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Samet SEZGIN, Omer KARAMAN

AKRAN ZORBALIGINI ONLEMEYE YONELIK PSIKOEGITIM
PROGRAMININ ZORBALIK DUZEYi VE PROBLEM COZME
BECERISi UZERINDEKI ETKiSi

0z

Ogrencilerin okul rehberlik ve psikolojik danisma servisine bagvurmalarinin
en 6nemli gerekeelerinden birisinin akran zorbalig1 oldugu goériilmiistiir. Arastir-
manin amaci, akran zorbaligini 6nlemeye yonelik gelistirilen psikoegitim progra-
minin zorbalik diizeyi ve problem ¢6zme becerisine etkisini incelemektir. Arastir-
ma ilkokul dérdiincii sinifa devam eden 104 6grenci arasindan belirlenen zorbalik
diizeyi ytiksek 24 6grenciyle (12 deney, 12 kontrol) yiiriitillen yar1 deneysel bir
caligmadir. Deney grubuna aragtirmacilar tarafindan gelistirilen dokuz oturum-
luk psikoegitim programi uygulanirken, kontrol grubuna bir islem yapilmamustir.
Programin igeriginde zorbalik rolleri, duygulari anlama ve ifade edebilme, empa-
ti kurma, 6fke kontrolii, problem ¢6zme, catisma ¢6zme, zorbalikla bas etme ko-
nularina yer verilmistir. Veriler aragtirmacilar tarafindan gelistirilen Kisisel Bilgi
Formu, Akran Zorbaligi Ol¢egi Cocuk Formu ve Gocuklar I¢in Problem Cézme
Envanteri ile toplanmustir. Psikoegitim oturumlar1 baslamadan iki hafta 6nce 6n
test, oturumlar bittikten iki hafta sonra son test, son test uygulandiktan iki ay sonra
ise izleme Ol¢timleri yapilmistir. Gruplar arasi karsilastirmalarda Mann Whitney
U testi, grup ici karsilagtirmalarda Friedman testi ve Wilcoxon Isaretli Siralar testi
kullanilarak degerlendirilmeler yapilmistir. Elde edilen bulgular akran zorbaligini
onlemeye yonelik psikoegitim programinin ilkokul dérdiincii sinif 6grencilerinin
zorbalik diizeyini olumlu etkileyerek azalttig1, problem ¢6zme becerisinde ise an-
lamli diizeyde degisim olusturmadigini ortaya koymustur. Ayrica akran zorbalig
oOlgegi alt boyut puanlar1 da olumlu etkilenerek azalmistir. Bu sonuglarin izleme
Olgiimiinde devam ettigi saptanmustir. Gruplar arasi karsilastirma yapildiginda
psikoegitim programinin deney grubundaki 6grencilerin akran zorbalig: diizeyini
azaltmada basarili oldugu ancak problem ¢ézme becerisinde ayni etkiyi gosterme-
digi sonucuna ulasilmigstir. Okul rehberlik ve psikolojik danisma hizmetleri gerce-
vesinde 6grencilerin zorbalik diizeyini azaltan etkili bir miidahale programi ortaya
¢ikmigtr.

Anahtar Sozciikler: Akran Zorbaligi, Problem Cozme, Psikoegitim, Zorba.
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THE EFFECT OF THE PSYCO-EDUCATIONAL PROGRAM TO
PREVENT PEER BULLYING ON THE LEVEL OF BULLYING AND
PROBLEM SOLVING SKILLS

ABSTRACT

It has been seen that one of the most important reasons for students to apply to
the school guidance and psychological counseling service is peer bullying. The aim
of the study is to examine the effect of the psychoeducation program developed to
prevent peer bullying on the level of bullying and problem solving skills. The rese-
arch is a quasi-experimental study conducted with 24 students (12 experiment, 12
control) with high level of bullying determined among 104 students attending the
fourth grade of primary school. While the nine-session psychoeducation program
developed by the researchers was applied to the experimental group, no action was
taken in the control group. The content of the program includes roles of bullying,
understanding and expressing emotions, empathy, anger control, problem solving,
conflict resolution, and coping with bullying. The data were collected using the
Personal Information Form, the Peer Bullying Scale Child Form and the Problem
Solving Inventory for Children developed by the researchers. The pre-test two we-
eks before the psychoeducation sessions started, the post-test two weeks after the
sessions ended, and the follow-up measurements two months after the post-test
were administered. Evaluations were made using the Mann Whitney U test for
intergroup comparisons, Friedman test and Wilcoxon Signed Rank test for int-
ragroup comparisons. The findings revealed that the psychoeducational program
aimed at preventing peer bullying decreased the bullying level of primary school
fourth grade students by positively affecting them, but did not create a significant
change in problem solving skills. In addition, the peer bullying scale sub-dimensi-
on scores were also positively affected and decreased. These results were found to
persist in the follow-up measurement. When the comparison was made between
the groups, it was concluded that the psychoeducation program was successful in
reducing the level of peer bullying of the students in the experimental group, but
did not show the same effect on problem solving skills. Within the framework of
school guidance and psychological counseling services, an effective intervention
program has emerged that reduces the level of bullying of students.

Keywords: Peer Bullying, Problem Solving, Psychoeducation, Bully.
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GIRIS

Toplumsal iliskileri bozan unsurlardan birisi olan saldirganlik, insanlarin va-
roluguyla ortaya ¢ikan icgiidiilerden birisidir (Gékler, 2007). Insana, hayvana ya
da bir nesneye yonelik uygulanan, ac1 vermek amaciyla gerceklestirilen davranis
karsisindakine zarar vermek igin yapilmigsa saldirganlik olarak degerlendirilir
(Kagitgibast ve Uskiil, 2008). Okullarda ortaya ¢ikan fiziksel ya da psikolojik siddet
igeren olaylarin bir ¢esidi olan akran zorbalig1, daha biiyiik yasta ya da viicut geli-
simi anlaminda daha giiclii olan gocuklarin kendilerinden giigsiiz olan ¢ocuklara
devamli rahatsizlik vermesi, 6rselemesi ve eziyette bulunmasidir (Furnis, 2000).
Bir olayin zorbalik olarak adlandirilmasi i¢in karsilikli gii¢ dengesizliginin olus-
mas, siirekli olarak gergeklesmesi, davranisin bilerek ve isteyerek yapiliyor olmasi
gerekmektedir (Smith, 1999). En genel tanimiyla zorbalik, giiglii durumda olan bir
6grencinin ya da grubun kendisini savunamayacak durumda olan bagka birisine
bilingli, isteyerek ve stirekli devam eden psikolojik ya da fiziksel siddet iceren dav-
raniglar sergilemesidir (Olweus, 2010).

Zorbaliga maruz kalan bireylerin kaygi, yalnizlik, kizginlik, icine kapanma, ar-
kadaglar1 arasinda dislanma ve umutsuzluk durumlarini yasadiklari, okula gitmek
istememe, devamsizlik yapma, evde kalmak isteme, akademik basarisizlik, 6zsayg1
seviyesinin diigmesi, bazi kronik hastaliklarin olugsmaya baglamas: ve intihara ka-
dar varan olumsuz diisiincelere sebebiyet verecegi 6ngoriilmektedir (Bowes vd.,
2019). Zorbalik uygulayan 6grencilerde ortaya ¢ikan olumsuzluklar arasinda okul
hayatinda suga yonelik davranislar sergileme, kurallara uymama, ceza alma, arka-
daglar1 arasinda dislanma, sevgi gorememe ve derslere ilgisizlik gibi problemlerle
sik karsilagilmaktadir (Ugurlu ve Giilsen, 2014). Ayrica akranlarinin yani sira ¢ev-
resindeki yetiskinlere kars1 sergiledikleri olumsuz davranislar da dikkat ¢ekmekte-
dir (Gurhan, 2017).

fliskisel problemlerin ¢6ziimii, genellikle baskalarini anlamaya, bireylere kar-
s1 sorumlu olmaya ve sorunlar1 kabul ederek eyleme ge¢meye baghdir (Bingham,
2022). Problem ¢6zme, sorun yaratan bir durum ile basa ¢ikmada ise yarar sece-
nekleri olusturarak bunlar arasinda en yararli olanin segilmesini iceren zihinsel,
davranissal bir siire¢ olarak tanimlanabilir (D’Zurilla ve Goldfried, 1971). Cocuk-
lar karsilastiklar: gticlitklerle miicadelede biiyiiklerin yonlendirmesini beklemek
yerine yetigkinler tarafindan ¢6ziim yollarini denemeye cesaretlendirilerek bilgisi-
ni, becerisini ve bakis agisin1 kullanacak bir firsat yakalamis olur. Bu siire¢ ¢ocugun
yeteneklerinin, 6zsaygisinin, 6zgiiveninin ve duygularinin gelismesine katki sag-
layarak kisisel gelisimini de hizlandirmaktadir (Bingham, 2022). K¢tk yaslarda
problem ¢6zme becerisini gelistirmeye yonelik egitim alan bir cocugun yetiskinlik
¢aginda kargisina ¢ikan sorunlari ¢oztime kavusturma diizeyi daha yeterlidir ve
akilc1 kararlar alabilme diizeyi yiikselir (Korkut-Owen, 2020).
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Okullardaki zorbalik olaylarinin sikligini inceleyen aragtirmalarda zorbali-
ga maruz kalan 6grencilerin %4 ile %50 araliginda oldugu saptanmistir (Piskin,
2002). talyada yapilan bir aragtirmada zorbalik seviyesinin ortaokullarda %28,
ilkokullarda ise %40 seviyelerinde oldugu belirtilmistir (Genta vd., 1996). Ingil-
terede ise magdurlarin ilkokulda %10, lisede %4 oldugu bildirilmistir (Whitney
ve Smith, 1993). Ulkemizde lise égrencileriyle yapilan arastirmada magdurlarin
%44’tiniin sozel, %30’unun fiziksel, %18’inin duygusal, %9unun cinsel zorbaliga
maruz kaldiklar: ortaya konulmustur (Karaman-Kepenekei ve Cinkir, 2003).

Erkek ergenler kizlara kiyasla zorbalik konusunda daha belirgin bir egilim gos-
termektedir (Ulfah ve Gustina, 2020). Erkeklerde genellikle tehdit, fiziksel siddet
ve kisisel esyalara zarar verme gibi eylemlerin sergilendigi goriiliirken, kizlarda
sozel ve iliskisel zorbalik daha fazla goriilmektedir (Caliskan vd., 2019). Ergenlerde
zorbalik olaylarina karisma orani %20 olarak belirlenmistir (Sahin ve Ayaz-Alka-
ya, 2023). Ayrica ebeveynleri ayr1 olan ¢ocuklar ailesiyle birlikte yasayan ¢ocuklara
gore 2,7 kat daha fazla zorbaliga ugramaktadir (Caliskan vd., 2019). Ogrenciler
arasinda yaganan zorbalik olaylarinin istatistiksel olarak yiiksekligi sorunun yay-
gmliginin 6nemli derecelerde oldugunu gostermektedir. Yetiskinler tarafindan
goriilmeyen, tespit edilemeyen ¢ocuklar arasinda yasanip biten zorbaliklarin da
oldugu distiniildigtinde sorunun ciddiyeti daha iyi anlagilabilir. Cocukluk déne-
minde maruz kalinan saldirganlik eylemlerinin ¢cocugu sosyal, duygusal ve akade-
mik yénden olumsuz etkilemesi kaginilmazdir. Yetiskinlik donemine gelindiginde
daha agir psikolojik problemlerin ortaya ¢ikma olasilig: yiikselmektedir.

Arasgtirmalarin 6nemli bir boliimii ailedeki siddet ortaminin, ebeveynlerin
cezalandirici tavrinin ve saldirgan davraniglarinin zorbalik eylemlerini ortaya ¢1-
kardigina isaret etmektedir. Anne babasini otoriter olarak algilamayan, ézerklik-
leri ve bagimsizliklar1 desteklenen gevrede yetisen bireylerin olumsuz eylemlerde
bulunma ihtimalinin diistik oldugu gozlenmistir (Ahmed ve Braithwaiten, 2004).
Cocugun bilyiidiigl aile ortami, anne baba tutumlari, ebeveynlerin birbiriyle ve
¢ocuklarla iletisimi, aile i¢i siddet durumu zorbaligin olusmasina etki eden 6nemli
faktorlerdir (Eksisu, 2014).

Akran zorbaligina karsi atilganhik egitimlerinin verilmesi magdurlarin ora-
ninda yar1 yariya azalmayla sonu¢lanmistir (Olweus, 1991). Zorbalik karsisinda
onleyici programlarin etkili olmasi ¢oziime yonelik adimlarin bu dogrultuda atil-
masinin énemini artiracaktir. Bir strateji olusturularak belirtilen 6nlemlerin alin-
mastyla sorunun azaltilabilecegi belirtilmektedir (Olweus, 1991). Olweus zorbalig
azaltma programini diizenli olarak kullanan okullardaki zorbalik gériilme sevi-
yelerinin yaklasik %40 daha diisiik oldugu tespit edilmistir (Olweus vd., 2020).
Alan yazinda akran zorbalig1 ve problem ¢6zme konularini ayr1 ayri ele alan ya
da farkli degiskenler agisindan inceleyen aragtirmalar bulunmaktadir. Ancak ak-
ran zorbalig1 ve problem ¢6zme becerisini birlikte ele alan deneysel bir ¢aligmaya
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rastlanmamigtir. Bu ¢aligmanin alan yazina bu noktada 6nemli katk: saglayacag:
distiniilmektedir.

Egitim, ¢ocukluk ¢agindan itibaren bir problem ¢6zme siireci olarak degerlen-
dirildiginde 6grencilerin daha ilkokuldan itibaren kargilagtiklar1 sorunlarin is-
tesinden gelmeleri beklenmektedir (Sahin, $ahin ve Heppner, 1993). Bir okulda
¢ocuklarin karsisina bir yil boyunca sayisiz problem ¢ikmast muhtemeldir. Bun-
lardan bazilary, kisisel iligkiler gercevesinde; kavram, duygu ve davranislar: anlayip
toplumsal ve bireysel iligkileri fark ederek becerileri 6grenmek ve uygulamak ile
alakalidir. Digerleri ise ahlaki ve kendisini ifade etme giiciiyle ilgilidir (Bingham,
2022). Problem ¢6zme becerisinin ¢ocukluk doneminden itibaren kazandirilmasi
sonraki siiregte kisilerin saglikl iliskiler kurmasini kolaylastiracag: diistiniilmek-
tedir. Cocuklarin zorbalik olaylarindan uzak tutulmast i¢in 6nleyici ¢alismalarin
yapilmasinin gerekliligi kacinilmazdir. Bunlardan bir tanesi de psikoegitim grup-
larinin olugturulmasidir. Téim bu nedenlere bagl olarak akran zorbaligini 6nleme-
ye yonelik psikoegitim programinin amaci dordiincii sinif 6grencilerinin zorbalik
diizeyini azaltmak ve problem ¢6zme becerisini artirmaktir.

Aragtirmanin temel amaci dogrultusunda belirlenen alt problemler sunlardir:

1.  Akran zorbaligini 6nlemeye yonelik psikoegitim programinin akran zor-
balig1 diizeyine etkisi var midir?

2. Akran zorbaligini 6nlemeye yonelik psikoegitim programinin problem
¢ozme beceri diizeyine etkisi var midir?

YONTEM

Aragtirma Modeli

Bu arastirma akran zorbaligini 6nlemeye yonelik olugturulan psikoegitim prog-
raminin zorbalik diizeyi ve problem ¢6zme becerisi tizerindeki etkisinin incelendi-
gi yar1 deneysel bir calismadir. Yar1 deneysel arastirmalarda ¢aligma grubunun seg-
kisiz atama yerine ¢esitli 6zelliklere ve dl¢ctimlere gore belirlenmesi esastir. Deney
grubuna miidahale uygulanirken, kontrol grubuna ise bir islem yapilmamaktadir
(Buytikoztiirk vd., 2018). Gruplar arasi ve grup ici karsilastirmalar yapilacagindan
on-test, son-test ve izleme 6l¢timlii kontrol gruplu yar1 deneysel desen kullanilmis-
tir. Nicel aragtirma yontemlerinden 2x3’litk karisik desen olarak nitelenen bilimsel
aragtirma yontemiyle gerceklestirilmistir. Bu desende birinci faktor farkli deneysel
islemden etkilenen gruplari (deney ve kontrol), ikinci faktor ise bagimli degiskene
iligkin tekrarli 6l¢iimleri (6n-test, son-test ve izleme testi) gostermektedir (Biiyii-
koztirk, 2020).
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Calismanin bagimsiz degiskeni, akran zorbaligini 6nlemeye yonelik psikoegi-
tim programidir (AZOPP). Bagimli degiskenler ise katilimcilarin Akran Zorbali-
g1 Olgegi Cocuk Formu (AZO) ve Gocuklar igin Problem Cézme Envanterinden
(GPCE) aldiklar1 puanlardan olusmaktadir. Orneklemin deney grubuna haftada
bir oturum olmak tizere dokuz hafta boyunca akran zorbaligin1 6nlemeye yone-
lik psikoegitim programi uygulanmuistir. Kontrol grubundaki katilimcilara ise bu
stire icerisinde herhangi bir iglem yapilmamistir. Deneysel islemden 2 hafta 6nce
caligma grubunu belirlemek amaciyla arastirmanin yapilacag: okuldaki biitiin 4.
sinif 6grencilerine 6n-test dlctimi gergeklestirilmistir. Psikoegitim oturumlarinin
bitmesinin ardindan 2 hafta sonra deney ve kontrol grubuna son-test uygulanmus-
tir. Son-test uygulandiktan 2 ay sonra ise iki gruba da izleme 6l¢timleri yapilmuistir.

Galisma Grubu

Calisma grubu uygun 6rnekleme yontemi ile belirlenmistir. Uygun 6rnekleme
yontemi zaman, maliyet ve isgiicii agisindan var olan sinirhiliklar nedeniyle aragtir-
maciya yakin kolay erisilebilir ve uygulama yapilabilir katilimcilardan segilmekte-
dir (Buiytikoztiirk, 2020). Arastirmanin yapilacag: ilkokuldaki 104 dérdiincii simif
ogrencisinin tamamina AZO ve CPCE uygulanmigtir. Akran zorbaligi diizeyi en
yiiksek olan 24 6grenci ¢aligma grubuna alinmistir. Deney ve kontrol gruplari ¢a-
lisma grubuna alinan 6grencilerden gruplara homojen dagilim gosterecek sekilde
goniilliliik esasina gore olusturulmustur. Arastirmada 12 katilimer deney, 12 kati-
limci kontrol grubunda yer almaktadir. Katilimcilara ait ayrintili bilgiler Tablo 1'de
gosterilmistir.

Tablo 1. Deney ve kontrol grubunu olusturan katilimc: bilgileri

Degisken Deney Grubu Kontrol Grubu
Frekans (f)  Yiizde (%)  Frekans (f) Yiizde (%)

Cinsiyet

Kiz 6 50 6 50

Erkek 6 50 6 50

Toplam 12 100 12 100

Yasadig Yer

flge 9 75 7 58.3

Koy 3 25 5 41.7

Toplam 12 100 12 100

Kardes Sayis1

Yok

1 kardes 5 41.6 7 58.4

2 kardes 4 334 2 16.6
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3 kardes 2 16.6 3 25

4 ve Ustii 1 8.4 - -
Toplam 12 100 12 100
Baba Egitim Diizeyi

Okuryazar degil - - 1 8.3
ilkokul - - 4 334
Ortaokul 4 334 1 84
Lise 8 66.6 4 333
Universite - - 2 16.6
Toplam 12 100 12 100
Anne Egitim Diizeyi

Okuryazar degil - - - -
flkokul 3 25 3 25
Ortaokul 5 41.6 4 334
Lise 4 334 5 41.6
Universite - - - -
Toplam 12 100 12 100
Okul Oncesi Egitimi Alma Durumu

Evet 10 834 9 75
Hayr 2 16.6 3 25
Toplam 12 100 12 100
Ailenin Maddi Durumu

Iyi 10 83.3 8 66.6
Orta 2 16.7 4 334
Kotii - - - -
Toplam 12 100 12 100

Veri Toplama Araglari

Arastirmanin bagimsiz degiskeni olan AZOPP’nin akran zorbaligi ve problem
¢6zme diizeyi {izerindeki etkisini belirlemek amaciyla Akran Zorbalig1 Olgegi: Co-
cuk Formu (Piskin ve Ayas, 2011) ve Cocuklar i¢in Problem Cézme Envanteri (Bu-
lut-Serin ve Saygili 2010) kullanilmustir. Ayrica arastirmacilarin literatiir odaginda
hazirlamig olduklar: Kigisel Bilgi Formu 6grencilerin sosyodemogrofik 6zellikleri-
ni belirlemek amaciyla uygulanmuistir. Bu 6l¢me araglarinin gecerlik ve givenilirlik
caligmalarina iligkin bilgiler asagida sunulmugtur.
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Kisisel Bilgi Formu

Aragtirmacilarin literatiir odaginda hazirlamis olduklar: Kisisel Bilgi Formu,
Ogrencinin sinifi, yasi, cinsiyeti, ikamet ettigi yer, kardeslerinin sayisi, baba ve
annesinin egitim diizeyi, okul 6ncesi egitimi alma durumu ve ailesinin maddi du-
rumu bilgilerini igermektedir.

Akran Zorbalig1 Olgegi: Cocuk Formu

Zorba ve magdurlarin belirlenmesi amaciyla Piskin ve Ayas (2011) tarafindan
gecerlilik ve giivenilirlik ¢alismalar: yapilan 6lgek toplam 37 maddenin ve 5 alt
boyutun yer aldigy, 5°1i likert tipi sorulardan olusmaktadir. Fiziksel, sozel, disla-
ma, soylenti ¢ikarma/yayma, egyalara zarar verme zorbalig1 ve magduriyeti ol-
mak iizere 5 alt boyutu 6lgebilmektedir. Zorba ve magduru belirlemek amaciyla
ayr1 ayri iki bolimden olusmaktadir. Maddeler boliimler icin aynidir ancak “ben
yaptim” ve “bana yapildi” olarak iki paralel form bulunmaktadir. Katilimecilarin
zorba boliimiinde bulunan s6z ve eylemleri ne siklikla gerceklestirdiklerini, mag-
dur boliimiinde ise bunlara ne siklikla ugradiklarini isaretlemeleri istenmektedir.
Aragtirma kapsaminda zorbalik diizeyini azaltmaya yonelik psikoegitim programi
uygulanip sadece zorbalik seviyeleri 6lgiilecegi i¢cin magdur boyutunu belirleyen
boliim 6lgekten gikarilmig. Olgegin zorba boyutunun ig tutarlilik kat sayist 0.87
olarak hesaplanmustir. Zorbalik boliimiiniin alt boyutlarina yonelik i¢ tutarlilik kat
sayilar1 ise su sekildedir: Fiziksel 0.71, sozel 0.68, digslama 0.60, sdylenti ¢ikarma ve
yayma 0.64, esyalara zarar verme 0.70 seklinde belirlenmistir. Bulunan bu deger-
lerin 6lgegin giivenilirlik diizeyi i¢in yeterli oldugu ve ilkégretim 6grencilerinde
uygulanmasinda bir sakinca olmadig goriilmiistiir.

Cocuklar I¢in Problem Cizme Envanteri

[lkégretim okullarina devam eden dgrencilerin problem ¢ozme seviyesini 6lg-
mek amaciyla Serin, Bulut-Serin ve Saygil1 (2010) tarafindan gelistirilmistir. CPCE,
6grencilerin problem ¢6zme becerileri konusunda kendilerine ait algilarini deger-
lendirmektedir. 5’li likert tipi maddelerin bulundugu 6l¢ek toplam 24 maddeden
olusmaktadir ve 3 alt boyutu bulunmaktadir. Maddelerin tamaminin giivenilirlik
puani 0.80 olarak belirlenmistir. Alt boyutlarda ise, problem ¢6zme becerisine gii-
ven 0.85, 6z denetim 0.78, kaginma ise 0.66 olmustur. Verilere bakildiginda 6lge-
¢in tamaminin, problem ¢6zme becerisine giiven ve 6z denetim alt boyutlarinin
gtivenilir oldugu goriilmiistiir. Kaginma alt boyutunun ise 0.70’in altinda kaldig:
belirtilmistir. CPCE’nin ilkogretim 6grencilerine uygulanmasinin gegerli ve giive-
nilir oldugu ifade edilmektedir.
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Deneysel Uygulama

Psikoegitim programlari, davranis bozuklugu gosteren bireylere tani koyma ve
tedavi etme disinda onleyici nitelikte farkli yasam becerilerinin kazandirilmasini
saglayacak, psikolojik yardimin egitsel, gelisimsel ve 6nleyici tarafina odaklan-
maktadir (Civitci, 2020). Belirlenen konunun bir siire icerisinde etkin bir sekilde
grupta yer alan katilimcilara aktarilarak, secilen konuyla ilgili becerileri gelistirme-
yi hedefleyen, yaklagik 6 ile 20 oturum arasinda siirdiiriilebilecek ve liderin grubun
merkezinde oldugu egitim programidir (Asantugrul, 2020).

AZOPPnin genel amaci zorbalik diizeyini azaltmak ve problem ¢ézme beceri
diizeyini artirmaktir. Bu dogrultuda programin iceriginde zorbalik rolleri, duy-
gular1 anlama ve ifade edebilme, empati kurma, 6fke kontrolii, problem ¢6zme,
catigma ¢ozme, zorbalikla bas etme konularina yer verilmistir. Deneysel islem
Ordu 1li Korgan Ilge merkezinde bulunan Milli Egitim Bakanligina (MEB) bagl
bir ilkokulda 2022-2023 egitim 6gretim yilinin birinci doneminde uygulanmistir.
Siire¢ 9 hafta boyunca deney grubuna alinan 12 dordiincii sinif 6grencisiyle 40 da-
kika siiren oturumlarla okulda bulunan bog sinifta tamamlanmugtir. Isleyis siireci
her dersin basinda katilimcilara 6zet olarak aktarilmistir ve sonrasinda egitim sir-
diirtilmistiir. Aragtirmacilar tarafindan hazirlanan programin igerigi ve kapsami
Tablo 2'de gosterilmistir.

Tablo 2. Akran zorbaligim onlemeye yonelik psikoegitim programimin igerigi

Oturumlar Kazanim icerik

1. Oturum 1. Grubun toplanma amacinin fark » Grubun amacinin agiklanmasi

Tanigma ve eder « Grup kurallarinin olugturulmast

Istnma 2. Grup stirecinin nasil ilerleyecegi- « Tanisma ve 1s:nma etkinligi (Voltan
nin fark eder Acar, 2013)

3. Grup iiyelerini tanir ve uyulmasi
gereken kurallar1 6grenir

o Oturumun 6zetlenmesi

2. Oturum 1. Akran zorbaligy, zorbalik tiirleri, » Onceki oturumun dzetlenmesi Bu otu-
Zorbalik zorba, magdur ve seyirci rolleri rumun konusunun agiklanmast
Rolleri hakkinda bilgi sahibi olur o Akran zorbaliginin ve zorbaliktaki

rollerin sunu tizerinden anlatilmasi

o Zorbalik tiirlerinin 6rneklerle agiklan-
mast

o Oturumun 6zetlenmesi ve ev 6devinin
verilmesi
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3. Oturum

Duygu
Kelimeleri

1. Olumsuz duygular: tanir

2. Yasadig1 olumsuz duygular1 uygun
bi¢imde ifade eder

« Odev kontrolii. Onceki oturumun
Ozetlenmesi. Bu oturumun konusunun
agtklanmasi

Duygu kelimeleri etkinligi (Ural ve
Ozteke, 2010)

Olumsuz duygular karsisinda ortaya
cikabilecek bedensel tepkilerin
aciklanmasi

Oturumun o6zetlenmesi ve ev ddevinin
verilmesi

4. Oturum

Arkadaglarimi
Anliyorum

1. Karsisindakinin farkli durumlarda
neler hissedecegini ve diisiinece-
gini anlar

2. Karsisindakinin farkli durumlarda
nasil davranacagini 6grenir

3. Kargisindakine yagadigi duruma
yonelik oneriler sunmay1 6grenir

Odev kontrolii. Onceki oturumun
Ozetlenmesi. Bu oturumun konusunun
aciklanmasi

Arkadaslarimi anliyorum etkinligi
(MEB, 2021a)

Empati basamaklarinin agiklanmasi

Bulut ve giines etkinligi
Oturumun 6zetlenmesi ve ev ddevinin
verilmesi

5. Oturum

Ofkeli
Hikayeler

1. Ofkesini uygun yollarla ifade eder

Odev kontrolii. Onceki oturumun
Ozetlenmesi. Bu oturumun konusunun
agiklanmasi

Ofkeli hikayeler etkinligi (Isik, 2020)

Ofke kontrolii egzersizinin anlatilmasi
ve uygulamali gosterimi

Oturumun o6zetlenmesi ve ev 6devinin
verilmesi

6. Oturum
Yapicryim,
Yapicisin,
Yapici

1. Kisiler arasi iligkilerde yasadig1
problemleri yapici yollarla ¢ozer.

Odev kontrolii. Onceki oturumun
Ozetlenmesi. Bu oturumun konusunun
aciklanmasi

Yapiciyim, yapicisin yapici etkinligi
(MEB, 2021b)

Ogrencilerin problem durumlarina karst
¢Oziim Onerileri tizerinde galismast

Ortaya gikan ¢6ziim 6nerilerini grupla-
rin canlandirmasi

Sorularla etkilesimin devam ettirilmesi

Oturumun 6zetlenmesi

7. Oturum

Catigma

1. Yagadiklari ¢atigmalari analiz eder

2. Alternatif ¢6ziim yollar1 bularak
catigmalari ¢ozebileceklerini anlar

Onceki oturumun zetlenmesi. Bu
oturumun konusunun agiklanmasi

» Catigsma etkinligi (Erkan, 2020)

» Catismanin ne oldugunun agiklanmasi
ve liyelerden paylasimlarin alinmasi

o Oturumun 6zetlenmesi
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8. Oturum 1. Akranlarinin baskilarina uygun

Bas edebilirim tepkiler vererek bas etmeyi 6grenir

« Onceki oturumun 6zetlenmesi. Bu
oturumun konusunun agiklanmasi

« Bas edebilirim etkinligi (MEB, 2021b)

« Oykiiyle ilgili soru cevap etkilesimi
saglanir

o Akran baskisiyla nasil bas edilecegi
agiklanir

« Oturumun 6zetlenmesi ve ev 6devinin
verilmesi

9. Oturum 1. Programdan 6grendiklerini biitiin-

Sonlandirma lestirir ve ifade eder

2. Kazanimlari gelecekte karsilasacag:
zorbaliklara ve problem ¢6zmelere
aktarir

3. Grupla vedalagir

« Odev kontrolii. Onceki oturumun
Ozetlenmesi. Bu oturumun konusunun
aciklanmasi

o Oturumlarinin tamaminin 6zetinin
yapilmast

+ Uyelerin oturumlarin degerlendirmesini

yapmas1
« Basar1 belgelerinin tiyelere takdimi

« Sonlandirma videosunun izlettirilmesi
(Subadap Cocuk, 2018).

« Sonlandirma ve grubun vedalagmas:

Verilerin Analizi

AZOPPnin etkililigini belirlemek amaciyla toplanan verilerin analizinde SPSS
Statistics 26. versiyon paket programi kullanilmstir. Nicel analizler i¢in anlamlilik
diizeyi .05 olarak degerlendirilmistir (Field, 2018). Parametrik testlerin drneklem
buytikligi bir grubun 15, diger grubun da 15 olmak tizere toplamda en az 30 kisi-
den olusmasi gerektigi kriteri karsilanmadig icin ve katilimer sayisinin az olmasi
nedeniyle parametrik olmayan testlerin kullanilmasi uygun goralmistiir (Biyi-
koztiirk, 2020; Field, 2018). Sayica kiigiik 6lgekli gruplarin verilerinin analizinde
parametrik olmayan testlerin kullanilmasi daha giivenilir ve dogru sonuglarin or-
taya ¢tkmasini saglayacaktir (Pallant, 2020). AZOPP’nin galigma grubunda 24 kisi
(deney:12, kontrol:12) olmasi nedeniyle bulgularinin analizinde parametrik olma-
yan yani nonparametrik testlerin kullanilmasina karar verilmistir.

Verilerin analizinde gruplardan AZO ve CPCE ile toplanan verilerin 6n test,
son test ve izleme Ol¢timleri arasinda karsilagtirma yapabilmek amaciyla Mann
Whitney U testi, anlamli farklilik olusan grup igindeki degerleri belirlemek igin
Friedman testi, deney grubundaki anlaml farklilig1 olusturan 6l¢timleri analiz et-
meye yonelik ikili karsilagtirmalarda ise Wilcoxon Isaretli Stralar testi kullanilmig-
tir (Bliytikoztiirk, 2020; Kilmen, 2020).
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Etik

Aragtirmanin Ordu Universitesi Sosyal ve Begeri Bilimler Aragtirma Etik Ku-
rulwndan 24/11/2022 tarihli, 2022/241 sayili alinan izinden sonra Ordu 1 Milli
Egitim Midiirliigi'nden yar1 deneysel galijmanin uygulanmasina y6nelik resmi
izin alinmugtir. Ogrenci velilerine aragtirmayla ilgili detayh bilgi verilmistir ve 6g-
rencilerin katiliminin saglanmasina yonelik ilgili izin belgeleri alinmigtir. Ogrenci-
lere uygulamayla ilgili bilgi verildikten sonra goniilliilikk ve gizlilik esaslarina gore
aragtirma gerceklestirilmistir.

Etik Kurul izin Bilgileri

Yapilan bu ¢aligmada “Yiiksekogretim Kurumlar: Bilimsel Arastirma ve Yayin
Etigi Yonergesi” kapsaminda uyulmasi belirtilen tiim kurallara uyulmustur.

Etik Degerlendirmeyi Yapan Kurul Adi: Ordu Universitesi Rektorliigii Sosyal
ve Beseri Birimler Arastirmalar: Etik Kurulu

Etik Degerlendirme Kararinin Tarihi: 24/11/2022

Etik Degerlendirme Belgesi Say1 Numarasi: 2022/241

BULGULAR

Bulgular arastirmanin problemleri gercevesinde elde edilen sonuglar netice-
sinde ayr1 ayr1 ele alinmistir. Uygulanan psikoegitim programinin akran zorbalig
diizeyine ve problem ¢6zme becerisine etkisi analiz edilmistir.

Rkran Zorbaligi Diizeyine iliskin Analizler

Aragtirmanin birinci alt problemi, uygulanan psikoegitim programinin zorba-
lik diizeyine etkisinin incelenmesi olarak belirlenmistir. Bu durumu analiz etmek
amaciyla yapilan aritmetik ortalama, Mann-Whitney U testi, Friedman testi, Wil-
coxon Isaretli Siralar testi sonuglart asagida verilmistir.

Tablo 3. Akran zorbaligi toplam puanlarina iliskin aritmetik ortalama ve stan-
dart sapma degerleri

Grup On Test Son Test izleme Testi

X Ss X Ss X Ss
Deney Grubu 75.91 12.63 54.0 10.18 49.75 7.95
Kontrol Grubu 73.08 14.19 72.25 15.58 66.08 16.22
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Tablo 3de deney grubundaki katiimcilarin akran zorbaligi son test puan or-
talamalarinin ( X=54.0), 6n test puan ortalamalarindan ( X=75.91) diisiik oldu-
gu bulunmustur. Izleme testi puan ortalamalarinda da ( X=49.75) diisiis devam
etmistir. Kontrol grubundaki katilimcilarin son test puan ortalamasi ( X=72.25)
6n test puan ortalamasindan ( X=73.08) diisiik oldugu ancak énemli bir farkli-
ligin olusmadig1 goriilmektedir. Izleme testi puan ortalamasinda ( X=66.08) ise
beklenmedik bir diisiis kaydedilmistir. AZOPP’nin deney grubunda akran zorba-
1181 puan ortalamalarini disiirerek istatistiksel olarak hedeflenen etkiyi gosterdigi
saptanmuistir.

Tablo 4. Akran zorbalig: alt boyutlarina iliskin aritmetik ortalama ve standart
sapma degerleri

Grup Alt Boyut On Test Son Test izleme Testi
X Ss X Ss X Ss
Fiziksel Zorbalik 23.83 1.67 1433 0.82 14.08 1.32
Sézel Zorbalik 1466 127 983 093 9.25 0.70
Deney Grubu Dislama 10.58 0.78 875 092 7.50 0.71
Soylenti Cikarma ve Yayma 1341 104 933 0.65 858 0.58
Egyalara Zarar Verme 1333 125 1141 059 1033 0.46
Fiziksel Zorbalik 2191 132 21.08 193 1991 195
Sézel Zorbalik 1350 118 12.00 0.69 11.08 0.90
Kontrol Grubu  Diglama 11.16 1.08 11.16 136 9.25 0.81
Soylenti Cikarma ve Yayma 1325 1.53 1333 142 1133 1.20
Esyalara Zarar Verme 13.33 0.68 1458 0.81 13.66 0.89

Tablo 4de deney grubundaki katilimcilarin fiziksel zorbalik alt boyutu aritme-
tik ortalama puanlar1 (On Test=23.83, Son Test=14.33, izleme Testi=14.08), son
test 6l¢timiinde 6nemli bir diistis kaydetmistir ve izleme testinde bu diistis korun-
mugtur. Sozel zorbalik alt boyutu aritmetik ortalama puanlari (On Test=14.66, Son
Test=9.83, izleme Testi=9.25), son test dl¢iimiinde dnemli diisiis kaydetmistir ve iz-
leme testinde bu diisiis devam etmistir. Diglama alt boyutunun aritmetik ortalama
puanlar1 (On Test=10.58, Son Test=8.75, {zleme Testi=7.50), son test dl¢iimiinde
diistis kaydetmistir ve izleme testinde bu diisiisiin devam ettigi bulunmustur. S6y-
lenti gikarma ve yayma alt boyutu aritmetik ortalama puanlarinda (On Test=13.41,
Son Test=9.33, Izleme Testi=8.58), son test dlgiimiinde énemli bir diisiis goriil-
mistiir ve izleme testinde diisiisiin devam ettigi saptanmistir. Egyalara zarar ver-
me alt boyutu aritmetik ortalama puanlarinda (On Test=13.33, Son Test=11.41,
izleme Testi=10.33), son test dlciimiinde diisiis kaydedilmistir ve izleme testinde
diislis devam etmistir. Kontrol grubunda yer alan katilimcilarin zorbalik alt bo-
yutlarinin aritmetik ortalamalarinda son test puanlarinin 6n test puanlarina gore
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onemli bir diigiis kaydetmedigi genel anlamda puanlarin birbirine yakin oldugu
gorilmustiir. Kontrol grubunun izleme testlerinde ise sinirli diistisler saptanmustir.
Bu bulgulara gore uygulanan programin hedeflenen etkiyi gosterdigi saptanmustir.

Tablo 5. Akran zorbaligi On test, son test ve izleme testi puanlarina iliskin
Mann-Whitney U testi sonuglari

Akran Zorbaligi  Grup N  SiraOrtalamas1  Sira Toplama U z P

On Test Deney 12 13.25 159.00 63.00 -0.521 0.630
Kontrol 12 11.75 141.00

Son Test Deney 12 8.42 101.00 23.00 -2.833 0.004*
Kontrol 12 16.58 199.00

izleme Testi Deney 12 821 98.500 20.50 -2.976  0.002*
Kontrol 12 16.79 201.50

**p<0.001, *p<0.05

Tablo 5de AZOPP uygulamasi éncesi deney ve kontrol grubundaki katilim-
cillarin akran zorbalig1 puanlari arasinda anlaml bir fark olmadigi gortlmistir
(U=63.00, p>0.05). Deneysel islem sonunda iki grubun akran zorbali1 son test
puanlari arasinda anlamli fark olustugu bulunmustur (U=23.00, p<0.05). Son test
sira ortalamalarinin deney grubu lehine farklilastigi goriilmektedir. Izleme testin-
de de gruplar arasinda anlamli farklilik tespit edilmigtir (U=20.50, p<0.05). Sira
ortalamalarinda, deney grubunun izleme testi puanlarinin kontrol grubuna gére
daha diisiik oldugu tespit edilmistir. Bu durum zorbalik diizeyinde deney grubu
lehine anlamli diizeyde farklilasma ortaya ¢iktigini, izleme testinde de kaliciligin
saglandigini gostermektedir.

Tablo 6. Akran zorbalig1 on test, son test ve izleme testi puanlarina iliskin Fried-
man testi sonuglar

Grup Akran Zorbalig: N Sira Ortalamasi X2 P

On Test 12 2.92 16.16 0.000**
Deney Son Test 12 1.75

Izleme Testi 12 133

On Test 12 221 3.26 0.190
Kontrol Son Test 12 221

Izleme Testi 12 158

#p<.001, *p<.05

Tablo 6da deney grubunun zorbalik diizeyi 6n test, son test ve izleme testi 6l-
¢iimleri arasinda anlaml farkliigin ortaya ¢iktigr (X? =16.16, p<0.001), kontrol
grubunda ise anlamli farklilik olusmadig: (X?=3.26, p>0.05) saptanmuistir. Deney
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grubunda ortaya ¢ikan anlaml farkliligin hangi 6l¢timler arasinda oldugunu belir-
lemek amaciyla Wilcoxon Isaretli Siralar testi uygulamasi yapilmustir.

Tablo 7. Deney grubunun akran zorbalig1 on test, son test ve izleme testi puanla-
rina iliskin Wilcoxon Isaretli Suralar testi sonuglart

Akran Zorbalig: Grup N SiraOrtalamast  Sira Toplam1 z P

Negatif Sra 11 6.91 76.00 -2.90 0.004*
On Test-Son Test Pozitif Sira 1 200 2.00

Esit 0

Negatif Sira 12 6.50 78.00 -3.06  0.002*
On Test-Izleme Testi ~ PozitifSra 0 0.00 0.00

Esit 0

Negatif Sira 8 6.94 55.50 -1.29  0.195
Son Test-izleme Testi Pozitif Sira 4 563 22.50

Esit 0

**p<.001, *p<.05

Tablo 7'de 6l¢limler arasindaki farklilagmanin 6n test-son test (z=-2.90, p<0.05)
ve On test- izleme testindeki (z=-3.06, p<0.05) bulgulara dayandigi saptanmistur.
Katilimcilarin son test ve izleme testi verilerinin (z=-1.29, p>0.05) sira ortalamala-
r1 arasinda ise anlamli bir farklilasma olmadig goriilmektedir. Bu sonuglara gore
AZOPP’nin deney grubunun akran zorbaligi son test puanlarini 6n testtekine gore
anlamli diizeyde azaltti1 saptanmugtir. {zleme lgiimiinde ise anlamli farklilagma
olusmamasi akran zorbalig1 diizeyindeki azalmanin kaliciliginin saglandigi anla-
mina gelmektedir.

Problem C6zme Becerisine iliskin Analizler

Aragtirmanin ikinci alt problemi, uygulanan psikoegitim programinin prob-
lem ¢6zme becerisine etkisinin incelenmesi olarak belirlenmistir. Bu durumu ana-
liz etmek amaciyla yapilan aritmetik ortalama ve Mann-Whitney U testi sonuglar1
agagida verilmistir.

Tablo 8. Problem ¢bzme toplam puanlarina ait aritmetik ortalama ve standart
sapma degerleri

Grup On Test Son Test izleme Testi

X Ss X Ss X Ss
Deney Grubu 79.25 10.20 84.75 12.03 81.66 16.29
Kontrol Grubu 86.5 10.22 85.5 9.18 83.91 11.8
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Tablo 8de deney grubundaki katiimcilarin problem ¢ézme becerisi son test
puan ortalamasinin ( X=84.75), 6n test puan ortalamasindan ( X=79.25) yiiksek
oldugu bulunmustur. izleme dlgiimiinde ( X=81.66) bu yiikselis siirdiiriilememis,
problem ¢dzme becerisi puanlarinda diisiis meydana gelmistir. Kontrol grubunun
son test puan ortalamasinin ( X=85.5), 6n test puan ortalamasindan (  X=86.5)
diisiik oldugu goriilmektedir. Izleme testi puan ortalamasinda da ( X=83.91)
problem ¢6zme beceri puanlariin diigmeye devam ettigi saptanmustir. Deney gru-
bunun problem ¢6zme beceri diizeyi yiikselerek istenilen etkiyi sagladigi ancak
izleme Ol¢timiinde puan ortalamasinin diigiise gectigi yani kaliciiginin saglana-
madig anlagilmistir. Kontrol grubunda ise problem ¢6zme puanlarinda dnemli bir
degisim saptanmamuigtir.

Tablo 9. Problem ¢6zme becerisi on test, son test ve izleme testi puanlarina iligkin
Mann-Whitney U testi sonuglari

Problem Cézme  Grup n  SwraOrtalamast  Sira Toplami U Z P

On Test Deney 12 10.54 126.50 4850 -1.362 0.173
Kontrol 12 14.46 173.50

Son Test Deney 12 1221 146.50 68.50 -0.202  0.840
Kontrol 12 12.79 153.50

Izleme Testi Deney 12 12.38 148.50 70.50 -0.087 0.931
Kontrol 12 12.63 151.50

#p<0.001, *p<0.05

Tablo 9da deney ve kontrol gruplarinda yer alan katilimcilarin 6n test (U=48.50,
p>0.05), son test (U=68.50, p>0.05) ve izleme testi (U=70.50, p>0.05) puanlari ara-
sinda istatistiksel olarak anlamli diizeyde bir farkliligin olusmadig saptanmustr.
Bu bulgu AZOPP’nin problem ¢dzme beceri diizeyine anlamli diizeyde etki ede-
medigini gostermektedir.

TARTISMA, SONUG VE ONERILER

Arastirmanin amaglarindan birincisi AZOPP’nin akran zorbalig1 diizeyine et-
kisini incelemektir. Uygulanan psikoegitim programi sonucunda deney grubunda
yer alan katilimcilarin akran zorbalig diizeyinin azaldig1 ve iki ay sonra uygulanan
izleme 6l¢timiinde bu sonuglarin korundugu tespit edilmistir. Kontrol grubunun
akran zorbalig1 diizeyinde son test 6l¢timleri 6n testle karsilagtirildiginda anlaml
bir farklilik gérillmemistir. izleme testi puan ortalamalarinda ise beklenmeyen bir
diisiis yasanmistir. AZOPP’ye her 4. sinif subesinden iki veya {i¢ 6grencinin déhil
edilmesi, bu 6grencilerin siifindaki arkadaslariyla oturumlarda 6grendiklerini
paylasarak etkilesim saglamasi kontrol grubunun puanlarindaki diisiistin nedeni
olarak degerlendirilmistir. Oturumlara katilmayanlarin icerikleri merak ettigi, ar-
kadaslarina siirecin nasil gectigi ile ilgili sorular sordugu bilinmektedir.
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Gruplar arasinda akran zorbalig1 puanlar1 6n test 6lgiimlerinde anlaml fark-
lilik gorilmezken, son test dl¢timlerinde deney grubu lehine anlamli farklilik bu-
lunmustur. zleme testinde bu farklilik korunmustur ve bu bulgu kaliciligin saglan-
mast olarak degerlendirilmistir. Verilerin analiz edilmesi sonucunda AZOPP’nin
deney grubunda yer alan katilimcilarin zorbalik diizeylerini azaltmada etkili oldu-
gu, kontrol grubuyla kargilastirildiginda olumlu yénde ayristig1 saptanmustir. izle-
me 6l¢timiinde de kaliciliginin saglandigi goriilmistiir. Ayrica deney grubunda yer
alan katilimcilarin zorbalik diizeyinin biitiin alt boyutlarda azaldigr gortilmiistiir.
Kontrol grubunda ise belirgin bir farkhilik gériilmemistir. izleme 6l¢iimiinde bu
durumun korundugu saptanmigtir. Mevcut aragtirmanin akran zorbalig1 diizeyi
tizerindeki olumlu etkisi (Arslan ve Akin, 2016; Akcan, Akcan ve Sarvan, 2016;
Evers vd., 2007; Eweniyi vd., 2013; Menard vd., 2008; Menesini vd., 2003; Olweus,
1995;Rahey ve Craig, 2002; Smith ve Sharp, 2002; Smith vd., 1993; Wilczenski vd.,
1997) arastirmalarda elde edilen sonuglarla benzerlik gostermektedir.

1983-2009 yillar1 arasinda Ttofi ve Farrington (2011), akran zorbaligini azalt-
maya yonelik okul temelli 44 miidahalenin etkililigini incelemislerdir. Ortalama-
lara bakildiginda zorbaligin %20-23, magduriyetin ise %17-20 arasinda azaldig:
belirtilmistir. Elde edilen bulgular miidahale programlarinin zorbalik diizeyini
ditsiirmede 6nemli etkisinin oldugunu goéstermektedir ve mevcut ¢aligmanin so-
nuglariyla paralellik gostermektedir.

[lkokul 4. sinifa devam eden 6grencilerle Kale ve Demir (2020) tarafindan ya-
pilan arastirmada deney grubuna olumlu davrams gelistirme etkinlik programi
uygulanmistir. Programin dgrencilerin zorbalik diizeylerine olumlu yonde etki et-
tigi bulunmugtur. Akran zorbaligina maruz kalanlara yardim etmede sosyal ilgiyle
birlikte bagkalarini kabullenmenin temele alindigi, Chatters ve Zalaquett (2018)
tarafindan gergeklestirilen egitim ¢alismasinda magdura yardim etme seviyesin-
de olumlu etki saglanmistir. Lise 6grencilerine yonelik Yalniz (2019) tarafindan
yapilan arastirmada kabul ve kararlilik terapisi egilimli psikoegitim programi de-
ney grubunun zorbalik diizeylerinde anlamli derecede azalma meydana getirmis-
tir. llkégretim okullarinda Ayas (2008) tarafindan gergeklestirilen ¢alismada tiim
okul yaklagimina dayali zorbalik davranislarini dnleme programi uygulanmastir.
3, 4 ve 5. siniflardaki katilimcilarin zorbalik yapma ve magdur olma seviyelerini
azalttig, 6, 7 ve 8. siuftaki katilimcilarin ise magdur olma diizeylerini diigiirdii-
g1, ancak zorbalik yapma diizeylerinde bir degisim olusturmadigi bulunmustur.
Benzer olarak Salmivalli, Karna ve Poskiparta (2011) tarafindan gelistirilen KiVa
isimli program 4. ve 6. sinif 6grencilerine uygulanmistir. 9 farkli zorbalik tiirii tize-
rinde olumlu etki birakti§1 saptanmistir. Stire¢ sonunda kontrol grubundaki 6g-
renciler deney grubundakilere gore 1.32- 1.94 kat daha fazla zorbaliga ugradigini
bildirmistir. Bu ¢alismada zorbalik tiirlerinin hepsinde deney grubu lehine azalma
saglanmasi mevcut ¢aliymadaki zorbalik alt boyutlarinin tamaminda elde edilen
olumlu degisimle benzerlik gostermektedir.
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Bu caligmalarin yani sira mevcut arastirmayla farkli sonuglar ortaya ¢ikaran
calismalar da bulunmaktadir. ikinci smif 6grencileriyle Nix (2013) tarafindan
yapilan kitap okuma ¢aligmasi sonrasinda zorbalik diizeylerinde anlaml farklilik
olugsmamustir. Benzer olarak iki bolimden olusan arastirmada Doélek (2002), ikin-
ci asamada zorbalig1 6nleme tutumu gelistirme programini besinci sinifa devam
eden Ogrencilere uygulamistir. Programin zorbalik yapma ve zorbalikla bas etme
becerilerine etkisinin olmadig1 saptanmistir. Aragtirmaci bir grup 6grenciyle ger-
ceklestirilen miidahalenin verimliliginin sinirli olacagini, tiim okulu kapsayacak
bir programin uygulanmasi halinde etkililigin daha giiclii olabilecegini belirtmis-
tir. Ancak bizim ¢aliymamizda az sayidaki 6grenciyle olusturulan deney grubunda
AZOPP sonrasinda zorbalik diizeyinde énemli gerileme yasanmasi bu arastir-
manin sonuglarindan farkli oldugunu gostermektedir. Zorbalikla ilgili farkindalik
yaratma, kendini ifade etme ve problem ¢6zme konularinda Andreou, Didaskalou
ve Vlachou (2007) tarafindan miifredata dayali hazirlanan program, Yunanistanda
dordiincii ve altinct siniflara devam eden 6grencilerle gergeklestirilmistir. Seyir-
cilerin zorbalik olaylarina miidahalesinde olumlu katki sagladigi, magdurlarin
kendilerini ifade edebilme 6z yeterliliklerini artirdig1 saptanmustir. Ancak izleme
olgtimlerinde kalicilig1 saglanamamuistir. Zorbaliga olumlu yonde katki saglamasi
aragtirmamiz baglaminda degerlendirildiginde benzerlik gosterse de izleme 6l-
¢imlerinde kaliciligin saglanamamasi nedeniyle farklilagmigtir.

Aragtirmanin ikinci amact AZOPP’nin problem ¢dzme becerisine etkisini in-
celemektir. Yapilan istatistiksel analizler sonucunda AZOPP’nin ilkokul dérdiincii
sinif 6grencilerinin problem ¢dzme diizeyini artirmada etkili olmadig: saptanmus-
tir. Ortaya ¢ikan bu sonucun, uygulanan programda akran zorbaligini 6nlemeye
yonelik igeriklerin daha fazla olmasi ve problem ¢6zme konulu oturumlarin sayi-
sinin sinirli olmasindan kaynaklandig: diistintilmektedir. Caliyma grubumuzdaki
ogrenciler on yagindadir ve somut islemler doneminde yer almaktadir. Problem
¢ozme yeterliliginin artirilmasinin soyut diistinmeyi gerektirecek becerileri de
kapsadig: diistiniiliirse arastirmanin etkisinin bu noktada sinirli olmasinin neden-
leri arasinda sayilabilir.

Kuzey Kibris Tiirk Cumhuriyetinde Ozdemir (2022), ¢dziim odakli psikolojik
danigma yaklasim temelli psikoegitim programinin ilkokul 4. ve 5. sinifa devam
eden 6grencilere uygulamistir. Problem ¢6zme ve duygusal yilmazlik diizeylerine
olumlu yonde etkili oldugu saptanmistir. Bu aragtirmanin sonuglar1 ¢aligmamizin
problem ¢6zme becerisine etkisinin olmamasiyla farklilik gostermektedir. Ayni
dogrultuda ortaokul 6grencileriyle yapilan ¢alismada Ercan (2022), problem ¢6z-
me becerisi, akilc1 olmayan inanglar ve sinav kaygis: diizeylerinde olumlu yonde
degisim oldugunu tespit etmistir.

Ergenlerle yapilan ¢alismada Yildiz ve Eksisu (2011) problem ¢6zme beceri-
sini gelistirme rehberlik programinin problem ¢6zme beceri diizeyini artirdigini
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belirtmistir. Bu ¢alismada uygulanan egitimin igeriginin problem ¢6zme odakli
olmasi bizim ¢aliymamizdan ayrilmaktadir. Bu durum problem ¢6zme becerile-
rinin artirilmasinda uygulanan programin igeriginin 6nemini ortaya ¢ikarmak-
tadir. Sosyal problem ¢6zme egitiminin problem ¢6zme becerisine etkisi Mulrey
(2017) tarafindan anaokulu 6grencileriyle ¢alisilmistir. Plan déhilinde resmi bir
egitim vermek ¢ocuklarin giinlilk yasaminda karsilarina ¢ikan sorunlari ¢6zme
noktasinda farkindaliklarini artirmigtir. Olumlu yondeki problem ¢6zmeyle ilgi-
li kazanimlarin yeni bir diisiinme bigimi halini aldig1 ifade edilmistir. [kdgretim
6. smuf dgrencilerine yonelik Totan (2011) tarafindan uygulanan problem ¢ézme
becerileri egitimi programu istenilen sonuca ulagsmigtir. Belirtilen arastirmalarda
problem ¢ozme temelli verilen egitimlerin problem ¢6zme diizeyini olumlu yénde
etkiledigi gortilmektedir. Alan yazinda akran zorbaligini 6nlemeyi temel alan bir
egitim programinin problem ¢6zme becerisi tizerindeki etkisini arastiran bir ¢alis-
maya rastlanmamustir. Bu da aragtirmamizin alan yazina katki saglamasi bakimin-
dan 6nemli gortilmektedir.

Akran zorbaligini 6nlemeye yonelik uygulanan psikoegitim programinin, zor-
balik diizeyi ve problem ¢6zme becerisine etkisinin incelendigi arastirmadan elde
edilen sonuglar agagida verilmistir:

1. AZOPP uygulamasi sonrasinda deney grubunun kontrol grubuna gore ak-
ran zorbaligi diizeyinin azaldify, izleme Ol¢imiinde ise deney grubunun
zorbalik diizeyinin azalmaya devam ettigi, ayrica kontrol grubunda da bir
azalma meydana geldigi,

2. Akran zorbalig1 alt boyut diizeylerinin deney grubunda azalma gosterdi-
¢i, izleme testinde bu olumlu sonucun devam ettigi, kontrol grubunda ise
onemli bir degisim goriilmedigi,

3. Deney grubunun problem ¢ézme diizeyinin arttig1, izleme 6lgtimiinde ise

ortaya ¢ikan olumlu degisimin korunamadig: ve diisiise gectigi sonuglarina
ulasilmistir.

Arastirma sonucunda elde edilen bulgular ve sonuglar degerlendirilerek asagi-
daki 6nerilerde bulunulmustur:

1. Ogrencilere uygulanan psikoegitim galigmasinin yaninda ailelere ve 6gret-
menlere de es zamanli olarak ya da farkli bir siirecte egitimler verilmesi,

2. Problem ¢ozme diizeyindeki izleme olgiimiinde olusan diisiisii 6nlemek
amactyla programin i¢eriginin zenginlestirilmesi,

3. Programin etkisini daha iyi anlayabilmek adina nicel veri analiziyle birlikte
nitel analizlerin kullanilmasi,

4. Akran zorbaligindaki diger roller olan magdur ve seyirci 6grencilere yonelik
de psikoegitim programlarinin hazirlanmasi onerilmektedir.

https://doi.org/10.7822/omuefd.1386833 d



Akran Zorbaligini Onlemeye Yonelik Psikoeditim Programinin Zorbalik Diizeyi..

TESEKKUR VE ACIKLAMALAR

Calismamiza katki saglayan tiim 6grencilere tesekkiir ederiz.

CIKAR CATISMASI

Makalenin yazarlar1 arasinda, ¢aligma kapsaminda herhangi bir kisisel ve fi-
nansal ¢ikar ¢atigmast bulunmamaktadir.

YAZAR KATKISI

Calisma Dizayni: SS(%50), OK(%50)

Veri Toplama: SS(%50), OK(%50)
Istatistiksel Analiz: SS(%50), OK(%50)
Makalenin Hazirlanmast: SS(%50), OK(%50)
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THE EFFECT OF THE PSYCO-EDUCATIONAL PROGRAM TO
PREVENT PEER BULLYING ON THE LEVEL OF BULLYING AND
PROBLEM SOLVING SKILLS

ABSTRACT

It has been seen that one of the most important reasons for students to apply to
the school guidance and psychological counseling service is peer bullying. The aim
of the study is to examine the effect of the psychoeducation program developed to
prevent peer bullying on the level of bullying and problem solving skills. The rese-
arch is a quasi-experimental study conducted with 24 students (12 experiment, 12
control) with high level of bullying determined among 104 students attending the
fourth grade of primary school. While the nine-session psychoeducation program
developed by the researchers was applied to the experimental group, no action was
taken in the control group. The content of the program includes roles of bullying,
understanding and expressing emotions, empathy, anger control, problem solving,
conflict resolution, and coping with bullying. The data were collected using the
Personal Information Form, the Peer Bullying Scale Child Form and the Problem
Solving Inventory for Children developed by the researchers. The pre-test two we-
eks before the psychoeducation sessions started, the post-test two weeks after the
sessions ended, and the follow-up measurements two months after the post-test
were administered. Evaluations were made using the Mann Whitney U test for
intergroup comparisons, Friedman test and Wilcoxon Signed Rank test for int-
ragroup comparisons. The findings revealed that the psychoeducational program
aimed at preventing peer bullying decreased the bullying level of primary school
fourth grade students by positively affecting them, but did not create a significant
change in problem solving skills. In addition, the peer bullying scale sub-dimensi-
on scores were also positively affected and decreased. These results were found to
persist in the follow-up measurement. When the comparison was made between
the groups, it was concluded that the psychoeducation program was successful in
reducing the level of peer bullying of the students in the experimental group, but
did not show the same effect on problem solving skills. Within the framework of
school guidance and psychological counseling services, an effective intervention
program has emerged that reduces the level of bullying of students.

Keywords: Peer Bullying, Problem Solving, Psychoeducation, Bully.
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AKRAN ZORBALIGINI ONLEMEYE YONELIK PSIKOEGITIM
PROGRAMININ ZORBALIK DUZEYi VE PROBLEM COZME
BECERISi UZERINDEKI ETKiSi

0z

Ogrencilerin okul rehberlik ve psikolojik danigma servisine bagvurmalarinin
en 6nemli gerekeelerinden birisinin akran zorbalig1 oldugu goériilmistiir. Arastir-
manin amaci, akran zorbaligini 6nlemeye yonelik gelistirilen psikoegitim progra-
minin zorbalik diizeyi ve problem ¢6zme becerisine etkisini incelemektir. Arastir-
ma ilkokul dérdiincii sinifa devam eden 104 6grenci arasindan belirlenen zorbalik
diizeyi ytiksek 24 6grenciyle (12 deney, 12 kontrol) yiiriitillen yar1 deneysel bir
caligmadir. Deney grubuna aragtirmacilar tarafindan gelistirilen dokuz oturum-
luk psikoegitim programi uygulanirken, kontrol grubuna bir islem yapilmamustir.
Programin igeriginde zorbalik rolleri, duygulari anlama ve ifade edebilme, empa-
ti kurma, 6fke kontrolii, problem ¢6zme, ¢atisma ¢6zme, zorbalikla bas etme ko-
nularina yer verilmigtir. Veriler arastirmacilar tarafindan gelistirilen Kisisel Bilgi
Formu, Akran Zorbaligi Ol¢egi Cocuk Formu ve Cocuklar I¢in Problem Cézme
Envanteri ile toplanmugtir. Psikoegitim oturumlar1 baslamadan iki hafta 6nce 6n
test, oturumlar bittikten iki hafta sonra son test, son test uygulandiktan iki ay sonra
ise izleme Ol¢timleri yapilmustir. Gruplar arasi karsilastirmalarda Mann Whitney
U testi, grup ici karsilagtirmalarda Friedman testi ve Wilcoxon Isaretli Siralar testi
kullanilarak degerlendirilmeler yapilmistir. Elde edilen bulgular akran zorbaligini
onlemeye yonelik psikoegitim programinin ilkokul dérdiincii simif 6grencilerinin
zorbalik diizeyini olumlu etkileyerek azalttig1, problem ¢6zme becerisinde ise an-
lamli diizeyde degisim olusturmadigini ortaya koymustur. Ayrica akran zorbalig
Olgegi alt boyut puanlar1 da olumlu etkilenerek azalmistir. Bu sonuglarin izleme
Olgiimiinde devam ettigi saptanmustir. Gruplar arasi karsilastirma yapildiginda
psikoegitim programinin deney grubundaki 6grencilerin akran zorbalig: diizeyini
azaltmada basarili oldugu ancak problem ¢ézme becerisinde ayni etkiyi gosterme-
digi sonucuna ulasilmistir. Okul rehberlik ve psikolojik danisma hizmetleri gerce-
vesinde 6grencilerin zorbalik diizeyini azaltan etkili bir miidahale programi ortaya
¢ikmigtir.

Anahtar Sozciikler: Akran Zorbaligi, Problem Cozme, Psikoegitim, Zorba.
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INTRODUCTION

Aggression, which is one of the factors disrupting social relationships, is one of
the instincts that emerged with human existence (Gokler, 2007). A behavior direct-
ed toward an individual, animal, or object and intended to cause pain is considered
aggression when the intention is to harm the other party (Kagitgibast and Uskiil,
2008). Peer bullying, a type of physical or psychological violence occurring in
schools, is the continuous harassment, beating up, and torment of weaker children
by children who are older or physically stronger (Furnis, 2000). For an incident to
be considered bullying, there must be an imbalance of power, it must be repetitive,
and the behavior must be performed knowingly and willfully (Smith, 1999). In the
most general sense, bullying can be defined as the deliberate, intentional and con-
tinuous psychological or physical violence directed by a stronger student or group
of students toward others who cannot defend themselves (Olweus, 2010).

It is predicted that individuals who are exposed to bullying will experience anx-
iety, loneliness, anger, introversion, dis fellowship and despair. Additionally, bully-
ing may lead to reluctance to attend school, absenteeism, wanting to stay in, aca-
demic failure, decreased self-esteem, the onset of certain chronic diseases and even
suicidal thoughts (Bowes et al., 2019). Among the negative consequences observed
frequently in students who bully their peers are problems such as criminal behaviors
in school life, non-compliance with rules, receiving punishments, dis fellowship,
lack of affection and disinterest in lessons (Ugurlu and Giilsen, 2014). They also
commonly exhibit negative behaviors towards adults around them (Giirhan, 2017).

The resolution of relational problems generally depends on understanding oth-
ers, being responsible towards individuals and taking action by accepting problems
(Bingham, 2022). Problem-solving may be defined as a mental and behavioral pro-
cess involving the creation of effective options to cope with a problematic situation
and the selection of the most beneficial option (D’Zurilla and Goldfried, 1971).
Children will gain an opportunity to use their knowledge, skills and perspective if
they are encouraged by adults to try solutions rather than waiting for adult’s guid-
ance in handling a challenging situation. Such an attitude will accelerate children’s
personal growth by supporting the development of their abilities, self-esteem,
self-confidence and emotions (Bingham, 2022). A child who receives training to
develop problem-solving skills at an early age tends to be more capable of resolving
problems encountered in adulthood and has an increased ability to make rational
decisions (Korkut-Owen, 2020).

In the researches examining the frequency of bullying incidents in schools, it
has been found that 4% to 50% of students are victims of bullying (Piskin, 2002).
The bullying levels were reported as 28% in middle schools and as 40% in primary
schools in a study conducted in Italy (Genta et al., 1996). In England, on the oth-
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er hand, the victims were reported to be 10% in primary school and 4% in high
school (Whitney and Smith, 1993). A study conducted with high school students
in Turkey revealed that 44% of victims experienced verbal bullying, 30% physical
bullying, 18% emotional bullying and 9% sexual bullying (Karaman-Kepenekgi
and Cinkir, 2003).

Male individual adolescents show a more notable tendency towards bullying
compared to female individual individuals (Ulfah and Gustina, 2020). While male
individuals typically engage in actions such as threats, physical violence and dam-
age to personal belongings, verbal and relational bullying behaviors are more com-
mon among female individuals (Caliskan et al., 2019). The rate of involvement
in bullying incidents among adolescents has been determined as 20% ($ahin and
Ayaz-Alkaya, 2023). Moreover, children with separated parents are 2.7 times more
likely to experience bullying than those living with their families (Caliskan et al.,
2019). The statistically high prevalence of bullying incidents among students indi-
cates that the problem is significantly widespread. When considering the bullying
incidents that occur among children and are unseen or undetected by adults, the
severity of the problem becomes more evident. It is inevitable that aggressive acts
experienced in childhood affect children negatively in social, emotional and aca-
demic ways, and the likelihood of more severe psychological problems in adult-
hood increases.

Many studies indicate that a violent environment within the family, punitive
attitudes and aggressive behaviors of parents lead to bullying actions. Children
who do not perceive their parents as authoritarian and are raised in environments
where their autonomy and independence are supported have been observed to
have a lower probability of engaging in negative actions (Ahmed and Braithwait-
en, 2004). The family environment in which a child grows up, parental attitudes,
communication between parents and with the children and domestic violence are
significant factors influencing the occurrence of bullying (Eksisu, 2014).

Assertiveness training against peer bullying has resulted in a 50% reduction
in victimization rates (Olweus, 1991). The effectiveness of preventive programs
against bullying will increase the importance of taking steps towards solutions in
this direction. It is stated that implementing the specified measures through an es-
tablished strategy can reduce the problem (Olweus, 1991). Olweus determined that
rates of bullying incidents were approximately 40% lower in schools that consistent-
ly utilize the Bullying Prevention Program (Olweus et al., 2020). In the literature,
there are studies that separately examine peer bullying and problem-solving or ad-
dress them from different perspectives. However, no experimental study address-
ing peer bullying and problem-solving skills together has been found. This study
is expected to provide a significant contribution to the literature in this regard.
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When education is considered as a problem-solving process beginning in
childhood, students are expected to overcome the issues they face from primary
school onwards (Sahin, Sahin and Heppner, 1993). Children are likely to encoun-
ter numerous problems in school throughout a year. Some of these problems are
related to understanding concepts, emotions and behaviors, recognizing social and
individual relationships and learning and applying skills within the framework of
personal relationships. Others are associated with moral issues and the ability of
self-expression (Bingham, 2022). Acquiring problem-solving skills from child-
hood is believed to make it easier for individuals to establish healthy relationships
later in life. The preventive efforts to protect children from bullying incidents are
essential, and one of these efforts is forming psychoeducation groups. Based on all
these reasons, the purpose of the psychoeducation program for preventing peer
bullying is to reduce the bullying levels and improve the problem-solving skills
among fourth-grade students.

The sub-questions determined in line with the main objective of the study are
as follows:

1.  Does the psychoeducation program for preventing peer bullying affect the
levels of peer bullying?

2. Does the psychoeducation program for preventing peer bullying have an
effect on the levels of problem-solving skills?

METHOD

Research Model

This research is a quasi-experimental study that examines the effect of a psy-
choeducation program designed to prevent peer bullying on bullying levels and
problem-solving skills. In quasi-experimental research, it is essential to determine
the study group based on specific characteristics and measurements rather than
random assignment. While the experimental group is intervened, no action is ta-
ken for the control group (Biyiikoztiirk et al., 2018). Since both inter-group and
intra-group comparisons have been conducted, a quasi-experimental design with
pretest, posttest and follow-up measurements including a control group has been
used. The study was carried out using the 2x3 mixed design scientific research
method among quantitative research methods. In this design, the first factor rep-
resents the groups affected by different experimental processes (experimental and
control), while the second factor shows repeated measurements related to the de-
pendent variable (pretest, posttest and follow-up test) (Biiyiikoztiirk, 2020).
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The independent variable of the study is the psychoeducation program for
preventing peer bullying (PPPPB). The dependent variables include the scores
participants receive from the Peer Bullying Scale — Child Form (PBS) and Prob-
lem-Solving Inventory for Children (PSIC). The experimental group of the samp-
le underwent the psychoeducation program for preventing peer bullying for nine
weeks, with one session per week. No action was taken for the participants in the
control group during this period. Two weeks before the experimental process, a
pretest was administered to all fourth-grade students in the school where the rese-
arch would be conducted to determine the study group. Two weeks after the end of
the psychoeducation sessions, a posttest was conducted to both the experimental
and control groups. Two months after the posttest, follow-up measurements were
applied to both groups.

Study Group

The study group was determined using convenience sampling method. Conve-
nience sampling method is the selection from participants who are easily accessib-
le and feasible for the researcher due to limitations in terms of time, cost and work-
force (Biiyiikoztiirk, 2020). The PBS and PSIC were applied to all 104 fourth-grade
students in the primary school where the research would be carried out. The 24
students with the highest levels of peer bullying were included in the study group.
The experimental and control groups were formed on a voluntary basis from the-
se selected students, ensuring a homogeneous distribution between groups. The
study includes 12 participants in the experimental group and 12 participants in
the control group. Detailed information about the participants is shown in Table 1.

Table 1. Information about the participants in the experimental group and cont-
rol group

Variable Experimental Group Control Group

Frequency (f) Percentage (%) Frequency (f) Percentage (%)

Gender

Female 6 50 6 50
Male 6 50 6 50
Total 12 100 12 100
Residence

City 9 75 7 58.3
Village 3 25 5 41.7
Total 12 100 12 100
Siblings

None - - - -

1 sibling 5 41.6 7 58.4
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2 siblings 4 334 2 16.6
3 siblings 2 16.6 3 25
4 or more siblings 1 8.4 - -
Total 12 100 12 100

Father’s Level of Education

Illiterate - - 1 8.3
Primary School - - 4 334
Middle School 4 33.4 1 8.4
High School 8 66.6 4 33.3
University - - 2 16.6
Total 12 100 12 100

Mother’s Level of Education

Illiterate - - - -
Primary School 3 25 3 25
Middle School 5 41.6 4 334
High School 4 334 5 41.6
University - - - -
Total 12 100 12 100
Participation to Preschool

Education

Yes 10 83.4 9 75
No 2 16.6 3 25
Total 12 100 12 100

Financial Status of Family

Good 10 83.3 8 66.6
Average 2 16.7 4 33.4
Poor - - - -

Total 12 100 12 100

Data Collection Tools

In order to determine the effects of Psychoeducation Program for Preventing
Peer Bullying on the levels of peer bullying and problem-solving, the independent
variable of this study, Peer Bullying Scale: Child Form (Piskin and Ayas, 2011) and
Problem-Solving Inventory for Children (Bulut-Serin and Saygil1 2010) were used.
Additionally, a Personal Information Form, prepared by the researchers based on
the literature, was applied to collect sociodemographic information about the stu-
dents. Information regarding the validity and reliability studies of these assessment
instruments is presented below.
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Personal Information Form

The Personal Information Form, developed by the researchers based on the
literature, contains information about the students’ grade, age, gender, place of re-
sidence, number of siblings, parents’ level of education, participation to preschool
education and financial status of their families.

Peer Bullying Scale: Child Form

The scale, for which the validity and reliability studies were carried out by Pis-
kin and Ayas (2011) to identify bullies and victims, consists of 37 items and 5 sub
dimensions in total, rated on a 5-point Likert scale. Five sub dimensions of bull-
ying and victimization can be measured: physical bullying, verbal bullying, exclu-
sion, spreading rumors and damaging property. The scale consists of two separate
sections for assessing bullying and victimization. The items are identical in both
sections, but there are two parallel forms including “I did” and “It was done to me”
statements. The participants are asked to mark how frequently they uttered the
words and performed the actions stated in the bully section, and how frequently
they were exposed to them in the victim section. Since psychoeducation program
would be applied to reduce bullying levels and only the bullying levels would be
measured within the scope of the study, the section regarding the victim dimen-
sion was removed from the scale. The internal consistency coefficient for bullying
section of the scale was calculated as 0.87. The internal consistency coefficient for
the sub dimensions of the bullying section were as follows: physical bullying 0.71,
verbal bullying 0.68, exclusion 0.60, spreading rumors 0.64 and damaging property
0.70. These values were found to be sufficient for the reliability level of the scale and
the scale is considered to be suitable for application to primary school children.

Problem-Solving Inventory for Children

It was developed by Serin, Bulut-Serin, and Saygili (2010) to measure the prob-
lem-solving levels of primary school students. The inventory assesses students’ own
perceptions regarding their problem-solving skills. PSIC consists of 24 items rated
on a five-point Likert-type scale and includes three sub dimensions. The overall re-
liability score for all items was determined as 0.80. The reliability scores for the sub
dimensions were as follows: confidence in problem-solving skill 0.85, self-control
0.78 and avoidance 0.66. The data indicated that the entire inventory and the sub
dimensions of confidence in problem-solving skills and self-control were reliable
skills and self-control were reliable, although the avoidance sub dimension falls
below the 0.70 thresholds. The inventory was considered to be valid and reliable for
application to primary school students.
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Experimental Application

Psychoeducation programs focus on the educational, developmental and pre-
ventive aspects of psychological help that will provide various life skills of a pre-
ventive nature besides diagnosing and treating individuals showing behavioral
disorders (Civitci, 2020). It is an education program that usually lasts between 6 to
20 sessions, where the facilitator is at the center of the group, aiming to effectively
transfer the determined topic to the participants in the group over a period and
develop their skills regarding the topic chosen (Asantugrul, 2020).

The general purpose of PPPPB is to reduce bullying levels and improve prob-
lem-solving skills levels. In accordance with this general purpose, the program
content included the following topics: bullying roles, understanding and express-
ing emotions, developing empathy, anger management, problem-solving, conflict
resolution and coping with bullying. The experimental application was conduct-
ed in a primary school that is affiliated with the Ministry of National Education
(MEB) located in the center of Korgan District of Ordu Province during the first
semester of the 2022-2023 academic year. The process was completed by carry-
ing out 40-minute sessions for 9 weeks in an empty classroom at the school with
12 fourth-grade students included in the experimental group. At the beginning
of each lesson, the process was briefly conveyed to the participants, and then the
training continued. The content and scope of the program prepared by the re-
searchers are shown in Table 2.

Table 2. Contents of psychoeducation program for preventing peer bullying

Sessions Learning Outcomes Contents

1% Session 1. Recognizes the purpose of « Explanation of group purpose

Introduction group gathering « Establishing group rules

and Warm-up 2. Understands how the group , ptroduction and warm-up activity (Voltan
process will progress Acar, 2013)

3. Gets to know group mem-

« Session summary
bers and learns rules to be

followed
2" Session 1. Is informed of peer bullying, ~ « Summary of previous sessions, explanation
Bullying Roles types of bullying, roles of of the subject of current session

bully, victim and bystander « Presentation about peer bullying and roles

in bullying

« Explanation of types of bullying through
examples

« Session summary and homework assign-
ment
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31 Session

Emotion Words

1. Recognizes negative emotions

2. Expresses negative emotions
experienced appropriately

o Homework check. Summary of previous
sessions. Explanation of the subject of
current session

Emotion words activity (Ural and Ozteke,
2010)

Explanation of possible physical reactions
to negative emotions

Session summary and homework assign-
ment

4 Session

Understanding
Friends

. Understands what the other
party might feel and think in
different situations

—

2. Learns how the other party
might behave in different
situations

3. Learns to offer suggestions to
the other party related to the
experienced situation

o Homework check. Summary of previous
sessions. Explanation of the subject of
current session

“I understand my friends” activity (MEB,
2021a)

Explanation of steps of empathy

“Cloud and Sun” activity

Session summary and homework assign-
ment

5t Session

Angry Stories

—_

. Expresses anger in appropri-
ate ways

Homework check. Summary of previous
sessions. Explanation of the subject of
current session

“Angry Stories” activity (Isik, 2020)

Explanation and practical demonstration of
anger management exercise

Session summary and homework assign-
ment

6" Session

Be Constructive

1. Resolves interpersonal
relationship problems in a
constructive way

Homework check. Summary of previous
sessions. Explanation of the subject of
current session

“Being Constructive” activity (MEB, 2021b)

Students working on solution proposals for
problematic situations

Acting out the given solution proposals by
the groups

Maintaining the interaction with questions

Session summary

7 Session
Conlflict

1. Analyzes conflicts experien-
ced

2. Understands that conflicts
can be resolved by finding
alternative solutions

Summary of previous sessions. Explanation
of the subject of current session

« Conflict activity (Erkan, 2020)

« Explanation of what conflict is and mem-
bers sharing their ideas

« Session summary
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8 Session 1. Learns to cope by responding  « Summary of previous sessions. Explanation
Coping appropriately to peer pressure of the subject of current session
Strategies « “I Can Cope” activity (MEB, 2021b)
» Question-answer interaction about the
story
« Explanation of how to cope with peer
pressure
« Session summary and homework assign-
ment
9 Session 1. Integrates and expresses » Homework check. Summary of previous
Conclusion what they learned from the sessions. Explanation of the subject of
program current session
2. Applied the outcomes to « Complete summary of all sessions

future bullying situations and

« Evaluation of sessions by the members
problem-solving needs

« Presentation of achievement certificates to

3. Says farewell to the group members

« Display of conclusion video (Subadap
Cocuk, 2018).

« Conclusion and farewell

Data Analysis

The data collected was analyzed using SPSS Statistics version 26 package prog-
ram to determine the effectiveness of PPPPB. The significance level was evaluated
as .05 for quantitative analyses (Field, 2018). Since the criterion requiring a sample
size of at least 30 participants in total, with 15 in each group for parametric tests
was not met, and due to the limited number of participants, non-parametric tests
were considered appropriate (Biiyiikoztiirk, 2020; Field, 2018). Using non-para-
metric tests in analyzing data from small-scale groups will provide more reliable
and accurate results (Pallant, 2020). As the study group of PPPPB consisted of 24
participants (12 in the experimental group, 12 in the control group), non-paramet-
ric tests were decided to be used for analyzing the findings.

In data analysis, the Mann Whitney U test was used to compare the pretest,
posttest and follow-up measurements collected from groups through Peer Bull-
ying Scale and Problem-Solving Inventory for Children. Friedman test was used
to determine the values within groups where significant differences occurred, and
Wilcoxon Signed Ranks test was applied for paired comparisons to analyze measu-
rements that created significant differences in the experimental group (Biiyiikoz-
tark, 2020; Kilmen, 2020).
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Ethics

After obtaining approval from the Social and Human Sciences Research Ethics
Committee of Ordu University with decision number 2022/241 dated 24/11/2022,
official permission was also obtained from Ordu Provincial Directorate of National
Education for implementing the quasi-experimental study. Detailed information
about the research was provided to students’ parents, and relevant consent forms
were obtained to ensure student participation. After informing students about the
implementation, the study was conducted in accordance with the principles of vo-
luntariness and confidentiality.

Research Ethics Committee Approval Information
In this study, all rules specified within the “Directive on Scientific Research and
Publication Ethics for Higher Education Institutions” were followed.

Name of Ethics Committee: Social and Human Sciences Research Ethics Com-
mittee of Ordu University

Ethics Committee Review Decision Date: 24/11/2022

Ethics Committee Review Document Number: 2022/241

FINDINGS

The findings were analyzed separately based on the results obtained within the
framework of the research questions. The effects of the implemented psychoedu-
cation program on peer bullying levels and problem-solving skills were analyzed.

Analyses Related to Peer Bullying Levels

The first sub-question of the research was to examine effect of the implemented
psychoeducation program on bullying levels. The results of the arithmetic mean,
Mann-Whitney U test, Friedman test and Wilcoxon Signed Ranks test conducted
for this analysis are provided below.

Table 3. Arithmetic mean-scores and standard deviation values for peer bullying
total scores

Group Pretest Posttest Follow-up Test

X sd X sd X Sd
Experimental Group 7591 12.63 54.0 10.18 49.75 7.95
Control Group 73.08 14.19 72.25 15.58 66.08 16.22
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In Table 3, it was found that the posttest mean-scores for peer bullying (=54.0)
of participants in the experimental group were lower than their pretest mean-scores
(=75.91). The decrease continued in the follow-up test mean-scores (=49.75). Alt-
hough the posttest mean-scores in the control group (=72.25) was lower than their
pretest mean-scores (=73.08), no significant difference was observed. However, an
unexpected decrease was recorded in the follow-up test mean-scores (=66.08). It
was determined that PPPPB had the statistically targeted effect by reducing peer
bullying mean-scores in the experimental group.

Table 4. Arithmetic mean-scores and standard deviation values for sub dimensi-
ons of peer bullying

Group Sub dimension Pretest Posttest Follow-up Test
X sd X sd X sd
Physical Bullying 23.83 1.67 1433 0.82 14.08 1.32
Verbal Bullying 1466 127 983 093 9.25 0.70
Experimental Group  Exclusion 10.58 0.78 875 092 7.50 0.71
Spreading Rumors 1341 104 933 0.65 8.58 0.58
Damaging Property 1333 125 1141 0.59 10.33 0.46
Physical Bullying 2191 132 21.08 1.93 1991 1.95
Verbal Bullying 13.50 1.18 12.00 0.69 11.08 0.90
Control Group Exclusion 11.16 1.08 11.16 136 9.25 0.81

Spreading Rumors 1325 1.53 1333 142 1133 1.20
Damaging Property 13.33 0.68 1458 0.81 13.66 0.89

In Table 4, the arithmetic mean scores of the physical bullying sub dimension
for participants in the experimental group (Pretest=23.83, Posttest=14.33, Fol-
low-up Test=14.08) showed a significant decrease in the post-test measurement,
and this decrease continued in the follow-up test. Exclusion sub dimension arith-
metic mean-scores (Pretest=10.58, Posttest=_8.75, Follow-up Test=7.50) indicated a
decrease in the posttest measurement, and this decrease persisted in the follow-up
test. The spreading rumors sub dimension arithmetic mean-scores (Pretest=13.41,
Posttest=9.33, Follow-up Test=8.58) were observed to have a significant decrease in
the post-test measurement, and the decrease was found to continue in the follow-up
test. Property damage sub dimension arithmetic mean-scores (Pretest=13.33,
Posttest=11.41, Follow-up Test=10.33) showed a decrease in the post-test mea-
surement, and the decrease continued in the follow-up test. It was observed that
the bullying sub dimensions arithmetic means of the control group participants
did not show significant decreases in the posttest scores compared to the pretest
scores, and the scores generally remained close to each other. Limited decreases
were detected in the follow-up tests of the control group. According to these find-
ings, it was determined that the implemented program achieved the targeted effect.
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Table 5. Mann-Whitney U test results for peer bullying pretest, posttest and fol-
low-up test scores

Peer Bullying Group N Rank Average  RankTotal U V4 P

Pretest Experimental 12 13.25 159.00 63.00 -0.521 0.630
Control 12 11.75 141.00

Posttest Experimental 12 8.42 101.00 23.00 -2.833 0.004*
Control 12 16.58 199.00

Follow-up Test ~ Experimental 12 8.21 98.500 20.50 -2.976 0.002*
Control 12 16.79 201.50

**p<0.001, *p<0.05

Table 5 reveals that there was no significant difference between peer bullying
scores of participants in the experimental and control groups before PPPPB imple-
mentation (U=63.00, p>0.05). A significant difference was found between the peer
bullying posttest scores of the two groups after the experimental process (U=23.00,
p<0.05). Posttest rank averages were found to differ in favor of the experimental
group. A significant difference was also detected between groups in the follow-up
test (U=20.50, p<0.05). In rank averages, the follow-up test scores of the experi-
mental group were found to be lower than the scores of the control group. This
indicates that a significant differentiation occurred in bullying levels in favor of
the experimental group, and the effects of the program persisted successfully in
the follow-up test.

Table6. Friedmantestresultsforpeerbullyingpretest, posttestandfollow-uptestscores

Group Peer Bullying N Rank Average X2 P

Pretest 12 2.92 16.16 0.000**
Experimental Posttest 12 175

Follow-up Test 12 133

Pretest 12 2.21 3.26 0.190
Control Posttest 12 221

Follow-up Test 12 1.58

**p<.001, *p<.05

In Table 6, it was determined that there was a significant difference between
the bullying level pretest, posttest and follow-up test measurements of the expe-
rimental group (X*=16.16, p<0.001), while no significant difference was found in
the control group (X?=3.26, p>0.05). Wilcoxon Signed Ranks Test was performed
to determine which measurements showed significant differences in the experi-
mental group.
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Table 7. The Wilcoxon Signed-Ranks test results of the experimental group regar-
ding peer bullying pretest, posttest and follow-up test scores

Peer Bullying Group N Rank Average RankTotal =z P

Negative Rank 11  6.91 76.00 -2.90 0.004*
Pretest-Posttest Positive Rank 1 2.00 2.00

Equal 0

Negative Rank 12 6.50 78.00 -3.06 0.002*
Pretest-Follow-up Test Positive Rank 0 0.00 0.00

Equal 0

Negative Rank 8  6.94 55.50 -1.29  0.195
Posttest-Follow-up Test ~ Positive Rank 4  5.63 22.50

Equal 0

**p<.001, *p<.05

In Table 7, it was determined that the differentiation among the measurements
was based on findings in the pretest-posttest (z=-2.90, p<0.05) and in the pre-
test-follow-up test (z=-3.06, p<0.05). However, no significant difference was obser-
ved between the rank averages of the posttest and follow-up test data of the partici-
pants (z=-1.29, p>0.05). These results reveal that PPPPB significantly reduced the
peer bullying posttest scores in the experimental group compared to their pretest
scores. The absence of significant differentiation in the follow-up measurement
suggests the achievement of the permanent decrease in peer bullying levels.

Analyses Regarding Problem-Solving Skills

The second sub-question of the research was determined as examining the ef-
fect of the implemented psychoeducation program on problem-solving skills. The
results of arithmetic mean and Mann-Whitney U test conducted for this analysis
are given below.

Table 8. Arithmetic mean-scores and standard deviation values for problem-sol-
ving total scores

Group Pretest Posttest Follow-up Test

X sd X sd X sd
Experimental Group 79.25 10.20 84.75 12.03 81.66 16.29
Control Group 86.5 10.22 85.5 9.18 83.91 11.8

In Table 8, it was found that the posttest mean-scores for problem-solving skil-
ls (=84.75) of participants in the experimental group were higher than their pre-
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test mean-scores (=79.25). This increase could not be maintained in the follow-up
measurement (=81.66), and problem-solving skills scores decreased. The posttest
mean-scores of the control group (=85.5) was found to be lower than their pretest
mean-scores (=86.5). It was determined that problem-solving skill scores conti-
nued to decrease in the follow-up test mean-scores (=83.91). It was understood
that while the problem-solving skill levels of the experimental group increased and
achieved the intended effect, the mean-scores decreased in the follow-up measure-
ment test, thus, persistency could not be achieved. On the other hand, no signifi-
cant change was detected in problem-solving scores for the control group.

Table 9. Mann-Whitney U test results for problem-solving skill pretest, posttest
and follow-up test scores

Problem-Solving  Group n Rank Average RankTotal U V4 P

Pretest Experimental 12 10.54 126.50 48.50 -1.362 0.173
Control 12 1446 173.50

Posttest Experimental 12 12.21 146.50 68.50 -0.202 0.840
Control 12 12.79 153.50

Follow-up Test Experimental 12 12.38 148.50 70.50 -0.087 0.931
Control 12 12.63 151.50

**p<0.001, *p<0.05

In Table 9, no statistically significant difference was found between the pre-
test (U=48.50, p>0.05), posttest (U=68.50, p>0.05) and follow-up test (U=70.50,
p>0.05) scores of participants in the experimental and control groups. This finding
indicates that PPPPB could not significantly affect problem-solving skill levels.

DISCUSSION, CONCLUSION AND RECOMMENDATIONS

The first purpose of this study was to examine the effect of PPPPB on peer
bullying levels. As a result of the implemented psychoeducation program, it was
determined that the peer bullying levels of participants in the experimental group
decreased, and these results were maintained in the follow-up measurement con-
ducted two months later. When the posttest measurements for peer bullying levels
of the control group were compared with the pretest scores, no significant differ-
ence was observed. However, there was an unexpected decrease in the follow-up
test mean-scores. The reason for the decrease in the scores of the control group
was evaluated as the inclusion of two or three students from each 4th-grade class
into PPPPB, allowing these students to share what they learned in the sessions with
their classmates through interaction. It is known that those who did not participate
in the sessions were curious about the content and asked their friends questions
about how the process went.
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While no significant difference was observed in peer bullying scores between
groups in the pretest measurements, a significant difference was found in favor of
the experimental group in the posttest measurements. This difference was main-
tained in the follow-up test, and this was evaluated as achieving permanence. As
a result of data analysis, it was determined that PPPPB was effective in reducing
bullying levels of participants in the experimental group, differentiated positively
when compared to the control group. Permanence was also observed in the fol-
low-up measurement. Additionally, it was found out that the bullying levels of the
participants in the experimental group decreased in all sub dimensions. Howev-
er, no significant difference was seen in the control group. This was found to be
maintained in the follow-up measurements. The positive effect of the current re-
search on peer bullying levels aligns with findings from previous studies (Arslan
and Akin, 2016; Akcan, Akcan and Sarvan, 2016; Evers et al., 2007; Eweniyi et al.,
2013; Menard et al., 2008; Menesini et al., 2003; Olweus, 1995; Rahey and Craig,
2002; Smith and Sharp, 2002; Smith et al., 1993; Wilczenski et al., 1997).

Ttofi and Farrington (2011) examined the effectiveness of 44 school-based in-
terventions between 1983-2009, aimed at reducing peer bullying. On average, they
found that bullying decreased by 20-23% and victimization reduced by 17-20%,
suggesting a significant effect of these intervention programs on reducing bullying
levels. The findings of the study are parallel with the results of the current study.

In a study conducted by Kale and Demir (2020) with 4th-grade primary school
students, a positive behavior development activity program was implemented in
the experimental group. The program was found to affect the bullying levels of the
students positively. In an educational study conducted by Chatters and Zalaquett
(2018), focusing on social interest as well as acceptance of others in helping victims
of peer bullying, a positive effect was achieved in the level of helping victims. In
research conducted by Yalniz (2019) with high school students, an acceptance and
commitment therapy-oriented psychoeducation program significantly reduced
bullying levels in the experimental group. In a study conducted by Ayas (2008) in
elementary schools, a bullying behaviors prevention program based on the whole-
school approach was implemented. It was found that the program reduced bullying
and victimization levels among 3rd, 4th, and 5th-grade participants, and reduced
victimization levels among 6th, 7th, and 8th-grade participants, but did not create a
change in bullying levels of the latter group. Similarly, the KiVa program developed
by Salmivalli, Karna and Poskiparta (2011) was implemented with 4th and 6th-
grade students. The program was found to have positive effects on nine different
types of bullying. At the end of the process, students in the control group reported
experiencing 1.32-1.94 times more bullying compared to those in the experimental
group. The reduction in all types of bullying in favor of the experimental group in
this study shows similarity with the positive change obtained in all bullying sub
dimensions in the current study.
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In addition to the studies revealing similar results to the current study, there
are also studies with different results. In the study conducted by Nix (2013) with
second-grade students, comprised of reading sessions, no significant difference
occurred in the bullying levels. Similarly, in the second phase of a two-part study,
Dolek (2002) implemented a bullying prevention attitude development program
with fifth-grade students. The program was found to have no effect on bullying
behaviors and coping skills. The researcher stated that the effectiveness of an in-
tervention conducted with only a small group of students would be limited, and
that implementing a school-wide program could be more effective. However, in the
current study, the significant decrease in bullying levels after PPPPB in the exper-
imental group formed with few students shows a difference from the findings of
this study. A curriculum-based program developed by Andreou, Didaskalou and
Vlachou (2007) on creating awareness about bullying, self-expression and prob-
lem-solving skills was conducted with fourth and sixth-grade students in Greece.
It was found to affect bystanders’ intervention in bullying incidents positively and
increase victims’ self-efficacy in self-expression. However, the results could not be
maintained in the follow-up measurements. While showing similarity to the cur-
rent study in terms of making a positive contribution to reducing bullying, it dif-
fered due to the lack of persistency in the follow-up measurements.

The second purpose of the study was to examine the effect of PPPPB on prob-
lem-solving skills. Statistical analyses revealed that PPPPB was not effective in inc-
reasing the problem-solving levels of fourth-grade primary school students. This
result is thought to be due to the fact that the program had a higher number of
contents focused on preventing peer bullying and there were a limited number
of sessions on problem-solving. The students in our study group are ten years old
and are in the concrete operational stage. Considering that the development of
problem-solving skills encompasses skills requiring abstract thinking, this can be
counted among the reasons for the limited effect of the study in this regard.

In the Turkish Republic of Northern Cyprus, Ozdemir (2022) applied a solu-
tion-focused psychological counseling approach-oriented psychoeducation prog-
ram to 4th and 5th-grade primary school students. It was found to have a positive
effect on problem-solving and emotional resilience levels. The results of this re-
search differ from the findings in the current study, which did not demonstrate a
significant effect on problem-solving skills. Similarly, in a study conducted with
middle school students, Ercan (2022) found positive changes in problem-solving
skills, irrational beliefs and test anxiety levels.

In a study conducted with adolescents, Yildiz and Eksisu (2011) stated that the
problem-solving skill development guidance program increased the levels of prob-
lem-solving skills. Unlike the current study, the content of the training applied in
this study focused on problem-solving. This emphasizes the importance of program
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content in improving problem-solving skills. The effect of social problem-solving
education on problem-solving skills was studied by Mulrey (2017) with preschool
students. Providing structured formal education increased children’s awareness of
solving issues encountered in daily life. It was stated that positive outcomes rela-
ted to problem-solving became a new way of thinking. The problem-solving skills
education program applied by Totan (2011) to 6th-grade primary school students
achieved the intended results. In the studies cited, it is seen that implementations
focusing on problem-solving affected problem-solving levels positively. However,
no study examining the effect of a peer bullying prevention-oriented education
program on problem-solving skills has been found in the literature. This highlights
the importance of the current study as a unique contribution to the literature.

The results obtained from the research examining the effect of the psychoedu-
cation program for preventing peer bullying on bullying levels and problem-sol-
ving skills are given below:

1. After the implementation of PPPPB, the peer bullying levels of the expe-
rimental group decreased compared to the control group, and in the fol-
low-up measurements, the bullying levels of the experimental group con-
tinued to decrease, and a decrease was also observed in the control group.

2. Peer bullying sub dimension levels showed a decrease in the experimental
group, and this positive result continued in the follow-up tests, while no
significant change was observed in the control group.

3. The problem-solving levels of the experimental group increased, but in the
follow-up measurement, the positive change could not be maintained and
began to decline.

Based on the findings and results obtained from the research, the following
recommendations have been made:

1. Training sessions should be provided to families and teachers simultaneo-
usly or separately alongside the psychoeducation program applied to stu-
dents.

2. The program content should be enriched to prevent the decline observed
in problem-solving levels in the follow-up measurements.

3. Qualitative analyses should be used along with quantitative data analysis
to better understand the program’s impact.

4. Psychoeducation programs should also be conducted for victim and bys-
tander students, who are the other roles in peer bullying.
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