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Giris: Iletisim kurma ve sosyal yasama dahil olma siirecinde pragmatik beceriler énemli rol oynamaktadirlar.
Dilin sosyal kullanimi olarak adlandirilan pragmatik becerilerde 6zel gereksinimli ¢ocuklarin zorlandiklar
bilinmektedir. Ozel gereksinimli gocuklarin egitimsel siireglerinin planlanabilmesi, etkili miidahale programlarmin
hazirlanabilmesi ve egitim siireclerinde izlenecek adimlarin belirlenebilmesi igin 6lgme ve degerlendirme siirecleri
oldukga 6nemlidir. Bu dogrultuda hem dil becerileri hem de iligkili diger becerilerin gelisimi agisindan 6zel
gereksinimli ¢cocuklarin pragmatik bilesenin hangi islevlerinde giigliik yasadiklarmin belirlenmesi uygun ¢dziim
yollariin gelistirilebilmesi acgisindan 6nemlidir. Ebeveynlerle goriismeler yoluyla yapilan degerlendirmelerin
ozellikle erken c¢ocukluk doneminde ve 6zel gereksinimli ¢ocuklarla yapilan ¢alismalarda oldukca kullanish
olduklari bilinmektedir. Bu dogrultuda iilkemizde hem 6zel gereksinimli hem de tipik gelisim gosteren ¢cocuklarin
pragmatik becerilerini ebeveynler ile yapilan goériismeler sonucunda degerlendirme imkani taniyan az sayida
degerlendirme aract bulunmasi sebebiyle Pragmatik Profil’in (The Pragmatics Profile for People who Use AAC)
Tiirkgeye uyarlamasiin olduk¢a 6nemli oldugu diisiiniilmektedir. Bu dogrultuda ¢alismanin amaci Pragmatik
Profil’in Tiirk¢eye uyarlama ¢aligmasinin yapilmasidir.

Yontem: Calisma bir 6l¢me araci uyarlama galismasidir. Kiiltiirler arasi uyarlama ¢alismalarinda uyarlama siireci
ve slirecte gorev alan ¢evirmen ve uzmanlar olduk¢a dnemlidir. Calismada uyarlama asamalari olarak ilk g¢eviri,
cevirilerin sentezi, geri ¢eviri, uzman komitesi ve final dncesi versiyon testi adimlarn titizlikle takip edilmistir.

Bulgular: Yapilan uyarlama ¢aligmasi1 gorev alan ¢evirmenlerin dilsel yeterlikleri, alan uzmanlarinin aragtirma
yontem ve tekniklerindeki deneyimleri, dil becerilerinin dlgme ve degerlendirmesi konusundaki uzmanliklari ve
uyarlama siirecinin tamlig1 baglaminda aracin hem dilsel esdegerligi hem de yapisal gegerliginin saglandigi
diisiintilmektedir.

Tartisma: Uyarlamasi yapilan Pragmatik Profil’in, isitme kayipli ve isiten cocuklarin pragmatik dil becerilerinin
degerlendirmesinde gegerli ve giivenilir bir dlgme araci oldugu goriilmiistiir. Pragmatik Profil ile yapilacak
degerlendirmelerin 6zel egitim alaninda ¢alisan uzmanlara ve arastirmacilara ¢ocuklarin yasadiklar1 pragmatik
glicliikler hakkinda kapsamli bilgi saylayacagi diistiniilmektedir.

Anahtar sozciikler: Pragmatik profil, pragmatik dil degerlendirmesi, dlgme araci uyarlamasi, 6zel gereksinimli
¢ocuklar, isitme kayipli cocuklar.
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Giris
Dil ve iletisim

fletisim canlilar arasindaki mesaj génderme ve alma siireci olarak tanimlanabilir. Yeni dogan bir bebegin
aciktigini anlatmak i¢in aglamasi, yavru kediyi oksayarak sevmek, bir bardak su istedigini sdylemek birer iletisim
ornegidir. Kisiler arasi iletisim ise; ¢esitli yollar araciliiyla insanlarin birbirlerine duygu, diistincelerini iletmeleri,
deneyimlerini paylasmalari, bilgilerini aktarmalaridir. iletisim kurarken tiim bu mesajlarin aktarimi sirasinda;
konusmak, yazmak, resim yapmak gibi ¢cok ve ¢esitli araglar kullanilabilmektedir. Kisiler aras iletisimde en etkin
kullanilan arag¢ dildir. Dil iletisim kurma amacini iceren mesajin kodlanarak aktarilmasi i¢in kullanilan bir
semboller sistemidir (Sanders, 1982; Topbas, 2003). Kisiler aras iletisimde iletisimin hem sozlii hem de sozsiiz
boyutlar1 kullanilmaktadir. Dil sisteminin sozciiklerden olusturuldugu sézel dilin iletisim i¢in kullanilmasi
konusma yoluyla aktarimi getirmektedir. Konusmada sozel ifadelerin yani sira; sesin tonu, siddeti, jest ve
mimikler, viicut hareketi ile gesitli mesajlar gonderilerek sozel ifadenin etkililigi, anlami gibi birgok durum
etkilenmektedir. Bu s6zel olmayan kanallar sozel ifadelerle birlikte kullanilabilecekleri gibi tek baslarina da
kullanilabilmektedirler (McLaughlin, 2006; Topbas, 2003).

Dilsel yeterlilik bir toplumun pargasi olmanin geregidir. Farkli ortamlarda farkli kisilerle ¢cok ve ¢esitli
iletisim kurabilmenin yolu dil kullanimindaki yeterlilikle miimkiin olabilmektedir (Otto, 2021). Toplumsal bir
varlik olan insanin paylasma ihtiyacindan ortaya ¢ikan dillerin kendine 6zgii kurallar sistemi vardir. Ay kiiltiire
sahip olan insanlarin iletisim amaclarini o dile 6zgii kurallar ¢ercevesinde kodlayarak iletisim eslerine iletmeleri
ve iletisim eslerinin de bu mesajlar1 anlayabilmeleri dillerin kendine 6zgii kurallar sistemleri sayesinde
gerceklesmektedir (Bloom & Lahey, 1978). Ayn1 toplum icerisinde yasayan insanlarin iletisim kurabilmeleri i¢in
icerisinde yagadiklar1 toplumun dilini ve bu dile iliskin kurallar sistemini iyi bilmeleri gerekmektedir (Topbas,
2006a). Dilin kullanildig1 her durumda dilin farkli boyutlarina karsilik gelen dilin bilesenlerine iliskin kurallar
bilgisi ise kosulur. Dilin bilesenlerindeki gelisimler ayni zamanda etkili iletisim i¢in de olduk¢a 6nemlidir (Otto,
2021).

Dilin Bilesenleri

Bloom ve Lahey (1978), dili {ig bilesene ayirarak incelemislerdir. Bigim (sentaks, fonoloji ve morfoloji),
Igerik (semantik) ve Kullanim (Pragmatik). Sonraki arastirmacilar tarafindan bigim bileseni altinda yer alan
fonoloji, morfoloji ve sentaks ayr1 birer bilesen olarak ele alinmig ve dil 5 farkli bilesen altinda incelenmektedir
(Capone, 2010; Otto, 2021; Pence & Justice, 2008).

Fonoloji konusma seslerinin sirasini ve yapisini belirleyen kurallari icermektedir. Anlam degisikligi
saglayan en kiiciik yapilar olan fonemlerin (ses birimler) hangi sirada ve yapida kullanilacag: fonoloji kurallarina
gore belirlenmektedir. Bu kurallar sayesinde fonemlerin uygun sirada ve yapida birlesmesi sonucunda heceler ve
sozciikler olusmaktadir (Capone, 2010; Owens, 2008; Pence & Justice, 2008). Anlam tasiyan en kii¢lik birimler
olan morfemlerin (bi¢im birimler) birlesimleri sonucu sézciikler olusmaktadir. Olusan s6zciiklerin yapi ve sekilleri
morfoloji bileseni altinda incelenmektedir (Capone, 2010; McLaughlin, 2006; Owens, 2008; Pence & Justice,
2008). Ciimle igerisindeki sdzciiklerin siralanigini, hangi kombinasyonlarinin kabul edilebilecegini, dizilislerini ve
ifade ettikleri anlamlar arasindaki iligkileri diizenleyen kurallar ise sentaks altinda incelenmektedir (McLaughlin,
2006; Owens, 2008; Pence & Justice, 2008; Topbas, 2006a). Yasam boyunca nesneler, olaylar ya da durumlar
arasindaki iligkileri ifade etmek amaciyla kullandigimiz sozciiklerin zihinsel temsilleri semantik bileseni altinda
ele alinmaktadir (Capone, 2010; McLaughlin, 2006; Owens, 2008; Topbas, 2006a). Kurulan climlelerde anlatilmak
istenen durum sozciiklerin anlamsal olarak dogru yerde ve sirada sunulmasi ile miimkiindiir. Bu ise semantik
edinimi sayesinde gerceklesmektedir (Schirmer, 2000). Iletisim siirecinde dil becerileri ve kurallar sistemi
yardimer araglardir.

Pragmatik ise dil becerileri ve kurallar sistemini hangi amagla kullandigimizi incelemektedir. Daha genis
bir tanimlama ile pragmatik, iletisim siirecinde kisilerin ¢esitli baglamlarda bilgi vermek, bilgi istemek, birisini
ikna etmek ya da bir sey elde edebilmek amaciyla dili bir arag olarak kullanmalar1 olarak tanimlanmaktadir
(Gleason, 2005; McLaughlin, 2006; Owens, 2008; Uzuner, 2003a). Iletisimde amacin ne oldugu, amaci
gerceklestirmede hangi yolun nasil kullanilacagi, kullanilan dilin karsidaki kiside nasil bir etki biraktig1 ve dilin
farkli baglamlarda nasil kullanilacagina iligkin farkindalik, pragmatik bilesenin konusudur (Bates, 1976; Gleason,
2005). Farkli baglamlarda farkli dil yapilarmin kullanilabilmesi diger bilesenlerin etkili kullanimiyla miimkiin
olabilmektedir. Bu anlamda pragmatik bileseni dilin diger bilesenlerinin se¢imini de belirlemektedir (Bates, 1976;
Capone, 2010; Pence & Justice, 2008; Taylor, 2003). Pragmatik becerisindeki yeterlilikler hem alici dil hem de
ifade edici dili igermektedir. Alict dil kisinin dili anlamasi iken ifade edici dil iletisim kurabilmek igin dili
tiretmesidir (Otto, 2021).

Geng vd. ERKEN GORUNUM
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Etkilesim siireci igerisinde pragmatigin sohbet, sohbet esine uyum saglama, séylem tiirleri ve iletigimsel
islev olmak iizere dort islevi bulunmaktadir (Duchan, 1988; Owens, 2008). Sohbet islevi konu baglatma, siirdiirme,
iletisim kopukluklarini diizeltme ile ilgili strateji ve durumlari ele almaktadir. Sohbet esine uyum saglama islevi
sohbet eslerinin dil diizeylerini sohbet ettikleri kisinin ilgisine ve dil becerilerine gore diizenlemelerini
icermektedir. Ornegin yetiskin cocuk etkilesimlerinde yetiskinin kendi dilini ¢ocugun dil diizeyine uygun
diizenlemesi ya da ¢ocugun dilini yetiskinin dil diizeyine gore diizenlemesi bu islev tarafindan incelenmektedir.
Soylem tiirleri etkilesim siirecinde kullanilan anlatim tiirlerinin (6ykiiler, agiklamalar, tartigmalar, ikna etmeler ve
betimlemeler vb.) diizenlenmesini ele almaktadir. Son olarak iletigimsel iglev ise kisilerin etkilesimde neyi
basarmaya calistiklarini incelemektedir (Duchan, 1988; Uzuner, 2003a).

Pragmatik becerilerin kullanimi iletisim kurabilme ve sosyal yasama katilim i¢in olduk¢a dnemlidir
(Gleason, 2005). Ozel gereksinimli ¢ocuklarin dilin sosyal kullanimi olarak tanimlanabilecek olan pragmatik
becerilerin gelisiminde ve kullaniminda zorluklar yasadiklar1 belirtilmektedir (Jung & Short, 2004; Lloyd vd.,
2005). Downing ve digerleri (2015) 6zel gereksinimli ¢ocuklarin; giiclik yasadiklar1 durumlarin belirlenmesi,
miidahale programlarinin hazirlanabilmesi ve egitim siireglerinde izlenecek adimlarin belirlenmesi igin 6lgme ve
degerlendirmelerin 6nemine vurgu yapmaktadirlar. Bu dogrultuda &zel gereksinimli ¢ocuklarin pragmatik
bilesenin hangi islevlerinde zorlandiklarinin belirlenmesi ve sorun(lar)a uygun ¢6ziim yollarinin gelistirilebilmesi
hem dil becerileri hem de dil becerileriyle iliskili diger tim becerilerin gelisimi agisindan olduk¢a énemlidir. Bu
durumda atilmasi gereken ilk adim kapsamli bir dil degerlendirmesi yapmaktir.

Pragmatik Dil Degerlendirmesi

Alanyazinda farkli smiflamalar olmakla birlikte pragmatik becerilerin degerlendirilmesinde verileri
toplama siirecinde kullanilan yontemler ve degerlendirme sonucunda elde edilen bilgilere gore iki cesit
siiflamadan bahsedilebilir: Formel 6lgme ve degerlendirme ve formel olmayan 6lgme ve degerlendirme (Otto,
2006). Formel 6lgme ve degerlendirmeler genellikle standartlagtirilmig bagil testlerle yapilmaktadir (McLoughlin
& Lewis, 2005; Oosterhof, 2003; Otto, 2006; Taylor, 2003). Diger bir ifadeyle standartlagtirilmis bagil testler;
standart uygulama ile 6l¢iilmek istenen davranisin incelenmesine ve elde edilen sonuglarin 6nceden belirlenmis
norm grubuyla karsilastirilarak degerlendirilmesine izin veren 6lgme araglaridir (McLoughlin & Lewis, 2005;
Oosterhof, 2003; Otto, 2006).

Standartlastirilmig bagil dil testleri gegerligi ve giivenirligi yiiksek, 6zel olarak tasarlanmig uyaricilarla
ozel dilsel cevaplar1 ortaya koymay: amaclayan testlerdir. Dilsel cevaplari ortaya ¢ikarmak icin tasarlanmis
uyaricilarin kullanilmasi, dil verilerinin dogal ortamdan izole edilerek elde edilmesi ¢ocuklarin dilleri hakkinda
bilgi saglasa da gergek yasamda kullandiklart islevsel dil becerilerini degerlendirmeye izin vermemektedir
(Acarlar, 2002; Moeller, 1988; Owens, 2008). Ozellikle 6zel gereksinimli ¢ocuklarda test ortamindaki uyaricilarin
gercek yasama oranla azligt veya c¢oklugu, test maddelerinin/islemlerinin anlasilamamasi ¢ocuklarm dil
becerilerinin dogru bir sekilde 6l¢iilmesine ve dolayisiyla degerlendirilmesine engel olabilmektedir (Otto, 2006;
Owens, 2008; Paul, 2001).

Tiirkiye’de dilin tim bilesenlerine odaklanan cesitli standartlastirilmis bagil testler mevcuttur. Bu
kapsamda genel gelisim testleri altinda, alt baglik halinde bulunan dil testleri bulunmaktadir. Genel olarak alic1 ve
ifade edici dil becerilerini degerlendiren ve siklikla kullanilan standartlastirilmis bagil dil testlerine bakildiginda
Tiirk¢eye uyarlanmis olanlar ve Tiirkge gelistirilenler olmak tizere iki gruba ayrilabilirler. Tiirkge gelistirilen testler
arasinda Tiirkge ifade Edici ve Alic1 Dil Testi (TIFALDI) (Kazak-Berument & Giiven, 2013), Ankara Artikiilasyon
Testi (AAT) (Ege vd., 2004), Tiirkce Sesletim ve Sesbilgisi Testi (TSST) (Topbas, 2006b) gosterilebilir. Tiirkgeye
uyarlanan dil testleri ise; Tiirkce Erken Dil Gelisim Testi (TEDIL) (Topbas & Giiven, 2011), Tiirkce Okul Cagi
Dil Gelisim Testi (TODIL) (Topbas & Giiven, 2013), Okul Oncesi Dil Olgegi, (Preschool Language Scale [PLS])
(Sahl1 & Belgin, 2017) ve Peabody Resimli Sozciik Testi’dir (Peabody Picture Vocabulary Test [PPVT]) (Katz
vd., 1974). Tiirkge gelistirilen genel gelisim testleri altinda yer alan testler ise soyledir: Gazi Erken Cocukluk
Degerlendirme Aract (GECDA) (Temel vd., 2004), Ankara Gelisim Tarama Envanteri (AGTE) (Savasir vd.,
1994).

Tiirkce alanyazina kazandirilmig dilin sadece pragmatik boyutunu degerlendiren ¢esitli 6lgcme araglari da
bulunmaktadir. Bunlarin arasinda Pragmatik Dil Testi (PDT) (Test of Pragmatic Language [TOPL]) (Ozduvan,
2005), fletisim Becerileri Kontrol Listesi (IBK) (Children’s Communication Checklist [CCC]) (Diiver, 2006),
Tiirkge Iletisim Davranislar1 Gelisimi Envanteri (TIGE) (Aksu-Kog vd., 2011), Iletisim Becerileri Kontrol Listesi-
2 (IBK-2) (Children’s Communication Checklist-Second Edition [CCC-2]) (Unal, 2014), Pragmatik Dil Becerileri
Envanteri (TV-PLSI) (Pragmatic Language Skills Inventory [PLSI]) (Alev vd., 2014), Erken Cocuklukta Dil
Kullanim Envanteri: Pragmatik Dil Gelisimi Degerlendirmesi (Language Use Inventory for Young Children: An
Assessment of Pragmatic Language Development [LUI]) (Iyigiin, 2021), Yale Pragmatik Protokolii (YPP) (The
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Yale in vivo Pragmatic Protokol [YIPP]) (Corbaci-Serin, 2022) ve Okul Oncesi Cocuklarda Giinliik Iletisim
Becerilerinin Pragmatik Profili (The Pragmatics Profile of Everyday Communication Skills in Pre-School
Children) (Tezel, 2015) Tiirk¢eye uyarlanan 6lgme araglaridir. Pragmatik Dil Becerileri Envanteri-Tiirkge
Versiyonu (PDBE-TV) (Alev, 2011), 5-12 yas aras1 ¢ocuklarin pragmatik dil becerilerini degerlendirme imkan
sunan 9 puanlt likert tipi 6l¢ek 6zelligi tasimaktadir. 45 maddeli olan bu 6lgek 6gretmen degerlendirmesine dayali
olup 5-10 dakika gibi kisa bir siirede uygulanabilmektedir. Konuya iliskin Tiirkiye’de ilk ¢aligmalardan birisi olan
bu envanter okullarda tarama amagl kullanilabilmektedir. Bunun yaninda egitim plani gelistirilirken pragmatik
dil becerilerine iligkin amag belirleme asamasinda bu envanterden yararlanilabilmektedir. Aktas & Cifci-
Tekinarslan (2021) tarafindan Tiirk¢eye uyarlamasi yapilan Pragmatik Dil Testi-2 (PDT-2) (Test of Pragmatic
Language-2 [TOPL-2]) dilin pragmatik yoniinii olduk¢a kapsamli degerlendiren standardize bir testtir. Diger bir
6lgme araci ise Okul Oncesi Cocuklarda Giinliik {letisim Becerilerinin Pragmatik Profili (Tezel, 2015), 1-4 yas
arasi gocuklarin giinliik iletisim becerilerinde sdzel ve sdzel olmayan dili nasil kullandiklarini belirlemeye yonelik
bir aractir. 33 sorudan olusan yapilandirilmis gériisme sorulari ¢ocukla en yakin iligki i¢inde olan ebeveyn
yanitlarina dayanarak yanitlanmaktadir. Pragmatik Dil Testi-2 (PDT-2) (Aktas & Cifci-Tekinarslan, 2021) ile 6-
12 yag arasi ¢ocuklarin pragmatik dil becerileri dogal-giinliik baglamlar1 ve etkilesimleri iceren resimler ve
hikayeler yoluyla degerlendirilmektedir. Ayrica dlgme aracinda yer alan resim ve hikayeler uygulamaci-gocuk
arasinda etkilesime olanak saglamasiyla degerlendirme siirecinde birbirinden farkli dogal baglam firsatlarina
olanak tanimaktadir. PDT-2’nin tipik gelisim gosteren ve gelisimsel geriligi olan ¢ocuklar1 birbirinden ayrit
edebilme 6zelliginin yiiksek oldugu belirtilmektedir. Bu dlgme aracinin pragmatik dil becerilerinin tarama ve
tanillama stireclerinde kullanilmasi onerilmektedir. Alanda ihtiyag olmasi nedeniyle sozii gecen bu Olgme
araglarinin ¢esitli aragtirmalarda uygulandigi goriilmektedir (6r. Kog, 2023; Sahin, 2022; Yilmaz &
Semsedinovksa, 2020).

Formel olmayan 6lgme ve degerlendirmeler ise 6l¢iit bagimli testler, gézlem, gériisme, 6z degerlendirme,
formel olmayan dil envanterleri, s6zlii ve yazili dil analizleri, portfolyolar gibi yontemlerin kullanildigi 6lgme ve
degerlendirmelerdir (McLoughlin & Lewis, 2005; Taylor, 2003; Uzuner, 2008). Formel olmayan
degerlendirmelerde ¢ocuklarin performanslart bir norm grubu ile degil yine kendi performanslariyla
karsilastirilabilmektedir. Degerlendirmelerin ¢ocuklarin kendilerine 6zel olmasi, egitim ve dgretimin daha etkili
planlanmas1 ve yapilan egitimin etkililiginin incelenmesi agisindan olduk¢a 6nemlidir (Acarlar, 2002). Dil
becerilerinin degerlendirilmesinde formel olmayan 6lgme ve degerlendirmeler ¢ocuklarin giinliik yasamda
kullandiklar iglevsel dil becerilerinin degerlendirilmesine izin vermektedirler (Otto, 2006). Dil verilerinin dogal
baglamlardaki etkilesimlerden dogal gozlemler aracilifiyla alindig1 dil degerlendirmelerinde ¢ocuklarin islevsel
sOzlii dil becerileri, iletisimsel islevleri 6rneklendirilmektedir.

Paul (2001), standartlastirilmig bagil testlerle yapilan pragmatik beceri dlgme ve degerlendirmesinin
pragmatigin dogasina aykiri oldugunu, pragmatik becerilerin farkli baglamlardaki dogal etkilesimler yoluyla
degerlendirilmesi gerektigini belirtmektedir. Arastirmacilar dogal etkilesim gozlemlerine dayali olarak ¢ocuklarda
pragmatik becerileri degerlendirmeyi amaglayan cesitli kontrol listeleri gelistirmislerdir (Dore, 1974; Geng vd.,
2017; Gen¢ & Uzuner, 2023; Halliday, 1975 akt., Uzuner, 2003a; Pieterse vd., 1996; Roth & Spekman, 1984;
Tough, 1981). Bu arastirmacilar gesitli baglamlardan elde edilen dogal etkilesimlere iliskin gézlemlerin ¢ocuklarda
dikkati yoneltme becerileri, iletisimsel islevler, sira alma, taklit, sohbetin yapist ve islevi gibi birgok alanda
¢ocuklara iligkin profil ¢ikarilabilecegini belirtmektedirler.

Pragmatik dil becerilerinin degerlendirilmesinde gesitli baglamlarda dogal gozleme dayali 6lgme ve
degerlendirmeler ¢ocuklarin giinliik yasamda kullandiklari islevsel dil becerilerini degerlendirmeye izin vermeleri
bakimindan oldukc¢a kiymetlidirler. Ancak c¢esitli baglamlarda dogal gdzlemlerin yapilmasi zaman almasi
nedeniyle ekonomikligini yitirmektedir. Buna bagli olarak ebeveyn ve/veya dgretmen degerlendirmesine bagh
O0lgme degerlendirme araglari siklikla tercih edilmektedir (Bishop vd., 2006; O’Neill, 2007). Cocukla en fazla vakit
gecirdigi kabul edilen ebeveyn ve/veya birincil bakicilarin, ¢ocugun diline olduk¢a duyarli olduklar1 diisiincesi
temelinde ortaya ¢ikan bu yontemde ebeveyn ve/veya birincil bakicilardan ¢ocugun dil becerilerine iliskin dolaylh
veriler toplanmaktadir.

Standartlastirilmis bagil testlerin ve dogal etkilesimlerden dil verisi toplamanin belirli bir uzmanlik
gerektirmesi nedeniyle ebeveyn bildirimine dayali veri toplama araglar1 daha kullanishi bulunmakta ve giderek
daha popiiler hale gelen degerlendirme yontemleri arasinda yer almaktadirlar (Fenson vd., 2000). Ebeveyn
bildirimine dayali dil degerlendirmeleri 6zellikle erken c¢ocukluk doneminde standart testlerle yapilan
degerlendirmeler ve gocuklarin davranig/dil becerilerinin gézlemlenmesine bagl olarak yapilan degerlendirmelere
gore zamansal olarak da daha ekonomik olmasina dayali olarak tercih edilmektedirler. Klinik ortamlarda yapilan
standart testlerle karsilastirildiginda ¢cocuklarin klinik ortam digindaki dil becerilerinin de 6rneklendirilmesi, ¢esitli
baglamlardaki dil becerilerine iligkin verilerin elde edilmesi agisindan olduk¢a kiymetlidir (Fenson vd., 1994).
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Klinik veya egitim ortamlarinda ¢ocuklarimn dillerinin hizlica degerlendirilmesi gerektiginde ebeveyn bildirimine
dayali 6lgme ve degerlendirmeler oldukg¢a kullamigh olmaktadir (Dale vd., 1989). Fenson ve digerleri (2000)
ebeveyn bildirimine dayali yontemin ¢ocuklardaki halihazirdaki dil becerilerinin degerlendirilmesinde dogru
bilgiler sagladig1 goriisiinii savunmaktadir. Anne ve babalarin ¢ocuklarin dil becerilerini birgok farkli ortamda
gozlemlemelerine bagli olarak ¢ocuklarin dil becerilerinin betimlenmesinde daha dogru bilgiler sagladig belirtilir
(Crais, 1995). Anne babalarmn bildirimine dayali yontemde c¢ocuklardaki dil gelisiminin zamanla geligsiminin
izlenmesi de 6nemli avantajlar1 arasindadir.

Ozellikle erken gocukluk déneminde erken dil becerilerine iliskin olarak ebeveyn bildirimine dayali
Oleme ve degerlendirmelerin dogrudan ¢ocuktan veri toplanan 6l¢cme degerlendirmelerle 6nemli dlciide tutarlilik
gosterdigi belirtilmektedir (Dale vd., 1989; Marchman & Martinez-Sussman, 2002). Benzer sekilde daha biiyiik
yas grubuyla yapilan bir ¢alismada Ebert (2017), 6;0-8;11 yas araligindaki (N = 110) ¢ocuklarin dil ve dikkat
becerilerine iligskin ebeveyn raporuna bagli ve dogrudan ¢ocuktan alinan verileri karsilagtirdigi aragtirmasinda
ebeveyn raporlarinin verilerin dogrudan gocuktan alindig1 degerlendirme ile uyumlu sonuglar ortaya koydugunu
belirtmektedir.

Ebeveyn bildirimine dayali olarak ¢ocuklarin giinliik yasamda kullandiklar1 pragmatik dil becerilerini
degerlendirmeyi amaglayan ve alanyazinda hem 6zel gereksinimli ¢ocuklarla hem de tipik gelisim gdsteren
¢ocuklarda kullanilabilen 6l¢me araclarindan birisi de Pragmatik Profil’dir (The Pragmatics Profile for People who
Use Alternative and Augmentative Communication [AAC]).

Pragmatik Profil

Martin ve digerleri (2017) tarafindan revizyonu yapilan “The Pragmatics Profile for People who Use
AAC” ilk olarak Dewart ve Summers (1988) tarafindan “The Pragmatics Profile of Everyday Communication
Skills” ismi ile gelistirilmistir. Lund ve Duchan’m (1983) (akt., Dewart & Summers, 1995) pragmatik devrim
olarak tanimladiklart; klinik ortamlarda ve standartlastirilmis testlerle yapilan dil degerlendirmelerinin gocuklarin
dil becerilerine iliskin sinirl veriler saglayacagi goriisiinden yola ¢ikan arastirmacilarin araci gelistirmekteki temel
amaglar1 ¢ocuklarin g¢esitli ortamlarda ve kisilerle kurduklar1 giinliikk etkilesimler sirasindaki dil becerilerinin
degerlendirilmesidir. Hedef kitlesi okul 6ncesi ¢ocuklar olarak gelistirilen Profil aymi yazarlar tarafindan “The
Pragmatic Profile of Everyday Communication Skills in Children-Revised Edition” olarak revize edilmistir.
Aracin revize edilmesiyle birlikte okul dénemi ¢ocuklarin1 da kapsayacak sekilde hedef kitlesi 0-10 yas olarak
genisletilmistir. Okul Oncesi ve okul donemi cocuklart i¢in iki farkli form olacak sekilde hazirlanan profil
iletisimsel islev, cevaplama ve iletisime katilma becerilerine iligskin sorular igermektedir. Verileri ebeveynler
ve/veya birincil bakicilar ile yapilandirilmis gériigmeler yapilarak toplanan profilde goriisme sonucunda alinan
cevaplar iizerinden ¢ocugun giiclii ve zayif oldugu yerler belirlenerek 6zetleme yapilmaktadir (Dewart &
Summers, 1995). Diger araglardan farkli olarak bu arag ebeveyn bildirimine dayali bir 6lgme aracidir. Cocuklarin
rutin olarak gergeklestirdikleri etkinlikler sirasinda her zaman birlikte olduklar kisilerle bir aradayken islevsel
iletisim becerilerini sergiledikleri bilinmektedir (Sachse & Von Suchodoletz, 2008). Ancak herhangi bir 6lgme
ortamina girdiklerinde veya 6zel dilsel cevaplar istendiginde gesitli birgok degiskenlerden kaynakli olarak
cocuklarin gergek yasamda kullandiklar1 dil ve iletisim becerilerini sergileyememe gibi bir durum ortaya
¢ikabilmektedir (Otto, 2006; Owens, 2008). Ebeveyn bildirimine dayali 6lgme araglart gocuklart en yakindan
tantyan birincil bakicilardan veriler alinmasina dayali olarak dogru dil 6rnekleri sagladiklar1 kabul edilir (Sachse
& Von-Suchodoletz, 2008). Ulkemizde ebeveyn bildirimine dayali alternatif ve destekleyici iletisim sistemini
kullanan g¢ocuklarin 6lgme ve degerlendirmesinde kullanilmak iizere gelistirilmis veya uyarlanmis arag
bulunmamasi bu galismaya gereksinim duyulma sebepleri arasindadir. Bir diger énemli durum ise pragmatik
Profil’in formel olmayan bir degerlendirme yontemi olmasia dayali olarak diger 6lgme araglariyla bir arada
kullanilabilmesiyle dgretmen ve uzmanlara ¢oklu dl¢lim yapabilme olanagi sunmasidir. Pragmatik Profil’de
goriisme yapilan kisilerden ¢ocugun giinliik yasamda kullandig iletisim becerisini 6rneklendirmesinin istenmesine
bagl olarak ebeveyn yanliligimin ortadan kaldirmaktadir. Yine verilen ornekler 6gretmen veya uzmanlara
yapacaklar1 uygulamaya iliskin yol gosterici olacaktir. Tiim bu sebeplerle Tiirkiye’de halihazirda kullanilan
pragmatik Olgme araglar1 ele alindiginda Pragmatik Profil’in 6zel gereksinimli c¢ocuklarin hem o&lgme
degerlendirilmeleri hem de sonrasinda yapilacak uygulamalar konusunda alanyazina 6nemli katkilar getirecegi
distiniilmektedir.

Formel 6lgme ve degerlendirmeler standartlagtirilmis bagil testlerle yapilmaktadir. Standartlastirilmig
bagil testler; uygulanma, puanlanma ve yorumlanma siiregleri uzmanlar tarafindan onceden belirlenmis
standartlara gore yapilan, sonuglarin belirli normlara gore karsilagtirildigi 6l¢me araglaridir. Standartlastirilmis
bagil testlerde gocuklarin benzer yas grubuna gore performanslar belirlenir. Bu araglar gegerliligi ve giivenirligi
yiiksek araglardir ve hizli bir sekilde tanilama, yerlestirme yapilmasi gerektiginde oldukca kullanishdirlar. Ancak
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standartlagtirilmis  bagil testler iiriin degerlendirmesine izin verirtken T{riiniin meydana geldigi siireci
degerlendirmeye katmamaktadirlar. Ayrica dil verilerinin diizenlenmis uyaricilara verilen cevaplara gore elde
edilmesi test maddelerinin ya da islemlerinin anlasilamamasi gibi durumlarda ¢ocuklarin cevaplarini
etkilemektedir (Acarlar, 2002; Moeller, 1988; Oosterhof, 2003; Otto, 2006; Owens, 2008). Formel olmayan 6l¢gme
ve degerlendirmeler ise egitimsel hedeflerin olusturulmast i¢in ¢ocuklarin performans diizeyine iligskin bilgi elde
etmek tizere kullanilan yontemlerdir. Cocuklarin norm grubuyla karsilagtirmasindan ziyade kendi icinde
degerlendirilmesine, giiclii ve zayif yonlerinin ortaya ¢ikarilmasina ve ilerlemenin incelenmesine izin verirler.
Formel olmayan 6l¢me ve degerlendirmelerde dil verileri dogal gozlemler aracilifiyla dogal dil 6rneklerine dayali
olarak elde edilebilecegi gibi ¢ocuklart en iyi ve yakindan taniyan kisiler olan ebeveynler ve/veya birincil
bakicilarindan alinan bilgilere gore de elde edilebilmektedir (Acarlar, 2002; McLoughlin & Lewis, 2005; Otto,
2006; Uzuner, 2008). Ancak iilkemizde erken ¢ocukluk ve ¢ocukluk donemini birlikte ele alan pragmatik dil
becerilerini degerlendirmeye izin veren formel olmayan 6l¢me araglarinin bulunmadigi goriilmektedir. Bu nedenle
dilin pragmatik bileseninde yasanan sorunlarin belirlenebilmesi ve belirlenen sorunlara iligkin G6gretim
planlamalarinin yapilabilmesi amaciyla pragmatik becerilerin degerlendirilmesinde kullanilan bir araca ihtiyag
duyulmaktadir.

Pragmatik Profil her ne kadar 0-10 yas araligina yonelik gelistirilmis olsa da iletisim problemi yasayan
daha biiyiik yastaki cocuklar i¢in de kullanilabilmektedir. Ayrica tipik gelisim gosteren ¢cocuklarm yani sira igitme
kayb1, gérme bozuklugu, 6grenme giicliigii, fiziksel yetersizligi olan ve dil gelisiminde gecikme yasayan ¢cocuklar
icin de uygun oldugu belirtilmistir. Cocuklarin pragmatik dil becerilerini degerlendirmek isteyen dil konusma
terapistleri, klinik psikologlar, egitim psikologlar1 ve Ogretmenler tarafindan kullanilabilmektedir (Dewart &
Summers, 1995).

Martin ve digerleri (2017) ise profili alternatif ve destekleyici iletisim sistemini (ADIS) kullanan
cocuklara uygun olacak sekilde uyarlamiglardir. Yapilan uyarlamada her soru ADIS kullanan ¢ocuklara uygun
olacak sekilde gbzden gegirilmis ve degisiklikler yapilmistir. En biiyiik degisiklik profilde sorularin her biri igin
hazirlanan ve goriisiilen kisinin zorlanmasi halinde kullanilmak {izere hazirlanmis olan olast cevaplar (cevap
drnekleri) kisminda yapilmistir. Tiim bu cevaplar ADIS kullanan ¢ocuklara uygun olacak sekilde diizenlenmistir.
Profildeki sorularin siras1 degistirilerek dort boliime ayrilmigstir; A- Baglam ve motivasyon olusturma, B- Iletisim
kurma nedenleri ve iletisime tepkiler, C- Baglamsal gesitlilik, D- Sohbete katilma. Orijinalinde okul dncesi ve okul
dénemi ¢ocuklart i¢in iki ayr1 form olacak sekilde gelistirilen ara¢ okul 6ncesi ve okul donemi ¢ocuklarini birlikte
ele alan tek bir arag olarak giincellenmistir.

Ozetle, cocuklarin bagskalartyla iletisim kurarak sosyal yasama katilabilmelerinde dilin pragmatik
boyutuna iligkin becerilerin belirleyici bir role sahip oldugu bilinmektedir. Pragmatik becerilerde giigliik yasayan
¢ocuklar icin etkili miidahale programlar1 gelistirebilmenin ilk adimi ise bu becerilerin degerlendirilmesiyle
baglamaktadir. Pragmatik dil becerileri standartlagtirilmis bagil testler, kontrol listeleri ya da profiller gibi
yontemlerle degerlendirilebilmektedir. Onceki sayfalarda da deginildigi {izere standartlastirilmis bagil testlerin
belirli sinirliliklar (yapilandirilmis ortam, uzmanlik gerektirmesi vb.) bulunmaktadir. Ebeveyn bildirimine dayali
degerlendirme; ekonomik olmasi, dogal ortamlarda cesitli baglamlarda dil becerilerine iligkin bilgi saglamasi,
uzmanlik gerektirmemesi ve standartlagtirilmis bagil testlerle tutarli sonuglar verebilmesi nedenleriyle oldukga
kullanigli bulunan degerlendirme yo6ntemidir. Cocuklarin ebeveynleriyle herkesten ¢ok wvakit gecirdigi
diistiniildiigiinde ¢ocugun pragmatik becerileri hakkinda detayl: bilgi saglamaktadir.

Ebeveyn yanitlarina dayali olan Pragmatik Profil, ¢ocuklarin gesitli ortamlarda ve ¢esitli kisilerle giinliik
etkilesimleri sirasinda degerlendirmeye olanak tanimaktadir. Hem 6zel gereksinimli hem de tipik gelisim gosteren
¢ocuklara uygulanabilmektedir. Revize edilmis haliyle Profil, 0-10 yas araliginda hem okul 6ncesi hem de ilkokul
¢ag1 cocuklar1 kapsamasiyla genis bir yas araliginda degerlendirme yapmaya olanak tanimaktadir. Ayrica iletisim
konusunda giicliik yasayan 10 yas iistii cocuklar i¢in de degerlendirmeye olanak tanimaktadir. Bu yoniiyle
cocuklarin gelisimini uzun bir siire takip edebilme 6zelligi tasimaktadir. Tletisimsel islev, cevaplama ve iletisime
katilma alanlarinda sorulari iceren Profil ile gocugun birincil bakicisindan alinan yanitlar dogrultusunda ¢ocugun
gliclii ve zay1f yonleri belirlenmektedir. Tipik gelisim gosteren ¢ocuklarin yani sira isitme kaybi, gérme bozuklugu,
ogrenme giicliigi, fiziksel yetersizligi olan ve dil gelisiminde gecikme yasayan c¢ocuklar i¢in de uygun oldugu
belirtilmistir. Profil’in en 6nemli 6zelliklerinden birisi alternatif ve destekleyici iletisim sistemini (ADIS) kullanan
¢ocuklar i¢in de sorular barindirmasidir. Profil’de 6nemli olan baska bir 6zellik ise ebeveynin yani vermekte
zorlanmasi durumunda kullanmak iizere hazirlanmis olasi cevaplar (cevap ornekleri) icermesidir. Ayrica bu
cevaplar ADIS kullanan ¢ocuklara da uygun olacak sekilde diizenlenmistir.
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Amacg

Bu ¢aligmada uyarlamasi yapilan Pragmatik Profil, bebeklikten baglayarak 10 yasa kadar genis bir yas
arahigma hitap etmesi, iletisim sorunlar1 yasayan 10 yas iistii cocuklara ve ADIS kullanan gocuklara
uygulanabilmesi yonleriyle daha énceden Tiirkge alanyazina kazandirilmis ebeveyn yanitina dayali degerlendirme
araglar1 olan IBK (Diiver, 2006), TIGE (Aksu-Kog vd., 2011), TV-PLSI (Alev vd., 2014), IBK-2 (Unal, 2014),
Giinliik Iletisim Becerilerinin Pragmatik Profili (Tezel, 2015) ve Erken Cocuklukta Dil Kullanim Envanteri:
Pragmatik Dil Gelisimi Degerlendirmesi’nden (lyigiin, 2021) farklilastig1 sdylenebilir. Bu nedenle Pragmatik
Profil’in Tiirk¢eye uyarlanmasi ile ebeveyn yanitina dayali degerlendirmeye olanak tantyan araglarin gesitliligi ve
sayisinin artacagi diigtiniilmektedir. Bu bilgiler 1s1ginda bu aragtirmanin temel amaci; Martin ve digerleri (2017)
tarafindan revize edilen Pragmatik Profil’in Tiirk¢eye uyarlanmasidir.

Yontem

Calisma bir 6lgme aract uyarlama ¢aligmasidir. Uyarlama galigmalari bir kiiltiirde gelistirilen aracin bagka
bir kiiltirde kullanilabilecek bir yapiya doniistiiriilmesidir (Beaton vd., 2000; van Widenfelt vd., 2005). Bu
baglamda arastirmanin amact dogrultusunda isitme kayipli ve isiten g¢ocuklarin pragmatik dil becerilerini
degerlendirmek i¢in Martin ve digerleri (2017) tarafindan revize edilen The Pragmatics Profile for people who use
AAC’nin Tiirk¢eye uyarlama ¢aligmas1 Pragmatik Profil adiyla yapilmustir. Arastirma Anadolu Universitesi Sosyal
ve Beseri Bilimler Bilimsel Aragtirma ve Yayin Etigi Kurulu izin belgesi dogrultusunda gercgeklestirilmistir
(Protokol no: 30782). Calismaya baslamak i¢in 6ncelikli olarak aracin ilk yazarmndan uyarlama izni alinmustir.
Uyarlanan aracin Tiirk kiltirinde esdegerligini saglamak amaciyla Beaton ve digerlerinin (2000) 5 asamadan
olugan uyarlama adimlari izlenmistir. Bu asamalar Sekil 1°de gosterilmistir.

Sekil 1
Pragmatik Profil Uyarlama ve Gegerlik Asamalart

i o R o o o

Kaynak: Beaton, D. E., Bombardier, C., Guillemin, F., & Ferraz, M. B. (2000). Guidelines for the process of cross-cultural adaptation of self-
report measures. Spine, 25(24), 3186-3191.

Uyarlama siirecinin agamalarinda farkli sayilarda uzmanlara bagvurulmustur. Ayrica son asamada ise
ebeveynlerle uygulamalar yapilmistir. Tiim asamalarda bagvurulan uzman ve ebeveyn sayilart Tablo 1’de
sunulmustur.

Tablo 1

Uyarlama Stirecinde Basvurulan Uzman ve Ebeveyn Sayisi

Gegerlik asamalari Uzman sayist Ebeveyn sayist
Ilk ceviri 3 -
Cevirilerin sentezi 3 -
Geri geviri 1 -
Uzman komitesi 5 -

Final oncesi versiyon testi

Bulgular
1. Ik Ceviri

Uyarlama siirecinin baglangici olan bu asamada aracin orijinal dilden hedef dile ¢evirisi yapilmaktadir.
Cevirinin hem yeni baglama uygun olmasi hem de orijinal aragla tutarli olmasina 6zen gosterilmesi gerekmektedir
(Borsa vd., 2012). Ana dili hedef dil olan, ayn1 zamanda orijinal dili de bilen iki ayr1 ¢evirmen tarafindan bagimsiz
bir sekilde ¢eviriler kaydedilmektedir. Bu sekilde hem hatalardan hem de tutarsizliklardan arinik bir sekilde ¢eviri
gerceklesmis olmaktadir (Beaton vd., 2000; Borsa vd., 2012). Bu ¢alismada arastirmanin ilk yazari da dahil olmak
tizere 3 kisilik bir ceviri ekibi olusturulmustur. Ekipteki tiim kisiler hem aracin orijinal dili (ingilizce) hem de
hedef dili (Tiirkge) bilen aragtirmacilardan olusmaktadir. Aracin isitme kayiph ¢ocuklarin ebeveynlerine de
uygulanacak olmasi sebebiyle ¢evirmen ekibi isitme kayipli ¢ocuklarda aile egitimi uzmani ve isitme kayipl
¢ocuklarda iletisim becerileri uzmani kisilerden olusturulmustur. Yapilan tiim c¢eviriler g¢eviri tablosuna
kaydedilmistir (bk. Tablo 2).
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Tablo 2
Ik Ceviri ve Cevirilerin Sentezi Ornek Maddeler
Orijinal metin Cevirmen I Cevirmen II Cevirmen III Goriis birligi
Part A: Establishing context & Béliim A: Baglam olusturma & motivasyon Boéliim A: Baglam olusturma ve Boliim A: Motivasyon ve baglam Boliim A: Baglam olusturma ve
motivation motivasyon olusturma motivasyon
1.1 Likes 1.1 Sevdikleri 1.1 Sevdigi seyler 1.1 Sevdikleri 1.1 Sevdikleri

1.1.1 What does [name] like / like to
do?

1.1.2 How does [name] show that
s/he likes or is enjoying something?

Answers could include, but are not
limited to, by:

1. Using facial expression, body
movement or gesture associated
with pleasure, e.g. smiling,
laughing

2. Using facial expression, body
movement or gesture interpreted to
mean ‘more’, ‘again’ etc.

3. Vocalizing to request things, e.g.
‘more’, ‘again’ etc. or
approximations of these

4. Using AAC resource to request
things, e.g. ‘more’, ‘again’ etc.

>

5. Vocalizing to comment, e.g. ‘fun’,
‘like’ etc. or approximations of
these

6. Using AAC resource to comment,
e.g. ‘fun’, ‘like’ etc. or
approximations of these

7. Other?-please describe
Give practical examples of each of
the strategies used.

1.1.1 Cocugunuz ne/ne yapmay1 sever?

1.1.2 Cocugunuz bir seyi sevdigini veya bir
seyler yapmaktan keyif aldigini nasil
gosterir?

Cevaplariniz agagida yer alabilir ancak
asagidakilerle sinirl degildir:

1. Yiiz ifadelerini kullanarak, viicut
hareketleri veya memnuniyetle
iliskilendirilen jest mimiklerle, 6rnegin,
giiliimseme, giilme

2. Yz ifadelerini kullanarak, viicut
hareketleri veya ‘daha fazla’, ‘bir daha’ vb.
anlaminda yorumlanabilecek jest ve
mimiklerle.

3. Bir seyler istemek i¢in sesler ¢ikararak
ornegin, ‘daha fazla’, bir daha’ vb. veya
bunlara benzer ifadelerle.

4. Alternatif ve destekleyici iletisim
tekniklerini bir sey istemek i¢in kullanarak,
Ornegin, ‘daha fazla’, ‘bir daha’ vb.

5. Yorum yapmak i¢in sesler ¢ikararak
ornegin, ‘eglenceli’, ‘sevdim’ vb. veya
bunlara benzer ifadelerle.

6. Alternatif ve destekleyici iletisim
tekniklerini yorum yapmak i¢in kullanarak,
6rnegin, ‘eglenceli’, ‘sevdim’ vb. veya
bunlara benzer ifadelerle.

7. Diger? Liitfen kullanilan stratejilerin her
birine uygulamali drnekler vererek
tanimlayiniz.

1.1.1 Cocugunuz neyi sever/ne yapmay1
sever?

1.1.2 Cocugunuz bir seyi sevdigini veya
bir seyle eglendigini nasil gosterir?

Yanitlar asagidakileri igerebilir, ancak
bunlarla sinirh degildir:

1. Memnuniyetini gosteren yiiz ifadesi,
viicut hareketi veya jest ve mimik
kullanir. (6r. giiliimser, giiler.)

2. “Daha fazla”, “tekrar” vb. anlamina
gelen yiiz ifadesi, viicut hareketi veya
jest ve mimik kullanir.

3. Bir sey istemek i¢in seslenir. (Or.
“daha fazla”, “tekrar” vb. ifadeler veya
bunlara yakin ifadeler kullanir.)

4. Bir sey istemek i¢in DAT kaynagini
kullanir. (6r. “daha fazla”, “tekrar” der)

5. Yorum yapmak i¢in seslenir. (6r. “cok
eglenceli”, “sevdim bunu” vb. ifadeler
veya bunlara yakin ifadeler kullanir.)

6. Yorum yapmak icin DAI kaynagim
kullanir. (6r. “cok eglenceli”, “sevdim
bunu” vb. ifadeler veya bunlara yakin

ifadeler kullanir.)
7. Diger? Liitfen agiklaym. Kullanilan

stratejilerin her birine pratik drnekler
verin.

1.1.1 Cocugunuz ne yapmay1 sever?

1.1.2 Cocugunuz bir seyi sevdigini ya
da bir seyden keyif aldigini nasil
gosterir?

Cevaplar asagidakileri igerebilir
ancak onlarla sinirl degildir:

1. Memnuniyetle ilgili yiiz ifadeleri,
jest mimik ya da viicut hareketleri
kullanarak (6r. giilme, giiliimseme)

2. Daha fazla, yeniden anlamina
gelen yiiz ifadeleri, jest mimik ya da
viicut hareketleri kullanarak

3. Bir seyi istemek i¢in sesler
¢ikararak (6r. daha fazla, yeniden
vb.)

4. Bir seyi istemek icin destekleyici
ve alternatif iletisim kaynaklar
kullanarak (6r. daha fazla, yeniden
vb.)

5. Yorumlamak i¢in ses ¢ikararak (or.
eglenme, begeni vb.)

6. Yorumlamak i¢in destekleyici ve
alternatif iletisim kaynaklar
kullanarak (6r. eglenme, begeni vb.)

7. Diger-liitfen tanimlayiniz.
Kullanilan her strateji i¢in kullanisl
bir 6rnek veriniz.

1.1.1 Cocugunuz neyi/ne yapmay1
sever?

1.1.2 Cocugunuz bir seyi sevdigini ya
da bir seyden keyif aldigini nasil
gosterir?

Yanitlar agagidakileri igerebilir, ancak
bunlarla sinirl degildir:

1. Memnuniyetini gdsteren viicut
hareketi veya jest ve mimik
kullanarak (6r. giiliimseyerek,
giilerek)

2. Daha fazla’, ‘bir daha’ vb. anlamina
gelen viicut hareketi veya jest ve
mimik kullanarak

3. Bir seyler istemek i¢in sesler
¢ikararak (6r. daha fazla, bir daha vb.
veya bunlara benzer ifadelerle)

4. Bir sey istemek igin ADI kaynagini
kullanarak (or. ‘daha fazla’, ‘bir
daha’)

5. Yorum yapmak i¢in sesler ¢ikararak
(or. ‘eglenceli’, ‘sevdim’ vb.)

6. Yorum yapmak icin ADI kaynagimi
kullanarak (or. ‘eglenceli’, ‘sevdim’
vb. veya bunlara benzer ifadelerle)

7. Diger? Liitfen agiklayimiz. Kullanilan
stratejilerin her birine uygulamali
ornekler veriniz.

Not: AAC = alternative and augmentative communication; ADI = alternatif ve destekleyici iletisgim; DAI = destekleyici ve alternatif iletigim.

Geng vd.

ERKEN GORUNUM



PRAGMATIK PROFIL’IN TURKCEYE UYARLAMA CALISMASI 9

2. Cevirilerin Sentezi

Ceviri sonuclarin iki ¢evirmen ve bir kayit gézlemcisi ile karsilastirilip sentezlendigi asamadir. Bu
asamada cevirmenler hem orijinal metni hem de bagimsiz yapilan gevirileri karsilastirarak goriis birligine
varmaktadirlar (Beaton vd., 2000). Calismanin pandemi déneminde ger¢eklesmesi sebebiyle cevirilerde goriis
birligi e-posta iizerinden saglanmustir. Oncelikli olarak iki cevirmen yiiz yiize gériisme gerceklestirerek tiim
gevirilerde goriis birligine varmistir. Goriis birligine varilan geviriler diger ¢evirmene e-mail olarak gonderilmis
ve gorls istenmigtir. Ceviri farkliligi olan altt madde i¢in Zoom uygulamasi lizerinden ¢evrim i¢i goriisme
yapilarak tiim ¢evirmenlerle goriis birligine varilmistir. Tiim maddeler ¢eviri tablosuna kaydedilmistir (bk. Tablo
2).

3. Geri Ceviri

Geri geviri, ana dili ¢evirisi yapilan aracin orijinal dili olan bir ¢evirmen tarafindan goriis birligine varilan
¢evirinin tekrar orijinal dile ¢cevrilmesi asamasidir. Bu asamada dikkat edilmesi gereken dnemli husus geri geviri
yapacak kisinin hem degerlendirme aracint hem de kullanilan terminolojiyi bilmiyor olmasidir (Beaton vd., 2000).
Bu dogrultuda geri ceviri giinliik yasaminda iletisim dili olarak Ingilizceyi kullanan ve Tiirkiye’de Ingilizce
o0gretmenligi yapan bir ¢evirmen tarafindan gergeklestirilmistir. Goriis birligine varilan ¢eviriler Word formatinda
(orijinal kaynakla birebir ayni) hazirlanarak ¢evirmene gonderilmistir. Cevirmenden gelen doniitler, orijinal metin
ve Tiirkge gevirisi ile birlikte tablolagtirilmistir (Tablo 3).

Tablo 3
Orijinal Metin, Geri Ceviri ve Tiirkce Ceviri Ornegi
Orijinal metin Geri geviri Tiirkge ¢eviri

Part A: Establishing context & Part A: Creating context and motivation ~ Bolim A: Baglam olusturma ve
motivation motivasyon

1.1 Likes 1.1 Likes 1.1 Sevdikleri

1.1.1 What does [name] like / like 1.1.1 What/What does your child 1.1.1 Cocugunuz neyi/ne yapmay1i
to do? like/like doing? sever?

1.1.2 How does [nhame] show that 1.1.2 How does your child show that 1.1.2 Cocugunuz bir seyi sevdigini ya
s/he likes or is enjoying he/she likes or enjoys something? da bir seyden keyif aldigini nasil
something? gOsterir?

Answers could include, but are not ~ Answers may include but are not limited ~ Yanitlar asagidakileri igerebilir, ancak
limited to, by: to the following: bunlarla sinirh degildir:

1. Using facial expression, body 1. Using the body movement or a gesture 1. Memnuniyetini gosteren viicut
movement or gesture associated and a facial expression indicating hareketleri veya yiiz ifadesi
with pleasure, e.g. smiling, satisfaction (ex. smiling, laughing) kullanarak (6r. giilimseyerek,
laughing 2. Using the body movement or a gesture  giilerek)

2. Using facial expression, body and a facial expression meaning ‘more’, 2. ‘Daha fazla’, ‘bir daha’ vb.
movement or gesture interpreted ‘one more’ anlamina gelen viicut hareketi veya
to mean ‘more’, ‘again’ etc. 3. By making sounds to ask for yiiz ifadesi kullanarak

3. Vocalizing to request things, e.g. something (ex. more, more, etc. or 3. Bir geyler istemek i¢in sesler
‘more’, ‘again’ etc. or similar expressions) cikararak (Or. ‘daha fazla’, ‘bir daha’
approximations of these 4. Using the Augmentative and vb. veya bunlara benzer ifadelerle)

4. Using AAC resource to request Alternative Communication (AAC) 4. Bir sey istemek i¢in ADI kaynagini
things, e.g. ‘more’, ‘again’ etc. source to ask for something (ex. ‘more’, kullanarak (or. ‘daha fazla’, ‘bir

5. Vocalizing to comment, e.g. ‘one more”) daha’)

‘fun’, ‘like’ etc. or approximations 5. By making sounds to comment (ex. 5. Yorum yapmak igin sesler ¢gikararak
of these “funny”’ ‘T liked ' etc.) (6r. ‘eglenceli’, ‘sevdim’ vb.)

6. Using AAC resource to 6. Using the AAC source to comment 6. Yorum yapmak i¢in ADI kaynagin
comment, e.g. ‘fun’, ‘like’ etc. or (ex. ‘funny’ ‘I liked’ etc. or similar kullanarak (or. ‘eglenceli’, ‘sevdim’
approximations of these expressions) vb. veya bunlara benzer ifadelerle)

7. Other?- Please describe Give 7. The other? Please explain. Give 7. Bagka neler yapar? Liitfen
practical examples of each of the practical examples of each of the agiklayiniz. Kullanilan stratejilerin
strategies used. strategies used. her birine uygulamali drnekler

veriniz.

Not: AAC = alternative and augmentative communication; ADI = alternatif ve destekleyici iletisim.

Geng vd. ERKEN GORUNUM



PRAGMATIK PROFIL’IN TURKCEYE UYARLAMA CALISMASI 10

4, Uzman Komitesi

Pilot calisma Oncesi 6n formun olusturulmasi amaciyla cevirisi yapilan tiim versiyonlarin ve orijinal
aracin olusturulacak olan komiteye sunuldugu asamadir. Bu asamada dilsel esdegerligin saglanmasi acisindan
kavramsal, anlamsal, deneyimsel ya da deyimsel yapilarin esdegerliklerinin saglanmasi olduk¢a 6nemlidir (Beaton
vd., 2000; Borsa vd., 2012; Van Ommeren vd., 1999). Calismada uzman komitesi iki arastirmacidan olugsmaktadir.
Uzmanlardan ilki arastirma yontem ve teknikleri, 6zel gereksinimli ¢ocuklarda aile egitimi ve dil gelisimi
konularinda ¢alismalar1 olan doktora derecesine sahiptir. Ikinci uzman 6zel gereksinimli ¢ocuklarda dil, iletisim
becerileri, 6l¢gme ve degerlendirme konularinda ¢alismalari olan ve ayni alanda doktorasini yapmaya devam eden
ozel egitim uzmanidir. Uzman goriisii almak amaciyla uzman goriis formu olusturulmus ve komiteye
gonderilmistir (Tablo 4). Hazirlanan form 6nce ilk uzmana gonderilmis ve goriis alinmigtir. Uzmandan gelen
doniitlerle birlikte ikinci uzmana gonderilmis ve goriis alinmistir. Uzmanlarin goriislerine gére aracin 6n formu
hazirlanmistir. Hazirlanan bu form 3 farkli 6zel egitim alan uzmanina gonderilmistir. Uzmanlardan ilki dlgme
degerlendirme, dil ve iletisim, arastirma ydntem ve teknikleri konularinda calismalari olan &gretim iiyesidir. ikinci
uzman aile egitimi, dil, bilis ve arastirma yontem ve teknikleri konularinda ¢alismalar1 olan 6gretim {iyesidir.
Ucglincii uzman ise dzel gereksinimli ¢cocuklarda erken okuryazarlik calismalar1 olan ve ayni alanda doktorasini
yapmaya devam eden &zel egitim uzmanidir. Uzmanlardan Tiirkge ifade edilis bakimindan uygunluk goriisii
istenmistir. Gelen doniitler dogrultusunda aracin son hali olusturulmustur. Calismanin kiiltiirler arasi bir uyarlama
caligmasi olmasi sebebiyle ifadelerin birebir geviriden ziyade Tiirk kiiltiiriinde anlamsal ve kavramsal karsiligi
olabilecek en dogru ifadeler ile olusturulmas: amaglanmistir. Ornek ifadeler Tablo 4’te sunulmustur.

Tablo 4

Uzman Gériis Formu Ornek Maddeler

Uygundur/diizeltilmelidir

Orijinal metin Tersine geviri Tiirkge ¢eviri (Diizeltilmeli ise nasil diizeltilmesi
gerektigini belirtiniz)

6 Naming 6 Naming 6 Adlandirma +
6.1 Naming an object 6.1 Naming an object 6.1 Nesne adlandirma +
When [name] sees When your child sees Cocugunuz admi bildigi

something he/she something that he/she bir ey gordiigiinde onun

knows the name of, knows its name how adini nasil soyler? (6r. +

[e.g. a train], how does does he/she say its tren)

he/she say its name? name? (ex. train)
Answers could include, Answers may include but ~ Yanitlar asagidakileri

but are not limited to, are not limited to the igerebilir, ancak bunlarla +

by: following: sinirlt degildir:
1. Using body movement 1. Uses a body 1. Belirli bir ad1 temsil

or gesture representing movement or a gesture eden viicut hareketi veya

specific name [please representing a specific jest kullanir [litfen +

give example]

2. Vocalizing a word,
word approximation or
sound associated with
the named item, e.g.
Choo Choo to identify
‘it’s a train’ or
‘Thomas’-associated
word

3. Using AAC resource

name [please give an
example]

2. Making a word
associated with an
element, an expression
sounds like a word or
sounds (ex. ‘He/she
says’ Choo Choo ‘or’
vuup vuuuup ' to mean
it is a train)

3. Using the AAC source

ornek veriniz]

2. Ogeyle iliskili bir
sozcik, sozciik benzeri
bir ifade veya sesler
¢ikararak (Or. ‘Bu bir
tren demek icin ‘cuf cuf’
veya ’vuup vuuuup’ der)

3. Nesne adini sdylemek

Nesneyle iligkili bir s6zciik, sozclik
benzeri bir ifade veya sesler
¢ikararak (Or. ‘Bu bir tren demek
i¢in ‘cuf ¢uf’ veya ’vuup vuuuup’
der) [Thomas trenlerin kahraman
oldugu bir ¢izgi filmdeki
kahramanin ad1.] Bizde iyi bilinen
bir 6rnegi yazilabilir mi?

to say name of thing to say the name of icin ADI kaynagini +
object kullanarak
4. Using AAC resource 4. Using the AAC source 4. Ciimle veya sozciik
to say sentence or to say a sentence or a obegi sdylemek icin ADI
phrase, e.g. ‘it’s a....” phrase (ex. ‘It's a....or ’ kaynagini kullanarak (or. +
or ‘Thereisa...’ there is a...) ‘Bu bir....” veya
‘Bir...var”)
5. Other?-please describe 5. The other?-Please 5. Diger?-Liitfen +
explain. aciklayiniz.
Not: AAC = Alternative and augmentative communication; ADI = Alternatif ve destekleyici iletigim.
Geng vd. ERKEN GORUNUM
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5. Final Oncesi Versiyon Testi

Uyarlamasi yapilan aracin 6n testinin gerceklestirildigi agsamadir. Bu asamada ara¢ hedef popiilasyona
uygun kisilere uygulanmakta ve kisilerle son bir gériisme yapilmaktadir (Beaton vd., 2000). Caligmada Pragmatik
Profil’in islerligini denetlemek, var olan problemleri belirleyip ¢dziim olusturmak ve arastirmacinin uygulama
becerilerini degerlendirmek amaciyla bes ebeveyn ile goriigmeler yapilmistir. Bu amaglar dogrultusunda her bir
goriigmeden sonra ¢esitli diizenlemeler yapilmig yapilan diizenlemeler ise kosularak bir diger goriisme yapilmistir.
Toplamda 5 gériisme sonucunda yapilan diizenlemelerin uygunluguna karar verilmis ve final 6ncesi versiyon testi
bitirilmistir. Final dncesi versiyon testi veri toplama islemi Covid 19 pandemisi donemine denk gelmesi nedeniyle
goriigmeler ¢evrimigi sekilde yapilmistir. Final 6ncesi versiyon testine iligkin bilgiler Tablo 5’te verilmistir.

Tablo 5
Final Oncesi Versiyon Testi Verilerine Iliskin Ozetleyici Tablo

Katilimet no Katilime1 Cocugun yas1 C_om_lgur} Goriigme siiresi Veri toplama sekli
ebeveyn (y1l, ay) cinsiyeti (dk)
1 Anne 3.11 K 50 Cevrim igi
2 Baba 45 E 84 Cevrim igi
3 Baba 25 E 112 Cevrim igi
4 Baba 21 K 67 Cevrim i¢i
5 Baba 1.8 K 72 Cevrim ici

Yapilan goriigmeler video kaydina alinmistir. Kayitlar analiz edilmis ve analizler iki farkli 6zel egitim dil
degerlendirme uzmani ile birlikte videolar tizerinden incelenmistir. Uzmanlardan ilki 6zel gereksinimli ¢ocuklarda
dil ve iletisim becerileri, 6lgme ve degerlendirme alanlarinda galisan 6gretim elemanidir. Diger uzman ise aym
alanlarda doktora egitimine devam eden 6zel egitim uzmanidir. Analiz sonuglarina gére goriisme siireleri 50 dakika
ile 112 dakika arasinda degismektedir. Uzmanlarla yapilan goriismelerde goriigiilen kisinin ifadelerinin o anda
kaydedilmesi, soruda verilen 6rneklerin hemen okunmasi, soruya iligkin agiklamalarin sorularin altinda bulunmasi,
kodlama anahtarinin ve kullanim yonergesinin olmamasi goriismenin hem akiciligini hem de niteligini olumsuz
yonde etkileyen unsurlar olarak belirlenmistir. Ayrica goriigmecinin katilimcidan sorulara iliskin 6rnek durum
istemesi ve aracin boliimleri arasi gegislerde boliim icerikleri hakkinda kisa bilgi vermesinin goriismenin niteligini
artirict dzellikler oldugu belirlenmistir. Ailelerin yapilan tiim agiklamalara ragmen sorulari anlayamamak veya
herhangi bir sebeple verdikleri cevaplarin dogrulugundan emin olmak adina her bir soru baglaminda verdikleri
cevaplara iliskin glinliik yasamda yasadiklari giincel 6rnekler anlatmalari istenmistir.

Tiim bu gerekgeler dahilinde aracin orijinalinde bulunmamasina ragmen goériigmenin akiciligini, niteligini
ve degerlendirme siirecini kolaylastirmak amaciyla 4 farkli ekleme yapilmistir. Ilk olarak gériisme dncesi, sirasi
ve sonrasi yapilmasi gereken ifadeleri igeren bir kullanim yonergesi hazirlanmistir (EK A). Degerlendirme
araglarinda uygulayicilarin zorluk yasamamalar1 agisindan yonergeler olduk¢a Onemlidir (Cicchetti, 1994).
Kullanim ydnergesi pilot caligma siirecinde yapilan toplantilarda tutulan ses kayitlart ve analiz sonrasi
toplantilarinda almman kararlar baglaminda olusturulmus ve uyarlama siirecine dahil olan uzmanlarin
degerlendirmeleri sonucunda son hali verilmistir.

Aracin orijinalinde bulunmayan ikinci ve ig¢lincii eklenti, s6zel olmayan davranislarin
degerlendirilmesine yonelik yapilmistir. Aracin orijinal hali ile pragmatik dil becerilerinin degerlendirilmesinde
sozel olmayan davranislarin dogru ve tutarli tanimlanabilmesinin miimkiin olmadig1 belirlenmistir. Bu nedenle
sozel olmayan davranislar1 da igeren bir kodlama anahtar1 olusturulmustur.

Oncelikle profil igerisinde tiim boliimlerdeki sorular tek tek incelenmis ve sorularm ¢ocuklarda alic1 veya
ifade edici dil becerilerinden hangisini dlgmeye yonelik oldugu belirlenmistir. Alict dil becerilerini anlamaya
yonelik olan sorularin altinda yer alan olasi cevaplar kendi igerisinde 1) Anlar, uygun davranwr, 2) Anlar, uygun
davranmaz, 3) Anlamaz olmak iizere ii¢ kategoriye ayrilmistir. ifade edici dil becerilerini anlamaya yénelik olan
sorularin altinda yer alan olasi cevaplar ise sdzel olmayan davranis tiirleri ve sozel ifadeleri icerecek sekilde
toplamda 10 kategoriye ayrilmistir: 1) jest kullanimi, 2) mimik kullanimi, 3) fiziksel 6ge kullanimi 4) g6z kontag:
kurma, 5) mekén kullanimi 6) paralinguistik kullanim 7) sesler ¢ikarma, 8) sdzciik benzeri ifade kullanimi, 9) bir-
iki sozciik kullanimi, 10) ciimle kullanimi. S6zel olmayan davranis tiirleri ve tiirlerin altinda yer alabilecek
davranig 6rnekleri belirlenerek kodlama anahtari olusturulmustur (Ek B). Kodlama anahtari olusturulurken sézsiiz
iletisim kaynaklar1 taranarak sozel olmayan davranis tiirleri, bu davranislarin birbirlerinden ayirici noktalari
belirlenmigtir. S6zel olmayan davranis tiirlerinin altinda ¢ocuklar tarafindan sergilenebilecek olasi davranislar
yerlestirilmistir. Hazirlanan s6zel olmayan davranis kodlama anahtar1 hem kapsami hem de ¢ocuklar tarafindan
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olasi sergilenebilecek davranislarin dogru yerlestirilip yerlestirilmedigine iliskin ¢ocuk gelisimi, dil ve iletigim,
isitme kayipli cocuklarin egitimi konularinda uzman olan {igiincii yazardan uzman onay1 alinmuistir.

Ayrica isitme kayipli ¢ocuklarin erken tanilama ve uygun cihazlandirma ile sozlii dil becerilerini
kullanabildikleri ilgili alanyazin tarafindan belirtilmektedir (Cole, 1992; Uzuner, 2003b). Bu durum goz 6niinde
bulunduruldugunda aracin orijinalinde olast yanitlar igerisinde s6zlii dil becerilerini degerlendirmeye iligkin
maddelerin bulunmadig: belirlenmistir. Bu nedenle ortaya g¢ikabilecek olas1 sozel ya da s6zel olmayan ifadeler
orijinal aragtaki yanitlarin son maddesi olan “Bagka nasil bildirir? ifadesinin altina eklenmistir. Eklenen maddeler
yapilan goriisme analizlerinde ortaya g¢ikan cevaplar dogrultusunda hazirlanmis, siire¢ uzmanlarinin goriisleri
dahilinde son hali verilmistir. Son olarak yanitlarin yanina isaretleme kutucuklar1 ve sorunun altina zaman aralig1
eklenmistir (Sekil 2). Yapilan tiim uyarlamalar ve eklentiler sonucunda verilerin doygunluga ulagmasi sebebiyle
final dncesi versiyon testi sonlandirilmistir.

Sekil 2

Isaretleme Kutucuklari, Isitme Kayipli Cocuklar i¢in Eklenen Ek Aciklama Maddeleri ve Zaman Arahg
Eklemelerini Iceren Ornek Madde

4.4 Destek isteme

Aglar
Bir viicut hareketi veva jest kullanmr

Sesler ¢ikarir

Ao oo~

Yardim et’ anlamina gelen yiiz ifadesi ile size bakar
ADI kaynagmi kullan
Basgka nasil bildirir?

6a. Sozciik benzeri ifade kullanir

ENS

6b. Bir ya da iki sozciikle ifade eder
6¢. Ciimle kurarak ifade eder

6. DIEET [ttt ]

OoOooOo oooogod

Zaman aralig:

Tartisma

Olgme ve degerlendirme araci uyarlamalarinda gegerligin saglanmasi kapsamli uyarlama ¢aligmalarina
dayanmaktadir (Beaton vd., 2000; Borsa vd., 2012; Canino & Alegria, 2008). Pragmatik Profil’in Tirk¢eye
uyarlama ¢alismas1 Beaton ve digerlerinin (2000) uyarlama adimlar1 dogrultusunda gergeklestirilmistir. 1k geviri,
cevirilerin sentezi ve geri ¢eviri asamalarinda gorev yapan uzmanlarin hem dilsel yeterlikleri hem de isitme kayiph
¢ocuklarin egitimi alan uzmanliklar1 bulunmaktadir. Uzman komitesi ve final 6ncesi versiyon testi agamalarinda
gorev alan uzmanlarin ise arastirma yontem ve tekniklerindeki deneyimleri, isitme kayipl ¢ocuklarin egitimi alan
uzmanliklar1 bulunmaktadir. Uzmanlarin yeterlikleri kapsaminda Pragmatik Profil’in hem dilsel esdegerliginin
hem de gegerliginin saglandig1 diisiiniilmektedir.

Olgme ve degerlendirme araclarinda bulunmasi gereken en onemli o6zellikler arasinda araglarin
kullanighigr gosterilmektedir (Goger-Sahin, 2021). Bu ¢aligma kapsaminda, Pragmatik Profil’in kullaniglhigini
artirmak amaciyla orijinal versiyonunda bulunmayan birtakim eklemeler yapilmistir. ilk olarak arastirmacilar
tarafindan 6l¢me araci kullanim yonergesi hazirlanmistir. Hazirlanan kullanim yonergesi dogrultusunda yapilacak
degerlendirmeler degerlendirmeciye siire¢ icerisinde neyi, nasil yapmasi gerektigi konusunda bilgi ve rahatlik
saglamaktadir. Kullanim yoOnergesi katilimcilara da siireg hakkinda bilgi vermektedir. Katilimcilarin
degerlendirme siireci Oncesinde ne yapacaklarini bilmeleri, goriisme siireci ve icerigi hakkinda bilgi sahibi olmalar1
nitelikli bir gériismeye imkan saglamaktadir.

Degerlendirme araglarinin kullanisligini artiran bir diger unsur ise zamansal ekonomikligi saglamalaridir
(Seger, 2015). Pragmatik Profil ¢cocuklarin dil becerilerine iliskin verilerin 6zetlenmesi sonucu dilsel perspektif
olugturmay1 amaglayan bir degerlendirme aracidir (Dewart & Summers, 1995). Bu dogrultuda ikinci olarak hem
goriisme siiresini hem de analiz siirecinde yapilacak 6zetleme siiresini kisaltabilmek amaciyla her sorunun altinda
bulunan 6rnek maddelerin yanina isaretleme kutucuklart eklenmistir. Ayrica “Baska neler yapar?” ifadesinin altina
olasi diger omekler ve isaretleme kutucuklari eklenmistir. Isaretleme kutucuklar1 kullanilarak yapilan
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degerlendirmelerde degerlendirmecinin goriigme sirasinda anlik isaretlemeler yaparak ilgili soruya iliskin yeterli
bilgi alip almadigini kontrol edebilmesi ve gerekli gérdiigii durumlarda bir sonraki soruya daha hizli bir sekilde
gecebilmesi kolaylastirilmistir. Ayrica isaretleme kutucuklart degerlendirme sonrasi hizli bir sekilde analiz
yapmaya da katkida bulunmaktadir. Ugiincii olarak her sorunun altina soruya iliskin bilgilerin goriismenin hangi
dakikalar1 araliginda gerceklestiginin kaydedilebilmesi igin zaman araligi satir1 eklenmistir. Bu eklentinin
degerlendirmecinin analiz siirecinde yeniden goriismenin ilgili kismina ulagmak istemesi durumunda
ulagilabilirligini kolaylastiracagi, yanitlamasi uzun siiren sorularin belirlenmesine katki saglayacag:
diistiniilmektedir. Formel olmayan 6lgme araglari ile yapilan degerlendirmelerde elde edilen dil 6rnekleri
¢ocuklarin dogal baglamlarda sergiledikleri hem s6zli hem de sozsiiz iletisimsel eylemleri 6rneklemektedir (Otto,
2006). Bu dogrultuda son olarak Pragmatik Profil uyarlama ¢alismasinda arastirmacilar tarafindan s6zel olmayan
davranislarin degerlendirilmesine yonelik kodlama anahtar1 gelistirilmistir ve eklenmistir. Kodlama anahtarinin
sozel olmayan davranislarin degerlendirilmesinde sistematik bir degerlendirme imkani saglamasi nedeniyle
cocuklarda pragmatik dil becerilerine iliskin sozel olmayan davraniglart da kapsayacak sekilde detayl
degerlendirmelere olanak saglayacagi ve ozellikle isitme kayipli ¢ocuklarla ¢alisacak arastirmacilara faydali
olacag diigiiniilmektedir.

Dil becerilerinin dlgme ve degerlendirilmesinde standartlastirilmis bagil testler kullanilarak yapilan
formel degerlendirmelerde dil verileri dogal baglamlardan izole bir ortamda ve ¢ogunlukla tek bir oturumda
toplanmaktadir. Elde edilen veriler onceden belirlenmis norm grubu ortalamas: ile karsilagtirilarak
degerlendirilmektedir  (Notari-Syverson & Losardo, 1996; Oosterhof, 2003). Dil becerilerinin
degerlendirilmesinde standartlastirilmig bagil test kullanimi gesitli sebeplerle elestirilmektedir.

Aragtirmacilar dil becerilerinin degerlendirilmesinde yalnizca test puanina gore bir degerlendirmenin
yeterli olmadigini1 (Acarlar, 2002; Moeller, 1988; Owens, 2008) siireci de degerlendirmeye katmak gerektigini
belirtmektedirler (Owens, 2008). Ozellikle erken ¢ocukluk dénemindeki ¢ocuklar ve 6zel gereksinimli cocuklar
s0z konusu oldugunda ¢ocuklarin test maddelerini anlayamamalar1 gibi sebeplerle bu testlerin ¢ocuklarin gercek
performanslarint ortaya koymakta smirlt olduklari belirtilir (Owens, 2008). Ayrica dil becerilerinin dogal
ortamlardan izole olarak toplanmasi g¢ocuklarin ger¢ek yasamda kullandiklart iglevsel dil oOrneklerini
yansitamamasi nedeniyle de elestirilmektedir (Paul, 2001). Formel olmayan oOlgme ve degerlendirme
yontemlerinden birisi olan g¢esitli baglamlardan dogal dil verileri toplama dogal dil verilerine ulasilmasi anlaminda
¢ok kiymetli bulunsa da degerlendirmecinin veri toplama ve analiz etme konularinda uzman olmasi énemlidir
(Acarlar, 2002). Cok ve gesitli baglamlarda gézlem verisinin toplanmasmin ve kayit altina alinmasinin hem
degerlendirmeci hem de katilime i¢in uzun zaman gerektirmesi de bu yontemin kullanighgini diigiirmektedir.

Bu calismada uyarlamasi yapilan pragmatik profil formel olmayan ebeveyn bildirimine dayali bir 6lgme
aracidir. Pragmatik profil ebeveynden, gocuklarin giinlilk yasamda sergiledikleri dil 6rnekleriyle birlikte dil
becerilerine iliskin bilgiler alan bir dlgme aracidir. Dil becerilerinin 6l¢gme ve degerlendirilmesinde verilerin
birincil kaynaktan toplanmasi her ne kadar daha makbul kabul edilse de ¢esitli baglamlarda dogal dil verilerinin
toplanmasi ve analiz edilmesinin gesitli zorluklar1 vardir. Dogal baglamlarda dogal dil verilerinin gdzlemlenmesi
hem veri toplama ve analiz etme siirecinin zorlugu, hem de degerlendirmeci uzmanhg: gerektirmesine bagli olarak
uzun zaman almaktadir. Bu durumun yontemin kullanighgmi disiirdiigii sdylenebilir. Bu smirliligt ortadan
kaldirmaya hizmet edecek sekilde pragmatik profilde veriler ¢ocuklari en iyi ve yakindan taniyan ve dil 6rneklerine
yakindan maruz kalan ebeveynlerden ve/veya birincil bakicilardan toplanmaktadir. Verilerin ebeveynlerden alinan
bilgiler dogrultusunda toplanmasi, veri toplamanin uzun zaman gerektirmemesine bagl olarak araci kullanisl hale
getirmektedir. Ayrica verilerin ebeveynler araciligiyla alinmasi standartlagtirilmis bagil testlerde elestirilen;
¢ocuklarin test ortamindan, test maddeleri/yonergesini anlayamamaktan kaynakli olarak eksik veya yanlis
degerlendirilmelerinin oniine gegmektedir. Pragmatik Profil’de g¢ocuklar1 en yakindan taniyan, giinlik yasamda
birlikte vakit gegiren ve dil becerilerini gézlemleyen ebeveynlerden alinan bilgilerin ¢ocuklarin gesitli ve dogal
baglamlarda sergiledikleri dil 6rnekleri ile birlikte alinmasi ¢ocuklarin giinlilk yagamda kullandiklar islevsel dil
becerilerinin degerlendirilmesine izin vermesi acisindan oldukca Onemlidir. Islevsel dil becerilerinin
degerlendirilmesi, 6gretmenlere egitim planlarinin yapilmasi, uygulanan egitim programiin etkililiginin takip
edilmesi konularinda yardime1 olmaktadir. Pragmatik Profil’de yine ¢ocuklarin performanslarinin norm grubuyla
karsilagtirilmadan kendi igerisinde degerlendirilmesi 6gretmenlere ¢ocuklarin dil becerilerinin gelisim seyrini
takip edebilecekleri hizli, gegerli, giivenilir bir yontem saglamaktadir.

Pragmatik Profil hem tipik geligim gosteren hem de 6zel gereksinimli ¢ocuklar i¢in kullanima uygundur.
Ayrica ADIS kullanan ¢ocuklarin da degerlendirmesini saglamasi bircok degerlendirme aracinda bulunmayan bir
ozelliktir. Bu baglamda arag iletisim sorunu yasayan ¢ocuklarin pragmatik dil becerilerinin degerlendirilmesinde
oldukga faydalidir. Ayrica 6zel gereksinimli ¢ocuklarla ¢alisan dil konusma terapistleri, klinik psikologlar, egitim
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psikologlar1 ve ogretmenlerin Pragmatik Profil’i belirli araliklarla kullanmalarinin ¢ocuklarm dil geligim
seyirlerini takip edebilmeleri agisindan yararli olacag diisiiniilmektedir. Ulkemizde 6zel gereksinimli cocuklarin
egitsel tanilama, degerlendirme ve izleme siiregleri Rehberlik ve Arastirma Merkezleri'nde (RAM)
gerceklestirilmektedir. Yilmaz ve Dogan (2023) RAM’larda kullanilan degerlendirme araglarimin iilke genelinde
tamamen ayni olmadigini bu nedenle ayni ¢ocuk hakkinda farklit RAM’larda farkli degerlendirme sonuglar1 elde
edilebilecegini belirtmektedirler. Bu dogrultuda Pragmatik Profil’in iletisim becerilerinde yasanan problemlerin
belirlenmesi boyutunda ortak bir 6lgme araci olarak 6zel gereksinimli gocuklarin egitsel tanilama, degerlendirme
ve izleme siireglerinde kullanilmasmin ve bu degerlendirmeler 1518inda egitim programlarinin hazirlanmasinin
faydali olacag1 diisiiniilmektedir.

Her degerlendirme aracinda oldugu gibi Pragmatik Profil’in de simirli yonleri bulunmaktadir. ilk olarak
formel olmayan degerlendirme araglarinin genel sinirliliklar1 Pragmatik Profil i¢in de gegerlidir. Ayrica her ne
kadar cocuklar1 en iyi tantyan ebeveyn ve birincil bakicilarindan alinan bilgiler dogrultusunda degerlendirme
saglansa da goriisme yapilan kisiler baz1 durumlarda yanli (¢ocugun performansinin {izerinde) sdylemlerde
bulunabilmektedirler. Bu gibi durumlarda goériismecinin dikkatli olmasi ve alinan bilgileri teyit etmesi oldukca
onemlidir.

Yazarlarin Katki Diizeyleri

Bu ¢alismada uyarlama asamasinin “ilk ¢eviri” ve “gevirilerin sentezi” asamalarinda birinci, ikinci ve
dordiincii yazar esit diizeyde katkida bulunmustur. “Uzman komitesi” asamasinda {igiincii ve besinci yazar esit
diizeyde katkida bulunmustur. “Final 6ncesi versiyon testi” asamasinda birinci, ikinci ve {iglincii yazar esit diizeyde
katkida bulunmustur. Arastirmanin raporlanmasinda tiim yazarlar esit diizeyde katkida bulunmuslardir.
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Ek A
Pragmatik Profil Kullanim Yénergesi

Goriisme oncesi
1. Bu aragla yapilan gériismeler tam yapilandirilmis goriisme formatinda uygulanmalidir. Bu nedenle goriisme yapan

kisi konunun dagildigini, konu ile alakali olmayan durumlardan bahsedildigini ya da yeteri kadar 6rnek durum
sunuldugunu diisiiniirse miidahale edebilmelidir. Gorlisme siirecinde goriisme yapilan kisiyi yonlendirici ifadelerden
kagmilmalidir.

Goriisme sirast

2. Goriigme siirecinde segenegi olmayan sorulara (1.1.1, 1.2.1, 1.3, 1.4, 10.2, 10.3, 12.4) verilen yanitlar yazilmayabilir
ancak secenekli sorular isaretlenebilir.

3. Ebeveynlerden sorulara iligkin giincel 6rnekler istenebilir. Bu 6rneklerden ipuglari alinarak kodlamalar yapilabilir.
Bazi durumda ebeveynler jest, mimik ya da viicut hareketi sergilemektedirler. Bu hareketlerin g¢ocuga ait olup
olmadigini belirlemek i¢in “Gosterdiginiz bu hareketi cocugunuz yapar mi?” vb. kontrol sorulart sorulabilir.

4. Soru metninde yer alan 6mek durumlar ebeveynlerin soruyu anlamadigi durumlarda kullanilabilir. Soru sorulup
beklenebilir.

5. Sorularm altinda bulunan se¢enekler arasinda hiyerarsik bir yapi bulunmamaktadir. Bir ¢ocuk birden fazla beceriyi es
zamanli olarak sergileyebilir. Bu nedenle her soru i¢in birden fazla isaretleme yapilabilmektedir.

6. Gorlisme sirasinda ebeveynler bazi sorulari anlayamayabilirler. Bu durumda sirasiyla asagidaki basamaklar uygulanir.

a-  Oncelikle varsa sorudaki 6rnekler kullanilir.

b-  Yine anlasilmiyorsa ebeveynin anlayabilecegi diisiiniilen bagka 6rnekler sunulur.

Cc- Ancak higbir sekilde anlasilmiyorsa ya da soruya uygun yanit alinamiyorsa sorunun altinda verilen segenekler
gosterilerek/sdylenerek “bunlardan hangilerini yapar?” sorusuyla uygun segeneklerin igaretlenmesi saglanir.

7. Boliimler aras1 gecislerde goriigme yapilan kisiye boliimle ve gdriismenin siiresiyle ilgili kisaca bilgi verilir.

Goriisme sonrast

8.  “Sozciik, sozciik benzeri bir ifade veya sesler ¢ikararak” kategorisi bulunan tiim sorularda dikkat edilmesi gereken
konu “Baska neler yapar?” kategorisinin altina eklenen maddelerde de benzer ifadeler bulunuyorsa her iki kategoride
de isaretleme yapilmamas: gerektigidir. Bu gibi durumlarda sadece uygun oldugu diisiiniilen kategori/ler

isaretlenmelidir.
Ornek: 12.3 Saka yapma
Cocufunuz saka yapmak isterse nasil yapar?

1. Gazle isarer ederek veya yilz ifadesi kullanarak O

2. Nozciik, sozcitk benzeri bir ifade veva sesler qikararak O

3. Onceden bildigi bir sakav: yapmak igin A kaynagun kellanarak O

4. Yeni bir saka yapmak igin ADY kaynagm kullanarak O

5. Saka vapmak ve komik bir sevie baskalarm vimlendirmek icin ADI kenynagim O
kulfanarak

6. Bagka nasi yapar?
Ga. Viicut hareketi veya jest kullanarak )
6b. Bir ya da iki sézeilk kullanarak
6. Ciimle kurarak a
B0 DIEET [+ttt ettt et ee ettt et 1 O

9. Goriisme siirecinde ebeveynlerden alinmasi beklenen yanitlarin daha 6nceki sorularda yanitlandigi diistiniiliirse “daha
once buna yanit verdiniz ancak kisaca burada da bahsetmenizi istiyorum” gibi motive edici climleler sdylenerek
ilgili soru yine de sorulmalidir.

10. Verilen 6rneklere iliskin uygun olan bir segenek olmadigi diisiiniiliirse 6rnek “diger” secenegi isaretlenerek oraya
kaydedilir.

11. “Bir ya da iki sézciik kullanarak” segenegi tam climle olmayan ifadeler igin isaretlenmelidir. Eger ¢ocuk Tiirkce dil
bilgisi kurallaria uygun iki sézciiklii bir ciimle kullantyorsa “ciimle kurarak” segenegi isaretlenmelidir.

12. “Viicudunun bir kismint hareket ettirir” ve “viicut hareketi sergiler” ayni segenek olarak kabul edilmelidir.

13. Ebeveynlerin verdikleri drneklerden ¢ikarilan sonuglar bir bagka soru igin uygunsa ilgili soruya cevap olarak
degerlendirilebilir.

14. Cocugun bir ortami terk etmesi ya da ortam icerisinde diigiincelerini ifade etmek i¢in degisiklikler yapmasi “mekan
kullanimy” 6rmegidir.
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Ek B
So6zel Olmayan Davrams Tiirleri
JESTLER
Olumlu Olumsuz
Sarilmak Cekistirmek
Elini tutmak Vurmak
Tokalagmak Elini stkmak
Temas etmek Itmek
Aglamak Isirmak
Tutmak Tekmelemek
Giilmek Tartaklamak
Beden durusu Yolmak
Gosterme
Arkasimi donme
Eline alma
Bakmamak (g6zlerini kapatmak, basini ¢evirmek)
Firlatma
MIMIKLER

Yiiz harcketleri
Giiliimseme
Kas catma
Dudak biikkme
Go6z devirme
Bakis kaydirma

FiZIKSEL OGELER
Giyim
Bakim
Aksesuarlar
Mekansal aksesuarlar

GOZ KONTAGI

fletisim esi ile gz gdze gelme

MEKAN KULLANIMI
Ortamu terk etme
Aktiviteyi ortadan kaldirma
Getirme
Gotlirme

PARALINGUISTIK
Susma
Sesin tonu
Sesin siddeti
Vurgu
So6zciik benzeri ifade
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Abstract

Introduction: Pragmatic skills play an important role in communicating and being involved in social life. It is
known that children with special needs have difficulty with pragmatic skills, which is called the social use of
language. Measurement and evaluation processes are very important to plan the educational processes of children
with special needs, prepare effective intervention programs, and determine the steps to be followed in education
processes. Accordingly, it is important to determine which functions of the pragmatic component children with
special needs have difficulty with in terms of the development of both language skills and other related skills to
develop appropriate solutions. It is known that evaluations made through interviews with parents are very useful,
especially in early childhood and in studies with children with special needs. In this respect, it is thought that it is
very important to adapt The Pragmatics Profile for People who Use Alternative and Augmentative Communication
to Turkish since few evaluation tools in Tiirkiye allow the pragmatic skills of children with both special needs and
typical development to be evaluated as a result of interviews with parents. In this direction, the study aims to adapt
the Pragmatics Profile to Turkish.

Method: The study is a measurement tool adaptation study. In cross-cultural adaptation studies, the adaptation
process and the translators and experts involved in the process are very important. In this study, the adaptation
process meticulously adhered to the steps of initial translation, synthesis of translations, back-translation, expert
committee review, and testing of the pre-final version.

Findings: It is thought that both the linguistic equivalence and structural validity of the tool are ensured in the
context of the linguistic competencies of the translators involved in the adaptation study, the experiences of the
field experts in research methods and techniques, their expertise in the measurement and evaluation of language
skills, and the completeness of the adaptation process.

Discussion: The adapted Pragmatic Profile was found to be a valid and reliable measurement tool for the
assessment of pragmatic language skills of children with hearing loss and hearing children. It is thought that the
assessments to be made with the Pragmatic Profile will provide comprehensive information to special education
specialists and researchers about the pragmatic difficulties experienced by children.

Keywords: Pragmatics profile, pragmatic language assessment, measurement tool adaptation, children with special
needs, children with hearing loss.
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Introduction
Language and Communication

Communication can be defined as the process of sending and receiving messages between living things.
Crying to tell that a newborn baby is hungry, caressing the kitten, and saying that he wants a glass of water are
examples of communication. On the other hand, interpersonal communication is when people convey their feelings
and thoughts to each other, share their experiences, and transfer their knowledge in various ways. While
transmitting all these messages while communicating, many and various tools such as speaking, writing, and
painting can be used. Language is the most effectively used tool in interpersonal communication. Language is a
system of symbols used to encode and convey a message that includes the purpose of communication (Sanders,
1982; Topbas, 2003). Both verbal and non-verbal dimensions of communication are used in interpersonal
communication. The use of verbal language, in which the language system is formed from words, for
communication brings transfer through speech. In addition to verbal expressions in speech, many conditions such
as the tone of voice, intensity, gestures and facial expressions, body movement, and various messages are sent,
and the effectiveness and meaning of verbal expression are affected. These non-verbal channels can be used with
verbal expressions or alone (McLaughlin, 2006; Topbas, 2003).

Linguistic competence is essential for integrating into society. The way to communicate with different
people in different environments is possible with proficiency in language use (Otto, 2021). Languages arise from
the need for social beings to communicate and follow their systems of rules. The fact that people with the same
culture code their communication purposes within the framework of the rules specific to that language and
communicate them to their communication partners and that communication partners can understand these
messages is realized thanks to the specific rules systems of languages (Bloom & Lahey, 1978). For people living
in the same society to communicate, they need to know the language of their society and the rules and systems
related to this language (Topbas, 2006a). In every case where language is used, knowledge of the rules regarding
the components of the language corresponding to different dimensions of the language is required. Improvements
in the components of language are also very important for effective communication (Otto, 2021).

Components of Language

Bloom and Lahey (1978) examined language by dividing it into three components. Form (syntax,
phonology, and morphology), Content (semantic), and Use (Pragmatic). Phonology, morphology, and syntax under
the form component were considered as separate components by subsequent researchers, and language is examined
under five different components (Capone, 2010; Otto, 2021; Pence & Justice, 2008).

Phonology includes the rules that determine the order and structure of speech sounds. The order and
structure in which the phonemes (sound units), which are the smallest structures that provide meaning change, will
be used is determined according to the phonology rules. Thanks to these rules, syllables and words are formed due
to the combination of phonemes in the appropriate order and structure (Capone, 2010; Owens, 2008; Pence &
Justice, 2008). Words are formed as a result of the combinations of morphemes (form units), which are the smallest
units that carry meaning. The structure and shapes of the words are examined under the morphology component
(Capone, 2010; McLaughlin, 2006; Owens, 2008; Pence & Justice, 2008). The rules regulating the order of the
words in the sentence, which combinations can be accepted, their formation and the relationships between the
meanings they express are examined under syntax (McLaughlin, 2006; Owens, 2008; Pence & Justice, 2008;
Topbas, 2006a). The mental representations of the words we use to express the relationships between objects,
events, or situations throughout life are discussed under the semantic component (Capone, 2010; McLaughlin,
2006; Owens, 2008; Topbas, 2006a). Explaining the situation in the established sentences is possible by
semantically presenting the words in the right place and order. This is achieved through semantic acquisition
(Schirmer, 2000). Language skills and the rules system are helpful tools in the communication process.

On the other hand, pragmatics examines the purpose for which we use the language skills and rules
system. In a broader definition, pragmatics is defined as the use of language as a tool by people in the
communication process to give information in various contexts, to request information, to persuade someone, or
to obtain something (Gleason, 2005; McLaughlin, 2006; Owens, 2008; Uzuner, 2003a). Awareness of what the
purpose is in communication, how to use which path to achieve the purpose, how the language used leaves an
impact on the other person and how to use the language in different contexts is the subject of the pragmatic
component (Bates, 1976; Gleason, 2005). The effective use of various components enables the application of
different language structures in diverse contexts. In this sense, the pragmatic component also determines the choice
of other components of language (Bates, 1976; Capone, 2010; Pence & Justice, 2008; Taylor, 2003). Competencies
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in pragmatic skill include both receptive language and expressive language. While the receptive language is
understanding the language, the expressive language produces the language to produces the language to
communicate (Otto, 2021).

In the interaction process, pragmatics has four functions: chat, adaptation to the chat partner, discourse
types and communicative function (Duchan, 1988; Owens, 2008). The chat function deals with strategies and
situations for starting, maintaining, and correcting communication gaps. Adapting to the chat partner includes
arranging the language levels of the chat partners according to the interests and language skills of the person they
are chatting with. For example, in adult-child interactions, this function examines the regulation of the adult's own
language according to the child's language level or the child's language according to the adult's language level.
Discourse types deal with the arrangement of the types of narration (stories, explanations, discussions, persuasions
and, descriptions, etc.) used in the interaction process. Finally, the communicative function examines what people
try to achieve in interaction (Duchan, 1988; Uzuner, 2003a).

Pragmatic skills are crucial for effective communication and participation in social life (Gleason, 2005).
Research indicates that children with special needs face challenges in developing and utilizing pragmatic skills,
which are defined as the social use of language (Jung & Short, 2004; Lloyd et al., 2005). Downing et al. (2015)
highlight the importance of measurement and evaluation in identifying the difficulties experienced by children
with special needs, designing intervention programs, and outlining the steps to be followed in the educational
process. It is very important to determine which functions of the pragmatic component children with special needs
have difficulty in and to develop appropriate solutions to the problem(s) in terms of both language skills and the
development of all other skills related to language skills. In this case, the first step is to make a comprehensive
language assessment.

Pragmatic Language Assessment

Although there are different classifications in the literature, two types of classifications can be mentioned
according to the methods used in the data collection process and the information obtained as a result of the
evaluation in the evaluation of pragmatic skills: Formal measurement and evaluation and informal measurement
and evaluation (Otto, 2006). Formal measurements and evaluations are usually performed with standardized tests
(McLoughlin & Lewis, 2005; Oosterhof, 2003; Otto, 2006; Taylor, 2003). In other words, standardized tests are
measurement tools that allow the examination of the behavior to be measured with standard practice and the
evaluation of the results obtained by comparing them with the predetermined norm group (McLoughlin & Lewis,
2005; Oosterhof, 2003; Otto, 2006).

Standardized language tests are tests that aim to reveal special linguistic responses with specially designed
stimuli with high validity and reliability. Although the use of stimuli designed to elicit linguistic responses and the
acquisition of language data by isolating them from the natural environment provides information about children's
languages, they do not allow to evaluate the functional language skills they use in real life (Acarlar, 2002; Moeller,
1988; Owens, 2008). Especially in children with special needs, the low or high number of stimuli in the test
environment compared to real life and the inability to understand the test items/procedures may prevent the correct
measurement and, therefore evaluation of children's language skills (Otto, 2006; Owens, 2008; Paul, 2001).

Various standardized tests focusing on all components of language are available in Tiirkiye. In this
context, language tests in the form of subtitles are under general development tests. Considering the standardized
language tests that evaluate receptive and expressive language skills in general and are frequently used, they can
be divided into two groups: those adapted to Turkish and those developed in Turkish. Among the tests developed
in Turkish, Turkish Expressive and Receptive Language Test (Kazak-Berument & Giiven, 2013), Ankara
Articulation Test (Ege et al., 2004), Turkish Pronunciation and Phonetics Test (Topbas, 2006b) can be shown.
Language tests adapted to Turkish are Turkish Early Language Development Test (Topbas & Giiven, 2011),
Turkish School Age Language Development Test (Topbas & Giiven, 2013), Preschool Language Scale (Sahli &
Belgin, 2017) and Peabody Picture Vocabulary Test (Katz et al., 1974). The tests under the general development
tests developed in Turkish are as follows: Gazi Early Childhood Assessment Tool (Temel et al., 2004), Ankara
Developmental Screening Inventory (Savasir et al., 1994).

Various assessment tools introduced into Turkish literature focus exclusively on evaluating the pragmatic
dimension of language. Among them, Pragmatic Language Test (Test of Pragmatic Language [TOPL]) (Ozduvan,
2005), Communication Skills Checklist (Children's Communication Checklist [CCC]) (Diiver, 2006), Turkish
Communication Behavior Development Inventory (Aksu-Kog et al., 2011), Communication Skills Checklist-2
(Children’'s Communication Checklist-Second Edition [CCC-2]) (Unal, 2014), Pragmatic Language Skills
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Inventory (Pragmatic Language Skills Inventory [PLSI]) (Alev et al., 2014), Language Use Inventory for Young
Children: An Assessment of Pragmatic Language Development (LUI) (lyigiin, 2021), Yale Pragmatic Protocol
(The Yale in vivo Pragmatic Protocol [YIPP]) (Corbaci-Serin, 2022) and The Pragmatics Profile of Everyday
Communication Skills in Pre-School Children (Tezel, 2015) are measurement tools adapted to Turkish. The
Pragmatic Language Skills Inventory-Turkish Version (PDBE-TV) (Alev, 2011) is a 9-point Likert-type scale that
provides the opportunity to evaluate the pragmatic language skills of children between the ages of 5-12. This 45-
item scale is based on teacher evaluation and can be applied in as little as 5-10 minutes. This inventory, which is
one of the first studies on the subject in Tiirkiye, can be used for screening purposes in schools. In addition, this
inventory can be used in the goal-setting phase of pragmatic language skills while developing the training plan.
Pragmatic Language Test-2 (Test of Pragmatic Language-2 [TOPL-2]), adapted into Turkish by Aktas and Cifci-
Tekinarslan (2021), is a standardized test that evaluates the pragmatic aspect of language quite comprehensively.
Another measurement tool, the Pragmatic Profile of Daily Communication Skills in Preschool Children (Tezel,
2015), is a tool for determining how children aged 1-4 use verbal and nonverbal language in their daily
communication skills. Structured interview questions consisting of 33 questions are answered based on the answers
of the parents who have the closest relationship with the child. With the Pragmatic LanguageTest-2 (Aktas &
Cifci-Tekinarslan, 2021), the pragmatic language skills of children between the ages of 6-12 are evaluated through
pictures and stories that include natural daily contexts and interactions. In addition, the pictures and stories in the
measurement tool allow interaction between the practitioner and the child, allowing different natural context
opportunities in the evaluation process. It is stated that Pragmatic Language Test-2 has a high ability to distinguish
between children with typical developmental and developmental retardation. It is recommended to use the
pragmatic language skills of this measurement tool in screening and diagnosis processes. Due to the need in the
field, it is seen that these measurement tools have been applied in various research (eg.; Kog, 2023; Sahin, 2022;
Yilmaz & Semsedinovksa, 2020).

Informal measurements and evaluations are measurements and evaluations using methods such as
criterion-dependent tests, observation, interview, self-assessment, informal language inventories, oral and written
language analysis, and portfolios (McLoughlin & Lewis, 2005; Taylor, 2003; Uzuner, 2008). In informal
evaluations, children's performances can be compared with their own performances, not with a norm group.
Evaluations are very important in terms of being specific to children, planning education and training more
effectively, and examining the effectiveness of education (Acarlar, 2002). Informal measurements and evaluations
in the evaluation of language skills allow the evaluation of functional language skills used by children in daily life
(Otto, 2006). Functional verbal language skills and communicative functions of children are exemplified in
language evaluations, where language data are obtained from interactions in natural contexts through natural
observations.

Paul (2001) states that pragmatic skill measurement and evaluation with standardized tests is contrary to
the nature of pragmatics, and pragmatic skills should be evaluated through natural interactions in different contexts.
Researchers have developed various checklists aimed at evaluating pragmatic skills in children based on natural
interaction observations (Dore, 1974; Geng et al., 2017; Gen¢ & Uzuner, 2023; Halliday, 1975 cited in Uzuner,
2003a; Pieterse et al., 1996; Roth & Speakman, 1984; Tough, 1981). These researchers state that observations of
natural interactions obtained from various contexts can be profiled for children in many areas, such as attention-
directing skills, communicative functions, turn-taking, imitation, structure and function of conversation.

Measurements and evaluations based on natural observation in various contexts in the evaluation of
pragmatic language skills are very valuable in terms of allowing children to evaluate the functional language skills
they use in daily life. However, making natural observations in various contexts loses its economy because it takes
time. Accordingly, assessment and evaluation tools based on parent and/or teacher evaluation are frequently
preferred (Bishop et al., 2006; O'Neill, 2007). This method, which is based on the idea that parents and/or primary
caregivers, who are considered to spend the most time with the child, are highly sensitive to the child's language,
collects indirect data on the child's language skills from parents and/or primary caregivers.

Since standardized tests and language data collection from natural interactions require a certain expertise,
data collection tools based on parental notification are more useful and are among the increasingly popular
evaluation methods (Fenson et al., 2000). Language evaluations based on parental notification are preferred,
especially in early childhood, because they are more economical in time than evaluations made with standard tests
and evaluations based on observing children's behavior/language skills. Compared to standard tests performed in
clinical settings, sampling children's language skills outside the clinical setting is also very valuable in obtaining
data on language skills in various contexts (Fenson et al., 1994). Measurements and evaluations based on parental
notification are very useful when children's languages need to be evaluated quickly in clinical or educational
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environments (Dale et al., 1989). Fenson et al. (2000) argue that the parental notification-based method provides
accurate information in the evaluation of current language skills in children. It is stated that parents provide more
accurate information in describing children's language skills, depending on their observation of children's language
skills in many different environments (Crais, 1995). Monitoring language development in children over time using
a method based on the notification of parents is also among its important advantages.

It is stated that measurements and evaluations based on parental notification, especially regarding early
language skills in early childhood, are significantly consistent with measurement evaluations in which data are
collected directly from the child (Dale et al., 1989; Marchman & Martinez-Sussman, 2002). Similarly, in a study
conducted with the older age group, Ebert (2017) stated that parental reports revealed results consistent with the
evaluation that the data were obtained directly from the child in his study comparing the data obtained directly
from the child and related to the parental report on the language and attention skills of children between the ages
of 6;0-8;11 (N = 110).

The Pragmatics Profile for People who Use Alternative and Augmentative Communication (AAC) is one
of the measurement tools that aims to evaluate the pragmatic language skills used by children in daily life based
on parental notification and can be used in the literature both with children with special needs and with children
with typical development.

Pragmatics Profile

Revised by Martin et al. (2017), "The Pragmatics Profile for People who Use AAC" was first developed
by Dewart and Summers (1988) under the name "The Pragmatics Profile of Everyday Communication Skills".
Based on the view of Lund and Duchan (1983) (cited in Dewart & Summers, 1995) that language assessments in
clinical settings and with standardized tests will provide limited data on children's language skills, the main
purpose of the researchers in developing the tool is to evaluate children's language skills during daily interactions
with people in various settings. The Profile, whose target audience was developed as preschool children, was
revised by the same authors as "The Pragmatics Profile of Everyday Communication Skills in Children-Revised
Edition". With the revision of the tool, the target audience was expanded to 0-10 years old, including school-age
children. The Profile, prepared as two different forms for preschool and school children, contains questions about
communicative function, answering and communication skills. The Profile compiled through structured interviews
with parents and/or primary caregivers summarizes the child's strengths and weaknesses based on the responses
provided during the interview (Dewart & Summers, 1995). Unlike other tools, this tool is a measurement tool
based on parental notification. It is known that children exhibit functional communication skills when they are
with the people they are always with during the activities they perform routinely (Sachse & Von
Suchodoletz, 2008). However, when they enter any measurement environment or when special linguistic answers
are requested, it may occur that children cannot exhibit the language and communication skills they use in real life
due to various variables (Otto, 2006; Owens, 2008). Measurement tools based on parental notification are
considered to provide accurate language samples based on obtaining data from primary caregivers who know
children best (Sachse & Von Suchodoletz, 2008). The lack of tools developed or adapted to be used in measuring
and evaluating children using the alternative and supportive communication system based on parental notification
in our country is among the reasons for the need for this study. Another important aspect is that the Pragmatics
Profile, as an informal assessment method, can be used alongside other measurement tools, offering teachers and
experts the opportunity to conduct multiple assessments. It eliminates parental bias because the people interviewed
in the Pragmatics Profile are asked to exemplify the communication skills used by the child in daily life. Again,
the examples will guide the teachers or experts regarding their practices. Considering the pragmatic measurement
tools currently used in Tirkiye for all these reasons, it is thought that the Pragmatics Profile will make significant
contributions to the literature in terms of measurement evaluations of children with special needs and the
applications to be made afterwards.

Formal measurements and evaluations are made with standardized tests. Standardized tests are assessment
tools designed to be administered, scored, and interpreted by experts according to predefined standards, with
results compared against specific norms. In standardized tests, children's performance is determined according to
a similar age group. These tools are highly valid, reliable, and useful when rapid diagnosis and placement are
required. However, while standardized tests allow product evaluation, they do not include the process in which the
product occurs in the evaluation. In addition, obtaining language data according to responses to regulated stimuli
affects children's responses in cases where test items or procedures cannot be understood (Acarlar, 2002; Moeller,
1988; Oosterhof, 2003; Otto, 2006; Owens, 2008). Informal measurements and evaluations are methods used to
obtain information about the performance level of children to establish educational goals. They allow children to
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be evaluated within themselves rather than compared to the norm group, to reveal their strengths and weaknesses,
and to examine progress. In informal measurements and evaluations, language data can be obtained based on
natural language samples through natural observations, as well as information obtained from parents and/or
primary caregivers who know children best and closely (Acarlar, 2002; McLoughlin & Lewis, 2005; Otto,
2006; Uzuner, 2008). However, it is seen that there are no informal measurement tools in our country that allow
the evaluation of pragmatic language skills that address early childhood and childhood together. For this reason,
there is a need for a tool used in the evaluation of pragmatic skills to identify the problems experienced in the
pragmatic component of the language and to make teaching plans regarding the determined problems.

Although the Pragmatics Profile has been developed for the 0-10 age range, it can also be used for older
children with communication problems. It has also been stated that it is suitable for children with hearing loss,
visual impairment, learning difficulties, physical disability, and delay in language development as well as children
with typical development. Language can be used by speech therapists, clinical psychologists, educational
psychologists, and teachers who want to evaluate children's pragmatic language skills (Dewart & Summers, 1995).

On the other hand, Martin et al. (2017) adapted the Profile to be suitable for children using the AAC. In
the adaptation, each question was reviewed to be suitable for children using AAC and changes were made. The
biggest change in the profile was made in the section of possible answers (examples of answers) prepared for each
question and prepared to be used in case the interviewee is forced to do so. All these answers were arranged to be
suitable for children using AAC. The order of the questions in the Profile is divided into four parts; A- Context
and motivation creation, B- Reasons for communicating and reactions to communication, C- Contextual diversity,
D- Participation in the conversation. Initially developed as two separate forms for preschool and school-age
children, the tool has been updated into a single version encompassing both age groups.

In summary, it is known that skills related to the pragmatic dimension of language have a decisive role in
children's ability to participate in social life by communicating with others. The first step in developing effective
intervention programs for children with difficulties in pragmatic skills begins with evaluating these skKills.
Pragmatic language skills can be assessed by methods such as standardized tests, checklists, or profiles. As
mentioned in the previous pages, standardized tests have certain limitations (structured environment, requiring
expertise, etc.). Parental notification-based assessment is a very useful assessment method because it is
economical, provides information about language skills in various contexts in natural environments, does not
require expertise, and can give consistent results with standardized tests. Considering that children spend more
time with their parents than anyone else, it provides detailed information about the child's pragmatic skills.

Based on parental responses, the pragmatic Profile enables the assessment of children across various
settings and during their daily interactions with different individuals. It is suitable for children with both special
needs and typical development. In its revised form, the profile accommodates a broad age range, allowing for the
evaluation of preschool and primary school children aged 0-10. It also allows evaluation for children over the age
of 10 who have difficulty in communication. In this respect, it has the ability to follow the development of children
for a long time. With the Profile, which includes questions in the areas of communicative function, answering and
participating in communication, the child's strengths and weaknesses are determined in line with the responses
received from the child's primary caregiver. It has also been noted that the tool is suitable for children with hearing
loss, visual impairments, learning difficulties, physical disabilities, language development delays, and those with
typical development. One of the most important features of the Profile is that it also contains questions for children
who use the AAC. Another important feature of the Profile is that it contains possible answers (examples of
answers) prepared for use if the parent has difficulty responding. All these answers were arranged to be suitable
for children using AAC.

Aim

It can be said that the Pragmatics Profile adapted in this study differs from Communication Skills
Checklist (Diiver, 2006), Turkish Communication Behavior Development Inventory (Aksu-Kog et al., 2011),
Pragmatic Language Skills Inventory (Alev et al., 2014), Communication Skills Checklist-2 (Unal, 2014),
Pragmatic Profile of Daily Communication Skills (Tezel, 2015) and Early Childhood Language Use Inventory:
Pragmatic Language Development Assessment (Iyigiin, 2021), which are assessment tools based on parental
response previously introduced to the Turkish literature in terms of appealing to a wide age range starting from
infancy to 10 years and applying to children over 10 years of age who have communication problems and children
using AAC. Therefore, it is thought that adapting the Pragmatic Profile to Turkish will increase the variety and
number of tools that allow evaluation based on parental response. In light of this information, the primary purpose
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of this research is to adapt the Pragmatics Profile for People who Use Alternative and Augmentative
Communication (Pragmatics Profile) revised by Martin et al. (2017) into Turkish.

Method

This study is a measurement tool adaptation study. Adaptation studies involve transforming a tool
developed in one culture into a format suitable for use in another (Beaton et al., 2000; van Widenfelt et al., 2005).
In this context, to evaluate the pragmatic language skills of children with hearing loss and hearing loss in line with
the purpose of the research, The Pragmatics Profile for people who use AAC, revised by Martin et al. (2017), was
adapted into Turkish under the name Pragmatics Profile. The research was carried out following the permission of
Anadolu University Social and Human Sciences Scientific Research and Publication Ethics Committee (Protocol
no: 30782). In order to start the study, permission was obtained from the first author of the tool. To ensure the
equivalence of the adapted tool in Turkish culture, Beaton et al. (2000) followed the adaptation steps consisting of
5 stages. These stages are shown in Figure 1.

Figure 1
Pragmatics Profile Adaptation and Validity Stages

. . Synthesis of ; ; Pre-final version
1. First translation <—> e [p {= 3.Back translation <= Expert committee <—> test

Reference: Beaton, D. E., Bombardier, C., Guillemin, F., & Ferraz, M. B. (2000). Guidelines for the process of cross-cultural adaptation of
self-report measures. Spine, 25(24), 3186-3191.

Various experts were consulted during different stages of the adaptation process. Additionally, at the final
stage, practices were conducted with parents. The total number of experts and parents involved at each stage is
presented in Table 1.

Table 1
Number of Experts and Parents Applied in the Adaptation Process
Validity stages Number of experts Number of parents
First translation 3 -
Synthesis of translations 3 -
Back-translation 1 -
Expert committee 5 -

Pre-final version test

Results
1. First Translation

At this stage, which is the beginning of the adaptation process, the tool is translated from the original to the
target language. Care should be taken to ensure the translation is suitable for the new context and consistent with the
original tool (Borsa et al., 2012). Translations are recorded independently by two translators whose native language is
the target language and who know the original language. This way, translation is done without errors and inconsistencies
(Beaton et al., 2000; Borsa et al., 2012). In this study, a translation team of 3 people was formed, including the first
author of the research. All team members are researchers proficient in both the original language of the tool (English)
and the target language (Turkish). Since the tool will also be applied to the parents of children with hearing loss, the
team of translators consists of early interventionist in children with hearing loss and communication skills specialists in
children with hearing loss. All translations were recorded in the table (see Table 2).

2. Synthesis of Translations

It is the stage where the translation results are compared and synthesized with two translators and a record
observer. At this stage, translators reach a consensus by comparing both the original text and the independent translations
(Beaton et al., 2000). Since the study occurred during the pandemic, the translation consensus was achieved via e-mail.
First of all, two translators agreed on all translations by conducting face-to-face interviews. The agreed translations were
sent to the other translator by e-mail and their opinions were requested. An online interview was conducted through the
Zoom application for the six items with translation differences, and a consensus was reached with all translators. All
items are recorded in the translation table (see Table 2).
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Table 2

ADAPTATION STUDY OF PRAGMATICS PROFILE TO TURKISH

First Translation and Synthesis of Translations Sample Items

Original text

Translator |

Translator Il

Translator 111

Consensus

Part A: Establishing context &
motivation

1.1 Likes

1.1.1 What does [name] like / like
to do?

1.1.2 How does [name] show that
s/he likes or is enjoying
something?

Answers could include, but are
not limited to, by:

1. Using facial expression, body
movement or gesture associated
with pleasure, e.g. smiling,
laughing

2. Using facial expression, body
movement or gesture interpreted
to mean ‘more’, ‘again’ etc.

3. Vocalizing to request things,
e.g. ‘more’, ‘again’ etc. or
approximations of these

4. Using AAC resource to request
things, e.g. ‘more’, ‘again’ etc.

5. Vocalizing to comment, e.g.
‘fun’, ‘like’ etc. or
approximations of these

6. Using AAC resource to
comment, e.g. ‘fun’, ‘like” etc.
or approximations of these

7. Other?-please describe
Give practical examples of each
of the strategies used.

Boliim A: Baglam olusturma & motivasyon

1.1 Sevdikleri

1.1.1 Cocugunuz ne/ne yapmay1 sever?

1.1.2 Cocugunuz bir seyi sevdigini veya bir
seyler yapmaktan keyif aldigini nasil
gosterir?

Cevaplariniz asagida yer alabilir ancak
asagidakilerle sinirl degildir:

1. Yiiz ifadelerini kullanarak, viicut
hareketleri veya memnuniyetle
iliskilendirilen jest mimiklerle, 6rnegin,
giillimseme, giilme

2. Yiiz ifadelerini kullanarak, viicut
hareketleri veya ‘daha fazla’, ‘bir daha’ vb.
anlaminda yorumlanabilecek jest ve
mimiklerle.

3. Bir seyler istemek igin sesler ¢ikararak
ornegin, ‘daha fazla’, ‘bir daha’ vb. veya
bunlara benzer ifadelerle.

4. Alternatif ve destekleyici iletisim
tekniklerini bir sey istemek i¢in kullanarak,
ornegin, ‘daha fazla’, ‘bir daha’ vb.

5. Yorum yapmak i¢in sesler ¢ikararak
ornegin, ‘eglenceli’, ‘sevdim’ vb. veya
bunlara benzer ifadelerle.

6. Alternatif ve destekleyici iletigim
tekniklerini yorum yapmak igin kullanarak,
ornegin, ‘eglenceli’, ‘sevdim’ vb. veya
bunlara benzer ifadelerle.

7. Diger? Liitfen kullanilan stratejilerin her
birine uygulamali 6rnekler vererek
tanimlaymiz.

Boéliim A: Baglam olusturma ve motivasyon

1.1 Sevdigi seyler

1.1.1 Cocugunuz neyi sever/ne yapmay1
sever?

1.1.2 Cocugunuz bir seyi sevdigini veya bir
seyle eglendigini nasil gosterir?

Yanitlar agagidakileri igerebilir, ancak
bunlarla sinirh degildir:

1. Memnuniyetini gosteren yiiz ifadesi,
viicut hareketi veya jest ve mimik kullanir.
(or. giilimser, giiler.)

2. “Daha fazla”, “tekrar” vb. anlamina gelen
yiiz ifadesi, viicut hareketi veya jest ve
mimik kullanir.

3. Bir sey istemek i¢in seslenir. (6r. “daha
fazla”, “tekrar” vb. ifadeler veya bunlara
yakin ifadeler kullanir.)

4. Bir sey istemek i¢in DAT kaynagini
kullanir. (6r. “daha fazla”, “tekrar” der)

5. Yorum yapmak i¢in seslenir. (or. “gok
eglenceli”, “sevdim bunu” vb. ifadeler

veya bunlara yakin ifadeler kullanir.)

6. Yorum yapmak icin DA kaynagim
kullanir. (6r. “cok eglenceli”, “sevdim
bunu” vb. ifadeler veya bunlara yakin

ifadeler kullanir.)

7. Diger? Liitfen agiklaymn. Kullanilan

stratejilerin her birine pratik 6rnekler verin.

Boliim A: Motivasyon ve baglam
olusturma

1.1 Sevdikleri

1.1.1 Cocugunuz ne yapmay1 sever?

1.1.2 Cocugunuz bir seyi sevdigini ya
da bir seyden keyif aldigini nasil
gosterir?

Cevaplar asagidakileri icerebilir
ancak onlarla sinirl degildir:

1. Memnuniyetle ilgili yiiz ifadeleri,
jest mimik ya da viicut hareketleri
kullanarak (6r. giilme, glilimseme)

2. Daha fazla, yeniden anlamina
gelen yiiz ifadeleri, jest mimik ya da
viicut hareketleri kullanarak

3. Bir seyi istemek igin sesler
¢ikararak (Or. daha fazla, yeniden
vb.)

4. Bir seyi istemek i¢in destekleyici
ve alternatif iletisim kaynaklar1
kullanarak (6r. daha fazla, yeniden
vb.)

5. Yorumlamak i¢in ses ¢ikararak (6r.
eglenme, begeni vb.)

6. Yorumlamak i¢in destekleyici ve
alternatif iletisim kaynaklari
kullanarak (6r. eglenme, begeni vb.)

7. Diger-liitfen tanimlayiniz.
Kullanilan her strateji i¢in kullanigh
bir 6rnek veriniz.

Boliim A: Baglam olusturma ve
motivasyon

1.1 Sevdikleri

1.1.1 Cocugunuz neyi/ne yapmay1
sever?

1.1.2 Cocugunuz bir seyi sevdigini ya
da bir seyden keyif aldigini nasil
gosterir?

Yanuitlar asagidakileri igerebilir, ancak
bunlarla sinirh degildir:

1. Memnuniyetini gosteren viicut
hareketi veya jest ve mimik
kullanarak (6r. giilimseyerek,
giilerek)

2. Daha fazla’, ‘bir daha’ vb. anlamina
gelen viicut hareketi veya jest ve
mimik kullanarak

3. Bir seyler istemek igin sesler
cikararak (6r. daha fazla, bir daha vb.
veya bunlara benzer ifadelerle)

4. Bir sey istemek igin (ADI)
kaynagini kullanarak (6r. ‘daha
fazla’, ‘bir daha’)

5. Yorum yapmak i¢in sesler ¢ikararak
(6r. ‘eglenceli’, ‘sevdim’ vb.)

6. Yorum yapmak i¢in ADI kaynagim
kullanarak (6r. ‘eglenceli’, ‘sevdim’
vb. veya bunlara benzer ifadelerle)

7. Diger? Liitfen agiklaymiz.
Kullanilan stratejilerin her birine
uygulamali 6rnekler veriniz.

Note: AAC = alternative and augmentative communication; ADI = alternatif ve destekleyici iletisim; DAI = destekleyici ve alternatif iletigim.
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3. Back Translation

Back translation is the stage where the translation, agreed upon by a translator whose native language is
the original language of the translated tool, is translated back into the original language. The important point to
consider at this stage is that the person who will translate back does not know the evaluation tool and terminology
(Beaton et al., 2000). Accordingly, the translation was carried out by a translator who uses English as the language
of communication in his daily life and teaches English in Tiirkiye. The agreed translations were prepared in Word
format (exactly the same as the original source) and sent to the translator. The feedback from the translator was
tabulated together with the original text and its Turkish translation (Table 3).

Table 3
Original Text, Translation and Turkish Translation Example
Original text Back-translation Turkish translation

Part A: Establishing context & Part A: Creating context and motivation Boliim A: Baglam olusturma ve
motivation motivasyon

1.1 Likes 1.1 Likes 1.1 Sevdikleri

1.1.1 What does [name] like / like 1.1.1 What/What does your child 1.1.1 Cocugunuz neyi/ne yapmay1
to do? like/like doing? sever?

1.1.2 How does [hame] show that 1.1.2 How does your child show that 1.1.2 Cocugunuz bir seyi sevdigini ya
s/he likes or is enjoying he/she likes or enjoys something? da bir seyden keyif aldigini nasil
something? gosterir?

Answers could include, but are not ~ Answers may include but are not limited ~ Yanitlar asagidakileri igerebilir, ancak
limited to, by: to the following: bunlarla sinirlt degildir:

1. Using facial expression, body 1. Using the body movement or a gesture 1. Memnuniyetini gosteren viicut
movement or gesture associated and a facial expression indicating hareketleri veya yiiz ifadesi
with pleasure, e.g. smiling, satisfaction (ex. smiling, laughing) kullanarak (or. giilimseyerek,
laughing 2. Using the body movement or a gesture ~ gtilerek)

2. Using facial expression, body and a facial expression meaning ‘more’, 2. ‘Daha fazla’, ‘bir daha’ vb.
movement or gesture interpreted ‘one more’ anlamina gelen viicut hareketi veya
to mean ‘more’, ‘again’ etc. 3. By making sounds to ask for yiiz ifadesi kullanarak

3. Vocalizing to request things, e.g. something (ex. more, more, etc. or 3. Bir seyler istemek igin sesler
‘more’, ‘again’ etc. or similar expressions) cikararak (6r. ‘daha fazla’, ‘bir daha’
approximations of these 4. Using the Augmentative and vb. veya bunlara benzer ifadelerle)

4. Using AAC resource to request Alternative Communication (AAC) 4. Bir sey istemek i¢in ADI kaynagini
things, e.g. ‘more’, ‘again’ etc. source to ask for something (ex. ‘more’, kullanarak (6r. ‘daha fazla’, ‘bir

5. Vocalizing to comment, e.g. ‘one more’) daha’)

‘fun’, ‘like’ etc. or approximations 5. By making sounds to comment (ex. 5. Yorum yapmak igin sesler gikararak
of these “funny”’ ‘T liked ' etc.) (6r. ‘eglenceli’, ‘sevdim’ vb.)

6. Using AAC resource to 6. Using the AAC source to comment 6. Yorum yapmak i¢in ADI kaynagin
comment, e.g. ‘fun’, ‘like’ etc. or (ex. “funny’ ‘I liked’ etc. or similar kullanarak (or. ‘eglenceli’, ‘sevdim’
approximations of these expressions) vb. veya bunlara benzer ifadelerle)

7. Other?- Please describe Give 7. The other? Please explain. Give 7. Bagka neler yapar? Liitfen

practical examples of each of the practical examples of each of the agiklayiniz. Kullanilan stratejilerin

strategies used. strategies used. her birine uygulamali 6rnekler

veriniz.

Note: AAC = alternative and augmentative communication; ADI = alternatif ve destekleyici iletigim.
4. Expert Committee

It is the stage where all translated versions and the original tool are presented to the committee to create
the preliminary form before the pilot study. At this stage, it is very important to ensure the equivalence of
conceptual, semantic, experiential, or idiomatic structures in terms of ensuring linguistic equivalence (Beaton et
al., 2000; Borsa et al., 2012; Van Ommeren et al., 1999). In the study, the expert committee consists of two
researchers. The first expert has a doctorate in research methods and techniques, family education and language
development in children with special needs. The second specialist is a special education specialist who has studied
language, communication skills, measurement, and evaluation in children with special needs and continues to do
his/her doctorate in the same field. To obtain expert opinion, an expert opinion form was created and sent to the
committee (Table 4). The prepared form was first sent to the first specialist and his/her opinion was obtained. The
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feedback from the expert was sent to the second expert, and the opinion was received. According to the experts'
opinions, the vehicle's preliminary form was prepared. This form was sent to three different special education
specialists. The first of the experts is a faculty member who has studied measurement and evaluation, language
and communication, and research methods and techniques. The second expert is a faculty member who has studied
early intervention, language, cognition, and research methods and techniques. The third specialist is a special
education specialist who has early literacy studies in children with special needs and continues to do his doctorate
in the same field. The experts were asked for their opinion of appropriateness regarding being expressed in Turkish.
The final version of the vehicle was created in line with the feedback received. Since the study is an adaptation
study between cultures, it aims to create the most accurate expressions that can have semantic and conceptual
equivalents in Turkish culture rather than one-to-one translation. Sample statements are presented in Table 4.

Table 4

Expert Opinion Form Sample Items

Complies/should be corrected (If it

Original text Reverse translation Turkish translation should be corrected, specify how it
should be corrected)
6 Naming 6 Naming 6 Adlandirma +
6.1 Naming an object 6.1 Naming an object 6.1 Nesne adlandirma +
When [name] sees When your child sees Cocugunuz adimi bildigi
something he/she knows something that he/she bir sey gordiigiinde
the name of, [e.g. a train], knows its name how onun adini nasil +

how does he/she say its
name?

Answers could include,
but are not limited to, by:

1. Using body movement
or gesture representing
specific name [please
give example]

2. Vocalizing a word,
word approximation or
sound associated with the
named item, e.g. Choo
Choo to identify ‘it’s a
train’ or ‘Thomas’-
associated word

3. Using AAC resource to
say name of thing

4. Using AAC resource to
say sentence or phrase,
e.g. ‘it’s a....” or ‘There
isa...’

5. Other?-please describe

does he/she say its
name? (ex. train)

Answers may include but
are not limited to the
following:

1. Uses a body
movement or a gesture
representing a specific
name [please give an
example]

2. Making a word
associated with an
element, an expression
sounds like a word or
sounds (ex. ‘He/she
says’ Choo Choo ‘or’
vuup vuuuup ' to mean
it is a train)

3. Using the AAC source
to say the name of
object

4. Using the AAC source
to say a sentence or a
phrase (ex. ‘It's a....°or
thereisa...)

b}

5. The other?-Please
explain.

sOyler? (6r. tren)

Yanitlar asagidakileri
icerebilir, ancak
bunlarla sinirl
degildir:

1. Belirli bir ad1 temsil
eden viicut hareketi
veya jest kullanir +
[lutfen 6rnek veriniz]

2. Ogeyle iliskili bir
sozcik, s6zciik
benzeri bir ifade veya
sesler ¢ikararak (Or.
‘Bu bir tren demek
i¢in ‘cuf cuf’ veya
’vuup vuuuup’ der)

Nesneyle iligkili bir sozciik, sozclik
benzeri bir ifade veya sesler
¢ikararak (Or. ‘Bu bir tren demek
icin ‘guf cuf’ veya *vuup vuuuup’
der) [Thomas trenlerin kahraman
oldugu bir ¢izgi filmdeki
kahramanin adi.] Bizde iyi bilinen
bir 6megi yazilabilir mi?

3. Nesne adm1
s6ylemek igin ADI +
kaynagini kullanarak

4. Climle veya sozciik
6begi séylemek i¢in
ADI kaynagini

kullanarak (6r. ‘Bu +
bir....” veya
‘Bir...var”)

5. Diger?-Liitfen +

aciklayiniz.

Note: AAC = Alternative and augmentative communication; ADI = Alternatif ve destekleyici iletigim.

5. Pre-final Version Test

It is the stage where the pre-test of the adapted vehicle is carried out. At this stage, the tool is applied to
people suitable for the target population, and a final interview is held with the people (Beaton et al., 2000). In the
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study, interviews were conducted with five parents to check the functionality of the Pragmatics Profile, identify
existing problems and create solutions, and evaluate the researcher's application skills for this purpose, adjustments
were made after each interview, followed by subsequent interviews to review and refine these adjustments. As a
result of 5 interviews in total, the appropriateness of the arrangements was decided, and the pre-final version test
was completed. The interviews were conducted online since the pre-final version test data collection process
coincided with the Covid-19 pandemic period. Information on the pre-final version test is given in Table 5.

Table 5
Summarizing Table of Pre-Final Version Test Data

Participants’ Participants’ Child's age Child's gender Interview time Data collection
no parent (year. month) 9 (min) method
1 Mother 3.11 F 50 Online
2 Father 45 M 84 Online
3 Father 25 M 112 Online
4 Father 21 F 67 Online
5 Father 1.8 F 72 Online

The interviews were recorded on video. The recordings were analyzed, and the analyses were reviewed
through the videos in collaboration with two different special education language assessment experts. The first
expert is a faculty member specializing in language and communication skills and assessment and evaluation in
children with special needs. The second expert is a special education professional currently pursuing a doctoral
degree in the same field. According to the analysis results, the interview times range from 50 minutes to 112
minutes. In the interviews with the experts, recording the statements of the interviewee at that time, immediately
reading the examples given in the question, the explanations related to the question being under the questions, the
absence of the coding key, and the instructions for use were determined as the factors that negatively affect both
the fluency and the quality of the interview. In addition, it was determined that the interviewer asked the participant
for a sample situation regarding the questions and gave brief information about the section contents in the
transitions between the sections of the tool increased the interview quality. Despite all the explanations made,
families were asked to describe current examples they experience in daily life regarding the answers they give in
the context of each question in order to be able to understand the questions or to ensure the accuracy of the answers
they give for any reason.

Within all these reasons, although the tool was not included in the original, 4 different additions were
made to facilitate the interview's fluency, quality and evaluation process. First, a usage directive containing the
statements to be made before, during and after the interview was prepared (Appendix A). Guidelines are very
important for practitioners to avoid difficulties in assessment tools (Cicchetti, 1994). The directive was developed
based on the voice recordings from meetings held during the pilot study process and the decisions made in post-
analysis meetings. It was finalized following evaluations by the experts involved in the adaptation process. The
second and third additions, which were not found in the tool's original, were made to evaluate non-verbal
behaviors. It has been determined that it is not possible to define non-verbal behaviors accurately and consistently
in the evaluation of the original version of the tool and pragmatic language skills. For this reason, a coding key,
including non-verbal behaviors was created.

First of all, the questions in all sections of the Profile were examined individually and determined which
of the receptive or expressive language skills the questions aimed at measuring in children. The possible answers
to the questions for understanding receptive language skills are divided into three categories: 1) Understands, acts
appropriately, 2) Understands, does not act appropriately, 3) Does not understand. The possible answers under the
questions for understanding expressive language skills are divided into 10 categories in total, including non-verbal
behavior types and verbal expressions: 1) gesture use, 2) mimic use, 3) physical item use, 4) eye contact, 5) space
use, 6) paralinguistic use, 7) vocalization, 8) word-like expression, 9) one-two word use, 10) sentence use. The
coding key was created by determining the types of non-verbal behavior and the examples of behavior that can be
included under the types (Apendix B). While creating the coding key, non-verbal communication sources were
scanned and non-verbal behavior types and distinguishing points of these behaviors were determined. Possible
behaviors that children can exhibit are placed under non-verbal behavior types. Expert approval was obtained from
the third author, a specialist in child development, language and communication, and the education of children
with hearing loss. This approval pertained to both the scope of the prepared nonverbal behavior coding key and
the accurate placement of behaviors that children might exhibit.
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Additionally, the relevant literature indicates that children with hearing loss can develop oral language
skills with early diagnosis of hearing loss and early fitting of hearing aids/cochlear implants (Cole, 1992; Uzuner,
2003b). Considering this situation, it was determined that there were no items related to evaluating oral language
skills among the possible answers in the original of tool. For this reason, possible verbal or non-verbal expressions
that may emerge have been added as the final item under the responses in the original tool, labeled as 'How else
to repo. The added items were prepared in line with the answers revealed in the interview analyzes and finalized
with the opinions of the process experts. Finally, checkboxes are added next to the answers, and a time interval is
added under the question (Figure 2). Due to the saturation of the data due to all adaptations and additions, the pre-
final version test was terminated.

Figure 2

Sample Item Including Checkboxes, Additional Explanatory Items Added for Children with Hearing Loss, and
Time Interval Additions

4.4 Requesting help
What does your child do when they need help with something? (e.g., opening a seatbelt or a food
package)
1 Cries O
2 Uses a body movement or gesture d
3 Makes sounds O
4 Looks at you with an expression that means 'help me.’ d
5 Uses AAC (Augmentative and Alternative Communication) tools d
6 How else do they communicate?
6a Uses word-like expressions O
6b Expresses with one or two words |
6c Expresses by forming sentences d
6d OBREET [ttt ettt ettt es e n b 1] O
Time interval:

Discussion

Ensuring validity in measurement and evaluation tool adaptations is based on comprehensive adaptation
studies (Beaton et al., 2000; Borsa et al., 2012; Canino & Alegria, 2008). The adaptation of the Pragmatics Profile
to Turkish was carried out in line with the adaptation steps of Beaton et al. (2000). Experts working in the initial
translation, synthesis of translations, and back translation stages have both linguistic competencies and expertise
in the education of children with hearing loss. Experts working in the expert committee and pre-final version test
stages have experience in research methods and techniques and expertise in the education of children with hearing
loss. Within the scope of the competencies of the experts, it is thought that both the linguistic equivalence and the
validity of the Pragmatics Profile are ensured.

Using tools is one of the most important features that should be included in measurement and evaluation
tools (Goger-Sahin, 2021). Within the scope of this study, some additions that were not available in the original
version were made in order to increase the usability of the Pragmatics Profile. Firstly, the researchers prepared a
measurement tool usage directive. The evaluations to be made in line with the prepared usage instructions provide
the evaluator with information and comfort about what and how to do in the process. The instructions for use also
provide participants with information about the process. The fact that the participants know what to do before the
evaluation process and have information about the interview process and its content enables a qualified interview.

Another factor that enhances the practicality of assessment tools is their ability to ensure time efficiency
(Secer, 2015). The Pragmatics Profile is an evaluation tool designed to provide a linguistic perspective by
summarizing data on children's language skills (Dewart & Summers, 1995). In this direction, checkboxes were
added next to the sample items under each question to shorten both the interview time and the summarization time
to be made during the analysis process. In addition, "What else does it do?" other possible examples and
checkboxes have been added below the statement. In the evaluations made using the checkboxes, it was easier for
the evaluator to check whether he/she received sufficient information about the relevant question by making instant
markings during the interview and moving to the next question more quickly when he/she deems it necessary. The
checkboxes also contribute to a quick post-evaluation analysis. Thirdly, under each question, a time interval line
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was added so that the information about the question could be recorded in the minutes of the interview. It is thought
that this add-on will facilitate the accessibility of the evaluator if he/she wants to reach the relevant part of the
interview again during the analysis process and will contribute to the determination of the questions that take a
long time to answer. Language samples obtained in evaluations made with informal measurement tools exemplify
children's verbal and non-verbal communicative actions in natural contexts (Otto, 2006). Accordingly, in the
Pragmatics Profile adaptation study, the researchers developed and added the coding key for the evaluation of non-
verbal behaviors. Since the coding key provides a systematic evaluation in the evaluation of non-verbal behaviors,
it is thought that it will allow detailed evaluations, including non-verbal behaviors related to pragmatic language
skills in children, and will be especially useful for researchers who will work with children with hearing loss.

Formal evaluations using standardized tests to measure and evaluate language skills collect language data
in an environment isolated from natural contexts and mostly in a single session. The data obtained are evaluated
by comparing with the predetermined norm group average (Notari-Syverson & Losardo, 1996; Oosterhof, 2003).
The use of standardized testing in the assessment of language skills has been criticized for various reasons.

Researchers state that an evaluation based only on the test score is insufficient in evaluating language
skills (Acarlar, 2002; Moeller, 1988; Owens, 2008) and that the process should be included in the evaluation
(Owens, 2008). It is stated that these tests are limited in revealing the actual performance of children, especially
in the case of children in early childhood and children with special needs, for reasons such as children's inability
to understand the test items (Owens, 2008). In addition, the collection of language skills in isolation from natural
environments is criticized for not reflecting children's functional language examples in real life (Paul, 2001).
Although collecting natural language data from various contexts, which is an informal measurement and evaluation
method, is very valuable in accessing natural language data, the evaluator needs to be an expert in data collection
and analysis (Acarlar, 2002). The fact that the collection and recording of observation data in many and various
contexts requires a long time for both the evaluator and the participant also reduces the usefulness of this method.

The Pragmatics Profile adapted in this study is a measurement tool based on informal parental reporting.
The pragmatic Profile is a measurement tool that receives information from the parent about the language skills of
the children together with the language samples they exhibit in daily life. Although it is considered more
appropriate to collect data from the primary source in measuring and evaluating language skills, there are various
difficulties in collecting and analyzing natural language data in various contexts. Observation of natural language
data in natural contexts takes a long time due to both the difficulty of the data collection and analysis process and
the fact that it requires evaluative expertise. It can be said that this situation reduces the usefulness of the method.
In order to eliminate this limitation, pragmatic data are collected from parents and/or primary caregivers who know
children best and closely and are closely exposed to language samples. Data collection in line with the information
received from the parents makes the tool useful, depending on the fact that data collection does not require a long
time. In addition, taking the data through parents prevents children from being evaluated incompletely or
incorrectly due to the test environment and not being able to understand the test items/instructions, which are
criticized in standardized tests. In the Pragmatics Profile, it is very important to take the information obtained from
the parents who know the children best, spend time together in daily life and observe their language skills together
with the language samples exhibited by the children in various and natural contexts in order to allow the evaluation
of the functional language skills used by the children in daily life. It helps teachers evaluate functional language
skills, make training plans, and monitor the effectiveness of the applied training program. In Pragmatics Profile,
evaluating children's performances within themselves without comparing them with the norm group provides
teachers with a fast, valid and reliable method to follow the development course of children's language skills.

The Pragmatics Profile suits children with typical development and special needs. In addition, it is a
feature that is not found in many evaluation tools to ensure the evaluation of children using ADIS. In this context,
the tool is very useful in evaluating the pragmatic language skills of children with communication problems. In
addition, it is thought that it will be beneficial for language speech therapists, clinical psychologists, educational
psychologists and teachers working with children with special needs to use the Pragmatics Profile at regular
intervals to follow the language development course of children. In Tiirkiye, educational diagnosis, evaluation,
and monitoring processes of children with special needs are carried out in Guidance and Research Centers (GRCs).
Yilmaz and Dogan (2023) state that the evaluation tools used in GRCs are not exactly the same throughout the
country, so different evaluation results can be obtained for the same child in different GRCs. In this direction, it is
thought that it would be beneficial to use the Pragmatics Profile in the educational diagnosis, evaluation and
monitoring processes of children with special needs as a common measurement tool in determining the problems
experienced in communication skills and preparing educational programs in the light of these evaluations.
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As with any assessment tool, the Pragmatics Profile has its limitations. First, the general limitations of
informal assessment tools also apply to the Pragmatics Profile. In addition, although an evaluation is made in line
with the information received from the parents and primary caregivers who know the children best, the
interviewees may make biased (above the child's performance) statements in some cases. In such cases, the
interviewer needs to be careful and confirm the information received.
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Appendix A
Pragmatic Profile Usage Directive

Pre-interview

1. Interviews with this tool should be conducted in a fully structured interview format. For this reason, the interviewer
should be able to intervene if he/she thinks that the subject is dispersed, that situations that are not related to the subject
are mentioned, or that enough exemplary situations are presented. During the interview process, expressions that direct
the interviewee should be avoided.

Discussion Sequence

2. During the interview process, answers to questions that do not have options (1.1.1, 1.2.1, 1.3, 1.4, 10.2, 10.3, 12.4)
may not be written, but optional questions can be marked.

3. Parents may be asked for up-to-date examples of questions. Coding can be done by taking clues from these examples.
Parents sometimes exhibit gestures, facial expressions, or body movements. To determine whether these movements
belong to the child, "Does your child do this movement?" control questions can be asked.

4. Sample cases in the question text can be used in cases where parents do not understand the question. Questions can
be asked and expected.

5. There is no hierarchical structure among the options under the questions. A child can demonstrate more than one skill
simultaneously. For this reason, more than one marking can be made for each question.

6. During the interview, parents may not understand some questions. In this case, the following steps are applied
respectively.

d- First of all, the examples in the question are used, if any.

e- Ifitis not understood again, other examples that are thought to be understandable by the parent are presented.

f-  However, if it is not understood in any way or if the appropriate answer cannot be given to the question, the options
given under the question are shown/said, and the question "Which of these does he/she do?" it is ensured that the
appropriate options are marked with the question.

7. In transitions between departments, the interviewee is briefly informed about the department and the interview
duration.

After the interview

8. The subject to be considered in all questions with the category "By making a word, word-like expression or sounds "
is "What else does it do? "if there are similar expressions in the items added under the category, there should be no
marking in both categories. In such cases, only the category/s considered appropriate should be marked.

Example: 12.3 Making Jokes
How does your child make a joke if they want to?
1 By pointing with their eyes or using facial expressions O
2 By using words, word-like expressions, or making sounds O
3 By using AAC (Augmentative and Alternative Communication) tools to make [
a known joke
4 By using AAC tools to create a new joke O
By using AAC tools to make jokes or direct others to something funny O
How else do they do it?
6a By using body movements or gestures X
6b By expressing with one or two words |
6e By forming a sentence O
6d OBRIET: [ttt ettt bttt e n e eneneenenn 1 O
Time interval:

9. Considering that the answers expected from the parents during the interview process were answered in the previous
questions, the relevant question should still be asked by saying motivating sentences such as "you have answered this
before, but I want you to mention it here briefly".

10. If it is considered that there is no suitable option for the given samples, the sample "other" option is marked and
recorded there.

11. The “using one or two words” option should be checked for statements that are not full sentences. If the child uses a
two-word sentence following the Turkish grammar rules, the "by forming a sentence" option should be marked.

12. “Moves part of the body” and “exhibits body movement” should be considered the same option.

13. If the conclusions drawn from the examples the parents gave are appropriate for another question, they can be
evaluated as an answer to the relevant question.

14. The child leaving an environment or making changes to express his/her thoughts in the environment is an example of
""space use".

Geng et al. ONLINE FIRST



ADAPTATION STUDY OF PRAGMATICS PROFILE TO TURKISH 20
Appendix B
Types of Nonverbal Behavior
GESTURES
Positive Negative
Hugging Pulling
Holding hands Hitting
Shaking hands Squeezing hand
Touching Pushing
Crying Biting
Holding Kicking
Laughing Shoving
Body posture Pulling out
Pointing or Showing
Turning away
Picking up
Averting gaze
Throwing
FACIAL EXPRESSIONS/MIMICS
Facial movements
Smiling
Frowning
Lip bending: Pouting
Eye rolling
Shifting gaze
PHYSICAL FEATURES
Clothing
Appearance
Accessories
Spatial accessories
EYE CONTACT

Making eye contact with the communication partner

USE OF THE SPACE
Leaving the environment
Removing the activity
Bringing
Taking away

PARALINGUISTICS FEATURES
Silence
Tone of voice
Volume of voice
Stress/Emphasis
Word-like expression
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