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In this research which aims to reveal the teachers' sense-making and reactions to the
challenges they encounter in the classroom management by examining these problems,
phenomenology, one of the qualitative methods, is used. The data of the research were
collected with a semi-structured interview form and content analysis was performed. The
study group of the research consists of primary and secondary school branch teachers
working in Aksaray Province according to the maximum variation sampling technique, one
of the purposeful sampling methods. Accordingly, it is primarily noteworthy that there are
problems in classrooms as a learning environment, which differ depending on the school
type and course. On the other hand, it can be said that the main problems are the shift of
attention during class time and the use of electronic devices for extracurricular purposes. It
was concluded that teachers developed instant strategies to prevent behaviors that hinder
effective classroom management, and they expressed the opinion that ending the
undesirable behavior occurring at that moment with instant reactions came to the fore
instead of giving reactions aimed at preventing these behaviors. In this regard, according to
the research results, suggestions have been developed for effective classroom management.
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Ogretmenlerin sinif yonetiminde karsilagtiklari sorunlari irdeleyerek s6z konusu sorunlari
nasil anlamlandirdiklar1 ve bu sorunlara ne tiir tepkiler verdiklerini ortaya ¢ikarmay:
amaglayan bu arastirmada, nitel arastirma yontemlerinden fenomenoloji kullamilmustir.
Aragtirmanin verileri yar1 yapilandirilmis goriisme formu ile toplanarak igerik analizi
yapimistir. Arastirmanin ¢alisma grubu, amagh drnekleme yontemlerinden maksimum
gesitlilik 6rnekleme teknigine gore Aksaray ilinde gorev yapan ilkogretim ve ortadgretim
brans 6gretmenleri olusturmaktadir. Buna gore 6grenme ortami olarak siniflarda okul tiirii
ve derse gore farklilasan sorunlarin oldugu &ncelikle dikkati ¢ekmektedir. Diger taraftan
sorunlarin basinda ders saati boyunca dikkat odagimin kaydigi ve ders dist amacla
elektronik cihazlarin kullanimi geldigi sdylenebilir. Etkili sinif yonetimine engel tegkil eden
davraniglarin énlenmesinde ise 6gretmenlerin anlik strateji gelistirdikleri ve daha ¢ok bu
davramniglar1 6nlemeye yonelik tepkiler vermek yerine anlik tepkilerle o anda gerceklesen
istenmeyen davramsgi bitirmenin 6n plana ¢iktig1 yoniinde goriis bildirdikleri sonucuna
varilmustir. Bu dogrultuda arastirma sonuglarina gore etkili sinif yonetiminin gerceklesmesi
adina o6neriler gelistirilmistir.
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1. Giris

Bir toplumun kalkinmasi egitiminin niteligi ile, egitimin
niteligi ise okulun ve smifin iyi yonetilmesi ile iligkilidir
(Burden, 2017). Literatiirde farkli tanimlarla ifade edilen
smif yonetiminin, egitimin etkili, verimli ve kaliteli
oldugu
sOylenebilir. Bir bagka tanima gore “Sinif yonetimi, sinifta
bulunan kaynaklar1 belli bir amag¢ igin orgiitleme ve
orgiitlenen sistemi siirdiirme siirecidir. Yani ¢ogu derslere
ait olan amaclar1 gerceklestirmek icin siufa ait tiim

olmasimi saglayan unsurlardan bir tanesi

parcalardan bir sistem olusturma ve bu sistemi yonetme
siirecidir” (Yilmaz, 2006, s. 7). Sistem ne kadar iyi ve etkili
yonetilirse, amaca yonelik basar1 potansiyelinin de o kadar
iyi olacagr soylenebilir. Egitim Ogretimin kalitesinde
Ogretmenlerin smif yonetimindeki yeterliligi énemli rol
oynamaktadir (Emmer, 1994; Marzano ve Marzano, 2003).
Smifta yasantilarin ve Ogrenmenin olustugu ortamin
kalitesi, diizenlenmesi ve organize edilmesi 6gretmenin
sorumlulugundadir (Aydim, 2003). Ogretmen tarafindan
olumlu bir smif iklimi yaratilmasi ve O6grenme
deneyimlerinin boyle bir iklimde gergeklesmesi, 6grenciler
agisindan da Onemlidir. Nitekim, Pianta'ya (2006) gore
etkili bir stnif yonetimi i¢in basarili 6gretimi saglayacak bir
ortama sahip olmaktan daha fazlasi gerekir ve 6gretmen-
Ogrenci etkilesiminin saglanmas: esastir.
ozellikle sinif yonetiminin boyutlarinin ortaya koyularak

ele alinmasiyla etkili sinif yonetimi saglanabilir.

Dolayistyla

Smif yonetiminin, (1) stnif ortamnin fiziksel diizeni, (2) plan-
program, (3) siire / zaman kullanimi, (4) suufta iliskilerin
diizenlenmesi ve (5) davrams diizenlemelerine iliskin etkinlikler
(Basar, 2009, ss. 7-8) olmak {izere bes boyutu
bulunmaktadir. Simif ortaminin fiziksel diizeni, smifin
fiziki durumu ve kosullarini ifade etmektedir. Sinif
ortamindaki 1s1, aydinlatma,
mevcudu, temizlik, duvar dekorasyonu, mobilya diizeni
gibi degiskenlerin smuftaki tiim Ogrencilere uygun ve
ogretim etkinlikleri i¢in uygun kosullar yaratacak sekilde

glrtlti diizeyi, smif

planlanmasi smif yonetiminde olduk¢a 6nemlidir (Lewis,
2002). Bir diger boyut olan plan-program, Ogretimin
yonetilmesini  ifade
Orlintiilerinin ve bu amaglara ulasmada kullanilacak olan
materyallerin

eder. Amaglanan  davrang

belirlenmesi, ders etkinliklerinin
uygulanmasi, doniit, degerlendirme, diizeltme, pekistirme,
glidiileme gibi etkinliklerin biitiintidiir (Sadik, 2000). Siruf
yonetiminin {glincli boyutu, zaman yonetimine iliskin
etkinliklerle ilgili olup, etkili 6gretim i¢in zamanin etkin
ifade dogru sekilde
kullanilmasi, 6grencinin dikkatinin dagilmasini ve dersten
sikilmasin1 da onleyebilir (Doyle, 2013; Landau, 2009).
Smifta iligkilerin diizenlenmesi de smif yd&netimini
etkileyen bir baska boyuttur. Bu boyut daha ¢ok simif
kurallarmnin Ogrenci-Ogrenci,  dgrenci-
Ogretmen iligkilerinin diizenlenmesi yoluyla smifta iliskiler
diizenlenmis olur (Emmer ve Sabornie, 2014). Davramng
diizenlemelerine iligkin etkinlikler boyutu, sinif ortaminin

istenen davranis1 saglayabilir hale getirilmesi, siuf

kullanimini eder. Zamanin

belirlenerek

ikliminin olusturulmasi, sorunlarin, ortaya ¢tkmadan 6nce
yoluyla istenmeyen davramnslarin
onlenmesi, smif kurallarna uyulmasinin saglanmasi,
yapilmis olan istenmeyen davranislarin degistirilmesi ile
iligkilidir (Basar, 2009, s. 7).

tahmin edilmesi

1.1.Smm1f Yonetiminde Karsilasilan Sorunlar ve
Ogretmen Tepkileri

Smif yonetimini etkileyen boyutlarin yami sira, okul
yonetimi, aile, sosyal gevre gibi bir¢ok unsur bulunmakla
birlikte, sinifin 6grenci ve 6gretmenler tarafindan paylasilan
bir mekan olmasi nedeniyle, 6grenci ve 6gretmenin bu
stirecin ana aktorleri oldugu soylenebilir (Landrum ve
Kauffman, 2013). Smif igerisinde sergilenebilecek
istenmeyen  davramglar, egitim-6gretim  siireclerinin
aksamasma neden olur. istenmeyen davraniglar, smifa,
derse, zamana ve duruma gore degiskenlik gosterebilir
(Evertson ve Weinstein, 2006). Dolayisiyla, istenmeyen
davranglar1 ortak bir baslikta toplamak giigtiir. Ancak,
istenmeyen davranislar genel olarak sinifta ve okulda egitsel
etkinliklere engel olabilen her tiirlii davranis (Yiiksel ve
Ergiin, 2005) olarak tanimlanabilir.

Smif yonetiminde Ogretmenlerin karsilastigi sorunlar ve
istenmeyen davraniglara yonelik bazi smiflamalar
mevcuttur. Oztiirk (2005, s. 159) bu davrarslari, (1) akademik
agidan  problemler (bir veya birkag bireyin akademik
etkinlikler sirasinda sorun ¢ikarmasi), (2) derse ilgisiz kalma
(6grenme-Ogretme faaliyetleri devam ederken 6grencilerin
siraya kafasimi koyarak uyumasi, sa¢ cekme, hayal kurma,
pencereden disariy1 izleme gibi ilgisizlik davranislari), (3)
ogrenci pasifligi (derse karsi ilgili olup, 6gretmene soru sorma,
yorum yapma vb. konularda pasif kalma), (4) verilen girevleri
yapmama (verilen Odevleri okulda, evde yapmama ve
kendini savunma), (5) sosyal agidan problemler (arkadaslarina
yonelik fiziksel ya da sozel zarar veren davranislarla smifin
uyumunu bozma, olumsuz bir iklim olusturma), (6)
dgretmenle catismaya girme (6zellikle ergenlik doneminde
Ogretmene sozlii satasma veya sinirlendirmeye yonelik
davranuslar), (7) dgrencilerin kendi aralarindaki olumsuz iletisimi
(6grencilerin kendi aralarinda konusarak dersin islenmesini
engellemesi ve giiriiltii yapmasi), (8) derse gec gelme (derse
Ogretmenden sonra girmek suretiyle egitim faaliyetlerini
engelleme ve dikkat dagitma), (9) fiziksel donanim ve ortama
zarar verme (bireylerde goriilen duygusal problemlerin
sonucu olarak, siralarin, duvarlarin sert cisimlerle ¢izilmesi
veya okul malzemelerinin hor kullanilmasi, ¢alinmasi vb.)
olarak simiflandirmaktadir. Bitiin bu davraniglarin ve
ogretmenlerin bu davraniglara verdikleri tepkilerin analiz
edilmesi, sinifta hedeflere ulagilabilmesi agisindan énemlidir
(Doyle, 1985). Nitekim &gretmenler, birbirinden farkh bilgi,
beceri, motivasyon ve Ogrenme diizeylerine sahip
Ogrencilerin yer aldigi smuf ortaminda egitim-6gretim
faaliyetleri gergeklestirmek durumundadir (Wong vd.,
2014). Dolayisiyla, siifta karsilasilan sorunlar, istenmeyen
davraruglar ve bu durumlara yonelik 6gretmen tepkileri
birgok arastirmaya konu olmus ve olmaktadir.
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Smif i¢inde 6grenciler tarafindan sergilenen bir takim
istenmeyen davranislar ve yasanan bazi sorunlar, etkili
olmayan bir smif yénetiminin sonucu olabilecegi gibi, bu
davranislara gosterilen Ogretmen tepkileri de
yonetiminin  bir pargasidir.  Etkili yonetimi
uygulamalar1 yapan oOgretmenler, uygun davranigi
artirmak ve uygunsuz davranisi azaltmak i¢in davranisin
karmagikligina ve siddetine gore degisen bir dizi strateji
kullanur (Rusby vd., 2011; Simonsen vd., 2008). Ancak
smiftaki belirli durumlara ¢6ziim bulmak kolay degildir

sinif
sinif

¢iinkii simif yonetimi karmasik bir konu olarak kabul
edilmektedir (De Jong, 2005; Postholm, 2013; Shindler,
2009). Ogretmenler smnif yonetiminde geleneksel, tepkisel,
onlemsel, gelisimsel ve biitiinsel (Agaoglu, 2019, s. 16;
Erdogan, 2003, ss. 26-28; Saritas, 2000, ss. 15-54) olmak
tizere farkli yaklagimlar benimseyebilir ve dolayisiyla farkl
smif yonetimi modelleri uygulayabilirler. Bu modeller
O0gretmen ayri ayri
uygulanabilecegi gibi, zamana ve duruma gore farkh
modellerin sentezlenerek uygulanmasi da mimkiindiir.

tarafindan benimsenip

Geleneksel modelde smif yonetiminin daha o6gretmen
oldugu, tepkisel gibi
uygulamalarla istenmeyen davramisin diizeltilmesini
hedefleyen geleneksel bir yaklasim oldugu, onlemsel
modelde, istenmeyen davraniglara karst proaktif bir
yaklasim oldugu ve istenmeyen davranislarin 6nlenmesine
yonelik onceden belirlenen kurallardan yararlanildigs,
gelisimsel modelin 6grencilerin hazirbulunuslugunu temel
alarak, onlarin gelisim Ozelliklerine uygun davranislar
bekleme ve smif diizenini buna yonelik saglamakla iligkili
oldugu, biitiinsel modelin ise 6nceki tiim modellerin bir
sentezi oldugu soylenebilir. Ote yandan McDonald (2013)
Ogretmenlerin istenmeyen davranislarla basa gikmak igin
ihtiyag duydugu becerileri, proaktif ve reaktif alanlara
bolmiistiir.  Proaktif
tasarlanmasi, etkili prosediir ve rutinlerin uygulanmasi,
ilerleme hiz1 (tipik olarak
istenmeyen davraniglarla sonuglanan kosullarin veya
olaylarin anlasilmasi) ve proaktif 6vgii; reaktif yonetim
becerileri ise, diizeltici faaliyetlerin etkin kullanimi,
tutarlilik ve sonuglar seklinde ifade edilmektedir (Franklin
ve Harrington, 2019, ss. 9-10). Smif ici istenmeyen (sorun)

merkezli modelin  6diil-ceza

yonetim  becerileri,  dersin

/ zamanlama, Onciiller

davraniglarin gosterilmesi durumunda: fiziki miidahale,
gormezden gelme, dogrudan uyarma, mizahi sdylemde
bulunma, 6grenciye yaklasarak dogru davranisi gosterme,
konuyla ilgili soru sorma, genel — sdzel olarak uyarma, goz
temas:t kurma ve cezai yaptirim tepkileri 6gretmenler
tarafindan verilebilir (Celikten ve Teyfur, 2014, s. 111).
Mubhteva olarak birbirinden keskin sinurlarla ayrilmayan
biitin bu modeller ve siniflamalar, smnif yonetiminde
kargilagilan karst Ogretmenler tarafindan
gelistirilmesi gereken bas etme stratejileri ve &gretmen
tepkileri olarak diisiiniilebilir.

sorunlara

1.2.Arastirmanin Baglami ve Amact

Smif yonetimi genelinde c¢alismalarin daha ¢ok
ilkogretimde gorev yapan oOgretmen goriislerine gore
yapilandirildigi, ortadgretim 6gretmenlerinin goriislerinin
temel alindig1 calismalarin nispeten daha az sayida oldugu
goriilmektedir. Ilkokul, ortaokul ve liselerde matematik
kargilagilan davraniglar  ve
Ogretmenlerin bu davranislarla bas etme stratejilerini
inceleyen bir calismada Oz, 2018), Ogrencilerin ders
esnasmnda birbiri ile konugmasi ve giiriiltii yapmas1 hem
ortaokul hem de lise 6gretmenleri tarafindan sinifta en ¢ok
kargilagilan istenmeyen durum olarak nitelendirilmistir.
Smif 6gretmenleri ise sinifta en ¢ok 6n yargili yaklasma
davranisiyla karsilastiklarmi  ifade etmiglerdir. Bu
sorunlarla lise dgretmenlerinin en ¢ok Ogrencileri derse
dahil ederek, ortaokul
uyararak, sinif 0gretmenlerinin ise dersi somutlastirarak

dersinde istenmeyen

Ogretmenlerinin  dgrencileri
bas ettikleri bulgusuna ulagilmistir. Smif 6gretmenlerinin
smif yonetiminde en sik hangi istenmeyen davranislarla
karsilastigns ve bu davranislara karsi
stratejilerin incelendigi bir ¢alisma (Turan, 2019), soz
verilmeden konusma, dikkatini derse vermeme, yaninda
ya da arkasindaki dgrencileri rahatsiz etme, sinifta en gok
kargilagilan istenmeyen davranislar olarak yer almaktadir.

gelistirdikleri

Ogretmenlerin bu sorunlarla, sozlii uyari, édiillendirme,
pekistirme, 6grencilerle bire bir goriisme ve farkli 6gretim
yontem ve teknikleri kullanma seklinde bas ettikleri
goriilmektedir. Ogretmenlerin simifta karsilagtig1 disiplin
sorunlar1 ve bunlara ¢oziim bulma stratejileri pek c¢ok
calismada, 6grenciyi derse dahil etme, 6grenciyle bire bir
goriisme, Ogrenciye smuf kurallarini hatirlatma, davranis
gormezden gelme, uyarma (Keskin, 2002; Nazli, 2015;
Ozcan, 2008; Selli Giiven, 2020) olarak ifade edilmektedir.

Smif yonetimi baglaminda Crawshaw'm (2015) literatiir
1983'ten 2013'e kadar Avustralya, Cin,
Yunanistan, Urdiin, Malta, Birlesik Krallik ve Amerika
Birlesik Devletleri gibi cesitli {ilkelerde gerceklestirilen 20
calisma araciligiyla ortaokul 6gretmenlerinin istenmeyen

taramasi,

Ogrenci davraniglarina iliskin algilarini incelemektedir.
Arastirmaya gore, Ogrencilerin sinifta sirast gelmeden
konusma ve benzeri davraniglar1 en yaygimn sorun olarak
belirtilmistir. Arastirmada, buna ek olarak, hirsizlik ve
miilke zarar vermenin 6nemli suiistimal bi¢imleri oldugu,
daha ciddi olarak siddet
davranislarin nadir vakalar oldugu bulgusuna ulagilmistir.
Cin’de yapilan bir arastirmada, Sun ve Shek (2012) ortaokul
ogretmenlerinin karsilastigi sorunlarin nitel bir analizini
gerceklestirmis, en sik goriilen ve rahatsiz edici sorunlu
davranigin sirast gelmeden konusmak oldugunu, bunu
ardindan gelen sorunlarin ise dikkatsizlik, hayal kurma ve
aylaklik oldugu sonucuna ulasmislardir. Cesitli ¢calismalar,

veya potansiyel iceren

tiim seviyelerdeki 6grenci davranis sorunlarinin ¢ok sayida
faktérden etkilendigini ve egitimcilerin bu kosullara
tepkilerin dayali olmasi
gerektigini gostermektedir. Simpson (2022) 6gretmenlerin
smiftaki

verdigi degerlendirmeye

rollerinin yan1 sira her &grencinin &zel
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durumlarina da dikkat etmesi gerektiginin Onemini
vurgulamistir. Ayrica Maazouzi'ye (2017) gore, daha iyi
smnif yonetimi ve disiplin planlar1 olusturmak, daha olumlu
etkilesimler ve saygi ortami olusturmak, daha uygun
yontemler uygulamak ve sakinligi, sabr1 ve sebat1 korumak
dahil olmak {izere o6grenci istenmeyen davraniglarina
yonelik ¢oziimler oldugunu ifade etmektedir. Smniftaki
disiplin sorunlariyla miicadele etmek igin sik Onerilen
miidahale stratejileri, 6rnegin 6grencileri vmek, motive
etmek veya giiclendirmek; o&grencilerle olumlu/yakin
iligkiler stirdiirmek; dersin basinda smif kurallarini
olusturmak ve paylasmak; simifta Ogrenci merkezli
O0grenmeyi saglamak ve oturma diizenlerini diizenli olarak
degistirmek olarak ifade edilmektedir (Rafi vd., 2020).
elde edilen
degerlendirildiginde smif yonetimine dair 6gretmenlerin
kargilastif1 sorunlarin ve 6gretmen tepkilerinin evrensel
olarak benzer nitelikte oldugu soylenebilir. Genel olarak
bakildiginda yapilan arastirmalarin smifta istenmeyen
davranislar1 ve bu davranislara kars: 6gretmenlerin gerek

Biitin bu c¢alismalardan bulgular

tepki gerekse stratejilerini ortaya koymak oldugu dikkati
¢ekmektedir. Ayrica hem egitim kademesi hem de brans
farkliliklarni dikkate alan arastirmalarm bulgularma da
ulasmak miimkiindiir. Ozelde ise arastirmalarin sinif
ogretmenlerinin smuf yénetiminde karsilastiklar: disiplin
sorunlarinin nedenleri (Maazouzi, 2017; Nazli, 2015; Oz,
2018) sinuf yonetimi ve disiplinle ilgili kurallar gelistirme ve
uygulamalar (Saritas, 2000); 6gretmen goriislerine gore
sinifta istenmeyen 6grenci davranislarinin neler oldugu ve
akademik basarilarina etkisi (Burden, 2017; Ozcan, 2008;
Simpson, 2022; Sun ve Shek, 2012); simf yOnetiminde
kargilagilan istenmeyen davranislar ve bu davranislara
kars1 kullanilan stratejiler (Crawshaw, 2015; Keskin, 2002;
Rafi vd., 2020; Sadik, 2000; Selli Giiven, 2020; Turan, 2019);
smnif yonetiminde yaklasimlar (Yilmaz, 2006) yogunlastig:
dikkati ¢ekmektedir. Bu g¢alismada ise, Ogretmen
goriislerine gore smif ydnetiminde karsilasilan sorunlari
(istenmeyen davranuslar) ve bu sorunlara kars: tepkileri

ortaya koymak Bu genel
arastirmanin (i) sinif yonetiminde karsilasilan sorunlar ve
(ii) smif yonetiminde karsilasilan sorunlara gosterilen
O0gretmen tepkilerinin neler oldugu sorularmna cevap
aranmuigtir.

amaclanmistir. amacla,

2. Yontem
2.1.Desen

Ogretmenlerin siif yonetiminde karsilastiklar: sorunlari
ortaya koyulmas: amaglanan bu arastirma fenomenoloji
(olgubilim) deseninde nitel bir ¢alismadir. Fenomenoloji/
olgubilim arastirma katilimcilarinin ilgili probleme iliskin
diistince diinyalarmi diger bir ifadeyle diisiinceye karsilik
gelen fenomlarmin derinlemesine ortaya koyulmaya
calisildig1 kurulardir. Olguyu yasayan ve bu olguyu disa
vurabilecek veya yansitilabilecek bireyler ya da gruplarla
yapilan goriismelerdir (Biiyiikoztiirk vd., 2012).

2.2.Calisma Grubu

Calisma grubu, ornekleme yontemlerinden
maksimum  gesitlilik teknigine  gore

belirlenmistir. Maksimum ¢esitlilik 6rnekleme, goreli

amagh
Ornekleme

olarak kiiciik bir 6rneklem olusturarak bu 6rneklemde taraf
olabilecek Dbireylerin gesitliligini
yansitmaktir. Diger bir ifadeyle miimkiin olan en fazla
goriise ve cesitliligi ulasilarak derinligin diisiince bazinda
arttirilmasi hedeflenmektedir (Cohen vd., 2018; Yildirim ve
Simsek, 2008). Dolayisiyla Aksaray ilinde o0gretmenlik
yapan arastirma katilimcilarinin 6zelliklerine bakildiginda
gerek ilkokul, ortaokulu ve ortadgretim kademesinde
gerekse brans bazinda gesitliligin miimkiin oldugunda

en fazla derecede

olusmasma &zen gosterilerek maksimum gesitlilik
Ornekleme kriterine gore katilmcilarm yer aldig:
sOylenebilir. Diger taraftan katihmcr oOzelliklerine

bakildiginda (Tablo 1) 2 ile 28 y1l araliginda mesleki kideme
sahip 6gretmenlerin bulundugu goriilmektedir.

Tablo 1.
Katilimetr Ozellikleri
Katilimc1 Kodu Ogretrx}enlik Brans Egitim Kademesi  Goriisme Sekli Gfiriig'me
Kidemi Siiresi
O 5 Sinif 6gretmeni Ilkokul Yiiz ylize 23
& 8 Matematik Ortadgretim Cevrimigi 21
Os 15 Tiirkce Ortaokul Yiiz ylize 38’
Ou 17 Din kiiltiirli ve ahlak bilgisi ~ Ortadgretim Cevrimigi 26’
Os 2 Tiirk dili ve edebiyatt Ortadgretim Yiiz ylize 32
Os 23 Sosyal bilgiler Ortaokul Yiiz ylize 19
Or 8 Matematik Ortaokul Yiiz ylize 28
Os 11 Smif 6gretmeni Tlkokul Yiiz ylize 18
O9 28 Kimya Ortadgretim Cevrimigi 20
O 14 Smif 6gretmeni Tlkokul Yiiz ylize 31
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2.3.Islem

Ogretmenlerin smif yonetiminde karsilastiklar sorunlart
irdeleyerek s6z konusu sorunlar1 nasil anlamlandirdiklar
ve bu sorunlara ne tiir tepkiler verdiklerini ortaya
¢ikarmay1 amaglayan bu arastirmaya baslamadan once
alan yazin taramasi
¢alismanin baglhigina ve nitel olarak desenlenmesine karar
verilmigtir. uygun bir yar
yapilandirilmis goriisme formu olusturulmustur. Gerekli
etik alindiktan
Ogretmenlerin  ilkokul,
kademelerinde goérev yapiyor olmalarina ve miimkiin
oldugunca farkli branglardan olmalarmna dikkat edilerek
veriler toplanmistir. Veri toplama siirecinde yazarlardan
biri ¢evrimici goriismeleri, digeri ise yiiz yiize goriismeleri
gergeklestirmistir. edilerek
bulgular kismi olusturulmus ve c¢alisma, tartisma ve
Oneriler sunularak sona erdirilmistir.

yapilarak, yazarlar tarafindan

Sonrasinda  amaca

izinleri sonra, c¢alisma grubundaki

ortaokul ve ortadgretim

Toplanan veriler analiz

2.3.1. Etik bildirim

Yapilan bu ¢alismada “Yiiksekogretim Kurumlar: Bilimsel
Arastirma ve Yayin Etigi Yonergesi” kapsaminda uyulmasi
belirtilen tiim kurallara uyulmustur. Yonergenin ikinci
boliimii olan “Bilimsel Arastirma ve Yayin Etigine Aykir1
Eylemler” baslig1 altinda belirtilen eylemlerden higbiri
gerceklestirilmemistir. Bu ¢alisma Kirgehir Ahi Evran
Universitesi Sosyal ve Beseri Bilimler Bilimsel Arastirma ve
Yaymn Etik Kurulu'nun 19.10.2023 tarihli ve 2023/09/06
sayili izniyle gerceklestirilmistir.

2.4.Veri Toplama Araglar
2.4.1. Gorlisme formu

Smif yonetimi ogretmenlerin yonetmesi gereken onemli
degiskenlerden biridir. Dolayisiyla gesitli egitim kademesi
ve bransta dgretmenlerin sinifi yonetirken karsilastiklar:
sorunlari ve bu sorunlarla basa ¢ikma stratejilerini
belirlemeyi amaclayan bir yar: yapilandirilmis goriisme
formu arastirmacilar tarafindan gelistirilmistir.
yapilandirilmig goriisme formunun gelistirilme siirecinde

Yari

bazi temel asamalar izlenmistir. Oncelikle genel baglamda
smif yonetimi ve O6gretmen tepkilerine yonelik teorik-
uygulama
tarafindan problem durumuna iligkin veri toplamak
amactyla soru havuzu olusturulmustur.

aragtirmalar1  incelenerek  arastirmacilar

Olusturulan sorularmn amaca hizmet etme diizeyini
(kapsam gecerligi) belirlemek amaciyla iki alan uzmani
ayrica bir dlgme ve degerlendirme uzmani ile bir dil
uzmani goriistine sunulmustur. Uzman goriislerinden
gelen sonugclar neticesinde bes maddeden olusan sorular tig
maddeye indirilerek bir
yapilmisgtir. Ogretmenlerin verdigi doniitler neticesinde ise
iki soru birlestirilerek agik uglu iki sorudan olusan goriisme
formuna son hali verilmistir. Goriisme formunda asagidaki
sorulara yer almistir:

Ogretmenle ©on uygulama

1. Swufiginde karsilasmak istemediginiz sorun/lar nedir?
Gerekgesiyle aciklayiniz.

2. Ogrencilerinizde kargilastigimiz simif ici istenmeyen
durumlarda nasil tepki veriyorsunuz? Detayli olarak
aciklayabilir misiniz?

Aragtirmanin veri toplama asamasinda arastirmacilarin
dogrudan  katilimiyla toplama  goriismeleri
yonetilmistir ve arastirma goriismelerinin biiyiik bir
¢ogunlugunun yiiz ylize olmasma dikkat edilmistir.
Cevrimici olanlar ise elektronik ortamda cesitli ara yiiz

veri

programlar1 kullanilarak internet araciligiyla goriintiilii
aramalarla uzaktan goriisme saglanmistir. Veri toplama
siirecinde hem yiiz yiize hem de internet araciligiyla
yapilan goriismeler Ogretmenlerin ders programlar:
dikkate alinarak kendilerinin belirledikleri bir zaman
diliminde olacak sekilde planl olarak gergeklestirilmistir.
Goriigsmeler ortalama 28 dakika siirmiis olup en az 18 en
fazla 38 dakika stirmiistiir (Tablo 1). Katiima gizliliginin
saglanmasi amaciyla katilimci onam formu hazirlanmaistir.
Katilimcilarla yapilan goriismeler, katiimcilarin izin
vermesi halinde ses kayit cihazi ile, diger durumlarda ise
yazili olarak kayit altina alinmistir. Gerek sesli kayitlar
gerekse yazili kayitlar belirli bir veri seti biitiinliigiine
ulagmak aragtirmacilar
kayitlarla birlikte eksiksiz olarak Microsoft Word belgesine
aktarilmistir. Boylelikle 10 6gretmene ait goriislerden 23
sayfalik bir veri seti elde edilmis ve arastirmacilar
tarafindan gizlilik ilkesine bagli kalinarak analiz siireci
baslatilmigtir.

amactyla tarafindan  yazili

2.5.Veri Analizi

Veriler igerik analizi yoluyla analiz edilmis, ayrica verilerin
kodlanmasi, temalarin belirlenmesi, verilerin kod ve
temalara gore diizenlenmesi ve bulgularin yorumlanmasi
(Yildirim ve Simsek, 2008) asamalarindan gegirilmistir.
Daha sonra her bir gretmene “O” kodu verilerek 1’den
10’a kadar numaralandirilmis, carpici ve énemli goriilen
goriislerden  de yapilmistir.
Arastirmada, katilimcilara ve galisma ile ilgili disaridan
degerlendirme yapanlara bilgilerin dogrulugu ile ilgili
kanit sunmay1 amaglayan gegerlik ve giivenirlik (Creswell
ve Creswell, 2017) calismalar1 i¢ gegerlik igin veri
gesitlemesi, katilimar teyidi, uzman incelemesi seklinde

dogrudan  alintilar

gergeklestirilmistir. Analizde arastirmacilar tarafindan elde
edilen tema ve kodlar, egitim yonetimi ve nitel arastirma
konusunda  iki  farkli tarafindan  da
kavramsallagtirilmigtir.  Ulagilan kodlar
karsilastirilarak Miles ve Huberman (1994) modelinde yer
alan “Glivenirlik = goriis birligi / goriis birligi + goriis
ayrihigr” formiiliine gore giivenirlik orani 81% olarak
hesaplanmigtir. Farkli olan tema ve kodlar iizerinde
tartisilmig ve belirli kodlar tizerinde mutabakata varilarak
sonug¢landirilmigtir. Ulagilan tema ve kodlar tablo halinde
yorumlanmustir.

uzman
tema ve
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3. Bulgular

Arastirmanin bu boliimiinde bulgular, 6gretmenlerin (i)
smif yodnetiminde karsilastiklar1 sorunlar ve (ii) smuf
yonetiminde karsilastiklar1 sorunlara gosterdikleri tepkiler
olmak tizere iki kategoride ele alinmaistir.

3.1.Sm1f Yonetiminde Karsilastiklart Sorunlar

Bu boliimde 6gretmenlerin sinif yonetiminde karsilastiklar:
sorunlar oncelikle kavramsallagtirilarak bir tablo (Tablo 2)
halinde verilmis, devaminda ise elde edilen bulgularin
yorumlanarak betimlemesi yapilmistir.

Tablo 2.

Ogretmenlerin Sumif Yonetiminde Karsilastiklar: Sorunlar

Tema Kod n
Ugultu 8
Mlgisizlik Derse katilmama 8
Uyuma 5
Cep telefonu ile ilgilenme 6
Dijital arac Gereksiz akilli tahta kullanimi 4
kullanma
Ders dis1 tablet kullanim1 4
Alay etme 6
Akran miidahalesi Hakaret etme 4
Fiziksel siddet 3
Ders materyali eksikligi 3
Smif i¢i degiskenler ~ Kalabalik siruf 3
Ogretmen miidahale eksikligi 2

Ogretmenlerin simf yonetiminde karsilagtiklari sorunlara
yonelik katilimcr goriisleri irdelendiginde elde edilen
bulgularin Hgisizlik (n = 21); Dijital ara¢ kullanma (n = 14);
Akran miidahalesi (n = 13) ve Sinif i¢i degiskenler (1 = 8)
temasi altinda kavramsallastigi bulgusuna ulasilmistir.
Nitekim katihimcilardan Os “(...) her stmiftan sadece iki ti¢ kisi
dersi dikkatli bir sekilde dinliyor ve derse katilmaya &6zen
gosteriyor (...)” ifadesi 6grenme ortami olan smiflardan
temel sorun alani ilgisizlikle ilgili fikir vermektedir.
Temalar incelendiginde ise Tlgisizlik temasi altinda Ugultu
(n =8); Derse katilmama (1 = 8) ve Uyuma (n = 5) kodlarina
ulasilmistir. Dijital ara¢ kullanma temas: altinda Cep
telefonu ile ilgilenme (1 = 6); Gereksiz akilli tahta kullanimi1
(n = 4) ve Ders dig1 tablet kullanimi (n = 4) kodlarmna
ulagilmistir. Katilima goriiglerine bakildiginda, 6rnegin Os
“(...) cocuklar dinlemek yerine kendi hallerinde takiltyor uyariya
ragmen dinlemeyip aksine telefon ile oynamaktadirlar (...)”
ifadesi smif ortaminda telefon kullanimini kanitlar nitelik
tasimaktadir. Akran miidahalesi temast altinda Alay etme
(n = 6); Hakaret etme (n = 4) ve Fiziksel siddet (n = 3)

kodlarma ulagilmistir. Qs  katiimcisimin — goriisiine

bakildiginda “(...) dgretmenin bir soruya cevap vermemesi
iizerine 6grencilerin 63retmen de bilmiyor seklinde konusmaya
basladiklarini - goriiyoruz (...)” sadece akranlarin kendi
arasinda degil ayn1 zamanda 6gretmenle alay etmenin s6z
konusu oldugu soylenebilir. Sinif i¢i degiskenler temasi
altinda Ders materyali eksikligi (n = 3); Kalabalik sinif (1 =
3) ve Ogretmen miidahale eksikligi (n = 2) kodlarmna
goriisii  irdelendiginde  “(...)
Ogrencilerin cogunlugunda kitap var ama okula getirmiyorlar.
Genel olarak derste gordiigiim ¢ogun 0Ogrencinin  kitap
getirmemesi  (...)” ifadesi ders materyali konusunda
ogrencilerin sorumluluklarim1 yerine getirmedigi bu
durumda sinifta istenmeyen bir durum olarak ortaya
¢iktig1 seklinde yorumlanabilir.

ulagilmistir.  O7/nin

3.2.5mf Yonetiminde Karsilastiklart Sorunlara
Gosterdikleri Tepkiler

Buboliimde 6gretmenlerin sinif yonetiminde karsilastiklar:
sorunlara
kavramsallastirilarak bir tablo (Tablo 3) halinde verilmis,
devaminda ise elde edilen bulgularin yorumlanarak

gosterdikleri tepkiler oncelikle
betimlemesi yapilmustir.
Tablo 3.

Ogretmenlerin  Stmif Yonetiminde Karsilastiklart Sorunlara
Gosterdikleri Tepkiler

Tema Kod n
Sozlii uyar1 9
Ses tonu farklilig1 9
Uyarma
Sert dil kullanma 5
Telkin etme 4

Ilgi alanindan 6rnekler verme 5

Birden fazla duyuya hitap 4
etme
Ogrenciyle konusma Rol verme 4
Materyal kullanma 3
Farkli yontem kullanma 3
Takdir 2
Dikkati cekme 6
Ogrenciyi aktiflegtirme 5
Dikkati cekme
Hayatla bag kurma 3
Karara katma 3
Odevlendirme 4
Smuf dis1 uygulamalar
Aileyi bilgilendirme 3

C)gretmenlerm sinif yonetiminde karsilastiklar: sorunlara
gosterdikleri tepkilere yonelik katiimer  goriislere
irdelendiginde elde edilen bulgularin Uyarma (n = 27);
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Dikkati gekme (1 =21); Ogrenciyle konusma (1 = 17) ve Smif
dis1 uygulamalar (n = 7) temas: altinda kavramsallastig1
bulgusuna ulagilmistir. Temalar incelendiginde ise Uyarma
temasi altinda Sozlii uyari (n =9); Ses tonu farklilig (n = 9);
Sert dil kullanma (1 = 5) ve Telkin etme (n = 4) kodlarina
ulagilmistir. Telkin etme konusunda katiima O1 “(...) baz
yasanan durumlarda 6rnek olay yonteminden faydalantyorum ve
ogrenciye davramsim uyaran bir dil kullanarak sorunun
coziimiine katki saglamaya ¢alisyorum agikgast (...)” ifadeleri
durumu somutlagtirmaktadir. Nitekim telkin etmek daha
¢ok olumlu 6gretmen tepkisi ise olumsuz gibi algilansa da
Onleyici bir tutum olmasi bakimindan iyi Ornegin
yasatilmasi seklinde yorumlanmaktadir. Dikkati ¢ekme
temasi altinda Hgi alanindan ornekler verme (n = 5); Birden
fazla duyuya hitap etme (1 = 4); Rol verme (1 = 4); Materyal
(n = 3) ve
Takdir (1 = 2) kodlarmna ulagilmistir. Katihimer O7nin “(...)
genel bir anlagilmama durumunda sumftaki giiriiltiiyii aza
indirmek icin akilli tahtadan anlagilmayan yeri gidererek onemli
cizerek ¢cocuklarin  birden fazla duyusunu ise
kosuyorum. Bu sayede hem anlamay: kolaylastiriyorum hem de
kalicihiga hizmet etmeye calisiyorum (...)” diisiincesi farkh
duyu organlarmin énemine isaret etmektedir. Ogrenciyle
konusma temas: altinda Dikkati ¢ekme (1 = 6); Ogrenciyi
aktiflestirme (n = 5); Hayatla bag kurma (n = 3) ve Karara
katma (1 = 3) kodlarina ulasilmustir. Nitekim katilimer Og’in
bildirmis oldugu goriisii “(...) derste kullanilan gerek etkinlik
gerekse materyallerle ilgili ogrenciler tarafindan bilgi sahibi
olunmasina Ozen gostermistir. Daha sonra o konu hakkinda
ogrencilerin neler diisiindiigiinii anlamaya yonelik fikirlerini
almak  icin  sorular  soruyorum bu  sayede  sinifta
kargilagabilecegim istenmeyen  durumlart  Onledigimi
diigtintiyorum  (...)” karara katim gostererek
ortaminda  ¢ikacak  sorunlara  ¢ikmadan

gelistirdigini kanitlar niteliktedir. Son olarak ise Sinif dist
uygulamalar temasi altinda Odevlendirme (1 = 4) ve Aileyi
bilgilendirme (1 = 3) kodlarina ulasilmistir. Ogretmen olan

kullanma (n = 3); Farkl1 yéntem kullanma

kisimlart

sif
¢ozim

Os'iin 6dev konusundaki “(...) tek bir dgrencilerin sorularina
cevap vermeye c¢aligmamiz stnift  yonetmemizi
zorlastirabiliyor dolayisiyla cevap veremiyorsak da sordugu
konuyu 63renciye ddev olarak vermek ¢oziim olabiliyor (...)”

bazen

goriigleri  simif igerisindeki bireysel farkliliklardan
kaynaklanan siireglerin yonetimi konusunda bulgu
sunmaktadir.
4. Tartisma

Bu arastirmada, Ogretmenlerin smuf yo6netiminde
karsilastiklar1 sorunlar irdelenmis ve &gretmenlerin bu
sorunlar1 nasil anlamlandirdiklar1 ve sorunlara ne tiir

tepkiler verdikleri ortaya koyulmaya ¢alisilmistir.

Arastirmadan elde edilen bulgular neticesinde, sinif
yonetiminde karsilasilan sorunlar ilgisizlik, dijital arag
kullanma, akran miidahalesi, sinif i¢i degiskenler temalar:
altinda toplanmistir. Bu sorunlara verilen o6gretmen
tepkileri ise, uyarma, 6grenciyle konusma, dikkati cekme
ve smuf dist uygulamalar olarak genellenmistir. Bu
sonuglara bakildiginda, literatiirde konu ile ilgili yapilmus

olan bazi1 calismalarla benzerlik ve ayrigmalar oldugu
goriilmektedir. Sinifta karsilasilan sorunlardan ilgisizlik ve
akran miidahalesinin bilegsenlerinin bircok calismada
(Burden, 2017, Maazouzi, 2017; Nazli, 2015; Oz, 2018;
Ozcan, 2008; Simpson, 2022; Sun ve Shek, 2012; Turan,
2019) tespit  edildigi
goriilmektedir. Birtakim calismalarda, Ogrenciyi derse
dahil etme, 6grenciyle bire bir goriisme, 6grenciye smuf
kurallarim1  hatirlatma, davranisi gormezden gelme,
uyarma (Keskin, 2002; Nazli, 2015; Ozcan, 2008; Selli
Giiven, 2020) olarak ifade edilen, 6gretmenlerin smif igi
sorunlara gosterdikleri tepkilerden gormezden gelme, bu
calismada elde edilen bulgular arasinda yer almamaktadir.
Arastirmada, O0gretmenlerin yonetiminde
karsilastiklar1 sorunlara yonelik yaklasimlarinin genellikle

istenmeyen davranis olarak

smuf

reaktif oldugu, davranigin olusmasini dnleyici proaktif bir
yaklasimin dolayisiyla da dnlemsel tepkilerin 6gretmenler
tarafindan go6z ardi edildigi goriilmektedir. Proaktif bir
yaklasim olarak sif kurallarmmin Ogrencilerin  de
katilimiyla net bir sekilde belirlendigi siniflarda, sinif
yonetimine iliskin sorunlarn daha az yasanabilecegi
sOylenebilir. Nitekim, siuf kurallar1 net ve agik olarak

belirlenmediginde veya smifta kurallar
olusturulmadiginda 6grenciler smuf igi etkinlikleri
kesintiye = ugratarak smufin  diizenini bozabilecek
istenmeyen yikict davranislarda bulunabilmektedir
(Tauber, 2007). Yine proaktif olarak, Ogretmenin ders
planini etkili, dikkat cekici, ogrencilerin

hazirbulunuslugunu, ilgi ve isteklerini dikkate alarak
tasarlamasi, sinifta dikkat dagmniklig: ve ilgisizligi ortadan
kaldiracak bir yontem olabilir. Bu arastirmada ortaya ¢ikan,
smif yonetimine iliskin sorunlardan ilgisizlik ve djjital arag
kullanmanin &grencinin dersi ilgi ¢ekici bulmamasiyla
ilintili oldugu diisiiniilebilir. Arastirmadan elde edilen
bulgulara gore smif yonetiminin gelistirilmesine yonelik,
smifta istenmeyen davranislarin 6ncelikle 6nlenmesi ve
Ogretmen tepkilerinin ise onlemeye yonelik olmas: ve
arastirmacilara yonelik iki temel baglamda ve ¢ok tarafli ele
alinarak onerilmistir:

Simif yonetiminin gelistirilmesine yonelik oneriler

1. Smfta istenmeyen davramislarm her gegen giin
evrildigi dikkati ¢ekmektedir. Bu evrilmede gelisen
diinya ve degisen iligkili ~ oldugu
distintildiigiinde teknoloji oldugu dikkati
¢ekmektedir. Dolayisiyla smifta gerek akilli tahtanin
kullanimindan gerekse cep telefonu kullanimindan
kaynaklanan sorunlarin ceza yerine ders ici faaliyetlere
kullanmaya yo6nelmesi onerilmektedir. Bu yonelim
oncelikle siniflarimizin rehberleri olan 6gretmenlerimizin
temelde teknoloji kullanim bilgisi 6zelde ise web 2.0-3.0
araglari, arttirllmis gerceklik bilgilerinin arttirilarak
uygulamada  Ogretim  programlari
edinilmesi amaciyla smif ortaminda kullanilmasina bagh
olabilir.

ihtiyaglarla
tabanli

kazanimlarini

2. Smifta istenmeyen davrarnuglarin ortaya ¢ikmasi
olasiligr her zaman bulunmaktadir. Hatta gerek bazi
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goriislere gore sessiz bir 6grenme ortam 6grenme ortamu
olmayabilir anlayis1 gerek kisilik gelisiminde dénemsel
Ozelliklere gore bu
gostermektedir. Dolayisiyla onemli olan istenmeyen
davranislarin gesitlerine gore dnlenmesi hatta bazilarimni
smnif yonetim becerileriyle 6grenme icin firsata ¢evirmek
onerilir. Temel olarak bakildiginda smif ortaminda iyi
orneklerin yasatilmasi ve bu Orneklerle istenmeyen

olasiigr arttirma  egilimini

durumlarin ortadan kaldirilmasi 6nerilebilir.

okul, aile ve
Sinifta
nedenlerinin bir boliimii tamamen okul ve smifla alakali

3. Egitim
olusmaktadir.

gevre  boyutlarindan

istenmeyen  davranislarin
degil aile veya c¢evrenin etkilerinin izlerinin sinifa
taginmasiyla gergeklesebilmektedir. Bu nedenle siniftaki
Ogretmen tepkilerini istenmeyen davramislarin tiiriine
gore aile katilimli ¢6zmek Onerilebilir. Bu sayede egitimin
bir boyutunu da siirece dahil ederek smif disindaki izleri
olumlu hale getirme saglanmis olabilir. Tabii olarak bu
durumu aile sikayet gibi degil, birlikte hareket ederek
okul-aile biitiinliigiiniin saglanacag: sekilde tasarlanmasi
Onerilir.

4. Ogretmenlerin smif yonetiminde karsilasabilecekleri
potansiyel boylelikle
smiftaki sorunlari en aza indirgemeye odaklanmalari i¢in
proaktif / oOnlemsel tepki becerilerinin gelistirilmesi
onemlidir. Bununla birlikte, 6nlemsel tepkilere ragmen
ortaya ¢ikabilecek sorunlarin da hizli ve etkili sekilde
¢oziimlenmesi igin reaktif tepkilerin dogru ve etkili
kullanilabilmesi adina Ogretmenlerin, iyi Orneklerin
gosterildigi  farkindalik
programlara dahil olmalari, pedagojik ve yonetsel bilgi-
becerilerinin, miimkiinse uygulamali egitimler yoluyla,
gelistirilmesi onerilir.

sorunlarin farkinda olmalar,

olusturan ve  gelistirici

Arastirmacilara yonelik oneriler

1. Bu arastirmadan Ogretmenlerin smif yonetiminde
kargilastifi sorunlar ve bu davramislara verdikleri
tepkiler nitel olarak incelenmistir. Arastirmanin, genis bir
orneklemde nicel ve/veya karma modelde yapilarak
konuya iligkin farkli yollarla elde edilmis veri setin
lizerinden bir analiz yapilabilir.

2. Ogretmenlerin hizmet oncesinde sinif yonetimine
edindikleri
yeterliklerine etkisine iliskin degerlendirme ve 6nerileri
de arastirmaya bir boyut olarak eklenerek, hizmet 6ncesi
Ogretmen egitiminde pedagojik ve yonetsel becerilerin
gelistirilmesine yonelik &neriler gelistirilebilir.

dair bilgi ve becerilerinin mesleki

Yazar Katkilar1 Girig: Birinci yazar, ikinci
yazar. Yontem: Ikinci yazar, birinci yazar. Bulgular: Tkinci
yazar, Birinci yazar. Tartigma: Birinci yazar, ikinci yazar.

Finansman : Bu calisma igin herhangi bir

finansal destek alinmamustir.

Cikar Catismasi : Bu c¢alismada cikar gatismasi
olarak  nitelendirilebilecek = herhangi bir durum
bulunmamaktadir.

Veri Erisilebilirligi : Bu ¢alismanin verileri, yazarlar
tarafindan saklanmakta olup, gerekli goriilmesi halinde
verilere yazarlarla iletisime gecerek ulasilabilir.
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1. Introduction

The development of a society is connected to the quality of
its education, and the quality of education is linked to the
effective administration of both the school and the
classroom (Burden, 2017). Classroom management, with
varying definitions in the literature, is essential for
ensuring effective, efficient, and high-quality education.
According to one definition, classroom management entails
organising classroom
objectives and maintaining this organized system (Yilmaz,
2006, p. 7). Effective management of the system increases
the likelihood of success in achieving goals. Teachers'
classroom management proficiency significantly impacts

resources to achieve specific

education quality (Emmer, 1994; Marzano & Marzano,
2003). The teacher's responsibility is to create a conducive
environment for learning and experiences in the classroom
(Aydin, 2003). Students must have a positive classroom
atmosphere fostered by the teacher to facilitate learning
experiences. Pianta (2006) suggests that effective classroom
management goes beyond providing a conducive teaching
environment and emphasizes the importance of teacher-
interaction. To achieve effective classroom
management, it is important to address specific dimensions
of classroom management.

student

Classroom management consists of five aspects: (1) the
physical layout of the classroom, (2) planning and programming,
(3) effective time management, (4) regulating the relationships,
and (5) activities related to behaviour regulation (Basar, 2009,
pp. 7-8). The physical layout of the classroom environment
encompasses the spatial and structural conditions that
define the physical setting of the classroom. In classroom
management, it is crucial to carefully consider factors like
temperature, lighting, noise level, class size, cleanliness,
wall decorations, and furniture arrangement to ensure they
are suitable for all students and conducive to effective
teaching activities (Lewis, 2002). The planning and
programming dimension involves the management of
teaching activities, such as setting behaviour patterns and
choosing materials to achieve learning goals, conducting
course activities, giving feedback, evaluation, correction,
reinforcement, (Sadik, 2000).
management is another crucial dimension of classroom

and motivation Time

management, emphasizing using time effectively for
teaching to keep students engaged and prevent distractions
or boredom (Doyle, 2013; Landau, 2009). Another
dimension that affects classroom management is the
regulating the relationships. = This dimension mainly
involves the regulation of relationships in the classroom
through setting class rules and organizing student-student
and student-teacher relationships (Emmer & Sabornie,
2014). The dimension of activities related to behavioural
regulation is related to ensuring that the environment
supports the desired behaviour, creating the classroom
climate, preventing undesirable behaviours by anticipating
and addressing behaviour issues proactively, ensuring
compliance  with
undesirable behaviours that have already occurred (Basar,
2009, p. 7).

classroom rules, and changing

1.1.Classroom Management Challenges and Teachers’
Reactions

The social environment, family, and school administration
are only a few factors that classroom
management. It can be argued that students and teachers
are the primary actors in this process because the classroom
is a shared space between them (Landrum & Kauffman,
2013). Disruptions to the teaching-learning process might
result from undesirable actions that are displayed in the
classroom. Depending on the classroom, lesson, time, and
circumstance, behaviours might change
(Evertson & Weinstein, 2006). As a result, grouping
undesirable actions under a single heading is challenging.
Unwanted behaviours, on the other hand, are any actions
that hinder learning in the classroom or at school (Yiiksel &
Ergiin, 2005).

influence

undesirable

The issues and unwanted behaviours that teachers face in
classroom management can be categorized. These
behaviours are described as follows by Oztiirk (2005, p.
159): (1) academic problems (one or more people causing
problems during academic activities); (2) disinterest in the
lesson (disinterested behaviours like students sleeping with
their heads on the desk, pulling their friends’ hair,
daydreaming, and looking out the window while learning-
teaching activities are ongoing); (3) student passivity (being
interested in the lesson but remaining passive in asking
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questions to the teacher, making comments, etc.); (4) not
completing the assigned tasks (not completing the assigned
homework at school or at home and defending themselves);
and (5) social problems (distracting the peace in the
classroom by physically or verbally hurting their friends,
creating a negative climate) (6) disagreements with the teacher
(particularly in adolescence, verbal abuse, or actions meant
to irritate the teacher); (7) negative communication amongst
the students (talking amongst students, disrupting the
lesson, and making noise); (8) being late (entering the
classroom after the teacher, interfering with educational
activities and diverting attention); and (9) damage to the
physical environment and equipment (due to personal
emotional issues, scratching the desks and walls with hard
objects, misusing or stealing school supplies, etc.). To
accomplish the objectives in the classroom, it is critical to
examine each of these behaviours as well as the responses
of the teachers to them (Doyle, 1985). According to Wong et
al. (2014), teachers must conduct instructional activities in
a classroom setting with students of varying knowledge,
abilities, motivation, and learning levels. As a result,
several studies have been conducted and are still being
conducted on the issues that arise in the classroom,
undesirable behaviours, and the responses of teachers to
these circumstances.

Ineffective classroom management can contribute to the
emergence
challenges,
encompasses the strategies teachers employ to address
these behaviors. To increase appropriate behaviour and
decrease inappropriate behaviour, teachers who employ
effective classroom management techniques employ a
variety of tactics that differ based on the complexity and
severity of the behaviour (Rusby et al., 2011; Simonsen et
al., 2008). However, because classroom management is seen
as a complex issue, it can be difficult to identify answers to
situations in the classroom (De Jong, 2005; Postholm, 2013;

of undesirable student behaviors and

while  classroom  management also

Shindler, 2009). Teachers can adopt different approaches in
classroom management, including traditional, reactive,
preventive, developmental and holistic (Agaoglu, 2019, p.
16; Erdogan, 2003, pp. 26-28; Saritas, 2000, pp. 15-54) and
therefore apply different classroom management models.
These models can be adopted and applied separately by the
teacher, or it is possible to synthesize and apply different
models according to time and situation. It can be said that
in the traditional model, classroom management is more
teacher-centered, a reactive model is a traditional approach
that aims to correct unwanted behaviour with practices
such as reward and punishment, the preventive model is a
proactive approach against unwanted behaviour and uses
predetermined rules to prevent unwanted behaviour, the
developmental model is related to expecting behaviours
appropriate to students' developmental characteristics
based on their readiness and ensuring classroom order
accordingly, and the holistic model is a synthesis of all
previous models. McDonald (2013) on the other hand,

claims that teachers' abilities to address unwanted

behaviours can be separated into two categories: proactive
and reactive. Proactive management skills include elements
such as lesson design, the implementation of effective
processes and routines, appropriate timing and pacing,
understanding antecedents (recognizing circumstances or
events that typically trigger undesirable behaviors), and the
strategic use of proactive praise. On the other hand, reactive
management skills involve the effective application of
maintaining consistency,
implementing consequences when necessary (Franklin &

corrective measures, and
Harrington, 2019, pp. 9-10). Teachers may use physical
intervention,
statements, approaching the student and demonstrating
appropriate behaviour, asking questions about the subject,

general verbal warning, making eye contact, and penal

ignoring, direct warning, humorous

sanction reactions in the event of undesirable (problem)
behaviours in the classroom (Celikten & Teyfur, 2014, p.
111). Since the content of these models and categories is not
very different from one another, they can all be viewed as
coping mechanisms and responses that teachers should
create to deal of classroom

management.

with the challenges

1.2.The Context and Goal of the Study

Research on classroom management largely focuses on the
perspectives of primary school teachers, with studies
incorporating the insights of secondary school instructors
remaining quite limited. In a study examining the
undesirable
classes in primary, secondary and high schools and the
strategies of teachers to cope with these behaviours (Oz,
2018), the most common undesirable situation encountered
in the classroom by both middle and high school teachers
was described as students talking to each other and making
noise during the lesson. Classroom teachers stated that the
most common behaviour they encountered in the
classroom was the prejudiced approach. It has been
discovered that middle school teachers warn pupils, high

behaviours encountered in mathematics

school teachers involve students in the lesson, and
classroom teachers make the lesson tangible to address
these issues. Speaking without being given the floor, not
paying attention to the lesson, and disturbing the students
next to or behind them are the most common undesirable
behaviours in the classroom, according to a study that looks
at the most common undesirable behaviours that teachers
encounter in classroom management and the strategies
they develop against these behaviours (Turan, 2019). It has
been noted that teachers address these issues by meeting
with pupils one-on-one, verbally warning, rewarding,
reinforcing, employing teaching
strategies. Numerous studies have documented the
disciplinary issues that teachers face in the classroom and
the methods they employ to resolve them, such as
involving the student in the lesson, meeting with them one-
on-one, reminding them of the rules, ignoring their
behaviour, and issuing a warning (Keskin, 2002; Nazl,
2015; Ozcan, 2008; Selli Giiven, 2020).

and various
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In his review of the literature on classroom management,
Crawshaw (2015) looks at 20 studies that were carried out
between 1983 and 2013 in a variety of nations, including
Australia, China, Greece, Jordan, Malta, the United
Kingdom, and the United States, to find out how secondary
school teachers perceive undesirable student behaviours.
The report identified the most common classroom issues as
students speaking out of turn and engaging in similar
disruptive Additionally, the
highlighted theft and property damage as notable forms of
misconduct, while more severe or potentially violent
behaviors were found to be relatively infrequentln a
qualitative evaluation of the issues secondary school
teachers experienced in China, Sun and Shek (2012) found
that talking out of turn was the most prevalent and

behaviors. research

upsetting problem behaviour, followed by inattention,
daydreaming, and laziness. Several studies demonstrate
that a wide range of factors influence behavioural issues in
students at all levels, and that teachers' reactions to these
circumstances ought to be grounded in evaluation.
Simpson (2022) underlined how crucial it is for teachers to
consider the individual circumstances of every student as
well as their duties inside the classroom. Maazouzi (2017)
asserts that there are ways to address student misconduct,
such as improving planning for classroom management
and discipline, fostering more respectful and good
interactions, using more suitable techniques, and being
composed, patient, and persistent. Praising, encouraging,
or empowering students; keeping good/close relationships
with students; establishing and communicating classroom
rules at the start of the lesson; guaranteeing student-
centered learning in the classroom; routinely
rearranging seating are some of the commonly suggested
intervention strategies to address discipline issues in the
classroom (Rafi et al., 2020). After analyzing the results of
all of research this research, it can be concluded that
instructors' issues with classroom management and their

and

responses are universally similar. In general terms, it is
important to highlight that the research are designed to
identify the unwanted behaviours that occur in the
classroom and the responses and tactics that teachers use to
combat these behaviours. Furthermore, the results of
investigations that consider branch differences and
educational might be reached. Studies
specifically looked into the causes of the disciplinary issues
that teachers face in the classroom (Maazouzi, 2017; Nazli,
2015; Oz, 2018); the creation and application of rules about
discipline and classroom management (Saritas, 2000); the
behaviours that teachers believe are undesirable in the
classroom and how they affect students' academic
performance (Burden, 2017; Ozcan, 2008; Simpson, 2022;
Sun & Shek, 2012); Notably, the emphasis is on negative
classroom management behaviours and the tactics
employed to combat them (Crawshaw, 2015; Keskin, 2002;

level have

Rafi et al., 2020; Sadik, 2000; Selli Giiven, 2020; Turan, 2019);
classroom management techniques (Yilmaz, 2006). The
purpose of this study is to identify the issues (unwanted
behaviours) that arise in classroom management based on
the perspectives of instructors and their responses to these
issues. With this overarching goal, the study aimed to
address the following questions: (i) what issues arise in
classroom management, and (ii) how teachers respond to
these issues.

2. Method
2.1.Design

This research, which aims to reveal the problems that
teachers encounter in classroom management, is a
qualitative study in the phenomenology pattern. The
framework known as phenomenology aims to uncover the
participants' mental processes about the pertinent issue; in
other words, the phenomena that correspond to the in-
depth cognition. This phenomenon can be externalized or
reflected through interviews with people or groups who
experience it (Biiyiikoztiirk et al., 2012).

2.2.Participants

One of the deliberate sampling techniques, the maximum
variation sampling technique, was used to choose the
research group. The goal of maximum diversity sampling
is to produce a small sample size while accurately
representing the range of potential participants. To put it
another way, the goal is to broaden the scope of thinking by
including as many diverse viewpoints as possible (Cohen
et al.,, 2018; Yildirim & Simsek, 2008). Considering this, it
can be concluded that the research participants who teach
in Aksaray were selected based on the maximum diversity
sampling criterion, which ensures that participants are as
diverse as possible across primary, secondary, and
secondary education levels as well as across branches.
However, examining the participant characteristics (Table
1) reveals that some teachers had between two and twenty-
eight years of professional seniority.
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Table 1.

Features of Participating Teachers

Ea;l)r‘;iecipant Teaching Seniority Field Education Level ;}z:;izw g:i:‘t,:::
T1 5 Classroom teacher Primary school In person 23
T2 8 Mathematics High school Online 21
Ts 15 Turkish language Middle school In person 38’
T 17 Erelgfviloe L;sgceulture and moral High school Online 26’
Ts 2 ;l;;rrl;lti (Ieanguage and High school In person 3
Te 23 Social sciences Middle school In person 19
T7 8 Classroom teacher Middle school In person 28’
Ts 11 Classroom teacher Primary school In person 18
To 28 Chemistry High school Online 200
Tio 14 Classroom teacher Primary school In person 31

2.3.Procedure

Following a review of the literature, the authors chose the
study's title and qualitative design before beginning this
investigation, which looks at the issues teachers face in
classroom management, how they interpret these issues,
and how they respond to them. After that, an appropriate
semi-structured interview form was developed. Once
ethical permissions were obtained, data was gathered with
consideration for the fact that the study group's teachers
were employed at the elementary, middle, and high school
levels, and from as many distinct branches as feasible.
During the data collection process, one of the authors
conducted online interviews and the other conducted face-
to-face interviews. The collected data was analysed, and the
findings section was created and the study was concluded
by presenting discussions and suggestions.

2.3.1. Ethical disclosure

In this study, all the rules specified under the "Directive on
Scientific Research and Publication Ethics of Higher
Education Institutions" have been strictly adhered to. None
of the actions listed under the section "Violations of
Scientific Research and Publication Ethics" in the second
part of the directive have been committed. This study was
conducted with the approval of the Scientific Research and
Publication Ethics Committee of Kirsehir Ahi Evran
University, dated 19.10.2023 and numbered 2023/09/06.

2.4.Measures
2.4.1. Interview form

One of the crucial factors that educators need to control is
classroom management. To find out what issues teachers at
different educational levels and branches have when
running the classroom and how they handle these issues,
the researchers created a semi-structured interview form.
The semi-structured interview form was developed using a

few fundamental steps. First, the researchers developed a
question pool to gather information on the problem
scenario by looking at theoretical-practical research on
classroom management and teacher reactions generally. To
determine the level of purpose (content validity) of the
questions created, two field experts, a measurement and
evaluation expert and a language expert were consulted. As
a result of the results from expert opinions, the questions
consisting of five items were reduced to three items and a
preliminary application was carried out with a teacher. As
a result of the feedback given by the teachers, the two
questions were combined and the interview form
consisting of two open-ended questions was finalized. The
interview form contained the following questions:

1. What is the problem/s that you do not want to
encounter in the classroom? Explain with justification.

2. How do you react to undesirable classroom situations
you encounter with your students? Can you explain in
detail?

During the data collection phase of the research, data
collection interviews were conducted with the correct
participation of the researchers, and care was taken to
ensure that many of the research interviews were face-to-
face. For those who are online, remote meetings were
provided via video calls via the internet, using various
interface programs in the electronic environment. During
the data collection process, both face-to-face and internet
interviews were conducted in a planned manner, at a
period determined by the teachers, considering their course
schedules. The duration of the interviews ranged from 18
to 38 minutes, with an average of 28 minutes (Table 1). To
protect participant confidentiality, a permission form was
created. If participants consented,
recorded using a voice recorder; otherwise, they were
recorded in writing. The researchers moved the written and

interviews were



C. Sahin and H. Tabak

Ahi Evran University Journal of Kirsehir Education Faculty Volume 25, Issue 3, 2024

audio recordings to a Microsoft Word document along with
the written records to ensure a certain level of data set
integrity. Thus, following the principle of confidentiality,
the researchers started the analytic procedure after
obtaining a 23-page data set from the perspectives of 10
teachers.

2.5.Data Analysis

The data was analyzed through content analysis, and went
through the stages of coding the data, determining the
themes, organizing the data according to codes and themes,
and interpreting the findings (Yildinm & $imsek, 2008).
Following that, each teacher was assigned the code "T" and
assigned a number between 1 and 10, and direct quotes
were taken from the viewpoints deemed noteworthy and
significant. Data triangulation, participant confirmation,
and expert review for internal validity were all used in the
study as part of validity and reliability studies (Creswell &
Creswell, 2017), which are designed to give participants
and outside evaluators proof of the accuracy of the
information. The themes and codes obtained by the
researchers in the analysis were conceptualized by two
different experts in educational administration and
qualitative research. By comparing the themes and codes
obtained, the reliability rate was calculated as 81%
according to the formula "Reliability =
consensus + disagreement" in the Miles and Huberman
(1994) model. Different themes and codes were discussed
and finalized by reaching an agreement on certain codes.
The themes and codes obtained were interpreted in a table.

consensus /

3. Results

In this section of the study, the results are examined in two
distinct categories: (i) the challenges teachers face in
managing the classroom and (ii) teachers’ responses to the
difficulties they experience in classroom management.

3.1.The Challenges Teachers Face in Managing the
Classroom

This segment first outlines the challenges teachers face in
managing the classroom, presented in a table (Table 2),
followed by an interpretation and description of the
findings.

Table 2.

Teachers” Challenges with Classroom Management

Theme Code n
Humming 8
Lack of interest Not attending class 8
Sleeping 5
Engaging with mobile phones 6
Use of digital tools Unnecessary use of smart boards 4
Use of tablets outside of class 4
Mocking 6
Peer intervention Insulting 4
Physical violence 3
Lack of course materials 3
In-class variables Crowded class 3
Lack of teacher intervention 2

When analysing the problems that teachers face in
classroom management, the results are categorized under
the themes of Lack of interest (n = 21), Use of Digital Tools
(n=14), Peer Intervention (n =13), and Intra-Class Variables
(n = 8). In fact, Participant T5's comment that (...) only two
or three students from each class pay close attention to the lesson
and actively participate (...) gives insight into the prevalent
issue of indifference in these learning environments. Upon
reviewing the themes, the codes of Humming (n = 8), Not
engaging in the lesson (n = 8), Sleeping (1 = 5) emerged
under the theme of Lack of interest. The codes of Interest in
mobile phones (1 = 6), Unnecessary use of smart boards (1
= 4), and Extracurricular use of tablets (n = 4) were
identified within the theme of Using Digital Tools.
Examining participant viewpoints, such as T4’s assertion
that (...) children are not listening but hanging out and playing
with their phones despite the warnings (...) demonstrates the
use of phones in the classroom. The codes of physical
aggression (n = 3), insulting (n = 4), and mocking (n = 6)
were obtained under the peer
Examining the perspective of To participant (...), we find that
when the teacher fails to respond to a question, the students begin
to speak as though the teacher is unsure (...), one could argue
that peer’s insult not only each other but also the teacher.
The codes Lack of course material (1 = 3), Crowded class (n
= 3), and Lack of instructor interaction (n = 2) were found
under the theme of in-class variables. According to T7's
perspective, most students possessed books, but they didn't
bring them to class. The assertion that most students in the
class don't bring books (...) can often be interpreted as a
sign that the students aren't fulfilling their responsibilities
regarding the course material, which is an undesirable
situation in the classroom.

intervention topic.
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3.2.Teachers’ Responses to The Difficulties They
Experience in Classroom Management

This part begins with a conceptualization and presentation
of the teachers' responses to classroom management issues
in a table (Table 3). The findings are then interpreted and
described.

Table 3.

Teachers’ Responses to the Classroom Management Issues They
Face

Theme Code n
Verbal warning 9
Tone of voice difference 9
Warning
Using strong language 5
Suggestion 4
Providing examples from the 5

field of interest

Appealing to several senses 4
Talking to students Assigning roles 4
Using materials 3
Using various ways 3
Showing appreciation 2
Attracting attention 6
Activating the student 5
Drawing attention Establishing a connection with 3
life
Involving in decision making 3
Assigning homework 4
Out-of-class activities
Informing the family 3

The findings are framed under the topics of Warning (n =
27), Drawing attention (n = 21), Talking to students (n=17),
and Out-of-class activities (n = 7) when the participant
perspectives on how teachers respond to the issues, they
face in classroom management are analysed. The codes of
Verbal warning (n =9), Using strong language (1 = 5), Tone
of voice difference (n =9), and Suggestion (1 = 4) fall under
the topic of warning when the themes are analysed. This
situation is concretized concretized concerning this
recommendation by participant Ti’s remark, (...) I use the
case study method in some experienced situations and try to
contribute to the solution of the problem by using a language that
warns the student about her behaviour (...). Although
suggestion is perceived as a positive behaviour and teacher
reaction is perceived as a negative behaviour, it is
interpreted as a good example in terms of being a
preventive attitude. Talking to students was the theme that

led to the following codes: Providing examples from the
field of interest (n = 5), Appealing to several senses (1 = 4),
3), Using
various ways (n = 3), and Showing appreciation (n = 2).
Participant T7's statement, (...) In case of general
misunderstanding, I eliminate the misunderstood parts on the
smart board to reduce the noise in the classroom, underline the
important parts and use more than one sense of the children. In
this way, I both facilitate understanding and try to serve
permanent learning (...) points to the importance of different
sensory organs. Under the theme of Drawing Attention, the
codes of Attracting Attention (1 = 6); Activating the Student
(n = 5); Establishing a Connection with Life (n = 3) and
Involving in Decision Making (1 = 3) were reached. Indeed,
participant Ts's opinion that (...) I take care to ensure that
students are informed about both the activities and materials used
in the lesson. Then I ask questions to understand what the
students think about that subject and thus I think I prevent
unwanted situations that I may encounter in the classroom (...)"
proves that by participating in the decision making, he

Assigning roles (n = 4), Using materials (n =

develops solutions to the problems that may arise in the
classroom before they cause problems. Finally, under the
theme of Out-of-class practices, the codes of Assigning
Homework (n = 4) and informing the family (n = 3) were
reached. The views of Ts regarding homework, (...) Trying
to answer the questions of only one student can sometimes make
it difficult for us to manage the class, so if we cannot answer,
giving the student the topic he/she asked as homework can be a
solution (...), provide findings on the management of
processes arising from individual differences within the
class.

4. Discussion

In this study, the problems encountered by teachers in
classroom management were examined and an attempt
was made to reveal how teachers interpreted these
problems and what kind of reactions they gave to them.

Based on the findings of the study, the challenges faced in
classroom management were categorized under the themes
of student indifference, the use of digital tools, peer
interventions, and in-class variables. Teacher responses to
these problems were generalized as warning, talking to the
student, drawing attention, and out-of-class practices.
When these results are examined, it is seen that there are
similarities and differences with some studies on the
subject in the literature. It is seen that the components of
indifference and peer intervention among the problems
encountered in the classroom have been identified as
undesirable behaviours in many studies (Burden, 2017;
Maazouzi, 2017, Nazli, 2015; Oz, 2018; Ozcan, 2008;
Simpson, 2022; Sun & Shek, 2012; Turan, 2019). In some
studies, ignoring the reactions of teachers to in-class
problems, which are expressed as including the student in
the lesson, meeting with the student
reminding the student of the classroom rules, ignoring the
behaviour, warning (Keskin, 2002; Nazli, 2015; Ozcan, 2008;
Selli Giiven, 2020), is not among the findings obtained in

one-on-one,
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this study. In the research, it is seen that the approaches of
teachers to the problems they encounter in classroom
management are generally reactive, and a proactive
approach to prevent the occurrence of behaviour, and
therefore precautionary reactions, are ignored by teachers
It can be said that problems related to classroom
management may be experienced less in classes where the
classroom rules are determined with the participation of
the students as a proactive approach. Students may display
undesired disruptive behaviours that could interfere with
class activities and disturb the order of the classroom if
rules are not set or are not clearly and stated (Tauber, 2007).
Once more, a proactive approach to removing distraction
and apathy in the classroom may involve the instructor
creating an engaging lesson plan that takes into
consideration the students' preparation, interests, and
desires. It can be assumed that the issues with classroom
management that this study uncovered are connected to
students' lack of interest in the lecture and their use of
digital technologies. Based on the research's findings, it is
recommended that teachers' reactions and undesired
classroom behaviours be preventive to improve classroom
management. This recommendation is made to researchers
in two basic contexts and has multiple facets.

Suggestions to enhance classroom management

1. It's important to notice that undesirable classroom
behaviours are evolving constantly. Significantly this
evolution be technology-based given its connection to the
developing world and shifting demands. As a result,
rather than using punishment, it is recommended that the
issues brought on by students using smart boards and cell
phones in class be addressed through in-class activities.
To achieve the curriculum's learning objectives in
practice, this trend might mostly rely on our teachers'
understanding of augmented reality and technology,
particularly web 2.0-3.0 tools, in the classroom setting.
Teachers serve as our class guides.

2. Unwanted actions in the classroom are always a
possibility. According to various perspectives, a calm
learning setting might not be a learning environment, and
this likelihood is often increased by periodic traits in
personality development. As a result, it is advised to stop
undesirable behaviours based on their categories and
even use some of them as teaching moments to practice
classroom management.
recommended that positive examples be maintained in
the school setting and that undesirable circumstances
involving these examples be avoided.

On a basic level, it is

3. The school, and environment are all
components of education. Some of the causes of
undesirable classroom behaviours are not just
attributable to the school and the class; they can also arise
from residual effects from the family or the environment
that are brought into the classroom. Therefore, based on
the type of unpleasant behaviour, it might be proposed

family,

that family engagement be used to address the teacher
reactions in the classroom. By adding an educational
component to the process, it is possible to guarantee that
traces outside of the classroom are beneficial. This
circumstance is not intended to be a family complaint, but
rather to ensure the integrity of the school-family
relationship through cooperation.

4. It is important for teachers to be aware of potential
problems they may encounter in classroom management
and to develop proactive/precautionary response skills so
that they can focus on minimizing problems in the
classroom. However, to use reactive responses correctly
and effectively to solve problems that may arise despite
precautionary responses quickly and effectively, it is
recommended that teachers be included in awareness-
raising and development programs where good
examples are shown, and their pedagogical and
administrative knowledge and skills are developed, if
possible, through practical training.

Suggestions to researchers

1. A qualitative analysis of the classroom management
issues instructors encounter and their responses to these
behaviours has been conducted in this study. Analysis of
the data set gathered in various methods on the topic may
be done, and the study can be carried out in a large
sample using a quantitative and/or mixed model.

2. As an additional dimension to the study,
recommendations can be made for the development of
pedagogical and administrative skills in pre-service
teacher education, as well as an assessment of the impact
of the knowledge and abilities teachers gained in
before their

classroom management service on

professional competencies.
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