim sisteminde siirgiin vakalarinda goze ¢arpan hususlardan biri tedrisata siyasal
hesaplarin dahil edilmis olmasidir. Bu alanda dile getirilmek istenen sey, iki vechesi olan bir iktidar
miicadelesidir. Osmanlr’da iktidar miicadelesinin geleneksel enstriimanlar1 Tanzimat Dénemi'nde
farklilagmistir. Batili anlamda organize edilen egitim kurumlarinda yeni siyasal anlayislar filizlenmeye
baglamigtir. Osmanli siyasal diizeni igerisinde anayasa ve meclisin oldugu yeni bir anlays,
ogretmenler ve 6grenciler arasinda yayillmaya baslamistir. Sultan II. Abdiilhamit Dénemi’nde bu
iktidar savasi zirve yapmustir. Bu kritik siirecte okullar, 6zellikle yiiksekogretim, muhalif diisiincenin
rahmi konumuna gelmistir. Buralarda bulunan 6gretmenlerin bazilari mubhalif siyasetin tagiyici
kolonlar1 olmustur. Bu iktidar miicadelesinin diger ytizii iilke icerisinde 19. ylizyilda siddetlenen
ayrilikc1 hareketlerdir. Ayrilik¢i hareketlerin aktorleri arasinda 6gretmenlerin de var oldugu
goriilmektedir. Hatta bunlarin etki alaninin daha genis ve siddetli oldugu malumun ilani gibidir. Iste
her iki durumda devlet ve iktidar kaynaginin en 6nemli cezalandirma aygit1 siirgiin olmustur.

II. Abdiilhamit Doénemi, egitimde modernlesme ¢abalarinin ivme kazandig1 bir dénem
olmustur. Egitimin devletin asli gorevleri arasinda goriilmesiyle birlikte sistemde merkeziyetci bir
anlayis hakim olmaya baglamistir. Donemin siyasal soylemine paralel bir sekilde merkezden tasraya
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yayilan teskilat semasi, her gecen zaman diliminde giiclendirilmistir. Buna ek olarak devletin “ideal-
makbul vatandag” tasarimini (Ustel, 2016) esas alan yeni bir egitim ruhu olusturulmaya calisilmustir.
Bu ruha uygun olarak dersler, igerikler ve programlar belirlenmistir. Bu ruh her ne kadar istenilen
seviyeye bir tiirlii getirilememisse de etkin bir denetim mekanizmasiyla okul dersliklerine kadar
ulagtirilmistir.

II. Abdiilhamit Dénemi'nde iktidar, denetim mekanizmasini sadece Miisliman ve Tirk
okullarina degil ayni zamanda gayrimiislim ve yabancilara ait okullara kadar genisletme gabasi
i¢cindedir. Bu donemde ilkokul kademesinden yiiksekogretim kademesine kadar gorevli 6gretmenler,
potansiyel stipheli konumundadir. Bu durum donemin belgelerine ve yazigmalarina da konu
olmustur. Bu giivensizligin o donemde yazilmis raporlarda kullanilan ifadelerle (ifsdd-1 ahlik, ezhan-
1 masume-yi tehyic, tefevviihat-1 muzirra) ete kemige biirtindigii agik¢a goriilmektedir (Somel, 2010:
164).

Egitim sisteminin belirlenen hedefler dogrultusunda islemesi igin iktidar tarafindan teftis ve
denetim kurumlar1 gibi ¢esitli kontrol mekanizmalar1 devreye konulmustur. 1869’da yayimlanan
Maarif-i Umumiye Nizamnamesine kadar bu alanda bolitkk porgiik diizenlemelerin oldugu
bilinmektedir. Bu Nizamname ile teftis ve denetim alaninda yeni bir anlayis olusturulmustur
(Kodaman, 1999: 48-50). II. Abdiilhamit Donemi'nde kurumsallagtirilmaya calisilan bu kontrol
mekanizmasi, onun mubhalifi olarak iktidara gelen Ittihat ve Terakki Cemiyeti Dénemi’'nde “Ittihatci
ideoloji” dogrultusunda daha islevsel hale getirilmis ve yayginlagtirilmistir (Fortna, 2005: 127).

Geg¢ Osmanli Doneminde sayilar1 hizla artirilmaya galisilan modern kamu okullarin yani sira
azinliklarin ve yabancilarin agmis oldugu okullar, iktidar i¢in birgok problem alanlarinin olusmasina
neden olmustur. Bu okullarda II. Abdiilhamit’e muhalif 6gretmen ve 6grenci yapilanmasinin olduk¢a
yaygin oldugu bilinmektedir. Buna kars: II. Abdiilhamit, kurmus oldugu hafiye teskilatiyla bu alani
zapturapt altinda tutmaya ¢alismistir. Bu noktada cezalandirma mekanizmasinin siirgiin 6zelinde
sik¢a kullanildig1 gorilmektedir. Egitimdeki modernlesme ve uluslagma cabasi Ittihat ve Terakki
Doénemi’'nde de devam etmistir. Muhaliflere kars1 daha 6nceki siyasal elitlerin yapmis oldugu siirgiin
politikasini Ittihat ve Terakki de benzer sekilde devam ettirmistir.

II. Abdiilhamit Dénemi’nde kaleme alinan resmi belgelerde, siirgiin bashgi altinda yapilan bir
dilsel ¢6ziimlemede donemin ruhunu yansitan “mugayir-i sadakat, hilaf-1 sadakat ve tesebbiisit-1
mefsedet-kirane” ibareleri ¢ok ge¢mektedir. Mubhaliflerin iktidar miicadelesinde siirgiine
gonderilenler sadakatsizlikle itham edilmislerdir. Diyarbakir Valisi Nazim tarafindan 1905te
Dahiliye Nezaretine gonderilen bir belge, vilayetteki stirgiinler hakkinda bilgi verir. Bu belgede
stirglin edilenlerin farkli meslek gruplarindan (iglerinde 6gretmenler de bulunmaktaydi) oldugu
goriilmektedir. Ulkenin degisik bolgelerinden Diyarbakir’a siiriilen bu sahislar, yukarida bahsedilen
fiillerden dolayi ceza almis kisilerden olusmaktaydi (BOA, Y.PRK.DH. 13/43, Agustos 24, 1905).

PRI

Siyasal anlayisin ve iktidarin degistigi donemlerde siirgiin edilenler bu sefer eskinin muktedir
mirasgisi, yeninin muhalifi pozisyonuna diismiislerdir. 1908’de gergeklesen II. Mesrutiyet’in ilan1 ve
31 Mart Vakasi’'ndan sonra iktidar dizginlerini eline alan Ittihat ve Terakki Firkasi, muhalif olanlara
kars1 kendisinin daha 6nceden maruz kaldig1 uygulamalar1 bizatihi kendi uygulamaya baslamistir.
[zmir sancaginda bulunan Sultan Orhan Medresesi Din Ilimleri Ogretmeni Ankarali Haci Ahmet
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Hilmi Efendi (60 yasinda) Dervis Vahdeti’'ye mektup yazdig1 ve Hareket Ordusu’na kars: oldugu
gerekeesiyle 6rfi idare tarafindan siirgiin cezasina carptirilmistir (BOA, 1.AS. 85/11, Haziran 8, 1909).

Iktidar miicadelesinin diger bir yiizii ise 6zellikle Balkanlarda etkisini hissettiren ayrilikei
hareketlerdir. Balkanlardaki milliyet¢i nitelik tasiyan isyanlara en ¢ok katki yapanlar arasinda
ogretmenler vardi. Ulusal kimlik ingasinda 6gretmenlerin yerel dillere yaptiklar: vurgu siirgiin sebebi
olabilmekteydi. Selanik vilayetine bagli Kesriye’deki Rum mektebinde Rum dilinden bagka Ulah
dilinde egitim vermeye ¢alisan ve bu konuda Kesriye metropolitanina muhalefet eden 6gretmen
Apostol'un siirgiin edilmesi ve cezalandirilmasi buna 6rnek olarak gosterilebilir (BOA, HR.MKT.
685/30, Mayis 22, 1870). Osmanl: tebaast olmayan yabanci 6gretmenlerin gayrimiislim okullarinda
calistirilmasi devlet nezdinde bir tehdit algisinin olusturmustur. Yanya’daki Rum ibtidai mektebine
ve Inas mektebine tayin edilmis olan erkek ve kadin 6gretmenler gorevlerinden azledilerek siirgiin
edilmistir. Bu olayda siirgiin edilen 6gretmenlerin baska bir devlet tarafindan atandig1 ve bu durumun
kabul edilemez oldugu belirtilmistir. Eskiden beri var olan kaidelere gére Osmanli tebaasindan olan
ve giivenilirliginden siiphe duyulmayan o6gretmenlerin segilmesi gerektigi vurgulanmistir (BOA,
DH.MKT. 2197/31, Mayis 4, 1899).

II. Abdiilhamit Dénemi'nde Yildiz biirokrasisi Balkanlardaki ayrilik¢1 Bulgar komitacilarina
kars: stirglin kartini sik stk kullanmistir. 1903 yilinda iglerinde dokuz 6gretmenin de bulundugu
otuzdan fazla komitact Adana ve Halep’e siirgiine gonderilmistir (BOA, Y.PRK.MK., 14/45, Temmuz
5,1903). 1907 yilinda Tirnova’daki bir heyet tarafindan hazirlanan raporda, Bulgaristan Emareti’nin
kadin ve erkek 950 6gretmeni giiya meslekten ihrag ettigi ancak bunlarin aslinda farkli bolgelere
ogretmenlik i¢in gonderildigi belirtilmistir (BOA, DH.MKT. 1216/77, Aralik 12, 1907).

Aydin vilayetinde yapilan genel bir teftis esnasinda Kula kazasinda bulunan Rum
mektebindeki torende konusan bir kiz ¢ocugunun Yunan iddialarini iceren ve Osmanli tebaiyetine
uygun olmayan bazi kelimeler ve ifadeler kullanmasi okuldaki miidiir ve 6gretmenlerin ihracina
neden olmugstur. Bu 6gretmenlerden birinin Yunanl oldugu ve ¢ocuklar1 bu sekilde yonlendirdigi
belirtilmistir (BOA, SD. 2519/10, Temmuz 7, 1887).

Bitlis ve Mus’'ta donem donem farkli okullarda 6gretmenlik yapan Vanli Markos Natanyan,
devlete sadakat noktasinda aykir1 davraniglarda bulununca, énce Istanbul’da alt1 ay hapiste tutulmus
sonra da Kudiis’e stirgiine gonderilmistir. Daha sonra Ermeni Patrigi'nin kefaletiyle affedilmesi talep
edilmistir (BOA, DH.MKT. 1812/21, Subat 23, 1891).

Dabhiliye Nezaretinden Hiidavendigar vilayetine gonderilen bir tahriratta Bursa Alyans Israilit
Mektebi Ibranice 6gretmenligine tayin olunmus olan Israil Belke’'nin elde edilen istihbarat
dogrultusunda Siyonist olduguna kanaat getirilmistir. Bunun tizerine bdyle bir sifata sahip olan
birinin korpe beyinleri ifsat edecegi dustiniilerek bolgeden siiriilmesine karar verilmistir (BOA,
DH.EUM.2.Sb. 51/45, Nisan 8, 1918).

Stirgiine gonderme cezasinin sebeplerinden biri O6gretmenin, kendisine tanimlanmais
gorevlerden ziyade mesrebine uygun ama devletin temel egitim felsefesine aykir: tedrisatta 1srarci
olmasidir. Nevrekob kazasina bagli Lofca karyesi ahalisinden Osmanli tebaasi olan Dimitri, Hiristiyan
¢ocuklara zararli notalar 6gretince bizzat Padisahin irade-i seniyyesi ile iki yilligina Limni’ye stirgiine
gonderilmistir (BOA, DH.MKT. 1408/133, Mart 31, 1887).
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Harbiye Idadisi Akaid Ogretmeni Sabit Efendi fikhi bir meselede ser’i hukuka aykir1 bir sekilde
hareket ettigi, tahrifatta bulundugu ve 6grenciye kars1 6gretmenlik sifatiyla bagdasmayacak tavirlar:
oldugu gerekgesiyle siirgiine gonderilmistir. Ancak daha sonra affedilerek tekrardan 6gretmenlige
baslamigsa da eski aliskanliklarina devam etmesi {izerine ihrag edilerek Kastamonu'ya siiriilmiistiir
(BOA, ZB. 438/112, Ekim 18, 1906). Sahsin, ikinci defa siirgiine gonderilmesine ise bir 6grenci i¢in
iltimasta bulunma istegi neden olmustur. Iltimas istedigi yazis1 “Hdsil-1 pusula aczi bendegén-1
hazret-i sehriyardan Sadrazamdan Hiiseyin Efendi hazretlerinin konaklarinda miistahdem Mehmed
Muhsin bendeleri mektebinizin miintehi sinif talebesinden olup liitfen tavsiye olunarak imtihininda
lazim gelen muavenetin ifasina delalet buyurmaniz bilhassa rica olunur efendim’” seklindedir. Bunun
tizerine 6gretmen Sabit Efendi hakkinda sorusturma agilmistir. Nihayetinde “... bir sakird; iltimasen
Koca Mustata Pasa Riistiye-i askeriyesi miidiiriyetine yazip talebe-i mekatib hakkinda imal-1 niifuzda
bulunmus oldugu tahakkuk etmis olmasiyla mumaileyhin muallimlik gibi bir meslek-i muhteremde
istihdami riza-y1 bari dai’ye mugdyir olacagindan hizmetinden bil-ihra¢ burada devam-1 tezvirat ve
tecaviizatina sedd ¢ekmek iizere Kastamonu misillii bir mahale ref’ ve te bidine karar verilerek (...)
denilerek bu 6gretmen meslekten cikarilmis ve siirgiine gonderilmistir (BOA, Y.MTV. 290/75, Ekim
11, 1906).

Siirgiine gonderme cezasi, devlet nezdinde zararli olarak belirlenmis yayinlarin alim satimim
icra eden dgretmenlere de uygulanmustir. Zistovi Hiristiyan Mektebi Ogretmeni Tudori, “kitab-1
muzi alim satimina aracilik ettigi gerekgesiyle ii¢ yilligina siirgiine génderilmistir (BOA, .MVL.
532/23862, Temmuz 4, 1865). Harp Okulunda askeri cografya 6gretmeni Muhiddin Bey’in bazi zararh
evrak ve ceraidi bulundurdugu, bunlar1 6grencilere okuttugu iddia edilmistir. Yapilan sorgulamada
adr gecen sahis bunu inkar etmisse de evinde yapilan aramada padisaha ve hiikiimete kars1 olan
yayinlar bulunmus ve ceza kanunnamesinin 22. ve 24. maddeleri geregi gorevine son verilerek Fizan’a
stiriilmesine karar verilmistir (BOA, DH.MKT. 959/28, Mayzs 21, 1905).

Siirgtine gonderilme nedenlerinden bir digeri yiiz kizartici bir sug islemektir. Kosova
vilayetinde Osmanli tebaasi olan ve Uskiip ve Prizren’de mektep 6gretmenligi yapan Nikola Miloyevi¢
dolandiricilik, sahtekarlik ve hirsizlik fiillerinden dolay1 18 ay siireyle kiirege konulmus sonra da
stirgiine gonderilmistir (BOA, DH.MKT. 2338/103, Nisan 30, 1900).

Kotii ahlak, asayisi bozma, halkin arasina nifak sokma gibi hususlar da siirgiin sebepleri
arasinda sayillmistir. Limni’de meydana gelen bir ihra¢ ve siirgiin olayinda, faillerin cezanin
uygulanmasina kars1 koyduklari ve ilgili gorevlileri tehdit yoluna gittikleri goriilmektedir. Dolayisiyla
ceza alan kisilerin bulundugu yerden uzaklastirilamamasi zaman zaman mevcut mahaldeki huzuru
ve asayisi olumsuz etkilemistir (BOA, DH.MKT. 2822/19, Mayis 23, 1909).

Siirgiinlerin Yeni Yurtlar: (!) ve Siirgiinde Yasam

Siirgiinlerin yeni yurtlar1 nereler olmustur? Ulke icerisinde bolgeler arast mi, yoksa tam
anlamiyla bir sinir diginda bir yer miydi? Her neresi olursa olsun siirgiinde yagsam bagkadir.

Donemsel olarak siirgiin mahallinin belirlenmesinde baz: farkliliklar bulunmasina ragmen
ozde ¢ok anlamli bir degisiklik yoktur. Istanbul’a yakin yerlere siirgiin yapildig: gibi uzak yerlere de
stirgtinler yapilmistir. Stirgiine gonderilenin kagma ihtimalini en aza indirgemek i¢in kale ve ada gibi
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korunakl: yerler tercih edilmistir. Genelde iilke icindeki bolgeler siirgiin alani olmustur. Ancak son
donemlerde ozellikle siyasi suglularin iilke disina siirgiine gonderilmis olduklar1 goriilmektedir
(Dasc1o8lu, 2010: 168).

Siirgiin yerleri hangi baglamda ve neye gore belirlenmistir? Aslinda cevaplanmasi zor bir soru.
Kanun yapicinin, clirmii isleyen tizerinde bir caydiricilik ve yaptirim uygulama noktasinda miicrimin
ikametinden uzak bir yere siirtilmesini istemesi dogal goriinmektedir. Uygulamada bunun izlerini
stirebilmekteyiz. Yukarida bahsedildigi tizere Mostar ahalisinden Buftan, Bursa'ya siiriilmistiir
(BOA, I.MVL. 460/20698, Ocak 13, 1862). Bir bagka drnekte Zistovi Hiristiyan Mektebi Ogretmeni
Tudori, Diyarbakir’a siiriilmiistiir (BOA, .MVL. 532/23862, Temmuz 4, 1865).

Tiirk¢ede siirgiin denilince akillara hemen gelen ve siirgiinii tamamlayan bir yerdir “Fizan”.?

Fizan’a siirtilme mefhumu siirgiine dair imgelemde ¢ok boyutlu bir bakis saglar. Belki de bu mefhum
olmasayd:i ge¢misteki siirgiinliige dair bugiinkii muhayyilemiz dahi farkli olabilirdi. Oyle ki Fizan,
stirgiin edebiyatinin kiblesidir. Descartes’in diializmini (Clarke, 2003) hatirlatan bir yapiya kap:
aralar. Bedenin hapsoldugu mekan Fizan iken ruhun ve diistincenin gezdigi yer memleket
sokaklaridir.

Siirgiinlerin bir diger yeri Limni adasidir (BOA, DH.MKT. 1408/133, Mart 31, 1887). Kudiis
(BOA, DH.MKT. 1812/21, Subat 23, 1891), Kastamonu (BOA, ZB. 438/112, Ekim 18, 1906),
Diyarbakir (BOA, Y.PRK.DH. 13/43, Agustos 24, 1905)°, Adana, Halep (BOA, Y.PRK.MK. 14/45,
Temmuz 5, 1903), Kibris, Bozcada, Akka, Taif (Dascioglu, 2010: 168), Musul, Bagdat, Basra, Trablus
ve Yemen de siirgiin yerleri arasinda gosterilebilir. Merkeze uzak olan yerlerde ve o6zellikle uzak
stirgiin bolgelerinde bulunan okullarda denetim mekanizmasi etkin degildi. Bu bélgeler 6zellikle II.
Abdiilhamit Dénemi’nin 6nemli siirgiin merkezleri arasinda yer almaktaydi. Yalnizca 6gretmenlerin
degil siyasi anlamda mubhalif olanlarin da zorunlu ikamet yerleri arasinda buralar yer almaktadir
(Somel, 2010: 165).

Stirgiine gonderilenlerin umut vadilerindeki ortak payda bir an 6nce geri doniis biletini
almakti. Neredeyse biitiin vakalarda bu pratigin hayata gecirilmesi yontinde bir ¢aba vardir. Bunun
i¢in 1srarla zorlanan ve kapisi agindirilan yer ise yine devlet kapisidir. Gayrimiislim vatandaglarin bu
yondeki bagvurularini bazen Rum Patrikhanesi ve Bulgar Eksarhlig1 iizerinden yaptig1 goriilmektedir
(BOA, DH.EUM.EMN. 99/26, Temmuz 13, 1913).

Bilmedigi ve yabancisi oldugu bir yere siirgiin edilenin asgari ge¢imini saglayabilmesi ve
maiseti i¢in yevmiye baglanabilmekteydi. Rumeli’den Adana ve Halep’e siiriilen Bulgar komitacilar
i¢in bes kurus yevmiye tahsis edilmisti (BOA, Y.PRK.MK.,, 14/45, Temmuz 5, 1903).

Stirgiin denilen olgu, siirgiin edilenin ailesini de derinden etkilemekteydi. Bu etkinin farkli
yiizleri olmakla birlikte en ¢ok giindeme getirilen, ailenin ekonomik olarak dar bogaza girmesidir.
Strgiin edilenin kendisi veyahut diger aile bireyleri yetkililer nezdinde affin saglanmas: icin

2 1876 yilinda Fizan’da siirgiin bulunanlar arasinda Mostar Ortodoks Mektebi Ogretmeni Yovan ve babasi da
bulunmaktaydi (BOA, A.MKT.MHM. 481/34, Ekim 28, 1876; BOA, DH.MKT. 959/28, Mayis 21, 1905).

3 Belgede belirtilen tarihlerde Diyarbakir vilayetinde farkli meslek gruplarindan, farkli bolgelerden Mislim ve
gayrimislim toplam 45 sirgiin bulunmaktaydi.
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bagvuruda bulunmusglardir. Bazen de bu af bagvurusu siirgiiniin mensubu oldugu milletin yetkili
kurumu tarafindan korumaci bir yaklagimla yapilmigtir. 1913’te Ankara’da siirgiinde bulunan
Bulgarlarin biiyiik cogunlugu serbest birakilmis ancak Bulgar Idadi Mektebi Ogretmeni Kostantin
Pandof serbest birakilmamisti. Bunun iizerine Bulgar Eksarhligy, ailesinin perisan halde oldugunu
ifade ederek serbest birakilmasi i¢in girisimde bulunmustur (BOA, DH.EUM.EMN. 99/26, Temmuz
13, 1913).

Sonug

Osmanli yonetici elitleri, klasik biirokrasi yapilanmasinin islevselligini yitirmeye
baslamasindan sonra farkli arayiglar icerisine girmislerdir. Degisene uyum saglamak ve devletin
icinde bulundugu kétii gidisata son vermek igin degisimin gerekliligine kanaat getirilmistir. Klasik
donemdeki geleneksel anlayis bir kenara birakilarak Aydinlanma Cag ile birlikte Bati medeniyetinde
olusturulup sekillendirilmis ve sonra ulagilmasi gereken ana hedef olarak tiim diinyaya
yayginlastirilmis olan modern devlet yapilanmasi benimsenmistir. Bu siirecte ilk olarak siirece liderlik
edecek acemi ama ayn1 zamanda becerikli eller olarak 6ncii biirokratlar tayin edilmistir. Bu esnada
stirecin devamlilig1 goz 6niinde bulundurulmus olup miimkiin oldugunca hizli bir sekilde ve siirece
katki saglayacak zihniyete sahip biirokrat kadrosu yetistirebilmek igin yeni sivil-mesleki egitim
kurumlar1 ag¢ilmigtir. Modern Osmanli  memurlarini-biirokratlarini  yetistirme yolunun
belirlenmesiyle es zamanli olarak bu konuda yasal diizenlemeler hazirlanarak modernlesme igin
gerekli mevzuat olusturulmustur (Ciiciik, 2020). Kisiler, kurumlar ve gergeklestirilen resmi
diizenlemeler baglaminda s6z konusu big¢imlendirilmis biirokrasi ve mevzuat Aydinlanma
paradigmasiyla Batr’da sekillenen modern devlet sisteminin 6n gordiigii temel 6zellikler esas alinarak
Osmanlr'ya aktarilmaya calisilmistir. Geleneksel iktidar iligkilerini degistirip doniistiiren bu yeni
anlayisin egitime yiikledigi bigimlendirici ve kritik misyonun bir geregi olarak egitim zincirinin birer
halkas: hiikmiindeki okul, 6gretmen, 6grenci, 6gretim programlari, disiplin vd. unsurlar yeniden
tiretilmis ve amaca hizmet edecek kolektif bakis-algilayis olusturulmaya calisilmistir.

Toplumun ve kurumlarin yeniden iiretildigi egitim kurumlarinin niteliksel yapisini belirleyen
ve ona en biyiik giicii saglayan faktorlerin bagsinda egitim kadrosunun niteligi gelmektedir.
Osmanlr’da Tanzimat Dénemi ile birlikte bu alanin daha biitiinciil bir sekilde ele alinmaya basladig:
gorilmektedir. Tktidarin 6ngériisityle bicimlendirilen egitimin yakin ve uzak hedeflerinin
gerceklestirilmesi icin sahadaki uygulayicilara bityiik gérev ve sorumluluk yiiklenmigtir. Ogretmenlik
mesleginin profesyonellesmesine yonelik bir dizi politika ve uygulamalar gelistirilmistir (Ciydem,
2021). Ogretmenlerin  kendilerine verilen veyahut bigilen misyonu gerceklestirebilmesi
yapilandirilmis bir is ahlakini ve diizenini yani disiplinizasyonu gerektirmistir. Iktidarin disiplin
anlayis1 modernlesmenin getirdigi merkezilesme uygulamalar1 kapsaminda sekillendirilmistir.
Amaca uygun sekilde hazirlanan yasal/resmi metinler araciligiyla devlet memurlarindan beklenen
hizmetlere ve bunlarin belirli bir diizen iginde vyiiriitiilmesine yonelik disiplin mevzuati
olusturulmaya baslanmistir. Bu ¢ercevede disiplin kurallar1 tayin edilmekle birlikte bu kurallara aykir:
davranislarin ne oldugu da disiplin sugu olarak saptanmistir. Ayni zamanda belirlenen hizmetleri
beklendigi sekilde yerine getirmeyerek disiplin sugu isleyenler hakkinda uygulanacak yaptirimlar yani
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disiplin cezalar1 hiyerarsik bir yap1 dahilinde diizenlenmistir. Cercevesi gittikce somutlagtirilan egitim
ve disiplin anlayisina aykiri davranan 6gretmenlerin siirgiin cezasi dahil farkli cezalarla tecziye
edildikleri ve siirgiiniin Osmanli egitim sisteminde iktidar tarafindan sik¢a bagvurulan 6nemli bir
yaptirim araci oldugu bu aragtirma kapsaminda incelenen resmi kayitlardan anlagilmaktadir.

Ote yandan 6gretmenlere basta siirgiin olmak iizere verilen disiplin cezalarinda iktidarin arka
plandaki maksadini -bir diger ifadeyle biiyiik resmi- genis perspektiften okuyup konuya farkl bir
acimlama getirebilmek i¢in Somel (2010)’in teorik ve kavramsal agidan kapsamli ¢calismasi 6nem arz
etmektedir. Somel (2010: 24)’in ortaya koymus oldugu tizere geg Osmanli Devleti'nde egitim “sosyal
disiplinizasyonu” saglamanin bir araci olarak kullanilmistir. Bu siiregte iktidar toplum tizerinde
otorite saglayip diizen olusturabilmek ve gii¢ olusturup bunu amaca uygun sekilde kullanabilmek i¢in
egitimde modernlesme ve standardizasyon faaliyetlerine girismistir. Bu dogrultuda gergeklestirilen
egitim reformlar1 ve olusturulan yeni diizen igin disiplin ve denetim vazgegilmez temel bir unsur
olarak goriilmiistiir. Sistemin isleyisine hizmet eden tiim kisiler ve kurumlar ¢esitli disiplin ve denetim
aygitlartyla gozetim altina alinmistir. Bu noktada kilit aktorler olarak sahada gorev yapan
ogretmenler, stirgiin gibi disiplin cezalarryla bir c¢esit iktidar kiskaci altinda tutulmus;
sekillendirilmeye ¢alisilmistir. Kendisine belirlenmis normatif kurallar dairesi igerisinde hizmet
verme nosyonu yiiklenmis 6gretmen 6znesi ile iktidar sistemin kolayca yonetilebilirligini, kontrol
edilebilirligini, denetlenebilirligini saglamay1 arzulanmistir. Boylelikle Giindiiz (2010: 154)’iin de
dikkat cektigi Avrupai disiplin anlayisinin Osmanli egitim sistemine nakledildigi modern dénemin
yeni diizeninde 6gretmene, iktidarin sosyal disiplinizasyonu (Somel, 2010: 24) saglama amacina
hizmet eden kritik bir rol yiiklenmistir.

Bu arastirma sonucunda ileri stiriilen 7ktidar tarafindan ogretmen bedeninin disipline edilerek
tretilmesi ve bicimlendirilmesi meselesini Foucault'un (2015: 207-214) “itaatkar beden” kavrami
tizerinden analiz edip degerlendirmek miimkiindiir. Foucault'nun eserinde ortaya konuldugu tizere
modern devlet tizerinde iktidar bir nesne olarak bedeni bigimlendirmistir. Bunun sonucu olarak insan
bedeni onun derinliklerine inen, eklemlerini bozan ve onu yeniden olusturan bir iktidar
mekanizmasinin icine girmigtir. Oyle ki bu mekanizma baskalarinin bedenlerine istenilen seyleri
yapmalar1 ve istenilen hiz ve etkinlige uygun olarak belirlenen tekniklere gére is gormeleri amacina
hizmet eder. Iktidar tarafindan iiretilmis bagimli ve idmanh bedenler yoluyla itaatkir bedenler
tiretilmektedir. Bir bagka deyisle itaatkdr beden “kullanilabilen, gelistirilebilen, tabi kilinabilen
bedendir”. Iktidarin iirettigi bedenleri askeriyede, hastanelerde, egitim kurumlarinda gérmek
mimkiindir (Foucault, 2015: 207-214). Foucault (2015), iktidarin bedenler aracilifiyla itaatkar
bedenleri yarattigina ve toplum iizerinde disiplin ve denetim kurduguna dikkat ¢eker. Bunu bir gesit
iktidarin egemenlik kurma formiilii olarak ifade eder. Ustbilissel boyutta mana bulan s6z konusu
itaatkir beden kavrami, Osmanli Tanzimat Donemi'nde gerceklestirilen modern egitim
yapilanmasinda karsiligini bulmustur.

Tanzimat'tan Cumhuriyet Donemi’ne uzanan genis siiregte iktidar tarafindan 6gretmen
karakterinin/bedeninin sahip olmasi gereken ozellikler belirlenerek “6gretmenlik meslegine yakisan-
yakismayan” davranislar tanimlanmig; bu davraniglar1 kontrol altina almak i¢in gerekli disiplin
mekanizmast kurulmustur. Bu donemde 6gretmenler iktidarin disiplin aygitindan payimna diiseni
alarak terbiye edilmistir. Iktidar tarafindan disipline edilerek bicimlendirilen &gretmen bedenleri,
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okullarda itaatkar 6grenci bedenlerinin tiretimini saglamistir. Boylelikle 6gretmenden 6grenciye ve
ogrenciden topluma etki eden bir boyutta zihinlerde “mutlak egemenlik sahibi gii¢ olarak iktidar”
imgelemi olusturulmus, perginlestirilmistir. Bu uygulamanin modern ve merkezi egitim sistemi
aracihifiyla bagkent Istanbul’dan zamanla Anadolu'nun en iicra koselerine varincaya kadar
yayginlastirilmasina calisilmistir. Bu noktada incelenen arsiv belgeleri herhangi bir din ve irk ayrimi
gozetilmeksizin bunun yapildigini agik¢a gostermektedir. Boylelikle goriintir olmayan iktidarin,
toplumdaki tiim bireylerin iliklerine kadar sizmasi, onlarin bedenlerini kugatmas: hedeflenmistir.

Son olarak siirgiin edilmis bir bedenin kendine yabancilasarak kendi {izerindeki 6z-y6netim
duygusunu yitirdigi ¢ikariminda bulunulabilir. Bu dogrultuda s6z konusu ceza yontemi, iktidarin
bedenler tizerindeki iist diizey kontrol giiciiniin kisinin kontrol giicinden fazla oldugunu gozler
oniine serer (Okur Glimriik¢tioglu, 2022). Bu durum iktidar agisindan ayni zamanda ibret-i dlemdir.
Clnki sadece siirgiinii yagsayan birey degil bu olaya tanik olan bireyin yakin-uzak gevresindekiler de
strgtiniin tehdit edici psikolojik boyundurugunun farkina vararak bilingli-bilingsiz bir sekilde
iktidarin giictine artik daha fazla “saygi duymaya” baglar. Bu baglamda iktidarin siirgiinle disipline
ettigi 6gretmenlerin, “sadik bir toplum” olusturma yolunda bir arag olabildigi ileri siiriilebilir. Buna
kars1 ikinci bir diigiince ise tam tersi istikamette cereyan eder. Siirgiiniin iginde bulundugu ruh hali,
ideolojisi ve diger birtakim i¢sel ve dissal faktorler iktidara karsi “saygisizca bir muhalefet” seklinde
ortaya ¢ikarabilir. Nitekim Sultan II. Abdiilhamit Dénemi’nin damgalanan muhalif-eylemcileri olan
Jon Tirkler stirgtine gittikleri yerlerde iktidara karst muhalefetlerini giiglendirerek
stirdiirebilmislerdir (Fortna, 2005). Yani iktidar siirgiin cezasindan bekledigi-istedigi sonuglar1 bazen

alamamugtir.

Stirgiin 6gretmenler konusuyla ilgili bu arastirmada sunulan tarihsel veriler ile dgretmen,
disiplin ve iktidarbaglamindaki ge¢ Osmanli egitim sistemine iligskin analiz ve degerlendirmeler daha
baska kapsamli arastirmalarla genisletilebilir mahiyettedir. Bununla birlikte siirgiin 6gretmenleri
bagka yonlerden ele alan veya 6gretmenlerin yani sira siirgiin 6grencileri ve siirgiinlitk hallerini
merkeze alan, karsilagtirmali bir bakis sunan calismalara ilgili alanyazinda ihtiya¢ duyuldugu
belirtilebilir.

Katki Orani Beyani: Bu galisgmada yazarlar esit katki oranina sahip olduklarini beyan eder.
Destek ve Tesekkiir Beyani: Bu arastirmay: desteklemek icin dis fon kullanilmamustir.

Cikar Catismasi Beyani: Yazarlar ¢ikar ¢atigmast olmadigini beyan eder.
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