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The aim of this research is to develop a solution proposal by revealing the problems faced by
master trainers working in public education centers. Phenomenology design, one of the
qualitative research designs, was used in the research. While determining the research group,
the criterion sampling method, one of the purposeful sampling methods, was used. The
participant group of the research consists of 11 master trainers working in public education
centers in Kahramanmaras. The data in the study were obtained by using a semi-structured
interview form developed by the researchers. The obtained data were analyzed by content
analysis technique. As a result of the analysis, the data were divided into themes and codes.
The themes and codes created were interpreted by tabulating. During the analysis, the views
of the participants were also included. As a result of the research, it was determined that the
participants had problems arising from social media, trainees, course places, lack of materials,
administrators, professional environment and personal rights. Based on the results obtained,
it can be said that improving the personal rights of master trainers, providing material and
material support, active use of social media, revising the course programs, arranging the
trainee acceptance criteria and raising the awareness of the administrators will contribute to
the master trainers.
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Bu aragtirmanin amaci, halk egitim merkezlerinde goérev yapan usta dgreticilerin karsilagtiklar:
problemleri ortaya koyarak ¢oziim onerisi gelistirmektir. Arastirmada nitel arastirma
desenlerinden olgubilim deseni kullanilmistir. Arastirma grubu belirlenirken amagli drneklem
yontemlerinden 0lgiit Orneklem yontemi kullanilmigtir. Aragtirmanin  katilimer  grubunu
Kahramanmaras ilindeki halk egitim merkezlerinde gorev yapmakta olan 11 usta Ogretici
olusturmaktadir. Arastirmada veriler, arastirmacilar tarafindan gelistirilen yari yapilandirimis
goriisme formu kullanilarak elde edilmistir. Elde edilen veriler igerik analizi teknigi ile analiz
edilmistir. Analiz sonucunda veriler tema ve kodlara ayrilmistir. Olusturulan tema ve kodlar
tablolagtirilarak yorumlanmistir. Analiz sirasinda katilimcr goriiglerine de yer verilmistir.
Arastirma sonucunda katilimcilarin, sosyal medyadan, kursiyerden, kurs yerinden, malzeme
yetersizliginden, idarecilerden, mesleki gevreden ve 0Ozliikk haklarindan kaynakli problemler
yasadiklar1 belirlenmistir. Elde edilen sonuclardan hareketle, usta 6greticilerin 6zlitk haklarinin
iyilestirilmesinin, malzeme ve materyal destegi verilmesinin, sosyal medyanin aktif
kullanilmasmin, kurs programlarinin revize edilmesinin, kursiyer kabul kriterlerinin
diizenlenmesi ve idarecilerin bilinglendirilmesinin usta dgreticilere katki saglayacag sdylenebilir.
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Giris

Egitim bireyin kisisel ve toplumsal yeteneklerinin, davranislarinin istenilen dogrultuda
gelistirilmesi, ona istendik yonde yeni yetenek, davranis ve bilgiler kazandirmak icin yapilan
calismalarin tiimiinii ifade etmektedir (Akyiiz, 2012). Egitim 1739 sayil1 Milli Egitim Kanununda 6rgiin
ve yaygin egitim olarak iki altbdliimde ele alinmaktadir. Orgiin egitim, yas olarak ayni seviyede olan
bireylere yonelik hazirlanan, okul igerisinde planli ve programli olarak yapilan egitim olarak ifade
edilmektedir. Orgiin egitimin yaninda veya disinda yiiriitiilen egitim faaliyetleri ise yaygin egitim
olarak ifade edilmektedir (Milli Egitim Bakanligi [MEB], 1973). Tiirkiye'de yaygin egitim faaliyetleri ise
hayat boyu 6grenme genel miidiirliigii kapsaminda olgunlasma enstitiileri ve halk egitim merkezleri
kapsaminda yiiriitiilmektedir. Tiirkiye geneline yayilmis genis ag1 sayesinde halk egitim merkezleri
yaygin egitimin Tiirkiye’deki en 6nemli temsilcisidir (Kavtelek, 2014). Halk egitim merkezleri 6rgiin
egitimden yeterince istifade edemeyen, orgiin egitimi yarida birakan ya da orgiin egitimden mezun
olduktan sonra bilim ve teknolojide meydana gelen gelismelere uyum saglayarak bilgi ve becerilerini
ilerletmek, mesleki beceriler kazanarak bunu gelistirmeyi amagclayan bireylere egitim veren
kurumlardir (Kurt, 2000). Halk egitim merkezlerinde egitimler O0gretmenler ve usta Ogreticiler

tarafindan yiiriitiilmektedir.

Usta Ogreticiler kadrolu veya ek ders fiicreti karsihiginda yaygmn egitim faaliyetlerinde
gorevlendirilen, usta yeterliligine sahip, mesleki ve teknik egitim kurularinda 6grenim goren
kursiyerlerin egitiminden sorumlu kisiler olarak tanimlanmaktadir (Milli Egitim Bakanhig1 [MEB],
2010). Usta Ogreticiler yaygin egitim kurumlarinda gorevlendirilirken bazi niteliklere sahip olmasi
beklenmektedir. Bunlar Tiirk vatandas: olmak, 18 yasin1 doldurmus olmak, kamu haklarindan kisith
olmamalk, askerlikle ilisigi olmamak, devletin giivenligine kars1 sug islememis olmak, gérevi yapmasina
engel olacak bir saglik probleminin olmamasi, gorev alinmak istenen kursun 6zel sartlarimi tasiyor
olmaktir (Milli Egitim Bakanlig1 [MEB], 2018). Bu sartlar1 saglayan usta 0greticiler ayni kursu agmak
isteyen usta Ogreticiler ile puan siralamasina girerler. Puanlama usta dgreticinin egitim durumuna,
hizmet siiresine ve basarilarina gore yapilmaktadir. Basvuru yapilan alan ile ilgili ustalik belgesi,
meslek lisesi diplomasi veya 4. seviye kurs bitirme belgesine sahip olmak 10 puan, 6n lisans mezunu
olmak 20 puan, lisans mezunu olmak 30 puan, yiiksek lisans mezunu olmak 45 puan, doktora mezunu
olmak 60 puan olarak hesaplanmaktadir. Daha 6nceki hizmet siireleri 180’e boliimiinde elde edilen
sonu¢ kadar puan almaktadirlar. Bununla beraber usta &greticilik belgesi, ulusal ve uluslararas:
yarismalar ile alinan basari belgeleri iginde puan verilmektedir (Yildirim, 2020). Yapilan bu puanlama
usulii ile basar1 odakli, seffaf ve daha adil bir gérevlendirme yapmaya ¢alisildig: ifade edilebilir. Bu

niteliklere sahip usta dgreticiler kendi alanlarindaki kurslarda gorevlendirilmektedir.

Usta Ogreticiler, yiiriittiikleri egitimleri bir plan ve programa uygun yiiriitmektedirler. Giinliik

8 saate kadar derse girebilen usta dgreticiler haftalik 40 saate kadar ders verebilirler. Ucretlerini ise

1352



KEFAD Cilt 25, Say1 2, Agustos, 2024

Ogretim siirecine katildiklar1 ders saati {izerinden almaktadirlar. Usta Ogreticiler kursun bitmesi,
kursiyerlerin kursu birakmasi veya baska bir sebepten kursun kapatilmas1 halinde kendi alaninda bagka
bir kursta gorev alabilirler. Usta Ogreticiler 6gretim siirecine katildiklar1 ders siireclerinin {icretlerini

alabilirler (MEB, 2018).

Tiirkiye genelinde 998 halk egitim merkezinde, 75 alanda 3672 farkl tiirde kurs ac¢ilmaktadir.
Bu kurslarda 35.000 kadrolu 6gretmen ve 92.000 usta ogretici gorev yapmaktadir (Halk Egitim Kurs,
2024). Usta Ogreticilerin bu sayis1 yaygin egitim icin usta Ogreticilerin ne kadar énemli oldugunu
(Yildirim, 2020) gosterirken yapilan alan yazin taramasi sonucunda halk egitim merkezinde gorev
yapan usta Ogreticiler ile ilgili sinirh sayida calismaya (Arslan ve Akga, 2012; Divjak ve digerleri, 2004;
Gezicioglu ve digerleri, 2022; Kabaday1 ve Sapsaglam, 2011; Sekerci, 2019; Sekerci ve Karatas, 2019;
Yaman-Sipal, 2020; Yildirim, 2020) ulasiimis olmakla beraber usta 6greticilerin karsilastiklar: sorunlari
konu edinen herhangi bir ¢calismaya ulasilamamustir. Bu durum arastirmacilar tarafindan alan yazin da
bir eksiklik olarak goriilmiistiir. Bu ¢alisma bu eksikligi gidermesi agisindan énemlidir. Yine ¢alisma
sonucunda halk egitim merkezlerinde gorev yapan usta Ogreticilerin problemlerini ve ¢oziim
Onerilerini ortaya koyarak bu problemlerin ¢oziime ulasmasinda karar alicilara yol gostermesi
beklenmektedir. Buradan hareketle ¢alismanin arastirma sorusu; “Halk egitim merkezlerinde gorev

yapan usta Ogreticilerin karsilastiklar1 problemler nelerdir? olarak belirlenmistir.
Yontem

Bu béliimde arastirmanin modeli, ¢alisma grubu, verilerin toplanmasi, verilerin analiz edilmesi

ve gegerlik ve giivenirlik calismalariyla ile ilgili bilgiler sunulmustur.
Aragtirmanin Modeli

Bu arastirmada nitel aragtirma modeline uygun olarak olgubilim deseni kullanilmistir. Kisilerin
bir olguya ytlikledigi anlami1 ortaya ¢ikarmak amaciyla yapilan arastirmalarda olgubilim deseni tercih
edilmektedir (Creswell, 2016). Bu arastirmada incelenen olgu halk egitim merkezlerinde gorev
yapmakta olan usta &greticilerin karsilastiklar1 sorunlardir. Bu kapsamda halk egitim merkezlerinde
gorev yapmakta olan usta Ogreticilerin karsilastiklar1 sorunlar ile ilgili usta Ogreticilerin goriisleri

olgubilim deseni kullanilarak belirlenmeye calisilmistir.
Calisma Grubu

Bu arastirmanin ¢alisma grubunu Kahramanmaras ilinde halk egitim merkezlerinde gorev
yapmakta olan 11 usta dgretici olusturmaktadir. Arastirmanin ¢alisma grubu olusturulurken nitel
arastirmalarda veri toplama igin sik kullanilan amagh 6rneklem yontemi kullanilmistir (Bityiikoztiirk,
Cakmak, Akgiin, Karadeniz ve Demirel, 2018; Yildirim ve Simsek, 2016). Amacli 6rneklem kapsaminda,

Kahramanmaras'ta halk egitim merkezlerinde en az iki yildir gérev yapan, farkli mesleki deneyimlere
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sahip ve halk egitim merkezlerinde farkli alanlarda kurs veren usta dgreticilere ulasilmaya ¢alisilmigtir.

Katilimcilara iliskin demografik bilgiler Tablo 1’de ayrintili olarak verilmistir.

Tablo 1. Usta d3reticilerin demografik ozellikleri

Demografik Ozellik Kategori Erkek Kadin Toplam
Yas 20-35 Yas 1 1 2
36-50 Yas 2 5 7
51 ve Ustii 0 2 2
Toplam 3 8 11
Mesleki Kidem 0-10 Y1l 1 2 3
11-15 Y1l 2 1 3
16-20 Y1l 0 4 4
21-Ve Ustii 0 1 1
Toplam 3 8 11
Egitim Diizeyi Lise 1 3 4
On lisans 1 4
Lisans 1 1
Toplam 3 8 11

Tablo 1 incelendiginde, ¢alisma grubundaki usta 6greticilerin ikisi 20-35 yas araliginda, yedisi
36-50 yas araliginda ve ikisi 51 ve iistii yas araligindadir. Calisma grubunda yer alan usta dgreticilerden
sekizi bayan, {i¢ii de erkek usta Ogreticilerden olusurken, {icii 0-10 yillik kideme, {icii 11-15 yillik
kideme, dordii 16-20 yillik kideme, biri 21 ve iistii yi1llik kideme sahiptir. Calisma grubundaki usta

Ogreticilerin dordii lise, besi 6n lisans ve ikisi lisans mezunudur.
Verilerin Toplanmasi

Halk egitim merkezlerinde gorev yapan usta Ogreticilerin karsilastiklar1 problemlerin
incelendigi bu arastirma da veriler arastirmacilar tarafindan gelistirilen yar1 yapilandirilmis goriisme
formu ile toplanmustir. Goriisme teknigi en az iki kisinin sdzel olarak karsilikli anlam akisini sagladig:
(Biiytlikoztiirk ve digerleri., 2018) sistemli bir veri toplama teknigidir. Hazirlanan yar1 yapilandirilmis
goriisme formu iki boliimden olusmaktadir. Birinci boliimde velilerin demografik bilgilerini 6grenmeye
yonelik dort soru yer alirken, Tkinci béliimde halk egitim merkezlerinde grev yapan usta dgreticilerin

karsilastiklar1 problemleri anlamaya yonelik bir soru yer almaktadur.

Goriisme yapilacak halk egitim merkezleri énceden belirlenip Kahramanmarasg il Milli Egitim
Midiirliigiinden arastirma iznine dair onay alinmistir. Daha sonra hazirlanan goriisme formu 2022-
2023 egitim-ogretim yilinda Kahramanmaras ili Onikisubat ve Dulkadiroglu ilgelerindeki Dulkadiroglu
Halk Egitim Merkezi ve Suzan ve Abdulhakim Bilgili Halk Egitim Merkezinde gorev yapan 11 usta
Ogreticiye sorulmustur. Bu soru arastirmaci tarafindan usta dgreticilere bireysel olarak sorulmus ve usta

ogreticilerin cevaplan kaydedilmistir.

Usta Ogreticilerle goriismeler icin randevu alinmis onlarin belirledigi giin ve saatte, egitim

alaninin disinda goriismeler yapilmistir. Katihmecilara kimliklerinin ve verdikleri cevaplarin sakli
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kalacagy, isimlerini gizlemek i¢in onlara K1, K2, K3... gibi kodlar verilecegi, goriismeler icin gerekli
izinlerin alindig1, bu goriismeden dolay1 fiziksel ya da psikolojik herhangi bir zarar gérmeyecekleri
ifade edilmistir. Gorlismelerin ses kaydinin alinacagy ifade edilerek onaylar1 alinmistir. Yaklasik 10 ila

40 dakika arasi siiren her bir goriismeden sonra katilimcilara tesekkiir edilmistir.
Verilerin Analiz Edilmesi

Arastirmadan elde edilen veriler icerik analizi yontemiyle analiz edilmistir. Analizler dort
asamada gergeklestirilmistir. Birinci asamada veriler kodlanmis, ikinci asamada temalar olusturulmus,
iclincii asamada veriler ve kodlar diizenlenmis, son asamada bulgular tanimlanmis ve yorumlanmigtir
(Yildirim ve Simsek, 2016). Kodlamalar yapilirken Kahramanmaras Stitgii Imam Universitesi Egitim

Fakiiltesinde ¢alisan nitel ¢alismalar yapmis bir akademisyenin destegi alinmistir.
Giivenirlik ve Gegerlik Calismasi

Arastirmanin basindan itibaren gecerlik ve giivenirligi artirmak igin Onlemler alinarak
aragtirmanin etik bir sekilde siirdiiriilmesi i¢in (Merriam, 2013) ¢aba gosterilmistir. Calismada gecerlik
ve gilivenirlik ¢alismalar1 inandiricilik, transfer edilebilirlik, tutarlik, teyit edilebilirlik kavramlarina
uygun olarak yapilmistir (Yildirim ve S$Simsek, 2016). Calismanin inandiriciligini saglamak igin
Kahramanmarag Siitcii Imam Universitesi Egitim Fakiiltesinde calisan nitel galismalar yapmis bir
akademisyenin incelemesine, arastirmaci is birligine ve katiimeci teyidine 6nem verilmistir.
Arastirmada aktarilabilirligi saglamak i¢in anlasilir bir dil kullanilmis, katilimeir goriislerinden
dogrudan alintilara yer verilmis ve bulgular tablo halinde sunulmustur (Cetin ve Unsal, 2020).
Arastirmada teyit edilebilirligi saglamak amaciyla veriler kayit altina alinmistir. Ayrica, tutarlig:
saglama adma uzman gozetiminde veriler iizerinde ii¢ farkli arastirmaci tarafindan ayri aym
kodlamalar yapilarak tema ve alt temalara ulasilmistir. Ulasilan tema ve alt temalar iizerinde ortak

goriise varilmaya calisilmistir.
Arastirmanin Etik izinleri

Yapilan bu ¢alismada “Yiiksekdgretim Kurumlar: Bilimsel Arastirma ve Yayin Etigi Yonergesi”
kapsaminda uyulmasi belirtilen tiim kurallara uyulmustur. Yonergenin ikinci boliimii olan “Bilimsel
Arastirma ve Yayin Etigine Aykir1 Eylemler” bashg altinda belirtilen eylemlerden higbiri

gerceklestirilmemistir.

Etik kurul izin bilgileri:

Etik degerlendirmeyi yapan kurul ad1 = Trabzon Universitesi, Sosyal ve Beseri Bilimler Etik Kurulu
Etik degerlendirme kararinin tarihi= 18.08.2023

Etik degerlendirme belgesi say1 numarasi= E-35776031-605.01-83208510
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Bulgular

Bu béliimde arastirma sorusuna katilimcilarin vermis olduklar1 cevaplardan elde edilen
bulgular 6ncelikli olarak tema ve alt tema halinde sunulmustur. Daha sonra her bir alt tema ve kodlar

ayr1 ayr1 tablo halinde sunulmustur.

Arastirmaya katilan Usta C)greticilerin Halk Egitim Merkezlerinde Karsilastiklar1 Sorunlara

iliskin katilima goriislerinden olusturulan tema ve alt temalar Tablo 2'de gosterilmistir.

Tablo 2. Usta dgreticilerin halk egitim merkezlerinde karsilastiklar: problemlere iliskin katilumc: goriislerinden
olusturulan tema ve alt temalar

Ana Tema Tema Alt Tema

Tletisim Kaynakl1 Sorunlar

Kurs P K kli S 1

Kurumdan Kaynakli Sorunlar .u%‘s. rorami haynaii soruniar
Fiziki Donanum Kaynakli Sorunlar

Kurum Cevresinden Kaynakli Sorunlar

Usta Ogreticilerin Idareden Kaynakli Sorunlar
Karsilagtiklar1 Sorunlarin Ailelerden Kaynakl Sorunlar
Incelenmesi Bireylerden Kaynakli Sorunlar ~ Yardimci Personel Kaynakli Sorunlar

Usta Ogreticiden Kaynakli Sorunlar
Kursiyer Kaynakli Sorunlar

Ozliik Haklarinin Yetersizligi

Tablo 2 incelendiginde, Usta Ogreticilerin Halk Egitim Merkezlerinde Karsilastiklart
Problemler, “Kurumdan Kaynakl Sorunlar”, “Bireylerden Kaynakli Sorunlar” ve “Ozliik Haklarinin
Yetersizligi” temalar1 altinda toplanmistir. Kurum kaynakli sorunlar temasi, ﬂetigim Kaynakli Sorunlar,
Kurs Programi Kaynakli Sorunlar, Fiziki Donanim Kaynakli Sorunlar, Kurum Cevresinden Kaynakl
Sorunlar alt temalarindan olusurken, Bireylerden Kaynakli Sorunlar temas: ise Idareden Kaynakl

Sorunlar, Ailelerden Kaynakli Sorunlar, Yardimci Personel Kaynakli Sorunlar, Usta Ogreticiden

Kaynakli Sorunlar ve Kursiye Kaynakli Sorunlar alt temalar1 altinda toplanmustir.

Arastirmaya katilan usta Ogreticilerin Kurum Kaynakli Sorunlar ile ilgili goriislerinden

olusturulan alt tema ve kodlar Tablo 3’te gdsterilmistir.
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Tablo 3. Kurum kaynakli sorunlar olmasina iliskin katilimc goriislerinden elde edilen tema ve kodlar

Tema Alt Tema Kodlar f
Dijital Kurslarin Yayginlasmasi 1
Medyanin  Duyuru  Amacgh  Kullantminin
Yetersizligi 2
Medyanin Haber Amach Kullaniminin
Yetersizligi 3
Medyanin Tanittm Amagh Kullanilmasinin
Tletisim Kaynakli Sorunlar ~ Yetersizligi 4
Kursiyerlere Kars1 Olumsuz Davranis
Sergilenmesi 2

Kursiyere = Yonelik  Yeterli  Bilgilendirme

Kurum Kaynakl Yapilmamast

Sorunlar

Usta Ogretici Segciminde Liyakatsiz Olunmasi

Haftalik Ders Saatinden Kaynakli Sorunlar Olmasi 1

Kurs Programi Kaynakl

Kurs Modiilii Siirelerinden Kaynakli Sorunlar
Sorunlar

Olmasi 8
oo Kurumun Fiziki Yapisinin Yetersiz Olmasi 2
Fiziki Donanim Kaynakl - ; ) ;
Sorunlar Kurs Yeri Temin Edilememesi 6
Malzeme ve Materyal Desteginin Yetersiz Olmasi
. Cevre Giivenliginin Yetersiz Olmasi 2
Kurum Cevresinden
Afet Kaynakli Sorunlar Olmasi 3
Kaynakl1 Sorunlar — -
Kurs Merkezinin Ulagiminin Yetersiz Olmasti 3

Tablo 3 incelendiginde, Kurum Kaynakli Sorunlar temas ile ilgili katilimci goriigleri; Tletisim
Kaynakli Sorunlar, Kurs Program: Kaynakli Sorunlar, Fiziki Donanim Kaynakli Sorunlar ve Kurum

Cevresinden Kaynakli Sorunlar olmak {izere 4 alt tema altinda toplanmustir.

Iletisim Kaynakli Sorunlar alt temasi katilimci goriisleri cercevesinde 7 farkli kodda
toplanmistir. Katilimcilar Iletisim Kaynakli Sorunlar adi altinda Dijital Kurslarin Yayginlasmasi,
Medyanin Duyuru Amacgh Kullaniminin Yetersizligi, Medyanin Haber Amac¢h Kullaniminin
Yetersizligi, Medyanin Tanmitim Amacli Kullanilmasinin Yetersizligi, Kursiyerlere Karsi Olumsuz
Davranig Sergilenmesi, Kursiyere Yonelik Yeterli Bilgilendirme Yapilmamas: ve Usta Ogretici
Seciminde Liyakatsiz Olunmasi seklinde goriis bildirmislerdir. Dijital Kurslarin Yayginlasmast ile ilgili
K10, “...hocam su an usta 6greticiler olarak bizim camiamizin tedirgin oldugu bir konu var. O da dijital kurslar.
Dijital kurslar yayginlasinca biz ekmegimizden olur muyuz diye korkuyoruz. HEMBA diye bir sistem kurmuslar.
Aslinda dijital kurslar asla meslek kurslarinda birebir de ki gibi olmaz. Matematik, Tiirkge gibi kurslar verimli
olabiliv ama bizim gibi mesleki kurslarin basarili olacagim asla diisiinmiiyorum. Bu kararin geri cekilmesi
gerektigini diisiiniiyorum” ifadesini kullanmistir. Medyanin Duyuru Amagh Kullaniminin Yetersiz
Olmasi ile ilgili K6 “Her seyden sosyal medya araciligi ile haberdar oluyoruz bu konuda reklam duyuru yapmada
cok faydali ama daha aktif olarak kullamilmali diye diisiiniiyorum. Ozellikle kéy ve kenar mahallelerde olan
arkadaslar bizi arayarak halk egitimle ilgili bir sey soruyorlar. O zaman biz soyliiyoruz o konuda sosyal medyadan
duyuru yapilyor. Giizel oluyor” ifadesini kullanmistir. Medyanin Haber Amach Kullaniminin Yetersiz

Olmasi ile ilgili K4 “Sosyal medya kullamliyor ama daha etkin olarak yapti§imiz isler tamitilabilir. Kurslar haber
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yapilarak kurslar tamtilabilir” ifadesini kullanmigtir. Medyanin Tanitim Amagch Kullanilmasinin Yetersiz
Olmasz ile ilgili K8, “Birde burada yapilan islerin ve kurslarin sosyal medya gibi platformlarda daha aktif olarak
paylasilmas: tamitiming ve goriiniirliigiinii artirmas: gerekiyor. Ben bunun yetersiz oldugunu diisiiniiyorum. Bu
paylagimlarla daha c¢ok insana ulasmas: gerekiyor. Orada biitiin kurslar paylasiimali bir kismi siirekli
paylasilirken, bir kismi hi¢ paylasimiyor. Bizim bir diinya kursumuz var hepsi paylasiimali” ifadesini
kullanmistir. Kursiyerlere Kars1 Olumsuz Davranis Sergilenmesi ile ilgili K2 “Kurs kayit biriminde kurs
kayd: yaptirmak isteyen kursiyerlere ve kursiyer velilerine yeterli derece bilgi verilmemesi, bastan sagma, kaba
davranma gibi sorunlar var” ifadesini kullanmistir. Kursiyer Yonelik Yeterli Bilgilendirme Yapilmamasi
ile ilgili K8 “Birde bizim damsmada ki arkadaslar benim adum damsma yani bana DANISMA diyor...Yine
sergiye gelen insanlar burada boyle kurslar oldugunu bilsem gelirdim haberim yoktu diyor. Ya da aradim ama
bana bilgi verilmedi diyor. Yeterli bilgi veremiyorlar. Yeterli iletisim kuramuyorlar ya da yanls yonlendiriyorlar.
Birde telefona kafalarina gore cevap veriyorlar. Bir defasin da hasta oldum damsmay: ve miidiir yardimcisini
aradim. Telefona cevap veren olmadi. En sonunda dilekce yazip oglumla gonderdim” ifadesini kullanmigtir.
Kurumun Fiziki Yapisimin Yetersiz Olmast ile ilgili K8, “Okulla ilgili ise benim kursum icin sinifta su olmast
gerekiyor. Lakin bu kurumda kurs vermeye basladi§imdan bu yana su olan smiflar olmasina ragmen kurslar
agilirken kursun ézellikleri ve ihtiyaglar: dikkate alinmadigt icin su olan siniflarda hi¢ kurs acamadim” ifadesini
kullanmugtir. Usta Ogretici Segiminde Liyakatsiz Olunmast ile ilgili K11 “Usta dgretici miiracaatlarinda
stralamalarda yapilan haksizhiklar ve puanlama da yapilan yanhslar: adam kayirma es dost ahbap yegen icin

stralamaya bakilmadan kurs acilmast” ifadesini kullanmugtir.

Kurs Programi Kaynakli Sorunlar alt temas1 katihimer goriisleri gercevesinde Haftalik Ders
Saatinden Kaynakli Sorunlar ve Kurs Modjiilii Siirelerinden Kaynakli Sorunlar seklinde 2 kod altinda
toplanmistir. Haftalik Ders Saatinden Kaynakli Sorunlar Olmasi ile ilgili K10 “Halk egitim merkezleri 8
saat kurs agma hakkimiz olmasina ragmen 4 saat acan var. 5 saat agan var. Kurslar aras: 15-20 giin ara vermek
istiyor idareler. Oyle bir hakki oldugunu diigiinmiiyorum ben bu bizi magdur ediyor...ve kurs agmanin bir
standartti olsa biri 4 saat biri 6 saat 0biirii 8 saat acmasa hepsi esit olsa. Ya da herkes kendi kapasitesine ve
imkdnlara gore istedigi saatte acabilse” ifadesini kullanmistir. Kurs Modiilii Siirelerinden Kaynaklh
Sorunlar Olmasi ile ilgili K8 “Birde modiillerin bazilari kisa mesela aliiminyum folyo kabartma ben o modiilde
istenilen siirede onu 6gretemem bence o modiilii hazirlayan kigi konuya hikim degil o yiizden modiillerdeki kurs

siireleri biz usta ogreticilerinde katilimu ile tekrar gozden gecirilmeli” ifadesini kullanmustir.

Fiziki Donanim Kaynakli Sorunlar alt temas: ise katilimci goriisleri gercevesinde Kurumun
Fiziki Yapisinin Yetersiz Olmasi, Kurs Yeri Temin Edilememesi ile Malzeme ve Materyal Desteginin
Yetersiz Olmasi seklinde 3 kod altinda toplanmistir. Kurs Yeri Temin Edilememesi ile ilgili K6 “Kurumda
kurs verenlerde sorun olmuyor ama mahallelerde kurs veren arkadaslar kurs yerini kendi kiraliyor. Halk egitimden
geldigimiz icin halk devlet kargiliyor zannedip fahis fiyatlara kiraliyor. Resmi kurumlarda agtiumizda cami veya
okul gibi yerlerde yetkili olan arkadas buraya sunu yaparsan ya da su faturay: 6demeyi kabul edersen kabul ederim

diyor” ifadesini kullanmigtir. Malzeme ve Materyal Desteginin Yetersiz Olmast ile ilgili K3 “Kurumda
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kurs acarsaniz sorun olmuyor ama kurum disinda kurs agarsaniz bazi problemler oluyor. Daha dnce genglik
merkezinde kurs actik onda tamam valilikten deste geldi ama yetersiz kald: kendi imkdnlarimizla atolye kurmaya
calistik. Biraz kendi imkdnlarimizla birazda kursiyerin destegi ile sinifi daha giizel bir yer haline getirdik.
Kursiyerler igin birde kurs merkezlerinde masa tenisi, sportif ve akil zekd oyunlari ile ilgili imkdnlarin sunulmas:
teknoloji bagimhli§r onleme ile kurslara daha etkin katiimi saglayacaktir bu konuda diizenleme yapilabilir”

ifadesini kullanmistir.

Kurum Cevresinden Kaynakli Sorunlar alt temas: katilimci goriisleri ¢ercevesinde Cevre
Guvenliginin Yetersiz Olmasi, Afet Kaynakli Sorunlar Olmasi ve Kurs Merkezinin Ulagiminin Yetersiz
Olmasi seklinde 3 kod altinda toplanmistir. Cevre Giivenliginin Yetersiz Olmasi ile ilgili K8 “Mesela bir
ogrenci sinifa jilet getirmisti. Ben kendine ya da cevresinde ki birine zarar verecek diye ¢ok korktum. Bende bir
tamdik psikolog arkadasum aradim. Oda dikkat cekmek istiyor cok dnemseme dedi. O yiizden kursiyerler kursa
kayit olurken bir adli sicil kaydi ya da psikolojik olarak saglhkli oldugunu gosteren bir belge istenmeli” ifadesini
kullanmistir. Afet Kaynakli Sorunlar Olmasz ile ilgili K7 “Genelde de depremden sonra ozellikle psikolojisi
bozuk geliyor. Psikolojisi diizelip gidiyor” ifadesini kullanmistir. Kurs Merkezinin Ulasiminin Yetersiz
Olmasi ile ilgili K7 “Gegen yil ben iki otobiisle gidiyordum. Yol ¢ok kétiiydii. Kista yagish gegmisti. Buna ragmen
en ufak bir miisemma gosterilmedi. Kigin yollar buzlu kar yagdi. Otobiisler her 40 dakika ya da bir saatte bir
geliyordu dolu oldugu icin almyordu. Bundan dolay: 10 dk ge¢ kalsak sorun yastyorduk. Cevresel olarak boyle
uzaklikla ilgili sorunlar yasiyoruz. Evimizin cevresinde veya yakiminda kurs agma imkdni bulamiyoruz” ifadesini

kullanmustir.

Arastirmaya katilan usta ogreticilerin Bireylerden Kaynakli Sorunlari ile ilgili goriislerinden

olusturulan alt tema ve kodlar Tablo 4’te gosterilmistir.
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Tablo 4. Bireylerden kaynakli sorunlar olmasi iligkin katilimc: goriislerinden elde edilen tema ve kodlar

Tema Alt Tema Kodlar

Idarecilerin Kotii Davranmasi
Idarenin Bilingsiz Olmasi

Idareden Kaynakli Sorunlar Mobbing Uygulanmasi
Kurs A¢mada Problem Cikarilmasi

Kursiyerden Para Kazanma Beklentisi

Ailelerden Kaynakli Sorunlar  Ailelerin Bilingsiz Olmasi

Yardimcr Personel Kaynakli Personelin Kotii Davranmasi

B[O N N RN

Sorunlar Personelin Gorevini Yapmamast

Usta Ogreticinin  Bilgisinin ~ Yetersiz ’
Usta Ogreticiden Kaynakli Olmasi
Sorunlar Ogretim Yontemlerinin Farkli Olmast

Bireylerden Kaynakl
Sorunlar

Usta Ogreticilerin Rekabet Icinde Olmasi

Psikolojik Sorunlar1 Olmasi

N N N

Kurs Icin Vaktinin Olmamasi

Kursiyerlerin Cocuklarini Birakacak Yer
Kursiyer Kaynakli Sorunlar ~ Bulamamasi

Kursiyerlerin Bilingsiz Olmas: 4

Kursiyerlerin Devamsizlik Yapmasi 5

Yeterli Sayida Kursiyer Bulunamamast 7

Tablo 4 incelendiginde, Bireylerden Kaynakli Sorunlar temas: ile ilgili katilimc1 goriisleri;
Idareden Kaynakli Sorunlar, Ailelerden Kaynakli Sorunlar, Yardimci Personel Kaynakli Sorunlar, Usta
Ogreticiden Kaynakli Sorunlar ve Kursiyer Kaynakli Sorunlar olmak {izere 5 alt tema altinda

toplanmustir.

Idareden Kaynakli Sorunlar alt temasi ile ilgili katihimal goriigleri; Idarecilerin Kétii
Davranmasi, idarenin Bilingsiz Olmasi, Mobbing Uygulanmasi, Kurs A¢mada Problem Cikarilmas: ve
Kursiyerden Para Kazanma Beklentisi seklinde 5 kod altinda toplanmuistir. Idarecilerin Kotii
Davranmast ile ilgili K10 “Kursumuzun basina gecelim dedigimiz zamanda genelde ufak tefek hakaretlere
ugradigimizda oluyor. Genelde bu kaba davramslar ilgili miidiir yardimcilar: yapiyor” ifadesini kullanmistir.
Idarenin Bilingsiz Olmast ile ilgili K10 “Idarecilerimiz usta é§reticilerimizin bu isi hobi olarak yaptigini
diistiniiyor. Ama herkes ihtiyact oldugu icin ¢alistyor. Bizim igin bir ayin bir ay, bir haftanin bir hafta, bir giiniin
bir giin oldugu diisiiniilmiiyor” ifadesini kullanmigtir. Mobbing Uygulanmas: ile ilgili K7 “Idareden
kaynakly olarak oOnceki ¢alistigim halk egitimde agir1 derece de psikolojik baskiya maruz kaldim mobbing
uyguladilar. Her giin bir iki kez kursu denetime geliyorlardr. Ogrenci sayist az goriirlerse hemen bak 6grencin az
kursunu kapatacagim diyorlardi. O kurum kadar psikolojik baskiya ugradi§im yer olmadi. Baskalar: da bunu
soyliiyor. Siirekli kurs actiklar: dnceden tamdiklar: 3-5 usta dgreticiye kurs agryorlar digerlerini istemiyorlar.
Déner sermayeye gelecek yil kurs agmak icin bagis yapmaya zorluyorlar. Ama tamdik yillardir kursa agan eski
usta Ogreticilerden bu alimmuyor ve onlara giinliik sekiz saatten kurs aciyorlar. Gegen yil ben iki otobiisle
gidiyordum. Yol ¢ok kétiiydii. Kista yagisl gecmisti. Buna ragmen en ufak bir miisemma gosterilmedi. Kisin yollar

buzlu kar yagdi. Otobiisler her 40 dakika ya da bir saatte bir geliyordu dolu oldugu icin almryordu. Bundan dolay:

1360



KEFAD Cilt 25, Say1 2, Agustos, 2024

10 dk geg kalsak sorun yasiyorduk” ifadesini kullanmistir. Kurs A¢mada Problem Cikarilmast ile ilgili K10
“Kurs agilmasinda problem yaswyoruz. Orne§in kurs takvimi ekimde baslamasina ragmen kurs agilmasi kasimi
buluyor... Bizim icin bir ayin bir ay, bir haftanin bir hafta, bir giiniin bir giin oldugu diisiiniilmiiyor. Kurs agmak
icin siirekli git git gel yapwyoruz. Kursumuzu bir an once acalim. Kursumuzun basina gecelim” ifadesini
kullanmistir. Kursiyerden Para Kazanma Beklentisi ile ilgili K3 “Birde aileler ile ilgili daha once genclik
merkezinde calistigimizda genel olarak problemli, dagimik ve parcalanmis aile oluyordu. Cocuktan egitimden
ziyade c¢alistp para kazanmasini bekliyorlardi. Buda cocukla ¢atismalarina sebep oluyordu” ifadesini

kullanmistir.

Ailelerden Kaynakli Sorunlar alt temasi ile ilgili katilimcr goriisleri; Ailelerin Bilingsiz Olmast
kodu altinda toplanmistir. Ailelerin Bilingsiz Olmas: ile ilgili K8 “Aileler raporlu oldugunu bilerek
gonderiyor. Gelin goriiselim dedigimizde gelmiyorlar sanki basindan savmak bizden uzak olsun der gibi
gonderiyorlar. Buda bende cocuklarindan uzak ilgisiz olduklarimi diisiinmeme sebep oluyor” ifadesini

kullanmistir.

Yardimci Personel Kaynakli Sorunlar ile ilgili katiimci goriisleri; Personelin Kotii Davranmasi
ve Personelin Gorevini Yapmamas: seklinde 2 kod altinda toplanmistir. Personelin Kotii Davranmasi
ile ilgili K5 “Bir de ilk basvuru icin halk egitime gittigimde bir personel beni cok kotii azarladi. Ben onu kurum
miidiirii zannetmistim. Ben basouru formlarimi yanls siraya koymustum. Oda bana bu yiizden bagird:. Bende bu
miidiiv mii demistim simdi diistiniiyorum. Miidiir de olsa bana bagirmaya hakk: yok. Sonra o kisinin orada
temizlik personeli oldugunu 68rendigimde cok iiziildiim” ifadesini kullanmustir. Personelin Gorevini
Yapmamasi ile ilgili K11 “Kurumda gorevli temizlik elemanlarimn giinliik olarak simiflar1 temizlememesi

coplerin giinliik alinmas: sinifin paspas yapilmasi lazim ama yapimiyor” ifadesini kullanmustir.

Usta Ogreticiden Kaynakli Sorunlar Olmas ile ilgili katilima goriisleri; Usta Ogreticinin
Bilgisinin Yetersiz Olmasi, Ogretim Yéntemlerinin Farkli Olmast ve Usta Ogreticilerin Rekabet Iginde
Olmas1 seklinde 3 kod altinda toplanmistir. Usta Ogreticinin Bilgisinin Yetersiz Olmasi ile ilgili K6
“Birde usta 6greticiler olarak bizim egitim seviyemiz zayif hocam. Daha makineyi nasil kullanacagini bilmeyen
bir amirle nasil konusulur bunu bilmeyen arkadaslarimiz var. Bu sekilde bu arkadagslara kimse is vermez bu isi
buldugumuz icinde biraz siikiir etmeliyiz. Cogu usta 6gretici arkadasimiz ortaokul veya lise mezunu, usta d3retici
arkadaslar biraz da bunu diisiinmeden kadrolularla ayni haklara sahip olmaya ¢alisiyor. Bu konuda halk eitimler
usta Ogreticileri bir smavdan, egitimden gecirerek alsa iyi olur” ifadesini kullanmistir. Ogretim
Yontemlerinin Farkli Olmast ile ilgili K11 “Ayni kursu veren iki farkli 3retmenin ders isleme metotlar:
sebebiyle kursiyerin bir diger 6gretmeni tercih etmesi” ifadesini kullanmistir. Usta Ogreticilerin Rekabet
Icinde Olmast ile ilgili K7 “Diger meslek taslarimla ilgili sanki ortada bir pasta var. Sen calistigin zaman onun
pastadaki pay1 azalwyor gibi davrantyorlar. Alanimizin farkli olmasina ragmen gidiyor idareye su an 6grencisi yok

diyor. Bir birlik beraberlik ortami yok. Sikdyet ediyorlar” ifadesini kullanmistir.
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Kursiyerler Kaynakli Sorunlar Olmasi ile ilgili katihmer goriisleri; Psikolojik Sorunlar1 Olmasi,
Kurs 1<;in Vaktinin Olmamasi, Kursiyerlerin Cocuklarini Birakacak Yer Bulamamasi, Kursiyerlerin
Bilingsiz Olmasi, Kursiyerlerin Devamsizlik Yapmasi ve Yeterli Sayida Kursiyer Bulunamamasi
seklinde 6 kod altinda toplanmuistir. Psikolojik Sorunlari Olmast ile ilgili K8 “Kursiyerle ilgili diger bir
sorunda bize bazen psikolojisi bozuk insanlar geliyor. Doktor tavsiyesi ile geliyorlar doktorlar bir hobi edinin, bir
kursa gidin diyor. Onlarda bizi tercih ediyor. Onlarla ilgili cok sorun yasiyoruz. Benim bir 6grencim vard: sara-
epilepsi hastastymis. Bir tane Ogrencinin bayilma problemleri vardi. Ilk basta nasil miidahale edecegimi
bilmiyordum cok korkmustum. Ben bu durumu idare ile paylastim onlarda bunun iizerine ilk yardim kurslar:
actilar bende aldum anlattilar faydalida oldu. Ama psikolojik sorunlari olan bir insana nasil davranacagin bilmek
apayr1 bir konu. O yiizden o kisinin e§itiminde bir uzmanin refakati gerekli oluyor. Ciinkii bir halleri bir hallerini
tutmuyor. Tamam isi biz 63retelim ama bu konuda bilen biride bizim yanmimizda-yakinimizda olsun... Psikolojik
rahatsizlig olanlarim sayisi ozellikle depremden sonra artti gibi geliyor. Psikolojik sorunlu 63renciden dolay:
tedirgin oldugum icin diger 0grencilere de verimli oldugumu diisiinmiiyorum. Tamam onlarmnda ihtiyact var.
Onlara da yardimct olmaliyiz. Ama daha bilincli ve sistemli olabilir” ifadesini kullanmistir. Kurs Igin Vaktinin
Olmamas ile ilgili K3 “Ogrencilerde devamsizliklarda sorun yasiyoruz. Ogrenci fabrikada calistigr icin egitim
ve vardiya saatleri cakisti§inda gelemiyor. Bizden telafi etmemizi ya da idare etme konusunda yardimct olmamizi
istiyor” ifadesini kullanmistir. Kursiyerlerin Cocuklarini Birakacak Yer Bulamamasi ile ilgili K2 “Evli
olan kursiyerlerin, kursa gelirken beraberinde cocuklar ile gelmeleri sinif icerinde akisi ve ders isleyisini rahatsiz
ediyor. Gelen cocuklar sumif icerisinde ses yapiyor bu da dersin akisim etkiliyor” ifadesini kullanmistir.
Kursiyerlerin Bilingsiz Olmasi ile ilgili K3 “Yine okumak istemiyorlar. Okuyup da ne olacagim diye
diisiiniiyorlar” ifadesini kullanmistir. Kursiyerlerin Devamsizlik Yapmast ile ilgili K6 “Yine kursiyer sayist
ile ilgili 8 kursiyerin altina diistiigiinde kursumuza teftise gelindiginde kursumuzun kapatilma riski var.
Kursiyerler goniillii olarak geldikleri icin devamsizlig1 fazla yapryorlar. Bu da kursun kapatilma riskini artiriyor.
Bu bizim icin miithis bir travma sebebi oluyor. Tiim usta 63reticilerin travma sebebidir 63renci sayilari.
Kadrolular kursiyer sayisi 8 in altina diisse de devam edebilirken biz siirekli kurs kapatiima korkusunu yastyoruz”
ifadesini kullanmistir. Yeterli Sayida Kursiyer Bulunamamas: ile ilgili K7 “...bu sefer kursiyerleri
bulmamiz gerekiyor. Kursu actiktan sonra idarecilerimiz kursu denetlemeye geliyor. Eer kursiyer sayist az olursa
kurs kapatilma yoluna gidiliyor. Kursu kapatmak yerine kursiyerler gelsin gérelim denilse ¢ikan iiriine bakilsa
daha saglikl olur. Kursiyerlerin cogunlugu ev hanimi cocugu hasta oluyor. Bir stkintisi oluyor. Iki saat izin
istiyor. Geg¢ kalwyor bu gibi durumlarda idare etmezsek o kisileri en bastan soyutlamig oluyoruz. Ama idare

geldiginde sans eseri 6grenci az olursa biz bunu agiklayamiyoruz” ifadesini kullanmistir.

Aragtirmaya katilan Usta Ogreticilerin Ozliik Haklarmin Yetersiz Olmast ile ilgili gériislerinden

olusturulan kodlar Tablo 5'te gosterilmisgtir.
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Tablo 5. Ozliik haklarinin yetersiz olmasina iliskin katiimct gériislerinden elde edilen tema ve kodlar

Tema Kodlar

Sendikalagsma Olmamasi

Oglitk Haklarmim Yillik Calisma Siiresinin Belirsizligi

Yetersizligi Usta Ogreticilere Deger Verilmemesi

Ucretlerin Yetersizligi

O© O O U1 W |

SGK Islemlerinin Yetersiz Kalmasi

Tablo 5 incelendiginde, Ozliikk Haklarinin Yetersiz Olmasi ile ilgili katihmci goriisleri;
Sendikalasma Olmamasi, Yillik Calisma Siiresinin Belirsizligi, Usta Ogreticﬂere Deger Verilmemesi,

Ucretlerin Yetersizligi ve SGK Islemlerinin Yetersiz Kalmasi seklinde 5 kod altinda toplanmustir.

Sendikalasma Olmamasi ile ilgili; K8 “Aslinda bir sendika olsa fena olmazdi. Ciinkii bir sendikamiz
olsa soz sahibi olabilecegimizi diisiiniiyoruz. Her idareci degisiminde sorunlar yasiyoruz. Her idarecinin yaklagimi
farkly oluyor. Su an yeni yeni diizenlemeler yapiliyor ama yeterli degil. Yerimiz sartlarimiz daha iyi olabilirdi.
Idarecilerimiz cami kimi isterse ona kurs acardi. Istemedigine kurs agmazdi. Istemedigine 6 ay siiresince kurs
acarken, istedigi birine 9 ay siiresince kurs acryordu. Ben yazin ¢alismak istesem calisamiyordum. O yiizden diger
memurlarm oldugu gibi bizimde sendikamiz olsa daha iyi durumda olabilece§imizi diisiiniiyorum” ifadesini
kullanmigstir. Yillik Calisma Siiresinin Belirsiz Olmasi ile ilgili; K7 “Kurs modiilleri ile ilgili siirekli kurs ag
kapa yapryoruz. Kurs bir bucuk ay sonra bitti. O zaman yeni kurs acip acamayacagim belli degil bu belirsizlik
insani yoruyor. Birde kursumuz bitince hemen kurs acamiyoruz. Birkag giin siiriiyor. Biz zaten ayda en fazla 20
giin calisiyoruz. Oyle olunca da sigorta ve iicret konusunda kesintiler oluyor. Ben kurslarmn daha diizenli hale
getirilerek kurs aralarmda bosluk olmadan il boyunca calisabilecegimiz bir diizenleme olmasi gerektigine
inamyorum” ifadesini kullanmistir. Usta Ogreticilere Deger Verilmemesi ile ilgili K8 “Usta d3reticiler
olarak hicbir degerimiz ve kiymetimiz yok. Kurs acabilmek icin kapr kapr gezip saha caligmas: yapan biz, hicbir
sosyal hakki olmayan biz, kurs agmadi§imiz zaman sigortas: ve maagt yatmayan biz” ifadesini kullanmistir.
Ucretlerin Yetersiz Olmasi ile ilgili K5 “Ozliik haklar: noktasinda en biiyiik sorunumuz. Maasimiz yok ders
karsiligi iicret alryoruz. Ek ders iicreti aliyoruz. Bu nokta da girmedigimiz derler izin aldigimiz ya da tatillerde
iicretimiz kesiliyor. Kadrolular gibi tatillerde iicretimiz ddenmiyor kesiliyor. O yiizden tatil olmasini istemiyoruz.
Hasta olsak bile o sekilde kursa geliyoruz. Eger izin istersek gidip halk egitime gidip dilekce vermeliyiz. Ben hasta
olarak derse gelememisim. O halimde dilekce vermeye nasil gelecegim. Ben bes yildir usta 6greticilik yapryorum
bir sonu oldugunu diisiinmiiyorum. Bizim usta 6greticiler olarak kendi sesimizi duyurmamiz lazim” ifadesini
kullanmigtir. SGK Islemlerinin Yetersiz Kalmast ile ilgili K5 “Ben bes yildir kurs veriyorum bu bes yilda
benim toplam sigorta girisim 600 giin hocam. Bizim giinliik degil saatlik olarak hesaplanip yatti131 icin sigortamiz

diizgiin yatmiyor” ifadesini kullanmusgtir.
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Tartisma ve Sonug

Aragtirmanin bu boliimiinde, usta Ogreticilerin halk egitim merkezlerinde karsilastiklar:
problemlere iliskin katiimc1 goriislerinden elde edilen sonuglar alan yazin ile tartisilmis ve

yorumlanmustir.

Aragtirmada usta Ogreticilerin halk egitim merkezlerinde sosyal medya kaynakli problem
yasadiklar1 sonucuna ulagilmistir. Katilimcilar sosyal medya kaynaklarinda yeterince haber ve duyuru
kanaliyla kurslarin tamitimlarinin yetersiz oldugunu ifade etmislerdir. Bu sonu¢ Tanir'in (2006)
aragtirmasinda, ¢agimizin haberlesme ve iletisim aracglar1 ile kurslarin haberlerinin yapilarak
tanitimlarinin yapilmasi gerektigi, bu konuda yapilan ¢alismalarin yetersiz oldugu seklinde ulastig:
sonug ile de ortiismektedir. Yine arastirmanin bu sonucu destekleyen bagka arastirma sonuglar1 da

bulunmaktadir (Cankaya, 2019; Ozengi, 2017; Peker ve digerleri, 2021; Yaman-Sipal, 2020).

Aragtirmada usta Ogreticilerin halk egitim merkezlerinde kurs verecek yer temini kaynakli
problem yasadiklar1 sonucuna ulasilmistir. Bu sonug Tiirkoglu ve Sanem’in (2011) arastirmasinda
ulastigr halk egitim merkezlerine tahsil edilen yerlerin egitim-6gretim icin yeterli olmadig1, amaca
uygun olmayan bu yerlerin bodrum katlarinda sagliksiz yerler oldugu, bu yerlerin egitim ihtiyaci olan
yetiskinleri tirkiittiigii seklinde ulastig1 sonug ile de ortiismektedir. Yine arastirmanin bu sonucu
destekleyen baska arastirma sonuglar1 da bulunmaktadir (Baykal ve Akay, 2021; Cankaya, 2019;
Dolanbay, 2014; Ozengi, 2017; Peker ve digerleri, 2021; Yaman-Sipal, 2020).

Arastirmada usta 6greticilerin halk egitim merkezlerinde kurs programindan kaynakli problem
yagsadiklar1 sonucuna ulasilmistir. Bu problemlerin basinda ise kurs siirelerinin yetersiz olmasi
gelmektedir. Bu sonug Yaman-Sipal’in (2020) arastirmasinda ulastig, kurs siirelerinin yetersiz oldugu,
modiillerin siirelerinin her yas seviyesi i¢in uygun olmadigi, kurs modiillerinin revize edilmesi
gerektigi sonucu ile benzerlik gostermektedir. Fakat bu sonu¢ Dolanbay’in (2014) arastirmasinda halk
egitim merkezi yoneticilerine gore genel olarak kurs siirelerinin yeterli oldugu yoniinde ulasti1 veriler
ile drtiismemektedir. Yine arastirmanin bu sonucu destekleyen arastirma sonuglari da bulunmaktadir

(Baykal ve Akay, 2021; Peker ve digerleri, 2021; Tiirkoglu ve Sanem, 2011).

Aragtirmada usta Ogreticilerin halk egitim merkezlerinde malzeme ve materyal eksikligi
kaynakli problem yasadiklari sonucuna ulasilmistir. Bu sonug Dolanbay’in (2014) arastirmasinda atdlye
ve laboratuvarlarin ilk kurulumunda yeterli donanima sahip olsa da zamanla biitce yetersizliginden
yenilik yapilamadig; igin biiyiik oranda malzeme ve materyal eksikligi oldugu yoniinde ulastig1 sonug
ile de ortiismektedir. Asir'mn (2011) arastirmasma gore ise kurs malzemelerini karsilayamayan
kursiyerlerin kursu terk ederek yarida birakmaktadirlar. Yine arastirmanin bu sonucu destekleyen
bagka arastirma sonuglar1 da bulunmaktadir (Baykal ve Akay, 2021; Cankaya, 2019; Sirin, 2008; Peker
ve digerleri, 2021; Tarur, 2006; Tekin, 1991; Tiirkoglu ve Sanem, 2011; Yaman-Sipal, 2020). Yine

c¢alismanin bu sonucu arastirmada ulasilan ailelerin kursiyerlerden para kazanmasi beklentisi

1364



KEFAD Cilt 25, Say1 2, Agustos, 2024

bulgusuyla da paralellik gostermektedir. Milli egitim bakanligina bagli olmasi agisindan halk egitim
merkezlerinin doner sermaye olusturarak {irettikleri iirtinleri dijital pazarlama ile satmasi hem
bakanligin ve kurumun ekonomik yiikiinii hafifletecek, hem kursiyerden ev ekonomisine katk:
sunmasini bekleyen ailelere katki saglayacak, ekonomik getiri sagladig icin kurslara yonelik ilgiyi
artiracaktir. Yine dijital pazarlama ile {iretime ve kadin istihdamina katki sunmus olacaktir. Son olarak

cagin getirdigi teknolojik becerileri kazanmalarina imkan sunacaktir.

Arastirmada usta Ogreticilerin halk egitim merkezlerinde usta Ogreticilerin liyakatsiz olarak
gorevlendirilmelerinden kaynakli problem vyasadiklar1 sonucuna ulasilmigtir. Usta Ogretici
gorevlendirilmelerinden kaynakli problem oldugu sonucu Dolanbay’in (2014) arastirmasinda ifade
ettigi mevzuattaki usta 6gretici se¢im kriterlerinde ki bosluk ve muglak ifadeler miidiirlerin {izerindeki
dis baskiy1 artirdigi bu durumun ise usta 6gretici gorevlendirilmesinde adaletsiz davranilmasina sebep

oldugu seklinde ulastig1 sonug ile de ortiismektedir.

Arastirmada usta Ogreticilerin halk egitim merkezlerinde idarecilerden kaynakli problem
yasadiklar1 sonucuna ulagilmistir. Katilimcilar bu problemlerin mobbing, kotii muamele ve bilingsizlik
oldugunu ifade etmistir. Bu sonu¢ Coskun’un (2012) arastirmasinda, halk egitim merkezlerinde
idarecilerin islerini yaptigi. Kurslara ziyaretlerde bulunan idarecilerin kurslarda eksiklikler varsa
giderdigi, kurslarla ilgili yapilan sikayetleri degerlendirdikleri sonucu ile Ortiismemektedir. Yine
arastirmanin bu sonucu destekleyen arastirma sonuglar1 da bulunmaktadir (Baykal ve Akay, 2021;

Dolanbay, 2014; Tanir, 2006; Yaman-Sipal, 2020).

Arastirmada usta Ogreticilerin halk egitim merkezlerinde diger usta ogreticilerden kaynakl
problem yasadiklart sonucuna ulasilmistir. Bu sonu¢ Dolanbay’'in (2014) arastirmasinda, usta
Ogreticilerin kursiyer yetersizligi, kurs yeri problemleri, 6denek yetersizligi nedenlerinden dolay1 biitiin
usta Ogreticilere kurs agillamamasindan kaynakli olarak rekabet igerisinde olduklart bu durumun
yardimlagsma duygusuna engel oldugu, usta dgreticilerin formasyon bilgilerinin olmadig; ile yetiskin
egitimi konusunda herhangi bir fikirleri bulunmadig1 seklinde ulastigi sonug ile de rtiismektedir. Yine
aragtirmanin bu sonucu destekleyen baska arastirma sonuglar1 da bulunmaktadir (Cankaya, 2019;

Yaman-S$ipal, 2020).

Aragtirmada usta Ogreticilerin halk egitim merkezlerinde ailelerden kaynakli problem
yasadiklar1 sonucuna ulasilmistir. Ailelerle ilgili karsilasilan problemlerin ise ailelerin bilingsiz olmasi
ve kursiyerden ev ekonomisine katki sunmasi yoniindeki beklentilerdir. Bu sonug¢ Asir'm (2011)
arastirmasinda ulasti, kursiyerin ¢alisarak aile biitgesine katkida bulunmak zorunda birakilmalar:
kursu terk etmelerine sebep oldugu sonucu ile de oOrtlismektedir. Yine arastirmanin bu sonucu

destekleyen baska arastirma sonuglari: da bulunmaktadir (Cankaya, 2019; Dolanbay, 2014).

Arastirmada usta Ogreticilerin halk egitim merkezlerinde kursiyerlerden kaynakli problem

yasadiklari sonucuna ulasilmistir. Kursiyerlerden kaynakli karsilasilan problemlerin kursiyerlerin fazla
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devamsizlik yapmasi, yeterli sayida kursiyer bulunamamasi, kursiyerlerin kurs i¢in vakit bulamamas:
ve kursiyerlerin ¢ocuklarimi birakacak yer bulamamas: sorunlart oldugu goriilmektedir. Bu sonug
Asir'in (2011) arastirmasinda, bayanlarin ¢ocuklarini birakabilecek yer bulamamasi, yol ticreti ve kurs
materyallerini karsilayacak maddi olanaksizliklar ve kurslara vaktinin olmamasinin kursu terk etmeye
sebep oldugu seklinde ulastigi sonug¢ ile de Ortiismektedir. Bu sonu¢ Yaman-$Sipal’in (2020)
arastirmasinda ulastig1, her yastan kursiyerin ayni sinifta olmasi, devamsizliklar, maddi olanaksizliklar,
ailevi nedenler ve psikolojik nedenler gibi problemler oldugu sonucu ile de benzerlik gostermektedir.
Yine arastirmanin bu sonucu destekleyen baska arastirma sonuglar1 da bulunmaktadir (Arslan, 2020;

Baykal ve Akay, 2021; Baytemir ve Giiven, 2015; Cankaya, 2019; Tiirkoglu ve Sanem, 2011).

Arastirmada usta Ogreticilerin halk egitim merkezlerinde yardimci personelden kaynakl
problem yasadiklar1 sonucuna ulasilmistir. Bu sonug Tiirkoglu ve Sanem’in (2011) arastirmasindahalk
egitim merkezlerinde yardimc1 personel sorunu oldugu, halk egitim merkezlerinin bunu kursiyerlerden
karsilama yoluna gittiginde halk egitim merkezlerinin ticretsiz algisina ters diistiigiinden yetiskinlerin
halk egitimden uzaklasmasina sebep oldugu, bundan dolay1 personel ihtiyacinin karsilanmasi gerektigi
seklinde ulastig1 sonucu ile de ortiismektedir. Bu sonug Coskun’un (2012) arastirmasinda, halk egitim
merkezlerinde gorev yapan yardime1 personelin gorevini yaptig1 sonucu ile de értiismemektedir. Yine

aragtirmanin bu sonucu destekleyen bagka arastirma sonuglar1 da bulunmaktadir (Dolanbay, 2014).

Aragtirmada usta 6greticilerin halk egitim merkezlerinde 6zliik haklarinin yetersiz olmasindan
kaynakli problem yasadiklar1 sonucuna ulasimistir. Katilmcilar 6zlitk haklar1 konusunda; {ticret
yetersizligi, SGK islemleri, calisma siirelerinin dagilimi ve usta 6greticilere deger verilmemesi ile ilgili
problemler yasadiklarini belirtmislerdir. Bu sonu¢ Yaman-$ipal'in (2020) arastirmasinda ulastig1 usta
Ogreticilerin ¢alisma siirelerinin belirsizligi ve sigorta primlerinin az yatmast ile ilgili olumsuzluklarin
motivasyonlarin1  diislirdiigii sonucu ile benzerlik gostermektedir. Yine Kusaksiz’in (2011)
aragtirmasinda, tatillerde kadrolu 6gretmenlerin aksine usta Ogreticilerin iicretlerinin kesildigi ve
sigortalarinin yatmadigi mesleki giivenceleri olmadig: i¢in kurslarinin devam garantisi olmadigy,
kadrolu- usta 6gretici seklinde farkliliklarin olmasinin egitimciler arasinda ayrimciliga sebep oldugu
seklinde ulastig1 sonug ile ortiismektedir. Yine arastirmanin bu sonucu destekleyen baska arastirma

sonuglari da bulunmaktadir (Tanir, 2006; Yildirim, 2020).

Sonug olarak bu arastirmada usta Ogreticilerin halk egitim merkezlerinde karsilastiklar:
problemler arastirilmistir. Usta Ogreticilerin halk egitim merkezlerinde karsilastiklar1 problemler ile
ilgili birgok sonuca ulagilmistir. Bu sonuglar usta dgreticilerin halk egitim merkezlerinde karsilastiklari
problemlerde farkliliklar oldugunu da gostermektedir. Bu durum usta Ogreticilerin alanlarinin ve
ihtiyaclarnin farkli olmasindan kaynaklanmaktadir. Bu sonuglardan hareketle su oOnerilerde

bulunulabilir.
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Oneriler

Aragtirmada medyanin kurs ve etkinliklerin tanitilmasinda ve duyurulmasinda yeterli
kullanilmadig1 goriilmektedir. Milli egitim bakanligi ve Okul yoneticilerin sosyal medya sayfalarinm
siirekli giincel tutmalar1 ve ulusal ve yerel basinda halk egitim merkezi faaliyetleri ile kurslara daha stk

yer verilebilir.

Aragtirmada usta Ogreticilerin kurs yeri ve materyal desteginde problem yasadiklar
diisiiniildiigiinde, halk egitim merkezleri ve bakanligin kurslara fiziksel mekan ve malzeme destegini

artirmasi gerektigi onerilebilir.

Aragtirmada usta Ogreticiler ozliik haklariyla ilgili problem yasamaktadirlar. Milli egitim

bakanliginin usta 0greticilerin 6zliik haklarini iyilestirmesi gerektigi sdylenebilir.

Bu arastirma Kahramanmaras ili ve ilgelerini kapsamaktadir. Usta 6greticilerin halk egitim
merkezlerinde karsilastiklar: problemlerin belirlenmesi ve ortaya ¢itkan sonuglarin genellenebilirligini

artirmak icin farkl il ve bolgelerde nicel arastirmalar yapilabilir.
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Introduction

Education encompasses all efforts carried out to develop an individual’s personal and social
abilities and behaviors in the desired direction and to provide the individual with new abilities,
behaviors, and knowledge (Akytiiz, 2012). In National Education Law No. 1739 of Tiirkiye, education is
divided into two main categories: formal and non-formal education. Formal education is defined as
planned and programmed education within schools, prepared for individuals of homogeneous age
groups. Educational activities carried out alongside or outside of formal education are referred to as
non-formal education (Ministry of National Education [MoNE], 1973). In Tiirkiye, non-formal education
activities are conducted within the scope of adult enrichment institutes and public education centers
under the General Directorate of Lifelong Learning. Public education centers are the most important
representatives of non-formal education in Tiirkiye thanks to their widespread network across the
country (Kavtelek, 2014). Public education centers are institutions that provide education to individuals
who cannot benefit sufficiently from formal education, who left formal education before graduating,
who aim to improve their knowledge and skills by adapting to new developments in science and
technology after completing formal education, or who aim to acquire new professional skills (Kurt,

2000). Courses in public education centers are led by teachers and master trainers.

In Tiirkiye, master trainers are defined as people who are assigned to conduct non-formal
education activities for permanent or additional course fees, have “master-level” qualifications in line
with the standards of their fields, and are responsible for the training of attendees of vocational and
technical education institutions, referred to as trainees (Ministry of National Education [MoNE], 2010).
Master trainers are expected to have certain qualifications when they are assigned to non-formal
education institutions. These include being a Turkish citizen, being over the age of 18, not being
restricted from public rights, not having been dishonorably discharged from military service, not having
committed a crime against the security of the state, not having any health problems that would prevent
them from performing their duties, and meeting the specific conditions of the courses to which they will
be assigned (Ministry of National Education [MoNE], 2018). Master trainers who meet these conditions
are ranked according to points among other master trainers who wish to be assigned to the same course.

These scores are based on the master trainer’s education, length of professional service, and other
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achievements. Having a certificate of mastery, a vocational high school diploma, or 4th-level course
completion certificate related to the field of application warrants 10 points, having an associate degree
warrants 20 points, a bachelor degree receives 30 points, a master degree receives 45 points, and a
doctoral degree warrants 60 points. Previous service durations are divided by 180 and points are
assigned accordingly. In addition, points are given for master trainer certification and certificates of
success obtained in national and international competitions (Yildirim, 2020). With this scoring system,
efforts are made to ensure success-oriented, transparent, and fairer assignments. Master trainers with

these qualifications are assigned to courses in their fields.

Master trainers carry out instruction in accordance with specific plans and programs. They can
teach up to 8 hours per day and up to 40 hours per week. Their salaries are based on the number of
hours devoted to teaching. Master trainers can take over another course in their field if a current course

ends, the trainees leave the course, or the course is closed for another reason. (MoNE, 2018).

In 998 public education centers across Tiirkiye, 3672 different types of courses are offered in 75
fields. These courses have a total of 35,000 permanent teachers and 92,000 master trainers (Public
Education Course, 2024). While the large number of master trainers employed in these courses shows
how important these professionals are for non-formal education (Yildirim, 2020), a literature review
revealed a limited number of studies on master trainers working in public education centers (Arslan &
Akga, 2012; Divjak et al., 2004; Gezicioglu et al., 2022; Kabaday1 & Sapsaglam, 2011; Sekerci, 2019; Sekerci
& Karatas, 2019; Yaman-Sipal, 2020; Yildirim, 2020) and no previous studies have addressed the
problems faced by master trainers. This was identified as an important gap in the existing literature on
the subject. Accordingly, the present research is important in terms of filling that gap. It is expected that
this study will help guide decision-makers in resolving these problems by identifying the major
problems of master trainers working in public education centers and proposing solutions. With that
aim, the main research question of the study was determined as follows: “What are the problems faced

by master trainers working in public education centers?”
Methods

In this section, information is presented about the research model, the study group, data

collection, data analysis, and validity and reliability studies.
Research Model

This study employed a phenomenological design in accordance with qualitative research
models. Phenomenological designs are preferred for research aimed at elucidating the meanings
ascribed to a particular phenomenon (Creswell, 2016). The phenomenon under examination in the
present study is the problems encountered by master trainers in public education centers. In this
context, the objective was to obtain the opinions of master trainers regarding the problems faced by

members of their profession in public education centers, utilizing a phenomenological design.
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Study Group

The study’s participants included 11 master trainers employed in public education centers in
Kahramanmaras. The study group was formed using the purposeful sampling method, a frequently
employed technique in qualitative research (Biiyiikoztiirk, Cakmak, Akgiin, Karadeniz, & Demirel,
2018; Yildirim & Simsek, 2016). In line with the principles of purposive sampling, efforts were made to
engage master trainers who had been employed in public education centers in Kahramanmaras for a
minimum of 2 years, possessed diverse professional backgrounds, and taught courses across a range of
disciplines within the public education sector. The demographic information of the participants is

provided in Table 1.

Table 1. The demographic characteristics of master trainers

Demographic Characteristics Category Men Women Total
Age 20-35 Years 1 1 2
36-50 Years 2 5 7
>51 Years 0 2 2
Total 3 8 11
Professional Experience 0-10 Years 1 2 3
11-15 Years 2 1 3
16-20 Years 0 4 4
>21 Years 0 1 1
Total 3 8 11
Education Level High School 1 3 4
Associate Degree 1 4
Professional License 1 1
Total 3 8 11

As seen in Table 1, two of the master trainers in the study group were between the ages of 20
and 35 years, seven were aged 36-50, and two were aged 251. Eight of the master trainers in this study
group were female and three were male. Three had 0-10 years of professional experience, three had 11-
15 years, four had 16-20 years, and one had >21 years. Four of the master trainers had graduated from

high school, five had associate degrees, and two had bachelor degrees.
Data Collection

In this study of the problems faced by master trainers working in public education centers, data
were collected with a semi-structured interview form developed by the researchers. The interview
technique is a systematic data collection technique in which at least two people verbally establish a
mutual flow of meaning (Biiyiikoztiirk et al., 2018). The semi-structured interview form consisted of
two parts. The first section included four questions to collect demographic information about the
participants, while the second section included a question to understand the problems faced by master

trainers working in public education centers.
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The public education centers to be included in the study were determined in advance and
permission for the research was obtained from the Kahramanmaras Provincial Directorate of National
Education. The prepared interview form was then administered to 11 master trainers working in the
Dulkadiroglu Public Education Center and Suzan and Abdulhakim Bilgili Public Education Center in
the Onikisubat and Dulkadiroglu districts of Kahramanmaras province in the 2022-2023 academic year.
Interviews were conducted with each participant individually by one of the researchers and their

answers were recorded.

Appointments were made with the master trainers for the interviews and interviews were
conducted outside the educational centers on the day and time determined by the participants. They
were informed that their identities and answers would remain confidential, that they would be given
codes (P1, P2, P3, etc.) to protect their identities, that the necessary permission had been obtained for
the interviews, and that they would not be physically or psychologically harmed by the interviews.
They were also informed that interviews would be audio recorded, and all participants confirmed their
informed consent. After each interview, which lasted approximately 10 to 40 minutes, participants were

thanked.
Analyzing the Data

The data obtained from the interviews were analyzed by content analysis method. This analysis
was carried out in four stages. In the first stage, data were coded. In the second stage, themes were
created; in the third stage, data and codes were organized; and in the last stage, the findings were
defined and interpreted (Yildirim & Simsek, 2016). In the coding process, assistance was obtained from
an academic working in the Kahramanmaras Siit¢ii Imam University Faculty of Education who had

previously conducted qualitative research.
Reliability and Validity Study

From the beginning of this study, measures were taken to increase the validity and reliability
and efforts were made to conduct the research in an ethical manner (Merriam, 2013). Validity and
reliability studies were conducted in accordance with the concepts of credibility, transferability,
consistency, and confirmability (Yildirim & Simsek, 2016). In order to ensure the credibility of the study,
a review of the work was conducted by an academic from the Kahramanmaras Siitcii Imam University
Faculty of Education who had conducted qualitative research, and researcher cooperation and
participant confirmation were emphasized. To ensure the transferability of the research,
comprehensible language was used, direct quotations from participants were included, and the findings
were presented in tables (Cetin & Unsal, 2020). To ensure the confirmability of the research, all data
were recorded. In addition, themes and subthemes were identified by three different researchers who
coding the data separately under expert supervision to ensure consistency. In this way, efforts were

made to achieve consensus on the themes and subthemes.



Kaba, S., Demirkaynak, K. & Urey, M.
Ethical Permission for the Research

In this study, all of the rules specified in the “Directive on Scientific Research and Publication
Ethics of Higher Education Institutions” were followed. None of the actions specified in the second
section of that directive, titled “Actions Contrary to Scientific Research and Publication Ethics,” were
carried out. Permission was granted by the Trabzon University Social and Human Sciences Ethics
Committee (ethics assessment decision: 18 August 2023; ethics assessment certificate number: E-

35776031-605.01-83208510).
Findings

In this section, the findings obtained from the answers given by the participants to the research
question are first presented as themes and subthemes. The subthemes and corresponding codes are then

presented separately in tables.

The themes and subthemes derived from the views of the participants regarding the problems

encountered by master trainers in public education centers are shown in Table 2.

Table 2. Themes and subthemes derived from the participants’ views on the problems encountered by master
trainers in public education centers

Main theme Theme Subtheme

Communication problems

. Problems with the course program
Problems arising from the ] ] )
Problems with physical equipment

institution . :
Problems arising from the environment
of the institution
o Problems arising from the
Investigation of the administration
roblems faced b .. .
p . y . Problems arising from families
master trainers Problems arising from .. -
e Problems arising from auxiliary staff
individuals

Problems arising from master trainers
Problems arising from the course’s
trainees

Inadequacy of personal rights

As seen in Table 2, the problems encountered by master trainers in public education centers can

T

be grouped within the themes of “problems arising from the institution,” “problems arising from
individuals,” and “inadequacy of personal rights.” While the theme of problems arising from the
institution consists of the subthemes of problems arising from communication, problems arising from
the course program, problems arising from physical equipment, and problems arising from the
environment of the institution, the theme of problems arising from individuals consists of the
subthemes of problems arising from the administration, problems arising from families, problems

arising from auxiliary staff, problems arising from master trainers, and problems arising from the

course’s trainees.
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The subthemes and relevant codes obtained from the views of the participating master trainers

regarding institutional problems are shown in Table 3.

Table 3. Subthemes and codes obtained from participants’ views on institutional problems

Theme Subtheme Codes f
Expansion of digital courses 1
Inadequate use of media for announcement
purposes 2
Inadequate use of media for news purposes 3
. Inadequate use of media for promotional purposes 4
Communication problems q - P - Purp
Negative behavior towards trainees 2
Inadequate information provided to trainees 2
Instituti 1 o - .
nsttutiona Lack of merit in the selection of master trainers 4
problems -
} Problems arising from weekly course hours 1
Problems with the course . 5
Problems arising from the duration of the course
program
module 8
Inadequate physical structure of the institution 2
Problems with physical — 4 P y ;
. Failure to provide course location 6
equipment . - .
Insufficient materials and material support
Problems arising from the Inadequate security 2
environment of the Disaster-related problems 3
institution Inadequate transportation to the course center 3

In Table 3, the participants’ views on the theme of problems arising from the institution are
grouped within 4 subthemes: problems arising from communication, problems arising from the course
program, problems arising from physical equipment, and problems arising from the environment of the

institution.

The subtheme of communication-based problems was found to contain seven different codes
within the framework of participants’ opinions. These included the spread of digital courses, inadequate
use of media for announcement purposes, inadequate use of media for news purposes, inadequate use
of media for promotional purposes, negative behavior towards trainees, insufficient information for
trainees, and lack of merit in the selection of master trainers. Regarding the spread of digital courses,
P10 said: “...there is an issue that our community as master trainers is worried about. That is digital
courses. We're afraid that we will lose our bread when digital courses become widespread. [The
government has] established an online system called ‘Public Education Centers Information Network’
[HEMBA]. In fact, digital courses will never be like one-to-one in vocational courses. Courses such as
math and Turkish may be efficient, but I don't think vocational courses like ours will ever be successful
digitally. I think this decision should be withdrawn.” Regarding the inadequate use of media for
announcement purposes, P6 said: “We're informed about everything through social media. It is very
useful in making advertisements and announcements, but I think it should be used more actively.
Especially friends in villages and suburbs call us and ask us about public education. Then we tell them,

and announcements are made on social media. It's good,” Regarding the inadequate use of media for
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news purposes, P4 said: “Social media is used, but our work can be promoted more effectively. Courses
can be promoted by making news stories.” Regarding the inadequate use of media for promotional
purposes, P8 said: “In addition, the work done here and the courses should be shared more actively on
platforms such as social media to increase their promotion and visibility. I think it’s insufficient. More
people need to be reached with these posts. All courses should be shared there; some of them are shared
constantly, some of them are not shared at all. We have a world of courses; all of them should be shared.”
Regarding negative behavior towards trainees, P2 stated: “There are problems such as not giving
enough information to the trainees and parents of the trainees who want to register for a course in the
course registration unit, and just being rude.” Regarding the lack of adequate information for the
trainees, P8 said: “...people who come to the exhibition say ‘if I knew there were such courses here, I
would have come, I didn't know.” Or they say ‘I called but I was not informed.” Staff cannot give enough
information. They don’t communicate enough, or they mislead. And they answer the phone only if they
feel like it. Once I got sick and called the counselor and the deputy director, but no one answered the
phone. Finally, I had to write a note and send it with my son.” Regarding the inadequacy of the physical
structure of the institution, P8 said: “Regarding the school, there should be water in the classroom for
my course. However, since I started giving courses in this institution, although there are some
classrooms with water, I have never been able to do a course in classrooms with water because the
characteristics and needs of the courses weren't taken into account during scheduling processes.”
Regarding the lack of merit in the selection of master trainers, P11 stated: “Injustices in the ranking of
master trainer applications and mistakes made in scoring, favoritism, or opening courses for friends,

relatives, and nephews without looking at the rankings [are all problems].”

The subtheme of problems arising from the course program was found to contain two codes:
problems arising from weekly course hours and problems arising from the course module duration.
Regarding problems due to weekly course hours, P10 said: “Although public education centers have
the right to open 8 hours of courses, there are some that open only 4 hours. There are some that open 5
hours. The administrations want a break of 15 or 20 days between courses. I don’t think they have such
a right, this victimizes us... and if there was a standard for opening a course, then one should open for
4 hours, one for 6 hours, the other for 8 hours, and all should be equal. Or everyone could open courses
at the time they want according to their own capacity and possibilities.” Regarding problems arising
from the duration of course modules, P8 said: “Some of the modules are short, like aluminum foil
embossing, for example. I can’t teach it in the desired time for that module. I think the person who
prepared that module didn’t have a good command of the subject, so the course durations in the

modules should be reviewed with the participation of us master trainers.”

The subtheme of problems arising from physical equipment was found to have three codes:
inadequate physical structure of the institution, failure to provide a course location, and insufficient

materials and material support. Regarding the failure to provide a course location, P6 said, “There is no
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problem for those who give courses in the institution, but friends who give courses in the
neighborhoods rent those locations themselves. Since we come from public education, people think that
the state pays for it, and they set the rent at exorbitant prices. When we offer our classes in other official
institutions, the authorized person in places such as mosques or schools says ‘if you do this here or if

2

you agree to pay this bill, I'll accept it.”” Regarding insufficient materials and material support, P3 said:
“If you open a course within the institution, there’s no problem, but if you open a course outside the
institution, there are some problems. We opened a course at the youth center before, and there was
support from the governorship, but it was insufficient. We tried to set up a workshop by our own means.
We made the classroom a better place by our own means and with the support of the trainees. Providing
opportunities for table tennis, sports, and logic games in course centers for trainees will prevent

technology addiction and ensure more effective participation in the courses, and arrangements can be

made in this regard.”

The subtheme of problems arising from the environment of the institution comprised three
codes: inadequate security, disaster-related problems, and inadequate transportation to the course
center. In relation to the issue of inadequate security, P8 said: “For example, a student brought a razor
blade to class. I was very scared that he would hurt himself or someone around him, so I called a
psychologist friend of mine and he said that he wanted to draw attention to himself and not to care too
much. A criminal record or a document showing that the trainees are psychologically healthy should
be requested while enrolling in the course.” Regarding disaster-related problems, P7 said: “In general,
after the earthquakes [in February 2023], especially psychologically disturbed people come. Their
psychology improves and they leave.” Regarding inadequate transportation to the course center, P7
said: “Last year I was going with two buses. The road was very bad. It was rainy in winter. Despite this,
not the slightest leniency was shown. The roads were icy and snowy in winter. Buses were coming every
40 minutes or an hour, but they were full so they didn’t pick us up. If we were 10 minutes late, we had
problems. Environmentally, we have such problems with distance. We can’t find the opportunity to

open a course closer to our home.”

The subthemes and codes arising from the opinions of the participating master trainers

regarding problems arising from individuals are shown in Table 4.
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Table 4. Subthemes and codes obtained from participants’ views on problems arising from individuals

Theme Subtheme Codes f
Bad behavior of managers 2
o Lack of awareness of the administration 3
Problems arising from the ]
.. . Mobbing 4
administration
Problems in opening courses 7
Expectations for trainees to earn money 2
Problems arising from 5
families Lack of awareness of families
.. Bad behavior of the staff 3
Problems arising from ) )
s Failure of personnel to perform their
auxiliary staff }
Problems arising from duties
individuals Insufficient knowledge among master 5
Problems arising from master trainers
trainers Different teaching methods 2
Competition between master trainers 4
Psychological problems 2
Lack of time for the course 2
Problems arising from the Trainees cannot find childcare 2
course’s trainees Lack of awareness of trainees 4
Absenteeism among trainees 5
Insufficient number of trainees 7

In Table 4, the participants” views on problems arising from individuals are grouped within five
subthemes: problems arising from the administration, problems arising from families, problems arising

from auxiliary staff, problems arising from master trainers, and problems arising from the course.

The participants’ opinions on the subtheme of problems arising from the administration were
found to reflect five codes: bad behavior of administrators, lack of awareness of the administration,
mobbing, problems in opening courses, and expectations for trainees to earn money. Regarding bad
behavior among administrators, P10 said: “When we say ‘let’s start our course,” we are usually insulted
a little bit. Generally, these rude behaviors come from the relevant deputy directors.” Regarding the
administration’s lack of awareness, P10 said, “Our administrators think that the master trainers do this
job as a hobby. But everyone works because they need it.” Regarding mobbing, P7 said: “I was subjected
to extreme psychological pressure in the public education center where I worked before due to the
administration. They committed mobbing. They came to inspect the course one or two times every day.
If they saw that the number of students was low, they would immediately say they would close the
course. I have never been subjected to as much psychological pressure as at that institution. Other
people also say this. They open courses for 3 to 5 master trainers whom they know from before and they
don’t want others. They force them to donate to a revolving fund to open courses the next year, but the
old master trainers who've been teaching courses there for years aren’t asked to do this and they get
offered courses for eight hours a day.” Regarding problems in opening courses, P10 said: “We have

problems opening courses. For example, although the course calendar starts in October, it takes until
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November to open a course... We are constantly traveling back and forth to open a course. Let’s open
our course as soon as possible. Let’s start our course.” Regarding expectations for trainees to earn
money, P3 said: “When we worked at the youth center before, there were generally problematic,
disorganized, and fragmented families. They expected the child to work and earn money rather than

get education. This caused conflicts with the child.”

Participants’ opinions on the subtheme of problems arising from families were found to reflect
a single code: lack of awareness of families. P8 described this as follows: “Families send them knowing
that they have a report. When we say ‘come and see them,” they don’t come, they send them away as if
they want to get rid of them and keep them away from us. This makes me think that they are indifferent

to their children.”

Participants” opinions on the problems caused by auxiliary staff were found to contain two
codes: bad behavior of staff and failure to perform duties. P5 described bad behavior among auxiliary
staff as follows: “When I went to the public education center for my first application, a staff member
scolded me very badly. I thought he was the director of the institution. I had put the application forms
in the wrong order. That's why he yelled at me. I said, ‘Is this the director?” Now I'm thinking, even if
he was the director, he would have no right to yell at me. I was very upset when I found out that the
person was on the cleaning staff there.” P11 stated: “The cleaning staff working in the institution don’t
clean the classrooms on a daily basis. Garbage should be collected daily and the classroom should be

mopped, but it’s not done.”

Participants’” opinions on the problems arising from master trainers themselves were
categorized according to three codes: insufficient knowledge among master trainers, different teaching
methods, and competition between master trainers. Regarding insufficient knowledge among master
trainers, P6 said: “As master trainers, our education level is weak... We have colleagues who don’t
know how to talk to a supervisor, who don’t know how to use machines... Most of our master trainers
are middle school or high school graduates [and they] are trying to have the same rights as permanent
staff without thinking about it. In this regard, it would be good if public training programs put master
trainers through an exam and training.” Regarding differences in teaching methods, P11 stated:
“Trainees may prefer one [master trainer] because of the teaching methods between two different
trainers who teach the same course.” Regarding competition between master trainers, P7 explained:
“It's as if there’s a pie... They behave as if their share of the pie decreases when [someone else is
working]. Although our fields are different, he goes to the administration and says he’s got no students

right now. There’s no atmosphere of unity.”

The participants’ opinions about the problems arising from the trainees of their courses were
categorized according to six codes: psychological problems, not having time for the course, trainees not

finding childcare, lack of awareness among trainees, absenteeism among trainees, and insufficient
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numbers of trainees. Regarding psychological problems, P8 said: “Another problem with trainees is that
sometimes people with psychological disorders come to us. They come with a doctor’s
recommendation, doctors say ‘get a hobby, go to a course.” They prefer us, too. We have a lot of
problems with them. I had a student who had epilepsy. One student had problems with fainting. At
first I didn’t know how to intervene, I was very scared. I shared this situation with the administration
and they opened first aid courses and I took them and they were useful. But knowing how to treat a
person with psychological problems is a different matter. That's why the accompaniment of an expert
is necessary in the training of that person... I feel like the number of people with psychological disorders
has increased especially after the earthquakes [in February 2023]. I don’t think I'm being productive for
the other students because I'm anxious about the students with psychological problems. Okay, they
need it, too; we should help them, too. But it could be more conscious and systematic.” Regarding lack
of time for the course, P3 said: “We have problems with absenteeism in students. If a student works in
the factory, he can’t come when the course and shift hours overlap. They ask us to make up for it or
help them manage it.” Regarding the trainees’ inability to find childcare, P2 stated: “The fact that
married trainees come to the course with their children disturbs the flow in the classroom and course
operation. The children make noise in the classroom and this affects the flow of the lesson.” Regarding
trainees’ lack of awareness, P3 said: “Again, they don’t want to study. They only think about what they
will become after studying.” Regarding absenteeism among trainees, P6 explained: “When the number
of trainees falls below eight, there’s a risk that our course will be closed after it’s inspected. Since the
trainees come voluntarily, they are absent too much. This increases the risk of the course being closed.
This is a great source of trauma for us. All master trainers are traumatized by the number of students.
While the permanent staff can continue even if the number of students falls below eight, we are
constantly experiencing the fear of course closure.” P7 also discussed the problem of insufficient
numbers of trainees: “After opening a course, our administrators come to inspect the course. If the
number of trainees is low, the course is closed... Most of the trainees are housewives whose children
are sick. They have a problem, they ask for two hours off. If we don’t manage such situations, we isolate
those people from the beginning. But when the administration comes, if there just happens to be fewer

students, we can’t explain it.”

The codes generated from the opinions of the participating master trainers regarding problems

related to the inadequacy of personal rights are shown in Table 5.

Table 5. Codes obtained from the participants’ views on inadequacy of personal rights

Theme Codes

Lack of unionization

Uncertainty of the annual working period
Inadequacy of personal rights Master trainers not being valued

Inadequate wages

O© O O U1 W |

Inadequate social security benefits
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As seen in Table 5, five codes were identified among the views of the participants regarding
problems arising from the inadequacy of personal rights. These codes included the lack of unionization,
uncertainty of the annual working period, master trainers not being valued, inadequate wages, and

inadequate social security benefits.

Regarding the lack of unionization, P8 explained: “Actually, it wouldn’t be bad if there was a
union, because we think we could have a say if we had a union. We have problems with every change
of administrators. Each administrator has a different approach. New arrangements are being made now,
but they aren’t enough. Our location and conditions could be better. Our administrators open courses
for whoever they want; they don’t open courses for those they don’t want. They would open a course
for 6 months for someone they didn’t [want to help], but for 9 months for someone they wanted. If I
wanted to work in the summer, I couldn’t, so I think we would be in a better situation if we had a union
like other civil servants.” Regarding the uncertainty of the annual working period, P7 said: “We are
constantly opening and closing courses related to course modules. One course ended after one and a
half months. Then it wasn’t clear whether I could open a new course or not. This uncertainty makes
people tired. Also, when our course is over, we can’t open a course immediately. It takes a few days.
We already work a maximum of 20 days a month. Accordingly, there are deductions in terms of
insurance and wages. I believe that the courses should be more organized and there should be an
arrangement where we can work throughout the year without a gap between courses.” Regarding
master trainers not being valued, P8 said: “As master trainers, we have no value or worth. We're the
ones who do door-to-door fieldwork in order to open courses, we’re the ones who don’t have any social
rights, we’re the ones whose insurance and salary aren’t paid when we don’t open courses.” Regarding
the inadequate wages, P5 said: “Our biggest problem is in terms of personal rights. We don’t have a
salary, we get paid for the course. We receive additional course fees. At this point, our wages are
deducted when we take leave or go on vacation. Our salaries aren’t paid during vacations like the
permanent staff; they're deducted. That's why we don’t want vacations. Even if we’re sick, we come to
the course... As master trainers, we need to make our voices heard.” Finally, regarding the inadequacy
of social security benefits, P5 said: “I've been giving courses for five years, and my total insurance entry
for these five years is 600 days... Our insurance isn’t paid properly because it's calculated and paid

hourly, not daily”.
Discussion and Conclusion

In this section of the study, the findings from the participants’ opinions on the challenges
encountered by master trainers in public education institutions are discussed and contextualized in light

of the existing literature.

This study found that master trainers encounter difficulties in public education centers related

to the use of social media. Participants indicated that the promotion of courses through news and
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announcements on social media platforms is inadequate. This finding corroborates Tanir’'s (2006)
assertion that courses should be advertised and promoted with the communication tools and techniques
that are prevalent in our age. Furthermore, it lends support to the view that research on this subject
remains insufficient. Other studies corroborate this conclusion (Cankaya, 2019; Ozengi, 2017; Peker et

al.,, 2021; Yaman-Sipal, 2020).

This study also demonstrated that master trainers encounter difficulties in public education
centers due to the lack of adequate space for conducting their courses. This is in line with the conclusion
reached by Tiirkoglu and Sanem (2011), who reported that the facilities available in public education
centers are inadequate for the purposes of education and training. These facilities are often located in
basements and perceived as intimidating by potential trainees. Previous studies support this conclusion
(Baykal & Akay, 2021; Cankaya, 2019; Dolanbay, 2014; Ozengi, 2017; Peker et al.,, 2021; Yaman-Sipal,
2020).

The participating master trainers reported various difficulties due to their course programs in
public education centers. One problem was the inadequate duration of the courses. Similarly, Yaman-
Sipal (2020) determined that course durations are inadequate, the durations of modules are unsuitable
for all age levels, and course modules require revision. In contrast, Dolanbay (2014) reported that course
durations are typically sufficient. There are other studies that support this result (Baykal & Akay, 2021;
Peker et al., 2021; Tiirkoglu & Sanem, 2011).

In the present study, master trainers described difficulties due to the provision of insufficient
materials and a lack of material support in public education centers. This is in line with the study
conducted by Dolanbay (2014), who found that while workshops and laboratories are usually
adequately equipped at first, there is a growing significant deficit of materials and resources over time
due to a lack of innovation and budgetary constraints. As Asir (2011) demonstrated, those who are
unable to afford the requisite course materials are more likely to abandon a course midway through.
Other studies support these findings (Baykal & Akay, 2021; Cankaya, 2019; Sirin, 2008; Peker et al., 2021;
Tarnur, 2006; Tekin, 1991; Tiirkoglu & Sanem, 2011; Yaman-S$ipal, 2020). Furthermore, these findings are
consistent with participants” statements that trainees’ families expect the trainees to generate income.
An affiliation with the Ministry of National Education would allow public education centers to alleviate
the economic burden on both the Ministry and the institution by creating revolving funds and selling
the products produced by trainees through digital marketing. This would also contribute to families
who expect trainees to contribute to the household economy and would increase interest in courses
shown to provide economic returns. Furthermore, it could specifically contribute to women'’s
production and employment with the support of digital marketing. These benefits would all facilitate
the acquisition of technological skills among trainees, which may be especially important among

trainees of older age groups.
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The present study has shown that master trainers in public education centers experience
difficulties due to the assignment of master trainers without merit. This aligns with Dolanbay’s (2014)
conclusion that the ambiguity in the selection criteria for master trainers outlined in the relevant
legislation leads to external pressure on administrators, which subsequently results in unfair treatment

in the assignment of master trainers.

Participants of this study also experienced problems arising from administrators in public
education centers. They stated that these problems included mobbing, mistreatment, and a lack of
awareness. In contrast, Coskun (2012) found that administrators in public education centers do their
jobs; specifically, it was reported in that study that administrators who visited courses corrected any
deficiencies in the courses and evaluated complaints made about the courses. Other studies support this

result (Baykal & Akay, 2021; Dolanbay, 2014; Tanir, 2006; Yaman-Sipal, 2020).

Master trainers participating in this study reported problems in public education centers due to
other master trainers. This coincides with the findings reported by Dolanbay (2014), who stated that
master trainers are in competition due to the inability to open sufficient courses for all master trainers
due to a lack of trainees, course location problems, and lack of funds. This prevents a sense of
cooperation. Furthermore, master trainers lack appropriate education and are not aware of the
intricacies of adult education. Other previous studies support these findings (Cankaya, 2019; Yaman-

Sipal, 2020).

Participants of the present study experienced problems in public education centers due to the
families of trainees. These problems included a lack of awareness among families and their expectations
that trainees would contribute to the household economy. These findings are supported by the results
presented by Asir (2011), who found that trainees were forced to contribute to their families” budgets
by working, which led them to drop out of their courses. Other studies in the literature support these

findings (Cankaya, 2019; Dolanbay, 2014).

Trainees in public education centers were also regarded as a source of classroom-related
problems by the participating master trainers. The issues arising from trainees in the classroom are
numerous and complex. They include excessive absenteeism, insufficient numbers, difficulties in
finding time for the course, and challenges in securing childcare. These results are consistent with the
findings of Agsir (2011), who identified women’s inability to find childcare, financial constraints in
paying for travel expenses or course materials, and time constraints in attending courses as the primary
reasons for student to withdraw from courses. This result is also in line with the findings of Yaman-
Sipal (2020), who identified a number of trainee-related challenges, including the co-existence of
trainees from diverse age groups within the same class, high rates of absenteeism, financial constraints,
familial obligations, and psychological factors. Other research findings corroborate these conclusions

(Arslan, 2020; Baykal & Akay, 2021; Baytemir & Giiven, 2015; Cankaya, 2019; Tiirkoglu & Sanem, 2011).
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The present study demonstrated that master trainers encountered difficulties in their
interactions with auxiliary staff in public education centers. This supports the conclusion drawn by
Tiirkoglu and Sanem (2011), who reported a dearth of auxiliary staff in public education centers. When
public education centers attempt to address this issue by providing training to the trainees, it
contravenes the fundamental tenet of public education, namely the right to free education.
Consequently, adults are dissuaded from pursuing further education in public institutions,
underscoring the pressing need for additional personnel. This finding contrasts with the research
conducted by Coskun (2012), who found that auxiliary staff in public education centers are fulfilling

their duties. Additionally, other research findings corroborate this result (Dolanbay, 2014).

Participants also stated that they faced problems related to inadequate wages, unfavorable
social security benefits, the distribution of working hours, and a general failure to value master trainers.
These findings are similar to those of Yaman-$ipal (2020), who reported that the uncertainty of the
working hours of master trainers and problems related to the underpayment of insurance premiums
reduced their motivation. Similarly, in the study by Kusaksiz (2011), it was noted that, unlike permanent
teachers, master trainers have wages deducted during the holidays and their insurance is not paid, their
courses are not guaranteed to continue because they do not have professional security, and the
differences between permanent teachers and master trainers cause discrimination among educators.

Other studies in the literature support these findings (Tarur, 2006; Yildirim, 2020).

In conclusion, this study investigated the problems faced by master trainers in public education
centers and the participants reported a wide variety of challenges. The results also highlight the fact
that there are differences in the problems faced by different master trainers and in different public
education centers. This is largely due to the different fields and needs of different master trainers. Based

on the results obtained in this study, the following suggestions can be made.
Recommendations

The findings of this research indicate that media platforms are not utilized to their full potential
for the promotion and announcement of academic courses and activities. It is recommended that the
Ministry of National Education and school administrators maintain regular updates on their social
media pages. Additionally, it would be beneficial to feature activities and courses at public education

centers more frequently in national and local press outlets.

In light of the difficulties encountered by master trainers in accessing suitable course space and
materials, it is recommended that public education centers and the Ministry consider enhancing the

physical space and material support available for these courses.

This study has revealed that master trainers encounter difficulties in exercising their personal
rights. It can be argued that the Ministry of National Education should better protect the personal rights

of master trainers.
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This research encompassed the province of Kahramanmaras and its districts. To enhance the
generalizability of the findings, quantitative research could be conducted in other provinces and regions

to ascertain the challenges faced by master trainers in public education centers on a broader scale.
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