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Yasemin ERDEM, Hakan DEDEOGLU

DORDUNCU SINIF TURKCE DERS KITAPLARINDAKI
ETKINLIKLERIN OKURYAZARLIK STRATEJILERI TEMELINDE
DEGERLENDIRILMESI

0z

Bilgi, beceri ve davranislarin 6gretim programlar ile kazandirilmaya ¢alisilma-
sindan hareketle dinleme/izleme, konusma, okuma ve yazma boyutlarinda 6gren-
cilerin dilsel, zihinsel ve sosyal gelisimleri esas alinarak Tiirk¢e ders kitaplarinda
yansitilmaya ¢alisiimaktadir. Dolayistyla Tiirkge ders kitaplarinin bu amag dogrul-
tusunda iyi bir sekilde hazirlanmasi ve okuryazarlik gelisimini destekleyen strate-
jileri igeriginde bulunan etkinlikler yoluyla 6grencilere saglamasi gerekmektedir.
Buradan hareketle dordiincti sinif Tiirkge ders kitaplarinda yer alan etkinliklerin
okuryazarlik stratejileri bakimidan genel durumunu ortaya koymak bu arastir-
manin temel amacini olusturmaktadir. Bu amag ¢ercevesinde 2022-2023 egitim
ogretim yilinda Milli Egitim Bakanlig: tarafindan hazirlanan ve uygun goriilmiis
olan Tiirk¢e ders kitaplarinda bulunan etkinlikler Antonacci ve Collaghan (2020)
tarafindan okuma ve yazma boyutlarinda belirtilen okuryazarlik gelisimini des-
tekleyen stratejiler baglaminda incelenmistir. Aragtirmada nitel aragtirma yontem-
lerinden dokiiman incelemesi yontemi kullanilmistir. Aragtirmanin sonucunda,
Tiirkge ders kitaplarinda incelenen 840 etkinlikten 439’u okuma ve yazma boyutla-
rindaki stratejilerle iligkilendirilebilmistir. Ozellikle okuma boyutunda stratejilerin
yansimalar1 338 etkinlikte, yazma boyutunda ise 101 etkinlikte tespit edilmistir.
Etkinliklere yansimalar1 goriilen okuryazarlik stratejilerinin etkinliklerde tekrar
ettigi, farkli okuryazarlik stratejilerine yeterince yer verilmedigi saptanmustir. Bu-
radan hareketle Tiirkce ders kitaplarinin okuryazarlik gelisimini destekleyen okur-
yazarlik stratejileri bakimindan yeterli nitelikte olmadig1 sonucuna ulagilmistir.

Anahtar Sozciikler: Okuryazarlik Stratejileri, Okuma, Yazma, Ders Kitaplari,
Etkinlik.

ek

EVALUATION OF ACTIVITIES IN FOURTH GRADE TURKISH TEXT-
BOOKS ON THE BASIS OF LITERACY STRATEGIES

ABSTRACT

Based on the fact that efforts are made to impart knowledge, skills and beha-
viors to students through teaching programs, similar efforts to develop students’
linguistic, mental and social skills required for effective listening/watching, spea-
king, reading and writing are tried to be reflected in Turkish textbooks. Therefo-
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re, Turkish textbooks should be prepared well in line with this goal in mind and
should enable students to achieve this goal through activities that include strategies
supporting literacy development. In this connection, the main purpose of the cur-
rent study is to reveal the general status of the activities in fourth-grade Turkish
textbooks in terms of literacy strategies. To this end, the activities in the Turkish
textbooks prepared and approved by the Ministry of National Education for the
2022-2023 school year were examined in the context of strategies specified by An-
tonacci and C'ollaghan (2020) to support literacy development in the reading and
writing dimensions. In the study, the document analysis method, one of the quali-
tative research methods, was used. As a result of the study, 439 of the 840 activities
examined in Turkish textbooks were associated with strategies in the reading and
writing dimensions. Reflections of strategies, especially in the reading dimension,
were identified in 338 activities and in 101 activities in the writing dimension. It
was determined that the literacy strategies reflected in some activities were repe-
ated in some other activities and that different literacy strategies were not given
enough space in the textbooks. Thus, it was concluded that Turkish textbooks are
not adequate in terms of literacy strategies that support literacy development.

Keywords: Literacy Strategies, Reading, Writing, Textbooks, Activity.

e e
GIRIS

Yasamsal bir beceri olarak ana dil edinimi siireci toplumlarin temelini olugtur-
maktadir. Bireyin ¢ok yonlii gelisimini destekleyen bu siire¢ 6zellikle bireysel ve
toplumsal gelisim alanlarinda mevcut toplumlarin varliklarin: siirdiirebilmelerin-
de en 6nemli gii¢ olarak goriilmektedir (Oner, 1995). Bu nedenle bireylerin temel
dil becerilerinin biitiinsel bir sekilde yasami boyunca gelisim icinde olmas: 6nemli
bir husustur. Ozellikle bireylerin erken yaslardan itibaren dort temel dil becerisine
yogunlasilmasinin ilerleyen yaslarinda yasantisinda olumlu yansimalarini gérebil-
meyi saglamaktadir (Karadiiz, 2010).

Cocugun icinde yasadig1 toplumun bir mensubu olarak ana dilini en st dii-
zeyde kullanabilmesi duygu ve diisiincelerini en dogru ve en giizel sekilde yansita-
bilmesini ve bu anlamda etkili iletisim becerilerine sahip olmasini saglamaktadir
(Durukan ve Maden, 2010). Cocuklarin kendini anlama ve ifade etmede gelisim
alanlarinin biitiin diizeylerinde mevcut potansiyelini en iist noktada kullanabilme-
si ve gelistirebilmesi hem dilsel hem de zihinsel becerilerinin gelisimini saglayarak
dogrudan kendini toplum i¢inde en iyi sekilde ifade edebilen ve kendini gergekles-
tirebilen yetiskinlere dolayl1 olarak ise toplumlarin ilerlemesini saglayacak dina-
miklere evrilmelerinin 6niinii agacagini diistinmek miimkiindiir.
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Giiniimiizde ulusal ve uluslararasi yapilan tiim sinavlarin temelinde dort temel
dil becerisi bulunmaktadir. Dolayisiyla bu becerilerini gelistirmeyi bilen bir bire-
yin egitim 6gretim yasantisinda bagarili olmasini ve en 6nemlisi yagamin i¢inde
bireysel olarak var olabilmesini saglamaktadir. Ana dil egitimlerinin de ilkokul dii-
zeyinden itibaren tizerine diisiinillmesi gereken en 6nemli hususlardan biri oldugu
sOylenebilir. Bu dogrultuda formal egitimin baslangici olarak kabul edilen ilkokul-
larda okuma, anlama, konugma ve yazma boyutlarinda gerceklestirilen anlamli et-
kinlikler ve bu 6gretim siirecinin yapilandirilmasi sinif 6gretmenleri agisindan ge-
rekli ve 6nemli bir siiregtir. Okuryazarlik temelinde etkinliklerin ¢esitlendirilmesi
ve bu anlamda 6gretmenin bu siireci 6gretim stireglerinin merkezine yerlestirmesi
¢ocuklarin erken yaslardan itibaren temel dil becerilerinin gelisime yonelik olumlu
adimlar olarak goriilebilir.

Ogrenme ve dgretme siirecinde aktif bir gekilde kullanilan ders kitaplarinin
ierigi ve icerigindeki etkinliklerin yapis1 da 6gretmen yeterlikleri kadar 6nemlidir.
Ogretmen ve 6grencinin siklikla bagvurdugu ders kitaplar1 $gretim programinin
biitiin unsurlarina uygun olarak hazirlanmis 6grenme amagh kullanilan 6gretim
materyalleridir (Demirel ve Kiroglu, 2021). Cogu 6grencinin hayatindaki ilk kitap-
lar1 olarak ders kitaplarr ilkokul diizeyindeki 6grenciler i¢in okuma hevesini artir-
maya, farkli diigiinmeye, aragtirma ve yaraticilik yonlerini gelistirmeye odaklanma-
l1 ve bu hassasiyet ¢ercevesinde hazirlanmig olmalar1 gerekmektedir. Ozellikle ders
kitaplarinda yer alan etkinlikler sayesinde neden-sonug iliskileri kurmaya, elestirel
diisiinmeye, sorgulamaya, ¢ok boyutlu diistinebilmeye imkan tanimalidir (Demi-
rel ve Kiroglu, 2021). Tiirkge ders kitaplarindan da 6grenme siirecinde 6grencilerin
aktif katilimini destekleyecek nitelikte etkinliklere sahip olmasi beklenmektedir.
Tiirkge ders kitaplarinda 6ncelikle metne hazirlik ¢aligmalari sonrasinda ise metin
ve metinlerle ilgili etkinlikler yer almaktadir. Son olarak temanin degerlendirilme-
sine yonelik ¢aligmalar mevcuttur (MEB, 2019). Dolayisiyla burada etkinliklerin
gesitlendirilmesini saglayacak sekilde metne y6nelik 6n hazirlik ¢aligmalarr da da-
hil olmak tizere okuma, yazma, dinleme ve konusma alanlarinda farkli beceri ve
stratejilerin ige kosulmasi gereklidir. Okuma 6ncesi, sirast ve sonrasi etkinliklerin
her biri farkli okuryazarlik gelisimini destekleyici stratejilerin kullanimina isaret
etmektedir. Dogan (2002) strateji 6gretiminde etkinliklerin arag kullanimi oku-
dugunu anlama becerilerinin gelisimini dogrudan etkiledigini ortaya koymustur.
Bununla birlikte Tiirkge 6gretim programinda bahsedilen beceri ve yetkinliklerin
gelisiminde de ders kitaplarinda yer alan etkinliklerin niteligi olduk¢a 6nemlidir.
Tiirkge ders kitaplarinin 6gretim programina uygunlugu ¢ercevesinde Tiirkge Og-
retim Programinin yapisini olusturan Tiirkiye Yeterlilikler Cercevesinde (TYC) be-
lirtilen sekiz temel yetkinliklerin hem ulusal hem de uluslararas: boyutlarda bir¢ok
beceriyi i¢ine alan yapida oldugu sdylenebilir (Aykag, 2019). Ilgili temel yetkinlik-
ler sunlardir: ana dilde iletisim, yabanci dillerde iletisim, matematiksel yetkinlik ve
bilim/teknolojide temel yetkinlikler, dijital yetkinlik, 6grenmeyi 6grenme, sosyal
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vatandaslikla ilgili yetkinlikler, inisiyatif alma ve girisimcilik, kiilttirel farkindalik
ve ifade (MEB, 2019). Bu yetkinliklerin igerikleri incelendiginde temelinde yine
dort temel dil becerisine ve bu boyutlarda bireylerin yasam becerilerine isaret edil-
digi goriilmektedir. Tiirkce dersi 6gretim programinin 6zel amaglari icinde de 6g-
rencilerin okuma, anlama, konugma ve yazma becerilerinin gelistirilmesi dilsel ve
zihinsel siireglerin gelisimine odaklanilmigtir (MEB, 2019).

Okuma ve yazma becerilerinin temel amaglarinin iletisim olmas: bakimindan
ve ilkokul diizeyinde o6ncelikli okuryazarlik anlayigini gerektiren gelisimsel bir
stirece karsilik gelmesi bakimindan birbirinden ayr1 disiiniilmemesi gereken be-
cerilerdir. Zihinsel becerilerle birlikte dilin kullanimin: gerektiren bu gelisimsel
stire¢ icinde bireyler bilgi, beceri ve diisiincelerinin gelisimine odaklanirken kendi
gelisimlerinden hareketle yasadig1 toplumun problemlerinin farkinda olmay: ve
¢Ozlim tiretebilmeyi ayni zamanda toplumu daha ileri seviyelere tasiyabilmeyi sag-
lamaktadir (Giines, 1997). Okuryazarlik kavrami bu ¢ergevede degerlendirildigin-
de bireylerin kiiciik kisisel girisim ve hareketlerinden toplumlarin biyiik ve donii-
simsel hareketlerine dogru hareket edecegini séylemek miimkiindiir. Okudugunu
anlama ve kendini yaz1 diliyle ifade etmenin de 6tesinde zihinsel becerileri i¢ine
alan bilgi ve beceri alanlarinin timiine birden karsilik gelebilecek genis bir kavram
olarak goriilmektedir. Buradan hareketle yapilan gelismeler ve 21. yiizyil toplumu-
nun ihtiyaglari ve beklentileri, bilim ve teknolojideki ilerlemelerle birlikte bilgi ve
beceri kavramlarinin da yapisi degismis farkli boyutlar: da i¢inde barindirmaya
baslamistir. Dolayisiyla okuryazarlik kavrami zaman iginde degiserek daha genis
kapsamda ele alinmaya baglamistir.

Gelismelerin bir gerekliligi olarak degisen okuryazarlik tanimi ve gergevesi be-
raberinde okuryazarlik tiirlerini ortaya ¢ikarmigstir. Bu okuryazarlik tiirleri 6zel-
likle karmasik, coklu okuma ve yazma becerilerini gerektirmektedir (Asici, 2009).
Bunlar arasinda yeni okuryazarlik, dijital okuryazarlik, medya okuryazarlig: gibi
tiirleri bulunmaktadir (Kurudayioglu ve Tiizel, 2010). Temelde sadece okuma ve
yazma becerisi gibi goriilen bu kavramin igeriginin degismesi 6gretmenlerinde
farklr agilardan derinlemesine diisiinmeye ve karmasik becerileri ¢alistirabilmeye
odaklanmalarini gerektirmektedir. Sever (2002) tarafindan belirtildigi gibi stirekli
gelisim halinde olan diinyada ¢agdaslasmanin 6nceliginde 6grencilerin dinamik,
yaratici ve gizil gliglerinin farkina olabilmeleri i¢in Tiirkce 6gretiminde arag olarak
kullanilan metinlere ihtiyact vardir. Dolayisiyla farkli tiirde metinler yoluyla 6g-
rencilerin okuryazarlik becerilerinin gelisimine odaklanilmaktadr.

Okuryazarlik kavrami i¢inde yer alan okuma becerisi duyu organlariyla algila-
nan sozctiklerin anlamlandirilmasi siireci olarak degerlendirilirken yazma becerisi
ise diger bireylerle iletisim kurmada bir ara¢ olarak kendini en iyi sekilde ifade
etmeyi gerekli kilmaktadir. Bu anlamda okuma becerisi yazilan metinle yazar: ara-
sinda bag kurulmasini ve etkili bir sekilde anlamlandirma siirecini ifade etmekte-
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dir (Ozdemir, 1993). Okuma ve yazma stratejileri ayr1 ayri ele alindiginda, okuma
stratejileri okuma siirecinin tamamini (okuma 6ncesi, okuma siras ve okuma son-
rast) kapsayici farkli stratejilere isaret etmektedir. Burada oncelikle kelime 6greti-
mine vurgu yapilmasi gerektigi diisiiniilmekte olup anlama ve anlatma becerileri-
nin gelisimine dogrudan etki ettigine isaret edilmektedir (Karatay, 2007; Ozbay ve
Melanlioglu, 2008). Yapilan bir arastirmada farkli uygulamalarin kullanilabildigi
baglamlar yoluyla kelime 6gretimin gerceklestirilmesinin kelimelerin baglam-
lar i¢inde anlamlandirilmasini saglayarak kelime kazaniminda kaliciligy artirdigt
saptanmustir (Duran ve Bitir, 2014). Kelime 6gretimi ile akic1 okuma s6z konusu
oldugunda, akic1 okumanin okudugunu anlama ile arasinda giiglii bir iliskinin ol-
masindan hareketle dogru okuma, okuma hizi ve prozodi ti¢ temel becerilerin geli-
simine odaklanilmaktadir (Samuels, 2006). Burada dogru okuma, metin i¢inde yer
alan kelimelerin okuyucu tarafindan hatasiz bir sekilde telaffuz edilmesi anlamina
gelmektedir (Young ve Raisinki, 2009). Akic1 okuma stratejilerinin kullanimi oku-
ma glicliigii yasayan bir 6grencinin bu giigligiiniin giderilmesinde 6zellikle etkili
oldugu bu anlamda kelimeleri tanima ve okuma becerisinde 6grencide gelismeler
oldugu saptanmustir (Akyol ve Kodan, 2016). Dolayisiyla strateji kullanimi ve 6g-
retimi Tiirk¢e 6gretiminde goz ardi edilmemesi gereken bir konudur.

Okuma ¢ergevesinde ele alman okuryazarlik gelisimine odaklanan stratejile-
rinden hikdye anlama 6gretimi stratejileri, bilgilendirici metinleri anlamay1 6g-
retmek igin stratejiler, anlamak i¢in sorgulama 6gretiminde kullanilan stratejiler
ve anlama amaciyla tartisma 6gretimi stratejileri de bulunmaktadir (Antonacci ve
O’Callaghan, 2020). Hikaye anlama 6gretimi temel stratejilerinden hikéye haritasi-
nin okudugunu anlama ile iliskilendirildigi aragtirmalar mevcuttur (Duman ve Te-
kinarslan, 2007; Yilmaz, 2008). Dolayisiyla okudugu anlamanin gelistirilmesinde
onemli bir yere sahip oldugunu séylemek miimkiindiir. flgili stratejiler iginde yer
alan hikaye anlatma stratejisi ise elestirel okuma becerisinin gelistirilmesinde etkili
oldugu saptanmustir (Belet, 2011). Son zamanlarda bu stratejinin dogas: degiserek
dijital hikdye anlatma etkinliklerine déniigmiistiir (Kocaman Karoglu, 2015). An-
lamak i¢in sorgulama 6gretimi temel stratejilerinde yer alan yazari sorgulama stra-
tejisi 6zellikle elestirel okuryazarlik becerilerinin gelistirilmesinde metni ve yagami
sorgulama i¢in gerekli ve 6nemli bir stratejidir. Ogrencilerin analiz, sentez ve deger-
lendirme basamaklarindaki becerilerinin gelisimi i¢in elestirel ve sorgulayici dii-
stince bicimine sahip olmalar1 bu anlamda 6nemli gériilmektedir (Dal, 2015). Son
olarak anlama amaciyla tartigma 6gretimi temel stratejilerinden diyalojik okuma
stratejisinin okuryazarlik gelisimini ve erken okuryazarlik becerilerinin gelisimini
destekledigine iliskin arastirmalar bulunmaktadir (Dogan, 2019; Yiiceer, 2020).

Okuryazarlik gelisiminin desteklenmesinde yazma becerisi temelinde strateji-
lere yonelik literatiirde farkli siniflandirmalar mevcuttur (Leki, 2002; Giines, 2007;
Akyol, 2010). Literatiirde yazma stratejilerini de okuma stratejileri gibi yazma
oncesi, yazma sirasi ve yazma sonrasi olarak siniflandirilmas: mevcuttur (Giines,
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2007). Dolaysiyla okuma yazma becerilerine yonelik stratejilerin uygulanmasi
Ogrencilerin 6grenmeyi 6grenebilme asamasinda etkili olacaktir. Yasam boyu 6g-
renmede i¢inde bulunulan yiizyilin gerektirdigi okuryazarlik bakis agisina sahip
olmanin 6nemli oldugunu sdylemek miimkindiir.

Temel egitimde ozellikle ilkokul diizeyinde sinif 6gretmenlerinin okuma ve
yazma becerilerini kazandirma ve gelistirme siireclerinde 6gretmenlerin okurya-
zarlik kavramina iliskin 6z yeterliklerinin saptanmasi ve bu amag dogrultusun-
da okuryazarlik becerilerini gelistirmeye yonelik strateji ve etkinlikler bakimin-
dan destek olunmasi 6nemli goriilmektedir. Bu dogrultuda 6gretmenlerin etkili
bir 6gretimle etkili 6gretmenligin bir gerekliligi olarak gortilmektedir ve dnceki
aragtirmalar da bunu vurgulamaktadir (Pressley ve arkadaslari, 1996). Ilk aras-
tirmalardan hareketle giiniimiizde de okuryazarlik kavramina iliskin yapilan bir
aragtirmalar incelendiginde siif 6gretmenlerinin okuryazarlik 6gretimine iliskin
ozyeterlik algilar1 incelenmis olup sinif 6gretmenlerinin okuma oncesi stratejileri
bakimindan yeterli diizeyde bilgiye sahip olmadiklar: ve uygulama boyutunda da
eksikliklerinin oldugu saptanmustir (Sarilan ve $ahin Tagkin, 2022). Dolayisiyla s1-
nif 6gretmenlerinin derslerinde mevcut Tiirkge ders kitabinda bulunan metinlere
yonelik sorulari siklikla kullanmalarindan hareketle 6ncelikle Tiirkce ders kitapla-
rinin okuma ve yazma boyutlarindaki stratejiler temelinde degerlendirilmesi ge-
rekli gortilmektedir. Mevcut etkinliklerin stratejiler temelinde kategorilestirilmesi
Tiirkge ders kitaplarma yonelik 6nemli bir degerlendirme sunmakla birlikte mev-
cut arastirmanin 6nemine de isaret etmektedir.

Okuryazarlik becerilerinin gelistirilmesinde okudugunu anlama ve okudugunu
anlama stratejilerinin énemi biyiiktiir (Akyol, 2011). Ogrenme ve 6grenme orta-
minin zenginlestirilmesi hususunda materyallerin ¢esitlendirilmesi ve buna bagh
olarak stratejilere yogunlasilmas: 6grencilerin okuduklarindan farkli anlamlar ¢i-
karma, elestirel okuma, farkli ve yaratici diistinceler iiretebilmeye isarete etmek-
tedir. Karagéz (2018) okudugunu anlama stratejilerinin kullaniminin okudugunu
anlama basarisinin artirilmasini sagladigi dolayisiyla 6grencilerin okumaya karsi
motive olmalarini sagladigini vurgulamistir.

Ogretme ve dgrenme siirecinin temelinde zellikle sinif 6gretmeninin okur-
yazarlik egitimine gosterdigi 6nem ve farkindalik ile uygulama boyutunda basarili
olunmasi durumu bulunmaktadir (Antonacci ve O’Callaghan, 2020). Bu anlamda
ilkokul diizeyindeki ¢ocuklarin erken déonemde okuryazarlik becerilerinin gelis-
tirilmesi hususunda atilacak adimlarin her biri ¢ok degerli goriilmektedir. Etkili
Ogretmenlerin bir metnin baglami i¢inde kelime, ciimle ve metin diizeyinde bir
dizi okuryazarlik becerisi ve bilgisine sahip olma ayn1 zamanda bunun 6gretimini
gerceklestirme roliinii {istlenmis olmalar1 gerekmektedir (Topping and Ferguson,
2005). Strateji o6gretimi 6grencilerin ilerleyen stireglerde 6z diizenlemeli 6gren-
me, 0grenmeyi 6grenme gibi 6gretim programlarinin icinde yer alan becerilerde
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de gozle goriilir olumlu yansimalar: beraberinde getirmektedir. Okul genelinde
Ogretmenlerin 6grenme ve 6gretme siireclerinin etkili okuryazarlik stratejilerini
uygulamalarinin 6grenme ¢iktilarini olumlu yonde etkiledigi distiniilmektedir
ve okullarinda okuryazarlik uygulamalarina iligkin bir toplulugun olusturulmas:
okuryazarlik komitesinin kurulmasinin 6gretmenlerin bu konudaki etkilerini ar-
tirdig1 distintilmektedir (May, 2007). Buradan hareketle 6gretmen etkisinin olum-
lu yansimalar1 okullarin degerlendirmeye yonelik uygulamalarinin da bu yonde
farklilagtirilmasini gerekli kilacaktir. flkokul diizeyinde 6grenme ve dgretme sii-
reclerini bu yonde tasarlayan sinif 6gretmenlerinin bu tutumlari ilerleyen stirecte
disiplinler arasi okuryazarlik uygulamalarinin da ilerlenmesini saglayacaktir.

Etkili okuryazarlik 6gretiminde etkililik faktorleri olarak etkili ve amaca yone-
lik liderlik, okul/sinif toplulugu i¢inde paylasilan hedefler, bir 6grenme ortaminin
yaratilmasi, 6gretme ve 6grenmeye odaklanma, amacl 6gretim, yitksek diizeyde
beklenti, olumlu pekistirme saglama, gelisimin izlenmesi, 6gretmenin mesleki ve
pedagojik ihtiyaglarinin desteklenmesi goriilmektedir (Sammons ve ark., 1995,
s.12). Okuryazarlik stratejilerinin ilgili faktorler baglaminda kullanimi ve 6greti-
mi etkililik boyutunda 6gretmen, 6grenme ve 6gretme siireci, okul gibi unsurlarin
degisimine ve gelisimine katki saglayacagini soylemek miimkiindiir. Dolayistyla il-
kokul seviyesinde Tiirk¢e ders kitabinda yer alan etkinliklerin okuryazarlik strate-
jilerinin destekleyici etkinlikler temelinde farklilastirilarak zenginlestirilmesi sinif
6gretmenlerinin uygulama boyutunda daha aktif bir siireci gerektirecektir. Tiim bu
gerekliliklerden hareketle egitim 6gretim siirecinin en baginda ilkokul diizeyinde
6grencilerinin bagimsiz birer okuyucu olmalarini saglamay: hedefleyen bir sinif
Ogretmeni arastirmaya dayali 6gretim yaklasimi ¢ergevesinde sunulan okuryazar-
lik stratejilerini 6grenme ortaminda kullanabilmelidir. Clinkii bu stratejilerin te-
mel amacy, ilkokul diizeyinde baskin olarak goriilen okuma ve yazma kaygilarinin
en aza indirilmesi ve bagimsiz birer okuyucu olmalarini saglamaktir. Okuma ve
yazma becerilerine odaklanan bu arastirma 6zellikle dil becerileri i¢cinde yer alan
anlama boyutunda okuma becerileri, anlatma boyutunda ise yazma becerileri dik-
kate alinarak okuryazarlik gelisimini destekleyen stratejilere odaklanmigtr.

Okuma oncesi, okuma siras1 ve okuma sonrasi stratejilerinden hareketle bu
aragtirma kapsaminda ele alinan etkili okuryazarlik gelisimini destekleyen strateji-
ler Antonacci ve O’Callaghan (2020) tarafindan belirtildigi gibi akic1 okuma, kelime
Ogretimi, hikaye anlama 6gretimi, bilgilendirici metinleri anlamay1 6gretme, anla-
mak i¢in sorgulama, anlama amaciyla tartigma 6gretimi, dykiileyici yazma égretimi
ve yazma Ogretimi stratejileri bashklarinda incelenmis olup bu basliklara yonelik
stratejiler 151¢1nda Tiirk¢e ders kitabinda bulunan etkinlikler degerlendirilmistir.

Bu arastirmanin amaci, Tiirkge ders kitaplarinda yer alan etkinliklerin belirle-
nen stratejiler temelinde incelenmesini saglamak ve bu stratejilerin dordiincii snif
Tiirkge ders kitaplarindaki yansimalarini gérebilmektir. Bu ama¢ dogrultusunda
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2022-2023 egitim Ogretim yilinda Milli Egitim Bakanlig tarafindan hazirlanan
dordinci simif Tiirkge ders kitaplarinda yer alan etkinlikler ele alinarak okuma ve
yazma boyutlarinda okuryazarlik stratejilerine gore belirlenen okuryazarlik geli-
simini destekleyen stratejilerin yansimalar1 degerlendirilmistir. Ilkokul, okuma ve
yazmanin temellerinin atildig1 en 6nemli diizeydir. Okuma ve yazma alanlarinin
ozellikle ilkokul birinci, ikinci ve tigiincti sinif diizeyinde temel amag olarak goriil-
mesinin yani sira dordiincii sinif diizeyinde 6grencilerin bireysel olarak bilgi edi-
nebilmeleri, 6grenebilmeleri, kendi 6grenmelerini kontrol edebilmeleri i¢in temel
ama¢ olmanin diginda daha ¢ok arag¢ olarak 6grenciler tarafindan kullanilmaya
basladigini ditsiinmek miimkiindiir. Bu dogrultuda okuryazarlik stratejilerini ken-
dilerinin uygulayabildigi, okuma ve yazma konusunda temel becerilerinin farkin-
da olarak kendilerini degerlendirebildikleri bu siirecte Tiirk¢e ders kitaplarinda yer
alan etkinliklerin aragtirmanin odag cercevesinde gozden gegirilmesi 6nemli go-
rilmektedir. Arastirmanin belirtilen 6nemi ve amaci ¢ergevesinde “Okuryazarlik
gelisimini destekleyen stratejilerin Tiirk¢e ders kitaplarinda bulunan etkinliklere
yansimalar1 nasildir? Arastirma sorusuna asagidaki alt arastirma sorusu ile yanit
aranmuistir.

“Tiirkge ders kitaplarinda yer alan etkinliklere okuma ve yazma boyutlarindaki
okuryazarlik stratejilerinin yansimalar1 nasildir?”

YONTEM

Arastirma Modeli

Aragtirma nitel arastirma yontemlerinden dokiiman incelemesi yonteminde
yiiriitiilmistiir. Dokiiman incelemesi, arastirilmas: hedeflenen olgu ve olaylara yo-
nelik yazili materyallerin analizini icermekte olup nitel aragtirmalarda etkili olarak
kullanilmasi gereken bir yontemdir (Yildirim ve $imsek, 2016). Veri kaynag1 olarak
Tiirkge ders kitaplar: kullanilmis olup bu kitaplarda yer alan etkinliklerin incelen-
mesi amaglanmustir.

Arastirma Materyali

Aragtirma kapsaminda dordiincii sinif diizeyinde Tiirkge ders kitaplarinda yer
alan etkinliklerin okuryazarlik stratejilerine gore incelenmesi amaglanmistir. Bu
amag dogrultusunda 2022-2023 egitim 6gretim yilinda Milli Egitim Bakanlig: ta-
rafindan kabul edilen dérdiincii sinif Tiirkge ders kitaplar: kullanilmustir. Aragtir-
mada iig farkli dérdiincii sinif Tiirkge ders kitabi incelenmistir. {lgili kitaplarin ta-
maminda bulunan etkinliklerin say1s1 840’tir. Dolayisiyla Tiirkge ders kitaplarinda
bulunan 840 etkinligin bu ¢ercevede degerlendirilmesi saglanmistir.
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Arastirmanin Analiz Birimi

Aragtirma kapsaminda ele alinan okuryazarlik gelisimini destekleyen stratejiler
Antonacci ve O’Callaghan (2020) tarafindan belirtilen isimleri ve igerik bilgileriyle
birlikte Tablo 1 ve Tablo 2'de okuma ve yazma alanlarina gore arastirmaci tarafin-

dan ayri1 ayr1 6zetlenmistir.

Tablo 1. Arastirma Kapsamina Alinan Okuryazarlik Stratejileri (Okuma)

Ogrenme Alan:: Stratejinin Ad1 Stratejinin Icerigi
Okuma
Esli okuma, 6grencilerin birbiriyle esleserek okuma be-
Esli Okuma cerilerini gelistiren stratejidir. Koro okuma, égrencilere
Akicr Okuma Koro Okuma grup destekli tekrarli okuma stratejisidir. Pasaj okuma,

Ogretimi igin

Pasaj Okuma

akranlariyla keyif alinan bir kitaptan bir paragraf se¢imi
yapilan stratejidir. Radyo okuma, akicilig gelistirmek igin

Temel Stratejiler Radyo Okuma ogrencilerin radyo sunucusu roliini tistlenmeleri seklinde
Okur Tiyatrosu bir stratejidir. Okur tiyatrosu, metindeki karakterlerin 6g-
rencilerin seslerini kullanarak yorumladiklar: stratejidir.
. . Bireysel dagarcik olusturma, okunandan edinilen 6nemli
Bireysel Dagarcik . g < -
kelimeleri belirleme ve anlamini baglam/diger kaynaklar-
Olusturma

Kelime Ogretimi

Kelime Haritas1

dan ¢ikarmay1 saglayan stratejidir. Kelime haritasi, keli-
melerin birbiriyle ve diger kelimelerle arasindaki iligkileri

g:;;?}.?;:: Etkilegimli Kelime ~— gosteren bir straFejidi}'. l?tkile@i.mli kelimf duva.rlf sinifin
Duvari duvarlarinin yeni ve ilging kelimelerle siislendigi strate-
Kelime Biiltenleri jidir. Kelime biiltenleri, okurken karsilagilan kelimelerin

anlamlarini kesfetmede yardimci bir stratejidir.
Hikaye haritasi, okunan veya dinlenen hikayelerin hatir-
lama, anlama ve anlatmaya yardimci bir stratejidir. Hika-
Hikéaye Haritast  ye anlatma, hikayeyi tekrar anlatma ile anlam olusturma
Hikaye Anlama Hikaye Anlatma sorumlulugur.lu égrfncinin iistlendigi bir strafejidir. K}—
Ogreimiigin  Kitap Sohbetlri % Sohbeterh motvasyonun artmlmasim salayan 6
Temel Strateiiler i rencilerin kitaplara y6nelik ilgisini artiran bir stratejidir.
) Karakter Haritast  Karakter haritasi, dgrencilerin ana karakterlerin zellik-
Cift Girisli Giinliik ~ lerini 6grenmeleri ve hikayeyi anlamalarina yénelik bir
stratejidir. Cift girisli giinliik, hikéyelere tepki verme, an-

lamak i¢in yorumlamay: saglayan bir stratejidir.
Tartisma ¢emberleri, metinlerin derinlemesine islen-
mesini saglayan bir stratejidir. Baglant1 kur, bir konuya
iliskin 6n bilgilerin agiga ¢ikarilmasini ve okuma aninda
Bilgilendirici Tartisma baglantilar kurmay1 hedefleyen bir stratejidir. Ne biliyo-
Metinleri Cemberleri rum, baglantilar kur ve yeni kavramlara ulas seklinde
Anlamay: Baglanti Kur ilerlemektedir. Anlama anahtarla}.rl, ana fikrin belirlen-
Ogretmek icin mesini saglayan bir stratejidir. On bilgilerin degerlen-
Temel Strateiiler Anlama dirilmesi amaciyla metnin gorsel bir gezintisi yapilir ar-
) Anahtarlari dindan anahtar kelimelerin ve 6nemli ciimlelerin farkl

renklerle vurgulanmasi, vurgulanan kelime ve ciimlelerin
okunarak metnin 6zetlenmesi, yazilan 6zetten yola ¢ika-
rak ana fikrin belirlenmesi seklinde ilerlemektedir.
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Yazari sorgulama, sorgulamaya dayali okumanin 6rnekle-
mesini hedefleyen stratejidir. Metne yonelik “Yazar bura-
da ne demek istiyor? Yazarin amaci nedir?” gibi sorularin
yazilmasini gerektirmektedir. Soru agi, soru hazirlama
yoluyla metnin anlagilmasini kolaylastirmak i¢in kullani-
lan bir stratejidir. Soru-cevap iliskileri, metin hakkinda
sorulacak soru tiirlerinin ayirt edilmesini saglamaktadir.
Gorselden ¢ikarimda bulunmalari da istenilmektedir.

Anlamak icin Yazar1 Sorgulama
Sorgulama Soru Ag1
Ogretimim'i.e Soru-Cevap
Temel Stratejiler iliskileri
Beklenti Kilavuzlari
Anlama Diyalojik Okuma
Amacryla p
Tartigma "l."ar.t1§.me? A‘(_;l
Ogretimi i¢in Igbirlikli Dil
Temel Stratejiler Tablolar

Son Sozii Bana Ver

Beklenti kilavuzlari, okuma 6ncesi metinle baglantili ola-
rak kavramlara iligkin inanglar1 kesfetmek amaciyla kati-
liyorum-katilmiyorum seklinde ifadeler ile okuma sonra-
sinda ifadelerin tekrar gozden gegirilmesini gerekli kilar.
Diyalojik/etkilesimli okuma, ¢ocuklarin hikéye anlaticisi
oldugu, yetiskinlerin dinleyerek soru sorduklar: bir stra-
tejidir. Amag okuma deneyimine ¢ocuklar: dahil etmek-
tir. Tartigma ag1, metin hakkinda 6grencilerin konuya
iliskin fikirlerini kayit altina alarak sonug ¢ikardiklar: bir
stratejidir. Isbirlikli dil tablolari, yazar, ana karakterler
kimler, bu karakterlerin sorunlar1 neler, ana karakter bu
problemi ¢ézmek igin ne yapti, ana karakter nasil degisti,
edebi tiirden 6grenilen yeni kelimeler neler?... gibi soru-
larla kitabin tartisilmasina imkén taniyan bir stratejidir.
Son sozil bana ver, ¢ocuklarin okuduklar: parcadan iste-
dikleri bir boliimii ya da ciimleyi segerek yorumladiklari
bir stratejidir.

Tablo 1 incelendiginde okuma 6grenme alaninda akic1 okuma, kelime 6gretimi,
hikéye anlama 6gretimi, bilgilendirici metinleri anlamay1 6gretme, anlamak i¢in
sorgulama 6gretimi ve anlama amaciyla tartisma 6gretimi stratejileri olarak baglik-
landirildig1 ve her bir baglik altinda yer alan stratejiler ile bu stratejilerin igerigine
iliskin bilgilerin yer aldig1 gértilmektedir. Arastirmanin temel amaci gergevesinde
burada yer alan stratejilerin Tiirkge ders kitaplarina yansimalar: bu dogrultuda ele
alimistir. Bir diger 6grenme alani olarak yazma 6grenme alani temelinde ele ali-
nan stratejiler Tablo 2'de gosterilmistir.

Tablo 2. Arastirma Kapsamina Alinan Okuryazarlik Stratejileri (Yazma)

Stratejinin Icerigi

Ogrenme Alant: Stratejinin Ad1
Yazma
. Dijital Hikéye
Oykiileyici Anlatimi
Yaz.n?a Ogretimi Isbirlikli Yazma
igin Temel }
Stratejiler Karakter Aglar

Diistince Kutular:

Dijital hikdye anlatimi, 6grencilerin dijital hikéyelerini
olusturmalarini ve miizik animasyon gorsel kullanimlar:
i¢in uygun ortam olusturulmas: gereken bir stratejidir.
Isbirlikli yazma, olast bir konu hakkinda dgrencilerin
yazmaya tesvik edildigi bir stratejidir. Karakter aglari,
ogrencilerin karakterlerin davraniglarina iliskin analiz
yapmalarini saglayan bir stratejidir. Diigiince kutulars,
gorsel okuryazarhgin yazma Ogretimiyle bitiinlestiril-
mesine yonelik bir stratejidir. Gorsellerdeki figiirlerin
ne dustndiklerine iliskin fikir ytrtitmelerini saglaya-
rak bir hikdye taslagi olusturmalarina yonlendirilir..
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Isimiz giiciimiiz kitaplar, 6grendikleri bir konu hakkinda
fikirlerini sunmalarini saglayan ve kendi kitaplarini yaz-
malarina yonlendiren stratejidir. Giris ve ¢ikas fisleri, gi-
ris figleri olarak 6grencilerin konu hakkindaki bilgilerini

Isimiz Giiciimiiz
Kitaplar

Yazma Ogretimi Giris ve Cikig icermekte olup ¢ikis fisi ise 6grendiklerinin faydali olup

1;:;5:;11:: Fisleri olmadigini, daha neler 6grenmesi gerektigi gibi konular-
) Ogrenme da degerlendirmelerine ydnelik figtir. Ogrenme giinliikle-
Ginliikleri ri, okuma yoluyla 6grencilerin 6grendiklerini yazmaya ve

¢izmeye yonlendiren 6grenmek igin yazmalarini gerekti-
ren bir stratejidir.

Tablo 2'de arastirma kapsaminda yer alan okuryazarlik becerilerini destekle-
yici temel stratejilerinden yazma alanina iliskin olanlar1 sunulmustur. {lgili tablo
yazma 6grenme alani ¢ergevesinde diisiiniilerek hazirlanmis olup Tiirkge dersi 6g-
retim programinin dérdiincii sinif diizeyindeki yazma kazanimlari ile iligkilendi-
rilebilirligi goz oniine alinmigtir. Arastirmanin temelinde ise yazma stratejilerinin
dordinci simif Tiirkge ders kitaplarina yansimalar: dikkate alinmustir.

Veri Toplama Araglari

Dérdiincti sinif Tiirkge ders kitaplarinda yer alan etkinliklerin incelenmesi
amaciyla okuma ve yazma boyutlarinda belirlenen stratejilere yonelik bir kont-
rol listesi olusturulmustur. Kontrol listesine gore Tiirk¢e ders kitaplarinda yer alan
tiim etkinlikler incelenmigstir. Bu dogrultuda dérdiincii simif Tiirkge ders kitapla-
rinda yer alan etkinliklerin okuma ve yazma 6grenme alanlarindaki hangi okur-
yazarlik stratejilerine karsilik geldigi saptanmigtir. Burada 6zellikle kitaplarda yer
alan etkinliklerde hangi okuryazarlik stratejilerinin yansimalari oldugu {izerinde
de durulmustur.

Verilerin Toplanmasi ve Analizi

Aragtirmada doérdiincii siif diizeyinde MEB tarafindan hazirlanan ti¢ Tiirkee
ders kitabinda okuma boyutunda 338 etkinlik, yazma boyutunda ise 101 etkinlik
sayisina ulagilmistir. Okuma ve yazma boyutlarinda hazirlanmis olan okuryazar-
lik stratejilerine yonelik etkinliklerin degerlendirilmesinde kontrol listesi kullanil-
migtir. Arastirmanin amacina yonelik olarak hazirlanan kontrol listesi i¢in uzman
goriisii alinmistir. Elde edilen veriler betimsel analize tabi tutulmustur. Betimsel
analizin temel amaci, toplanan verilerin a¢iklanmasi ile kavramlara ve iligkilere
ulagilmasidir (Yildirim ve $imgek, 2012). Betimsel analiz sonucunda Tiirkge ders
kitaplarinda yer alan etkinliklerin okuryazarlik gelisimini destekleyen stratejilerle
iligskilendirmeleri yapilmis olup siklik degerleri de paylagilmistir.
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Gecerlik, Givenirlik ve Etik

Nitel aragtirma yonteminde gegerlik ve giivenirlik kavramlar: farkli sekiller-
de ele alinmaktadir Kirk ve Miller (1986) gegerlik tanimina gore, aragtirmacinin
amaci gergevesinde arastirilan olgunun yansiz bir sekilde oldugu gibi gozlenmesi
anlamina gelmektedir (akt. Yildirim ve $imsek, 2012, 5.269) Arastirilan olgunun
biitiinciil resmi sunulurken elde edilen verilerin teyit edilmesinde kullanilan bir
yontem olarak meslektas teyidi kullanilmistir. Toplanan verilerin ayrintili bir sekil-
de raporlanmasi nitel bir aragtirma igin énemli bir 6lgiittiir. i¢ gegerlik anlaminda
nitel aragtirmanin dogasina uygun olan inandiricilik kavramuyla ilgili olarak Miles
ve Huberman (1994) tarafindan belirtildigi gibi aragtirmaci, veri toplama siireg-
leri, verilerin analizi, verilerin yorumlanmas: siireglerinin her birinde tutarliligin
olmasi 6n kogul olarak diisiiniilmektedir. Bu anlamda aragtirmacinin aragtirma si-
recini elegtirel bir gozle degerlendirilmesi 6nemli goriilmektedir (Yildirim ve S$im-
sek, 2012). Dis gecerlik anlaminda nitel aragtirma yonteminin dogasina 6zgii bir
kavram olarak aktarilabilirlik kavrami, deneyimler ve érneklemelerden hareketle
aragtirma sonuglarinin dolayli bir sekilde sinirli genellenebilirligine isaret etmekte-
dir. Bu dogrultuda arastirmanin tiim asamalar1 detayli raporlanmistir.

Nitel aragtirma yonteminde giivenirlik kavraminda ise nitel arastirmanin doga-
sina uygun bir sekilde i¢ giivenirlik anlaminda tutarlilik, dis giivenirlik anlaminda
ise teyit edilebilirlik seklinde ifade edilmektedir (Yildirim ve Simsek, 2012). Bu
aragtirmada tutarlihiga iliskin arastirma sonuglarinin zaman icinde ayni sonucu
verebilmesi, teyit edilebilirlige yonelik aragtirmaci tarafindan olusturulan kontrol
listesinin arastirma siirecinde farkli bir arastirmaci tarafindan ayni gézlem ara-
c1 olarak kullanimu ile etkinlikleri degerlendirmesi saglanmustir. Ozellikle burada
bazi okuryazarlik becerilerini destekleyen stratejiler mevcut asamalarryla herhangi
bir etkinlikte direkt olarak goriilemediginde, goriis birligi ile ilgili etkinlikte hangi
stratejinin yansimalarinin oldugu tekrar gorisiilerek bu anlamda goriis birligi sag-
lanmistir. Nitel verilerin analizinde Miles ve Huberman (1994) giivenirlik formii-
liine gore goris birligi ylizdesi %100 uyumlu ¢tkmustir.

BULGULAR

Aragtirmanin amaci dogrultusunda belirlenen “Tiirk¢e ders kitaplarinda yer
alan etkinliklere okuma ve yazma boyutlarindaki okuryazarlik stratejilerinin yan-
simalar1 nasildir?” Alt arastirma sorusuna yo6nelik olarak doérdiincii siif Tiirkge
ders kitaplarinin mevcut etkinlik sayilari ile bu etkinliklerin okuma ve yazma bo-
yutlarinda okuryazarlik gelisimini destekleyen stratejiler temelinde incelenmesi ile
elde edilen etkinlik sayilar1 Tablo 3’te verilmistir.
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Tablo 3. incelemeye Alinan MEB 4.Sinif Tiirkce Ders Kitaplarinda Bulunan Et-
kinlik Sayilar:

Okuryazarlik Stratejileri

Yayinevi ile iligkilendirilen Etkinlik Toplam Etkinlik Sayis1
Sayis1
Ozel-Koza Yay. (Birinci kitap) 139 229
MEB- (ikinci kitap) 140 322
Ozel- Ozgiin Yay. (Ugiincii kitap) 159 289

Tablo 3’te gosterildigi gibi incelenen MEB tarafindan kabul edilen dérdiincii
siuf Tirkge ders kitaplarindan birincisinde, 229 etkinlik bulunmakta olup bu et-
kinliklerin 139’unda okuryazarlik becerilerini destekleyen stratejilerle okuma ve
yazma boyutlarinda yansimalar goriilmistiir. Geriye kalan 90 etkinlik ise metinle-
re yonelik hazirlanmis sorular, konugma becerisine yonelik etkinlikler, dil ve anla-
tima yonelik etkinlikler ve icat tasarlama, form doldurma, grafik okuma, pankart
olusturma, kompozisyon yarigmasi diizenleme, ulagim tiirlerine yonelik agiklama-
larda bulunma, isim-gehir-hayvan oyunu ile ilgili etkinliklerdir.

Incelenen ikinci kitapta, 322 etkinlik bulunmakta olup bu etkinliklerin 140’st
okuryazarlik becerilerini destekleyen stratejilerle okuma ve yazma boyutlarinda
iliskilendirilmistir. Kalan 182 etkinlik ise metinlere iligkin sorularin yanitlanmast,
konugma/sunum etkinlikleri, dil ve anlatim etkinlikleri, verilen bir metnin ken-
di stilinde yazma ¢aligmalarinin yapilmasina yonelik etkinlikler, imza olusturma,
bosluk doldurma, mesaj yazimi, form doldurma, neden-sonug-6rneklendirme ile
ilgili ctimle kurulmasi, ciimlelerin siralamasi, blog tanitimi, oyun hazirlama kitap-
¢181 olusturma, siirin boliimlerini eslestirme, sembolleri eslestirme, brogiir okuma,
tablo okuma, yazili kaynaklarin giivenirligi ile ilgili not alma, kartpostal hazirlama,
e-posta okuma, sunum hazirlama, Istiklil Mars’'n1 ezberleme, ¢ikarim ciimleleri-
ni ¢6ziimleme, metin tiirlerinin kargilagtirilmasi, grafik okuma, metnin gelerinin
eslestirilmesi, icindekiler boliimiiniin tanitimi, konusma, dil ve anlatima y6nelik
bilgi ve sorular1 igeren etkinliklerdir.

Incelenen iigiincii kitapta ise, 289 etkinlik bulunmakta olup bu etkinlikler igin-
de 159’unda okuryazarlik stratejilerinin yansimalar1 goriilmektedir. Kalan 130 et-
kinlik ise, diger incelenen kitaplarda oldugu gibi metinsel sorular, konusma/sunum
etkinlikleri, dil ve anlatim etkinlikleri, gazete haberi olusturma, grafik inceleme,
metin tiiriinii bulma, dogru-yanls tipi sorulardan olusan etkinlikler, kurulus ad-
larinin eslestirilmesi, bosluk doldurma, kartpostal hazirlama, metnin boliimlerini
yazmaya yonelik etkinlikler, kamu spotu inceleme etkinligi, giinliik tutmaya yone-
lik etkinlikler, tiriin etiketinin incelenmesi, e-posta okuma, akilli igaretleri eglestir-
me, bulmaca ¢dzme, kendini degerlendirme, neden-sonug ciimleleri kurma, goérsel
yapistirma, Istiklal Mars’nin ezberlenmesi, brosiir inceleme, dinleme kurallarin
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inceleme, nezaket ifadelerinin yazimi gibi aragtirma kapsaminda belirlenen okuma
ve yazma stratejileri ile tam olarak iligkilendirilemeyen etkinlikler mevcuttur.

Aragtirmanin temel sorusu odaginda okuryazarlik gelisimini destekleyen stra-
tejilerin yansimalarinin goriildugi etkinlikler incelenen ti¢ kitap icin ayr1 ayr1 ele
alinmis olup okuma ve yazma boyutlarinda degerlendirilmistir. Incelenen birinci
kitapta yer alan okuryazarlik stratejileri ile iliskilendirilebilen etkinliklerin sayilar1
Tablo 4’ te verilmistir.

Tablo 4. Incelenen Birinci Kitapta Yer Alan Etkinliklerin Okuryazarlik Strateji-
lerine Gore Degerlendirmesi

Okuma Boyutunda Okuryazarlik Becerilerini Destekleyici Stratejiler f
Bireysel Kelime Dagarcig1 Olusturma 34
Baglant1 Kur! 25
Anlama Anahtarlar 20

Hikaye Anlatma 3

Tartisma Ag1 3

Kelime Haritasi 2

Hikaye Haritasi 2

Karakter Haritas: 2

Soru Cevap Tligkileri 2

Soru Ag1 2

Etkilesimli Kelime Duvari 1

Cift Girisli Gunlik 1

Son Sozii Bana Ver! 1

Koro Okuma 1

Toplam 99

Yazma Boyutunda Okuryazarlik Becerilerini Destekleyici Stratejiler f
Isimiz Giiciimiiz Kitaplar 22
Distince Kutulari 6
Ogrenme Giinliikleri 5
Karakter Aglar1 4

Giris Cikas Figleri 3

Toplam 40

Tablo 4’te belirtildigi gibi okuma boyutunda okuryazarlik gelisimini destek-
leyen stratejilerin 99 etkinlige yansidig1 goriilmektedir. Yazma boyutunda ise 40
okuryazarlik stratejisi ile iliskilendirme yapilabilmistir. Her bir tema altinda ince-
lenen metinlere yonelik etkinliklerde 6zellikle bireysel kelime dagarcig: olusturma
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stratejisinin diger stratejilere gore siklikla yer verildigi goriilmektedir. Dolayisiyla
incelenen kitapta belirlenen stratejiler en sik kullanilandan en aza dogru su sekil-
dedir: bireysel kelime dagarcig olusturma, baglant1 kur, anlama anahtarlari, hikaye
anlatma, tartigma ag1, kelime haritasi, hikéye haritasi, soru-cevap iliskileri, soru ag,
etkilesimli kelime duvary, ¢ift girisli giinliik, son s6zii bana ver, yazar1 sorgulama,
koro okuma stratejileridir. Yazma boyutunda ise en ¢ok isimiz giiciimiiz kitaplar
stratejisine yonelik yansimalarin oldugu gortilmektedir. Disiince kutulari, 6gren-
me glinliikleri, karakter aglar1 ve giris-cikis fisleri de goriilen stratejiler arasindadur.
Belirlenen yansima stratejilere yonelik etkinlik 6rnekleri Sekil 1'de gosterilmistir.

Bireysel kelime dagaragistratejisine yonelikbir Soru ag stratejisine yonelik bir etkinlik Grnegi
etkinlik drnegi :

Baglanh kur stratejisine vénelik bir etkinkik 8rmeji Anlama anahtarlan stratejisine yénelik bir etkinlik

prpe— Metnin konusu olan ifadeyl isaretieyiniz

e s b Lol b b nia. e Bagkblan
S _\ )/ o Savagin zaralen
1 Ry ve gergek Mistecip in goaterdigl caba

fubah sare ke sy
Denizaltiran ozellideri ¥

Hikéye anlatma stratejizine vonelik bir etkinlik rnegi | Tarhigma ag stratejisine yonelik bir etkinlikrnegi

R AT

Jinde tahtaya glarak canlardirms yapabilirsinis

T3 WE

Gift girigli giinliik stratejisine yonelikbir etkinlik
drnegi

e

B dgpang gakes haim kit adivas pesdsibaii

Sekil 1. Okuryazarlik Stratejileri ile Iligkilendirilen Etkinlik Gorselleri
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Sekil 1. (Devami) Okuryazarlik Stratejileri ile Iliskilendirilen Etkinlik Gorselleri
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Incelenen ikinci kitapta yer alan okuryazarlik stratejileri ile iligkilendirilebilen
etkinliklerin sayilar1 Tablo 5’te verilmistir.

Tablo 5. incelenen Ikinci Kitapta Yer Alan Etkinliklerin Okuryazarlik Stratejile-
rine Gore Degerlendirmesi

Okuma Boyutunda Okuryazarlik Becerilerini Destekleyici Stratejiler f
Bireysel kelime dagarcigi olusturma 32

Anlama anahtarlar1 29

Baglant: kur! 19

Tartisma ag1 11

Hikéye anlatma 6

Isbirlikli dil tablolar1 5

Soru ag1 5

Okur tiyatrosu 2

Kitap sohbetleri 1

Yazar1 sorgulama 1

Hikaye Haritasi 1
Toplam 112

Yazma Boyutunda Okuryazarlik Becerilerini Destekleyici Stratejiler f
Distince kutular: 17

Karakter ag1 8

Isimiz giiciimiiz kitaplar 7

Ogrenme giinliikleri 2

Toplam 28

Tablo 5’te belirtildigi gibi okuma boyutunda okuryazarlik gelisimini destek-
leyen stratejilerin 112 etkinlige yansidig1 goriilmektedir. Yazma boyutunda ise
28 okuryazarlik stratejisi ile iliskilendirme yapilabilmistir. Her bir tema altindaki
etkinliklerde ozellikle bireysel kelime dagarcigi olusturma stratejisinin birinci ki-
tapta oldugu gibi daha sik kullanildig1 g6ze ¢arpmaktadir. En sik kullanilan strate-
jilerden en aza dogru sirasiyla su sekildedir: Bireysel kelime dagarcig1 olusturma,
anlama anahtarlari, baglant: kur, tartigma agy, hikaye anlatma, isbirlikli dil tablola-
r1, soru ady, okur tiyatrosu, kitap sohbetleri, yazari sorgulama, hikaye haritas: stra-
tejileridir. ilgili stratejiler iginde yer alan isbirlikli dil tablolar1 stratejisinin sadece
bir parcasi olarak metne yonelik problemin belirlenmesi ve problemin ¢6ziimiine
yonelik ¢6ztim Onerileri gelistirilmesi ile ilgili olarak baglanti kurulabilmistir. Ayn1
sekilde bu etkinlikler hikaye haritas: stratejisinin bir parcasi olarak da goriilebilir.
Clinkii hikdye haritasinda da problemin belirlenmesi ve ¢6ziim asamalar: kulla-
nilmaktadir. Bu arastirmada ilgili etkinlikler igbirlikli dil tablolar: stratejisinin bir
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pargasi olarak degerlendirilmistir. Yazma boyutunda ise en ¢ok diistince kutular:
stratejisine yonelik yansimalarin yogunlukta oldugu gorilmektedir. Karakter agi,
isimiz glicimiz kitaplar ve 6grenme giinliikleri stratejileri de sirasiyla daha az
kullanildig1 gériilmektedir. Incelenen kitapta yer alan yansima stratejilere yonelik
etkinlik 6rnekleri Sekil 2'de sunulmustur.

Bireysel kelime dagarafstratefisine yimalik bir Anlama anahtarlan stratejisine yénelik etkinlik Smegi

etlinlik Srmegi

1. ETKINLIE: Kali i tohmin sdip inlerinizi T ETEIHLIL: Aterri by e bdrmaieri diberse mimrn drdess mis
grulugunu bl bes koniral ediniz. Kelmaleris birer cimle buross:. - a

::!mll-n wizlub defleriniee skieyiniz ¥ Sl " il -

B e R T L

|

Baglanh kur stratefisine yémelik bir etkinlik frme gl Tarhgma a1 stratefisina yémalik bir ethinlik fmegi

1, ETKIMLIE: Motrin baghjen va girselleriniincaleysrak okupacogina
=abne koaununy fohsin edniz,

8. ETEINLIE: Filmbs gili gérinterinisi ifads sdisis.

Hikiye anlatma stratefisine vénalik bir etkintk dmegi | 3birlikli dil tablolan stratejisine yénelik bir stkinlil
i

5. ETEINLIK: Metni ana hetlornyla anlatime. 7. ETEIMLIK: Mesinds iparst sdlen grublem nedic? 5t by problams
i ir G BreTirEET

= )

Soru agl stratejizine yénelik bir etkinlik dmegi Olkur iy atrosu stratejisina yénelik bir etkinlik frmegi

3, ETEINLIE: Matinle ilgit i: saru rong cevaplara
6. ETEINLIE: Dinlediginie matni snifie

ey

Carap

Diisiines kutulan stratefisine yéneli bir stkinlik | Karakter a1 shratefisine yénelik hiretkirlik rmegi
e

W ] 1 T —————————— 3. ETEIMLIE! iti bardeyin kighes! Srsititlerin knrpdayhnne.

— clcls canory wiivie camony

Sekil 2. Okuryazarlik Stratejileri ile Iliskilendirilen Etkinlik Gorselleri
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Ogrenme giinlitkleri stratejisine yénelik bir etkinlik Yazan sorgulama stratejisine vonelikbir etkinlik
drnegi drnegi

B. ETKINLIK: kitiphanede wyul e kunallk strarak yazniz. 3. ETKINLIK: Yazarin “ckumaya® bokey aguin degeriendirmeys pine-
Bk sorulan cevaplayinie.

1. Y, b reted kime yinelik clarak yasmyar?

2. Yararn bu metni yorma emac: nedirt

Isimiz giiciimiiz kitaplar stratejisine vénelikbir Hikéye haritasi stratejisine vonelik bir etkinlik drne gi
etkinlik drmegi

3. ETKIMLIK: rMatmin kikays unsurtanm betideyini.

0. ETKINLIK: Hikéye unsurlanni kullanarak defterinize bir hikéye
ana. Yazinieda elaylan slug sirasina uygun yazmaya dikkat ediniz,
Yazdiklarinazin igerigine uygun bir baglk belirleyiniz, Yaziannizda ke-
limeleri gercek ve mecax anlamlaryla kulloniniz,

I ARLIN KADROSL

Kitap sohbetleri stratejisine yonelik bir etkinlik Smegi

4. ETKINLIK: Sizi etkileyen bir kitab: arkadaglarimza tamtimiz.

Sekil 2.(Devami) Okuryazarlik Stratejileri ile Iliskilendirilen Etkinlik Gorselleri

Incelenen iigiincii kitapta yer alan okuryazarlik stratejileri ile iliskilendirilebi-
len etkinliklerin sayilari da Tablo 6da verilmistir.

Tablo 6. Incelenen Uciincii Kitapta Yer Alan Etkinliklerin Okuryazarlik Strateji-
lerine Gore Degerlendirmesi

Okuma Boyutunda Okuryazarlik Becerilerini Destekleyici Stratejiler f
Bireysel kelime dagarcig1 olugturma 38
Baglant: kur! 19
Anlama anahtarlar1 16
Tartisma ag1 14

Hikéye anlatma 10

Son sozii bana ver! 7

Soru ag1 5

Yazar1 sorgulama 4

Hikaye haritasi 4

Karakter haritast 4

Kelime haritasi 2

Etkilesimli kelime duvari 1

Esli okuma 1

Okur tiyatrosu 1
Toplam 126
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Yazma Boyutunda Okuryazarlik Becerilerini Destekleyici Stratejiler f
Isimiz giiciimiiz kitaplar 19

Distince kutular: 7

Ogrenme giinliikleri 4

Karakter ag1 3

Toplam 33

Tablo 6da sunulan okuma boyutunda okuryazarlik gelisimini destekleyen stra-
tejilerin 126 etkinlige yansidig1 goriilmektedir. Yazma boyutunda ise 33 okuryazar-
lik stratejisi ile iliskilendirme yapilabilmistir. Her bir tema altindaki etkinliklerde
bireysel kelime dagarcigi olusturma stratejisinin birinci ve ikinci kitapta oldugu
gibi daha sik kullanildig1 goze ¢arpmaktadir. En sik kullanilan stratejilerden en
aza dogru sirasiyla su sekildedir: bireysel kelime dagarcig1 olusturma, baglanti kur,
anlama anahtarlari, tartisma agi, hikaye anlatma, son s6zii bana ver, soru ag1, yaza-
r1 sorgulama, hikaye haritasi, karakter haritasi, kelime haritasi, etkilesimli kelime
duvary, esli okuma ve okur tiyatrosu stratejileridir. Yazma boyutunda ise en ¢ok
isimiz gliclimiiz kitaplar stratejisine yonelik yansimalarin yogunlukta oldugu go-
rilmektedir. Diistince kutulari, 6grenme giinliikleri karakter ag1 stratejileri de si-
rastyla daha az kullanildig: goriilmektedir. Etkinlik 6rnekleri Sekil 3’te verilmistir.

Bireysel kelime dagarcif stratejisine yonelik bir
etkinlik drnegi

Baglant kur stratejisine yonelik bir etkinlik ornegi

'y

Asafiya, metnin icenigine uygun farkh bir baslik yazne

I

Anlama anahtarlar: stratejisine vonelik bir etkinlik Tartiyma ag stratejisine yonelik bir etkinlik 6rnegi
omneg
-1
S— 3
Elekdonk beyna sohip makinelerin hayatrmea sogadiy kalider nelerdir?
Disincelerini arkadagornida paylasne

-

Hikiye anlatma stratefisine yonelik bir etkinlik rnegi Son stzii bana ver stratejisine vonelik bir etkinlik
ornegi

D a4 emcinux

Sekil 3. Okuryazarlik Stratejileri ile Iliskilendirilen Etkinlik Gérselleri
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Sekil 3.(Devami) Okuryazarlik Stratejileri ile Iliskilendirilen Etkinlik Gorselleri

https://doi.org/10.7822/omuefd.1379989 d



DOrdinci Sinif Turkce Ders Kitaplarindaki Etkinliklerin Okuryazarlik...

Okuma ve yazma boyutlarinda dérdiincii sinif Tiirkge ders kitaplarinda yer alan
etkinliklere okuryazarlik gelisimini destekleyen stratejilerin yansimalar1 degerlen-
dirildiginde okuma boyutunda belirgin olarak kelime 6gretimi i¢in temel stratejile-
ri arasinda yer alan bireysel kelime dagarcig1 olusturma stratejisi, yazma boyutun-
da ise okuryazarlik becerilerini destekleyici stratejiler igin temel stratejiler iginde
yer alan isimiz glicimiiz kitaplar ve diisiince kutular: stratejileri goriilmektedir.

TARTISMA, SONUC VE ONERILER

Incelenen ders kitaplarinda okuma boyutunda ele alinan okuryazarlik geligimi-
ni destekleyen stratejiler temelinde etkinlikler degerlendirildiginde bireysel kelime
dagarcigini olusturma stratejisi ile iliskilendirilen etkinliklerin tamaminda metin
icerisinde belirlenen kelimelerin anlamlarina iliskin tahminler ve sozlikk anlami-
n1 yazmalar1 6grencilerden istenmektedir. Kelime 6gretiminde kelime hazinesinin
gelistirilmesine yonelik uygulamalarin metinlerin anlagilabilirligini artirmakta ol-
dugu ve bireyler arasindaki iletisimde onemli oldugu disiiniilmektedir (Karatay,
2007; Ozbay ve Melanlioglu, 2008; Goger, 2009). Incelenen birinci kitapta kelime
haritas: stratejisi ile etkilesimli kelime duvari stratejilerinin yansidig: etkinliklerin
say1s1 olduke¢a az oldugu tespit edilmistir. Degerlendirmeye alinan ikinci kitapta
kelime 6gretimi stratejilerinden sadece bireysel kelime dagarcig: olusturma stra-
tejisi kullanildigr goriilmektedir. Arastirma kapsaminda incelenen tigiincii kitapta
ise, en ¢ok bireysel kelime dagarcig1 olusturmaya yonelik stratejinin kullanildig: ve
birinci kitapta oldugu gibi kelime haritasi, etkilesimli kelime duvari stratejilerine
oldukga az yer verildigi tespit edilmistir. Buradan hareketle metinlere y6nelik ha-
zirlanan etkinliklerin baginda kelime 6gretimini hedefleyen farkli uygulamalarin
(kelime haritasi, etkilesimli kelime duvari, kelime biiltenleri) stratejiler temelinde
etkinliklere yansitilarak bu anlamda farkls stratejilerin kullaniminda da bir den-
genin saglanmasi olduk¢a 6nemlidir. Bu sayede farkli okuryazarlik stratejilerinin
kullanimi metinlere yonelik hazirlanan etkinliklerin ¢esitlendirilmesini de sagla-
maktadir. Tiirk¢e ders kitabinda yer alan etkinlikler araciligiyla okuryazarlik stra-
tejilerini kullanmalarini saglayarak 6grencilerin strateji kullaniminin okudugunu
anlama bagarisi ile iligkisine de isaret etmektedir (Aktas ve Bayram, 2018).

Incelenen dérdiincii sinif Tiirkge ders kitaplarinda okuma boyutunda akici
okuma 6gretimi i¢in temel stratejiler i¢inde yer alan egli okuma, koro okuma, pasaj
okuma ve radyo okuma stratejilerinden birinci kitapta koro okuma stratejisine yo-
nelik sadece bir etkinlik bulunurken ikinci kitapta sadece okur tiyatrosu stratejine
yonelik iki etkinlik, Gi¢lincii kitapta ise hem okur tiyatrosu hem de koro okuma
stratejilerine yonelik birer etkinlik 6rnekleri goze carpmaktadir. Akici okuma 6g-
retiminde farkli okuryazarlik gelisimini destekleyen stratejilerle etkinliklerin gelis-
tirilmesi s6z konusudur. Bu anlamda her tig kitapta eksikler oldugu ve akici okuma
stratejilerine yonelik etkinliklere yeterince yer verilmedigi gortilmektedir.
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Aragtirmanin temel amaci gercevesinde incelenen ders kitaplarinda okuma
boyutunda hikaye anlama 6gretimi i¢in temel stratejiler icinde yer alan hikaye ha-
ritasi, hikéye anlatma, kitap sohbetleri, karakter haritasi, ¢ift girisli giinliik strate-
jilerine yonelik etkinliklerin olduk¢a az oldugu dikkat ¢ekmistir. Birinci kitapta
hikéye haritasi, hikiye anlatma, karakter haritas: ve ¢ift girisli glinliik stratejilerine
yonelik etkinliklerin sayisinin az oldugu goriilmiistiir. kinci kitapta, hikaye anlat-
ma stratejisiyle iliskilendirilen etkinliklerin daha fazla oldugu ve hiké4ye haritasi ile
hik4ye anlatma stratejilerine yonelik etkinliklerden birer tane oldugu tespit edil-
mistir. Karakter haritas: ve cift girisli glinliik etkinliklerine yer verilmedigi sonu-
cuna ulagilmistir. Son olarak ti¢lincii kitapta ise, hikaye anlatma stratejisine yonelik
etkinliklerin ayni baglamda diger stratejilerden (hikaye haritasi, karakter haritasi)
daha fazla oldugu gortilmiistiir. Belet (2011) tarafindan gergeklestirilen arastirma-
nin sonucundan hareketle hikaye anlatmanin elestirel okuma becerisinin gelisimi-
ni saglamasi nedeniyle her {i¢ kitapta da bu strateji kullanilmaktadir ancak nicelik
bakimindan etkinlik sayis1 dikkate alindiginda yeterli bulunmamaktadir. Bunun
yani sira kitap sohbetleri ile ¢ift girisli giinliik stratejilerine yonelik etkinliklere de
yer verilmedigi belirlenmistir. Buradan hareketle her ¢ kitap birlikte degerlendi-
rildiginde hikaye anlama 6gretimi stratejilerinin etkinliklere yansimalarinin az ve
yetersiz oldugu sonucuna ulagilmaktadir. Oysa 6zellikle hikéye haritasina yonelik
mevcut arastirmalar (Duman ve Tekinarslan, 2007; Yilmaz, 2008) okudugunu an-
lama ile olumlu iligkisine dikkat ¢ekmektedir. Dolayisiyla okudugunun anlamanin
desteklenmesi amaciyla hikaye anlama 6gretimi stratejilerinden yararlanilarak in-
celenen Tiirkge ders kitaplarindaki etkinliklerin hem nicelik olarak hem de nitelik-
sel agidan gelistirilmesi gereklidir.

Okuryazarlik gelisimini destekleyen stratejiler bakimindan incelenen Tiirkge
ders kitaplarinda yer alan etkinliklerin okuma boyutunda bilgilendirici metinle-
ri anlamay1 6gretmek i¢in temel stratejiler i¢inde yer alan tartisma ¢emberi, bag-
lant1 kur ve anlama anahtari stratejilerinden baglant: kur ve anlama anahtarlar:
stratejilerinin yansimalari etkinliklerde belirgin bir sekilde dikkat ¢ekmektedir.
Bu anlamda ilgili stratejilerle iliskili etkinliklerin diger stratejilere gore daha fazla
kullanildig: goriilebilmektedir. Tartisma gemberleri stratejisine yonelik etkinlikler-
de yansimalar her {i¢ kitapta da gortilememistir. Baglant kur stratejisi ti¢ kitapta
da genellikle metne uygun baslik belirlenmesi ya da gorsellerden hareketle met-
ne iliskin sorular: kapsamaktadir. Anlama anahtarlar: stratejisi ise ti¢ kitapta da
ele alinirken okunan metnin konusunu ve ana fikrini bulmaya yonelik etkinlikleri
icermektedir. Dolayisiyla temalarin altinda ele alinan metinlerde konu ve ana fikir
bulmaya y6nelik etkinliklerin diger okuryazarlik stratejilerinin kullanildig: etkin-
liklere gore cogunlukta oldugu tespit edilmistir.

Okuryazarlik gelisimini destekleyen stratejilerin okuma boyutunda bir diger
6nemli ayag1 anlamak i¢in sorgulama 6gretiminde kullanilan stratejilerdir. Bunlar
yazar1 sorgulama, soru ag1 ve soru-cevap iliskisi stratejileridir. Bu stratejilerden
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ozellikle soru a1 stratejisinde 6grencilerin metinlere yonelik kendilerinin soru ha-
zirlamalar1 beklenmekte olup bu etkinliklerin diger etkinliklere oranla daha fazla
ancak toplam etkinlik sayis1 icinde yeterli nicelikte olmadig goriilmektedir. Bu
stratejilerin etkinliklere yansimasi elestirel okuryazarlik becerilerinin gelistirilmesi
bakimindan da 6nemli goriilmektedir (Dal, 2015). Okuma gii¢liigii olan 6grenci-
ler icinde okuma stratejilerinden ana fikir bulma, neden-sonug iliskileri kurma,
metindeki bilgileri hatirlama ve ¢ikarimda bulunmada giiglitklerin olabildigi sap-
tanmustir (Baydik, 2011). Dolayisiyla bu becerileri icerecek sekilde okuryazarlik
stratejilerine Tiirkge ders kitaplarinda yer verilmesi olduk¢a 6nemlidir.

Arasgtirma kapsaminda ele alinan okuma boyutunda okuryazarlik gelisimini
destekleyen stratejilerden sonuncusu anlama amaciyla tartigma 6gretimi icin temel
stratejilerdir. Bu stratejiler ise beklenti kilavuzlari, diyalojik okuma, tartigma ag,
isbirlikli dil tablolar1 ve son sozii bana ver stratejileri olarak arastirmada ele alin-
mustir. Dolayisiyla birinci kitapta tartisma ag1 ve son sozii bana ver stratejilerinin
etkinliklere yansimalar1 goriilmektedir ancak etkinlik sayis1 bakimindan yeterli
gorillmemektedir. Tkinci kitapta, tartisma ag1 ve igbirlikli dil tablolar1 stratejilerine
yonelik yansimalar goriilmektedir. Toplam etkinlik sayilar1 igindeki yeri oldukga az
oldugu saptanmistir. Ugiincii kitapta ise tartigma ag ile son sozii bana ver strateji-
lerinin yansimalari etkinliklerde gze carpmaktadir ancak diger kitaplarda oldugu
gibi yeterli gortilmemektedir. Yilmaz ve Top (2015) tarafindan yapilan aragtirmada
isbirlikli tartisma sorgulama stratejisinin kullanimimin 6grencilerin okudugunu
anlama basarilarina olumlu etkileri tespit edilmistir. Dolayisiyla Tiirkge ders kitap-
larinda bu stratejilerin odagindaki etkinliklere yer verilmesi gerekmektedir.

Bu arastirmanin dnemli bir ayag1 olarak yazma boyutunda okuryazarlik bece-
rilerinin desteklenmesinde kullanilan stratejiler hikaye yazma 6gretimi ve yazma
Ogretimi temel stratejileri olarak belirlenmistir. Bu dogrultuda birinci ve tigiincii
kitapta ozellikle isimiz giiciimiiz kitaplar stratejisi geregince bir konuya iliskin 6g-
rencilerin metin yazmalarina odaklanan etkinliklerin yogunlukta oldugu gériil-
mektedir. Ikinci kitapta ise diistince kutulari stratejisine gore gorsellerden hareketle
yazma 6gretimine odaklanan etkinliklerin sayis: diger etkinliklere gore oldukea faz-
ladir. Bunun yani sira 6grenme ginliikleri, giris-¢iks fisleri, isbirlikli yazma, dijital
hikaye anlatim1 ve karakter aglar1 stratejileri yazma 6gretiminde kullanilabilecek
farkli ve etkili okuryazarlik stratejileridir. Dolayisiyla her ii¢ kitap yazma 6gretimi
stratejileri bakimindan degerlendirildiginde farkli stratejilerin de etkinliklere yan-
simas1 gerektigi diisiiniilmektedir. Soysal ve Tavsanli (2023) arastirmalarinda yaz-
ma stratejilerinin kullaniminin 6grencilerin yazma becerilerini gelistirmede etkili
oldugunu saptamistir. Bu dogrultuda farkli yazma stratejilerinin yer aldig: etkinlik-
lerin Tiirk¢e ders kitaplarinda yer almas1 6nemlidir. Topuzkanamis (2015) yazma
stratejilerinin kullaniminin 6grencilerin yazma kaygisina etkileri incelenmis olup
kayg1 puanlarinda diisiisler gozlenmistir. Dolayistyla yazma stratejilerinin etkinlik-
ler aracihigryla Tiirkge ders kitaplarinda yer almast ilkokul dordiincii sinif 6grenci-
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lerinin yazma kaygilar1 diizeyini en aza indirmede gerekli goriilebilir. Khosravi, vd.
(2017) aragtirmalarinda 6grencilerin yazma stratejileri kullaniminin 6z yeterlikleri
ileiliskisini aciga ¢ikarmigtir. Yazma 6gretimi s6z konusu oldugunda yazma strateji-
lerinin kullaniminin gerekliligine vurgu yapilmaktadir. Farkli yazma stratejilerinin
Tiirkge ders kitaplarinda etkinliklere yansimasi 6grencilerin 6z yeterliklerinin ge-
listirilmesi hususunda da 6nemli bir yere sahip oldugunu diisiinmek miimkiindiir.

Ogrencilerin dil gelisiminde ayni zamanda zihinsel ve sosyal gelisiminde il-
kokulda bir arag olarak kullanilan metinlerin islevi 6nemlidir. Dolayistyla 6gren-
cilere ders kitaplarinda yer alan etkinliklerle kazandirilmaya ¢aligitlmaktadir. Et-
kinliklerin dagiliminin hem nicelik hem de nitelik anlaminda farkli okuryazarlik
gelisimini destekleyen stratejileri kapsayacak sekilde zenginlestirilmis bir bigimde
sunulmasi 6grencilerin daha ¢ok etkinlikte aktif rol almalarina, dilsel ve zihin-
sel gelisimlerinin desteklenmesine isaret etmektedir. Bu dogrultuda 6grencilerin
okuryazarlik gelisimini destekleyen temel stratejileri farkl etkinlikler yoluyla ya-
pabilmesi ilerleyen egitim-6gretim yasantilarinda st diizey fayda saglayacagi soy-
lenebilir. Tiirkge ders kitabindaki temalarin altinda yer alan metinlerde tekrar eden
etkinliklerin 6grencilerin bir siire sonra ezbere hareket etmelerinin temel sebebi
olabilmektedir. Bu nedenle farkli okuryazarlik stratejileri ile yapilandirilmis farkl
etkinliklerin dérdiincii sinif Tiirkge ders kitaplarinda yer almasi gereklidir. Bunun-
la birlikte ders kitaplarinda yer alan etkinliklerin sinif 6gretmeni tarafindan 6g-
rencilerin okuryazarlik stratejilerini kullanabilecekleri bicime doniistiiriilebilmesi
de oldukea 6nemlidir. Bu dogrultuda lisans egitiminde sinif 6gretmeni adaylarina
okuryazarlik stratejilerine yonelik uygulamalarin yaptirilmas: da gerekli goriil-
mektedir. Boylece ders kitaplarinda yer alan etkinliklerin daha anlamli ve daha
¢ok beceriyi kapsayacak sekilde farklilastirilarak zenginlestirilebilmesi 6gretmen
yeterliklerine isaret eden bir durum olmakla birlikte g6z ard: edilmemesi gereken
onemli bir husustur. Farkli okuryazarlik gelisimini destekleyen stratejilerin Tiirk¢e
ders kitabinda yer alan etkinliklerle iliskilendirilebilir olmast icin tema baslig: al-
tinda, ilgili okuryazarlik gelisimi destekleyen stratejiler bashigina da yer verilebilir.
Bu baglik altinda stratejiler ve etkinliklerin numaralar: birlikte verilerek yapilan
etkinliklerin hangi stratejiye karsilik geldigi gosterilebilir. Bu sayede ders kitaplar1
ve icindeki etkinlikler daha kullanigl ve daha anlamli hale getirilebilir.

CIKAR CATISMASI

Makalenin yazarlari arasinda, ¢alisma kapsaminda herhangi bir kisisel ve finan-
sal ¢ikar ¢atigmasi bulunmamaktadir.

YAZRR KATKI ORANLARI

Calismanin Tasarlanmast: YE(%60), HD(%40)
Veri Toplanmast: YE(%60), HD(%40)
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Veri Analizi: YE(%60), HD(%40)
Makalenin Yazimi: YE(%60), HD(%40)
Makalenin Gonderimi ve Revizyonu: YE(%60), HD(%40)
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EVALUATION OF ACTIVITIES IN FOURTH GRADE TURKISH
TEXTBOOKS ON THE BASIS OF LITERACY STRATEGIES

ABSTRACT

Based on the fact that efforts are made to impart knowledge, skills and beha-
viors to students through teaching programs, similar efforts to develop students’
linguistic, mental and social skills required for effective listening/watching, spea-
king, reading and writing are tried to be reflected in Turkish textbooks. Therefo-
re, Turkish textbooks should be prepared well in line with this goal in mind and
should enable students to achieve this goal through activities that include strategies
supporting literacy development. In this connection, the main purpose of the cur-
rent study is to reveal the general status of the activities in fourth-grade Turkish
textbooks in terms of literacy strategies. To this end, the activities in the Turkish
textbooks prepared and approved by the Ministry of National Education for the
2022-2023 school year were examined in the context of strategies specified by An-
tonacci and C'ollaghan (2020) to support literacy development in the reading and
writing dimensions. In the study, the document analysis method, one of the quali-
tative research methods, was used. As a result of the study, 439 of the 840 activities
examined in Turkish textbooks were associated with strategies in the reading and
writing dimensions. Reflections of strategies, especially in the reading dimension,
were identified in 338 activities and in 101 activities in the writing dimension. It
was determined that the literacy strategies reflected in some activities were repe-
ated in some other activities and that different literacy strategies were not given
enough space in the textbooks. Thus, it was concluded that Turkish textbooks are
not adequate in terms of literacy strategies that support literacy development.

Keywords: Literacy Strategies, Reading, Writing, Textbooks, Activity.

ek

DORDUNCU SINIF TURKCE DERS KITAPLARINDAKI
ETKINLIKLERIN OKURYAZARLIK STRATEJILERI TEMELINDE
DEGERLENDIRILMESI

0z

Bilgi, beceri ve davranislarin 6gretim programlar ile kazandirilmaya calisilma-
sindan hareketle dinleme/izleme, konusma, okuma ve yazma boyutlarinda 6gren-
cilerin dilsel, zihinsel ve sosyal gelisimleri esas alinarak Tiirk¢e ders kitaplarinda
yansitilmaya ¢aligilmaktadir. Dolayisiyla Tiirkce ders kitaplarinin bu amag dogrul-
tusunda iyi bir sekilde hazirlanmasi ve okuryazarlik gelisimini destekleyen strate-
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jileri iceriginde bulunan etkinlikler yoluyla 6grencilere saglamasi gerekmektedir.
Buradan hareketle dordiincii sinif Tiirkce ders kitaplarinda yer alan etkinliklerin
okuryazarlik stratejileri bakimimdan genel durumunu ortaya koymak bu arastir-
manin temel amacini olusturmaktadir. Bu amag ¢ercevesinde 2022-2023 egitim
ogretim yilinda Milli Egitim Bakanlig: tarafindan hazirlanan ve uygun goriilmiis
olan Tiirkge ders kitaplarinda bulunan etkinlikler Antonacci ve Collaghan (2020)
tarafindan okuma ve yazma boyutlarinda belirtilen okuryazarlik gelisimini des-
tekleyen stratejiler baglaminda incelenmistir. Aragtirmada nitel aragtirma yontem-
lerinden dokiiman incelemesi yontemi kullanilmistir. Aragtirmanin sonucunda,
Tiirkge ders kitaplarinda incelenen 840 etkinlikten 439’u okuma ve yazma boyutla-
rindaki stratejilerle iligkilendirilebilmistir. Ozellikle okuma boyutunda stratejilerin
yansimalar1 338 etkinlikte, yazma boyutunda ise 101 etkinlikte tespit edilmistir.
Etkinliklere yansimalar1 goriilen okuryazarlik stratejilerinin etkinliklerde tekrar
ettigi, farkli okuryazarlik stratejilerine yeterince yer verilmedigi saptanmustir. Bu-
radan hareketle Tiirkce ders kitaplarinin okuryazarlik gelisimini destekleyen okur-
yazarlik stratejileri bakimindan yeterli nitelikte olmadig1 sonucuna ulagilmigtir.

Anahtar Sozciikler: Okuryazarlik Stratejileri, Okuma, Yazma, Ders Kitaplari,
Etkinlik.

i

INTRODUCTION

The process of acquiring a mother tongue as a vital skill forms the basis of soci-
eties. This process, which supports the multifaceted development of the individual,
is seen as the most important force in the survival of existing societies, especially
in the areas of individual and social development (Oner, 1995). For this reason,
individuals need to develop their basic language skills holistically throughout their
lives. Focusing on the four basic language skills from an early age has positive im-
pacts on individuals’ lives as they grow older (Karadiiz, 2010).

As a member of the society in which he/she lives, being able to use the native
language at the highest level allows the child to reflect his/her feelings and thoughts
most accurately and beautifully and to have effective communication skills in this
sense (Durukan & Maden, 2010). Children’s ability to use and develop their exist-
ing potential at the highest level in all levels of development in understanding and
expression ensures the development of both their linguistic and mental skills. This
directly paves the way for them to become adults who can express themselves in
the best way possible in society, and accordingly, to become adults who will ensure
the progress of societies.
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Today, all national and international exams are based on four basic language
skills. Therefore, an individual who knows how to develop these skills can be suc-
cessful in his/her education and training life and, most importantly, can exist in-
dividually in life. It can be said that mother tongue education is one of the most
important issues to be considered starting from primary school. In this regard,
structuring this teaching process with meaningful activities carried out in the
dimensions of reading, understanding, speaking and writing in primary school,
which is considered to be the beginning of formal education, is a necessary and
important process for classroom teachers. Diversifying activities based on literacy
and placing this process at the center of teaching processes by the teacher can be
seen as positive steps towards the development of children’s basic language skills
from an early age.

The content of the textbooks used actively in the learning and teaching process
and the structure of the activities in them are as important as teacher competen-
cies. Textbooks, which are frequently used by teachers and students, are teaching
materials prepared by all elements of the curriculum and used for learning purpos-
es (Demirel & Kiroglu, 2021). As the first books in most students’ lives, textbooks
should focus on increasing the enthusiasm for reading, thinking differently, and
developing research and creativity in primary school students. Especially through
the activities included in the textbooks, students should be allowed to establish
cause-effect relationships, think critically, question, and think multi-dimensionally
(Demirel & Kiroglu, 2021). Turkish textbooks are also expected to include activ-
ities that will support the active participation of students in the learning process.
In Turkish textbooks, firstly there are warm-up activities as an introduction to the
text and then there are activities related to comprehension of the text. Finally, there
are activities for the evaluation of the theme (MEB, 2019). Therefore, it is necessary
to employ different skills and strategies in the areas of reading, writing, listening
and speaking in such a way as to diversify activities. Each of the before, during and
after reading activities requires the use of different strategies that support literacy
development. Dogan (2002) revealed that activities used as tools in strategy train-
ing directly affect the development of reading comprehension skills. In this con-
text, the quality of the activities in textbooks is very important in the development
of the skills and competencies mentioned in the Turkish curriculum. Within the
framework of the suitability of Turkish textbooks to the curriculum, it can be said
that the eight basic competencies specified in the Turkish Qualifications Frame-
work (TQF), which constitutes the main structure of the Turkish Curriculum, have
a structure that includes many skills (Aykag, 2019). The relevant core competencies
are: communication in the mother tongue, communication in foreign languages,
mathematical competence and core competencies in science/technology, digital
competence, learning to learn, competencies related to social citizenship, initiative
and entrepreneurship, cultural awareness and expression (MEB, 2019). When the
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contents of these competencies are examined, it is seen that they point to four basic
language skills and the life skills of individuals in these dimensions. Among the spe-
cific objectives of the Turkish language curriculum, the development of students’
reading, comprehension, speaking and writing skills is emphasized (MEB, 2019).

Reading and writing skills are skills that should not be considered separately
from each other, as their primary purpose is communication and they correspond
to a developmental process that requires an understanding of literacy at the prima-
ry school level. In this developmental process, which requires the use of language
along with mental skills, individuals focus on the development of their knowl-
edge, skills and thoughts, while being aware of the problems of the society they live
in and being able to produce solutions based on their own development (Giines,
1997). When the concept of literacy is evaluated within this framework, it is pos-
sible to say that a process that starts with small personal initiatives and movements
of individuals can evolve into large and transformational movements of societies.
Literacy is seen as a broad concept that encompasses not only reading comprehen-
sion and expressing oneself through writing but also includes all areas of knowl-
edge and skills that involve mental abilities. The emerging developments, the needs
and expectations of the 21 st- century society, and the advances in science and
technology have changed the structure of the concepts of knowledge and skills and
thus they have begun to include different dimensions. Therefore, the concept of
literacy has changed over time and has begun to be addressed in a broader context.

As a necessity of developments, the changing definition of literacy has brought
about different types of literacy. These types of literacy require particularly com-
plex, multiple reading and writing skills (Asici, 2009). These include new literacy,
digital literacy, media literacy, etc. (Kurudayioglu & Tiizel, 2010). Changing the
content of this concept, which was unecessary seen as just reading and writing
skills, requires teachers to think deeply from different perspectives and focus on
making students practice complex skills. As stated by Sever (2002), in a world that
is constantly evolving and where modernization is a priority, there is a need for
texts used as tools in teaching Turkish so that students can become aware of their
dynamic, creative and latent powers. Therefore, the focus is on the development of
students’ literacy skills through different types of texts.

While the reading skill within the concept of literacy is considered as the pro-
cess of making sense of the words perceived through the sense organs, the writing
skill requires expressing oneself in the best way as a tool for communicating with
other individuals. In this sense, the reading skill refers to the process of establish-
ing a connection between the written text and its author and making sense of it
effectively (Ozdemir, 1993). When reading and writing strategies are considered
separately, reading strategies refer to different strategies that encompass the entire
reading process (before, during and after reading). Here, it is thought that prima-
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ry emphasis should be placed on vocabulary teaching, and it is pointed out that
it directly affects the development of comprehension and expression skills (Kara-
tay, 2007; Ozbay & Melanlioglu, 2008). In a study, it was determined that teaching
vocabulary through contexts where different practices can be used increases the
permanence of vocabulary acquisition by ensuring that words are understood in
context (Duran & Bitir, 2014). When it comes to fluent reading through vocabu-
lary teaching, the focus should be on the development of three basic skills; accurate
reading, reading speed and prosody, because there is a strong relationship between
fluent reading and reading comprehension (Samuels, 2006). Here, accurate read-
ing means that the words in the text are pronounced without error by the reader
(Young & Raisinki, 2009). It has been determined that the use of fluent reading
strategies is particularly effective in helping a student who has reading difficulties
by improving his/her word recognition and reading skills (Akyol & Kodan, 2016).
Therefore, strategy use and teaching unnecessary word a subject that should not be
overlooked in teaching Turkish.

Strategies focused on literacy development within the framework of reading
include strategies for teaching story comprehension, strategies for teaching un-
derstanding of informative texts, strategies used in teaching questioning for un-
derstanding, and strategies to teach discussion for understanding (Antonacci &
O’Callaghan, 2020). Some studies associate story maps, one of the basic strategies
for teaching story comprehension, with reading comprehension (Duman & Teki-
narslan, 2007; Yilmaz, 2008). Therefore, it is possible to say that it has an import-
ant place in the development of reading comprehension. The storytelling strategy,
which is among the relevant strategies, is effective in developing critical reading
skills (Belet, 2011). Recently, the nature of this strategy has changed due to the
emergence of digital storytelling activities (Kocaman Karoglu, 2015). The strategy
of questioning the author, which is among the basic strategies of teaching question-
ing for understanding, is a necessary and important strategy for questioning the text
and life, especially in the development of critical literacy skills. In this sense, it is
considered important for students to have a critical and questioning way of thinking
in order to develop their skills in the analysis, synthesis and evaluation stages (Dal,
2015). Finally, the studies are showing that the dialogic reading strategy, one of the
basic strategies of teaching discussion for comprehension, supports literacy devel-
opment and the development of early literacy skills (Dogan, 2019; Yiiceer, 2020).

There are different classifications in the literature regarding strategies based on
writing skill in supporting literacy development (Leki, 2002; Giines, 2007; Akyol,
2010). In the literature, writing strategies, like reading strategies, are classified as
before, during and after writing (Giines, 2007). Therefore, applying strategies for
the development of reading and writing skills will be effective in students’ learning
to learn. It is possible to say that it is important to have the literacy perspective
required by the current century in lifelong learning.
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In the process of primary teachers’ imparting and developing reading and writ-
ing skills, especially at the primary school level in basic education, it is deemed
important to determine the self-efficacy of teachers regarding the concept of liter-
acy and to support them in terms of strategies and activities aimed at developing
literacy skills in line with this purpose. In this regard, effective teaching is seen as
a requirement to be an effective teacher and previous research has emphasized
this fact (Pressley et al.,, 1996). When the studies conducted on the concept of
literacy are examined, it is seen that the self-efficacy perceptions of primary teach-
ers regarding literacy teaching have been investigated and it has been determined
that primary teachers do not have sufficient knowledge about maybe pre reading
strategies and that they also have deficiencies in the application dimension (Sarilan
& Sahin Tagkin, 2022). Therefore, given that primary teachers frequently use ques-
tions about the texts in the current Turkish textbook in their lessons, it is deemed
necessary to first evaluate Turkish textbooks on the basis of strategies in the read-
ing and writing dimensions. The categorization of existing activities based on strat-
egies provides an important evaluation of Turkish textbooks and also points to the
importance of the current study.

Reading comprehension and reading comprehension strategies are of great
importance in developing literacy skills (Akyol, 2011). Diversifying materials and
focusing on strategies for learning and enriching the learning environment con-
tribute to students’ ability to derive different meanings from what they read, read
critically, and produce different and creative thoughts. Karag6z (2018) emphasized
that the use of reading comprehension strategies increases reading comprehension
success, and thus motivates students to read.

At the core of the teaching and learning process is the importance that the
primary teacher places on literacy education, along with their success in the prac-
tical application unnecessary preposition (Antonacci & O’Callaghan, 2020). In this
sense, each step taken to develop the early literacy skills of primary school chil-
dren is considered very valuable. Effective teachers must possess a range of literacy
skills and knowledge at the word, sentence, and text level within the context of a
text (Topping & Ferguson, 2005). Strategy teaching helps students acquire skills
included in the curriculum such as self-regulated learning and learning to learn.
It is thought that teachers’ application of effective literacy strategies in the learn-
ing and teaching processes throughout the school has a positive effect on learning
outcomes and that the establishment of a community regarding literacy practices
in schools and the establishment of a literacy committee will increase the impact
of teachers on this issue (May, 2007). The positive reflections of teacher influence
will necessitate that schools” evaluation practices be differentiated in this direction.
These attitudes of primary teachers who design learning and teaching processes
at the primary school level in this direction will also ensure the advancement of
interdisciplinary literacy practices in the future.

https:/doi.org/10.7822/omuefd.1379989 d



Dordinct Sinif Tirkge Ders Kitaplarindaki Etkinliklerin Okuryazarlik...

Effective and purposeful leadership, shared goals within the school/classroom
community, creation of a learning environment, focus on teaching and learning,
purposeful teaching, high level of expectation, provision of positive reinforcement,
monitoring of development, and support for the professional and pedagogical needs
of the teacher are seen as factors influential in effective literacy teaching (Sammons
et al., p.12). It is possible to say that the use and teaching of literacy strategies in
the context of relevant factors will contribute to the change and development of
elements such as the teacher, the learning and teaching process, and the school in
terms of effectiveness. Therefore, enriching the activities in the Turkish textbook
at the primary school level by differentiating them based on activities supporting
literacy strategies will require primary teachers to be more active in the application
dimension. Considering all these requirements, a primary teacher who aims to en-
sure that primary school students become independent readers at the very begin-
ning of the education process should be able to use the literacy strategies presented
within the framework of the research-based teaching approach in the learning en-
vironment because the main purpose of these strategies is to minimize the reading
and writing anxieties that are dominant at the primary school level and to enable
students to become independent readers. The current study focuses on strategies
that support literacy development, particularly by taking into account reading skills
in the comprehension dimension and writing skills in the expression dimension.

Based on before, during and after reading strategies, the strategies that support
effective literacy development discussed in the current study are examined under
the headings of fluent reading, vocabulary teaching, story comprehension teaching,
teaching to understand informative texts, questioning for understanding, teach-
ing discussion for understanding, narrative writing teaching and writing teaching
strategies as stated by Antonacci and O’Callaghan (2020). In light of the strategies
related to these headings, activities in the Turkish textbook are examined.

The purpose of this study is to examine the activities in Turkish textbooks based
on determined strategies and to see the reflections of these strategies in fourth-
grade Turkish textbooks. For this purpose, the activities in the fourth-grade Turk-
ish textbooks prepared by the Ministry of National Education in the 2022-2023
school year were examined and the reflections of the strategies that support literacy
development in reading and writing dimensions were evaluated. Primary school
is the most important level where the foundations of reading and writing are laid.
Reading and writing are seen as the main objectives, especially in the first, second
and third grades of primary school. It is possible to think that at the fourth grade
level, they are used by students as a tool rather than a primary purpose for them
to individually acquire information, learn, and control their own learning. Within
the framework of the stated importance and purpose of the study, the research
question of the study is; “How are the literacy strategies reflected in the activities in
reading and writing dimensions in Turkish textbooks?".

OMU EFD, 2024, Cilt 43, Say1 2, Sayfa 819-870



Yasemin ERDEM, Hakan DEDEOGLU

METHOD

Research Model

The study employed the document analysis method, one of the qualitative re-
search methods. Document analysis involves the analysis of written materials re-
garding the facts and events being researched and is a method that should be used
effectively in qualitative research (Yildirim & Simsek, 2016). Turkish textbooks
were used as data sources and the aim was to examine the activities in these books.

Research Material

It aimed to examine the activities in fourth-grade Turkish textbooks in terms
of literacy strategies. For this purpose, fourth grade Turkish textbooks approved by
the Ministry of National Education in the 2022-2023 school year were used. Three
different fourth-grade Turkish textbooks were examined in the study. The number
of activities in all the examined textbooks is 840.

Analysis Unit of the Study

The strategies supporting literacy development discussed within the scope of
the current study are summarized separately by the researcher according to the
reading and writing areas in Table 1 and Table 2, together with the names and con-
tent information specified by Antonacci and O’Callaghan (2020).

Table 1. Literacy Strategies Included in the Study (Reading)

Learning Area: Name of the Content of the Strategy
Reading Strategy
Paired reading is a strategy that helps students develop
. . their reading skills by pairing them with each other.
Paired Reading Choral reading is a group-supported, repeated rea-
Basic Strategies Choir Reading ding strategy for students. Passage reading is a strategy
for Teaching Passage Reading ~ in which a paragraph is selected from a book enjoyed
Fluent Reading Radio Reading with peers. R'adlo reading is a strategy for deve.lopmg
fluency in which students take on the role of radio pre-
Reader Theatre

senters. Reader theatre is a strategy in which students
interpret the characters in the text using their voices.

Creating an individual repertoire is a strategy that allows
identifying important words acquired from what is read
and inferring their meaning from context/other sour-

Creating an Indi-
vidual Vocabulary

Basic Strategies Repertoire ces. Word map is a strategy that shows the relationships
for Teaching Word Map between words and other words. The interactive word
Vocabulary Interactive Word ~ wall is a strategy where the classroom walls are decora-

Wall ted with new and interesting words. Word bulletins are
Word Bulletins a helpful strategy for discovering the meanings of words

encountered while reading.
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Story mapping is a strategy that helps remember, un-
derstand and tell stories read or listened to. Storytelling

Story Map is a strategy in which the student takes responsibility for
Basic Strategies Storytelling creating meaning by retelling the story. Book talks are a
for Teaching Book Talks strategy that increases students’ motivation and interest
Story Character Map in books. Character map is a strategy for students to learn
Comprehension the characteristics of the main characters and understand
Doubl.e—Entry the story. The double-entry journal is a strategy that al-
Diary lows you to respond to stories and interpret them to un-

derstand them.
Discussion circles are a strategy that enables in-depth
processing of texts. Establishing a connection is a stra-
tegy that aims to uncover prior knowledge about a topic
Strategies Discussion Circles an.d establish connections while reading. First, Fhe reader
For Teaching Establish a th1n1.<s about what he/she already knows, establishes con-
Understanding Connection nections and then reaches new‘conctepts. ComPre.}len51on
of Informative hensi keys are a strat.egy that helps 1der}t1fy the main idea. To
Texts Comprehension  eyaluate the prior knowledge, a visual tour of the text is
Keys made, then the keywords and important sentences are

highlighted with different colors, the text is summarized
by reading the highlighted words and sentences, and the
main idea is determined based on the written summary.

Basic Strategies
for Teaching
Questioning for
Understanding

Questioning the
Author

Question Web

Question-Answer
Relationships

Questioning the author is a strategy that aims to exemp-
lify question-based reading. It requires writing questions
about the text, such as “What does the author mean here?
What is the author’s aim?”. Question web is a strategy
used to facilitate understanding of the text through qu-
estion preparation. Question-answer relationships enable
the types of questions to be asked about the text to be dis-
tinguished. They are also asked to make inferences from
the visual.

Basic Strategies
for Teaching
Discussion for
Understanding

Expectation Guides
Dialogic Reading
Discussion
Network

Collaborative
Language Tables
Give Me The Last

Word

Expectation guides require agree-disagree statements to
explore beliefs about concepts about the text before rea-
ding, and reconsideration of statements after reading. Di-
alogical/interactive reading is a strategy in which child-
ren are storytellers and adults listen and ask questions.
The goal is to involve children in the reading experien-
ce. A discussion network is a strategy in which students
conclude a text by recording their ideas on the subject.
Collaborative language tables are a strategy that allows
discussion of the book with questions such as who is the
author, who are the main characters, what are the prob-
lems of these characters, what did the main character do
to solve this problem, how did the main character change,
what new words were learned from the literary genre?...
Give me the last word is a strategy in which children cho-
ose and interpret any section or sentence they want from
the text they read.
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When Table 1 is examined, it is seen that the strategies in the field of learning
to read are addressed under the headings of fluent reading, teaching vocabulary,
teaching story comprehension, teaching understanding informative texts, teaching
questioning for understanding, and teaching discussion for understanding, and
under each heading, information about the strategies and the content of these stra-
tegies is included. Within the framework of the main purpose of the current study,
the reflections of these strategies in Turkish textbooks were discussed. The stra-
tegies addressed based on writing as another learning area are shown in Table 2.

Table 2. Literacy Strategies Included in the Study (Writing)

Learning Area: Name of the Content of the Strategy
Writing Strategy

Digital storytelling is a strategy that requires students
to create digital stories and a suitable environment for

Digital Storytelling the use of music, animation and visuals. Collaborative

Basic Strategies Collaborative writing is a strategy in which students are encouraged
for Teaching Writing to write about a potential topic. Character networks are
Narrative Character a strategy that allows students to analyze the behavior
Writing Networks of characters. Thought boxes are a strategy for integra-
Thought Boxes ting visual literacy into writing instruction. They are

guided to create a story outline by having them specu-
late about what the figures in the visuals are thinking.

Books are our main interest is a strategy that allows stu-
dents to express their ideas about a topic they have lear-
CBooks Are Our  ned and guides them to write their own books. Entry and
Basic Strategies Main Interest exit slips is a strategy in which students’ knowledge about
for Teaching the subject is questioned through entry slips, and the exit
Writing slip is a slip for them to evaluate whether what they have
Learning Diaries  Jearned is useful or not, what else they need to learn, etc.
Learning diaries is a strategy that directs students to write

and draw based on what they have read.

Entry and Exit Slips

Table 2 presents the basic strategies from the field of writing to support litera-
cy skills within the context of the current study. The relevant table was prepared
within the framework of the writing learning area and its compliance with the
fourth-grade writing objectives of the Turkish language curriculum was taken into
consideration. The reflections on writing strategies in fourth-grade Turkish textbo-
oks were taken as the basis of the current study.

Data Collection Tools

To examine the activities in fourth-grade Turkish textbooks, a checklist was
created for the strategies determined in the reading and writing dimensions. Ac-
cording to the checklist, all activities in Turkish textbooks were examined. In this
context, it was determined which literacy strategies in the areas of reading and
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writing learning correspond to the activities in the fourth- grade Turkish textbo-
oks. Here, it is particularly emphasized which literacy strategies are reflected in the
activities in the textbooks.

Data Collection and Analysis

In the study, 338 activities were reached in the reading dimension and 101 acti-
vities in the writing dimension in three Turkish textbooks prepared by the Ministry
of National Education for the fourth- grade level. A checklist was used to evaluate
the activities for literacy strategies prepared in reading and writing dimensions.
Expert opinion was taken for the checklist prepared in line with the purpose of the
study. The obtained data were subjected to descriptive analysis. The main purpose
of descriptive analysis is to reach concepts and relationships through the analysis
of the collected data (Yildirim & Simsek, 2012). As a result of the descriptive analy-
sis, the activities in Turkish textbooks were associated with strategies that support
literacy development and frequency values were also presented.

Validity, Reliability and Ethics

In qualitative research methods, the concepts of validity and reliability are add-
ressed in different ways. According to Kirk and Miller (1986), validity is defined
as the observation of the phenomenon being investigated as it is, in an unbiased
manner, within the framework of the purpose of the study (as cited in Yildirim &
Simsek, 2012, p.269). Peer confirmation was used as a method to confirm the data
obtained while presenting the holistic picture of the phenomenon under investi-
gation. Detailed reporting of the collected data is an important criterion for a qu-
alitative research. As stated by Miles and Huberman (1994) regarding the concept
of credibility, which is appropriate for the nature of qualitative research in terms of
internal validity, consistency is considered a prerequisite in each of the processes
of the research including data collection, data analysis and data interpretation. In
this sense, the researcher need to evaluate the research process with a critical eye
(Yaldirim & Simsek, 2012). The concept of transferability, as a concept specific to
the nature of qualitative research methods in terms of external validity, points to
the limited generalizability of research results indirectly based on experiences and
examples. In this direction, all the stages of the study were reported in detail.

In the qualitative research method, the concept of reliability is expressed as
consistency in the sense of internal reliability and confirmability in the sense of
external reliability by the nature of qualitative research (Yildirim & Simsek, 2012).
In this study, consistency was examined in terms of whether the research results
could yield the same results over time, and in terms of confirmability, the checklist
created by the researcher was used as the same observation tool by a different rese-
archer during the research process. Especially here, when the strategies supporting
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some literacy skills could not be directly seen in any activity, the reflections of whi-
ch strategy was in the relevant activity were discussed again and a consensus was
reached in this sense. In the analysis of qualitative data, the consensus percentage
was 100% according to the reliability formula of Miles and Huberman (1994).

FINDINGS

In line with the purpose of the current study, the research question “How are
the literacy strategies reflected in the activities in reading and writing dimensions
in Turkish textbooks?" was tried to be answered by examining the number of acti-
vities in the fourth-grade Turkish textbooks and the strategies supporting the de-
velopment of literacy skills in the reading and writing dimensions in the textbooks
and they are given in Table 3.

Table 3. Number of Activities in the Examined 4th-Grade Turkish Textbooks

s Number of Activities Related Total Number of
Publishing

to Literacy Strategies Activities
Ozel-Koza Yay. (First book) 139 229
MEB- (Second book) 140 322
Ozel- Ozgiin Yay. (Third book) 159 289

As shown in Table 3, in the first of the fourth-grade Turkish textbooks appro-
ved by the Ministry of National Education, there are 229 activities, and 139 of these
activities reflect strategies that support literacy skills in the reading and writing
dimensions. The remaining 90 activities include questions prepared for texts, acti-
vities for speaking skills, activities for language and expression, and activities rela-
ted to designing inventions, filling out forms, reading graphics, creating banners,
organizing an essay contest, making explanations about transportation types, and
the name-city-animal game.

In the second book examined, there are 322 activities, and 140 of these acti-
vities are associated with strategies that support literacy skills in the reading and
writing dimensions. The remaining 182 activities are activities including questions
about texts, speaking/presentation activities, language and expression activities,
activities aimed at writing a given text in one’s own style, creating signatures, filling
in the blanks, writing messages, filling in forms, forming sentences about cause-ef-
fect-examples, ordering sentences, blog introduction, creating a game preparation
booklet, matching parts of a poem, matching symbols, reading brochures, reading
tables, taking notes about the reliability of written sources, preparing postcards,
reading e-mails, preparing presentations, memorizing the National Anthem, anal-
yzing inference sentences, comparing text types, reading graphics, matching ele-
ments of the text, introducing the table of contents, and questions about speaking,
language and expression.
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In the third book examined, there are 289 activities, and 159 of these activities
reflect strategies that support literacy skills. The remaining 130 activities include
questions about texts, speaking/presentation activities, language and expression
activities, creating a newspaper article, examining graphics, finding the text type,
activities consisting of true-false type questions, matching organization names, fil-
ling in the blanks, preparing postcards, activities for writing sections of the text,
public service announcement review activity, activities for keeping a diary, exa-
mining product labels, reading e-mails, matching smart signs, solving puzzles,
self-assessment, creating cause-effect sentences, pasting visuals, memorizing the
National Anthem, examining brochures, examining listening rules, writing polite
expressions, etc., which cannot be fully associated with the reading and writing
strategies determined within the scope of the current study.

Activities that reflect strategies that support literacy development were con-
sidered separately for the three textbooks examined and were evaluated in terms
of reading and writing. The number of activities that can be associated with the
literacy strategies in the first textbook examined are given in Table 4.

Table 4. Evaluation of the Activities in the First Textbook Examined According
to Literacy Strategies

Strategies to Support Literacy Skills in the Reading Dimension f
Creating Individual Vocabulary Repertoire 34

Establish a Connection 25

Comprehension Keys 20

Storytelling 3

Discussion Network 3

Word Map 2

Story Map 2

Character Map 2

Question Answer Relationships 2

Question Web 2

Interactive Word Wall 1

Double Entry Diary 1

Give Me The Last Word 1

Choir Reading 1

Total 99

Strategies to Support Literacy Skills in the Writing Dimension f
Books Are Our Main Interest 22

Thought Boxes 6
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Learning Diaries 5
Character Networks 4
Entry-Exit Slips 3
Total 40

As shown in Table 4, it is seen that strategies that support literacy development
in the reading dimension are reflected in 99 activities and strategies that support li-
teracy development in the writing dimension are reflected in 40 activities. It is seen
that the strategy of creating individual vocabulary repertoire is used more frequ-
ently than other strategies in the activities related to the texts examined under each
theme. Therefore, the strategies identified in the analyzed textbooks are as follows,
from most frequently used to least frequently used: creating individual vocabulary
repertoire, establishing a connection, comprehension keys, storytelling, discussion
network, word map, story map, question-answer relationship, question web, inte-
ractive word wall, double-entry diary, give me the last word, question the author,
choral reading. In the writing dimension, the highest number of reflections was
found to belong to the strategy of books are our main interest. Thought boxes, lear-
ning diaries, character networks, and entry-exit slips are also among the common
strategies. Examples of activities for the identified strategies are shown in Figure 1.
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Figure 1. Images of Activities Associated with Literacy Strategies
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Figure 1. Images of Activities Associated with Literacy Strategies
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The number of the activities that can be associated with literacy strategies in the
second textbook examined is given in Table 5.

Table 5. Evaluation of the Activities in the Second Textbook Examined According
to Literacy Strategies

Strategies to Support Literacy Skills in the Reading Dimension f
Creating Individual Vocabulary Repertoire 32
Comprehension Keys 29

Establish a Connection 19

Discussion Network 11

Storytelling 6

Collaborative Language Tables 5

Question Web 5

Reader Theatre 2

Book Talks 1

Questioning the Author 1

Story Map 1
Total 112

Strategies to Support Literacy Skills in the Writing Dimension f
Thought Boxes 17

Character Networks 8

Books Are Our Main Interest 7

Learning Diaries 2

Total 28

As indicated in Table 5, it is seen that strategies supporting literacy develop-
ment in the reading dimension are reflected in 112 activities. In the writing di-
mension, strategies supporting literacy development are reflected in 28 activities.
It is noticeable that the strategy of creating individual vocabulary repertoire is used
more frequently in the activities under each theme, as in the first book. The frequ-
ency of strategies in descending order is as follows: Creating individual vocabulary
repertoire, comprehension keys, establishing a connection, discussion network,
storytelling, collaborative language tables, question web, reader theatre, book talks,
questioning the author and story map. In the writing dimension, it is seen that
the highest number of reflections was determined between the activities and the
strategy of thought boxes, followed by the strategies of character networks, books
are our main interest and learning diaries. Examples of activities for the identified
strategies are shown in Figure 2.
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Figure 2. Images of Activities Associated with Literacy Strategies

The number of the activities that can be associated with the literacy strategies
in the third textbook examined is given in Table 6.
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Table 6. Evaluation of the Activities in the Third Textbook Examined According
to Literacy Strategies

Strategies to Support Literacy Skills in the Reading Dimension f
Creating Individual Vocabulary Repertoire 38
Establishing a Connection 19
Comprehension Keys 16
Discussion Network 14
Storytelling 10

Give Me The Last Word 7
Question Web 5

Questioning the Author 4

Story Map 4

Character Map 4

Word Map 2

Interactive Word Wall 1

Paired Reading 1

Reader Theatre 1
Total 126

Strategies to Support Literacy Skills in the Writing Dimension f
Books Are Our Main Interest 19
Thought Boxes 7

Learning Diaries 4

Character Networks 3

Total 33

In the reading dimension presented in Table 6, it is seen that the strategies
supporting literacy development are reflected in 126 activities. In the writing di-
mension, strategies supporting literacy development are reflected in 33 activities.
It is noticeable that the strategy of creating individual vocabulary repertoire is used
more frequently in the activities under each theme, as in the first and second text-
books. The frequency of strategies in the descending order is as follows: creating
individual vocabulary repertoire, establishing a connection, comprehension keys,
discussion network, storytelling, giving the last word, question web, questioning
the author, story map, character map, word map, interactive word wall, paired
reading and reader theatre. In the writing dimension, it is seen that the highest
number of reflections was determined between the activities and the strategy of
books are our main interest, followed by the strategies of thought boxes, learning
diaries and character networks. Examples of activities for the identified strategies
are shown in Figure 3.
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Figure 3. Images of Activities Associated with Literacy Strategies
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Figure 3. Images of Activities Associated with Literacy Strategies

When the reflections of the strategies supporting literacy development in the
activities included in the fourth-grade Turkish textbooks in the reading and wri-
ting dimensions are evaluated, the strategy of creating individual vocabulary re-
pertoire, which is among the basic strategies for teaching vocabulary, comes to the
fore in the reading dimension and the strategies of books are our main interest and
thought boxes, which are among the basic strategies for supporting literacy skills,
come to the fore in the writing dimension.

DISCUSSION, RESULTS AND RECOMMENDATIONS

When the activities are evaluated based on strategies supporting literacy de-
velopment addressed in the reading dimension in the examined textbooks, in all
of the activities associated with the strategy of creating individual vocabulary re-
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pertoire, students are asked to make predictions about the meanings of the words
determined in the text and to write their dictionary meanings. It is thought that
practices aimed at improving vocabulary increase the comprehensibility of texts
and are important in communication between individuals (Karatay, 2007; Ozbay &
Melanlioglu, 2008; Goger, 2009). In the first textbook examined it was determined
that the number of activities reflecting the strategies of word map and interactive
word wall is quite low. In the second textbook evaluated, it was seen that only the
strategy of creating individual vocabulary repertoire was used among the vocabu-
lary teaching strategies. In the third textbook examined within the scope of the
current study, it was determined that the strategy of creating individual vocabulary
repertoire was used the most and that the strategies of word maps and interactive
word walls were given very little place as in the first textbook. Thus, it is very im-
portant to reflect on different applications that aim to teach vocabulary (word map,
interactive word wall, word bulletins) in the activities and to ensure a balance in
the use of different strategies in this sense. In this way, the use of different literacy
strategies also enables the diversification of activities prepared for texts (Aktas &
Bayram, 2018).

In the fourth- grade Turkish textbooks examined, among the basic strategies
for teaching fluent reading in the reading dimension, there is only one activity for
the choral reading strategy in the first book, while there are only two activities for
the reader theatre strategy in the second book, and there are examples of activi-
ties for both the reader theatre and choral reading strategies in the third book. In
teaching fluent reading, activities can be developed using strategies that support
literacy development in different ways. In this sense, it is seen that there are defi-
ciencies in all the three books and that activities for fluent reading strategies are not
included sufficiently.

In the textbooks examined within the framework of the main purpose of the
study, it has been noted that activities related to the story maps, storytelling, book
talks, character maps, and double-entry diary strategies, which are fundamental
strategies for teaching story comprehension in reading, are quite scarce. It was
found that in the second textbook there are more activities associated with the
storytelling strategy and there is one activity each for the story map and storytel-
ling strategies. It was seen that the character map and double-entry diary strategies
are not addressed. Finally, in the third textbook, it was seen that the activities for
the storytelling strategy are more than activities for other strategies (story map,
character maps) in the same context. Based on the findings of Belet (2011), the
use of storytelling in all three textbooks analyzed in the current study seems to be
normal because this strategy plays an important role in developing critical reading
skills. However, when considering the number of activities where this strategy is
focused on, they seem to be insufficient. In addition, it was determined that activi-
ties requiring the use of book talks and double-entry diary strategies are not inclu-
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ded. When all three textbooks are evaluated together, it can be concluded that the
reflections of story comprehension teaching strategies on the activities are few and
inadequate. However, current research on story mapping (Duman & Tekinarslan,
2007; Yilmaz, 2008) draws attention to its positive relationship with reading com-
prehension. Therefore, to support reading comprehension, the activities requiring
the use of story comprehension teaching strategies in Turkish textbooks should be
improved both quantitatively and qualitatively.

In terms of strategies supporting literacy development, the activities in the exa-
mined Turkish textbooks prominently reflect the strategies of establishing a con-
nection and comprehension keys, which are among the fundamental strategies for
teaching the comprehension of informative texts in the reading dimension. The
reflection of these strategies is notably evident in the activities. In this sense, it
can be seen that these strategies are used more than other strategies. In all three
textbooks, the strategy of establishing a connection generally involves determining
a title suitable for the text or asking questions about the text based on visuals. The
strategy of comprehension keys is addressed in all three textbooks on the basis of
the activities aimed at finding the topic and main idea of the text being read. In this
regard, it was determined that activities aimed at finding topics and main ideas in
the texts discussed under the themes are more prevalent than activities in which
other literacy strategies are used.

Another set of strategies that support literacy development in the reading di-
mension is the strategies used in teaching questioning for understanding. These are
the strategies of questioning the author, question web and question-answer relati-
onships. Among these strategies, especially in the question web strategy, students
are expected to prepare questions for the texts themselves, and it is seen that the
activities in which these strategies are used are more common than other activities,
but not sufficient. Reflecting these strategies in activities is also considered impor-
tant for the development of critical literacy skills (Dal, 2015). It has been determi-
ned that students with reading difficulties may have difficulties in finding the main
idea, establishing cause-effect relationships, remembering information in the text
and making inferences (Baydik, 2011). Therefore, it is very important to include li-
teracy strategies that support the development of these skills in Turkish textbooks.

The last of the strategies that support literacy development in the reading di-
mension discussed within the scope of the current study is the strategies used to
teach discussion for better comprehension. These strategies are addressed under
the names of expectation guides, dialogic reading, discussion network, collabo-
rative language tables and give me the last word in the current study. In the first
textbook, reflections on the strategies of discussion network and give me the last
word are seen in the activities, but the number of the activities in which these stra-
tegies are used is considered to be insufficient. In the second textbook, reflections
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of the strategies of discussion network and collaborative language tables are seen
in the activities but the number of these activities is very small compared to the
total number of the activities in the textbook. In the third textbook, reflections of
the strategies of “discussion network” and “give me the last word” are noticeable in
the activities, but they are not considered sufficient as in the other textbooks. In
the study conducted by Yilmaz and Top (2015), it was determined that the use of
the collaborative discussion questioning strategy had positive effects on students’
reading comprehension success. Therefore, activities focusing on these strategies
should be included in Turkish textbooks.

As an important part of this study, the strategies used to support literacy skills
in the writing dimension were determined as story writing instruction and writing
instruction basic strategies. In this regard, it is seen that in the first and third text-
books, some activities are focusing on students writing texts on a subject, especial-
ly by the strategy of books is our main interest. In the second textbook, the number
of activities focusing on teaching writing using visuals in compliance with the stra-
tegy of thought boxes is considerably higher than that of other activities. In additi-
on, the strategies of learning diaries, entry-exit slips, collaborative writing, digital
storytelling, and character networks are effective literacy strategies that can be used
in teaching writing. Therefore, when all three textbooks are evaluated in terms of
writing teaching strategies, it is thought that more strategies should be reflected in
the activities. Soysal and Tavsanli (2023) found that the use of writing strategies is
effective in improving students” writing skills. In this regard, it is important to inc-
lude activities in which different writing strategies are used in Turkish textbooks.
Topuzkanamis (2015) examined the effects of using writing strategies on students’
writing anxiety and observed decreases in anxiety scores. Therefore, the inclusion
of writing strategies in Turkish textbooks through activities may be deemed ne-
cessary to minimize the level of writing anxiety of fourth-grade primary school
students. In their study, Khosravi et al. (2017) revealed the relationship between
students’ use of writing strategies and their self-efficacy. When it comes to teac-
hing writing, the necessity of using writing strategies is emphasized. It is possible
to think that the reflection of different writing strategies in activities in Turkish
textbooks also has an important place in the development of students’ self-efficacy.

The function of texts used as a tool in primary school is important in the langu-
age development of students as well as their mental and social development. Pre-
senting activities in an enriched way to include strategies that support literacy deve-
lopment in terms of both quantity and quality will enable students to take an active
role in more activities and support their linguistic and mental development. In this
respect, it can be said that students’ being engaged in basic strategies that support
literacy development through different activities will provide high-level benefits in
their future education and training experiences. The repetitive activities in the texts
under the themes in the Turkish textbook can be the main reason why students
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start acting by rote after a while. For this reason, different activities structured with
different literacy strategies should be included in fourth-grade Turkish textbooks.
In addition, it is also very important that the activities in the textbooks can be
transformed by the primary teacher into a form in which students can use literacy
strategies. In this regard, it is also deemed necessary to have pre-service primary
school teachers engage in literacy strategy practices during their undergraduate
education. Thus, differentiating and enriching the activities in textbooks to be more
meaningful and encompass a wider range of skills is a matter that indicates teacher
competencies and should not be overlooked. To ensure that different literacy de-
velopment strategies can be associated with the activities in the Turkish textbook,
a section on relevant literacy development strategies could be included under each
theme. Under this section, the strategies and the numbers of the activities can be
provided together to show which strategy corresponds to which activity. In this way,
textbooks and the activities in them can be made more useful and more meaningful.
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