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Thematic Analysis of Middle School Social Studies Textbooks Regarding
Migration Phenomenon

Ortaokul Sosyal Bilgiler Ders Kitaplarinin Go¢ Olgusu Baglaminda Tematik Incelemesi

Feride ERSOY &, Ali Osman KOCALAR™

Abstract

Migration refers to the movement of individuals from the geography where they were born and raised to a different
geography. People often migrate due to unfavourable conditions or factors such as poverty, illness, politics, food scarcity,
natural disasters, war, unemployment, and lack of security. Migration movements lead to significant changes in the social,
political, and economic structures of countries. In this regard, migration is a critically important societal phenomenon.
The inclusion of such an influential societal phenomenon in education and teaching it to new generations in all its aspects
is essential. One of the primary resources where the phenomenon of migration can be included in education is textbooks.
An essential educational tool expected to address the migration phenomenon due to its interdisciplinary nature is social
studies textbooks. This research aims to examine middle school social studies textbooks in the context of the migration
phenomenon. To this end, the research was conducted using the document analysis method. Three textbooks determined
by the random sampling method were the documents to be analysed. The study identified the reasons for migration, its
outcomes, factors facilitating migration, activities that prevent and regulate migration, institutions regarding migration,
concepts, definitions, classifications related to the teaching of migration, items and headings, visuals, and statistics in the
examined textbooks. Consequently, informed recommendations were made to textbook writers.
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Oz

Gog, insanlarin dogdugu ve biyiidiigii cografyadan farkli cografyaya dogru tasinma hareketidir. Insanlar genellikle
elverigsiz kosullardan veya yoksulluk, hastalik, politika, gida kitligi, dogal afetler, savas, issizlik ve giivenlik eksikligi gibi
faktorler nedeniyle go¢ etmektedir. G6¢ hareketleri {ilkelerin sosyal, siyasal ve ekonomik yapisinda onemli degisimlere
neden olmaktadir. Bu yoniiyle go¢ dnemli bir toplumsal olgudur. Boylesine etkili bir toplumsal olgunun egitime katilmasi
ve yeni nesillere tiim yonleriyle 6gretilmesi elzemdir. Egitimde go¢ olgusunun yer alabilecegi temel kaynaklardan birisi ders
kitaplaridir. Disiplinlerarasi yapist nedeniyle go¢ olgusuna yer vermesi beklenen 6nemli bir egitim arac ise sosyal bilgiler
ders kitaplaridir. Bu aragtirmanin amaci ortaokul sosyal bilgiler ders kitaplarini go¢ olgusu baglaminda incelemektir. Bu
amagla aragtirma dokiiman incelemesi yontemiyle yiiriitiilmiistiir. Arastirmada rastgele 6rnekleme metoduyla belirlenen tig
ders kitabi dokiiman olarak kabul edilmistir. Arastirma sonucunda go¢ olgusunun nedenleri, sonuglari, gogii kolaylastirict
unsurlar, gocti 6nleyici ve dizenleyici faaliyetler, gogle ilgili kurumlar, gociin 6gretimiyle ilgili kavramlar, tanimlar ve
smiflamalar, madde ve basliklar, gorseller ve istatistikler tespit edilmistir. Ders kitab1 yazarlarina oneriler getirilmistir.
Anahtar Kelimeler: Gog, Egitim, Sosyal Bilgiler, Ders Kitab1 Inceleme, Dokiiman Analizi
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INTRODUCTION

Throughout history, people have been faced with the necessity to leave their regions for various reasons. This displacement is
termed “migration.” Migration represents a spatial change, and many migrations are of a compulsory nature. Contemporary
global migration movements are triggered by social, political, economic, and cultural factors and lead to outcomes in line with
these factors. Migration is a phenomenon that should be evaluated beyond a mere change of location, and it can be said to
possess a complex and dynamic structure.

While migrations throughout human history were mostly due to natural reasons, post-Industrial Revolution, factors such as
economiic, political, and social events, education, health, wars, and internal conflicts (Dubey & Mallah, 2015) have become
primary causes of migration. Present-day migration trends generally lean towards areas with a higher standard of living,
typically from less developed to more developed regions (Ay & Zeybek, 2016). From the 2000s onwards, global economic,
social, cultural, transportation, communication, and political changes have increased human mobility. In this context, Castles
(2010) has pointed out that modern transportation and communication technologies, as well as the lifestyles displayed by
global media, can serve as a motivational source for individuals considering migration to different countries.

Push and pull factors play a crucial role in migration dynamics. In recent history, the repulsion from rural areas and the
attraction of urban areas (Ficther, 1994) have been primary drivers of migration movements. Migrations from rural to
urban areas have profoundly impacted the urban economy (Massey et al., 2014). It is a fact that migration brings a novel and
dynamic workforce to the economy (Ersoy, 1985). However, challenges faced in areas receiving migration, such as haphazard
urbanization, infrastructure insufficiencies, and unemployment demonstrate the negative impacts of migration (Saglam,
2006; Avci, 2021; Bahar, 2015; Cakir, 2011). Low income, limited living standards, lack of economic opportunities, and
political pressures form the push factors of migration, while high earning potential, job opportunities, economic prospects,
and political freedoms constitute the pull factors (Castles & Miller, 1998).

Migration is categorized as national or international, based on the direction of movement. However, in recent times,
international migration has especially become a significant agenda item. International migration offers different advantages
and challenges for both emigrant and immigrant countries compared to internal migration. Immigrant countries benefit from
cheap labour and, due to the migration of educated and elite individuals, access numerous economic and social opportunities.
Yet, alongside these advantages, there are political and social threats for immigrant countries. This perspective has a broader
framework. Countries with high labour demands are generally primary targets of migration movements (Nakhoul, 2014; ILO,
2015). High wages in developed countries motivate certain individuals to participate in the labour market (Castles & Miller,
2008), which reflects the relationship between migration and employment.

In countries where migration is prevalent, the societal fabric is influenced politically, economically, socially, and culturally (Ak
& Akargay, 2018; Karakaya, 2020). Particularly, large-scale migration waves lead to the emergence of complex issues across
spatial, social, and political domains (Li & Frieze, 2012). Migration gives rise to various societal needs and prompts a shift
towards a more heterogeneous societal structure. Conflicts and divisions—social, economic, and cultural—in nature between
existing community members and newcomers, negative consequences such as an increase in crime rates, and a subsequent
decrease in societal security and well-being are observably inevitable. Migration brings to the forefront issues of societal
integration, assimilation, cultural conflict, and language challenges (Tezcan, 1994; Ak & Akarcay, 2018). In the prevention and
solution of all these problems, the education system has an important role to play in the integration of migrants into society.
Migration has multifaceted impacts on the education system (Giinkér, 2018). In fact, to facilitate the social integration and
socialization of migrants, the educational system often finds itself needing to restructure its goals and content.

In recent times, due to conflicts in neighbouring regions and countries, Turkey has witnessed a significant influx of migrants
(Akyildiz, 2022). Individuals from countries such as Ukraine, Syria, and Afghanistan have felt the need to seek refuge in Turkey,
leaving their native lands. Additionally, factors such as Turkey’s touristic appeal, its strategic position bridging continents, its
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favourable climate, and its advanced transportation network have also encouraged migration (Krit, 2012; Hayes, 2014; Ozey &
Kocalar, 2019). Given these developments, the phenomenon of “migration” is an undeniable reality for contemporary Turkey.
Turkish society is inevitably influenced by this mobility in historical, cultural, political, economic, and social dimensions.
Understanding the integration processes, challenges, and needs of migrants, as well as evaluating the impacts of migration
on the societal structure, requires a comprehensive analysis of the causes, consequences, and processes of migration. In this
regard, it is anticipated that the phenomenon of migration, which constitutes a significant issue for society, will be reflected in
education with content that fosters awareness and knowledge for the new generations.

At the middle school level, scientific content on migration is incorporated into the social studies curriculum by adapting
knowledge from disciplines, such as geography, sociology, and history to a level suitable for students (Oztiirk, 2009). The
interdisciplinary nature of the social studies course covers the phenomenon of migration. Types of migration, its historical
processes, impacts, and its contemporary significance are among the critical topics addressed in the middle school social
studies curriculum (Ministry of Education [MoNE], 2018). Therefore, it is vital to understand how the theme of migration is
handled in the social studies course and how this content is displayed in textbooks. This evaluation will identify any potential
shortcomings and enhance the teaching of the migration theme in education. Adding the theme of “migration” to textbook
reviews will contribute to the literature. The social studies curriculum and textbooks from 2005 to 2018 have been analyzed
by Pehlivan Yilmaz & Giinel (2021) in terms of changing and unchanging aspects. Additionally, a study on the concept of
migration and its importance has been conducted in the 7th-grade social studies textbook (Avci, 2021). This study aims to
conduct a thematic examination with a focus on migration in social studies textbooks approved in 2019. The research aims to
analyze middle school social studies textbooks (Harut, 2019: Yildirim et al., 2019: A¢il et al., 2019) in the context of migration.

The main research question is: How are the dimensions of the migration phenomenon and their sub-categories addressed in
middle school social studies textbooks? The sub-questions are as follows:

o How are the reasons for the migration phenomenon expressed in middle school social studies textbooks?
«  How are the consequences of the migration phenomenon addressed in middle school social studies textbooks?
o What other factors in middle school social studies textbooks help explain the migration phenomenon?

o What other elements in middle school social studies textbooks can contribute to the teaching of the migration topic?

METHOD

This study adopts a qualitative research approach and was conducted using the document analysis method. Neuman (2014)
emphasizes that in the qualitative method, researchers aim to examine and interpret social processes and specific events within
their social context. Document analysis is preferred in cases where fieldwork is not feasible to explain the phenomenon within
its social processes and contexts. In this study, the document analysis method was chosen to determine how the phenomenon
of migration is addressed in middle school social studies textbooks. It has been stated earlier that this method is appropriate
for examining textbooks (Yildirim & $imsek, 2011).

The social studies textbooks to be analyzed in the research were randomly selected from 5th, 6th, and 7th-grade textbooks utilised
in middle schools affiliated with the Ministry of National Education. The textbooks were approved in 2019 for a duration of five
years. The entire content of the textbooks was subjected to analysis, without sampling. Words, lines, and paragraphs were used as the
units of analysis. The data obtained were evaluated using content analysis and supported with direct quotations. These quotations
are shown in the findings as follows: For example, a quotation taken from the 5th grade textbook is abbreviated as 5/, and its page
number is abbreviated as p.128. The document analysis was conducted in the following steps: (1) Reviewing the textbooks with a
focus on the “migration” concept and marking relevant sections, (2) Detailed examination of the marked sections, (3) Coding the data
concerning the causes of migration using analysis units, (4) Categorizing the codes and classifying them thematically, (5) Tabulating
the data, (6) Calculating frequency and percentage distributions, (7) Reporting and interpreting the findings. Collaborating on an
online platform, researchers achieved 100% data congruence based on the recommendations of Miles & Huberman (1994).
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FINDINGS

The results obtained in this study are presented in the tables below, aligned with the general objective and problem statement
of the research. Within the scope of this study, the representation of the migration phenomenon in middle school social
studies textbooks (5th, 6th, and 7th grades) was thematically analyzed. After these analyses, interpretations of the findings

were made.

Findings Regarding to the First Sub-research Question: Reasons for Migration in Social Studies Textbooks

Under the first sub-research question of the research, the focus was on the reasons for migration presented in the social
studies textbooks. These reasons were classified as economic, societal and social, political, and natural. The identified reasons,

whether they act as push or pull factors, are displayed in the table below with their frequency and percentage values.

Table 1: Reasons for Migration in Social Studies Textbooks

5thgrade  6thgrade  7th grade

Themes Sub-themes
f % f % f )
2 pus Transforming agricultural production 0 0% 0 0% 7 9%
3 Living conditions and economic welfare 0 0% 0 0% 8  10%
E Sectoral development and employment opportunities 7 100% 0O 0% 17  21%
é pull Education opportunities 0 0% 0 0% 2 3%
g Health facilities 0 0% 0 0% 3 4%
s Living conditions and economic welfare 0 0% 2 13% 0 0%
Lifestyle (nomadic/settler) 0 0% 4 27% 6 8%
Pus Social pressures (pressures on religious belief) 0 0% 1 7% 2 3%
Divorce 0 0% 0 0% 1 1%
Security issues (blood feuds, family feuds, etc.) 0 0% 0 0% 3 4%
3 Academic opportunities (brain drain) 0 0% 0 0% 1 1%
ER by Marriage 0 0% 0 0% 1 1%
g 3 Urbanization 0 0% 0 0% 1 1%
3 & The search for social welfare and security 0 0% 0 0% 2 3%
Wars 0 0% 0 0% 4 5%
Throne disputes 0 0% 1 7% 0 0%
Push  Political pressures 0 0% 1 7% 0 0%
Terror and terrorism 0 0% 0 0% 4 5%
2 Security measures 0 0% 0 0% 1 1%
s Exchange 0 0% 0 0% 1 1%
Sy Aslm 0 0% 0 0% 1 1%
Ef b Settlement policies 0 0% 0 0% 2 3%
£ Conquests 0 0% 1 7% 0 0%
Climate conditions 0 0% 1 7% 0 0%
% Push Geographical features (steppe, etc.) 0 0% 3 2% 0 0%
Z Depletion of natural resources 0 0% 1 7% 2 3%
© Natural disasters (earthquakes, floods, drought, volcanic activity, landslides, etc.) 0 0% 0 0% 8 10%
*% pull Abundance of natural resources 0 0% 0 0% 1 1%
Z Geographical location (transit route/bridge) 0 0% 0 0% 2 3%
TOTAL 7 100 15 100 80 100
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From Table 1, it is evident that social studies textbooks contain various dimensions related to the causes of migration. These
dimensions analyze the causes of migration in terms of “push” and “pull” factors. The 7th-grade textbooks, compared to
other grade levels, delve more comprehensively into the causes of migration. However, it is observed that there is an uneven
distribution among the items in the textbooks. For instance, under the category of natural reasons, the item “climate conditions”
is absent in the 5th and 7th-grade textbooks but is present in the 6th grade. In the category of societal and social reasons, the

item “lifestyle” is found in the 6th and 7th-grade textbooks but is missing in the 5th grade.

From the dimensions in Table 1, it is clear that certain specific causes of migration are more pronounced than others. Within
the economic reasons, “living conditions and economic welfare level” stands out under the push factors, while “sectoral
development and employment opportunities” is highlighted under the pull factors. The item “living conditions and economic
welfare level” is categorized as a push factor in the 7th grade and as a pull factor in the 6th grade, but it is absent in the 5th-
grade textbook. This distribution suggests that the textbooks do not adhere to the principle of the “spiral approach” in content
design. An excerpt from the textbook reads: “For the economic and social development of the region, state support and incentives

in the fields of tea agriculture and industry have been sustained for many years” (5/p.128).

It becomes evident upon examining Table 1’s societal and social reasons dimension that the most salient push factor in 6th and
7th-grade textbooks is “lifestyle”. In the 7th-grade textbooks, “the search for social welfare and security” stands out as a pull
factor. Except for the items “societal pressures” and “lifestyle”, all other items are found exclusively in the 7th-grade textbooks.
Within the context of “lifestyle”, textbooks emphasize that the nomadic lifestyle of the Turks in Central Asia’s steppe geography
and harsh continental climate led to migration. This emphasis is further supported with a statement: “..thus, they migrated
easily from one place to another with their belongings.” (6/p.49). The 5th-grade textbooks do not contain any data under this

dimension.

The analysis of the political reasons dimension in Table 1 illustrates that “wars” and “terror and terrorism” are more pronounced
in the 7th-grade textbooks, while “throne disputes” and “political pressures” are more evident in the 6th-grade textbooks. The 5th-
grade textbooks do not contain any data under this dimension. A text regarding “throne disputes” reads: “Following the demise of
Mete Khan, throne disputes triggered by Chinese intrigues weakened the state, and in AD 48, the Hun State was divided into Northern
and Southern Huns...” (6/p.50). In the 7th-grade social studies textbook, among the pull factors, “settlement policies” are more
emphasized compared to other items. An example statement about settlement policies in the textbook reads: “In Anatolia, some

families with internal disputes were relocated to Rumelia, thus ensuring social order and peace in the country” (7/p.40).

The analysis of the category of natural reasons presented in Table 1 shows that “climate” and “geographical features” are
predominantly featured in the 6th-grade curriculum, while “depletion of natural resources” and “natural disasters” are more
emphasized in the 7th grade. The textbooks highlight the fact that the Turks, inhabiting the steppe regions, were influenced by
migration-driving factors. Natural catastrophes, including earthquakes, floods, droughts, volcanic activities, and landslides,
are presented as inherent push factors prompting migration. Specific excerpts from the material state: “The rapid depletion of
natural resources by humans, coupled with environmental degradation, has precipitated global challenges such as environmental
dilemmas, catastrophic events, famine, terrorism, and migrations”, and “the swift depletion of natural resources” (7/p.213).
Evidently, certain natural resources also serve as pull factors for migration. “The abundance of natural resources” and
“geographical location” emerge as salient pull factors in the 7th-grade materials. Neither the 5th nor the 6th-grade textbooks
identified any compelling reasons related to migration. One statement regarding geographical position notes: “Owing to its
strategic location, Turkey stands as a primary transit hub for migrants, simultaneously functioning as a focal migration centre and

bridge, thereby creating a magnetizing geography for migration” (7/p.110).
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Findings Regarding the Second Sub-research Question: The Outcomes of Migration in Social Studies Textbooks

The phenomenon of migration is presented in social studies textbooks not only in terms of its causes but also its consequences.
The outcomes identified in these textbooks can be categorized under the impacts on economic, sociocultural, political, and
physical geography dimensions. All these dimensions and their sub-dimensions are presented in Table 2.

Table 2: Consequences of Migration in Social Studies Textbooks

5l 6th grad 7th grad
Themes Sub-themes - Bac Bt
f % f ) f %
Impact on the economy 0 0% 1 10% 0 0%
. Meeting the need for a labour force 0 0% 0 0% 1 3%
Economic Consequences - -
Acceleration of economic growth 0 0% 0 0% 1 3%
Foreign currency inflow 0 0% 0 0% 1 3%
Cultural interaction 1 100% 3 30% 0 0%
Inventions 0 0% 1 10% 0 0%
Historical influences 0 0% 1 10% 0 0%
Migration of tribes 0 0% 2 20% 0 0%
Population growth 0 0% 0 0% 3 10%
Increased military power 0 0% 0 0% 1 3%
Social and Societal Consequences Shaping of art 0 0% 0 0% 1 3%
Creation of interaction spaces 0 0% 0 0% 3 10%
Increased participation in education 0 0% 0 0% 1 3%
Disproportionate distribution of population 0 0% 0 0% 5 16%
Housing shortage 0 0% 0 0% 1 3%
Haphazard urbanization 0 0% 0 0% 9 29%
Epidemic diseases 0 0% 0 0% 1 3%
Political Consequences Political influence 0 0% 1 10% 0 0%
Influencing geography 0 0% 1 10% 0 0%
Heat island 0 0% 0 0% 1 3%
Consequences Affecting Natural Geography carisancs ; - X K
Global warming 0 0% 0 0% 1 3%
Depletion of resources 0 0% 0 0% 1 3%
TOTAL 1 100% 10 100% 31 100%

A close examination of the data in Table 2 underlines that the textbooks encapsulate the economic, socio-cultural, political,
and geographical aftermaths of migration. While the economic ramifications of migration are tangible within these textbooks,
facets such as “meeting the need for the labour force,” “acceleration of economic development,” and “foreign currency
inflow” are markedly subdued, particularly within the context of 7th-grade materials. An in-depth content analysis reveals a
predominant emphasis on the push or pull dynamics of migration over its direct economic outcomes. This observation points
to a potential need for textbooks to undergo revision to holistically encompass both the beneficial and detrimental economic

outcomes of migration.

The implications of migration extend beyond the economic realm, reflecting sociocultural consequences in the textbooks.
The textbooks studied illustrate several outcomes in the context of migration, such as “cultural interaction,” “migration of
tribes,” “population increase,” “creation of (economic, social, and cultural) interaction spaces,” “disproportionate distribution
of population,” and “haphazard urbanization” Among these, “ unplanned urbanization” is more prominent in the 7th-

grade textbooks. Issues resulting from such urbanization, like “illegal constructions, slum invasion, excessive urban growth,
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infrastructure problems, etc.,” are covered in the 7th-grade textbook. It is noteworthy that the 5th-grade textbooks lack content

concerning the sociocultural outcomes of migration, while the 6th-grade textbooks offer limited information.

Moreover, considering the data presented in Table 2, it becomes apparent that the textbooks provide limited coverage of the
political and geographical implications of migration. Among the impacts on the natural environment due to migration are
“heat islands,” “global warming,” and “depletion of resources” These topics are exclusively addressed at the 7th-grade level,

with a constrained content scope. A statement on “heat islands” serves as an

example: “As a result of migrations, cities grow excessively. Consequently, heat islands form in areas with large cities” (7/p.112).
Given the undeniable interdependence of humans on their geographical environment and contemporary environmental

issues, the textbooks’ limited content on the impacts of migration on our natural habitat indicates a potential need for revision.

Findings Regarding the Third Sub-research Question: Additional Aspects Elucidating the Migration Phenomenon in
Social Studies Textbooks

Beyond the causes and effects, social studies textbooks include distinct elements pertinent to the migration phenomenon.
One such element addresses factors playing a facilitative role in the occurrence of migration. Conversely, another category
surfaces as preventive and regulatory activities concerning migration. Details related to these elements, along with their

subdimensions, are provided in Table 3.

Table 3: Facilitative Elements of Migration and Preventive/Regulatory Activities

5th Grade 6th Grade 7th Grade
% % %
0% 25% 18%
0% 25% 0%
0% 0% 18%

Themes Sub-themes

-~

Transportation ease

Facilitative Elements of Migration Settlement and relocation ease

oo |lo
S = | = el
O

Presence of universal legal protection

0%
18%
9%
9%
0% 9%
0% 18%
100% 11 100%

0%
0%
Integration initiatives 0%

0 50%
0
0
Tolerant Approach 0 0%
0
0
0

0%
0%
0%

Economic incentive support

Employment support

Preventive and Regulatory Activities

0%
0%
100%

Understanding the causes

=== oS

Solution-oriented initiatives

Co =l =l Rl R =

TOTAL

From Table 3, it is evident that social studies textbooks incorporate diverse facets concerning the migration phenomenon.
Among the facilitative elements of migration, “transportation ease” and the “presence of universal legal protection” emerge as
significant catalysts. For instance, the textbook remarks: “In the Turks’ nomadic lifestyle, the domestication of the horse and the
invention of the wheel were pivotal in simplifying migration” (6/p.49). Furthermore, “In Ottoman society, the establishment of
railway lines facilitated affordable and accessible transportation. This development, in turn, incentivized the opening of agricultural
lands, rendering labour migration to these new areas attractive due to the ease of transportation” (7/p.48). Additionally, within
Table 3, “economic incentive support” and “employment support” distinctly emerge among the preventive and regulatory
activities. Given the inherent cultural diversities in regions receiving migrants, the textbooks emphasize these support

mechanisms. However, they provide limited content on integration initiatives, underscoring a potential area of enhancement.
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Findings Regarding the Fourth Sub-research Question: Other Aspects Facilitating the Teaching of Migration
in Social Studies Textbooks

In addition to the factors mentioned above concerning the migration phenomenon, the social studies textbooks present
several elements related to instruction. These elements encompass themes such as “institutions,” “concepts, definitions, and
classifications,” “migration in topics and headings,” “migration in visuals,” and “migration statistics.” Details associated with

these themes are presented in Table 4.

Table 4: Other Elements Regarding Migration in Social Studies Textbooks
5th Grade 6th Grade 7th Grade

Themes Sub-themes ¢ % p % ¢ %
Institutions Directorate General of Migration Management 1 100% 0 0% 0 0%
Definition of migration 0 0% 2 67% 4 9%
Red Crescent (Kizilay) service definition 0 0% 0 0% 1 2%
Concepts, Definitions, and Classifications Migration concept 0 0% 0 0% ! 2%
Homeland concept 0 0% 0 0% 1 2%
Conquest concept 0 0% 0 0% 1 2%
Types of migration 0 0% 0 0% 4 9%
0% 0% 0%
Preparation items 0 0% 0 0% E 6%
Migration in Topics and Headings Question items 0 0% 0 0% 14 30%
Headings 0 0% 0 0% 5 11%
0% 0% 0%
Maps 0 0% 1 33% 0 0%
Real images 0 0% 0 0% 2 4%
Mo itk Representative images 0 0% 0 0% 1 2%
Tables 0 0% 0 0% 1 2%
Diagrams 0 0% 0 0% 4 9%
News 0 0% 0 0% 2 4%
0% 0% 0%
o . Migration statistics 0 0% 0 0% 2 4%
Migration Statistics — -
Gender distribution of migrants 0 0% 0 0% 1 2%
TOTAL 1 100% 3  100% 47  100%

It is apparent from the data in Table 4 that the social studies textbooks mention the “Directorate General of Migration
Management” as the institutional entity associated with migration, and this information is available in the 6th-grade textbook.
No distinct items related to this table were identified in the examined 5th-grade textbook. Among the presented concepts,
definitions, and classifications, the “migration” concept stands out in the 6th and 7th-grade textbooks, while “types of
migration” is particularly evident in the 7th-grade textbooks. Notably, the 7th-grade textbooks also feature various topics
and headings related to the migration phenomenon, such as preparatory items, question items about the reasons, outcomes,
measures related to migration, and headings like migration, its outcomes, its reasons, etc. For instance, in the 7th-grade
textbook, under the heading “Migration,” a question is posed: “How can we find a solution to the migrant problem?” (7/p.218).

Furthermore, the data in Table 4 also highlights that the studied textbooks incorporate visuals and statistics related to
migration. The textbooks contain maps, images, tables, diagrams, and news articles as visuals. Additionally, they present
“migration statistics” and specify the “gender distribution of migrants” The inclusion of data in the “net migration table by
provinces” (7/p.106) and a news article titled “Migration from east to west will be prevented with employment” (7/p.107) from

the Turkish Statistical Institute exemplify the presentation of migration statistics.

132 IGGE 2023; 50: 125-145




International Journal of Geography and Geography Education (IGGE)

DISCUSSION AND CONCLUSION

This study, which thematically examines middle school social studies textbooks in the context of the migration phenomenon,
identified dimensions and items elucidating the concept of migration in the content of the analyzed textbooks. Given the
inherent nature of document analysis, the thematic evaluations indicate that middle school social studies textbooks contain
content about the causes and consequences of migration, factors facilitating migration, and activities aimed at preventing
and regulating migration. Moreover, the research found that textbooks also include elements beneficial for teaching about
migration, such as pertinent institutions, concepts, definitions, classifications, items, headings, visuals, and migration
statistics. Another significant finding pertains to the distribution of content concerning to the migration phenomenon within
the textbooks. The study revealed an uneven distribution of content concerning the migration phenomenon both among the
textbooks and topics, with the content being notably denser in the 7th-grade textbook.

The findings about the first sub-research question indicate that the content in middle school social studies textbooks explains
the reasons for migration. Here, the content in the textbooks elucidates the phenomenon of migration, detailing the push
and pull factors within the dimensions of economic, sociocultural, political, and natural causes of migration. However, the
frequencies and percentages of these factors demonstrate a denser distribution in the 7th-grade textbooks compared to the 5th
and 6th-grade textbooks. Within the examined textbooks, among the economic reasons for migration, the “living conditions
and economic welfare” level stands out as push factors, while “sectoral development and employment opportunities” emerge as
pull factors. Among the sociocultural reasons for migration, “lifestyle” is identified as a push factor, and “the search for social
welfare and security” is recognized as a pull factor. The data on this topic are more prevalent in the 7th-grade textbook, while
no data in this dimension were identified in the 5th-grade textbooks. When considering the political reasons for migration,

» <

«
wars,

» <

terror and terrorism,” “throne disputes,” and “political pressures” are prominent push factors. Similar to the findings
of Pehlivan Yilmaz & Giinel (2021), the 5th-grade textbook again does not provide adequate data on this topic. Among the
pull factors, “conquests” and “settlement policies” have been identified. Another dimension explaining the causes of migration
in the textbooks is natural reasons. Push factors causing migration such as “climate” and “geographical features,” “depletion
of natural resources;” and “natural disasters” have been identified. These push factors have been considered as significant
reasons for migration in numerous studies (Adigiizel, 2020; Aktas 2014; Celik, 2006). Among the pull factors, the “abundance
of natural resources” and “geographical location” are mentioned. Similar evaluations have been articulated by Albayrak and
Abdioglu (2017). Moreover, Turkey is denoted as a country attracting migration due to its geographical location. Similar

assessments are suggesting that Turkey’s location influences external migration (Deniz, 2014; I¢duygu, 2006).

The findings about the second sub-research question reveal that the content in middle school social studies textbooks
addresses the outcomes of migration. Economic, sociocultural, political, and environmental aspects related to migration are
discussed within these textbooks. However, it is observed that topics related to the consequences of migration are rather
limited at the 5th and 6th-grade levels. Among the impacts of migration on the economy, topics such as “meeting the need
for the labour force,” “acceleration of economic growth,” and “foreign currency inflow” are presented, illustrating the positive
effects of migration on the economy (Konya & Kabaklarl, 2023). No findings pointing to the negative impacts of migration
on the economy have been encountered. Additionally, the reviewed textbooks describe various sociocultural consequences
of migration, including “cultural interaction,” “migration of tribes,” “population increase,” “creation of economic, social, and
cultural interaction zones,” “disproportionate distribution of population,” and “haphazard urbanization” (Bozkurt & Ayfer,
2018). Notably, “haphazard urbanization” has a higher frequency compared to the other consequences. However, there is
limited information regarding the political and environmental impacts of migration. In this context, topics such as “heat

islands,” “global warming,” and “depletion of resources” are addressed.

The findings about the third sub-research question demonstrate that the content in middle school social studies textbooks
elaborates on other factors in the context of migration. The content in these textbooks revealed insights both in terms of
elements facilitating the occurrence of migration and activities that prevent and regulate migration. Factors such as affordable
and advanced “transportation ease” and the “ presence of universal legal protection” are highlighted in the textbooks as

133 IGGE 2023; 50: 125-145




Ersoy & Kocalar / Thematic Analysis of Middle School Social Studies Textbooks Regarding Migration Phenomenon

facilitators of the migration phenomenon. In terms of content that addresses the prevention of migration, “economic
incentives” and “employment support” are prominently discussed in these textbooks (Bahar & Korkmaz Bingdl, 2010).

In light of the findings about the fourth sub-research question, it is evident that the content in middle school social studies
textbooks offers certain elements regarding the teaching of migration. These textbooks have been found to encompass various
themes such as “institutions”, “concepts, definitions, and classifications”, “migration in topics and headings’, “migration
in visuals”, and “migration statistics” The “Directorate General of Migration Management” appears once in the examined
textbooks. Sezer & Sanl1 (2017) highlighted the absence of mentions of both national and international institutions related to
migration as a significant deficiency in their study. Elements such as concepts like “migration”, “homeland”, and “conquest’,
classifications about “types of migration’, “preparation items” related to the causes and consequences of migration, “question
items” concerning measures, reasons, and outcomes of migration, “headings” about migration, and related “visuals” and

“statistics” form the core components associated with the teaching of migration in these textbooks.

Upon a comprehensive inspection of the results of this study, middle school social studies textbooks are observed to elucidate
the phenomenon of migration from various perspectives, including its causes, outcomes, facilitating elements, preventive
measures, regulatory activities, and other dimensions contributing to its instruction. The content of the textbooks examined
in this research provides data relevant to the research problem and its sub-problems. However, the frequency and percentages
of this content display uneven distribution across different grades—5th, 6th, and 7th—and even among topics within the
same textbook. Many concepts, particularly prominent in 7th-grade textbooks, are scarcely present in the 5th and 6th-grade
ones. While causes of migration are frequently discussed in textbooks, there is limited information regarding its political and
environmental impacts. Furthermore, the negative economic consequences of migration are not addressed in the textbooks.

Primarily, our recommendation is directed at textbook authors. Adopting a spiral approach when drafting content can serve
as a preventive solution against uneven distribution. Given Turkey’s position as a migration magnet, it would be beneficial to
touch upon topics related to the integration efforts of migrants within the community in textbooks. Moreover, enhancing the
content concerning migration’s impacts on our living environment is crucial given current living conditions.

Our second recommendation is aimed at researchers contemplating studies on textbooks. This research examined middle
school social studies textbooks in the context of migration. Primary school social studies textbooks can also be investigated by
other researchers. In addition to topics of instruction, insights from teachers and students could be sought.

Given its geographical position, migration is a critical societal topic on Turkey’s agenda. With migration come challenges
in diverse areas such as population, culture, economy, and more. Addressing these challenges and ensuring the inclusion of
migrants in education and society is a pivotal matter for the education system. Concurrently, the world is leaning towards
neoliberal policies. Decisions made within this framework, both political and economic, influence not only citizens but also
migrants. For instance, economic practices under neoliberal policies globally emphasize expanding free trade, curtailing
social services, and increasing corporate profits (Coe et al., 2019). The reduction in social services and profit-centric practices
by corporations leads migrants to be perceived as cheap labour, compelling them to lead a life devoid of certain human rights
and social security (Barcus & Halfacree, 2018; Cresswell, 2012). From our observation in this study, social studies textbooks
seem to adopt a descriptive approach to current trends and challenges. There’s a pressing need for a perspective that delves
into the roots of these issues and adopts a critical stance.

On the other hand, values such as empathy, communication, justice, tolerance, respect, and many more skills, which are crucial
for the social integration of migrants, are present in the social studies curriculum. To facilitate the educational integration
of individuals who join society via migration, establishing connections with migration in the social studies content could
be recommended. Such associations can help overcome the challenges migrant students face, and textbooks can contribute
significantly to raising awareness in this context.
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Tarih boyunca insanlar farkli nedenlerden dolay: yasadiklar1 yerleri bazen terk etmek zorunda kalmislardir. Bu yer
degistirme olay1 go¢ olarak isimlendirilmistir. Go¢ bir mekansal degisikliktir, go¢lerin bir¢ogu zorunludur. Giinimuz
diinyasinda yaganan gogler karmasik olup sosyal, siyasal, ekonomik ve kiiltiirel gibi nedenlerden olmakta ve ayni
sekilde sonuglar1 bulunmaktadir. Farkli nedenlerle gerceklestirilen go¢ olay1 basit bir yer degistirme hareketi olarak
degerlendirilmemesi gereken bir gercekliktir. Go¢ olgusunun olduk¢a karmasik ve dinamik bir yapiya sahip oldugu

sOylenebilir.

Insanlik tarihi iginde daha ¢ok dogal olaylar goclere sebep olurken Sanayi Devrimi sonrasinda gogiin belirleyicisi artik
insan olmus ekonomik, siyasi ve sosyal olaylarla egitim, saglik, savas ve i¢ catigma gibi sebepler (Dubey & Mallah, 2015)
gogiin en onemli nedenleri haline gelmistir. Giintimiizde gogler, hayat seviyesinin daha yiiksek oldugu yerlere dogru
(Gtler, 2021) genellikle az gelismis bolgelerden, daha gelismis bolgelere dogru gerceklesmektedir (Ay & Zeybek, 2016).
2000’li yillardan itibaren diinyada yasanan ekonomik, sosyal, kiiltiirel, ulasim, haberlesme ve politik degisimler insanlarin
mobiliteligini arttirmistir. Castles (2010)’a gore, glintimiizde yeni ulasim ve iletisim teknolojileri, kiiresel medyanin
modern yasam tarzlarini yansitmasi tilkeden iilkeye gegmeyi diisiinen insanlar icin hareket sebebi olabilmektedir.

Gog konusunda itici ve gekici faktorler dnemlidir. Ornegin kirsal alanlarin iticiligi ve kentin gekiciligi (Ficther, 1994)
yakin tarihte go¢ olayindaki en 6nemli faktér olmustur. Kirdan kente yapilan gogler, kentteki ekonomik yasami da
etkilemistir (Massey vd. 2014). Go¢iin ekonomiye yeni ve dinamik bir is giicli kaynagi sagladigi (Ersoy, 1985) yadsinamaz
bir gercegi ortaya koymaktadir. Bununla birlikte go¢ alan yerlerde yasanan carpik kentlesme, alt yap: yetersizlikleri,
issizlik, vb. gibi bircok sorun go¢ konusunun olumsuz yansimalarini da ortaya koymaktadir (Saglam, 2006; Avc, 2021;
Bahar, 2015; Cakur, 2011). Goge sebep olan disiik gelir, ditgitk hayat standardi, ekonomik firsatlarin yoklugu, politik
baskilar gibi etmenler gogiin itici faktorleridir. Yiiksek kazang, isgiicii talebi, ekonomik firsatlar ve politik 6zgirlik ise
gocin cekici faktorleridir (Castles & Miller, 1998).

Gog¢ olgusu hareketin yoniine gore ulusal ve uluslararasi olarak ele alinmaktadir. Ancak gog, son yillarda ozellikle
uluslararasi boyutuyla glindemdedir. Uluslararas: go¢, gé¢men ve go¢ edilen iilkeler i¢in firsatlar ve zorluklar agisindan
i¢c gogten farklhidir. Gog alan tilkeler ucuz isgiicii avantajlar: ile birlikte bilimsel agidan egitimli ve elit se¢kinlerin
gociinden dolay: ¢ok sayida ekonomik, sosyal ve diger firsatlar1 da yakalamaktadir. Ancak bununla birlikte go¢ alan
tlkeler icin go¢ olgusu politik ve sosyal tehditleri de beraberinde getirmektedir. Buradaki bakis daha genel ve genis bir
gergevededir. Ancak gogler genellikle is giiciine ihtiya¢ duyan iilkelere dogru yapilmaktadir (Nakhoul, 2014; ILO, 2015).
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Gelismis tilkelerdeki yiiksek ticretler, ister istemez emek piyasasinda hizmetlerini sunmak tizere bazi insanlar1 harekete
gecirmektedir (Castles & Miller, 2008). Bu da gogiin istihdamla olan ilgisini yansitmaktadir.

Gog hareketliliginin fazlaca yasandig iilkelerde toplum politik, ekonomik, sosyal ve kiiltiirel agidan go¢ olgusundan
etkilenmektedir (Ak & Akarcay, 2018; Karakaya, 2020). Ozellikle kitlesel gé¢ dalgalar: mekansal, sosyal ve siyasal bircok
karmagik sorunun ortaya ¢ikmasina zemin hazirlamaktadir (Li & Frieze, 2012). Gogle birlikte bir¢ok ihtiya¢ ortaya
¢ikmakta ve toplum heterojen bir sosyal yapilanmaya dogru yonelmektedir. Toplum iiyeleri ve yeni katilanlar arasinda
sosyal, ekonomik, kiiltiirel catiyma ve ayrisma alanlarinin olusmasi, suga karigsma oraninin artmasi ve dolayisiyla toplumda
givenlik ve refah diizeyinin diigmesi gibi negatif deneyimlerin artmas: beklenen bir durumdur. Gé¢ olgusu toplumla
biitiinlesme, asimilasyon, kiiltiir ¢atismasi, dil, vb. sorunlara neden olmaktadir (Tezcan, 1994; Ak & Akarcay, 2018).
Tiim bu sorunlarin 6nlenmesi ve ¢oziimiinde, go¢ edenlerin topluma uyumu konusunda gorev 6énemli 6l¢tide egitim
sistemine yiiklenmektedir. Dolayisiyla go¢ olgusu egitim sistemini olumlu ve olumsuz bir¢ok agidan etkilemektedir
(Gilinkor, 2018). Hatta egitim, topluma gocle katilanlarin kiiltiirel uyum saglamasini ve sosyallesmesini saglamak igin
yeniden hedef ve igerik yapilanmasina gitmek durumunda kalmaktadir.

Son yillarda yakin cografyalarda ve komsu iilkelerde yasanan savaslar nedeniyle Tiirkiye'ye milyonlarca insan go¢
etmistir (Akyildiz, 2022). Ukrayna, Suriye, Afganistan ve daha birgok iilkeden insanlar dogduklar: topraklari terk ederek
Tiirkiye'ye siginmistir. Bununla birlikte Tirkiyenin turizm merkezi olmasi, kitalar arasinda koprii gorevi gormesi,
ikliminin yasam kosullari acisindan elverisli olmasi, ulagim aglarinin gelismis olmasi gibi bircok faktor go¢ alimina neden
olmaktadir (Krit, 2012; Hayes, 2014; Ozey & Kocalar, 2019). Tiim bu gerekgelerle “gd¢” olgusu Tiirkiye'nin yadsinamaz
bir gercegidir. Tiirk toplumunun tarihi, kiiltiirel, siyasi, ekonomik ve sosyal agidan bu olgudan etkilenmesi ka¢inilmazdir.
Gog edip gelen insanlarin toplum igindeki uyum siire¢lerini, sorunlarini ve ihtiyaglarini tespit etmek ve ayni zamanda
g0o¢ alan iilkenin toplumsal yapisi tizerinde goc¢iin etkilerini degerlendirebilmek go¢ olgusunu nedenleriyle, sonuglariyla
ve siregleriyle anlamakla mimkiindtr. Bu baglamda toplumun 6nemli bir sorunsalini olusturan goé¢ olgusunun yeni
nesillerin bilgi ve farkindaligina hitap eden bir icerikle egitime yansimasi beklenmektedir.

Ortaokul seviyesinde, go¢ olgusuna dair bilimsel icerik sunan cografya, sosyoloji, tarih, vb. gibi disiplinlerin trettigi
bilginin 6grenci seviyesine uygun bir igerikle diizenlenerek egitime katildig1 ders sosyal bilgilerdir (Oztiirk, 2009).
Disiplinlerarasi yapisi itibariyle go¢ olgusu sosyal bilgiler dersi kapsamindadir. Ortaokulda gog tiirleri ve gociin tarihsel
stirecleri ve etkileri ile giincel hayattaki yeri Sosyal Bilgiler dersinin icerdigi 6nemli konulardandir (MEB, 2018). Bu
sebeple, Sosyal Bilgiler dersinde go¢ konusunun nasil yer aldigini anlamak dersin igeriginin ders kitaplarinda nasil
yansidigini degerlendirmek agisindan 6nemlidir. Varsa eksiklerin tespit edilmesi, egitimde go¢ olgusunun dgretimine
katk: saglayacaktir. Ders kitaplariyla ilgili yapilan ¢aligmalara bir yeni kavram olarak “go¢” olgusunun katilmasi
literatiirdeki caligmalara katki saglayacaktir. 2005-2018 yili sosyal bilgiler miifredat programlar1 ve ders kitaplar:
Pehlivan Yilmaz ve Giinel (2021) tarafindan degisen ve degismeyen yonleriyle karsilastirilmistir. Ayrica 7. sinif sosyal
bilgiler ders kitabinda go¢ kavrami ve 6nemi iizerine bir inceleme (Avci, 2021) yapilmistir. Bu ¢alisma ise 2019 yilinda
kabul almis olan sosyal bilgiler ders kitaplarini (Harut, 2019: Yildirim vd., 2019: A¢il vd., 2019) go¢ olgusu odakl
tematik incelemeyi amaglamaktadir. Buradan hareketle arastirmanin amaci ortaokul sosyal bilgiler ders kitaplarini gog
olgusu baglaminda incelemektir.

Aragtirmanin problem ctimlesi gsoyledir: Ortaokul seviyesindeki sosyal bilgiler ders kitaplarinda yer alan go¢ olgusu
boyutlar1 ve alt boyutlariyla nasil verilmistir?

Arastirmanin alt problemleri ise soyledir:

o Ortaokul sosyal bilgiler ders kitaplarinda gé¢ olgusunun sebepleri nasil sunulmaktadir?
o Ortaokul sosyal bilgiler ders kitaplarinda gé¢ olgusunun sonuglari nasil sunulmaktadir?

o Ortaokul sosyal bilgiler ders kitaplarinda gé¢ olgusunu aciklayici bagka unsurlar nelerdir?
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o Ortaokul sosyal bilgiler ders kitaplarinda go¢ konusunun 6gretimine katki saglayan diger unsurlar nelerdir?

YONTEM

Bu arastirma nitel arastirma metodolojisine uygun bir tasarima sahiptir. Arastirma dokiiman incelemesi yontemiyle
yuritilmistir. Neuman (2014) nitel yontemde arastirmacilarin toplumsal siirecler ve 6rnek olaylari kendi sosyal
baglaminda inceleme ve yorumlama amacinda olduklarini ifade etmektedir. Dokiiman incelemesi yontemi genellikle saha
¢alismalarinin mimkiin olmadig arastirmalarda olguyu toplumsal siiregleri, kanitlar: ve baglamlar: icinde agiklamak
tizere tercih edilmektedir. Bu arastirmada, go¢ olgusunun tiim boyut ve alt boyutlariyla ortaokul sosyal bilgiler ders
kitaplarindaki yansimalarini tespit edebilmek amaciyla bu yontem tercih edilmistir. Ders kitaplarinin incelenmesine
iligkin bilimsel ¢alismalar i¢in bu yontem uygun gorilmistir (Yildirim & Simgek, 2011).

Arastirmada dokiiman incelemesi yapilacak sosyal bilgiler ders kitaplar: Milli Egitim Bakanligina bagh ortaokullarin 5.,
6. ve 7. sinif diizeyinde okutulacak ders kitaplar1 arasindan rastgele 6rnekleme metoduyla segilmistir. Orneklemde yer
alan ders kitaplar1 2019 yil1 itibariyle 5 yilligina kabul edilmistir. Kitaplarin igeriginde analize alinacak veriler arasinda
ornekleme yapilmamis ve kitaplarin tamami incelenmistir. Kitaplarin incelenmesinde analiz birimi olarak kelime, satir ve
paragraf alinmistir. Elde edilen veriler dokiiman incelemesi yontemine uygun icerik analiziyle ¢6zimlenmis ve dogrudan
alintilarla desteklenmistir. Bu alintilar bulgular i¢inde su sekilde gosterilmistir: Orn: 5. sinif ders kitabindan alinan bir
alint1 5/, bu alintinin sayfa numarasi s.128 olarak kisaltilmistir. Dokiiman incelemesi su asamalarda gerceklestirilmistir:
(1) Kitaplarin “go¢” kavrami odakli taranmasi ve ilgili metinlerin isaretlenmesi, (2) Isaretlenmis metinlerin okunmasi
ve ayr1 bir dosyaya alinmasi, (3) Gogiin nedenleriyle ilgili veri saglayan kelime, ciimle ve paragraf analiz birimlerinin
secilerek baglami icinde kodlanmasi, (4) Kodlarin kategoriler, kategorilerin temalar altina toplanmasi, (5) Tablolastirma,
(6) Frekans ve ytizde dagilimlarinin alinmasi, (7) Raporlastirma ve agiklama. Arastirmacilar, Miles & Huberman (1994)
tarafindan onerilen bulgu uyumunu gergeklestirebilmek amaciyla online sistem iizerinden siiregte birlikte ¢aligarak
%100 uyumu saglayan verileri ¢alismaya dahil etmistir.

BULGULAR

Calismada elde edilen bulgular; ¢alismanin amaci dogrultusunda ve problemi destekler nitelikte asagidaki tablolarda
sunulmustur. Bu arastirmanin ana odagini olusturan problem ciimlesini agiklamak amaciyla ortaokul seviyesinde
okutulan sosyal bilgiler ders kitaplarinda (5., 6. ve 7. sinif) yer alan go¢ olgusu baglamindaki igerigin tematik analizi
gergeklestirilmistir. Bu analizler sonucunda elde edilen bulgularin daha sonra yorumlar1 yapilmistir.

Birinci Alt Probleme iliskin Bulgular: Sosyal Bilgiler Ders Kitaplarinda Gé¢ Olgusunun Nedenleri

Oncelikle sosyal bilgiler ders kitaplarinda gég olgusunu agiklayabilecegi kesfedilen boyutlardan biri gogiin nedenleridir.
Gogtin nedenleri arasinda; ekonomik, toplumsal ve sosyal, siyasi, dogal nedenler yer almaktadir. Tim bu nedenlerin
itici ve gekici faktorleri frekans ve yiizdeleriyle birlikte sunulmaktadir. Go¢ olgusunu besleyen nedenler Tablo 1'dedir.
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Tablo 1: Sosyal Bilgiler Ders Kitaplarinda Gogiin Nedenleri

5. simf 6. stmf 7. stmf
Boyutlar Maddeler ¢ % ¢ % ¢ %
i Tarimsal tretimin dontismesi 0 0% 0 0% 7 9%
tici
B Yasam kosullar1 ve ekonomik refah diizeyi 0 0% 0 0% 8 10%
E
;: Sektorel gelisme ve istihdam olanaklar 7 100% 0 0% 17 21%
= Egitim imkanlar 0 0% 0 0% 2 3%
E  Qekic
g Saglik imkanlar 0 0% 0 0% 3 4%
2
= Yagam kogullar1 ve ekonomik refah diizeyi 0 0% 2 13% 0 0%
Yagam bi¢imi (g6¢ebe/konargdger) 0 0% 4 27% 6 8%
i Toplumsal baskilar (dini inanca yapilan baskilar) 0 0% 1 7% 2 3%
tici
Bosanma 0 0% 0 0% 1 1%
Giivenlik sorunlari (kan davalary, ailelerarasi gecimsizlikler,vb) 0 0% 0 0% 3 4%
° ;E Akademik olanaklar (beyin gogii) 0 0% 0 0% 1 1%
- QL
Rt Evlilik 0 0% 0 0% 1 1%
£z Cekici
= £ Sehirlesme 0 0% 0 0% 1 1%
o O
£ Sosyal refah ve giivenlik arayisi 0 0% 0 0% 2 3%
Savaglar 0 0% 0 0% 4 5%
Taht kavgalari 0 0% 1 7% 0 0%
Itici Siyasi baskilar 0 0% 1 7% 0 0%
Terér ve terérizm 0 0% 0 0% 4 5%
Giivenlik tedbirleri 0 0% 0 0% 1 1%
.L;) Miibadele 0 0% 0 0% 1 1%
3 fitica 0 0% 0o 0% 1 1%
Z Cekici -
g Iskan politikalart 0 0% 0 0% 2 3%
2 Fetihler o % 1 7% 0%
Iklim kosullart 0 0% 1 7% 0 0%
i Cografi zellikler (bozkr, vb.) 0 0% 3 20% 0 0%
tici
i;) Dogal kaynaklarin tiikenmesi 0 0% 1 7% 2 3%
L
E Dogal afetler (deprem, sel, kuraklik, volkanik faaliyetler, heyelan, vb.) 0 0% 0 0% 8 10%
%D Cekic Dogal kaynaklarin bollugu 0 0% 0 0% 1 1%
ekici
e Cografi konum (gegis glizergahi/koprii) 0 0% 0 0% 2 3%
TOPLAM 7 100 15 100 80 100

Tablo 1 incelendiginde sosyal bilgiler ders kitaplarinda gé¢ olgusunun nedenlerine iliskin boyutlar goriilmektedir. Bu

boyutlar go¢ olgusunun nedenlerini “itici” ve “cekici” faktorler agisindan agiklamaktadir. Tiim alt boyutlarda ve toplam

igerikte 7. sinif ders kitaplar1 diger kitaplara oranla go¢ olgusunun nedenlerine daha yogun yer vermektedir. Ayrica ders

kitaplarinda boyutlara iliskin maddeler orantisiz bir dagilim gostermektedir. Ornegin dogal nedenler arasindaki “iklim

kosullar1” 5. ve 7. sinif ders kitaplarinda yer almazken 6. sinif ders kitaplarinda yer almaktadir. Toplumsal ve sosyal

nedenlerin itici faktorlerinden “yasam bi¢imi” 6. ve 7. sinif ders kitaplarinda 6ne ¢ikarken 5. sinif ders kitaplarinda yer

almamaktadir.
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Tablo 1’in boyutlar1 incelendiginde go¢iin bazi nedenlerine iligkin degerlerin 6ne ¢iktigi gorillmektedir. Gogiin
ekonomik nedenleri arasinda “yasam kosullar: ve ekonomik refah diizeyi” itici faktorler arasinda, “sektorel gelisme
ve istihdam olanaklar1” ¢ekici faktorler arasinda 6ne ¢ikmaktadir. “Yasam kosullar: ve ekonomik refah diizeyi” 7. sinif
diizeyinde “itici”, 6. sinif diizeyinde gekici ekonomik faktérler arasindadir. 5. sinif diizeyinde ise yer almamigtir. Bu
durum ders kitaplarinin igerik tasariminda 6nemli bir yaklasim olan “sarmal yaklasimin® dogasina uygun olmadigina
dikkatimizi ¢ekmektedir. Ders kitaplarinda yer alan bilgilerde ekonomik nedenlere iligkin soyle bir ifade gegmektedir:
“Bolgenin ekonomik ve sosyal yonden kalkinmasi, bolgeden gi¢ii azaltmak amaciyla ¢ay tarimi ve sanayisi uzun yillar
devlet tarafindan desteklenip tesvik edilir” (5/5.128).

Tablo 1de yer alan toplumsal ve sosyal nedenler boyutu incelendiginde go¢ olgusunun 6. ve 7. sinif ders kitaplarina en
fazla yansiyan itici faktériintin “yasam bi¢imi” oldugu goériilmektedir. “Sosyal refah ve giivenlik arayis1” ise sadece 7. sinif
kitaplarina yansiyan gekici faktor olmustur. “Toplumsal baskilar” ve “yasam bicimi” disindaki tiim maddelerin sadece
7. sinif ders kitaplarinda yer aliyor olmas: ayrica dikkat ¢ekmektedir. “Yasam bi¢imi” kapsaminda 6zellikle Tiirklerin
Orta Asya sert karasal ikliminde, bozkir cografyasinda, konargdcer yasam tarzinin goce neden olmasi kitaplarda
vurgulanmustir. “..bdylece esyalariyla birlikte bir yerden baska bir yere kolayca go¢ etmislerdir” (6/5.49) ifadesiyle devam

edilmistir. 5. sinif ders kitaplarinda bu boyutta veri tespit edilememistir.

Tablo 1de yer alan siyasi nedenler boyutu incelendiginde itici faktorler arasinda “savaslar” ve “terér ve terdrizm”
maddelerinin 7. sinif diizeyinde, “taht kavgalar1” ve “siyasi baskilar” maddelerinin 6. sinif diizeyinde ders kitaplarinda
diger maddelere oranla daha fazla yer aldig1 gortilmektedir. 5. sinif ders kitaplarinda bu boyutta veri tespit edilememistir.
“Taht kavgalar1” hakkinda gecen metin soyledir: “Mete Hanin oliimiinden sonra Cin entrikalari sonucu baslayan taht
kavgalari devleti zayiflatmis, MS 48 de Hunlar, Kuzey ve Giiney Hunlari olmak iizere ikiye boliinmiistiir. Giiney Hunlar1 216
yilinda Cin hakimiyetine girmis, Kuzey Hunlari ise batiya dogru go¢ ederek Avrupada Kavimler Gogiine neden olmustur”
(6/5.50). Gog olgusunun gekici faktorleri arasinda ise 6. sinif diizeyinde “fetihler”, 7. sinif diizeyinde “iskén politikalar1”
diger maddelere gore daha fazladir. 7. sinif sosyal bilgiler ders kitabinda yer alan iskan politikalarina iliskin bir 6rnek
ifade soyledir: “Anadoluda aralarinda sorun ve anlasmazlik bulunan ailelerden bir kismi Rumeli’ye go¢ ettirilerek iilkede
sosyal diizen ve huzur saglanmaya ¢alisildi” (7/5.40).

Tablo 1de yer alan dogal nedenler boyutu incelendiginde “iklim” ve “cografi o6zellikler” 6. sinif diizeyinde, “dogal
kaynaklarin titkenmesi” ve “dogal afetler” 7. sinif diizeyinde 6ne ¢ikmaktadir. Ders kitaplarinda Tiirklerin bozkir
cografyasinda yasiyor olmasi gocii tetikleyen bir unsur olarak karsimiza ¢ikmaktadir. Deprem, sel, kuraklik, volkanik
faaliyetler, heyelan gibi “dogal afetler” gdciin dogal itici faktorleri olarak belirtilmektedir. Ornek olarak gdyle ifadeler
vardir; “Insanoglunun dogal kaynaklar: hizla kullanip cevreye zarar vermesiyle birlikte cevresel sorunlar, afetler, aghk,
ter0r ve go¢ler gibi insanligin ¢Ozmesi gereken kiiresel sorunlari ortaya ¢ikarmasi”, “dogal kaynaklarin hizla tiikenmesi”....
(7/5.213). Dogal kaynaklarin go¢ii geken unsurlarinin da oldugu gériilmektedir. “Dogal kaynaklarin bollugu” ve “cografi
konum” 7. sinif ders kitaplarinda tespit ettigimiz go¢lin dogal kaynakl ¢ekici faktorleri arasindadir. 5. ve 6. sinif ders
kitaplarinda go¢ olgusuna neden olan ¢ekici bir faktore rastlanilmamigtir. Cografi konum ile ilgili ifade goyledir;
“Tiirkiye cografi konum itibariyle go¢menlerin gegis giizergdhinda bulunmasi ve go¢ merkezi ve koprii olarak go¢iin gekici
cografyasin olusturmaktadir” (7/s.110).

Ikinci Alt Probleme iligkin Bulgular: Sosyal Bilgiler Ders Kitaplarinda Gé¢ Olgusunun Sonuglari

G6g¢ olgusu, sosyal bilgiler ders kitaplarinda nedenlerinin yani sira sonuglariyla birlikte yer almaktadir. Ders kitaplarinda
tespit ettigimiz sonuglar; ekonomik, toplumsal ve sosyal, siyasi ve dogal cografyaya etki eden sonuglar olarak agiklanabilir.

Tiim bu boyutlar ve alt boyutlarindaki maddeler Tablo 2'de yer almaktadir.
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Tablo 2: Sosyal Bilgiler Ders Kitaplarinda Go¢tin Sonuglar:

5 smif 6. siif 7. sif
Boyutlar Maddeler
f % f % f %
Ekonomiyi etkileme 0 0% 1 10% 0 0%
. Is giicii ihtiyacinin kargilanmast 0 0% 0 0% 1 3%
Ekonomik Sonuglar -
Ekonomik kalkinmanin hizlanmasi 0 0% 0 0% 1 3%
Ulke digina gbg edenlerin iilkeye déviz getirisi 0 0% 0 0% 1 3%
Kiltiirel etkilesim 1 100% 3 30% 0 0%
catlar 0 0% 1 10% 0 0%
Tarihi etkiler 0 0% 1 10% 0 0%
Kavimler gocii 0 0% 2 20% 0 0%
Niifusun artmasi 0 0% 0 0% 3 10%
Askeri giiciin artmasi 0 0% 0 0% 1 3%
Toplumsal ve Sosyal Sonuglar Sanatin sekillenmesi 0 0% 0 0% 1 3%
Etkilesim alanlarinin olusmasi 0 0% 0 0% 3 10%
Egitime katilimin artmasi 0 0% 0 0% 1 3%
Niifusun orantisiz dagilimi 0 0% 0 0% 5 16%
Konut sikintist 0 0% 0 0% 1 3%
Carpik kentlesme 0 0% 0 0% 9 29%
Salgin hastaliklar 0 0% 0 0% 1 3%
Siyasi Sonuglar Siyasi etkileme 0 0% 1 10% 0 0%
Cografyay1 etkileme 0 0% 1 10% 0 0%
Is1 adalar1 0 0% 0 0% 1 3%
Dogal Cografyaya Etki Eden Sonuglar - . . .
Kiiresel 1snma 0 0% 0 0% 1 3%
Kaynaklarin tikenmesi 0 0% 0 0% 1 3%
TOPLAM 1 100% 10 100% 31 100%

Tablo 2'de yer alan bilgiler incelendiginde sosyal bilgiler ders kitaplarinda go¢ olgusunun ekonomik, toplumsal ve sosyal,
siyasi ve dogal cografyaya etki eden sonuglarina yer verildigi goriilmektedir. Go¢ olgusunun ekonomiye iliskin etkilerini
ders kitaplarinda bulmak miimkiindiir. Ancak bu etkiler arasinda yer alan “is giicii ihtiyacinin karsilanmasr”, “ekonomik
kalkinmanin hizlanmast’, “ilkeye doviz getirisi” gibi maddeler diisiik frekans dagilimiyla 7. simif ders kitaplarinda yer
almaktadir. Igerik incelendiginde gég olgusunun ekonomi ile iliskisinde daha gok gégii iten veya geken faktor olarak yer
verildigi, gé¢iin ekonomik sonuglarina yukaridaki ifade ettigimiz kadariyla yer verildigi gériilmektedir. Dolayisiyla bu durum
ders kitaplarinin go¢ olgusunun ekonomi tizerindeki olumlu ve olumsuz sonuglar1 baglaminda gézden gegirilmesine ihtiya¢

olabilecegine isaret etmektedir.

Go¢ olgusunun sadece ekonomik degil ayn1 zamanda toplumsal ve sosyal sonuglar: da ders kitaplarina yansitilmistir.
Incelenen ders kitaplarinda; “kiiltiirel etkilesim”, “kavimler gd¢ii”, “niifusun artmasi”, “ekonomik, sosyal ve kiiltiirel
etkilesim alanlarinin olusmast’, “ntifusun orantisiz dagilimi” ve “carpik kentlesme” gibi bir¢ok sonug gd¢ olgusu
baglaminda yer almaktadir. Bu sonuclardan “carpik kentlesme” 7. sinif ders kitaplarinda diger sonuglara oranla daha
fazladir. Carpik kentlesmeye bagl olarak yasanan “kagak yapi ve gecekondu istilasi, kentlerin agir1 bitytimesi, altyap:
sorunlari, vb” gibi bircok sorun 7. siif ders kitabinda yer almaktadir. Ders kitaplarinda, 5. sinif diizeyinde gog
olgusunun toplumsal ve sosyal sonuglar1 acisindan bilgi icerigi olmamasi ve 6. sinif diizeyinde ise sinirl bilgi icermesi
dikkat cekmektedir.

Tiim bunlara ek olarak Tablo 2’de yer verilen bilgiler dikkate alindiginda go¢ olgusunun siyasi ve dogal cografyaya etki
eden sonuglarina oldukea sinirli oranda yer verildigi goriilmektedir. G6¢ kaynakli dogal ¢evrede olusan etkiler arasinda;
“is1 adalarr”, “kiiresel 1s1nma”, “kaynaklarin titkenmesi” yer almaktadir. Bu konular ise sadece 7. sinif diizeyinde ve sinirlt
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bir igerikle islenmektedir. “Is1 adalar1” ile ilgili su ifadeler buna 6rnek olusturmaktadir: “Gé¢ler sonucu kentler asir biiyiir.
Bundan dolay: biiyiik sehirlerin bulundugu alanlarda 1s1 adalar: olusur” (7/s.112). Insanin yagadig1 cografyanin ortam ve
olanaklarina olan bagimlilig1 gercegi ve giniimiiz ¢evre sorunlar birlikte disiinildigiinde, go¢ olgusunun yasadigimiz
dogaya iliskin etkilerine yonelik bilgileri az icermesi ders kitaplarinin bu konuda gézden ge¢irilmesine ihtiyag olabilecegine
isaret etmektedir.

Ugiincii Alt Probleme Iliskin Bulgular: Sosyal Bilgiler Ders Kitaplarinda Go¢ Olgusunu Agiklayici Diger Unsurlar

Sosyal bilgiler ders kitaplarinda go¢ olgusuna iliskin nedenler ve sonuglara ek olarak farkli unsurlar da yer almaktadur.
Bunlardan biri go¢ olgusunun gerceklesmesinde kolaylastirici rol oynayan faktorlerdir. Diger unsur ise goc¢ii onleyici ve
diizenleyici faaliyetler olarak karsimiza ¢ikmaktadir. Tiim bunlara ait veriler alt boyutlariyla birlikte Tablo 3’te verilmektedir.

Tablo 3: Gégii Kolaylagtiran Unsurlar ve Onleyici/Diizenleyici Faaliyetler

Boyutlar Maddeler 5 simif 6. siif 7. stmf
f % f % f %

Ulasim kolaylig: 0 0% 1 25% 2 18%

Gogii Kolaylastiric: Unsurlar Yerlesme ve taginma kolaylig1 0 0% 1 25% 0 0%
Evrensel hukuki giivencenin varligi 0 0% 0 0% 2 18%
Ekonomik tegvik destegi 0 0% 2 50% 0 0%
Istihdam destegi 0 0% 0 0% 2 18%

Onleyici ve Diizenleyici Faaliyetler Uy‘unf <;f11.1.§malar1 0 0% 0 0% ! %%
Hosgoriilii yaklasim 0 0% 0 0% 1 9%
Sebeplerin anlagilmasi 0 0% 0 0% 1 9%
Coztim odakli galigmalar 0 0% 0 0% 2 18%
TOPLAM 0 100% 4 100% 11 100%

Tablo 3’te yer verilen bilgiler incelendiginde, sosyal bilgiler ders kitaplarinda go¢ olgusuna iliskin farkli unsurlarin
da yer aldig1 goriilmektedir. Gogii kolaylastirict unsurlar arasinda “ulasim kolaylig1” ve “evrensel hukuki giivencenin
varlig1” go¢ olgusunun gerceklesmesinde kolaylastirici unsur olarak dikkat ¢ekmektedir. Ders kitaplarinda bununla
ilgili soyle ifadeler yer almaktadir; “Tiirklerin konargocer yasam tarzinda at1 evcillestirme ve tekerlegi bulmalarinin gogii
kolaylastirmis olmasi” go¢ii kolaylastirici bir unsur olarak karsimiza ¢ikmistir (6/5.49). “Osmanli toplumunda demiryolu
hatlarimin sagladigr ulasim hatlar: sayesinde ucuz ve kolay ulasimin iilkede tarum alanlarinin agilmasina ve agilan bu
tarim alanlarinda is¢i istihdami amagl gogiin yine ucuz ve kolay ulasim sayesinde cazip hale gelmesi” agiklanmaktadir
(7/5.48). Bununla birlikte Tablo 3’te “ekonomik tesvik” ve “istihdam” destegi dnleyici ve diizenleyici faaliyetler arasinda
6ne ¢ikmaktadir. Gog alan iilkelerde veya bolgelerde farkl kiiltiirel yasam anlayislarinin olmasi dogaldir. Dolayisiyla
gO¢iin 6nlenmesin i¢in bu desteklerin anlatimi 6ne ¢ikarken go¢ alan yerlerde uyum ¢alismalar: ders kitaplarinda diistik
oranda yer bulmaktadir.

Dérdiincii Alt Probleme iliskin Bulgular: Sosyal Bilgiler Ders Kitaplarinda Gogiin Ogretimine Katki Saglayan
Diger Unsurlar

Sosyal bilgiler ders kitaplarinda go¢ olgusuna iliskin yukarida ifade ettigimiz unsurlardan farkli olarak 6gretimle ilgili birtakim

» « » «

unsurlara yer vermektedir. Kitaplarda; “kurumlar”, “kavram, tanim ve siniflamalar’, “madde ve bashklarda go¢”, “gorsellerde

g06¢” ve “goc istatistikleri” gibi farkli temalar bulunmaktadir. Bu temalara iliskin detaylar Tablo 4’te yer almaktadr.
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Tablo 4: Sosyal Bilgiler Ders Kitaplarinda G6¢ Hakkindaki Diger Unsurlar
5 smif 6. siuf 7. stmf

Boyutlar Maddeler

f % f % f %
Kurumlar Gog Idaresi Genel Miidiirliiii 1 100% 0 0% 0 0%
Go¢ tanimi 0 0% 2 67% 4 9%
Kizilay hizmet tanimi 0 0% 0 0% 1 2%
Gog k 0 0% 0 0% 1 2%
Kavram, Tanim ve Siniflamalar e : . i
Yurt kavrami 0 0% 0 0% 1 2%
Fetih kavrami 0 0% 0 0% 1 2%
Goyg tiirleri 0 0% 0 0% 4 9%
Hazirlik maddeleri 0 0% 0 0% 3 6%
Madde ve Baghklarda Gog Soru maddeleri 0 0% 0 0% 14 30%
Baghklar 0 0% 0 0% 5 11%
Harita 0 0% 1 33% 0 0%
Gergek resim 0 0% 0 0% 2 4%
Temsili resim 0 0% 0 0% 1 2%
Gorsellerde Go
ometerde B0 Tablo o 0% 0 0% 1 2%
Semalar 0 0% 0 0% 4 9%
Haber
. Gog istatistigi 0 0% 0 0% 2 4%
Gog Istatistikleri ?(; — %gl . - - ” ” ”
Gogmenlerin cinsiyete gore dagilimi 0 0% 0 0% 1 2%
TOPLAM 1 100% 3 100% 47 100%

Tablo 4’te yer alan bilgiler incelendiginde sosyal bilgiler ders kitaplarinda yer alan gé ile ilgili kurumun “Gog Idaresi Genel
Miidiirligi” oldugu ve bu kurumla ilgili bilgilerin 6. simif ders kitabinda yer aldig1 gériilmektedir. Incelenen 5. sinif ders
kitabinda bu tabloya dair farkli bir madde tespit edilememistir. Kitaplarda yer bulan kavram, tanim ve siniflamalar arasinda
“g0¢” kavrami 6. ve 7. sinif, “go¢ tiirleri” ise 7. sinif ders kitaplarinda dikkat ¢ekmektedir. Kitaplarda, ozellikle 7. sinif ders
kitabinda ayrica go¢ olgusuna iliskin madde ve bagliklar tespit edilmistir. Goglin neden ve sonuglarina iligkin “hazirlik
maddeleri’, goge iliskin 6nlemler, nedenler, sonuglar hakkindaki “soru maddeleri” ve gog, gogiin sonuglari, gociin nedenleri,
vb. gibi “bagliklar” bu kapsamdadir. Ornegin 7. sinif ders kitabu iilkeler arasi kopriiler icinde “Go¢” kavrami baslik olarak yer
almigtir. Ayni bashgin altinda “Go¢men sorununa nasil ¢oziim bulabiliriz?” (7/5.218) sorusuna yer verilmistir.

Tablo 4’te tiim bunlara ek olarak incelenen ders kitaplarinda gog ile iligkili “gorseller” ve “istatistikler” bulundugu tespit
edilmistir. Kitaplarda “harita’, “resimler”, “tablo”, “semalar” ve “haberler” seklinde gorseller yer almaktadir. Ayrica kitaplarda
“gd¢ istatistigi” verilmekte ve “gdgmenlerin cinsiyete gore dagilimi” belirtilmektedir. “Illere gore alinan/verilen net go¢
tablosunda yer alan veriler” (7/5.106) ve Tiirkiye Istatistik Kurumu’nun gog verileri hakkindaki ‘dogudan batiya go¢ istihdamla

onlenecek” (7/5.107) bashikli haber icinde gog istatistiklerinin verilmis olmasi buna 6rnektir.

SONUC VE TARTISMA

Ortaokul sosyal bilgiler ders kitaplarinin go¢ olgusu baglaminda tematik olarak incelendigi bu arastirmada, incelenen kitaplarin
iceriginde go¢ olgusunu agiklayan boyutlar ve bu boyutlara iliskin maddeler tespit edilmistir. Dokiiman incelemenin dogasi
geregi yapilan tematik analizler sonucunda ortaokul sosyal bilgiler ders kitaplarinda go¢ olgusunun nedenleri ve sonuglari, gocii
kolaylastirict unsurlar, gé¢ii dnleyici ve diizenleyici faaliyetler hakkinda igerigin yer aldig1 sdylenebilir. Kitaplarda ayrica gog
hakkinda 6gretime katki saglayan ilgili kurumlar, kavram, tanim ve siniflamalar, madde ve bagliklar, gorseller ve goc istatistikleri
gibi bazi unsurlarin da yer aldig1 sonucuna ulagilmistir. Arastirmada ulagilan bir diger sonug kitaplardaki go¢ olgusuna iliskin
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icerigin dagilimi hakkindadur. incelenen kitaplarda go¢ olgusu baglamindaki igerigin hem kitaplar arasinda hem konular arasinda
orantisiz dagilim gosterdigi ve icerik yogunlugunun 7. sinif ders kitab lehine oldugu sonucuna ulagilmigtir.

Arastirmanin birinci alt problemine iliskin ulagilan sonuglara gore ortaokul sosyal bilgiler ders kitaplarinda go¢ baglamina iliskin
icerik gociin nedenleri agiklamaktadir. Bu baglamda ders kitaplarinda yer alan go¢ olgusuna iliskin igerik, gociin ekonomik,
toplumsal ve sosyal, siyasi ve dogal nedenler boyutlarinda itici ve ¢ekici faktorlerini agiklamistir. Fakat bu faktorlere iliskin
maddelerin frekans ve yiizdeleri 5. ve 6. sinif sosyal bilgiler ders kitaplarina oranla 7. sinif ders kitaplarinda daha yogun bir dagilim
gdstermistir. Incelenen kitaplarda gogiin ekonomik nedenleri arasinda “yasam kosullari ve ekonomik refah diizeyi” itici faktérler
arasinda, “sektorel gelisme ve istihdam olanaklar1” gekici faktorler arasinda 6ne ¢ikmustir. Go¢iin toplumsal ve sosyal nedenleri
arasinda “yagsam bi¢imi” itici faktor, “sosyal refah ve giivenlik arayis1” ise ¢ekici faktor olarak yer almistir. Bu konudaki veriler
7. siuf ders kitabinda daha agirliklidir. 5. sinif ders kitaplarinda bu boyutta veri tespit edilememistir. Gogiin siyasi nedenlerine
iliskin bulgular dikkate alindiginda goge itici faktorler arasinda “savaglar”, “terdr ve terorizm’, “taht kavgalar1” ve “siyasi baskilar”
one gikmustir. Pehlivan Yilmaz ve Giinel (2021)’in ¢alisma sonuglarina benzer olarak bu konuda yine 5. siif ders kitabinin
yeterli veri saglamadig1 goriilmistiir. Gogii geken faktorler arasinda ise “fetihler” ve “iskén politikalarr” yer aldigi sonucuna
ulagilmistir. Kitaplarda go¢iin nedenlerini agiklayan bir diger boyut da dogal nedenler olmustur. Goge sebep olan itici faktorler
“iklim” ve “cografi 6zellikler”, “dogal kaynaklarin titkenmesi” ve “dogal afetler” olarak karsimiza ¢tkmustir. Buradaki itici faktorler
bir¢ok ¢alismada go¢iin 6nemli nedenleri olarak ele alinmustir (Adigiizel, 2020; Aktas 2014; Celik, 2006). Go¢ii ¢eken faktorler
arasinda ise “dogal kaynaklarin bollugu” ve “cografi konum” yer almustir. Benzer degerlendirmeleri Albayrak & Abdioglu (2017)
caligmalarinda ifade etmiglerdir. Ayrica Tiirkiye cograti konumu nedeniyle go¢ geken bir tilke olarak belirtilmektedir. Tiirkiyenin
bulundugu konumun dis gécii etkiledigi ile ilgili benzer degerlendirmeler mevcuttur (Deniz, 2014; I¢duygu, 2006).

Aragtirmanin ikinci alt problemine iliskin ulagilan sonuglara gore ortaokul sosyal bilgiler ders kitaplarinda go¢ baglamina iliskin
icerik go¢iin sonuglarmni agiklamaktadir. Ekonomik, toplumsal ve sosyal, siyasi ve dogal cografyaya etki eden unsurlariyla gog¢
konusu ders kitaplarinda islenmektedir. Ancak go¢iin sonuglariyla iligkili konularin 5. ve 6. sinif diizeyinde oldukga sinirl kaldig:
gortlmigtiir. Gog olgusunun ekonomiye etkileri arasinda “is giicii ihtiyacinin kargilanmasr’, “ekonomik kalkinmanin hizlanmasr’,
“llkeye doviz getirisi” yer almaktadir. Bu faktorler go¢iin ekonomiye olumlu etkilerini agiklamaktadir (Konya & Kabaklarls,
2023). Gogtin ekonomi tizerindeki olumsuz etkilerine iliskin bulguya rastlanilmamistir. Ayrica incelenen ders kitaplarinda
“kiiltiirel etkilesim’, “kavimler go¢it’, “niifusun artmasr’, “ekonomik, sosyal ve kiiltiirel etkilesim alanlarinin olugmasr’, “niifusun
orantisiz dagilimi” ve “carpik kentlesme” gibi birgok sonug go¢ olgusunun (Bozkurt & Ayfer, 2018) toplumsal ve sosyal sonuglarini
aciklamistir. Ozellikle “carpik kentlesme” digerlerine gore yiiksek frekans gostermistir. Gog olgusunun siyasi ve dogal cografyaya
etki eden sonuglar1 hakkinda ise oldukga sinurl bilgi yer almaktadir. “Is1 adalarr’, “kiiresel 1sinma’, “kaynaklarin tilkenmesi” bu

baglamda yer almaktadur.

Aragtirmanin {i¢lincii alt problemine iligkin ulasilan sonuglara gore ortaokul sosyal bilgiler ders kitaplarinda go¢ baglamina
iliskin igerik diger baz1 unsurlar1 agiklamaktadir. Ders kitaplarinda yer alan igerikte go¢ olgusunun ger¢eklemesinde kolaylastirict
unsurlar ile gocii 6nleyici ve diizenleyici faaliyetler boyutunda bulgulara ulagilmistir. Ucuz ve gelismis bir “ulasim kolaylig1” ve
“evrensel hukuki giivencenin varlig1” go¢ olgusunun gerceklesmesinde kolaylastirici unsur olarak ders kitaplarinda kargimiza
¢tkmaktadir. Ders kitaplarinda yer alan go¢iin dnlenmesine iliskin igerikte “ekonomik tesvik® ve “istihdam” destegi 6ne
¢tkmaktadir (Bahar & Korkmaz Bingo6l, 2010).

Aragtirmanin dordiincii alt problemine iligkin ulagilan sonuglara gore ortaokul sosyal bilgiler ders kitaplarinda go¢ baglamina
iliskin icerik go¢lin Ggretimiyle iliskilendirdigimiz bazi unsurlar sunmaktadir. Kitaplarda; “kurumlar’, “kavram, tanim ve
siniflamalar”, “madde ve bashiklarda go¢”, “gorsellerde go¢” ve “gog istatistikleri” gibi farkli temalarin yer aldig tespit edilmistir.
“Gog Idaresi Genel Miidiirliigii” incelenen ders kitaplarinda 1 kez yer almis kurumdur. Sezer & Sanli (2017) yaptiklari calismada
gog ile ilgili ne ulusal ne de uluslararas: bir kurumun bahsedilmemis olmasini 6nemli bir eksiklik olarak belirtmislerdir. “Go¢”,

« » <

yurt,
iliskin 6nlemler, nedenler, sonuglar hakkindaki “soru maddeleri” ve gé¢ hakkindaki “bagliklar’, gog ile iliskili “gdrseller” ve

fetih” gibi kavramlar, “go¢ tiirleri” hakkinda siniflamalar, go¢iin neden ve sonuglarina iliskin “hazirlik maddeleri’, goge

“istatistikler” ders kitaplarinda tespit edilen go¢iin 6gretimiyle iligkili bazi unsurlar: olusturmaktadir.
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Bu arastirma sonuglariyla ilgili genel bir degerlendirme yapacak olursak; ortaokul sosyal bilgiler ders kitaplar1 go¢ olgusunu
nedenleri, sonuglari, kolaylastirici, 6nleyici ve diizenleyici unsurlari, 6gretime katki saglayan diger bir¢ok boyutu agisindan
aciklayan bir icerige sahiptir. Arastirmada incelenen ders kitaplarmin igerigi arastirma problem ve alt problemlerine iliskin veri
saglamustir. Ancak bu icerigin frekans ve yiizdeleri 5., 6. ve 7. sinif diizeylerindeki farkl kitaplar arasinda ve ayni kitapta yer alan
konular arasinda orantisiz bir dagilim géstermektedir. Aragtirmada ulagilan bir¢ok kavram sadece 7. sinif ders kitaplarinda yer
almaktadir. 5. ve 6. simif ders kitaplarinda yer alan icerik go¢ olgusunu agiklayan unsurlar agisindan oldukea sinirh kalmaktadir.
Gogiin nedenleri kitaplarda daha sik islenmis olup gd¢ olgusunun siyasi ve dogal cografyaya etki eden sonuglari hakkinda ise
oldukga smurlt bilgi yer almustir. Ayrica kitaplarda ekonomik sonuglarin olumsuz boyutlarina yer verilmedigi goralmistiir.
Tim bu sonuglar gergevesinde oncelikli dnerimiz ders kitaplar: yazarlarina olacaktir. Kitaplarin igerik yaziminda sarmal bir
yaklasimin benimsenmesi orantisiz dagilima kars1 6nleyici bir ¢6ziim olabilir. Ayrica Tiirkiyenin ders kitaplarinda belirtildigi
tizere bir go¢ ¢ekim merkezi olmasindan hareketle, ders kitaplarinda go¢ edenlerin toplumla uyum ¢aligmalarina iliskin konulara
deginilmesinde fayda vardir. Bununla birlikte go¢ olgusunun yasadigimiz dogaya etkilerine iliskin icerigin zenginlestirilmesi
giiniimiiz yasam kosullar1 agisindan elzem bir ihtiyactir. Tkinci énerimiz ders kitaplar1 hakkinda aragtirma yapmay1 diisiinen
aragtirmacilaradir. Bu arastirma ortaokul sosyal bilgiler ders kitaplarini gé¢ baglaminda incelemistir. ilkokul sosyal bilgiler ders
kitab: da diger arastirmacilar tarafindan incelenebilir. Konularin 6gretimi boyutunda ek olarak 6gretmen ve 6grenci goriislerine
basvurulabilir.

Cografi konumu itibariyle go¢ olgusu Tiirkiye'nin glindeminde olan 6nemli bir toplumsal konuyu olusturmaktadir. G6gle birlikte
niifus, kiltiir, ekonomi, vb. bir¢ok konuda sorunlarin yaganmasi soz konusu olmaktadir. Sorunlarin ¢oziimii ve gogmenlerin
egitime ve topluma katilimi egitim sisteminin 6énemli bir konusudur. Bununla birlikte diinya neoliberal politikalar yoniinde bir
yonelim gostermektedir. Bu politikalar kapsaminda alinan siyasi ve ekonomik kararlar sadece vatandaslar1 degil ayn1 zamanda
goemeleri de etkilemektedir. $6yle ki neoliberal politikalar bakimindan ekonomik uygulamalar tiim diinyada serbest ticaretin
yayginlasmasi, sosyal hizmetlerde kisintilara gidilmesi, sirketlerin karlarini arttirma istencine dayanmaktadir (Coe vd., 2019).
Sosyal hizmetlerin sinirlandirilmast ve sirketlerin kar odakli uygulamalar1 go¢ yasayan insanlarin ucuz is giicii olarak goriilmesi
ve birtakim insani haklardan mahrum, sosyal giivencesiz bir yasam siirmesine neden olmaktadir (Barcus & Halfacree, 2018;
Cresswell, 2012). Bu aragtirmada gordiigiimiiz kadariyla sosyal bilgiler ders kitaplar1 ¢agin yonelim ve sorunlarina betimsel
yaklagmaktadir. Sorunlarin kokenlerine egilen, elestirel yaklasimi benimseyen bir anlayisa gereksinim vardir. Diger taraftan,
gogmenlerin toplumsal uyumunun saglanmasinda 6nemli empati, iletisim, vb. bir¢ok beceri ve adalet, hosgorti, saygt, vb. birgok
deger sosyal bilgiler dersinde yer almaktadir. Gogle birlikte topluma katilan bireylerin egitiminde akran uyumunun yakalanmast,
ayrimciliga, otekilestirmeye ve okullarda akran zorbaligina neden olacak ortamlarin olugmamasi igin sosyal bilgiler iceriginde
goc ile baglantilarin kurulmasi 6nerilebilir. G¢ olgusuyla birlikte ortaya ¢ikan gogmen 6grencilerin karsilastiklari bu sorunlarin
agtlmasinda ders kitaplar1 farkindaligin artmasina yardimer olacaktir.
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