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Abstract

Folk tales contain the subtleties of language and cultural codes in
a simple yet functional way. Based on this fact, a tale activity
was carried out with bilingual children living in Sweden whose
native language is Turkish. The aim of this study was to evaluate
the students’ awareness of tales, their language development
through tales, and to emphasize the importance of this awareness
in the transfer of cultural values. This research was designed with
questionnaire and interview methods within the framework of a
descriptive study, which is one of the qualitative research
methods. In the research process, twenty students between the
ages of 8-13 who participated in the activity “We Speak Turkish
with Anatolian Tales” were interviewed as a sample. Open-
ended questionnaires and semi-structured interviews at the
beginning and end of the activity were used as data collection
tools. Analyses and inferences were made based on the answers
given. How folk tales can be used as an effective tool in
achieving cultural, individual and social gains has been observed
through the activities and seen with the outputs of the activity.

Ozet

Halk masallan dilin inceliklerini ve kiiltiirel kodlarm: basit ama
islevsel bir bicimde igermektedir. Bu olgudan hareketle, isveg'te
yasayan ve ana dili Tiirk¢e olan iki dilli gocuklarla bir masal
etkinligi gergeklestirilmigtir. Bu calismada Ogrencilerin masal
farkindahgmi, masallarla dil gelisimini degerlendirmek ve bu
farkindahgmm kiiltiirel degerlerin  aktanilmasmdaki  6nemine
deginmek amaglanmustir. Bu arastirma, nitel aragtirma yontemle-
rinden biri olan betimsel bir ¢aligma gergevesinde goriigme,
anket ve miilakat yontemleriyle tasarlannugtir. Arastirma siire-
cinde 6reklem olarak "Anadolu Masallartyla Tiirkge Konusu-
yoruz" etkinligine katilan 8-13 yas araligindaki yirmi 6grenciyle
goriisme yapilnustir. Veri toplama araci olarak etkinligin basmda
ve sonunda agik uglu sorularn yer aldig1 anketlerle yar1 yapilan-
dirthmis goriisme uygulannustir. Verilen cevaplara dayali olarak
analiz ve ¢ikanmlarda bulunulmustur. Kiiltiirel, bireysel ve
sosyal kazanimlar elde etmekte halk masallarmmn etkin bir arag
olarak nasil kullamilabilecegi yapilan etkinliklerle gozlemlenmis
ve etkinligin ¢iktilartyla da goriilmdistiir.
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With the multicultural education process in Europe, bilingualism and bilingual education

are becoming more and more important. Considering that language and culture are a whole,
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tales and rhymes, which are one of the sources of language, which is the carrier and transmitter
of culture, are oral culture products that support linguistic development. They contain the subt-
leties of language and cultural codes in a simple but functional way. Tales can be shown to be
one of the tools that ensure children’s acculturation along with language learning. In this con-
text, a 4-week, 320-minute folk tale activity was carried out with bilingual children aged 8-13
living in Sweden whose mother tongue is Turkish. The aim of this study was to evaluate the
students’ tale awareness and language development with folk tales and to emphasize the im-
portance of this awareness in the transfer of cultural values. The importance of Anatolian folk
tales for the transmission of Turkish culture was emphasized.

When we look at the previous literature on the subject of the study, apart from the studies
on bilingualism mentioned below in the theoretical framework, “A Case Study of Bilingual
Langu-age Use: An Account of Discursive and Literacy Practices in Swedish and Turkish by a
Young Person” by Eija Kuyumcu; “Iki Dilli Tiirk Cocuklarimn Avrupa’daki Ulkelere Gore
Tiirkce Egitimleriyle Ilgili Bir Literatiir Degerlendirmesi” by Hiilya Sénmez; “Iki Dilli Tiirk
Cocuklarmin Ana Dil Ogretimine Iliskin Aile Goriisleri” by Dilek Bastug and Seref Kara;
“Yabancilara Tiirkge Ogretim Kitaplarinda Kiiltiir Aktarim ile Metin ve Gérsel Biitiinliigiiniin
Incelenmesi” by Esra Ozeng; “Isve¢’te Yasayan Iki Dilli Tiirk Cocuklarimn Tiirkge Ogrenme
ve Kullanimma {liskin Veli Gériisleri”; by Kiibra Sengiil and Yusuthan Yokus; “Yabanci Dil
Olarak Tiirkge Ogretiminde Bir Masal Uyarlama Ornegi: Aglayan Narla Giilen Ayva Masalr”
by Haktan Kaplan and Meral Dogru. In addition, in Turkiye, the Ministry of National Educa-
tion's “Anatolian Tales” for Turkish and World Children project is one of the projects in this
area. Although there are some studies on cultural transfer, teaching Turkish to foreigners and
the use of folk tales in these areas, there is no study on Sweden or other countries that use folk
tales in cultural transmission.

This study focuses on how folk-scientific literary genres such as tales and rhymes can be
used as effective tools to support and raise awareness in the transmission of cultural codes such
as material and spiritual values, traditions, beliefs, lifestyles, art, food and drink, as well as to
achieve individual and social benefits. Before moving on to the content of the study in this
context, it is necessary to touch upon issues such as bilingualism in the theoretical and concep-
tual framework, the educational system in Sweden, and folk tales in terms of cultural content.

2. Theoretical and Conceptual Framework

Bilingualism is increasing in countries as a result of forced or non-compulsory migration,
world events, or individual preferences. According to UNESCO, more than half of the world's
population is bilingual. Studies on bilingualism, which have been shown to have positive ef-
fects on human development, have increased in recent years.

Bilingualism, which has different types and definitions with traditional and modern appro-
aches, is defined as the ability to use two languages in its simplest definition (Luchtenberg,
2002). Another definition is, “Bilingualism is the psychological or social state of individuals or
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groups resulting from the interaction of two or more linguistic codes used for communication
through language, including dialects.” (Butler & Hakuta, 2006: 115). The formation of a ‘lan-
guage awareness’ in the bilingual individual at an early age and the support of this language
awareness in both language acquisition and foreign language learning are also counted among
the benefits of bilingualism (Baker, 2001; Giinay, 2015).

Sonmez’s (2020) study “A Literature Review on the Turkish Education of Bilingual Tur-
kish Children by Countries in Europe” explains how the identified needs and problems of bi-
lingual children living in Europe regarding their Turkish education are according to countries.
The results show that the problems and needs are generally similar.

The educational background of Turkish immigrants differs between generations, between
urban and rural immigrants, and between men and women, especially among the first genera-
tion of immigrants. The first immigrants from rural areas, especially women, had limited op-
portunities for formal education in their village and it is likely that they did not have any formal
education at all. Regardless of their level of education, most of these men and women found
employment almost immediately upon arrival. Examples of jobs available in the 1960s and
1970s included hospital and office cleaning, restaurant dishwashing and kitchen help, and
industrial work. Immigrants also work in pizza and kebab restaurants, fruit and vegetable shops
and markets, greengrocers specializing in Turkish products, car and TV repair, carpentry, etc.
They have started to establish their own businesses in the service sector. Those with academic
education work as translators, teachers, social aid workers, psychologists and social service
specialists, which is a growing sector (Kuyumcu, 2014: 186).

A common model for Turkish families is the use of Turkish as the family language, which
is also supported by the common model of marriage within the group. In 2012, Turkish citi-
zenship was one of the most common reasons for family-related migration, making newly
established family relationships the main reason for family-related migration (Statistical Year-
book of Sweden, 2013). Turkish immigrants in Sweden are well aware of the importance of
learning to speak and use the language of the host country. Swedish society also encourages
immigrants to take free Swedish courses and work for free through adult education (e.g.
Swedish for immigrants) (cited by Kuyumcu, 2014: 186-187).

2.1. Language and Education Policy in the Swedish School System

All of the students participating in the event have taken or are taking Turkish lessons wit-
hin the scope of native language education at school. Students who are in regular education are
exposed to both languages. It has been observed that the students participating in the activity
have similar developments and difficulties with the example given by Kuyumcu (2014). Ac-
cording to the data, the alternating use of Turkish and Swedish is largely bound to the two main
domains: Turkish at home and Swedish at school. Each language has a slightly different social
and cultural purpose. Turkish is the language of solidarity and intimacy, used in close social
relations with family members and in the Turkish community. Swedish, on the other hand, is
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the main language of schooling, as prescribed by the language ideology at work in the school
and more generally (Kuyumcu, 2014: 200).

According to Farouky (Time Magazine, February 15, 2007) “Sweden is top of the class
when it comes to bridging the learning gap between its immigrants and native Swedes, and
some of the reason for that turns on how it handles language.” The article continues by descri-
bing the Swedish law concerning the possibility for bilingual immigrant students to get mother
tongue instruction within the Swedish school system. “By law, if there are at least five students
from the same country in one district, they have the right to be taught in their native language”
(ibid). This article idealizes the minority children’s rights to native language instruction in
Swedish schools, omitting some key facts, e.g. that the hours for such instruction are limited to
1,5 hours per week per group, and that these hours are often scheduled to the early morning
hours or after school. The students participating in this instruction generally come from diffe-
rent grade levels in the same group and sometimes also from several schools (Kuyumcu, 2014:
188).

The lack of hours, the problems created by different classes and levels were also expressed
by the students participating in the event. In addition to social and cultural differences, the
expectations of the family and the school also shape students’ language use skills and school
success.

Outside the school, one could observe the student and the other Turkish children speaking
their heritage language in personal interactions with each other. They were thereby construc-
ting socially the value and recognition attached to the heritage language in the horizontal direc-
tion, i.e. between peers in the Turkish community (cited by Gee 1996; Kuyumcu, 2014: 200).

There are similarities between the students in the activity in terms of the cultural orientati-
ons of the bilingual student in the above example and the child’s language experience as both
Swedish and Turkish. The students stated that, due to their lifestyle, they are more comfortable
with their social environment that speaks the language of their cultural heritage among their
peers.

The main focus of native language education in Europe is the Turkish and Turkish Cultu-
re Lesson and educational activities that support it. Despite this importance, it is seen that very
few Turkish students in Europe attend these courses (Yildiz & Cakir, 2016). In this respect,
when we look at the language skills of the students, it is seen that there are some deficiencies. It
has been observed that the Turkish vocabulary of the students in Sweden is insufficient. In
addition, according to the results of a limited number of studies conducted in Sweden, it has
been observed that there are problems in the area of book, curriculum and material deficien-
cies. At the same time, it has been stated by parents that there are problems in the area of teac-
hers’ lack of professional knowledge, equipment and experience and the limited opportunities
for professional development to overcome them, the lack of financial-institutional support and
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opportunities, the lack of tools and equipment in schools, and the lack of creating classes ac-
cording to age and level.

It has been seen that using the functions of tales in order to enable students to participate
more actively in Turkish lessons as a helpful element in eliminating the above-mentioned prob-
lems is effective in line with the results stated below.

2.2. The Functions of Tales in Education and Using the Functions of Tales in Native
Language Education of Bilingual Children

Tales are oral folk products that are kneaded with the traditions and customs of the society
from which they come, and also carry the moral and cultural codes of that society. Tales have
an important role in keeping Turkish culture alive and passing it to future generations. Conside-
ring that language and culture are a whole, tales and rhymes, which are one of the sources of
language, which is the carrier and transmitter of culture, are oral culture products that support
language development and have some functions.

One of the first functions of a tale in education is that it is one of the first to teach the native
language and show the ease of use and richness of that language. There are lullabies, rhymes
and folk songs that bring people closer to those who speak their own language, but tales are
the first to instill the native language more broadly (Boratav, 1998: 14-15). We consider the
rhymes that are a part of the tale as well as within this situation.

The functions of folklore elements include: entertaining and having a good time; suppor-
ting values, community institutions and customs; educational transfer of culture to future gene-
rations; as an escape and escape mechanism to get rid of social and personal pressures; one’s
compliance with the accepted values in a society, serving to accept them and pass them on to
future generations (Bascom, 1963; Basgoz, 1996: 1-4). In addition, these functions include
“protest”, “criticism” and “opinion support” functions (Basgoz, 1996: 1-4; Cobanoglu, 1999:
226; Ekici, 2004: 119-121; Eker, 2004: 316). In this sence, it is necessary to mention the func-
tions of tales, which are one of the folk products.

Tales, which have an important place in children’s literature, have many functions in edu-
cation, entertainment, improvement of imagination, promotion of mental development, and
transmission of culture. Therefore, it is important to use the functions of tales in the native
language education of bilingual children. In addition, when teaching a child, it can be more
effective to tell indirectly what is wanted in a context rather than direct discourses such as “Do
this, don't do that...”.

Tales can be seen as one of the tools that allow children to be cultured along with language
learning. Tales, as one of the means of meaning and content of a language, convey the cultural
codes of the language in a simple but functional way. Of course, functionality alone is not
enough. Today, content and meaning are as important as function. “No clothes, goods, structu-
res, institutions or tools are of high quality and different without content. Even nature gains
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meaning and originality with human content. A legend or story can make an ordinary moun-
tain unique. The age of functionality is long gone. In summary, meaning or content is everyt-
hing” (Ozdemir, 2012: 373). With the world of meaning and content, tales also gain a function.
They are important cultural elements that determine the individual's world of meaning, especi-
ally in childhood.

2.3. Tales as a Cultural Transfer Tool in Bilingual Education

Bilingualism and bilingual education have become more and more important with the pro-
cess of multicultural education in Europe. Considering that language and culture are a whole,
tales and rhymes, which are one of the sources of language, which is the carrier and transmitter
of culture, are oral cultural products that support linguistic development. They are genres that
contain the subtleties of language and cultural codes in a simple but functional way. Tales can
be seenn as one of the tools that allow children to be cultured along with language learning.

Where there is bilingualism, it is possible to talk about biculturalism. A person may have
more identification in one, although not always at the same level. Balanced/equal bilingualism
is much less common in bilingual individuals than when one language is dominant, and a ba-
lanced/equal bilingualism situation is not frequently observed in bilingual individuals. Just as
there can be no perfect bilingualism, there is no perfect biculturalism. In addition, just like
bilingualism, biculturalism is a dynamic process. An individual's balance of languages and
cultures can change according to the different experiences he or she has at different times in his
or her life. When the conditions change, the dominant language and/or culture of an individual
whose language and/or culture is dominant at some point in his or her life may also change
(Stiverdem & Ertek, 2020: 196). In the case of change or dominance, it is necessary to provide
students with knowledge of their culture as well as education in their native language.

Cultural transfer in bilingual education is one of the most difficult areas and requires expe-
rience. For example, allusions, which contain many cultural elements, are like the key to cultu-
ral codes. In the past, many references were made to stories and tales, i.e. “allegory, parable,
allusion”. However, the tales that are now alluded to are mostly tales of Western culture rather
than Turkish culture. To give examples from our activity, the students said that they knew
tales such as Little Red Riding Hood, Cinderella, Maleficent, Hansel and Gretel, Snow White
and the Seven Dwarfs, Rapunzel beforehand. Although genres such as Peter Pan, Alice in
Wonderland, Oz the Great Wizard were fictional stories, they were listed in the traditional tale
category by students. Among the Turkish traditional stories, only Keloglan was told. On the
other hand, cultural content such as stories provide many references to language. A word or
phrase that provides an allusion also presents many cultural backgrounds behind it. When
words and phrases containing such cultural codes are learned with their context and cultural
content, language use becomes more effective. A word or phrase that provides an allusion also
presents many cultural backgrounds behind it. When words and phrases that contain such cul-
tural codes are learned with their context and cultural content, language use becomes more
effective.
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“The allusion was a reference to a common culture. It was a reference to its cultural backg-
round. It was not just activating the codes of common culture and summarizing a big world
with the preposition ‘like...". In order to make an allegation, it was necessary to both know the
subject and to know that the other person knew it too. In other words, in order to be able to
make an allusion, it was necessary that common cultural codes had already been formed
between the two speakers. There were common cultural codes, epics, stories, legends, tales,
anecdotes, which were acquired in the oral culture environments, schools, madrasahs or lodges
of the old city and became the property of the society. These were repeated in word assemblies,
and when appropriate in poetry, literature, speech and conversation, they were transmitted from
generation to generation through allusion” (Oguz, 2019: 117). In today’s life, such word collec-
tions are not as active as they used to be. There have also been changes in the medium and
quality of oral cultural environments. Therefore, “epics, stories, legends, tales were limited as
texts of in-class and note-based communication of language and literature teachers and stu-
dents in the relevant departments of universities and could not take place in the world of the
rest of the society. Neither science nor art was aware of them and benefited from them” (Oguz,
2019: 118). Recently, the number of studies on the functional use of these oral and written
cultural products in the fields of science and art began to increase (see also Karatay, 2007;
Oguz, et al., 2019; Sharipova, 2021; Simon, 2022; Wangid, 2018). In particular, tales began to
be used more effectively.

The function of the tale in the development of creativity and mind with the transfer of cul-
ture was also seen in the activities and practices done with the students during the event. It was
observed that the students used the language more effectively and wrote creative things when
they were asked to write tales on the subject based on the tales told.

The importance of cultural studies in creativity and innovation is increasing (see also
Westwood & Low, 2003; Kwan, Leung, Liou, 2018). It is important to use language effecti-
vely for mental development and creativity. At this point, learning the language with its culture
comes to the fore again. As Ozdemir said, “The basic function of culture is creativity. Culture
serves as the necessary resource and context for creative individuals and societies. Cultural
creativity constitutes the essence of expanding, enriching, making sense of, and making life
attractive” (2017: 8).

Fiction is a product that expresses cultural creativity in an aesthetic and artistic way. It
contributes to the realization of the formation of the mind by expanding the individual's imagi-
nation with its own motives, values and sense of cultural belonging, by offering an unlimited
field of thought in the world with its extraordinary features.

3. Method and Data Collection Tool

In this study, two folk tale activities were performed for 320 minutes during 4 weeks in
with bilingual children living in Sweden whose native language is Turkish. The aim of the
study is to evaluate the students’ awareness of tales, their language development with tales and
to mention the importance of this awareness in the transfer of cultural values.
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The study was conducted using qualitative research methods and was designed as a desc-
riptive study. Qualitative research is a study that follows a qualitative process is followed to
reveal perceptions and events in their natural environment in a realistic and holistic way by
using qualitative data collection methods such as observation, interviews and document analy-
sis (Yildirmm & Simsek, 2013: 45). At the end of the process, qualitative analysis is the process
of transforming data into findings (Patton, 2014: 432). For this reason, questionnaire and inter-
view methods were used in a descriptive study of qualitative research method was preferred
according to the subject and scope of the study.

As a data collection tool, semi-structured interview method was used with guestionnaires
with open-ended questions at the beginning and end of the activity, which are detailed in the
following sections. The data were collected in 2019-2020. Before the activity, the tales to be
told were determined. Questions were prepared according to the tales and cultural content. The
event was announced on the Embassy’s website and applications were received. The parents of
the students were informed about the study and their consent was obtained for the questionnai-
res and questions within the study. Twenty bilingual students aged 8-13 who participated in the
online activity “We Speak Turkish with Anatolian Tales” from different provinces in Sweden
were interviewed as a sample in the research process.

10 questions were prepared before and after the activity to collect data for this study. Four
of the questions were about the students’ native language, second language, the foreign langu-
age they were learning, and how often they used these languages. The other 6 were about the
tales. In addition, after the tales were told each week, they were asked about the cultural
expressions in the tale. 30 minutes were allotted for answering the questions. A questionnaire
with open-ended questions was used at the beginning and end of the activity by taking the
opinions of the students in the focus group. Assistance was obtained from an expert in the field.
The results were analyzed using SPSS Statistics with frequency analysis. In light of the data,
the students’ language use was evaluated in terms of language skills and cultural codes related
to tale awareness.

3.1. Sample Group: Bilingual Turkish Children Living in Sweden

During the study process, twenty students between the ages of 8-13 who participated in the
“We Speak Turkish with Anatolian Tales” activities were interviewed as a sample group (see
Table 1). Students aged 8-13 were included in the sample because of the importance of lear-
ning a language at an early age, the students’ ability to express themselves to a certain extent,
and their greater interest in the genre of tales. As Table 2 shows, there are 13 female students
and 7 male students in the study group.

67



Nejla ORTA

Table 1. “We Speak Turkish with Anatolian Tales” Events Participant Information

Rank | Participants | Age | Gender | IsTurkish spoken | Didyou or doyou Do you speak Tur-
at home? take Turkish les- kish outside the home?
sons at school?
Yes No Yes | No Yes | No | Some-
times
1 N.S. 11 F X X X
2 AE 9 F X X X
3 D.E 11 F X X X
4 O.M. 9 M X X X
5 N.S. 10 F X X X
6 FS. 9 F X X X
7 H.K. 12 F X X X
8 E.C. 8 M X X X
9 B.R. 8 F X X X
10 R.R. 10 F X X X
11 N.B. 11 F X X X
12 EK. 9 M X X X
13 K.P. 8 M X X X
14 B.Y. 11 F X X X
15 AK. 12 F X X X
16 F.N. 8 F X X X
17 AD. 9 M X X X
18 B.C. 11 M X X X
19 KA. 11 M X X X
20 AY. 10 F X X X

Table 2. Distribution of the Students by Gender

Groups F Percent
Female 13 35,00
Male 7 65,00
Total 20 %100
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As Table 3 shows, Turkish is spoken at home by 80% of the students. All of them have ta-
ken or are taking Turkish lessons at school. All students are taught in Swedish at school. They
learn English as a foreign language at school. 20% of the students do not speak Turkish at all
outside the home. 50% of them stated that if they have Turkish friends or acquaintances outsi-
de the home, at school or outside, they sometimes speak Turkish with them. 30% stated that
they speak Turkish outside the home as well (see Table 4). Of course, with these data, we can
only get a general assessment and do not know how much and at what level children are expo-
sed to Turkish at home and outside the home.

Table 3. Distribution of the Students According to Turkish Spoken at Home

Groups F Percent
Students who speak Turkish at home 16 80,00
Students who do not speak Turkish at 4 20,00
home

Total 20 %100

Table 4. Distribution of Bilingual Children by Language Spoken Outside the Home

Groups F Percent
Students who speak Turkish 10 50,00
Students who speak sometimes 4 20,00
Students who do not speak Turkish 6 30,00
Total 20 %100

4. Activity Process and Findings

In this study, a tale was told to the students each week. A questionnaire was applied at the
beginning and end of the activity (see Table 5 and Table 6). In addition, questions about the
tale and the subject were asked at the beginning and end of the activity. Keloglan ve Nasreddin
Hoca, Nohut Oglan, Anka Kusu Masali, Limon Kiz, Beyaz Yilan, Mercan Kiz, Sabir Tas1 and
Kiillii Fatma folk tales were told. Every week, after the tale, some cultural expressions in the
tale were asked and it was evaluated what they knew or did not know. First of all, the general
information about the tale was evaluated, and then it was evaluated whether the students knew
which cultural contents and expressions at the basic level about the holiday when the feast took
place, about marriage when there was a wedding, about the birth when a baby was born, about
being a guest when visiting a place or being invited.

Questions asked at the beginning of the event:
1. Do you know what a tale is?
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2. Have you ever heard or read tales?
3. Do you like tales?

4. List 5 tales that come to your mind.
5. Do you know any Turkish tales?

6. Who is your favorite tale hero?

Table 5. Distribution of The Students Acording to Their Liking of Tales

Groups F Percent
Students who like tale genre 17 85,00
Students who do not like tale genre 3 15,00
Total 20 %100

Table 6. Distribution of The Students According to Their Knowledge of Tale Genre

Groups F Percent
Students who know the tale genre 9 45,00
Students who know a little 5 25,00
Students who do not know tale genre 6 30,00
Total 20 %100

According to their age level, the rate of those who really know about the tale is 45%, the
rate of those who know nothing is 30%, and the rate of those who know a little bit or confuse it
with similar genres is 25% (see Table 6).

“Have you ever listened to or read tales? Do you like tales?”, 80% of the respondents sta-
ted that they had listened to or read tales and liked them. When asked to rank the first 5 tales
that came to mind, they all gave examples from world tales.

Table 7. Distribution by Whether the Students Have Ever Listened to Tales or Not.

Groups F Percent
Students who listen to the tale genre 16 80,00
Students who do not listen to the tale genre 4 20,00
Total 20 %100
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When asked “Do you know any Anatolian tales?”’, 45% could only name the Keloglan ta-
le as an example. When their favorite tale hero was asked, their favorites were Western tale
heroes.

At the beginning of the study, it was determined that the students did not have sufficient
knowledge and cultural codes about the content of the tale genre. The same questions were
asked at the end of the event. By the end of the event, they all knew the tale genre in general.
Different from the beginning of the event, 90% of the students gave examples of various tales
from Anatolian tales, such as Mercan Kiz, Nohut Oglan, Limon Kiz, except Keloglan.

After the tales told every week during the event, word patterns and behavioral patterns that
express cultural values were emphasized. For example, in the tale of Nasreddin Hoca ve Ke-
loglan, food and table culture are mentioned. Emphasis was placed on expressions such as
“Eline saglik!” (God bless your hands!), “Afiyet olsun!” (Enjoy your meal!). In folk tales such
as Kiillii Fatma, Nohut Oglan and Limon Kiz, we talked about respect for elders and how to
addressed them. In the tale Ak Yilan, expressions such as making a promise and keeping one’s
word were discussed. In all of the tales, themes such as protecting nature and loving animals
were also discussed from a cultural perspective. Questions about the tale were used to determi-
ne whether the children had listened to the tale and how much they had understood. Word-
based games appropriate to the tale were played.

The cultural contents and expressions within the scope of this study were asked and dis-
cussed according to age of students. For example, cultural contents such as welcoming and
saying goodbye to guests, transition periods, celebrations, holidays and what was said and done
during these times were asked, but it was found that the students did not have any knowledge
about what is said or should be said.

It is seen that the students do not have the following cultural codes and expressions related
to them. For example, the cultural codes of transition periods such as birth, marriage, death,
celebrations or holidays are not known, and it has been observed that in such cases, what to do
or what to say or how the individual can express himself/herself or not knows little or does not
know.

Nine students were able to say cultural word patterns such as “Hos gel-
din(iz)!”(Welcome!), “Giile giile!” (Goodbye!), “Yine bekleriz!”(“We are waiting for you
again!). Others stated that they did not know.

When the students were asked what we would say during the holiday celebrations, 10 stu-

dents were able to say expressions such as “Bayraminiz kutlu olsun”, “Bayramimz miibarek
olsun”, “lyi bayramlar!”, “Mutlu bayramlar!” (Their meaning is ‘Happy holidays!”).

Considering the age of the students, it was observed that they had less knowledge about
cultural expressions about what to say in transition periods such as birth-marriage-death. It
was observed that they did not know that congratulatory expressions such as “Tebrikler!”,
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“Hayrl1 olsun!”, “Omrii uzun olsun!” (Congratulations! ; May it have a long life!) to people
who have a new baby, “Tebrik ederim.”, “Mutluluklar!”, “Mutluluklar dilerim.” (Congratula-
tions!; Happiness!) to newlyweds.

For example, in the tale of Keloglan ve Nasreddin Hoca, Nasreddin Hodja was invited to
the wedding of Keloglan and Menekse Sultan, and he received gifts, congratulations and good
wishes. It has been observed that they do not know the behavior and spoken word patterns
related to welcoming and sending off guests.

In addition, it was also observed that the students had little or no knowledge of rhymes,
idioms and proverbs in tales.

Questions asked at the end of the event:

1. What did you like most about the event?

2. What would be better?

3. How was the narrator?

4. Would you recommend this event to afriend?

5. Has your interest in Anatolian tales increased?

6. Were you interested in the cultural expressions and practices in the tale?

When the students were asked what they liked most about the activity, most of them (%
85) said that they liked talking and discussing the tale and that they liked constructing and tel-
ling a new tale together in class by using the motifs of the tale.

When asked what would have been better, 10% asked for a slightly shorter class time,
55% for more games (thyming game, hero game, treasure hunt, rewriting a tale...), 10% for
more writing, and 65% said they wanted the event to continue.

When asked if they were interested in the cultural expressions and practices in the tale,
85% said they found it interesting. When asked why they found it interesting, they said that the
tales were fun and different. They also asked how the tale heroes dressed, how they ate, what
they did in their daily lives, and what they were curious about.

It was discussed in class which events and situations in the tale were real or not. In addi-
tion, some family and friendship relationship were evaluated in class. For example, the students
made evaluations for themselves as if [ were Keloglan, Mercan Kiz, Limon Kiz, Nohut Oglan
or Nasreddin Hoca, | would do this or that.

When asked about the narrator, 20% said that they sometimes did not understand some
words and lost interest a little at that point, but they all said that they liked the narrator and
found it good and entertaining. “Would you recommend this event to your fiiends?” They all
said yes.
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At the end of the activity, the students were asked, “Can you give an example from Tur-
kish tales?” when asked, they were able to list most of the tales they heard in the activity. Also,
when asked which tale hero they would like to be, 45% of them wanted to be a hero from Tur-
kish tales, unlike at the beginning of the activity. For example, three of the students wanted to
have long and beautiful hair like Mercan girl, one wanted to shrink and grow like Nohut boy,
one wanted to be quick-witted like Keloglan, one wanted to be a bird like Limon girl and fly...

As they see cultural expressions in their context in the tales, it has been observed that the
literal and figurative meanings of some words in the students’ language usage are better perce-
ived, used and reinforced in the context of the tale.

In addition, it was observed in this study that tales and rhymes can be used as a means of
socialization in bilingualism and biculturalism. For example, at the beginning of the activity, it
was observed that while the students were more shy when talking to each other, then they
commented on each other’s answers in the questions about the tales. In one part of the lesson,
when they were asked to bring and tell their own tales before telling the end of the tale, the
students commented and discussed each other’s tales. “That’s so good!”, “I wouldn’t have
thought of that.”, “That’s better.” were such evaluations. In addition, when they played word
games and rhymed with each other, they found very beautiful words, and they also wrote rhy-
mes and had fun with each other. It was observed that they became more socialized in this
way.

It is possible to multiply the examples. As a result, it has been observed that the narratives
develop positive attitudes and strengthen the students’ language acquisition, and significant
progress has been observed in self-expression and socialization in the narrative language.

5. Transfer of Value with Tales and Other Gains

It has been seen that besides the main purpose of the activities, there are other benefits and
learning behaviors are developed. Tales are a good and effective way to use as an alternative
for language skills in terms of listening, reading, writing and speaking.

There are many studies on the fact that children today mostly do not speak or do not want
to talk, do not want to listen, do not want to read. Often there are children at home who try to
communicate in a room and in front of a screen (see also Bas, 2011; Belal, 2014; Miksikova,
2019; Richtel, 2021; Rosin, 2013). Oral cultural environment can be an important alternative
for children who speak, listen, explain and share instead of children who are developmentally
uncommunicative and do not speak.

Because storytelling effectively uses imagination, it conveys the message it wants to con-
vey in a creative and artistic way. Because storytelling effectively uses imagination, it conveys
the message it wants to convey in a creative and artistic way. It also strengthens skills such as
finding the truth, making decisions, thinking, discovering, and producing solutions. In fact,
before the students were told about the problems in the tale, they were asked, “What would

73



Nejla ORTA

you do if it were you?” It was found that creative and interesting answers came when asked. At
the very least, the tale contributed to the child’s mental development by practicing the ability to
produce a solution to an imaginary problem.

6. Conclusion and Suggestion

Traditional narratives, which are products of culture and art, are important tools in the
construction of social and cultural personality. Since the behavior of individuals is determined
by cultural elements, traditional narratives and heroes continue their functions today, both in
terms of national culture and universal culture, in terms of individual cultural belonging and
language development.

It can be seen that the unity of language and culture relations is more disrupted in the
children of families who go to Europe mostly as workers, especially in individuals after the
second generation. This is also the case in Sweden. As a result, language is learned through
culture, but the use of cultural content in language teaching is weaker for bilingual students.
The fact that most of the students in the activity do not know some basic cultural expressions
and word patterns also shows this situation.

At the beginning of the activity, students had less knowledge about rhymes, idioms, pro-
verbs and cultural content in folk tales, while at the end of the activity they had more knowled-
ge about cultural content and expressions. For example, while they did not know the cultural
codes of transition periods such as birth, marriage, death or holidays were not known, it was
observed that by the end of the activity, they had information about what to do, what to say or
how to express themselves in such situations. This shows that the use of content such as folk
tales in the transmission of culture was both found interesting by the students and enabled them
to gain knowledge about such cultural content.

Today, the lack of some social and psychological values is emphasized. The use of such
narratives and other folklore products in in the language learning of bilingual people will allow
the strengthening of the values envisaged in individuals and also a healthier cultural belonging.
It has been observed that learning is more permanent when the word patterns and behavioral
patterns that express cultural values are learned together with the context in stories and rhymes
in language learning of younger individuals.

Folk-scientific literary genres such as tales and rhymes are an important means of suppor-
ting and raising awareness in the transmission of cultural codes such as material and spiritual
values, traditions, beliefs, lifestyles, art, food and drink in the native language education of
students. In addition, the importance of how it can be used as an effective tool in achieving
individual and social gains was observed with the activities carried out and it was also seen
with the outputs of the activity.

Tales are important in terms of realizing the usage areas of use of the language, making it
easier to learn, evaluating the diversity and difference between two languages and cultures with
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an objective eye, and enabling people in two cultures to feel empathy. Therefore, as a cultural
element, tales are one of the tools that provide the transfer of culture, which is the greatest func-
tion of language, and such cultural elements can be included in Turkish language teaching. It is
necessary to make more applications around the narrative tradition in order to benefit from the
power of the tale, which comes from the oral tradition, that develops around the word, in the
mind building of children and young people, both in the language development and in the
positive development of culture building.

Although culture transfer is one of the most difficult issues in bilingual education, the use
of cultural content such as folk tales facilitates and enriches the transfer. It is believed that the
use and research of such cultural contents in bilingual education will contribute to the field not
only in Turkiye but also abroad.
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Extended Summary (Genis Tiirkce Ozet)

Avrupa’da ¢ok kiiltiirlii egitim siireciyle beraber iki dillilik ve iki dilli egitim giderek énem kazan-
maktadir. Dil ve kiiltiirin bir biitiin oldugu disiiniildiigiinde kiiltiiriin tastyicist ve aktaricisi olan dilin
kaynaklarindan biri olan masallar, tekerlemeler dilsel gelisimi destekleyen sozlii kiiltiir iiriinleridir. Dilin
inceliklerini, kiiltiirel kodlarint basit ama islevsel bir bicimde igeren tiirlerdir. Cocuklarin dil 6grenimiyle
beraber kiiltiirlenmesini saglayacak araclardan biri olarak masallar gosterilebilir. Bu kapsamda Isveg’te
yasayan ana dili Tiirkge olan iki dilli cocuklarla 4 haftahk 320 dakikalik bir masal etkinligi gergeklestiril-
mistir. Bu ¢alismada, 6grencilerin masal farkindaligini, masallarla dil gelisimini degerlendirmek ve bu
farkindaligin kiiltiirel degerlerin aktarilmasindaki 6nemine deginmek amaglanmustir. Anadolu masallari-
nin Tiirk kiiltiiriiniin aktarimi agisindan 6nemi agiklanmugtir. Calisma siirecinde 6rneklem olarak “Anado-
lu Masallartyla Tiirkge Konusuyoruz” etkinliklerine katilan 8-13 yas arast yirmi 6grenciyle goriisiilmiis-
tiir. Etkinlige katilan 6grencilerin %80’inin evinde Tiirkge konusulmaktadir. Hepsi okulda Tiirkge dersi
almis ya da almaya devam ederken 6grencilerin hepsi okullarmda egitimlerini Isvecce almaktadir. Okul-
da yabanci dil olarak Ingilizce 6grenmekte ve dgrencilerin %25’ ev disinda hig Tiirkce konusmamakta-
dir. %45°1 ev disinda okulda veya disarida Tiirk arkadaglart veya tanidiklart varsa onlarla bazen Tiirkge
konustuklarim dile getirmislerdir. %30u ise ev disinda da Tiirk¢e konustugunu belirtmislerdir. Tiirkgeye
bu oranlarda maruz kalan katihmeilara etkinlik ¢ercevesinde her hafta bir masal anlatilnustir. Keloglan ve
Nasreddin Hoca, Nohut Oglan, Anka Kusu Masali, Limon Kiz, Ak Yilan, Mercan Kiz, Sabir Tas1 ve
Kiillii Fatma masallar1 anlatilmigtir. Her hafta masaldan sonra masalda gegen bazi kiiltiirel ifadeler sorul-
mus ve neleri bilip bilmedikleri degerlendirilmistir. Oncelikle masalla ilgili genel bilgileri degerlendirilip
daha sonra masalda bayram gectiginde bayramla ilgili, diigiin oldugunda evlenmeyle ilgili, bir bebek
dogdugunda dogumla ilgili, bir yere gidildiginde ya da davet edildiginde misafirlikle ilgili temel diizeyde
Ogrencilerin hangi kiiltiirel icerik ve ifadeleri bilip bilmedigi degerlendirilmistir. Nitel yontem gergevesin-
de konuyla ilgili odak grubundaki 6grencilerin goriisleri almarak etkinligin baginda ve sonunda agik uglu
sorularla anket uygulanmis ve gozlem yapilmustir. Verilen cevaplara ve edinilen gézlemlere gére deger-
lendirmelerde bulunulmustur. Calismanin baslangicinda, 6grencilerin masal tiiriiniin igerigine dair yeterli
bilgiye ve kiiltiirel kodlara sahip olmadiklari tespit edilmistir. Bunun yaninda dogum, evlenme, 6liim gibi
gecis donemlerine veya bayramlara ait kiiltiirel kodlar bilinmemekte ve bu tiir durumlarda neler yapil-
makta ya da nelerin sdylenmesi gerektigi ya da bireyin kendini nasil ifade edecegini ya az bildigi ya da
bilmedigi gozlemlenmistir. Ogrencilerin ok azi kiiltiirel dnemi olan misafir karsilama ve ugurlamada
temel ifadeler olan “Hos geldin(iz)!”, “Giile giile!”, “Yine bekleriz!” gibi kiiltiirel s6z kaliplarm sdyleye-
bilmistir. Digerleri bilmediklerini ifade etmislerdir. Ogrencilere yine bayram kutlamalarinda neler sdyle-
riz diye soruldugunda “Bayrammiz kutlu olsun”, “Bayraminiz miibarek olsun!”, “fyi bayramlar!”, “Mut-
lu bayramlar!” gibi ifadeleri 6grencilerin yaris1 sdyleyebilmistir. Her hafta dinlenen masallarla birlikte bu
tiir kiiltiirel ifadeler iizerinde durulmustur. Omegin, Keloglan ve Nasreddin Hoca masalinda Keloglan ve
Menekse Sultan evlenirken Nasreddin Hoca’nin davet edilmesi, davete icabet ederken hediyeler gotiir-
mesi, tebrik etmesi ve iyi dileklerde bulunmas: tizerine 6grencilerle misafirlikle ilgili konusulup tartigil-
mustir. Etkinligin basinda misafir karsilama ve ugurlamayla ilgili davranislari ve s6ylenen s6z kaliplarmi
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bilmedikleri gézlemlenmistir. Ancak etkinlik sirasinda masallarda gecen ve konusulup tartisilan kiiltiirel
ifadeler ve ilgili s6z kaliplart zaman igerisinde kazanilmustir. Etkinliklerde ana amacin yaminda diger
kazanmlarin da oldugu ve 6grenme davramislarin gelistigi goriilmiistiir. Ogrencilerin dil kullanimlarin-
da baz1 sozciiklerin gergek ve mecaz anlamlarmm da anlatinin baglan igerisinde daha iyi algilandigy,
kullanildig: ve pekistigi gézlemlenmistir. Etkinligin sonunda ise anlatilan masallarla ¢ocuklarin dil edini-
minde masallarm 6grencilerde olumlu tutum gelistirdigi, ana dilde kendini ifade etmede ve sosyallesmede
6nemli ilerlemeler oldugu goriilmiistiir. Bu kapsamda eksikliklerin giderilmesi i¢in 6neriler de sunulmus-
tur. Masal, tekerleme gibi halk bilimsel edebi tiirlerin 6grencinin ana dil egitiminde maddi ve manevi
degerler, gelenekler, inanclar, yasam bigimleri, sanat, yeme-igme gibi kiiltiirel kodlarin aktariminda
onemli bir destekleme ve farkindalik yaratma, ayrica bireysel ve sosyal kazanimlar elde etmekte etkin bir
ara¢ olarak nasil kullamlabilecegine dair dnerilerde bulunulmustur. Avrupa’ya ¢ogunlukla is¢i olarak
giden ailelerin ¢ocuklarinda 6zelikle ikinci kusaktan sonraki bireylerinde dil kiiltiir iligkisi biitiinligtiniin
daha kopuk oldugu griilmektedir. Bu durum Isveg icin de sz konusudur. Sonugta dil, kiiltiirle 6grenl-
mekte ancak iki dilli 6grencilerde dil gretiminde kiiltiirel igeriklerin kullanimi daha zayif kalmaktadir.
Etkinlikteki 6grencilerin cogunun bazi temel kiiltiirel ifadeleri ve soz kaliplarini bilmemeleri de bu duru-
mu gostermektedir. Iki dilli bireylerde dil &greniminde bu tiir anlatilarin ve diger halk bilimi {iriinlerinin
kullamilmast bireylerde sosyal ve psikolojik degerlerin pekismesinin yaninda kiiltiirel aidiyetin daha
saglikh olusmasina imkan saglayacaktir. Kiiltiirel degerleri ifade eden sozciik kaliplari, davranig kaliplart
daha kiiciik yastaki iki dilli bireylerin dil 6greniminde masallarda ve tekerlemelerde baglamiyla beraber
Ogrenildiginde 6grenimin daha kalici oldugu gézlemlenmistir. Masallar, dilin kullanim alanlarinin farki-
na varilmasi, daha kolay 6grenilmesi, iki dil ve kiiltiir arasindaki ¢esitlilik ve farklihgin objektif bir gozle
degerlendirilmesi, iki kiiltiirdeki insanlara empati duymalarint saglamak bakimindan hem islevsel hem
onemlidir. Bu agidan bir kiiltiir 6gesi olarak masallar, dilin en biiyiik islevi olan kiiltiir aktarimim saglayan
araglardan biridir ve iki dilli gocuklarin Tiirkge 6gretiminde bu tiir kiiltiirel unsurlara yer vermek énemli-
dir.
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