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Abstract

This study examines prospective social studies teachers’ competencies to use controversial issues in social
studies. 45 prospective social studies teachers participated in the study using convergent parallel design. The
data were collected through a competence scale developed by the researcher and the lesson plans prepared by
the prospective teachers. The quantitative data were analysed through descriptive statistics such as frequency,
percentage, and arithmetic average, as well as the independent samples t-test. The thematic analysis was used
for the analysis of qualitative data. It was found that the prospective teachers think that they are competent at
intermediate levels for teaching controversial issues in social studies classes. The results based on the analysis
of the lesson plans reveal that prospective teachers can identify a wide range of learning outcomes and
controversial topics in compliance with the curriculum; however, they address these subjects with a content-
based approach. It was further determined that a limited number of prospective teachers create contexts in
which different opinions are expressed by building scenarios that contain dilemmas for the students; that the
questions they make use of, are insufficient in terms of quality, although they include the questions regarding
argumentation processes in their lesson plans and that most of the participants failed to develop a net
assessment and evaluation strategy for the assessment of teaching of controversial issues. The study results
reveal that prospective teachers’ competencies must be improved, especially regarding the teaching process of
controversial issues.

Keywords: Social studies, prospective teachers, controversial issues.

Introduction

Today, one of the most fundamental tasks of schools is to educate students as active,
participatory and enquiring individuals about the problems they may encounter in real life (Oxfam,
2006; Yazic1 & Seggin, 2010). In this sense, social studies education aims to develop individuals’ abilities
to make informed and logical decisions as active citizens (National Council for Social Studies [NCSS],
1994). This is because effective citizens should be able to face social problems that are becoming
increasingly complex and have different dimensions, negotiate them and make the right decisions
(Oulton et al., 2004). These problems, which often concern large social masses, cause people in society
to disagree, and individuals make explanations and produce solutions according to their own value
judgements (Stradling, 1984). Therefore, using these controversial or conflictual issues in social studies
teaching is necessary to gain effective citizenship competencies (Ersoy, 2010, 2013; Hess, 2002).

Controversial issues include issues that are based on different views, interests and beliefs in
economic, religious, political, moral, and social areas that concern the whole society (Oulton et al., 2004).
They are issues that are suitable for individuals to form opposite points of view and cover logical
disagreements (Levinson, 2008). A controversial issue can be considered controversial if logical, but
different ideas can be put forward about a topic and cannot be resolved based on evidence (Dearden,
1981; Wellington, 1986). Unlike normal daily discussions, controversial issues are about recognised
uncertainty and disagreement (Nicholls & Nelson, 1992). They have disagreeing advocates, opposing
sides (Bailey, 1975) and answers that may not be clear or specific. Although whether a issue is
controversial or not varies largely contextually (Chikoko et al., 2011), issues such as nuclear energy,
euthanasia, wars, arms policies, population control, women’s rights, genetically modified crops, cloning,
migration, refugees, freedom of the press, terrorism, global warming (Baki Pala, 2019; Dube, 2009; Hess,
2004; Kus and Oztiirk, 2019), as well as socio-scientific issues and some historical issues in the past of
each society (Baki Pala, 2019) can be considered controversial. Teachers can include these controversial
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topics in their classes within the framework of the structure and content of the courses and the
outcomes in the curricula.

While selecting the relevant topics in the teaching process of controversial issues, it need to pay
attention to the interests and readiness levels of the students and that the argumentative topic matches
up with the content of the curriculum. On the other hand, it is generally essential to identify the
discussion rules beforehand, inform the students and ensure that they have knowledge about the same.
Moreover, with respect to the issue, it is required to focus on the topic rather than the persons and
establish a democratic classroom environment. The data and scientific responses used in the discussion
are reliable and proven, which is also extremely important (Oulton et al.,, 2004; Payne & Gainey, 2000).
As a concrete strategy, informal reasoning, frequently used for teaching controversial and socio-
scientific issues, may be pressed into service (Sadler, 2003; Sadler & Zeidler, 2005). The efficient use of
the steps and stages based on argumentation processes enables students’ reasoning skills to develop.

One of the most important reasons for using controversial topics in lessons can be explained by
their contribution to developing critical thinking skills (Harwood & Hahn, 1990; Ikuenobe, 2001) based
on reasoning and discussion. Controversial issues develop students’ information-processing skills by
enabling them to collect, sort, classify, classify, compare and make connections between information. It
supports students’ reasoning skills by allowing them to justify their views, make inferences, and use
evidence to support their decisions. It develops students’ reasoning skills as it enables them to evaluate
what they read, learn to examine and compare the opinions of others and their own, not accept the
information presented as it is and trust their own judgements (Oxfam, 2006). It also has benefits such
as developing a culture of discussion, cooperation and problem-solving skills, communication skills with
society and the environment, and creating a real-life-based and meaningful learning environment (Berg
etal, 2003).

Controversial issues are essential in citizenship education (NCSS, 1992) because they prepare
students for the roles of democratic and effective citizen with the skills and values they provide (Ersoy,
2013; Gereluk, 2012;Harwood & Hahn, 1990; Noddings & Brooks, 2017). Effective citizens are expected
to have critical thinking skills, prepare for their democratic social roles, form interests and attitudes
towards being effective citizens, and learn how to become democratic individuals (Asimeng Boahene,
2007; Harwood & Hahn, 1990). Also, the characteristics of today’s democratic citizens can be listed as
active, responsible, egalitarian, social justice, aware of their responsibilities and sensitive to differences
(Goziibiiyiik Tamer, 2011; Hablemitoglu & Ozmete, 2012; Pharcharuen, 2019). In this context, the
controversial issues enable the development of important democratic values such as respect for
differences and equality through moral reasoning (Berg et al., 2003; Harwood & Hahn, 1990). Moreover,
today, citizens must bring qualified opinions and solutions to global developments and national or
international political, social and cultural problems. Controversial issues enable students to develop
these competencies through experiences (Secgin, 2009; Walsh, 1998). Therefore, controversial issues
have started to have an essential place in educational environments and educational research.

There is an increasing interest in controversial issues at the international level. Similarly,
although there has been an increasing interest in Tiirkiye in recent years, studies on controversial issues
are limited. It can be said that the related studies are mostly carried out within the framework of the
concept of socioscientific issues in science education. Socioscientific problems are controversial current
problems that arise as a result of developments in the field of science and technology, have individual,
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social, political, economic, ethical and moral dimensions, and on which no consensus has been reached
(Sadler, 2004). Due to its science and technology dimension, it is separated from general controversial
issues and is associated with science courses. However, some controversial issues have the
characteristics of socio-scientific issues. Controversial issues are more associated with social studies. In
this context, researchers often present studies that determine the knowledge, attitudes and opinions of
teachers and prospective teachers about socioscientific issues, improve the teaching of the related
issues in science classes, understand the relationship between socioscientific issues and cognitive skills,
and reasoning processes in socioscientific issues (i.e. Cebesoy & Donmez Sahin, 2013; Evren Yapicioglu
& Kaptan, 2017; Giilhan, 2013; Giirbilizkol & Bakirci, 2020; Ozkul, 2022; Topcu, 2008; Topgu etal., 2011).
The related studies are more in science education because socioscientific issues have taken place a
concrete place in science education curricula, especially with the 2013 curriculum (Tatar & Adigiizel,
2019). The studies in the field of social studies education, mostly aimed at determining the perceptions,
attitudes and opinions of prospective teachers of social studies and history (Alagéz, 2014; Aynuz, 2020;
Baloglu Ugurlu & Dogan, 2016; Cepni & Gegit, 2020; Secgin, 2019; CZﬁdogru, 2022), teachers (Copur,
2015; Giinal & Kaya, 2016; Oztiirk, 2017; Tuncer, 2018), and students (Arslan, 2019; Oztiirk, 2022)
regarding the controversial issues and the teaching of these topics. There are also some limited studies
examining controversial issues in curricula (Tatar, 2018) and textbooks (Kirkit, 2021) and aiming to
develop teacher competencies related to controversial issues (Avarogullari, 2015). Studies on
improving the use of controversial topics in social studies (Baki Pala, 2020; Ozcan, 2021) are new and
limited.

In the literature, there are studies conducted with prospective social studies teachers regarding
the teaching of controversial issues (e.g. Aynuz & Memisoglu, 2022; Baloglu Ugurlu & Dogan, 2016;
Cepni & Gegit, 2020; Ersoy, 2010, 2013; Sar1, 2019). As mentioned before, the studies mostly include
attitudes and opinions towards the teaching of controversial isues. Research results have shown that
prospective teachers have high levels of positive attitudes towards the inclusion of controversial issues
in lessons (Cepni, 2019; Ozii Dogru, 2022; Sari, 2019; Sec¢gin, 2009). Similarly, it was determined that
prospective social studies teachers have positive views on the inclusion of controversial issues in the
educational environment (Aynuzu & Memisoglu, 2022; Baloglu Ugurlu & Dogan, 2016; Sec¢gin, 2009;
Tuncer, 2018; Yazic1 & Sec¢gin, 2010). According to prospective teachers, controversial issues provide
students with different perspectives, a wide range of skills and values (e.g. critical thinking, self-
expression, problem solving, respect for different ideas, sensitivity and tolerance). In addition,
controversial issues are important for effective citizenship competencies. The using in classes increases
the permanence of knowledge (Aynuzu & Memisoglu, 2022; Baloglu Ugurlu & Dogan, 2016; Yazic1 &
Secgin, 2010). In some studies conducted with prospective social studies teachers, controversial topics
were tried to be determined. Accordingly, some topics such as economy, Armenian issue, education
system, rights and freedoms, animal rights, freedom of the press, media, military service, Ottoman
Empire and sultans are listed as important controversial issues (Aynuzu & Memisoglu, 2022; Tuncer,
2018). In some studies, the problems and principles for teaching controversial issues were determined.
In this context, according to prospective social studies teachers, a democratic environment, rules and
impartiality, clear and understandable information, attracting the student's attention and encouraging
discussion are important in teaching controversial issues (Aynuzu & Memisoglu, 2022; Baloglu Ugurlu
& Dogan, 2016; Yazic1 & Seggin, 2010). However, there are some important problems in teaching
controversial issues. According to prospective teachers, exam-oriented education system, lack of time,
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family, society and administrator reaction, student-related problems are the main problems (Baloglu
Ugurlu & Dogan, 2016; Yazic1 & Seckin, 2010). As can be seen, studies conducted with prospective social
studies teachers are limited to the opinions. There is no study examining the competencies of
prospective social studies teachers. Limited data has been obtained in studies on teachers and
prospective teachers in different branches (e.g. Alacam Aksit, 2011; Cepni & Gecit, 2020; Kus, 2015).
Research examining the competencies of social studies teachers or prospective teachers on
controversial issues has been neglected. It is especially important to determine the competencies of
prospective teachers in this regard. Because, studies can be conducted with prospective teachers
according to their level of competence and teaching practices can be carried out on how they will use
these subjects when they become teachers. In short, the deficiencies of pre-service teachers on this
subject can be eliminated.

In Tirkiye, it can be argued that there occurred an opportunity and obligation about the use of
controversial issues in teaching social studies thanks to the Social Studies Teaching Curriculum
implemented in 2018 by (Ministry of National Education [MoNE], 2018). In the program, it is
emphasised that “the current and controversial issues regarding the acquisitions should be transferred
to the classroom by making use of the different discussion technics, and associating the same with
problem-solving, critical thinking, use of evidence, decision-making and study skills” (MoNE, 2018,
p-10). In the studies conducted thereof, it is emphasised that the students state that their delivery of
opinions about the controversial issues in social studies motivate them and thus, the lessons become
more dynamic (Singer, 2003), and that the students tend to acquire much more information and
experience thanks to controversial issues and develop cognitively to solve the uncertainties (Johnson et
al,, 2000). Furthermore, the students who are familiar with the controversial issues, are more likely to
deliver their opinions as effective citizens when they encounter a controversial issue in society (Hess,
2002). The fundamental reason for the failure of many innovative projects is that the teachers
implement the program in compliance with the developers’ intentions of such programs. It is further
concluded that many reform efforts in the recent past generally failed because the teachers disagreed
due to their current knowledge, beliefs, and attitudes (Gray & Bryce, 2006). Therefore, the analysis of
competencies of prospective social studies teachers, who will introduce this discussion process to the
students, and examination of their pedagogical practices in controversial issues may be one of the ways
of accomplishing effective discussion processes in social studies classrooms. One of the prerequisites of
the successful implementation of a citizenship program is in close relation to how prepared the teachers
are for teaching controversial issues (Oulton et al., 2004) For this reason, the study aims to examine the
competencies of prospective teachers of social studies regarding the use of controversial issues in social
studies classes. The following research questions are tried to be answered:

1. What are the competence perceptions of prospective social studies teachers with respect to
the teaching of controversial issues?

2. Do the competence perceptions of prospective social studies teachers regarding the
teaching of controversial issues differ significantly based on gender, academic success, and
the success of social studies teaching?

3. What are the characteristics of the lesson plans prepared by the prospective social studies
teachers about teaching controversial issues?
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Method

Research Design

The study used a convergent parallel design among the mixed-method approaches. The objective
of this design is to collect data which are different but that are complementary to each other regarding
the research problem. Qualitative and quantitative data are collected simultaneously and analysed
independently, and then the results are combined. It is useful when researchers want to verify, support
or compare through quantitative and qualitative findings. The convergent parallel design gives equal
priority to the qualitative and quantitative methods, separates these stages during the analysis and then
combines the results while making generalisations (Creswell & Plano Clark, 2020).

Study Group

The study group of the research consists of 45 prospective teachers registered in Social Studies
Teaching 2 lesson, who have training in the third grade in social studies teaching undergraduate
program of a state university located in the west of Tiirkiye. 17 of the participants are male, and 38 of
them are female. In the selection of the participants, criterion sampling (Yildirim and Simsek, 2018) is
used, and the study is carried out with the prospective teachers who receive the lessons of Social Studies
Teaching. In these lessons carried out by the researcher, the prospective teachers are informed about
controversial issues and teaching of the same.

Data Collection

The quantitative data of the study were collected with the “Competence Scale for Teaching
Controversial Issues”. The response options to be given to the scale prepared in a 5-point Likert-type
format are “I completely agree”, “I agree”, “I agree”, “I am undecided”, “I disagree”, and “I strongly
disagree”. In the development process, the draft scale consisting of 25 items prepared in line with the
literature review and expert opinions was applied to 250 prospective social studies teachers studying
at different universities, and exploratory factor analysis was performed for construct validity. In this
context, the Kaiser Meyer Olkin (KMO) coefficient was first calculated, and Barlett’s sphericity test was
performed. The results obtained (KM0=,92; X2=2266,365, sd=136, p=,000) showed that the data were
suitable for factor analysis. As a result of the scree plot, the scale was considered to have a three-factor
structure. The following criteria were used to determine the factor structure: (1) the scale items should
not be overlapping, (2) item factor loadings should be .32 or above, and (3) the difference between item
factor loadings should be at least 0.1 (Buiytikoztiirk, 2012). Within the framework of these criteria, the
exploratory factor analysis was repeated by limiting the number of factors to three, and items that did
not meet the criteria were removed from the scale. (Biiytlikoztirk, 2010). Exploratory factor analysis
was repeated by limiting the number of factors to three, and items that did not meet the criteria were
removed from the scale. The factor pattern obtained at the end of the analysis and the factor loading
values of the items are given in Table 1.

As is seen in Table 1, the scale consists of three factors that stand for 44% of the total variance
and 17 items in total. The loading values of the items vary between .47 and .85. Factor 1 (items
3,4,10,11,12,15,16) “teaching process”, factor 2 (items 1,2,9,12,13,14,17) “field/content knowledge”,
and factor 3 (items 5,6,7,8) was called as "negative competence". It was concluded that the correlation
coefficients between the total scores obtained from the scale and the sub-dimensions of the scale have
a high level of positive relationship (r=.921, .925, .752; p<0.01). Furthermore, the relationship of the
factors among themselves is also at a high level (r=.735, .614, .613; p<0.01). The absolute value of
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correlation between 0.70-1.00, 0.69-0.30, and 0.29-0.00 is considered a high, medium, and low level of
relationship, respectively. Finally, the internal consistency coefficient is calculated as .892, .873 and
.756, respectively, for the first, second and third factors, and the internal consistency coefficient for the
entire scale is calculated as .929. The values obtained indicate that this scale is a reliable assessment

instrument.
Table 1. Factor design of competence scale for teaching controversial issues
Item No. Factor 1 Factor 2 Factor 3
10 .800
11 .780
4 .768
12 .754
3 .619
16 .588
15 .556
14 .787
1 .749
9 .735
17 .665
2 .615
13 474
7 .852
5 .810
8 .593
6 .560

The qualitative data were collected based on the lesson plans prepared by the prospective
teachers. Following the training, the participants were asked to examine the 2018 Social Studies
Curriculum, determine any learning outcome likely to be related to the controversial issues and prepare
a lesson plan accordingly. Three of the lesson plans prepared by 45 prospective teachers who took part
in the study were not included since they were not considered valid and reliable for making an analysis.
As aresult, 42 lesson plans were analysed.

Data Analysis

Initially, the Cronbach alfa coefficient was calculated for the analysis of the quantitative data
about whether reliable data were collected for the sample group of the study. The reliability coefficient
of the data gathered was identified as .89. Then, it was analysed to determine whether the scores
displayed a normal distribution characteristic by calculating skewness and kurtosis values and through
normality tests. It was observed that the skewness and kurtosis values calculated are between -1 and
+1, and the values were considered acceptable. In addition, the compliance of the obtained scores with
normality was tested with normality tests, and the Shapiro-Wilks test was used since the group size is
smaller than 50. Since the calculated p-value (p=.53) was bigger than .05, it was agreed that the scores
display normal distribution characteristics (Bliyiikoztiirk, 2010), and it was determined that parametric
statistical techniques could be used. In conclusion, the data were analysed by making use of arithmetic
average, standard deviation, and independent samples t-tests in accordance with the objectives of the
study. All statistical analyses were conducted using SPSS 15.0 packaged software, and the significance
level was accepted as .05. The scores between 17-36 were considered “low”, 36-59 were considered
“medium” and 60-85 were considered “high.”

A thematic analysis was conducted for the analysis of qualitative data (Braun & Clarke, 2006).
Thematic analysis refers to the performance of the analysis process based on the similarities,
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differences, and relations in a data set (Gibson & Brown, 2009; Willig, 2013). The following proceedings
were monitored in the thematic analysis process: (i) identification of the data, (ii) formation of the initial
codes, (iii) review and association of the codes, (iv) formation and review of the themes, (v) description
of the themes, and (vi)writing the findings (Braun & Clarke, 2006; Saldafia, 2009). It was paid attention
to the fact that the research process is objective and neutral so that credibility regarding the qualitative
phase could be ensured, the sufficiency of the resources was tried to be ensured; the opinions of two
experts were received for data analysis, the study was tried to be described in detail, and direct quotes
regarding the themes were included frequently (Yildirim & Simsek, 2018).

Ethical Permits of Research
In this study, all the rules specified to be followed within the scope of "Higher Education
Institutions Scientific Research and Publication Ethics Directive” were complied with. None of the

actions specified under the heading "Actions Contrary to Scientific Research and Publication Ethics",
which is the second part of the directive, have been taken.

Ethics Committee Permission Information:

Name of the committee that made the ethical evaluation = Kiitahya Dumlupinar University Social
Sciences Human Research Ethics Committee.

Date of ethical review decision= 02.06.2022
Ethics assessment document issue number= 117467
Findings

In this section of the study, the data obtained from the prospective teachers were presented in the
context of qualitative and quantitative findings, and then they were interpreted in the discussion section
by addressing the obtained findings together.

Prospective Teachers’ Competence Perceptions on Teaching Controversial Issues
in Social Studies

As part of the sub-problems of the study, initially, the arithmetic mean and standard deviation
were calculated regarding the scores which were obtained from the scale that was applied to determine
the level of competence perceptions of the prospective teachers for the use of controversial issues in
social studies teaching. The results are included in Table 2.

Table 2. The scale scores of the prospective teachers

N Minimum Score Maximum Score X SS
45 38 72 57.05 6.89

As is seen in Table 2, the lowest score obtained from the scale by the prospective teachers is 38,
and the highest score is 72. The standard deviation of the scores is 6.89, and the arithmetic average is
57.05. Based on this finding, it can be said that prospective teachers think they a medium level of

competence in using controversial issues in social studies.

Prospective Teachers’ Competence Perceptions Regarding Variables

In the study, it was analysed in compliance with the sub-goals whether the competence
perceptions of the prospective teachers differ significantly based on gender, academic success, and

248



Ttirk Akademik Yayinlar Dergisi (TAY Journal), 2023, 7(special issue), 241-274

grade point average in the "Social Studies Teaching" course. The results of the independent samples t-
test for gender variable are included in Table 3.

Table 3. T-test results of the score of prospective teachers by gender

Gender n X S sd t p
Male 27 61.70 7.18 43 2.66 .01
Female 18 55.44 6.12

The analysis results in Table 2 indicate that there is a significant difference between the scores
of the prospective teachers based on gender, t(43)=2.66, *p<.05. The competence perception of female
prospective teachers is (61.70) higher than that of the male prospective teachers (55.44). Accordingly,
it can be said that female prospective teachers feel themselves more competent than the males. The
results of the independent samples t-test for the academic success variable are included in Table 4.

Table 4. T-test results of the score of prospective teachers by academic success

Academic Success n X S sd t p
2.99 and below 20 55.85 7.05
3.00 and above 25 57.39 7.01 43 64 52

According to Table 4, the competence perception scores of prospective teachers with a general
grade point average of 3.00 and above are slightly higher. However, this difference is not statistically
significant, t(43)=.64, p>.05. In other words, academic success does not significantly impact the
competence perception of prospective teachers to to teach of controversial issues in social studies. The
results of the independent samples t-test for the variable regarding the grade point average in the "Social
Studies Teaching" course are included in Table 5.

Table 5. T-test results of the score of prospective teachers by grade average point of the Social Studies Teaching course

Grade Average Point N X S Sd t p
69 and below 22 56.66 7.33
70 and above 23 57.38 6.65 43 31 75

According to Table 5, the competence perception scores of the prospective teachers with a grade
average point of 70 and above are a little bit higher. However, this difference is not statistically
significant, t(43)=.31, p>.05. In other words, the grade average point of the Social Studies Teaching
course does not significantly impact the competence perception of the prospective teachers to teach of
controversial issues in social studies.

Characteristics of The Prospective Teachers’ Lesson Plans

As part of the sub-goals of the study, the lesson plans prepared by the prospective teachers were
reviewed in terms of teaching controversial issues to obtain the qualitative findings of the study. The
relevant findings are addressed under the following two themes, i.e., “learning outcomes in the lesson

plans”, “controversial topics in the lesson plans”, “teaching process in the lesson plans”, and “evulation in
the lesson plans”.

Learning Outcomes in the Lesson Plans

In the study, the learning outcomes chosen by prospective teachers in the lesson plans they prepared
for teaching controversial issues were examined. The results are shown in Table 6.
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Grade Learning Domain Learning Qutcomes f
. . SB.4.1.4. Places himself/herself into the shoes of individuals with
Individual and Society . . 1
< different traits.

2 Production, Distribution = SB.4.5.3. Displays conscious consumer acts as a responsible 1

©  and Consumption individual.

< Science, Technology, and SB.4.4.2. Compares the past and present use of the technological 2
Society products.

Individual and Society SB:5.2.2. Introduces the natural assets and the historical places, 3
objects and works around.
Culture and Heritage SB.5.2.4. Analyses the role of the cultural items in the co-existence 2
of the people.
SB. 5.5.2. Gives examples of the impacts of humanitarian and natural
People, Places and S . . . .
. characteristics in their locations and surroundings on population 1

N Environments

° and settlement.

= Science, Technology,and SB.5.4.1. Discusses the impact of the use of technology on 5

5 Society socialisation and social relations.

Production, Distribution, SB.5.5.3. Analyses the impact of economic activities on the social 1
and Consumption lives of the people.
. . . SB.5.6.4. Appreciates the symbols of national sovereignty and
Effective Citizenship independence, such as the Turkish Flag and the National Anthem. 2
SB.6.7.4. Questions the impacts of popular culture on our culture.
Global Connections SB.7.7.1. Gives examples about the international organisations of 2
which Tiirkiye is a member.

. . SB.6.1.5. Advocates that the solutions to a problem should be based
Individual and Society : oeTers 1
on the rights, responsibilities, and freedoms.

SB.6.3.4. Makes inferences about the climatic characteristics
People, Places and . . o . .
: considering the human lives in different natural environments in 1
Environments
the world.

o Science, Technology and  SB.6.4.2. Brings forward ideas about the impacts of scientific and 2

2 Society technological developments on life in the future.

g SB.6.5.4. Supports the necessity and importance of paying taxes in
Production, Distribution terms of citizenship responsibility and contribution to the economy 1
and Consumption of the country.

p SB.6.5.2. Analyses the impacts of unconscious consumption of the 3
resources on life of the living creatures.
SB 6.6.4. Explains the importance of democracy in social life. 1
Effective Citizenship SB.6.6.6. Realises the value attached to woman in social life 1
considering the Turkish history and the current samples.
Individual and Society SB.7.1.3: Discusses the role of media in social change and 7
~ interaction.

Q . SB.7.2.1. Explains the existence process of the Ottoman Empire as a

e

g Culture and Heritage political power and the factors that influence this process. 1
People, Places and SB.7.3.3. Discusses the reasons and results of migration with sample 2

Environments

studies.

As is seen in Table 6, it is found that prospective teachers selected different learning outcomes
from each grade and learning domain. Accordingly, it can be said that prospective teachers associate
many outcomes in the curriculum with the teaching of controversial issues. On the other hand, the
learning outcome chosen by most of the prospective teachers is the following: “Discusses the reasons and
results of migration with sample studies.” (f=7) included in the Individual and Society learning area of
Grade 7. Another outcome mostly provided in the plans is the following: “Discusses the impact of the use
of technology on socialisation and social relations” (f=5) that belongs to the Science, Technology and
Society learning area of Grade 5. According to these findings, it can be stated that prospective teachers
mostly consider media and technology topics as controversial issues in the curriculum of social studies.
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Controversial Topics in The Lesson Plans

All controversial topics in the lesson plans of the prospective teachers are included in Table 7.

Table 7. Controversial topics in the lesson plans

Controversial topics Participants f
1. Media P13, P18, P24, P25, P29, P35, P37, P39 8
2. Use of technology P5, P9, P27,P28, P31, P34 6
3. Opening Hagia Sophia for worship P10, P26, P33 3
4. Nuclear energy P11, P23 2
5.  Hydroelectrical plants P12, P32 2
6. Artificial intelligence P1, P20 2
7. Mines P3, P30 2
8. Removal of school oath P17, P36 2
9. Istanbul agreement P2 1
10. Organ donation P8 1
11. Thermic power plants P7 1
12. Protection of Natural Areas p2 1
13. Unplanned urbanisation P22 1
14. Early retirement P40 1
15. Privatisation policies P21 1
16. Earthquake regulation P4 1
17. Popular culture P15 1
18. Education in Mother Tongue P19 1
19. Climate change p22 1
20. Democracy P6 1
21. Migration P14 1
22. Conquest of Istanbul P16 1
23. NATO membership P38 1
24. Membership to the European Union P41 1
25. Genetically modified organisms P42 1

Asis seen in Table 7, the prospective teachers include a wide range of topics in their lesson plans.
The use of media and technology is the mostly referred topic. The prospective teachers created
controversial issue scenarios and discussions with a wide perspective especially about the impact of
media on social life and human relations. Another topic, which is included much more in the lesson
plans, is technology. The prospective teachers once again created controversial issue scenarios or
questions in different perspectives such as the intensive use and the effects of technology, general web
addiction, and the impacts of technology on the nature. The other remarkable topics included by the
prospective teachers are listed as opening Hagia Sophia for worship, nuclear energy, hydroelectrical
power plants, artificial intelligence, mines, and removal of school oath. Moreover, in the lesson plans
prepared by the participants included topics such as Istanbul Agreement, protection of natural areas,
unplanned urbanization, early retirement, privatization policies, earthquake, popular culture, education
in Mother Tongue, climate change, democracy, migration (migrants), Conquest of Istanbul, NATO
membership, membership to European Union, genetically modified organisms.

Teaching Process in the Lesson Plans

This theme includes the teaching methods and strategies adopted by prospective teachers while
teaching controversial issues. Following the analysis, three sub-themes were created from the findings:

"controversial issues as a means of content transfer”, "controversial issues in context" and "facilitating

argument formation".
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Controversial issues as the content transfer instrument: It can be stated that majority of the
participants consider controversial issues as an instrument to teach the content specific to the subject
addressed in teaching social studies. In other words, the participants address the controversial issues
with a content-based approach. Among the participants who prepared a lesson plan about the Syrian
migrants under the migration topic, P14 identified migration as follows: “The change of place carried out
by the people from where they are located to another place due to different reasons is called migration.
There are many reasons for the migrations experienced in the world, and all countries migrate and allow
immigrants (...) The people migrate for several reasons such as life standards, health, business
opportunities, and civil war,” and provided information about the reasons for the migration. Addressing
the School Oath in the lesson plan as part of the national sovereignty and independence symbols, P36
made the following explanation in the scenario text: “The student oath or Our Oath/Pledge is a loyalty
oath which was read by the students every morning with a ceremony at the elementary schools in Ttirkiye
between 1933-2013 (...) The text of the Oath was written in 1933 by Resit Galip, the Minister of National
Education in that period. In 2013, the practice of reading Oath at the schools in Tiirkiye was terminated.”

Another remarkable example is seen in the lesson plan prepared by P32 about hydroelectric
power plants. In the relevant lesson plan, the participant initially explained the conceptual meaning of
the hydroelectric power plant, supported the utilisation features of the same in the world and Tiirkiye
with several statistical data and then listed with a didactic approach what the positive and negative
aspects of such power plants are. Likewise, P41, who prepared a plan regarding membership to the
European Union as part of the topic regarding the international organisations to which Tiirkiye is a
member, identified international organisations concept and presented all global and regional
organisations in a table and then made explanations by visualising all symbols to which Tiirkiye is a
member. Finally, the participant provided information about the relations between the European Union
and Turkiye and asked, “Should Tiirkiye be a member of the EU?”

As is seen, some of the participants attached more importance to content than others. Therefore,
they failed to create scenario cases in which they would be able to identify the dilemmas in the decision-
making process and make projections in the lesson plans prepared. Instead, they focused on the issues
which are potentially suitable for making social and ethical discussions included in the curriculum of
social studies; however, the addressed topics were planned with a didactic approach to carry out
teaching.

Controversial issues in context: Only a few participants used controversial issues contextually in the
lesson plans. Creating scenarios which contain controversial, disagreed issues and dilemmas for the
students, the relevant participants created contexts in which different opinions can be delivered. In the
lesson plans prepared with this perspective, it was observed that it is intended to make the students
realise the disputes and dilemmas inherent to the controversial issues instead of teaching the subject
matter content. For instance, P11 created the following scenario in the lesson plan prepared about
renewable and nonrenewable energy sources: “Electric energy is very important for all countries in the
world. Because most of the equipment used in workplaces, homes, schools, hospitals, and factories in our
daily life works with electricity. However, it is hard work to generate electricity. Today, electric energy is
generated from renewable sources of energy (sun, wind, hydroelectric, geothermal, etc.), fossil fuels (petrol
and petrol products, coal, and natural gas etc.) and nuclear power plants. Moreover, our country wants to
meet the demand for electricity by establishing nuclear power plants.” In this scenario, instead of giving
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information about the content by defining the concepts such as renewable/nonrenewable sources of
energy or explaining the operation principles in detail by telling what these sources are, as habitual in
the classes, an interesting context was created for the students. Moreover, it can be said that the
scenarios containing these features would enable the students to recognise different opinions and have
discussions.

In the controversial issues scenario titled “Fascinating Strawberries” created by P42, it can be
stated that the students can realise the existence of multiple perspectives. In this scenario, a character
called Zeynep brought strawberries for feeding time. The strawberries have beautiful colours and sizes
to attract the attention of the other students in the classroom. Another student, whose name is Ayse,
tells her mother about the strawberries brought to the classroom by Zeynep and asks her mother to buy
the same one for her. Nevertheless, her mother tells Ayse that the current season is not suitable for
strawberries and that such strawberries are genetically modified and harmful. The scenario ends with
the following question: “Is Ayse’s mother right not to buy the strawberries?” It can be stated that the
relevant scenario is an efficient context in terms of enabling the students to apply what they learn in the
classes regarding the conscious consumption to the controversial issue delivered to them, ensuring the
use of the concepts learnt in the classes and realisation of more meaningful learning processes.

Planning a short introduction accompanied by the questions intending to raise awareness about
the disadvantaged groups as part of the following acquisition, i.e., “Places himself/herself in shoes of the
individuals with different traits”, P8 chose organ donation as a controversial topic likely to be addressed
in the relevant acquisition. The participant structured his scenario with the following sentences: “The
two-year-old Ayse and her mother have an accident during a bus trip. While the mother is slightly injured
in the accident, Ayse has a brain haemorrhage since she hit her head. They are taken to the hospital, and
Ayse is placed in intensive care. After a few hours, the doctor explains to her family that cerebral death has
taken place. She stated that her heart would not endure for a long time in such a case, ‘If you want, you can
save the lives of other children who are waiting for organs by donating her organs,’ says the doctor. As it is
seen, the students are left in a moral dilemma in the scenario prepared by the participant. In this sense,
the students can study for the solution of the problem in accordance with the moral characteristics
created individually about organ donation. However, the students may not want to focus on moral
properties during problem-solving, although this scenario contains moral dilemmas.

Instead of written scenarios, some participants introduced the students to the contexts that will
enable them to discuss through the cartoons and photographs that will fulfil this task. For instance, P37,
who prepared a lesson plan about technology addiction, presented several related visuals and cartoons
which indicate the different aspects of technology use in daily life. Furthermore, some other participants
created ecological and economic dilemmas. P30, who created a controversial topics scenario in this
respect, created a scenario regarding the use of a natural park, which is rich in terms of mines, for
prospecting activities. P7 focused on the dilemma in which the headman of a village where people with
economic problems live, would or would not approve the plant that is established in the village. In both
cases, it can be said that the students are expected to create arguments considering the ecological and

economic priorities.

Facilitating formation of argumentation: The theme of facilitating argumentation means that
prospective teachers use questions to support students’ reasoning processes for them to be able to form
arguments for claiming, justifying, determining possible counterclaims, and refuting arguments when
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they encounter a controversial issue. In the study, participants who approached controversial issues
both as a means of transferring the content of the social studies course and as a context used questions
to help students form argumentation. However, it was observed that the questions used to facilitate
argumentation showed two main features. Firstly, after presenting the scenario situation to the
students, some participants asked questions about whether the students needed additional information
and explanations at the conceptual level. Secondly, and more commonly, discussion questions to enable
students to make argumentation were tried to be used by the participants in their lesson plans.

Among the participants, P42 asked the students if there was anything they did not understand
in the text, and whether there were any concepts they wanted to be clarified once the scenario had been
written regarding the genetically modified organisms. Once again, P22, who prepared a lesson plan
about the climate change topic, wanted to find out whether the students need any additional information
contextually or if there are any unclear issues with the following question: “Do you need any additional
information about the content of the scenario?” Having prepared a lesson plan about the use of forest
areas to open settlement areas as part of the protection of natural areas, P2 made the following
explanation as the other participants: “Once the text of the controversial topic is presented to the students,
it is asked if there is anything they did not understand.” Likewise, in the lesson plan prepared regarding
organ donation, P8 asked, “Is there anything you do not understand in the scenario?”. In the lesson plan
regarding popular culture, P15 asked, “Is there anything you do not understand?” and included questions
in the lesson plans for removing the missing information or the deficiencies regarding the scenario
cases. On the other hand, there are also participants (f=18), who did not ask questions to find out if the
students need additional information or explanations once they have presented the scenario case to the
students.

The participants also included discussion questions in the lesson plans they prepared for
controversial issues to ensure that students could make arguments. In this context, question forms were
used to ensure that students could create arguments for their own allegations regarding the
controversial issue, state justifications regarding the claim created, and determine the potential
counterclaims and confute the same. However, the stages of such argumentation process, which contain
four stages, were not used by all participants. Most of the participants (n=30) ignored a minimum of one
of the questions that will enable the students to create allegations and justifications and determine and
confute counterclaims. For instance, in her lesson plan about genetically modified organisms, Nimet
planned in which she requested the students only to state the allegations. She included the following
question in her plan: “If you were a farmer, would you use seeds with GMO?” As part of the following
acquisition: “Introduces the natural assets and historical places, objects and works around,” P26, who used
Opening of Hagia Sophia for worship as a controversial topic, used the following questions in the lesson
plan with respect to the formation of the claims and justifications by the students: “What do you think
about opening Hagia Sophia for worship; Do you think it is a true decision to open it for worship? Why?
What kind of a defence would you make against any party who disagrees with you?” And P8, who prepared
a plan regarding organ donation, did not include the question for confuting the counterclaims. In this
context, this participant included the following questions: “Would you let donate Ayse’s organs if you were
in the shoes of her family? How would you convince somebody who thinks differently than you about your
opinions? What can be the counterarguments against your arguments?” Likewise, P23, who prepared a
lesson plan about nuclear weapon technology, did not include the question for refuting counterclaims
either. In the lesson plan, P23 included the questions whereby students can state their allegations and
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create justifications and tried to determine the counterclaims with the following question: “What can be
the counterarguments against your arguments?”

The questions asked to students to identify possible opposing claims and to produce arguments
to refute the opposing claims were used by a limited number of participants (n=8). One of these
participants, P7, explained how to carry out the argumentation process on the controversial topic of
thermal power plants in the lesson plan as follows: “.. students are asked the question ‘What is your claim
about this topic? After the students’ ideas are taken, the question, ‘Well, what can you say to support this
claim?’ is asked. In this way, it is helped to ensure that the student supports his/her answer. To move on to
the 3rd stage, students are asked ‘what other claims can be against your claim? Thus, they are made to
think about the opposing claims. For the last stage, refuting with evidence, the question ‘Which data can
you refute the opposing claims based on?” is asked.” P15, who prepared a plan about popular culture,
prepared a rebuttal question: “If another student says that the effects of popular culture on our national
culture are acceptable, how would you respond to him/her?”,

Having prepared a lesson plan about membership to the European Union, P41 listed the
questions which enable the students to make argumentation as follows: “1. What is your claim for the
given situation? 2. How can you support your claims? 3. What can be the counterclaims for your claim? 4.
Based on which data can you confute the counterclaims?” All the same, the questions used by Seyma for
reasoning were written rather mechanically, in other words, like a magical formula. She failed to make
a connection between the questions for the students to make arguments and the controversial issue she
addressed. Once again, P11, who prepared a lesson plan about nuclear power plants, managed to
associate the questions that would help the students to make arguments with the scenario more
efficiently. In this regard, the following questions are used by P11: “2. Do you think it is useful or harmful
to establish nuclear power plants? 3. Please, justify your opinions. 4. Please state what can be the
counterclaims of your arguments. 5. Please confute the counterclaims by stating the reasons.”

As is seen, a limited number of participants asked the students to determine counterarguments
and guess what kind of explanations can be made to support the arguments of someone who develops
counterarguments and think about how to respond to the parties who have similar arguments. However,
not every student may anticipate what the counterarguments will be and, therefore, how to respond to
them. Hence, such reasoning is a level which every student may not achieve, but they are expected to
achieve. Therefore, a counterargument, which was structured by the teacher, may be readily presented
to the students if the students fail to respond. It was observed that among the participants, P1 and P14
offered counterarguments for the students in their lesson plans. However, these participants failed to
make use of the questions regarding claims, reasons, counterclaims, and counterarguments even though
they included the ready counterarguments in the lesson plans. For instance, P1 failed to include any
questions about what the counterviews can be in the lesson plan prepared with respect to artificial
intelligence. In addition, this participant utilised the following counter-argument structure, i.e., “Some
people state that unemployment will increase due to widespread use of artificial intelligence. Why do you
think about this issue?” However, it is seen that the question structure used by P1 is unidirectional. This
can be used as a ready counterclaim for a student, who delivers his/her argument in the initial questions
as follows: “Yes, artificial intelligence technology must be used.” However, P1 failed to plan counterclaims
for any student who will deliver his/her argument as follows: “No, artificial intelligence technology must
not be used.” In the lesson plan for the migrants, P14’s question to identify the claims and reasons of the
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students is not clear and insufficient. The relevant questions are as follows: “What are your opinions
about the migrants in our country according to the scenario?” and “Which reasons did you defend while
delivering your opinions?” Despite all this, P14 envisioned helping the reasoning process of the students,
thereby using ready counterarguments that contain moral and ethical features about the migrants in
the lesson plan.

Evulation in The Lesson Plans

The majority of the participants who prepared the lesson plans based on controversial issues
(n=28), failed to make explanations in the plans about how to make such assessments. On the other
hand, it is observed that the other participants focus on one of the two characteristics, i.e., evaluation of
the level of reasoning and evaluation of the knowledge of content.

Six participants planned the assessment process to determine the level of reasoning of the
students. Among these participants, P11 stated that he/she would make a “process assessment by
observing the skills of the students to generate ideas, make decisions, and persuade...” expressing that the
assessment process should be based on observations. It is understood that the assessment process
anticipated by P11 would include the skills of the students to create arguments and deliver reasons in

I

the argument formation process. P15 states this in the lesson plan as follows: “... feedback is given
according to the stage of the students, and it is tried to fulfil the missing parts.” However, it is not clear
which missing parts would be accomplished regarding the students. P8 emphasises the fact that
controversial issues are topics that do not have one single true answer. Further stating that the correct
or wrong answer will differ in the context of controversial issues according to the individuals, this
participant made the following explanation: “In the assessment stage, we should mainly consider how

close the students are to the 4t level.”

Likewise, Koru describes the structure of the assessment process with the following statements:
“It is expected that the teacher should contribute to the students to reach the 4t level clearly, thereby
checking the answers provided by the students (...). If they have difficulty reaching the 4t level, the teacher
should help them to overcome this.” P42’s statements are as follows: “The teacher controls the answers of
the students and determines at which level they are able to deliver their opinions.” According to these
assessments, it can be concluded that a teaching-learning process based on controversial subjects
should bear characteristics to improve the qualification of the reasoning of the students. P28 points out
that the assessment process should focus on the reasoning patterns of the students. According to this
participant, the teacher should determine which logical, emotional, or intuitive reasoning patterns the
students use in the problem-solving process regarding contoversial issues. However, P28 failed to
explain why it is necessary to determine the reasoning patterns of the students.

Nevertheless, 6 participants described the importance of evaluating content knowledge in the
assessment process in their lesson plans. Among these participants, P41 stated that he/she will check
in the assessment process whether the discussion of the students regarding controversial issues is a
discussion based on information or not and he/she will focus on whether the students associate their
knowledge with the argumentation. P21, who prepared a lesson plan about privatisation policies and
P1, who prepared a lesson plan about artificial intelligence, expect the students to study the positive and
negative aspects of the issues they address. Moreover, P4 defines the characteristics of the assessment
process as follows: “(....) a topic evaluation survey is applied to the students who learn the topic better. (...)
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Discussion and Conclusion

This study aims to examine the competence of prospective social studies teachers to use
controversial issues in social studies from different perspectives. In the first phase of the study, the
competence levels of prospective teachers in general were analysed through a scale developed by the
researcher. It was concluded that prospective teachers perceive themselves as competent at a medium
level regarding the teaching of controversial issues in social studies. This result can be interpreted as
social studies teacher candidates not having full confidence in teaching controversial issues. In the
literature, no studies on this issue determine competence using a quantitative scale. However, several
questions regarding the competencies they have were addressed in some studies that focus on the
attitudes, opinions and applications of the teachers and prospective teachers about controversial or
socioscientific issues. For instance, in the study carried out by Alacam Aksit (2011), it was revealed that
the teachers consider themselves insufficient in terms of knowledge, techniques, and methods that are
required to teach the socio-scientific issues that can be considered within the scope of controversial

issues.

On the other hand, the studies in international literature, where more comprehensive studies
are available, have also found that teachers feel inadequate. In the relevant study by Oulton et al (2004),
only 12% of teachers reported feeling prepared to teach controversial issues. The educators reported
inadequate training in teaching controversial issues and that the curriculum should provide clearer
suggestions on how to deal with controversial issues. Prospective social studies teachers recognize the
significance of socio-scientific issues in social studies, yet they feel ineffective in teaching them, as
discovered by Cepni and Gecit's (2020) research. Also, in the study conducted by Kus (2015), which
identifies the practices and positioning of social studies and science teachers in terms of controversial
issues, teachers stated that they prefer the 4th and 3rd positions. According to teachers, they support
in-class discussions, they do not express their personal opinions but encourage students to share their
personal opinions, or they express their opinions or positions on the issue but encourage students to
explain their own positions. However, the observations showed that the teachers mainly give their
opinion on the discussed topic, they try to give their perspective to the students and sometimes they
only give their own position on some of the topics (the second position). These results obtained by Kus
indicate the weak competencies of the teachers regarding teaching controversial issues.

The lack of full belief in the competence of prospective teachers, both in this study and in the
negative results of the other studies, can be interpreted as a lack of full competence in the controversial
issues related to the teacher education they have received. Thus, it can be argued that there is no
concrete place for the teaching of controversial issues when a bachelor's program for the teaching of
social studies is reviewed. Within the strategies, principles, approaches, methods and techniques to be
used as part of the teaching-learning processes in social studies, these issues may be included at the
initiative of the teacher or they may be used as part of the teacher's own teaching-learning processes. In
many previous studies, results have been obtained regarding the need for pre-service or in-service
training on controversial or sensitive issues, or the inadequacy of the teacher training received in this
regard (Alacam Aksit; 2011; Akman & Bastik, 2016; Demircioglu, 2016; Giinal & Kaya, 2016; Oulton et
al,, 2004). Therefore, it is important to include the controversial issues in teacher training and enhance
the professional competencies of prospective teachers both in terms of their own citizenship
competencies and citizenship education (Ersoy, 2013). On the other hand, the reason why teachers and
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prospective teachers do not feel fully competent cannot be explained only by the training they received.
As stated by Hess (1998), in addition to the insufficiencies of teacher training, there are many factors,
such as the difficulty of having an argument on these issues, not knowing how to involve the students in
the argument, and the fear of losing control of the classroom, which plays a significant role in the case
of teachers who feel incompetent.

Although intensive research findings in the literature indicate that the competence perception
of prospective teachers is not high, the results are essential regarding the attitudes towards
controversial and socio-scientific issues and teaching. Contrary to the results obtained about the
competencies in many studies conducted in this respect (Copur, 2015; Yazici and Se¢gin, 2010), it was
found that prospective teachers of social studies, science and elementary schools have positive attitudes
and opinions regarding the teaching of controversial and socioscientific issues. The existence of positive
attitudes and opinions towards these issues may increase the tendency and inclination of teachers and
prospective teachers towards the relevant teaching practices. Therefore, this is important as a driving
source of motivation in terms of the competencies of teachers and prospective teachers. However, the
reservations of teachers and trainee teachers to include controversial issues in the teaching
environment are often reported in the literature. The studies (Aynuz and Memisoglu, 2022; Hess, 2004;
Giinal and Kaya, 2016; Oulton et al., 2004; Yazic1 and Se¢gin, 2010; Soley, 1996) indicate that teachers
avoid including controversial issues due to the following reasons: the examination-oriented training
system, lack of time, the reactions of the family, society and managers, the manners and customs of the
environment, the concerns regarding investigation by the competent authorities, the students' taking
the discussion to other aspects than what is desired, their exaggeration and taking the discussion
outside the classroom, accountability to the administrators, and the fear of losing their jobs.
Interestingly, teachers' concerns about their own teaching skills, such as inability to manage the
discussion and lack of knowledge about the controversial issues, remain in the background. It is quite
remarkable that even the teachers and prospective teachers who apply to the current teaching curricula
(Aynuz and Memisoglu, 2022; Giinal and Kaya, 2016) express similar concerns. As is known, the use of
current, controversial, and socio-scientific issues in the classes is emphasised much more with the
revisions in the curriculum in 2005 and thereafter. For example, as mentioned above, in the 2018
curriculum for social studies, the use of relevant topics is included in the principles to be considered
when implementing the curriculum. Similar emphasis is also given to the teaching of science and history.
These results can be seen as an indication that the desired changes in educational policy have not been
achieved. Therefore, the following expectations should be fulfilled: the inclusion of controversial issues
in the curriculum and the guidelines for the more concrete teaching of such issues, the provision of legal
security and support for the school management, as well as the revision of the textbooks.

In the study, it was analysed whether the perceptions of prospective teachers regarding their
competencies differ significantly based on gender, academic success, and the grade point average of
social studies teaching lessons. It was concluded that only gender significantly impacted the perception
of the prospective teachers, and the male students felt more competent than the female students. This
result may give rise to the thought that female prospective teachers will allocate more space and time
for controversial issues in social studies lessons in comparison to male prospective teachers and that
they will be more successful. However, variable results have been obtained in the literature for the effect
of gender. In the study conducted by Oziidogru (2022), it was determined that females have positive
perceptions regarding controversial issues, whereas male participants have a positive perception of the
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same in the study carried out by Yazici and Se¢gin (2010). In some studies (Cebesoy and Donmez Sahin,
2013; Cepni and Gegit, 2020; Tuncer, 2018; Yolagiden, 2017), it was observed that gender is not a
variable that creates a significant effect. On the other hand, unlike this study, it was concluded in the
study by Cepni and Gegit (2020) that prospective teachers with academic success have much more
positive attitudes.

In the second phase of the study, the lesson plans prepared by the prospective teachers for their
competencies were reviewed. It was concluded that there is a variety regarding the outcomes and
controversial topics chosen by the prospective teachers in the lesson plan. Accordingly, it can be pointed
out that prospective teachers are successful in terms of determining the potentially controversial issues
included in the curriculum. On the other hand, this may be considered as evidence of the fact that the
curriculum of social studies contains many controversial issues due to its nature. Hence, in the study
carried out by Tatar (2018), it is pointed out that maximum outcomes regarding controversial issues
are available in social studies among all other courses. This course is followed by science and religious
culture. Therefore, it can be stated that curricula have sufficient potential in terms of including
controversial issues and that both the teachers and the prospective teachers should not have difficulty
in terms of including controversial issues in social studies lessons. However, as stated earlier, the studies
in the literature indicate that the reason why the controversial issues are not included in the teaching
environments stems from different reasons rather than the insufficiency of the curricula. On the other
hand, as emphasised by the teachers in the study carried out by Oulton et al. (2004), it may be more
suitable if the curriculum provides clearer suggestions about overcoming the argumentative cases.

In this study, media and the use of technology were the titles for which the prospective teachers
prepared the highest number of plans. Furthermore, the other topics included in the plans by the
prospective teachers are listed as Opening Hagia Sophia for Worship, Nuclear Energy, Hydroelectrical
Power Plants, Artificial Intelligence, Mines, Removal of School Oath, Istanbul Agreement, Protection of
Natural Areas, Unplanned Urbanisation, Early Retirement, Privatization Policies, Earthquake, Popular
Culture, Education in Mother Tongue, Climate Change, Democracy, Migration (Migrants), Conquest of
Istanbul, NATO Membership, Membership to European Union, Genetically Modified Organisms. These
results overlap with the studies in the literature regarding controversial issues considered necessary to
be included in the teaching environments. For instance, in the study carried out by Aynuz and Memisoglu
(2022), the topics which are considered most controversial by the prospective teachers are listed as the
economy, Armenian issue, training system, rights and freedoms, media, Ottoman Empire and the
Sultans. In the study by Copur (2015) carried out with social studies teachers, it was concluded that
natural disasters, democracy, environmental pollution, unplanned urbanisation, traffic, brain drain,
violence, TV broadcasts, freedom of the press and multiculturalism are the topics that are mostly
requested to be included in the classroom environments. Likewise, in the study by Yazici and Se¢gin
(2010), it was observed that the teachers of social studies consider that human rights, training system,
environmental pollution, examination systems, democracy, global warming, cultural corruption, the
council of higher education (YOK), public personnel selection examination (KPSS) and globalisation
topics should be included in the classroom environments. As for the study by Kus (2015), it was
determined that violence against women, the educational system, terror and nationalism are the leading
controversial topics for both the teachers of social studies and science and, what is more, with respect
to their own subjects, the teachers of social studies consider that the issues such as Kemalism,
democracy, military coups, shadow government which are associated with the recent history of Tiirkiye
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are among the essential controversial topics. In terms of the students who receive social studies classes,
the critical, controversial topics in this lesson are human rights, animal rights, multiculturalism, press
freedom, election system, traffic, TV broadcasts, media, and military service (Arslan, 2019; Oztiirk,
2022). It is for sure that the other studies in the literature determined controversial issues which are
independent of the curriculum and that are mainly based on getting opinions. Therefore, this caused the
identification of the controversial issues with a wider perspective than the study itself. As for this study,
the liability of the students to determine the controversial issues based on the content and learning
outcomes of the curriculum should not be forgotten.

When the foregoing study results regarding the competence to determine outcome and
controversial issues are addressed together, it can be said that the instincts and competencies of
prospective teachers are high in terms of determining what the controversial issues are and bringing
the same to the classroom thereby associating them with the learning outcomes of the curriculum. On
the other hand, the studies in the literature emphasise the importance of the use of argumentation-
based teaching for teaching controversial and socio-scientific issues (Atabey & Topcu, 2017; Driver et
al., 2000; Evren Yapicioglu & Kaptan, 2018; Oztiirk & Doganay, 2019; Sampson & Clark, 2008; Torun &
Sahin, 2016). When considered from this point of view, the result of the study indicates that the
prospective teachers’ competencies are weak in this respect. At the end of the study, it was observed
that prospective teachers generally failed to address any controversial issue, dilemma or any cases that
require making an ethical decision in their teaching designs regarding controversial issues. Instead of
this, they were found to have a more apparent tendency towards teaching only the content of social
studies. The content-based approach of the prospective teachers may be explained by the belief of the
teachers about the importance and necessity of absolute content knowledge in the reasoning processes
regarding controversial issues. With this aspect, to ensure reasoning on controversial issues remains in
the background of the lesson content. It can be considered that according to the prospective teachers,
the inclusion of controversial issues to teach social studies is an instrument for teaching the topics
included in the social studies curriculum rather than being an instrument to develop the students’
judgement, argumentation formation and reasoning skills. On the other hand, the reason for this
approach of the prospective teachers may be explained with the following reasons: the concern for
delivering the current curriculum content and the fact that the teaching of controversial issues and the
skills acquired thereof have no place in the national exams available in the educational system that is
more exam oriented. As stated earlier, some studies in the literature (Aynuz and Memisoglu, 2022; Hess,
2004; Glinal and Kaya, 2016; Oulton et al., 2004; Yazici and Se¢gin, 2010; Soley, 1996) reveal the reasons
in this manner why the teachers generally avoid including controversial issues in the classroom and
prefer the content-based education.

In parallel to the foregoing result, the study found that a limited number of participants
structured the controversial issue scenarios in the form of learning contexts in which the students could
express their opinions according to ethical, moral, social, economic, and ecological perspectives.
However, the controversial issue scenarios structured in this way may enable the formation of real-life
cases where the students can apply or use the information they learned and acquire thinking skills,
which can be considered from now on as a life experience today. With these scenarios, it is possible to
create interesting contexts for the students and ensure that they realise the relation of science issues
with real life. On the other hand, it was seen that the participants tried to include the questions in their
lesson plans for the argumentation processes of the students. However, the questions used are
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insufficient in terms of quality. It was determined that an especially limited number of participants used
the questions together to determine the claims, justify the claims, identify the counterclaims, and
suggest counterarguments regarding the counterclaims. It was seen that most of the participants failed
to include the questions in their lesson plans for a minimum of one of the components of the four-stage
argumentation process. Once more, one of the interesting findings of the study is that none of the
participants included the four-stage argumentation process and the ready counterarguments together
in their lesson plans. Finally, it was found that most of the participants failed to develop an assessment
and evaluation strategy for the evaluation of teaching controversial issues.

Recommendations

When all these findings are considered generally, it can be said that prospective teachers failed
to be adequately effective in the planning for the process despite their success in determining
acquisition and controversial issues. Therefore, it can be concluded that prospective teachers should be
engaged much more in the practices and activities regarding the teaching of controversial issues in
prospective training, and they should gain experience in such practices. This study has several limitions.
First and foremost, the research data were collected only from the students at a university who receive
education in the relevant teacher training program. Therefore, the findings obtained may stem from the
context and characteristics of the relevant university. This is why repeating similar studies with
different samples is important. On the other hand, the analyses were conducted based on a single lesson
plan prepared by the prospective teachers. Thus, it may be possible to reveal results based on the
analysis of the products of more than one student, thanks to studies based on repeated practices and
experiences. Furthermore, it will likely have more profound results for the competencies of the
prospective teachers thanks to the data collection procedures regarding the identification of the
problems they encounter and their attention in the preparation process of the plans.
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Sosyal Bilgiler Ogretmen Adaylarinin Tartismal Konulari
Ogretimde Kullanma Yeterliklerinin incelenmesi

Giris

Sosyal bilgiler egitimi etkin birer vatandas olarak bireylerin bilgiye dayali ve mantikli kararlar
alabilme yeteneklerin gelistirmeyi amaglar (National Council for the Social Studies [NCSS], 1994). Ciinkii
etkin vatandaslarin giin gectikce karmasiklasan, farkli boyutlari olan sosyal sorunlarla karsi karsiya
gelebilmeleri, bunlar1 miizakere edebilmeleri ve dogru kararlar1 verebilmeleri gerekir (Oulton, Day,
Dillon, & Grace, 2004). Bu nedenle tartismali veya ¢atismali olarak adlandirilan bu konularin sosyal
bilgiler 6gretiminde kullanilmasi etkin vatandaslik yeterliklerinin kazandirilmasi (Ersoy, 2010, 2013;
Hess, 2002) agisindan 6nemli goriilmektedir.

Tartismali konular bireylerin zit bakis acilari olusturmasina uygun, mantikli anlagsmazliklar
kapsayan konulardir (Levinson, 2008). Bir konu ile ilgili mantikli, ancak birbirinden farkh fikirler 6ne
stiriilebiliyor ve kanita dayal olarak ¢6ziime kavusturulamiyorsa ilgili konu tartismali olarak kabul
edilebilir (Dearden, 1981; Wellington, 1986). Niikleer enerji, 6tenazi, savaslar, silah politikalari, niifus
kontrolii, kadin haklari, GDO’lu tiriinler, klonlama, go¢, miilteciler, basin 6zgiirliigi, terorizm, kiiresel
1sinma gibi (Baki, 2019; Dube, 2009; Hess, 2004; Oztiirk ve Kus, 2019) aym zamanda sosyo-bilimsel
olarak degerlendirilen konular ve her toplumun ge¢misindeki kimi tarihsel konular (Baki Pala, 2019)
tartismali konu olarak kabul edilebilir. Derslerde tartismali konularin kullaniminin en 6énemli
nedenlerinden birisi akil yiiriitmeye ve tartismaya dayanan elestirel diisiinme becerilerinin (Harwood
ve Hahn, 1990; Ikuenobe, 2001) gelisimine sagladig katki ile aciklanabilir. Ayrica tartisma kiiltiirtint, is
birligi ve problem ¢6zme becerilerini, toplumla ve ¢evreyle iletisim becerilerini gelistirme, ger¢cek yasam
temelli ve anlamli 6grenme ortami olusturma (Berg, Graeffe ve Holden, 2003) gibi yararlara sahiptir.

Uluslararas1 dizeyde tartismali konulara artan bir ilgiyle pek ¢ok arastirma yapilmaktadir.
Turkiye’de de son yillarda artan bir ilgi goriilmekle birlikte tartismali konular hakkinda yapilmis
calismalar simirhdir. ilgili calismalarin ise ¢cogunlukla fen egitiminde sosyo-bilimsel konu kavrami
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cercevesinde ve farkli boyutlarda gerceklestirildigi séylenebilir (Orn. Cebesoy & Dénmez Sahin, 2013;
Evren Yapicioglu & Kaptan, 2017; Giilhan, 2013; Giirbiizkol & Bakirci, 2020; Ozkul, 2022; Topgu, 2008;
Topgu vd., 2011). Sosyal bilgiler egitimi alaninda yapilan ¢alismalar ise daha ¢ok sosyal bilgiler ve tarih
o0gretmen adaylarinin (Alagéz, 2014; Aynuz, 2020; Baloglu Ugurlu ve Dogan, 2016; Cepni ve Gegit, 2020;
Secgin, 2019; Oziidogru, 2022), égretmenlerinin (Copur, 2015; Giinal ve Kaya, 2016; Oztiirk, 2017;
Tuncer, 2018), ve 6grencilerin (Arslan, 2019; Oztiirk, 2022) tartismah konularin neler olduguna ve bu
konularin 68retimine iliskin algi, tutum ve goériislerini belirlemeye dontiktiir. Sosyal bilgiler derslerinde
tartismali konularin kullaniminmi gelistirmeye doniik uygulamali arastirmalar ise (Baki Pala, 2020;
Ozcan, 2021) ¢ok yeni ve simirhdir. Sosyal bilgiler 6gretmenleri veya 6gretmen adaylarinin tartismal
konular ile ilgili yeterliklerini inceleyen arastirmalar ise ihmal edilmistir.

Yakin gecmisteki pek cok reform ¢abasinin genellikle 6gretmenlerin mevcut bilgi, inang ve
tutumlarini kabul etmedikleri icin basarisiz olduklari sonucuna varilmistir (Gray & Bryce, 2006).
Dolayisiyla sosyal bilgiler siniflarinda etkin tartisma siireglerini basarmanin yollarindan biri 6grencileri
bu tartisma stireci ile tanistiracak sosyal bilgiler 6gretmeni adaylarinin tartismali konulardaki pedagojik
uygulamalarini yeterliklerini incelemek olabilir. Bu nedenle arastirmada sosyal bilgiler 6gretmen
adaylarinin  sosyal bilgiler dersinde tartismali konular1 kullanma yeterliklerini incelemek
amag¢lanmistir. Bu amag dogrultusunda asagidaki arastirma sorularina yanit aranmistir:

1. Sosyal Bilgiler 6gretmen adaylarinin tartismali konularin 6gretimine dontik yeterlik algilari

nedir?

2. Sosyal Bilgiler 6gretmen adaylarinin tartismali konularin 6gretimine doniik yeterlik algilari
cinsiyete, akademik basariya ve sosyal bilgiler 6gretimi dersi basarisina gore istatistiksel
olarak anlaml farklilik gostermekte midir?

3. Sosyal Bilgiler 6gretmen adaylarinin tartismali konularin 6gretimine doniik hazirladiklar
ders planlarinin 6zellikleri nedir?

Yontem

Arastirmada karma yontem yaklasimlarindan yakinsayan paralel desen kullanilmistir. Bu
desenin amaci arastirma problemine iliskin farkli ama birbirini tamamlayic1 veri toplamaktir.
Yakinsayan paralel desen nicel ve nitel yontemlere esit 6ncelik verir, ¢coziimleme sirasinda bu asamalari
birbirinden ayr1 tutar ve daha sonra genel yorumlama yaparken sonuglar birlestirir (Creswell & Plano
Clark, 2020).

Arastirmanin ¢alisma grubunu Tiirkiye’nin batisinda yer alan bir Devlet Universite’'nin sosyal
bilgiler 6gretmenligi lisans programinda ii¢iincii sinifta 6grenim goren Sosyal Bilgiler Ogretimi 2 dersine
kayith 45 6gretmen aday1 olusturmustur. Aragstirmanin nicel verileri, gelistirilen “Tartismali Konularin
Ogretimine Yonelik Yeterlik Olcegi” ile toplanmistir. Gelistirilme siirecinde alan yazin taramasi ve
uzman goriislerine dogrultusunda hazirlanan 25 maddeden olusan taslak 6l¢ek farkli liniversitelerde
0grenim goren 250 sosyal bilgiler 6gretmen adayina uygulanmis ve yapi gegerligi icin acimlayici faktor
analizi yapilmistir. Olgek toplam varyansin %44’iinii agiklayan ii¢ faktérden ve toplam 17 maddeden
olugmaktadir. Maddelerin yiik degerleri .47 ile .85 arasinda degismektedir. Olgegin tamamina ait ic
tutarlik kat sayisiicin ise .929 bulunmustur.

Nitel veriler 6gretmen adaylarinin hazirladiklar1 ders planlarina dayali olarak toplanmistir.
Derslerde verilen egitimler sonrasi katilimcilardan 2018 Sosyal Bilgiler Dersi Ogretim Programi'm
inceleyerek tartismali konularla iliskili olabilecek bir kazanim belirlemeleri ve buna gore bir ders plani
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hazirlamalar1 istenmistir. Arastirmaya katilan 45 6gretmen adayinin hazirladig1 ders planlarinin 3’
analiz yapabilmek i¢in gecerli ve giivenilir bulunmayarak kapsam disinda birakilmistir.

Nicel verilerin analizi kapsaminda toplanan verilerin giivenirlik katsayisi .89 olarak
belirlenmistir. Ardindan Normallik sinamalari i¢gin, grup biiytikliigii 50’den kii¢iik oldugu i¢in Shapiro-
Wilks testi kullanilmistir. Hesaplanan p degerine (p=.53) gore puanlarin normal dagilim 6zellikleri
gosterdigi (Bliyiikoztiirk, 2010) kabul edilmistir. Veriler aritmetik ortalama, standart sapma ve iligkisiz
orneklemler t testi kullanilarak analiz edilmistir. Ogrencilerin 6lgekten aldiklar1 puanlar 17-36 puanlari
arasi “diisiik”, 36-59 puanlari arasi “orta”, 60-85 puanlari arasi ise “yliksek” olarak yorumlanmistir. Nitel
verilerin analizinde ise tematik analiz (Braun & Clarke, 2006) kullanilmistir. Tematik analiz, bir veri
setindeki benzerlik, farklilik ve iliskilere gére analiz siirecinin gerceklestirilmesidir. Nitel asamaya
yonelik inandiriciligin saglanmasi i¢in arastirma siirecinin yansiz ve objektif olmasina 6zen gosterilmis,
kaynakea yeterliligi saglanmaya calisilmis; veri analizi i¢in iki uzmanin goriisii alinmis, arastirma
ayrintili betimlenmeye calisilmis, temalara ait sik sik dogrudan alintilara yer verilmistir (Yildirim ve
Simsek, 2006).

Bulgular

Ogretmen adaylarinin uygulanan é6lgekten aldiklari puanlarin aritmetik ortalamasi 57.05'tir. Bu
bulguya dayali olarak 6gretmen adaylarinin tartismali konular: sosyal bilgiler egitiminde kullanmaya
doniik orta diizeyde yeterlik olduklari algisina sahip olduklar1 sdylenebilir. Arastirmada alt amaglara
uygun olarak 6gretmen adaylarinin yeterlik algilarinin cinsiyete, akademik basariya ve bir 6nceki sosyal
bilgiler 6gretimi dersi not ortalamasina gére anlamh bir farklilik gosterip gostermedigi incelenmistir.
Analiz sonuclar1 6gretmen adaylarinin 6l¢ek puanlari arasinda cinsiyete gore anlaml bir fark oldugunu
gostermistir, t(43)=2.66, *p<.05. Kadin 6gretmen adaylarinin yeterlik algilar1 (61.70), erkek 6gretmen
adaylarina (55.44) gore daha yiiksektir. Ote yandan akademik basari [t(43)=.64, p>.05] ve bir 6nceki
sosyal bilgiler 6gretimi dersi not ortalamasi degiskenlerine gore [t(43)=.31, p>.05] istatiksel acidan
anlaml farklilik bulunmamaktadir.

Ogretmen adaylarinin hazirladiklan ders planlarin tartismali konularin 6gretimi acisindan sahip
oldugu ozellikler “ders planlarinda yer verilen kazanimlar”, “ders planlarinda yer alan tartismali
konular”, “ders planlarinda tartismali konularin 6greitm siireci” ve “ders planlarinda degerlenme”
bicimindeki dért tema altinda ele alinmistir.

Ogretmen adaylar1 programdaki pek ¢ok kazanimi tartismali konularin &égretimiyle
iliskilendirmisir. Ote yandan 6gretmen adaylar tarafindan en fazla yedinci sinif Birey ve Toplum
O6grenme alaninda yer alan “Medyanin sosyal degisim ve etkilesimdeki roliinti tartisir.” (f=7) kazanim
secilmistir. Planlarda daha sik secilen bir diger kazanimin ise besinci sinif Bilim, Teknoloji ve Toplum
o0grenme alanina ait “Teknoloji kullaniminin sosyallesme ve toplumsal iligkiler lizerindeki etkisini tartisir.”
(f=5) oldugu goriilmiistiir. Ayrica 6gretmen adaylar: ders planlarinda ¢ok cesitli tartismali konulara yer
vermislerdir. En fazla yer verilen tartismali konu basliklar1 medya ve teknoloji kullanimi olmustur.
Ogretmen adaylarimin yer verdikleri diger dikkat cekici konu bashklar1 Ayasofya’nin ibadete acilmas;,
niikleer enerji, hidroelektrik santraller, yapay zeka, madenler, Okul Andi'min kaldirilmasi olarak
siralanmustir. Ayrica istanbul Sézlesmesi, dogal alanlarin korunmasi, ¢carpik kentlesme, erken emeklilik,
ozellestirme politikalari, deprem, popiiler kiiltir, anadilde egitim, iklim degisikligi, demokrasi, go¢
(miilteciler), Istanbul’'un fethi, NATO iiyeligi, Avrupa Birligine iiyelik, genetigi degistirilmis
organizmalar konular1 da katiimcilarin hazirladiklari ders planlarinda yer almistir.
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Ogretmen adaylarinin hazirladiklar1 ders planlarin tartismali konularin 6gretimi  siireci
acisindan sahip oldugu o6zellikler “igerigin aktarim araci olarak tartismali konular”, “baglam olarak
tartismali konular” ve “argiimantasyon olusturmayi kolaylastirma” bicimindeki ii¢ alt tema altinda ele
alinmistir. Katilimeilarin biiyiik gogunlugu tartismali konulari icerik merkezli yaklagsimla ele almislardir.
Ornegin goc konusu ekseninde Suriyeli miilteciler ile ilgili ders plani hazirlayan katiimcilardan K14
“Insanlarin  bulundugu yerden baska bir yere farkli sebeplerden dolay1 gerceklestirdikleri
degisiklige go¢ denir. Diinya’da yasanan géglerin bircok sebebi vardir ve tiim iilkeler go¢ alip vermektedir
(...) Insanlar yasam standartlar, saghk, is imkanlar, i¢ savas gibi cesitli nedenlerden géc etmektedir”
climleleriyle go¢lin tanimini ve nedenlerine iliskin bilgi vermistir. Daha ¢arpici bir 6rnek ise K32'nin
hazirladig: hidroelektrik santralleri konu eden ders planinda goriilmiistiir. Ilgili ders planinda katihmci
oncelikle hidroelektrik santralin kavramsal olarak anlamini agiklamis, Diinya’da Tirkiye’'de kullanim
ozelliklerini kimi istatistiki verilerle desteklemis ve son olarak konu ettigi santrallerin olumlu ve
olumsuz yonlerinin ne oldugunu didaktik bir yaklasimla listelemistir. Goriildiigii gibi kimi katilimcilar
bilimsel icerige daha ¢ok 6nem vermislerdir. Bu nedenle hazirlanan ders planlarinda karar alma
strecindeki ikilemleri belirleyebilecekleri ve yansitma yapabilecekleri senaryo durumlari
olusturamamislardir. Bunun yerine sosyal bilgiler dersi 6gretim programinda yer alan sosyal ve etik
tartismalar yapilmasina potansiyel olarak elverisli olan konulara odaklanilmis; ancak ele alinan konular
didaktik bir yaklasimla 6gretim gergeklestirmek {izere planlanmistir.

Az sayida katilimci hazirladiklart ders planlarinda tartismali konular1 baglam olarak
kullanmiglardur. ilgili katihmcilar, égrenciler icin celigkili, izerinde uzlasilamamis ve ikilemler iceren
senaryolar olusturarak farkli gorislerin ifade edilebilecegi baglamlar olusturmuslardir. Bu bakis
acisiyla hazirlanan ders planlarinda konu alani igerigin 6gretimi yerine 6grencilerin tartismali konularin
dogasinda var olan anlasmazlik ve ikilemleri fark etmelerinin amaglandif1 goriilmiistiir. Ornegin K11,
yenilenebilir ve yenilenemez enerji kaynaklar1 kapsaminda hazirladig1 ders planinda “Diinyadaki tiim
tilkeler icin elektrik enerjisi cok énemlidir. Ciinkii giinliik hayatimizda is yerlerinde, ev, okul, hastane ve
fabrikalarda kullanilan arag gereglerin bircogu elektrikle calisir. Ancak elektrigi tiretmek de zor istir.
Giiniimiizde elektrik enerjisi yenilenebilir enerji kaynaklarindan (giines, riizgdr, hidroelektrik, jeotermal
vb.), fosil yakitlardan (petrol ve petrol iirtinleri, kémiir ve dogalgaz vb.) ve niikleer santrallerden
liretilmektedir. Ulkemiz ise elektrik ihtiyacini niikleer santraller kurarak karsilamak istiyor.” senaryosunu
olusturmustur. Ilgili senaryoda derslerde alsilageldigi gibi enerji ve yenilenebilir/yenilenemeyen
kaynak gibi kavramlar1 tanimlama, bunlarin neler oldugunu séyleyerek ¢alisma prensiplerini ayrintil
anlatma gibi icerik bilgisi vermek yerine 6grencileri icin ilgi cekici bir baglam olusturulmustur.
“Kendisini farkli 6zellikleri olan bireylerin yerine koyar.” kazanimi ¢cercevesinde dezavantajli gruplar
hakkinda farkindalik kazandirmaya doniik sorular esliginde bir kisa giris planlayan K8, ilgili kazanimda
ele alinabilecek tartismali bir konu olarak organ bagisini se¢mistir. Planindaki tartismali konu
senaryosu “Iki yasinda olan Ayse ile annesi bir otobiis yolculugu sirasinda kaza gecirir. Kazada anne hafif
yaralanirken Ayse kafasinin ¢carpmasinin etkisiyle beyin kanamasi gegirir. Hastaneye gétiiriiliirler ve Ayse
yogun bakima alinir. Birkag saat sonra doktor ailesine Ayse’nin beyin éliimiintin gerceklestigini aciklar. Bu
durumda kalbinin de ¢ok dayanamayacagini séyleyerek ‘Eger isterseniz onun organlarini bagislayarak
organ bekleyen baska cocuklarin hayatlarini kurtarabilirsiniz’ der.” ctimleleriyle yapilandirilmistir.
Goruldigi gibi katillmcinin  hazirladifl senaryoda, 06grenciler ahlaki bir ikilem icerisinde
birakilmaktadir. Kimi katilimcilar ise yazili senaryolarin yerine bu gorevi yerine getirecek karikatiir ve
fotograflar aracilifiyla 6grencileri tartismalarini saglayacak baglamlarla karsilastirmistir.
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Arastirmada, tartismali konulari gerek sosyal bilgiler dersi igerigini aktarma araci olarak gerek
baglam olarak yaklasan katilimcilar 6grencilerin argiimantasyon olusturmalarina yardimeci olacak
sorular kullanmislardir. Bu kapsamda o6grencilerin ilgili tartismali konuya iliskin kendi iddiasini
olusturma, olusturdugu iddiaya iliskin gerekceler belirtme, olasi karsit iddialarin ne olacagini belirleme
ve c¢lriitmeye doniik argiimanlar olusturabilmelerini saglayacak soru yapilar1 kullanilmistir. Ne var ki
dort asamayi iceren soz konusu argiimantasyon siirecinin asamalar1 biitiin katilimcilar tarafindan
kullanilamamistir. Katihmcilarin ¢ogunlugu (n=30) O6grencilerin iddia, gerekg¢e olusturma, karsit
iddialar1 belirleme ve ¢iiriitme yapmasini saglayacak sorulardan en az birini goz ardi etmislerdir.

Tartismali konulara goére ders plani hazirlayan katilimcilarin biiyiik cogunlugu (n=28)
planlarinda degerlendirmenin nasil yapilacagina iliskin aciklamalarda bulunmamislardir. Ote yandan
diger katilmcilarin ise akil ytlriitmenin diizeyini degerlendirme ve icerik bilgisini degerlendirme olmak
tizere iki 6zellikten birine odaklandiklar goriilmiistiir. Bu katilimcilardan biri olan K11 degerlendirme
stirecinin gozlem temelli olmas1 gerektigini vurgulayarak “Ogrencilerin fikirlerini olusturma, karar
verme, ikna etme gibi becerilerini gézlemleyerek stire¢ degerlendirmesi ...” yapacagini belirtmistir. Benzer
sekilde K15 de degerlendirme siirecinde o6grencilerin akil yliriitme diizeyine odaklanilmasini
onermektedir. K15 bu durumu planinda “... 6grencilerin hangi asamada kaldiklarina gére geribildirim
saglanir ve égrencilerin eksik yénleri giderilmeye ¢calisilir.” biciminde ifade etmistir. Sadece 6 katilimci,
degerlendirme siirecinde icerik bilgisi degerlendirmenin O6nemine yodnelik agiklamalara ders
planlarinda yer vermislerdir. Bu katilimcilardan biri olan K41 degerlendirme siirecinde 6grencilerin
tartismali konulara iliskin tartismalarinin bilgiye dayali bir tartisma olup olmadigini kontrol edecegini
ve O6grencilerin bilgilerini tartisma ile iliskilendirip iliskilendiremediklerine odaklanacagini belirtmistir.

Tartisma ve Sonug¢

Arastirmada sosyal bilgiler 6gretmen adaylarinin derslerde tartismali konularin 6gretimine
iliskin kendilerini orta diizeyde yeterli olarak algiladiklar1 sonucuna ulasilmistir. Bu sonug sosyal bilgiler
0gretmen adaylarinin tartismal konularin 6gretimine iliskin kendilerine yonelik tam bir inanca sahip
olmadiklar1 biciminde de yorumlanabilir. Alanyazinda nicel bir 6lcek yardimiyla yeterlik belirleyen
¢alismalar bulunmamaktadir. Ancak ilgili calismalar da (Alagam Aksit, 2011; Cepni ve Gegit, 2020; Kus,
2015; Oulton vd. 2004) o6gretmenlerin tartismali konularin 6gretimine iliskin yeterliklerinin az
olduguna inandiklarina yonelik bulgular elde edilmistir. Hem bu arastirmada 6gretmen adaylarinin
yeterliklerine iliskin tam bir inan¢ gostermemesi hem de diger arastirmalarin olumsuz sonuglari,
aldiklar1 68retmen egitiminin tartismali konulara yonelik tam bir yeterlie sahip olmamasiyla da
yorumlanabilir. Daha dnce yapilan pek ¢cok arastirmada tartismali ve hassas konulara yonelik hizmet
oncesi veya hizmet ici egitim alma ihtiyaci veya alinan 6gretmen egitiminin yeterince etkili olmadigina
yonelik sonuclar elde edilmistir (Alagam Aksit; 2011; Akman & Bastik, 2016; Demircioglu, 2016; Giinal
& Kaya, 2016; Oulton vd., 2004).

Alanyazinda bazi arastirmalarda (Copur, 2015; Yazici ve Seggin, 2010) yeterlikler hakkinda elde
edilen sonuclardan farkl olarak sosyal bilgiler, fen ve sinif 6gretmen adaylarinin tartismali ve sosyo-
bilimsel konularin 6gretimine iliskin olumlu tutum ve goriislere sahip oldugu belirlenmistir. Bu
konulara yo6nelik olumlu tutum ve goriislerin varligl 6gretmen ve 6gretmen adaylarinin ilgili 6g8retim
uygulamalarina egilim ve yatkinligini arttirabilir. Ancak alanyazinda 6gretmen ve 68retmen adaylarinin
egitim ortamlarinda tartismali konulara yer vermeye yonelik ¢ekinceleri siklikla ifade edilmektedir.
Arastirmalar (Aynuz, 2020; Hess, 2004; Glinal ve Kaya, 2016; Oulton vd., 2004; Yazic1 ve Secgin, 2010;
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Soley, 1996) sinav odakl egitim sistemi, zaman eksikligi, aile, toplum ve yonetici tepkisi, yasanilan
cevrenin Orf ve afetleri, sorusturma gecirme endisesi, 6grencilerin tartismayi istenilenden farkl
boyutlara ¢ekmesi, abartmasi ve sinif disina ¢ikarmasi, yoneticilere hesap verme ve isini kaybetme
korkusu gibi nedenlerle tartismal konulara yer verilmekten kacinildigimi géstermektedir. Ogretmenin
tartismay1 yonetememe, tartismali konu hakkindaki bilgi yetersizligi gibi kendi 6gretim yeterliklerine
iliskin endiseleri ise ilging bicimde daha geri plandadir.

Arastirmada sadece cinsiyetin 68retmen adaylarinin yeterlik algilar tizerinde anlamli bir etkisi
oldugu ve erkek 6grencilerin kiz gore kendilerini daha yeterli hissettikleri sonucuna ulasilmistir. Ancak
alanyazinda cinsiyetin etkisine iliskin degisken sonuclara ulasilmistir (Cepni, 2019; Cebesoy ve Donmez
Sahin, 2013; Cepni ve Gecit, 2020; Oziidogru, 2022; Secgin, 2009; Tuncer, 2018; Yolagiden, 2017)
cinsiyetin anlamli etki yaratan bir degisken olmadig goriilmiigtiir. Ote yandan Cepni ve Gegit'in (2020)
calismasinda bu arastirmadan farkl olarak akademik basarisi olan 6gretmen adaylarinin daha olumlu
tutumlara sahip oldugu sonucuna ulasilmistir.

Arastirmada 6gretmen adaylarinin ders planlarinda sectigi kazanim ve tartismali konularda bir
cesitliligin saglandigl sonucuna ulasilmistir. Bu sonuglar 6gretmen adaylarinin programda yer alan olasi
tartismali konular1 belirleme ag¢isindan basarili oldugu ya da sosyal bilgiler 6gretim programinin yapisi
geregi pek cok tartismali konuyu barindirdigina iliskin bir kanit olarak da diisiintilebilir. Nitekim Tatar
(2019) tarafindan yapilan arastirmada tiim dersler arasinda tartismali konularla ilgili en fazla
kazanimin sosyal bilgiler dersine ait oldugu belirtilmistir. Ote yandan Oulton vd. (2004) tarafindan
yapilan ilgili calismada 6gretmenlerin vurguladig1 gibi programin tartismali durumlarla nasil basa
cikilacagi konusunda daha net tavsiyeler vermesi uygun olabilir.

Bu arastirmada 6gretmen adaylar: tarafindan en fazla ilgili plan hazirlanan tartismali konu
basliklar1 medya ve teknoloji kullanimi olmustur. Bu bulgulara gére 6gretmen adaylarinin daha ¢ok
sosyal bilgiler 6gretim programinda yer alan medya ve teknoloji konularini tartismali olarak gordiikleri
sdylenebilir. Ogretmen adaylarinin yer verdikleri diger konu baghklarinin ise Ayasofya’nin ibadete
acilmasi, niikleer enerji, hidroelektrik santraller, yapay zeka, madenler, Okul Andi'nin kaldirilmasi,
Istanbul Sézlesmesi, dogal alanlarin korunmasi, c¢arpik kentlesme, erken emeklilik, 6zellestirme
politikalari, deprem, popiiler kiiltiir, anadilde egitim, iklim degisikligi, demokrasi, go¢ (miilteciler),
Istanbul’'un fethi, NATO iiyeligi, Avrupa Birligi'ne iiyelik, genetigi degistirilmis organizmalar olarak
siralandig1 belirlenmistir. Bu sonuglar alanyazinda yer alan ve egitim ortamlarinda yer verilmesi
gerektigi disiiniilen tartismali konu basliklar ile ortiismektedir (Arslan, 2019; Aynuz & Memisogly,
2022; Copur, 2015; Kus, 2015; Secgin, 2009; Oztiirk, 2022).

Alanyazinda tartismali konu 6gretiminde dikkat edilecek genel hususlar yaninda bazi somut ve
islevsel stratejiler belirlenmistir. Somut bir strateji olarak tartismali konularin 6gretiminde
sosyobilimsel konularin 6gretiminde siklikla kullanilan informal akil yiirtitme ad1 verilen bir yaklasim
(Sadler, 2003; Sadler ve Zeidler, 2005) ise kosulabilir. Ozellikle argiimantasyon siireglerine dayal adim
ve asamalarin etkili kullanimi 6grencilerin akil yiriitme becerilerinin gelisimini saglamaktadir.
Alanyazindaki arastirmalar tartismali ve sosyo-bilimsel konularin 6gretiminde argiimantasyon temelli
o0gretimin kullanimini 6nermektedir (Atabey & Topcu, 2017; Driver, Newton, & Osborne, 2000; Evren
Yapicioglu & Kaptan, 2018; Oztiirk & Doganay, 2019; Sampson & Clark, 2008; Torun & Sahin 2016). Bu
arastirmanin sonuglar1 6gretmen adaylarinin ilgili yetkinliklerinin zayif oldugunu gostermistir. Ciinkii
arastirma sonucunda genel olarak, Ogretmen adaylarinin tartismali konulara iliskin 6gretim
tasarimlarinda tartismali bir sorunun, ikilemin ya da ahlaki acidan karar vermeyi gerektiren bir
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durumun ele alinmadig1 goriilmiistiir. Bunun yerine salt sosyal bilgiler icerigini 6gretmeye doniik olarak
daha belirgin bir egilimde olduklar1 bulunmustur. Ogretmen adaylarinin bu yaklasiminin nedeni daha
sinav odakli egitim sisteminde yer alan ulusal sinavlarda tartismali konularin 6gretimi ve kazandirdigi
becerilerin yer bulmamasi, var olan program icerigini verebilme kaygisi gibi nedenlerle de agiklanabilir.
Daha oncede verildigi gibi alanyazindaki kimi arastirmalar (Aynuz, 2020; Giinal ve Kaya, 2016; Hess,
2004; Oulton vd., 2004; Soley, 1996; Yazic1 ve Secgin, 2010) 6gretmenlerin de genelde tartismali
konulara sinifta yer vermekten kaginmalari ve igerik odakl egitimi tercih etmelerinin gerekcelerini bu
sekilde ortaya koymustur.

Arastirmada sinirli katilimcinin tartismali konu senaryolarini 68rencilerin etik, ahlaki, sosyal,
ekonomik ve ekolojik bakis agilarini gore goriislerini ifade edecekleri 6grenme baglamlari bigiminde
yapilandirdiklar1 belirlenmistir. Halbuki bu ydnde yapilandirilan tartismali konu senaryolar: ile
ogrencilerin 6grendikleri bilgileri uygulanabilecekleri ya da kullanabilecekleri gercek yasam durumlari
olusturulmasina ve artik giinlimiizde birer yasam becerisi olarak kabul edilebilecek diisiinme
becerilerinin kazandirilmasina imkan saglayabilir. Ote yandan katihimcilarin 6grencilerin
arglimantasyon siireclerine doniik sorulara ders planlarinda yer vermeye calistiklar1 gorilmiistiir.
Bununla birlikte kullanilan sorular nitelik agisindan yetersizdir. Ozellikle az sayida katilimcinin iddia
belirleme, iddialar1 gerekcelendirme, karsit iddialar1 belirleme ve karsit iddialara doniik ¢liriitiiciiler
onerilmesine doniik sorulari birlikte kullanildig: belirlenmistir. Katilimcilardan ¢ogunlugunun ise dort
asamali argiimantasyon siirecinin en az bir bilesenine déniik sorulara ders planlarinda yer vermedikleri
gorilmiistiir. Son olarak ¢ogu katilimcinin tartismali konularin 6gretiminin degerlendirilmesine yonelik
net 6lgme-degerlendirme stratejisi gelistiremedigi belirlenmistir

Oneriler

Arastirmanin tiim sonuglar genel olarak degerlendirildiginde ilgi g¢ekici bigcimde 6gretmen
adaylarinin kazanim ve tartismali konu belirleme konusundaki basarisina ragmen stirece yonelik
planlamada yeterince etkili olamadig1 sdylenebilir. Dolayisiyla 6gretmen adaylarinin hizmet 6ncesi
egitimlerinde tartismali konularin 6gretimine yonelik uygulama ve etkinliklerle daha fazla
kargilastirilmasi ve bu tiir uygulamalar konusundan deneyim kazanmalari énerilebilir. Ote yandan bu
arastirmanin sinirhliklart kapsaminda, farkli 6rneklemlerde benzer arastirmalarin tekrarlanmasi,
tekrarlayan uygulama ve deneyimlere dayali arastirmalarla elde edilen birden fazla 6grenci iirtiniiniin
analizine dayali ¢alismalar yapilmasi ve 6gretmen adaylarinin plan hazirlama siirecinde dikkat
ettiklerini ve yasadiklari sorunlari belirlemeye doniik veri toplama siirecleriyle de 6gretmen adaylarinin
yeterliklerinin daha derinlemesine arastirilmasi 6nerilebilir.
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