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In the present study, an investigation was conducted into preschool teachers' utilization of reinforcement and punishment within the
framework of the behavioral approach. The study concentrated on examining the reinforcement and punishment strategies, along
with the perspectives of preschool teachers employed in the private sector. A phenomenological study method was employed, wherein
open-ended questions were presented through a semi-structured interview format to solicit the thoughts and practices of the teachers
concerning reinforcement and punishment. Four open-ended questions were asked, and the responses provided by the teachers were
meticulously recorded and transcribed. Subsequently, the recorded responses underwent analysis, coding, and interpretation using
the thematic analysis method. The findings illuminated a prevalent inclination among teachers to endorse the use of reinforcement
and punishment, reflecting a generally positive sentiment toward these behavioral methods. Notably, the reinforcement method
received robust support, with many teachers asserting its efficacy in motivating children. Among the various reinforcement practices,
verbal approval emerged as the most frequently employed. Conversely, while some reservations were expressed regarding the use of
punishment, a substantial number of teachers advocated for its utilization as a disciplinary method to address undesirable behaviors
within the classroom. The most frequently implemented form of punishment was identified as time-out. In summation, the research
indicates that preschool teachers harbor affirmative ideas towards the incorporation of behaviorist techniques in their classroom
management approaches.
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Bu c¢alismada okul 6ncesi 6gretmenlerinin pekistirme ve cezalandirma kullanimlari davranissal yaklasim 1siginda incelenmistir.
Arastirmada, 6zel sektdrde gorev yapan okul dncesi egitimcilerinin pekistirme ve ceza uygulamalarina ve goriislerine odaklanilmistir
bu agidan fenomolojik desen (olgubilim) yonteminden yararlanilmistir. Pekistirme ve ceza ile ilgili diisiinceleri ve uyguladiklari
uygulamalar hakkinda yar1 yapilandirilmis goriisme yontemiyle agik uglu sorular sorulmustur. Sonug olarak dort agik uglu soru
sorulmus, égretmenlerin yanitlar1 kaydedilmis ve yaziya dékiilmiistiir. Ogretmenlerin cevaplari arastirmaci tarafindan kaydedilmis ve
tematik analiz yéntemiyle incelenip, kodlanmis ve yorumlanmistir. Ogretmenlerin pekistirme ve ceza ydntemini bilyiik élciide
destekledigi ve bu konuda olumlu goriislere sahip olduklari ortaya konulmustur. En ¢ok savunulan goériis, pekistirme yonteminin
cocugun motive olmasina yardimci oldugu gériisii iken, en ¢ok kullanilan pekistirme uygulamasi sézel onaydir. Ogretmenlerin ceza
konusunda tereddiitleri olsa da ¢ogu 6gretmen cezanin sinif ortamlarinda bir disiplin yontemi olarak ve istenmeyen davranislari
azaltmak i¢in kullanilmasini desteklemistir. En ¢ok kullanilan ceza uygulamasinin mola (time-out) oldugu sonucuna varilmistir. Bu
bulgular dogrultusunda, okul 6ncesi 6gretmenlerinin davranis¢i tekniklerin sinifta kullanilmasi konusunda olumlu diisiinceleri oldugu
sonucuna varilmistir.
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INTRODUCTION

sychology’s development has been profoundly shaped by the behaviorist perspective,
underscored by the seminal contributions of influential figures, notably commencing
with Watson and evolving through the work of Skinner (Watrin & Darwich, 2012). This
period, especially in the mid-20th century, witnessed an unparalleled dominance of the
behaviorist approach, solidifying its position as a defining characteristic in the study of human
behaviors (Mcleod,2022). This era marked a pivotal chapter in the history of psychology, lighting

the discipline’s focus on observable behaviors and external stimuli.

Even today, behaviorist concepts continue to find extensive application across diverse
fields, including business, psychology, and education (Araiba, 2020). Behaviorism has played a
crucial role in establishing psychology as a scientific discipline, employing objective
methodologies, especially experimentation (Glover & Ronning, 2013). Cook (1993) outlined three
foundational tenets that characterize behaviorism: Behavior takes the center stage in psychology;
psychology does not concern itself with an inner mind separate from behavior; and the
explanation of behavior does not necessarily require reference to internal mental events or
processes. According to behaviorists and Skinner’s (1953) perspective, objective methodologies
are restricted to studying individuals’ reactions to external stimuli. Behaviorists rely on
observation and experimentation methods, asserting that the organism-environment relationship
between humans and animals is fundamentally identical, leading to the undertaking of animal
psychological studies (Watson, 1913). Glover and Ronning (2013) highlighted the significant
impact of classical and operant conditioning theories in the 1960s, shedding light on the intricate
relationship between conditioning and learning in various facets of human behavior. Skinner, who
is best known for creating teaching machines and programmed instruction based on operant
conditioning theory, played a pivotal role in shaping education (Hilgard & Bower, 1966).
Programmed instruction personalizes education, allows students to progress at their own pace,
and provides immediate feedback to minimize errors. Hilgard and Bower (1966) emphasized that
numerous instructional design theories, influenced by behaviorism, advocate for observable and
quantifiable outcomes in programmed instruction. These theories emphasize assessing student
readiness, delivering knowledge in manageable amounts, and reinforcing students for their

performance.

Specifically, in the early childhood period, as it is crucial in children’s cognitive, social,
emotional, and moral development, it has become necessary to appropriately apply reinforcement
and punishment systems used in children’s education at this age. The concepts of reinforcement
and punishment have also been used as a discipline method in education over the years. Glider et

al. (2018) pointed out that to prevent the behavior from repeating after the individual has engaged
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in unwanted activity, punishment occurs when someone else places the person in a situation they
do not want to be in or denies them access to a scenario they want. In this instance, punishment
creates a stressful condition for people, and as a result, people refrain from engaging in the action
out of anxiety and dread of punishment. However, people can become accustomed to both
rewards and penalties, and may continue engaging in undesired activities despite the
consequences. This demonstrates how the impact of the punishment wears off over time (Yilmaz

& Babaoglan, 2013).

In the field of classroom management, teachers use a variety of techniques to modulate
student behavior, including both the reduction of undesirable behaviors and the reinforcement of
positive behaviors (Yilmaz & Babaoglan, 2013; Glizelyurt et al, 2019; Blinyamin & Altunhan,
2022). This assumes particular significance in the context of early childhood education, a critical
period wherein children undergo foundational cognitive and socio-emotional development.
Empirical evidence underscores the widespread adoption of these pedagogical strategies among
preschool teachers (Uysal et al, 2018). Nevertheless, teachers’ detailed application of
reinforcement and punishments reveals strategic considerations similar to a carefully devised
plan (Bulut & iflazoglu, 2007; Temiz, 2020). Preschool teachers frequently use methods such as
making eye contact, ignoring, and reward-punishment to address children’s negative behaviors
(Guder et al.,, 2018). However, a notable theme in the literature suggests a potential area for
improvement, indicating that some preschool teachers may benefit from additional support in
grasping effective classroom management practices (Glizelyurt et al., 2019). This underscores the
requirement of refining pedagogical approaches to align with the difficulties of preschool

classroom dynamics.

The study conducted by Forness et al. (1976) concluded that preschool teachers tended to
have a repertoire of 45% repulsive remarks and 65% praise in their sessions with children with
behavioral problems. Further, in multivariate models explaining age and gender, Briggs-Gowan et
al. (2014) identified punishment as an insensitivity strongly linked with reinforcement learning.
Specifically, higher punishment insensitivity was associated with significantly lower overall
performance and more error (passive avoidance) on trials with penalties. However, a study
conducted by Giider et al. (2018), it was determined that the most common behavioral problems
encountered by teachers in their classrooms are “tantrums”, “crying”, “yelling,” and
“stubbornness”. In the study, teachers who have children in their classrooms with behavioral
problems described their emotions as “helpless” and “exhausted” the most. Problem behaviors
have been determined to affect the education process and create disruptions negatively.

Regarding problematic behaviors, teachers frequently use techniques like “making eye contact,”
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“ignoring,” and “reinforcement-punishment.” Giider et al. (2018) found that kids behave more

impulsively because adults do not model and teach appropriate conduct.

When examining the existing literature, it becomes apparent that numerous studies have
investigated teachers’ perspectives on reinforcement and punishment across various educational
levels. At the primary level (Turkan & Yaras,2013; Kansizoglu & Sama,2015), while studies
conducted at the elementary level (Wahab et al., 2013; Yilmaz & Babaoglan, 2013; Sun etal,, 2015;
Kansizoglu & Erdogan,2015) have provided insights into teachers’ ideas regarding reinforcement
and punishment strategies. Transitioning to the middle school level, Acikg6z & Babaoglan-Celik
(2023) have contributed to this area of research, with additional research by Keles & Kahraman
(2022) addressing the topic across mixed education levels. However, there has been limited
attention given to preschool teachers' utilization of reinforcement and punishment in their
classrooms. Tiirk et al. (2019) conducted a study with preschool teachers, revealing that out of 20
teachers surveyed, only one indicated the use of these methods in the classroom environment.
Nonetheless, the current study primarily focused on the challenges encountered in implementing
these methods rather than exploring their efficacy. In contrast, other studies have specifically
examined preschool teachers’ practices regarding reward and punishment. For instance,
Giizelyurt et al. (2019) and Hun and Altunhan (2019) investigated preschool teachers’
perspectives on these strategies. Remarkably, these studies did not categorize the results into
negative and positive views and practices concerning reward and punishment strategies. In the
study of Glizelyurt (2019), findings indicated that the majority of teachers employed both
rewarding and punishing techniques in their classrooms, particularly during the establishment of
classroom rules and issuing warnings. Regarding views on reward and punishment, teachers
expressed support for using rewards to reinforce desired behavior. However, these studies did
not extensively explore negative perceptions or objections to punishment or reinforcement.
Notably, the teachers in these studies expressed overall support for the use of punishment in their

classrooms. Therefore, the current study includes the negative ideas about these methods.

Another notable study focusing on the preschool level was conducted by Han and
Altunhan (2022), shedding light on the utilization of reward and punishment. Han and Altunhan
(2022) discovered that preschool teachers often employ symbolic and social rewards rather than
material incentives. These rewards are utilized to motivate students, modify behavior, and
establish classroom rules. Moreover, the study investigated the specific practices associated with
rewards and punishments thoroughly. Regarding rewards, symbolic rewards such as stickers
were found to be the most preferred method, followed by positive reinforcement. In terms of
punishment, teachers predominantly utilized strategies such as exclusion from play and time-out.

In this context, it is noteworthy that the choice of reinforcement and punishment methods can
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have a significant impact on classroom dynamics and student behavior, highlighting the

importance of understanding teachers’ perspectives and practices in this regard.

Saputri and Widyasari (2021) offered a different perspective on rewards and
punishments, emphasizing that these techniques can promote disciplinary behaviors that may not
have been present at the beginning of the semester. They argued that disciplinary behaviors could
be cultivated by implementing reward and punishment methods. However, unlike the literature
focusing on the preschool teacher’s use of rewards or reinforcement, the present study primarily
centered on reinforcement, distinguishing it from the concept of reward by involving stimulus or
behavior change processes. Reinforcement aims to increase the frequency of a behavior by
providing a consequence dependent on the behavior (Marcus & Vollmer, 1996). In contrast,
rewards have the ability to influence behavior by increasing the likelihood of the person’s
repeating the activity to receive the reward again (Bhanji & Delgado, 2014). However, rewards
may not always lead to lasting changes in behavior (White, 1989). Also, while all rewards can be
considered forms of reinforcement, not all reinforcement involves rewards and intrinsic
motivation (Cameron & Pierce, 1994). Thus, unlike existing literature, the current study
specifically examines the views and practices of preschool teachers regarding reinforcement,
focusing on teachers who have implemented these methods in their classrooms and gained
firsthand experience. Additionally, considering the potential long-term effects of reinforcement
and punishment methods on students’ behavior and development, understanding teachers’
perspectives and practices is essential for promoting effective classroom management and

student learning outcomes.

On the other hand, the current study is notable for assessing the current status of
educational approaches, determining the function of reinforcement and punishment in preschool
education, noting the effect of behaviorism theory in preschool, and studying views and practices
while bearing in mind that teachers in the study applied this technique in their classroom at least
once. The results of the present study can be used to determine the quality of educational
outcomes based on behaviorism theory in the early childhood period, as well as how preschool
teachers perceive and use punishment and reinforcement as a discipline method in the classroom.
The present study aims to examine preschool teachers’ opinions and practices about using

reinforcement and punishment. The study questions listed:

1. What are teachers’ opinions regarding the use of the reinforcement technique in

the classroom environment?

2. What are the teachers’ classroom practices regarding the use of reinforcement?
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3. What are teachers’ opinions regarding the use of punishment techniques in the

classroom environment?

4. What are the teachers’ classroom practices regarding the use of punishment

techniques?
METHOD

Research Design

The study used a phenomenological study approach to find out what preschool teachers
working in the private sector have views about the reinforcements and punishment and the
strategies they use in their classrooms. Phenomenology can provide a strong research base for
studies that aim to investigate phenomena using terms that are familiar to people, although the
findings and conclusions may not be entirely obvious (Yildirim & Simsek, 2021). Understanding
how individuals see the environment in certain circumstances and throughout particular periods

is the aim of phenomenological research (Neubauer et al., 2019).

The phenomenology pattern was preferred in the research because the focus of the
research is on how preschool teachers working in the private sector interpret the experiences
they have gained from the methods they use in the classroom and their opinions and practices
about them. Phenomenology study allows the revealing of the meaning, describing the common
views and practices of the participants and interpreting the opinions and interpretations of the
views and practices. Phenomenology research may need to provide generalizable results
according to the nature of qualitative research (Levitt, 2021). However, in the phenomenology
approach study, a common problem or situation is selected for in-depth investigation of the
reasons and the data collection to describe the situation or the problem and provide the solutions
(Creswell,2012). This approach includes analyzing an individual’s conscious experiences and the
surrounding circumstances to comprehend and provide context for the experience’s content
(Smith, 2003). This approach involves analyzing an individual's conscious experiences and the
surrounding circumstances to understand and provide context for the content of the experience
(Smith, 2003). The phenomenological study also clarifies and interprets the experiences as a

result of the interactions they have accumulated over a period of time (Cilesiz, 2011).
Study Group

The research study group consists of preschool teachers in private schools affiliated with
the Provincial Directorate of National Education in a district of Ankara in the 2022-2023 academic
year. Each teacher has 20-25 students, and they do not have students with special education in
the classroom, as indicated by the teachers. The criterion sampling method, one of the purposive

sampling methods, was used to determine the study group.
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Purposive sampling is a popular qualitative research technique used when selecting
knowledgeable people (Patton, 2002; Creswell & Clark, 2011). In the current study, teachers
knowledgeable about the reinforcement and punishment method and who had experience using
it in their classrooms were preferred. In this respect, the criterion sampling method was used.
Criteria can be created by the researcher, or a previously prepared criteria list can be used (Yiiksel
& Yildirim, 2015). Purposive strategies are justified by the researcher’s presumption that
particular categories of persons may have a distinct, significant, or distinctive viewpoint on the
phenomena under study based on their prior theoretical grasp of the subject matter (Robinson,

2014). Thus, the researchers prepared a list of criteria before selecting the participants.

The criteria list for participation in the study includes: 1) employment as a preschool
teacher at a private school in Ankara, 2) willingness to conduct interviews, 3) knowledge of the
reinforcement and punishment technique and finally, 4) implementation of this technique in the

classroom at least once. Table 1 shows the demographic characteristics of the participants.

Table 1

Demographic characteristics of the participants

Demographic Characteristics Categories F %
Gender Female 18 100.0
Male 0 0
21-30 8 44
Age 31-40 6 33
41 and over 4 22
High School 6 33
Undergraduate 8 44
Degree Level Associate degree 4 22
Graduate 0 0
PhD 0 0
1-5 years 7 38
Seniority Level 6-10 years 6 33
11-15 years 2 11
16 years and over 3 16
Total 31 100.0

Data Collection Tools

While preparing the interview form, interviews were held with three teachers similar to
the sample questions were asked about reinforcement and punishment and their answers were
noted. When the teachers were asked about “positive and negative “forms of punishment and
reinforcement, they were confused, and the researchers decided not to divide the questions into
these forms, but after the answers were given, they classified answers as “ positive and negative

reinforcement”.

Questions were simplified, and similar measuring instruments were examined. The

questions were reviewed by two field experts and two language experts, and the questions were
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reviewed by a qualitative research specialist. An interview form was prepared depending on the
responses. At first, a preliminary application was performed for two preschool teachers to ensure
that it was understandable; however, these instructors did not participate in the actual
application, so the form was produced. As a result of these applications, an attempt was made to
create a feasible, consistent, verifiable, and persuasive interview form. In the final stage,
interviews were conducted with 18 preschool teachers working in the private sector and recorded
in the interview forms. Voice recordings were made from the teachers who gave permission. The

data entered into the forms during the interview were transferred to the computer as raw data.

However, alternative explanations were provided to help participants understand the
questions more effectively. Hence, the interview questions were flexible and additional questions
and descriptive explanations were added throughout the interview session, which lasts between
20 and 30 minutes for each participant. At the beginning of the interview, the demographic
characteristics of each participant was taken verbally, and the researchers transcribed the

interview process later.
Data Analysis

Thematic analysis is used to identify and report themes or patterns, is organized and
described as a dataset, and allows researchers to make comments (Clarke & Braun, 2017).In
thematic analysis, it is used to describe the experiences, daily lives, opinions, behaviors, practices
and practices of the people participating in the research on a particular subject (Clarke & Braun,
2017), and these experiences are aimed to be understood in full detail. (Clarke & Braun 2006). As
a result, it focuses on people’s thoughts, feelings, and actions. According to Clarke and Braun

(2006), six stages of thematic analysis were used in the study.

1) First, the researcher should get used to the data and read it repeatedly by transcribing
it. In our research, the data were transcribed by two researchers, who separately coded the data
and compared the results. Thus, each researcher read the transcripts separately and noted their
initial thoughts about the data. 2) The second step includes collecting data on each code and
identifying interesting features. In the current study, frequency of responses were examined to
find whether they were a common idea or practice among teachers and then, interesting data were
also reviewed. 3) Generating potential codes and bringing together data that may be relevant to
all codes. In the present study, codes were generated, and data were categorized according to the
codes. 4) At this level, the data coded at the first and second levels are compared, and the
suitability of the quotations is examined. Both researchers compared their codes and discussed
their suitability and similarity at this stage. 5) Clear names have been assigned to each theme. In
the current study, both researchers independently generated codes, compared them, and selected

the shorter and simpler ones. 6) Then, interesting quotes that fit the codes need to be selected and
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analyzed. Since the teachers gave similar answers, repetitive quotes were excluded for each
question, and only quotes that would be more interesting and would enrich the analysis were

included.

Inter-rater reliability refers to the level of accord between two or more raters, observers,
coders, or examiners (Lange, 2011). It deals with the issue of uniformity in implementing a rating
system. Also, in the present study inter-rater reliability method is used that; two researchers
coded the interviews and agreed on the codes. Cohen’s kappa coefficients unveiled a substantial
level of concurrence between the two researchers. Miles and Huberman (1994) stress the
significance of the reliability coefficient, emphasizing its pivotal role in research. It is crucial that
this coefficient exceeds the 90% threshold. In the current study, the inter-coder reliability
achieved an impressive level of 92%, indicating a substantial consensus among coders. This
robust reliability underscores the consistency and accuracy of the coding process, enhancing the
credibility of the study’s findings. Moreover, such a high level of agreement instils confidence in

the reliability and validity of the data collected and analyzed for the research objectives.
Ethical Considerations

Detailed information about the research, including its purpose, questions, data collection
methods, and procedures, was presented to the Human Research Ethics Committee of the state
public university before the research began. Once approved, the data collection process
commenced. Each participant was provided with a form explaining the study’s aim and their
rights, and they were reminded that they could withdraw at any time. The anonymity of each
participant was ensured, and they were identified as P1, P2, etc. The interview process is
recorded, and participants give their consent for the voice recording. In terms of confidentiality,

participant names are neither used nor revealed.
RESULTS

When the findings were examined, the participants’ views were divided into two for
reinforcement as negative and positive views and two codes for punishment as positive and
negative punishment practices. While the subcode of reinforcement included positive and
negative reinforcement, the subcode of punishment was divided into positive and negative

punishment.
The views and practices of preschool teachers regarding using reinforcement

The views and practices of preschool teachers regarding using reinforcement are

illustrated in Table 2.
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Table 2

The views of preschool teachers regarding using reinforcement

Category Codes

f
Increasing the motivation of children 9

Facilitating classroom management 7

. . Developing intended behaviors 7
Positive views Reducing behavioral problems of children 3
Showing differences between right and wrong behavior 3

Increasing teaching effectiveness 2

Total 32

Decreasing internal motivation of children
Decreasing academic success of children

5
3
Negative views Not recommending reinforcement as a classroom management tool 3
Not suggesting using reinforcement too often in preschool 3

3

Not suggesting using reinforcement too often in preschool
Total 14

As seen in Table 2, the views of the participants about the reinforcement category are
shown in two codes. According to the results in Table 2, most teachers considered reinforcement
as a discipline method, and reinforcement is mainly used to motivate children to do activities.
Motivation is followed by using reinforcement to acquire desired behaviors. Teachers indicate
that they teach the acquisition of desired behaviors more effectively using reinforcement. An

example of the answers given by the participants on this subject is presented below:

P8: “Since a more European approach is adopted in my school, we use the reinforcement, but
not by giving the reinforcement directly to the child. I mean, I give the reinforcement verbally or

physically due to behavior that needs to be earned, increasing his motivation.”

Some participants who used reinforcement as a discipline method thought that
reinforcement was effective in increasing the intended behaviors. An example of the answers

given by the participants on this subject is presented below:

P3: “To motivate children, I use reinforcement. We applaud the children in the morning to
encourage them; I provide them with the materials and activities they want later, but not always;

and I support them with loving words.”
The participant continues by giving examples,

P3: “Assume the children are aimed to achieve a specific behavior that the parents feel
uncomfortable with, such as when the rules are broken; if the child is on the right track, | encourage

the child, but not individually, for the desired conduct, but totally throughout the group.”

Some participants who use reinforcement as a discipline method state that reinforcement

facilitates classroom management. Teachers who use reinforcement as a discipline method and
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find it appropriate to use it explain the effects of reinforcement on the child as follows. On the
other hand, teachers who do not use reinforcement and do not see it as appropriate, explain its

effects on the child as follows.

P12: “In the context of preschool education, I regard the reward as a reinforcing tool.
However, I believe that it should not be prioritized above other subjects at all educational levels,
including preschool. The reward is well-liked in today’s modern educational philosophy. I believe

using external rewards to guide a child is comparable to punishing them.”
The participant continues by giving examples,

P12: “ agree with the authors that I read about this issue before that we should let the child
discover their own internal drive. Rewarding the child for good conduct will only work temporarily;
either the child will become accustomed to the incentive and stop responding, or the behavior will

disappear when the reward is removed.”

Table 3

The practices of preschool teachers regarding using reinforcement

Category Codes f

Verbal Approvement 9

Physical approvement 7

Positive reinforcement Emotional approvement 6

Indirect reinforcement 3

Not suggesting using reinforcement too often in preschool 3

Total 25

. . Giving extra play time 2
Negative reinforcement ) .

Cancelling the punishment 1

Total 3

In table 3, the preschool teacher’s practices about reinforcement are indicated and coded
as positive and negative reinforcement. Most teachers use positive reinforcement, whereas there
are only two participants in negative reinforcement. It is stated that the most used positive
reinforcement methods are verbal and emotional approval by nine teachers, and seven teachers
support using physical approvement and stickers. The example of the answers given by the

participants on this subject is presented below:

P6: “l usually use stickers when I reinforce the kids, but instead of giving the sticker out of the
package, I made it more fun. I prepared a “magic sticker box” for the kids, and they get excited every

time they see the box.”
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P8: “I provide verbal and emotional approval reinforcement, and I oppose food-style rewards
since they may be unhealthy for youngsters. Smiling at the child and letting him perform the activity

or play with the item he wants are excellent techniques for motivating children.
The participant continues by giving examples,

P16: “I normally provide verbal encouragement such as “well done, excellent job,” but

occasionally a grin or a hug is all required.”

Finally, other participants who utilize reinforcement stated that selecting a class leader,
giving responsibility, allowing them to play with the toy they want, and supporting them with nice

words are effective reinforcers for children.
The teacher’s views and practices about the punishment

The preschool teachers’ views and practices about the punishment are indicated. The views are
categorized with the categories applied in the reinforcement section, which are positive and
negative. Also, practices are divided into two categories: negative punishment and positive

punishment.

Table 4

The views of preschool teachers regarding using punishment

Category Codes f
. . Reducing undesired behavior
Positive views R
Facilitating classroom management 5
Total 12
The use of discipline methods unintendedly 4
Negative views Harmful for the children’s psychology 5
Causing children to feel anger toward the teachers 5
Total 14

Table 4 shows the participants’ views on the punishment category. Most teachers express
support for the use of punishment in kindergarten settings. However, contrary to these findings,
most teachers do not consider punishment to be a good or preferable method of discipline. They
state a reluctance to use punishment in their classrooms. Despite their reservations, they
acknowledge the necessity of employing punishment in certain situations, particularly to address
undesired behaviors. This finding underscores the importance of effective classroom
management, as also highlighted in the reinforcement section. However, upon analysis of negative
perceptions surrounding punishment, teachers expressed concerns that it may incite aggression
in children towards teachers and could potentially pose psychological risks.

Most frequently, an equal number of the other participants thought that even if they did
not want to use the punishment because they could not find a better discipline method, they had

to use it, categorized as an “unintentional use of punishment.”
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P12: “The school where I work and I do not support the use of punishment, and we do not use
punishment either; as an alternative to this, when the child behaves negatively, I talk and explain

that the behavior is incorrect.”

Finally, the present study focused on the teacher’s practices about punishment; the most
popular technique was time out, where the child is excluded from the activity and sent to the
corner of the classroom. Time out is followed by a verbal warning and the practice of
discouragement of the misbehavior in the classroom environment as positive punishment. For the
negative punishment, the majority of teachers apply the method of the deprivation of the favorite

item.

Table 5

The practices of preschool teachers regarding using punishment

Category Codes

Time out

. ) Verbal warnings
Positive Punishment ) ) .
The use of discouragement for the misbehavior

U U1 OY | e

Explaining the correct behavior
Total 20

Removing the favorite item

w o

Negative punishment .
Ignoring

Total

In addition, some participants favor the punishment method in the classroom as a
discipline method. The views of one of the preschool teachers in the study, which summarizes the

subject, are presented as an example below.

P6: “You will not take the child out of the classroom alone (Time out); you will take the child;
you will find an empty classroom with you; you will explain the child’s misbehavior in detail. But if
you take that child and locate him in another classroom, the child will not understand that the

behavior is wrong.

On the other hand, some participants also focused on the effects of using punishment on
children. Participants emphasized the effects of punishment on children as punishments increase

the child’s aggressive behavior.

P7: “Having a punishment corner in the classroom helps him correct his behavior. I think
punishment is effective in gaining a sense of responsibility; punishments do not bring permanent

behavior, and verbal punishment methods may be perceived as a threat by children.”

In the current study, preschool instructors endorsed teachers’ use of punishment and

reinforcement in the classroom, consistent with behaviorist disciplinary literature. Teachers
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mostly employ positive reinforcement and encourage encouraging talks when managing their

classes. Despite having negative judgments about the punishment system, they continue to use it.
DISCUSSION, CONCLUSION AND RECOMMENDATIONS

The purpose of the present study is to investigate preschool teachers’ views and practices
on the use of reinforcement and punishment using a behaviorist approach. The current study
revealed that preschool teachers use reinforcement and punishment techniques in their classes.
Also, the literature supports this finding that adopts behaviorism techniques of reinforcement and
punishment is the most common strategy utilized in school, even in kindergarten (Deci & Ryan,

1985; Kohn, 1994; Moberly et al., 2005; Hoffman et al., 2009).

The first question of the study is teachers’ opinions about reinforcement. In their answers,
teachers stated that they mostly use it to increase students’ motivation in the classroom. It means
that the teachers face problems regarding the active participation of the children and their
willingness to join the activities in the classroom, and through this method, the children’s
willingness may be increased. The result is parallel with Han and Altunhan’s study (2022) for the
reward that most of the teachers used to motivate children. Furthermore, McClelland (1985)
backed up these findings by claiming that positive reinforcement may increase children’s interest
in participating in the educational process, resulting in increased motivation in the classroom. To
promote students’ active participation in the learning process, teachers are encouraged to be able
to manage instructional time, use practical approaches to prevent misbehavior and redirect the
children’s acceptable behavior (Pianta et al, 2005). Thus, the primary purpose of utilizing
reinforcement was to boost the motivation of youngsters (Atkinson, 1957). Our findings also
confirmed the literature in that the majority of instructors consider reinforcement techniques as
a beneficial strategy to increase children’s willingness and motivation to attend the activities more

in the classroom.

The teacher’s views are followed by classroom management and desired behaviors. These
results show that teachers use this method while teaching children the objectives and indicators
determined in their daily plans and use short-term solutions for classroom management. The
findings differed from those of Tiirk et al. (2019) and Giizelyurt et al. (2019), who reported that
the majority of teachers predominantly employed rewards to encourage desired behaviors. In
contrast, the present study revealed that most teachers emphasized children’s intrinsic
motivation. As reinforcement method was described by Kohn (1994) as “do this, and you will get
what you want.” As a result, teachers determine the behaviors they expect children to perform
with the daily schedule and reinforce them when children implement. Moberly (2005) supported
these findings and employed reinforcement to urge students to improve their academic

achievement and display more suitable classroom behavior. In this respect, teachers use
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reinforcement behavior more often when teaching desired behaviors, but this also reveals the
problem of students performing the behavior just to get reinforcement. Thus, teachers in the
current study agreed that reinforcing children for utilizing their planned conduct or desired
behavior with enjoyable reinforcers would help lessen undesirable behavior. Using reinforcement
and punishment, traditional classroom management, which is teacher-centered and based on
behaviorism, controls children’s behavior, ensures that they remain focused on the educational
objectives, and lessens disruptive behavior (Freiberg & Lamb, 2009). Also, the use of
reinforcement as a classroom management technique stems from the limited time and more
helpful way to teach specific behaviors. Axelrod (1983) supported that reinforcement is a
practical and quicker way to reach the desirable behavior. Also, itis believed that teachers should
be responsible for students’ learning and focus on students’ capacity should plan their learning as
a complementary skill to enhance teaching effectiveness (Burnett, 2002). As a result, the present
study, in line with the behaviorist approach and supporting previous studies, has revealed that
this technique is used to increase the frequency of showing the desired and expected behavior
from the child in the classroom. The reason for applying might be because it is simple and takes

little time.

However, our findings indicate that some teachers did not support the reinforcement
because they believed it decreased children's internal or intrinsic motivation. Kohn (1993) did
not support reinforcement because of the individual’s free will to follow certain behaviors without
considering external stimuli. Also, reinforcement decreases intrinsic motivation (Deci, 1971;
Wiersma, 1992; Jovanovic & Matejevic,2014; Hendijani et al., 2016). Thus, the literature was
parallel with our findings, and the reason for decreasing instruct motivation may stem from a
particular behavior to get the reward without focusing on the reasons (Kohn 1994; Michaelsen &
Esch, 2021). Also, it is indicated by few teachers that reinforcement decreases academic success,
butin the literature, it is thought that it can increase grades and achievement (Axelrod,1986; Deci,
2001; Adibsereshki et al., 2015; Schieltz et al.,2020). The reason why there is a conflict between
the findings and literature may stem from the children’s motivation to focus on reinforcement

tools after getting an excellent grade.

The teacher’s views on punishment were also examined and reinforcement was classified
as a strategy for reducing behavioral problems. When children behave properly, teachers praise
them while ignoring misbehaving classmates. Atkinson (1956) added the definitions of
punishment as performance-avoidant and reinforcement as performance-mastery. This implies
that when the intended behavior or objective is adopted in a school setting, the kids’ performance
is encouraged to help them become experts in that conduct or if the avoidant behavior that is

improper for use in a classroom setting is repressed. Finally, Sak et al. (2016) also found that
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punishment reduces misbehavior in early childhood education settings. Thus, the literature
review and the findings of the present study are found to be parallel for using reinforcement and
punishment to decrease the frequency of misbehaviors or inappropriate behaviors. However,
indicating the same views on using reinforcement and punishment may stem from
misunderstanding the definitions of reinforcement and punishment because, in the literature
review, the punishment is used to decrease unwanted behavior. In contrast, reinforcement
increases the frequency of positive behavior. According to the study’s findings, the primary goal
of the instructors’ use of punishment and reinforcement as a form of discipline was to facilitate
effective classroom management. Deci and Ryan (1985) also referred to this method as “seduction

nn

by controlling”” to influence children’s actions to improve their conduct and make classroom

management more approachable (Curry & Johnson, 1990 quoted in Moberly, 2005).

Also, Kohn (1994) states that the use of punishment can make the children more rebellious
to the authority figure; however, our findings also followed these results that the majority of the
teachers indicated if the teacher provides warnings to the children all the time, they will be
angrier. Also, these teachers who think punishment makes the children more rebellious divided
into two halves did not want to use the method, while the others felt pressured to use it. The
reason for feeling pressure to use punishment may be the difficulty of finding appropriate

discipline methods to gain control of the class (Smyth et al., 2009).

In the study practices of the reinforcement, the third question of the study, verbal

“un

approvement was the most popular method to reinforce children; most gave an example of “"well
done, good job, you are doing great.” However, Gilizelyurt (2019) and Han & Altunhan (2019)
found symbolic rewards, especially stickers, as the most popular technique. However, the
difference between the current study may stem from the types of schools the data was collected.
As Canter and Canter (1992) also concluded, verbal recognition is the most useful and frequently
used method to discipline children in the class to show responsible behavior, so the finding is
supported. According to Canter and Canter (1992), psychical approvement and proximity can help
teachers increase the possibility of re-applying the intended behavior; however, it may be obliging
when used with verbal explanations. However, in our finding, physical proximity is considered as
hugging, clapping so different from physical and verbal approvement combinations. The reason

for that may stem from thinking of both methods separately. In comparison, Han and Altunhan’s

study found social rewards as secondly popular.

In the present study, teachers commonly use the timeout method as a punishment for
undesirable behavior and this involves removing the student from the classroom or having them
wait in a designated area before returning to activities. The number of teachers using this method

is much less than the number of teachers using reinforcement, and teachers use it for short-term
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solutions. Teachers argue that children are encouraged to think about their misbehavior during a
time out. The most popular punishment technique was also time out in the preschool settings
(Han & Altunhan, 2019, Sak & Sak, 2016). As literature also showed that time out is one of the
popular methods to show the consequences of inappropriate behaviors (Kami, 1984; Smith &

Chandler, 2013; Corralejo et al., 2018).

According to Kohn (1994), using strategies such as stickers is related to having power
over the children and gaining privileges by utilizing external motivation. Also, time out and
thinking about the behavior are considered as related to each other by the teachers in the
research. Before the implementation of time out, the children are encouraged to stay alone and
consider the entire process. However, according to Curry and Johnson (1990), children do not
think about their behaviors because the consequence of the behavior results from someone’s
judgement (as cited in Moberly,2005). Thus, there was a conflict between the study’s findings and
the literature. This may be related to Kohn’s (1994) ideas as he supported that individual

decisions (free will) of the students should be respected to create social coherence.

Regarding verbal warnings, Lewis (2001) stated that using verbal punishment, like yelling
and using negative sentences about the student, can negatively affect the teacher and child
relationship and has detrimental effects on the student’s responsibility over their behaviors
because external sources decided and controlled the behaviors. In contrast to this finding, most of
the teachers who supported punishment used the verbal form of punishment in the current study;
it may also be related to the quick fixation on the problem for the short-term process (Moberly,

2005) and teacher’s self-efficacy (Cohen & Amidon, 2004).

Deprivation of the child’s favorite item can also make children angry and, instead of
making him obedient to the authority, may damage the relationship between teacher and student
and also trust between them (Rich,1988, Kohn, 1994). In contrast to the literature, the teachers in
the study thought that taking the favorite item could help the child to regulate his behavior.
Likewise, if the misbehavior stems from that item, primarily toys, they tend to have it and keep it

until the end of the day.

The present study was limited to eighteen preschool teachers working in private
preschool institutions, and it was found that there were limited studies on reinforcement and
punishment in the literature review in preschool settings. In this respect, more detailed studies
should be conducted on using behaviorism techniques by preschool teachers. On the other hand,
training should be given for teachers to learn alternative methods other than reinforcement and
punishment, and positive and negative effects should be explained to teachers based on the
contrasting thoughts found in the literature review. Teachers should choose the best classroom

management technique based on their experience when learning a new method. Also, as stated in
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the literature, it is recommended to provide classroom management training to teachers, as
reinforcement and punishment focus on the child’s external motivation and may cause the child
to focus only on the reinforcement practice to be given without focusing on the reasons for the

behavior.

The findings of the present study found that the teachers participating in the study
supported behaviorist techniques use, and their thoughts and practices were emphasized. These
techniques’ benefits and negative impacts can be emphasized in future studies. Long-term studies
should be conducted on the effects of reinforcement and punishment on children when they reach
the following grades. This literature should focus more on preschool education institutions and
teacher’s experiences with reinforcement and punishment, so the literature should be developed
in this direction. Along with different and alternative discipline methods, children should be

supported to learn and experience appropriate behaviors and decrease inappropriate behaviors.
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GENISLETILMIS OZET
Giris
Davranis¢ilara ve Skinner'in (1953) anlayisina goére, nesnel metodolojiler yalnizca
insanlarin dis uyaranlara ve bu uyaranlara verdikleri tepkileri inceleyebilir. Davranis¢ilar gozlem
ve deney yontemlerini kullanmislardir. Pekistirme ve ceza kavramlari, Skinner tarafindan popiiler
hale getirilen ve egitimciler tarafindan yillardir kullanilan bir disiplin bi¢imidir. Bireyin hos
olmayan bir eylemde bulunmasinin ardindan davranisin devam etmesini 6nlemek icin, bir baskasi

onu istemedigi bir duruma soktugunda veya istedigi duruma erismesine izin verilmediginde ceza

uygulanir.

Bu ¢alisma, davranis¢1 yontemin 1s181nda, okul déncesi 6gretmenlerinin pekistirme ve ceza
kullanimina iliskin dusiince ve uygulamalarini arastirmistir. Arastirmanin sonuglari, 6zel
sektorde calisan okul 6ncesi 6gretmenlerinin siklikla bu yontemleri benimsedigini ve olumlu
gorislere sahip oldugunu gostermektedir. Bu sonuglar, en popiiler pekistirme tekniklerinin
cocuklarin motivasyonunu artirmada yararli bir ara¢ olarak gorildiigiinii géstermistir. Bu
calismada ayrica, istenilen davranislarin arttirilmasi icin motivasyonun gerekliligi vurgulanmistir.
Okul oncesi 6gretmenleri 6grencilerin motivasyonunu ve istenilen davranislar artirmak icin
pekistirme yontemini kullanmistir ve bu bulgu litaratiirle paralellik gostermektedir. Ancak okul
oncesi donemde pekistirme ve cezalarin uygulanmasina iliskin kavram ve yontemleri inceleyen
yalmizca sinirh sayida calisma bulunmaktadir. Ogretmenler "aferin, tebrikler" gibi sozel évgiileri
en ¢ok kullandiklari pekistirme yontemi olarak belirtmislerdir. Uygulamalarda en ¢ok kullanilan
diger bir metod ise fiziksel olarak ¢ocugu onaylamaktir bunlar arasinda basini oksamak en
popiiler olanidir. Ayrica sticker ya da ¢ikartmalar da poptler bir pekistirme uygulamasi olarak
kullanilmistir. Cogu okul oncesi 6gretmeni cezayr siniflarinda bir disiplin bicimi olarak
kullandigini belirmistir. Gorisleri olumlu ve olumsuz olarak kategorilere ayrilmistir ve
O6gretmenlerin ¢ogunlugunun ceza uygulamasina iliskin olumlu tutuma sahip oldugu ortaya
cikmistir. Bazi 6gretmenler ise istemeden cezayi kullandiklarini belirtmislerdir. En yaygin olumlu
fikir, sinif ortamindaki uygunsuz davranislari diizeltmek icin cezanin kullanilmasidir, ve bu ayni
davranislarin gelecekte tekrarlanmasinin engellenmesine yardimci olacagl diisiiniilmektedir.
Ceza, literatiirde siklikla bu sekilde kullanilmaktadir. Olumsuz diistinceler arasinda ceza stratejisi
sonucunda 6grencilerin 6gretmene karsi 6fkelerinin artmasi da yer almaktadir. Bazi 6gretmenler
cezanin ama¢ dis1 kullanimina dikkat cekmistir. Literatiire gére bunun nedeni, alternatif
yontemlere iliskin bilgi eksikligi veya alternatif bir yaklasim kullanarak hedeflerine daha hizl
ulagacaklarina dair giiven eksikligi gibi faktérlerden kaynaklanmaktadir. Ote yandan en sik
kullanilan time- out (mola) yonteminin cezalandirma teknigi oldugu belirtilmistir ayrica en

sevdigi objeden mahrum birakma da diger en ¢ok kullanilan ceza yontemi olmustur. Ayrica, sozlii
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uyarl en cok kullanilan diger bir ceza yontemi olamkla birlikte 6gretmenler ve 6grenciler

arasindaki etkilesim lizerinde zararl bir etkiye sahip olabilecegi diisiiniilmektedir.
Yontem

Bu arastirmada Okul Oncesi 6gretmenlerinin deneyimlerinden yola ¢ikilarak diistinceleri
ele alindig1 icin nitel arastirma modellerinden olgubilim deseni tercih edilmistir. Ogretmenler
amaglh drnekleme yontemi ve 6lciit 6rnekleme yontemi ile secilmistir ve 6rneklem grubunda 6zel
sektérde caligan 18 okul oncesi 6gretmeni yer almistir. Ogretmenlere, yari-yapilandurlmig
goriisme formatinda sorular sorulmus ve ses kaydiyla birlikte kaydedilip, yaziya aktarilmis ve

tematik analizi yapilmistir.
Bulgular

Bu calisma okul 6ncesi 6gretmenlerinin pekistsirme ve ceza yontemlerini siniflarinda
kullandiklarim1 ve pekistirme icin olumlu diisiincelerinin oldugunu ortaya koymustur.
Ogretmenler, simif ydnetiminde en ¢ok olumlu pekistirmeyi kullanmaktadirlar ve olumlu gériigleri
bulunmaktadir. En ¢ok cocuklarin movitasyonlarini artirmak ve istendik davranislari artirmak
icin kullanilmas1 gerektigi goriisiinii savunulurken,olumsuz diisiinceler arasinda ¢ocugun igsel
movitasyonunu engelledigi yer almaktadir. Ancak okul 6ncesi 6gretmenlerinin, genel olarak ceza
yontemiyle ilgili olumsuz gorisleri bulunmaktadirlar fakat yine de bu yéntemi kullanmaya devam
ettiklerini belirtmislerdir. En ¢ok kullanilan olumlu pekistirme yontemi sozel olarak onaylama
olurken, olumsuz pekistirme yontemi serbest oyun siirelerini uzatmak olmustur. En c¢ok
kullanilan olumlu ceza ydntemi ise mola vermek olurken, olumsuz ceza yoéntemi sevilen bir

oyuncagin/objenin ¢ocuktan alinmasi olmustur.
Tartisma ve Sonug¢

Bulgular, arastirmaya katilan o6gretmenlerin davranisgl tekniklerin kullanimim
destekledigini, siniflarinda kullanimlarina iliskin olumlu diisiince ve uygulamalara sahip
oldugunu ortaya koymustur. Gelecek calismalarda bu tekniklerin yararlari ve olumsuz etkileri
tzerine calismalar yirilmelidir. Okul o6ncesi siniflarinda pekistire¢ ve cezanin ¢ocuklar
uizerindeki etkileri konusunda uzun stireli calismalar yapilmalidir. Ayrica, literatiir daha ¢cok okul
oncesi egitim kurumlar1 ve 6gretmenlerin pekistirme ve ceza deneyimlerine odaklanmalidir,
dolayisiyla literatiir bu yonde gelistirilmelidir. Farkli ve alternatif disiplin yontemleriyle birlikte
cocuklarin uygun davranislari 6grenmeleri, deneyimlemeleri ve uygunsuz davranislari

azaltmalarn desteklenmelidir.
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